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ABSTRACT  

Supervisory Committee 

Dr Carmen Rodriguez de France, Supervisor 

Department of Indigenous Education 

 

Dr. Jason Price, Departmental Member 

Department of Curriculum and Instruction 

 

Honouring the Journey to the Eighth Fire: Educating to Create Common-Unity  

       Many directions people turn to today there is dissension: bombings, riots, 

shootings, famine and even genocide. There is an increasing awareness that change is 

required to create a more peaceful world, but how can we create common-unity1 and 

integrate it into educational systems? This narrative enquiry research explores the ways 

Maxwell International Baha’i School (MIBS) attempted to create an inclusive community 

that was founded on the principle of the oneness of humanity. It was through MIBS’s 

conscious attempt to create community that people felt accepted, safe and learned to 

connect. This research, through a focus group of primary stakeholders, explored the 

way community was intentionally built. The findings in this research revealed that from 

its inception, MIBS accepted diversity as a means to create unity, leading to members 

feeling a sense of belonging, connected to a greater purpose and a desire to serve 

humanity.  

       With a conscious desire, schools could replicate this type of inclusive community. It 

is with this knowledge that I have been asked to create a more inclusive community at 

                                                
1 Common-unity is a term coined by the author to refer to a community in which there is a concerted effort 
to create and sense of community. 
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my current school. Education for a globally inclusive world must not be merely a 

separation and honouring of diversity, but must instead weave together the diverse 

elements through ritual and ceremony in a manner that creates an integrated tapestry. It 

is time to consciously and fully educate people to see that “the earth is but one country 

and mankind its citizens.” (Baha’u’llah, 1990, p. 346)  

Key words: education, inclusive, community, diversity, unity 
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ripples of which are still being experienced throughout the world.  

 

 

Figure 2: Maxwell Pencil Drawing (non-copyright)



 

 

1. CHAPTER ONE: INTRODUCTION TO THE RESEARCH 

 

Figure 3: Bridge to the Future (non-copyright) 

It is at this time that the Light-skinned Race will be given a choice 

between two roads. If they choose the right road, then the Seventh 

Fire will light the Eighth and Final Fire -an eternal Fire of peace, love, 

brotherhood and sisterhood. If the Light-skinned Race makes the 

wrong choice of roads, then the destruction, which they brought with 

them in coming to this country will come back to them and cause 

much suffering and death to all the Earth’s people.  

(McCaslin, 2005, p. 96) 

1.1 Reflection of Past Experience and Impetus for Research Journey 

 Life is filled with moments that later can be reflected on as milestones on one’s 

journey of learning. Such moments can lead to transformation for an individual, whether 

they are consciously acknowledged or integrated into our being without specific 

awareness as to their significance. When hearts are open and bound together, unity is 

created through the acceptance of one another at a deep level of being. As humanity 

begins to recognize the value of seeing diversity as a chance to deepen our 
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understanding of the beauty of these differences in expanding our own lives, then we will 

be able to use our connection to build true common-unity. “We must become bigger than 

we have been: more courageous, greater in spirit, larger in outlook. We must become 

members of a new race, overcoming petty prejudice, owing our ultimate allegiance not to 

nations but to our fellow men within the human community.” (Covington, 1964, p. 148) 

 In much of the news today there is a focus on differences, from terrorist threats 

due to religious and ethnic differences, to political campaigns that speak to either 

supporting or resisting prejudiced values, even to marginalized groups who are beginning 

to voice past and present oppression. After the Paris Attack, The New York Times in its 

online article “Crimes Against Muslim Americans and the Mosques Rise Sharply” 

reported that: “hate crimes against Muslim Americans and mosques across the United 

States have tripled” and that crimes committed included “assaults on hijab-wearing 

students; arsons and vandalism at mosques; and shootings and death threats at Islamic-

owned businesses.” (Lichtblau, 2015) Even the 2016 political campaigns in the United 

States reflects underlying tensions that are imbedded in prejudice. Journalist Bhagavan 

(2016) stated in his online editorial “We are Witnessing the Rise of Global 

Authoritarianism on a Chilling Scale” that:  

 [t]he problems outlined… are systemic, global, and amorphous. They  

 are solvable, but not easily, and not immediately. It is much easier to  

 find someone to blame, which is why we are seeing the return to  

 acceptability of xenophobia and jingoism. Trump on Muslims and  

 Hispanics. Putin on Ukrainians. Erdoğan on Kurds. And the list goes on.  

 The slope from here to scapegoating all dissenters as ‘enemies of the 
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  state’ is proving frighteningly slippery. 

According the CBC News’ online article “PM’s First Speech to a U.S. Audience: Let’s Not 

Live in Fear of the World,” Prime Minister of Canada, Justin Trudeau (2016), on a recent 

trip to the White House stated that:  

It becomes easy to turn in on ourselves. But we know from history that 

it's much more important to turn outwards. And to draw out the best of 

each other. And to understand that whenever people get together 

regardless of how different they may seem there are always more things 

that we have in common.  

It is clear that there needs to be a shift to recognizing the values that humanity shares 

and developing a sense of common purpose.  

 As conflicts continue to build, many people are beginning to realize that, like 

Martin Luther King, Jr (1964) stated in his Nobel Peace Prize speech that: “we must see 

that peace represents a sweeter music, a cosmic melody, that is far superior to the 

discords of war.” It is time to heed the words of Mandela (1994) that:  

 Deep down in every human heart, there is a mercy and generousity.  

