
Holism in health care is a foundational concept of 
undergraduate nursing curricula (Canadian 
Association of Schools of Nursing [CASN] ,2015). 
Holistic nursing practice requires the nurse to  
promote and support the health and healing of the 
whole person including attention to physical, 
emotional, psychological and spiritual needs 
(McClennon-Leong, 2014). Nurses must gain a 
deeper understanding of peoples’ lived experience, 
cultural orientation, prior knowledge and worldview.  
How nursing students understand and acquire skill to  
enact holistic nursing practice is not well understood. 

We believe that critically examining how nursing 
students understand and enact holistic nursing 
practice in their prelicensure education will provide 
nurse educators involved in curricular decisions 
essential information.

We are seeking to understand the experiences of 
year IV BSN students engaging in holistic patient care 
in the context of their nursing education, including; 

• How do year IV BSN students describe holistic 
nursing care in this context?

• How do the practice education experience of  
year IV BSN students’ inform their holistic practice?

Focus group and individual interviews with year IV 
BSN students.  Thematic analysis (Stuckey, 2015) of 
transcripts to identify emerging themes. 

INTRODUCTION IMPLICATIONS

NEXT STEPS

Expanding this pilot to gather information from all BSN 
students about their experiences of holistic nursing.

Report findings to curriculum committees and engage in 
course redevelopment to augment and support holistic 
practice. 
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Students struggled to 
define holism but 

described holistic care 
was person-centered and 
inclusive of bio-psycho-
social principles.  They 
also described holistic 

practice as context driven 
e.g. family centered  care 

on pediatric units or 
palliative care units.  
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Wholehearted Nursing 

“taking care of  the whole person, not just the diagnosis” 

“being present for the person beyond the task at hand”

“it is not the reality of  the  hospital …you  hear about it in 

class but  maybe it happens more in community placements”

“and it is the way our nursing culture and acute care has progressed over 

time that has brought us to a crisis management, fire putting out setting, 

and  holistic care is put on the back burner.”

“you have this moral dilemma of  what you have been trained to do and 

actually have resources to do …its just the reality of  the chaos of  

health care”

Nursing students who engage in holistic nursing 

education experiences report more confidence in their 

abilities to provide holistic health promotion education 

to patients and improved self-care practices (Padykula, 

2017).  Moreover, holistic practice informs cultural 

safety, advocacy, health equity, and 

interprofessional/intersectoral dialogues.  

When nursing students are encouraged and supported 

by their educators to practice from a holistic lens, they 

carry clinical judgement and effective decision-making 

skills (Cohen & Boni, 2016) from practicum into practice 

and become competent holistic health practitioners 

(Zamanzadeh et al, 2015).  

Nurses are role models for their patients and their 

students. When nurses understand and honor the 

multiple aspects of their own health and wellness, they 

can provide more wholly for others (Shaw & Byrnes, 

2014). 

Students admitted a desire to provide 

more holistic care in their practice 

education within the systemic constraints of 

time and resources. The professional 

environment played an integral role in 

whether or not students experienced 

holistic care. Students identified lack of 

time associated with demands of the job, 

discharge-focused interventions in the 

acute care setting, and task-focused 

mentalities as barriers to providing holistic 

nursing care. 

Students state their knowledge 

about holism and holistic 

practice doesn’t prepare them 

to implement what they know in 

current education practice 

settings. Reasons include a lack 

of confidence in their 

knowledge and abilities, and a 

perceived lack of role models.  

Exploring the BSN Student Experience of  Holistic Nursing

THEMES

“knowing the cultural practices”

“really understanding the person”

“meeting clients where they’re at “

OBJECTIVES

METHODS

Beyond the diagnosis

Professionally Practicing

“you want to get the meds in, get the people to bed, 

and get out… that’s the reality of  it”

Theory-Practice Gap

“we definitely talk about it a lot, but how to implement it is another thing”