 No one is born hating another person because of the colour of his skin,  

 or his background, or his religion. People must learn to hate, and if they  

 can learn to hate, they can be taught to love, for love comes more  

 naturally to the human heart than its opposite…Man’s goodness is a flame  

 that can be hidden but never extinguished, (p. 542) 

which will enable people to understand the ways to access compassion for one another 

and to teach this to our children. We must realize that: “[i]f we are to teach real peace in 
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this world, and if we are to carry on a real war against war, we shall have to begin with 

the children.” (Gandhi, 1931, p. 100)  

 It was with this premise in mind that Maxwell International Baha’i School (MIBS) 

began to build an intentional community that was based on accepting differences as 

opportunities to learn, by weaving together the hearts of its students and staff through 

various activities and rituals. After witnessing and experiencing the unity that was an 

integral part of this community, many individuals began to see what Mazzone (2004) so 

clearly stated that: “[r]itual is ‘the soil’ upon which a community’s future grows.” (p. 22) 

The word ritual has been understood in many different ways. The Oxford Dictionary 

defines ritual2 as being: “a religious or solemn ceremony consisting of a series of actions 

performed according to a prescribed order,” and for some people, the word is mainly 

associated with religion. MIBS rituals took on a much deeper and inclusive meaning that 

included activities that honoured different aspects of the communities commonality, such 

as morning gatherings, students going on service trips with a sense of their importance to 

the greater community, to classes beginning by welcoming the students at the door to the 

space and even to the Transitions Circles that were held to honour the graduates at the 

end of the school year. It became more challenging to define the complexity of how MIBS 

used the word ritual due to the term being applied to many different ways that the 

community found to honour, connect and demonstrate its growth. This deepering 

understanding led to a sense that this community could be a model on which other 

schools could build to develop an awareness of the importance of accepting differences 

in order to create a more unified community.  

                                                
2 See Oxford Dictionaries: Language Matters for more information. 
http://www.oxforddictionaries.com/definition/english/ritual 
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     This descriptive narrative research was undertaken to try and gain more 

understanding of how the MIBS community was developed and whether the stories of 

different members held some common threads. This thesis integrates different modes of 

communicating ideas and learnings acquired from attempting to coalesce stories, using 

participant’s own words, through the means of poetry and metaphorical images. The 

images used are a reflection of my own experience and understanding in a manner that 

expresses more than words could encompass. Jamieson (2007) states that:  

 The power of visual communication relies on its involvement with perception, and  

 thus it has one foot in nature…that pays attention to the producer’s role in the 

creation of media and to the viewer’s role as interpreter, with all that this means in 

terms of the physiological, psychological, and socio-cultural processes that 

together shape interpretation. It will be seen then, that our journey is far from 

simplistic and that it opens avenues of apparently infinite dimensions. (p. 12) 

The images are a reflection of my own journey of understanding and trying to more fully 

convey the views of others. This journey that I undertook and that MIBS supported in 

others was much more than could be expressed in words. Ojibway writer, Wagamese 

(2011) reveals this journey of building community and acceptance of others as:  

gather[ing at the seventh fire] with all the travellers who made the journey too and 

you are alone no more. There’s feasting and celebration. Great stories are told  

and you learn that you gotta keep the fire going on account there’s more to come.  

There’s always more to come. (p. 213)  

This creates an understanding that this journey of acceptance of our own limitations can 

be overcome with a supportive and unified community.   
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1.2 Purpose of the Inquiry and Research 

 This research seeks to understand the benefits of using ceremony and group 

building activities to help intentionally develop unity in schools, by studying the effect on 

participants of the activities and ceremonies done at MIBS. 

1.3 Statement of the Research Question 

Main Question: 

Can an inclusive school community be intentionally created that includes ceremony and 

activities that allow for multiple perspectives while developing student attitudes, 

knowledge and skills that contribute to a sustainable world? 

Sub Questions: 

1) What memories do participants have in regards to their participation in or support 

of the activities and ceremonies that occurred at MIBS? 

2) Do participants think that these ceremonies helped MIBS foster the creation of a 

more inclusive school community? If so, how? 

3) How did the ceremonies at the school affect participants? 

4) Did participants feel more connected to others due to these activities and 

ceremonies? 

5) What were some of the benefits of these activities? 

6) Were the activities/ceremonies in the final year before the school closed different? 

If so, how and why do participants think they were? 

1.4 Position of the Researcher 

 As the principal researcher in this study, there were many things about my identity 

that influenced my choice of topic and desire to explore the culture that was created at 
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MIBS. I was fascinated by the use of aboriginal inspired ceremony and the intentionality 

of building an inclusive culture in a school community. I am an aboriginal Canadian with 

Metis heritage who is interested in this aspect of my ancestry. My Metis grandfather did 

not willingly accept his aboriginal roots and, thus, this led to my father not understanding 

his own heritage until later in life. Not being able to consciously explore and understand 

this part of myself, I was drawn to situations where this could be safely experienced. The 

ceremonies at MIBS that were led by Jacob and Deloria Bighorn connected deeply with 

this aspect of myself. I experienced the power of them to connect and open my heart, as 

well as the hearts of the culturally diverse community. This led me to wonder if this 

method of using ceremony could be used to help build more inclusive communities in 

other educational contexts.  

 As a trained lay counselor, I witnessed the power of a supportive circle in assisting 

people to face and overcome challenges in their lives. I saw a similar opening of hearts 

occurring on a much larger scale in the MIBS community. People cared deeply about one 

another and were like a family, even after the school was no longer open. As a Baha’i 

aboriginal female, mother, teacher and wife, I saw the importance of finding ways to 

connect people spiritually, mentally, physically and emotionally to fully grow as 

individuals. My own personal experiences of seeing the transformative power of the 

ceremonies and the intentionally inclusive environment at MIBS as a teacher, dorm 

parent and parent added to my desire to explore more fully how this community was 

created. There was a deep connection between most people who were a part of or even 

associated with the school. I was very interested in discovering how this was developed 

and if it had a similar impact on other community members.  
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1.5 Current Educational Context 

Many directions people turn today there is dissension: bombings, riots, shootings, 

famine and even genocide. The news is filled with people questioning how ‘they’ can do 

this and why ‘they’ are doing it. They, they, they… Blame, blame, blame…disembodied 

groups that are separate from oneself allowing people to continuously remove 

themselves from holding the responsibility to change their own thoughts and behaviours.3 

In many Western educational systems, there has been an attempt to compartmentalize 

the surrounding world in order to make it more rational. Habermas states that: “modernity 

has exhausted itself…in its bureaucratization, which segregates life into components and 

removes it from ‘the hermeneutics of everyday conversation.’” (Doll, 1993, p XIX) Black, 

white; this, that; here, there; either, or; this box, that box and on and on. Human beings 

have been enculturated into this compartmentalized way of thinking. Montessori (2009) 

spoke of these as being: “schools where the children are repressed in the spontaneous 

expression of their personality till they are almost like dead beings… like butterflies 

mounted on pins.., spreading useless wings of barren and meaningless knowledge which 

they have acquired” (p. 28) and surrounded by restrictive boxes. The boxes of our own 

creation limit us to being “passive and to acquiesce to the network of rules, regulations, 

and routines.” (Jackson, 2009, p. 121) Boxes that constrain complex systems and 

creative thought. Boxes that confine us in order to conform to a prescribed ‘norm.’ Boxes 

that inhibit us from seeing the other. Boxes that we are educated in. Boxes with labels 

that separate. Boxes, boxes, boxes…  

Current trends in education are beginning to transform curriculum into experiences 

that enable educators to focus on “develop[ing] a type of wisdom that can grow only out 
                                                
3 see Paul (1997) for more information in regards to the phenomena of blame and accountability. 
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of the participation of living experiences… and never out of mere memorization of 

…facts.” (Bobbit, 2009, p. 15) This is evident in BC Ministry of Education’s Curriculum 

Transformation Plans expressed online in the “BC Ministry of Education IRP Curriculum 

Documents” where “the approach is to: 

• Reduce the volume and prescriptiveness of the current curricula while still 

ensuring a consistent focus on the essential elements of learning, 

• Allow teachers and students the flexibility to personalize their learning experience 

to better meet each student’s individual strengths and needs, and 

• Focus less on imparting facts and the information-based details of what needs to   

be learned and more on the “big ideas” or concepts that students need to master to 

succeed in their education and their lives.” (BC Ministry of Education, 2013)  

But even with this current vision in mind, there continues to be a struggle in 

schools to create inclusive learning environments in which students and teachers are 

able to meet the diverse backgrounds and needs of all. Millar (2015) states in her online 

article “Why are So Many Parents Opting Out of BC’s Renowned Public Schools?” that: 

“the circumstances of the public system ma[k]e it impossible for even a good teacher to 

provide the support…needed. With 28 students and few resources, [the] teacher was 

preoccupied with behaviour management.” Contemporary educators who have been 

pressured to stay within the confines of past curriculum boxes face many challenges in 

deciding how to best support students’ diverse learning needs. Every year, increasing 

requirements are placed on educators to ensure that students are confidently prepared to 

face the demands of the twenty-first century. Contrary to the intentions of many schools, 

students frequently have been contained and confined, limiting their ability to flourish, 
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flower and bear fruit as unique learners by placing them in restrictive boxes. Many 

students seem to often understand concepts in isolation of the subject area or prescribed 

assessment without seeing their relevance in the surrounding world. Mullholland (2015) 

stated in his online political review “The Case Against Standardized Testing” that: 

President George W. Bush’s signing of the No Child Left Behind Act  

in 2002 ushered in the current era of high-stakes testing. The law required  

states to administer math and reading tests every year to students from  

third to eighth grade and imposed increasingly harsh punishments on  

schools that failed to make ‘adequate yearly progress’ on these tests.  

By 2011, according to the Center on Education Policy, almost half of  

schools nationwide were labeled as “failing” because they could not make  

 adequate yearly progress.  

Countless teachers and schools are assessed on the ability of students to achieve high 

grades on standardized tests for specific courses, many of which take precedence over 

more ‘subjective’ courses. Mulholland (2015) further states: “[t]his increased focus on test 

prep has had a profoundly negative impact on the quality of education many students 

receive.” This has led to less recognition of the value of learning from relationships with 

‘the other’ and limited students’ abilities to understand complex systems in the 

surrounding world.  

Education with curriculum centred on this autonomous view has lost focus on the 

value of the learning journey and finding ways to honour the importance of traveling 

together to collectively contribute to a more connected world. This in turn has led to a 

loss of excitement and lack of willingness to take learning risks in the classroom context. 
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(Tishman, 1996, p. 1) The boxes educators and students have been forced into have 

become too small to meet the learning requirements of today. Cubberly stated that: 

“…[o]ur schools are, in a sense, factories in which the raw products (children) are to be 

shaped and fashioned into products to meet the various demands of life.” (Doll, 2002, p. 

35) It seems that this focus on the ‘product’ is still an integral part of many current 

educational systems even though there has been increasing recognition of its limitations 

and the need for change. This emphasis on an autonomous product, rather than valuing 

the learning process, has led to a world that has increasing social and economic 

problems. (Nussbaum, 2003, p. 25) Beare (1995) clarifies this: 

…schools are in difficulty now not simply because of immediate,  

pragmatic issues, important as these may appear to be. Rather it is  

because within the present context -a context of compulsive technological 

dynamism, competitive individualism and a radical loss of meaning and purpose-

schools are put in an impossible position. They stand at the  

crucial interface between past and future, charged both with the  

conservation of culture and with its radical renewal. Yet the rule book  

keeps changing; some pages are missing, others are unreadable… (p. 15)  

It is time to shift from this individualistic view of education and way of life, and begin to 

embrace the collective. It is evident that the past way of approaching challenges in the 

world is not sustainable. Gradually, people are beginning to awaken to the need to 

change their attitudes and behaviours. Educational systems need to facilitate learners in 

exploring ways of learning and relating with the world that embrace a curriculum of 

community. The next step to achieving this shift from an individualistic curriculum into a 
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more inter and intra-relational one is to embrace what Ubuntu philosophy calls “our 

interconnectedness, our common humanity, and the responsibility to each other that 

flows from our connection.” (Nussbaum, 2003, p. 21) 

  Globally, there is a realization that this focus on reacting to challenges from a fear-

based need to protect the self or group is not working; there is increasing awareness that 

a change of approach is required in order to create a more peaceful world. Karin-Kelly 

(1994) states in her online article “Nonviolence Speaks to Power” that: 

A truly free society must not include a ‘peace,’ which oppresses us. We must learn 

on our own terms what peace and freedom mean together. There can be no 

peace if there is social injustice and suppression of human rights, because 

external and internal peace are inseparable. Peace is not just the absence of 

mass destruction, but a positive internal and external condition in which people are 

free so that they can grow to their full potential.  

The time has come to shift education to focus on “the development of character, of 

judgment, of responsibility, of respect for ‘other.’” (Trueit & Doll, 2010, p. 19) 

      The process of learning and creating common-unity requires people to detach from 

their fears and protective stances, and step together into the place of the unknown. This 

disengagement opens them to embrace the other and journey into acceptance of what 

Battle states so clearly about the African Ubuntu philosophy: 

              We say a person is a person through other persons. We don’t come fully  

              formed into the world…. We need other human beings in order to be human. We 

              are made for togetherness, we are made for family, for fellowship, (for  

              community) to exist in a tender network of interdependence. (Nussbaum, 2003, 
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              p. 22) 

It is time to fully lift the lid and push out the sides of the past confining curricular 

boxes, and open to the complex world of possibilities while weaving in those aspects that 

help to create more inclusive schools that focus on creating unity while honouring 

diversity. It is time to begin educating people to recognize their connection to others, to 

begin to see that “the earth is but one country and mankind its citizens.” (Baha’u’llah, 

1990, p. 346)       

In embracing this idea, people can leave behind the need to fight to defend their 

differences and uniqueness, and move into an acceptance that “our connectedness and 

interdependence and recogni[tion of] the power of love and common humanity [is] the 

soul force or spiritual energy that carries within it the fire to transform and to correct.” 

(Nussbaum, 2003, p. 24) Mohandas Gandhi, Martin Luther King Jr, Archbishop Desmond 

Tutu, Mother Teresa, Nelson Mandela and many others were able to embrace ‘the other’ 

and demonstrated how powerful this type of worldview can be. It is time to consciously 

shift educational paradigms to enable learners to recognize and value the power of the 

collective world and embrace “…ways of knowing [that] tend to be enacted and 

conceptualized as circular, organic and collectivist, rather than linear, unitized, 

materialistic and individualistic.” (Swanson, 2007, p. 56) This openness and inclusion of 

the other is an opportunity to move forward to create a more healthy and connected 

world. For as Archbishop Desmond Tutu stated a person who: “… is open and available 

to others, affirming of others, does not feel threatened that others are able and good, for 

he or she belongs in a greater world and is diminished when others are humiliated or 

diminished when others are tortured or oppressed, or treated as if they were less than 
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who they are.” (Swanson, 2007, p. 58) 

 A curriculum that embraces the values of unity in diversity requires a shift to 

emphasize “communal harmony and learning from each other” (Nafukho, 2006, p. 412) in 

order to “educate and nurture a new generation of human beings that would respond to a 

sense of conscience, and display generosity of spirit, compassion and care.” (Swanson, 

2007, p. 58) For as Black Elk stated:  

[t]he first peace, which is the most important, is that which comes within the souls of 

people when they realize their relationship, their oneness with the universe and all 

its powers, and when they realize that at the center of the universe dwells the Great 

Spirit, and that this center is really everywhere, it is within each of us. (Steltenkamp, 

2009, p. 184) 
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2. REVIEW OF THE LITERATURE 

2.1 Movement Toward Inclusion of Diverse Educational Experiences 

 Humanity is becoming increasingly connected and aware of its interdependence. 

Events that happen in one part of the world are instantaneously communicated around 

the globe. A world that was once segregated into tribes and nations is becoming more 

connected as a planet. Many conflicts and tensions exist in the world today due to the 

failure of humanity to embrace the idea of its interdependence. His Holiness the 

Fourteenth Dalai Lama (1989) clarified in his online message “A Human Approach to 

World Peace” that: 

  of the many problems we face today, some are natural calamities and must be 

accepted and faced with equanimity. Others, however, are of our own making, 

created by misunderstanding, and can be corrected. One such type arises from 

the conflict of ideologies, political or religious, when people fight each other for 

petty ends, losing sight of the basic humanity that binds us all together as a 

single human family.  

       The importance of community being central to the health of both the individual and 

group to which they belong has been an integral part of many traditional cultures. The 

movement away from this ideology has led to a sense of isolation and focus on self-

interest in individuals. This in turn has contributed to increasing global issues due to a 

lack of concern about the effects on the planet and its people as a whole. According to 

van der Walt, (2010) to address growing global challenges, education needs to continue 

to: 

   move [away] from solitary Western-style individualism to solidarity, from 
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independence to interdependence, from individuality as something apart from the 

community to individuality in terms of community, from competition to 

cooperation, from market-based capitalism to communal/social capitalism, from 

exploitation of others to seeking benefits for them, and from seeing the other as 

fixed to seeing the other in his or her historical context. (p. 258)  

        On the journey through life, there are many opportunities to stop and reflect on the 

past in order to deepen our understanding of where we have been, appreciate where we 

are and envision the future. Much can be learned from past successes, but often even 

more from the challenges faced. According to Finest Quotes online, Warren (2014) 

stated that: “history cannot give us a program for the future, but it can give us a fuller 

understanding of ourselves, and of our common humanity, so that we can better face the 

future.” It is with this premise in mind that this thesis begins by reflecting about the paths 

we have taken in education in an attempt to envision future learning structures that 

embrace the idea of creating unity that includes acceptance of diversity. 

       Today more educators are recognizing the growing need to accept differences as 

opportunities to learn and grow by taking steps to recognize the importance of creating 

more unity between both mainstream and marginalized peoples. Many Elders in 

communities worldwide have spoken about the need for education that recognizes the 

importance of humanity's interconnection; according to Smith (1887), in the Seattle 

Sunday Star article “Authentic Text of Chief Seattle’s Treaty Oration of 1884, Chief 

Seattle stated that:  

Humankind has not woven the web of life. 

We are but one thread within it. 
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Whatever we do to the web, we do to ourselves. 

All things are bound together. 

All things connect.  

 

Figure 4: Interconnected Web (non-copyright) 

The strands of the web are weak, but the web as a whole is strong enough to withstand 

tension. With this in mind, it is time to continue to dialogue and find ways to embrace the 

idea of how to create unity in our diversity, for “without dialogue there is no 

communication, and without communication there can be not true education.” (Freire, 

1998, p. 150) By opening even more to discourse and accepting diversity as a way to 

grow and learn together, perhaps there is a way to create curricula that accept 

differences, while embracing the idea of the oneness of humanity.   

        In order to move forward into the next stage of a more world embracing vision, 

education should not be just a separation and honouring of the diverse groups within it, 

but must, instead, be a weaving together of the diverse elements in a manner that 

creates a holistic view. How can globally inclusive curricula be created that allow for 

multiple perspectives, while developing knowledge and skills that contribute to a 

sustainable world community? For many communities, rites of passage and ceremonies 

play a vital role in weaving the members together, but is there a way that these rites and 
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ceremonies can facilitate the weaving together of members within a school community in 

order to create a more inclusive learning environment? In order to begin moving toward 

the vision of a more cohesive learning community, there is a need to look to the past, 

embrace the present, while envisioning the future. So this journey begins by reflecting on 

educational paths covered in the past by Canadian indigenous people, recognizing the 

current stage of contemporary educational systems and ending with a vision for the 

future to find the meeting place at a common fire.  

2.2 Traversing the Forest of Tradition:  

Traditional Canadian Indigenous Educational Structures                          

 

Figure 5: Forest Path 

 This journey into the past educational structures begins in the depths of a forest 

with trees surrounding the wayfarer. There is so much beauty in the immediate 

environment, so much to learn, so much to experience in the local surroundings. The 

wayfarer takes time to learn and appreciate the beauty of connecting with the natural 

world and kin. There is a sense of closeness and intimacy in this portion of the journey, 

with little need to reach outside familiar territory, as there are so many things to 
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experience. And thus the curriculum wayfarer begins his reflection on his past journey, 

exploring educational systems and values held by many Canadian indigenous groups, for 

these past experiences and cultures are an integral part of contemporary Canadian 

education in that, even if unconscious, they have an effect on individual and collective 

thoughts, feelings and behaviours. According to Brainy Quotes, Garvey (2014) stated 

that: “A people without the knowledge of their past history, origin and culture is like a tree 

without roots.”  

 

Figure 6: Supportive Transformation 

Although, when exploring traditional systems of Canadian indigenous communities, it is 

important to understand that these diverse cultures, like people, are not static, but have 

grown and evolved as they adapted to the needs of a changing world. 

        Prior to colonization, many indigenous groups were isolated with members being 

closely connected. Communities were able to develop values and patterns of behaviour 

in a more insular manner, much like being deep in a forest and surrounded by trees, 

limiting vision to one's immediate surroundings. Indigenous communities developed 

political, economic, spiritual and justice systems that met the needs of their lifestyles, with 

individuals being educated in diverse ways, including narratives, experiential learning, as 
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well as role-modeling, to understand their role in the community and its values. There 

was a focus on learning as being a sharing of knowledge that was “reproduced, 

preserved and conveyed from generation to generation. Oral traditions form the 

foundation of Aboriginal societies, connecting speaker and listener in communal 

experience and uniting past and present in memory.” (Hulan, 2008, p. 7)  

 Many traditional indigenous educational systems were not only based on the need 

to educate members about the importance of their role in the community, but also 

developing an understanding of their relationship to the surrounding environment. Many 

Canadian Aboriginal people, like many others, understood the value of sharing the "circle 

of growing knowledge gained from living on the land and practicing mutual nurturance." 

(Cole, 2009, p. 11) Most North American indigenous people were educated to 

understand the importance of living in harmony with the surrounding natural world. 

Children were raised in communities where members worked together to nurture and 

educate them, with the focus being more on the collective good, rather than benefit to an 

individual alone. According to Bennett (2011) in her online article “Morality,” Martin 

Brokenleg stated that: ”Native Americans have a very high regard for children… In the 

Lakota language, the word for child means ‘standing sacred’” revealing how they were 

seen as gifts and hope for the community's future.  

 This same value was seen in the Ubuntu philosophy followed by various traditional 

African people, with value being placed on the ability to "express compassion, reciprocity, 

dignity, harmony, and humanity in the interests of building and maintaining community." 

(Nussbaum, 2003, p. 21) Children were raised to see "community rather than self-

determination as the essential aspect of personhood." (p. 21) There was a focus on the 
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importance of cooperation and consensus in the community, which was based on the 

value they placed on recognition of "[their] interconnectiveness, [their] common humanity, 

and the responsibility to each other that flows from [this] connection." (p. 21) The entire 

community was responsible to help educate the next generation because it was believed 

that through interactions with others true learning about oneself could happen.  

 It is this idea of developing a sense of the interconnectedness of the natural world 

and the people within it that has been diminished in many educational systems. Donald 

(2009) has stated that: “decolonization…can only occur when Aboriginal peoples and 

[Euro-]Canadians face each other across these deeply learned divides, revisit and 

deconstruct their past and engage critically with the realization that their present and 

future is similarly tied together.” (p. 5) There is a growing sense of the need to return to 

the past in order to address many challenges that are present today. But is this truly the 

answer? In order to understand our present challenges more fully, there is a need to 

reflect on the time of colonization and systemized education in Canada, and so the 

wayfarer leaves the sanctuary of the forest behind and begins to reflect on his journey 

into the valley of the other. 

2.3 Immersed in the Valley of the Other:  

Colonial Influence in Canadian Education 

 

Figure 7: Into the Depths 
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 As the wayfarer continues his journey, he delves into the valley of the other, which 

at times seems deep and constricting, but holds many important learning experiences. 

While traversing this portion of his path, there is a desire for him to see outside the blame 

and, instead, search for the learning that comes from such a journey. So with this in 

mind, he begins to fully immerse himself in his memories of his descent into the valley of 

his colonial past to find the gems of learning from this experience: 

Here is a sea with treasure to the brim; 

Its waves toss pearls under the great wind's thong. 

Throw off your robe and plunge, nor try to swim, 

Pride not yourself on swimming -- dive headlong.  

(Abdu'l-Baha, 1971, p. 9) 

 

Figure 8: Dive Headlong 

 For many indigenous groups, colonizing nations brought with them a new way of 

being that was, at times, forced upon them but also held new possibilities for 

development. The systemized education and technology that came with this Western 

influence was both beneficial and detrimental to the Canadian aboriginal way of life. 

Many aboriginal people were assimilated into the mainstream Western society. The 

colonial governments encouraged, and in many causes enforced, the use of the 
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colonizing language in order to instill the values of colonial culture in the aboriginal 

people. "[L]anguage has been argued to be constitutive.., it can be, and has been used 

as a mechanism of ideological control to manipulate and shape the thinking and values of 

various groups." (Egea-Kuehne, 2012, pp. 4-5) Along with ensuring their language was 

predominant, many governments "view[ed] education as an instrument for ensuring 

cultural homogeneity, and the hegemony of dominant language and culture." (p. 7) It was 

with this idea in mind that the Canadian government forced its aboriginal children to 

attend state schools through the passing of many laws within the Indian Act, which have 

“been highly invasive and paternalistic, as it authorizes the Canadian federal government 

to regulate and administer in the affairs and day-to-day lives of the registered Indians and 

reserve communities.” (Hanson, 2009, p. 1) The laws that were originally a part of the 

Indian Act were “based on the assumption Aboriginal cultures and spiritual beliefs were 

inferior and unequal. Indeed some sought, as it was infamously said, ‘to kill the Indian in 

the child’” (Harper, 2008) in order to enable Canadian aboriginal people to become 

'civilized' and contributing members of the Euro-Canadian culture.  

 The Canadian government used many methods to oppress its indigenous people in 

order to gain control, which have resulted in generational pain and suffering for many 

Canadian people. These past choices have affected all citizens alike. There have been 

many recent attempts to heal the past through reconciliation and apologies, but until 

healing of the mind, body, heart and spirit occurs for all citizens, the past will continue to 

haunt and affect efforts to move forward. It is important to recognize that:  

the oppressor must be liberated just as surely as the oppressed... The oppressor 

and oppressed alike are robbed of their humanity... to be free is not merely to cast 
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off one's chains, but to live in a way that respects and enhances the freedom of 

others. (Mandela, 1994, p. 544) 

 

Figure 9: Lost in the Valley (Pearse & Sheehan, 2014) 

       For people to free themselves from the fetters of the colonial past, they must begin to 

dialogue about their experiences and find paths to healing, for it is only by recognizing 

and sharing our pain, that true understanding and empathy can happen. “Founding itself 

upon love, humility, and faith, dialogue becomes a horizontal relationship of which mutual 

trust between the dialoguers is the logical consequence.” (Freire, 2009, p. 149) There are 

many initiatives that are beginning to bring about this type of awareness and perhaps 

sharing of past pain will lead to healing in the future. The Truth and Reconciliation 

Commission for Canadian First Nations residential school survivors is one example of a 

recent movement toward healing the horrors that were once hidden in Canada's past. 

Judge Murray Sinclair (2014) stated in the online article “Reconciliation” that: 

“reconciliation is about forging and maintaining respectful relationships. There are no 

shortcuts.” With this hope for healing, by acknowledging the past and seeing it as an 

opportunity to learn from, the wayfarer begins to feel the limits of the valley of the other 

and searches for ways to ascend the mountain of diversity.  
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2.4 Ascending the Mountain of Diversity:  

Contemporary Attempts to Overcome Post-Colonial Education 

 

Figure 10: Ascending into Hope (non-copyright) 

 With a once heavy, but now increasingly full heart, the wayfarer begins to see a 

path out of the valley of the other. Ahead, he sees a mountain and begins to ascend in 

hopes of gaining perspective by viewing the forests and valleys of the past from a 

distance in an attempt to understand more about the mountain on which he now stands. 

As he ascends the mountain of diversity, he begins to see the multitude of valleys and 

forests, acquiring an understanding of the beauty and challenges found in them. He gains 

awareness that his journey has been limited by only being able to see his forest and his 

valley. He has a sense of the depth of learning to be gained from connecting with others 

who have journeyed in other forests and valleys. 

 In our present educational systems, there is a growing acceptance and valuing of 

diversity, and a deeper understanding of the importance of developing more globally 

inclusive curricula. Most educators recognize the need to include other cultures in the 

curriculum, although in the recent past many of these attempts were merely band-aids 

that did not address healing of the wound that was created by the cultural divides. Having 

a day dedicated to Aboriginals in Canada or a single course, such as BC First Nations 12 



                 
                    

 

26	

that is not even required for students, are examples of this limited attempt to educate 

about indigenous people in the past. Donald (2009) stated that: “attempts at the so-called 

inclusion of Aboriginal perspectives have usually meant that an anachronistic study of 

Aboriginal people is offered as a possibility in classrooms only if there is time and people 

are interested.” (p. 24) Having a culture segregated into one course or day, and not 

woven into the fabric of the curriculum, although a step forward from the past oppression, 

is another subtle form of segregation and is not true acceptance of the value of diversity 

in educational systems. “Our world must embrace a sense of interconnectedness as a 

global community if we are to survive.” (Nussbaum, 2003, p. 21) So although there is 

some recognition of the importance of honouring other cultures in Canadian curriculum, 

there must be more integration of the diverse world-views into the daily learning occurring 

in classrooms. Indigenous people, as well as many others, continue their struggle for 

recognition by banging drums, blockading roads and even starting movements such as 

Idle No More (2013) that “calls on all people to join in a peaceful revolution, to honour 

Indigenous sovereignty, and to protect the land and water” in order to have their voices 

heard.  

 Cultures of the world should have the opportunity to be recognized and share their 

world-view in curriculum. Focusing on the journey of learning and connecting the school 

community through ritual and ceremony, rather than the destination can do this. 

Curriculum must begin to see all cultures and people as having valuable perspectives 

and knowledge. As Cole and O’Riley (2002) stated: 

 I do not want to use alter/native ways      we are the 

mainstream   which is made of tributaries    my language and people are 
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part of that stream   the tributaries are not greater or lesser than what they flow into  

(p. 147) 

       It is time to see the river as continuously being fed by multiple tributaries that are all 

vital. Curricula have begun to shift from judging the different tributaries to delving deeply 

into them and experiencing the beauty and value of all. This process can be continued 

through changing curricula to focus on the journey together or process of collective 

learning, and less on the destination or required learning. For many educators, teaching 

is still focused on the destination and filling of the receptacle of the student with 

prescribed information. Teaching the curriculum becomes, as Seidel and Jardine (2009) 

articulated, in being that: “the name is just the name, pinned on the thing named, nailing 

it down, finishing it-something to be ‘covered.’ Without slippage, the name loses 

something of its calling and becomes…nothing more than a name.” (p. 4) In these types 

of curricula, there is often a deadening of the joy of pursuit of knowledge. Once the 

curriculum is finished, its value to the learner may be lost. In the deadening of this 

constricting curriculum, perhaps there is an opening for a new vitalized one. Seidel and 

Jardine also stated, “with the arrival of the new, the old becomes young again (just like 

Wabi Sabi’s just-a-name seemed to wake up and become a new and fresh calling 

through a now living world).” (p. 14) There is a need for recognition of the integral 

connection between life and death or that “everything is ‘alive and dying’ at once.” (p. 3) It 

is with this in mind that the wayfarer leaves behind the view of the past, with a deeper 

understanding of the present and begins to envision future paths. As he turns to the 

future, he sees a network of rivers and streams that are interconnected like a web, but all 

leading to a common source, one of finding shared unity, community or common-unity. 
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2.5 Embarking on the Path to the Meeting Place:  

Future Directions to Create Common-unity in Schools 

 

Figure 11: Complexity of the Cave 

 The beauty of the complexity of the interconnected web of rivers and streams the 

wayfarer sees in the future is breathtaking. He feels a sense of awe and humility, but 

understands that this next stage of his journey is one that is unfamiliar and filled with the 

diversity of life. And thus he embarks into this place of learning, in hopes of ‘enspiriting’ 

curricula, for as Gardner (1973) stated: "[m]uch education today is monumentally 

ineffective. All too often we are giving young people cut flowers when we should be 

teaching them to grow their own plants." (p. 117) With this idea in mind, the wayfarer 

continues his journey into the web of inclusivity. 

  And I say the sacred hoop of my people was one of the many hoops that made 

one circle, wide as daylight and as starlight, and in the center grew one mighty 

flowering tree to shelter all the children of one mother and one father.  

  (Smith, 2006, p. 63) 



                 
                    

 

29	

 

Figure 12: Sheltering Tree of Humanity 

 It is time to leave behind the ideology Nussbaum (2003) stated: limits our ability to 

build community that: “the universe lives in me and me in the universe, but not as much 

in other people or the community,” (p. 25) and realize that we are all one, with only one 

planet to steward. Learners need to understand, as Black Elk stated that: 

[t]he first peace, which is the most important, is that which comes within the souls 

of people when they realize their relationship, their oneness with the universe 

and all its powers, and when they realize that at the center of the universe dwells 

the Great Spirit, and that this center is really everywhere, it is within each of us.” 

(Steltenkamp, 2009, p. 184) 

 Global school curricula need to encourage students to explore their connections 

with others and the world, by shifting the focus to being more of “a journey into the land 

of the unknown, taken not by ourselves but with others.” (Trueit & Doll, 2010, p. 6) 

Allowing students to see classrooms as opportunities to explore their connectedness 

through experiential activities and dialogue, and creating opportunities for reflexive 

reflection on the learning process, in order to shift from an individualistic world-view to a 

more collective one.  
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Figure 13: View from the Mountaintop 

 Curriculum needs to change from a defined stagnant thing, to a living dynamic 

experience by understanding that: “[l]ooking at curriculum - not as a linear course to be 

run - but as a complex and dynamic web of interactions evolving naturally into more 

varied interconnected forms is a formidable task that will require vision and 

perseverance.” (Doll, 2002, p. 46) It is time to bring this “dynamic web” to life and 

continue on our journey of making this shift into curricula that include, rather than 

segregate and exclude, by focusing on the journey, rather than on a value-restricted 

destination. It is through this recognition of the importance of the journey of learning that 

curricula can be truly inclusive, embracing multiple cultures and varying perspectives. 

The wayfarer has a sense of the integral weaving together of the past, present and 

future. He has a sense of peace and clarity about where he has been, where he is and 

where his journey may lead him next. He sees the cycle of all things, the beauty of all 

and the unity of being. It is a moment that he wishes to honour his life's journey, and so 

he searches for a way to celebrate this moment with others. 

2.6 Role of Rites of Passage and Ceremony in Building Common-unity 

     The journey has been long and, at times, the wayfarer has felt a sense of fatigue and 

being lost. He now sees that this has all been a part of the learning, all the challenges 

and successes have led him to grow and learn. He sees the cycle of life and death in the 
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need to detach from some experiences and embrace others. He has a sense of the 

perspective he has gained, and humility about how much more he must learn. With this in 

mind, he begins to search for others with whom to share and learn. 

 

Figure 14: Dance of Unity (Anderson, 2012) 

       The time has come to find more ways to celebrate and honour connections together 

as school communities. Rites of passage and ceremony have been a part of many 

cultures as a means to connect members, for "ritual is 'the soil' upon which a 

community's future grows." (Mazzone, 2004, p. 22) The honouring of milestones in a 

person's life allows them to understand where they have been and where they are going.  

When these times of transition are marked, ritualized, witnessed, and supported, it 

creates a kind of experiential map of self-development. Without proper rites of 

passage, people can become disoriented and lose their way in life's journey. It is 

as if their life map is incomplete. (p. 22)  

All too often there seems to be a lack of connection within school communities that leads 

to individuals feeling isolated.  
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Figure 15: Isolation in School (non-copyright) 

       Mazzone (2004) also stated that: “loss of rites of passage in mainstream Western 

society has contributed to various social pathologies.” (p. 21) In many mainstream 

schools, students feel isolated and have lost a sense of having a supportive community. 

“Perhaps soul force is a beautiful quality deeply inherent in all human beings, but through 

the forces of time, urbanization, industrialization, and concomitant processes of 

alienation, it tends to be denied, suppressed, and temporarily forgotten.” (Nussbaum, 

2003, p. 23) So how can this challenge be addressed in learning communities today? 

Donald (2009) suggested that an “individual’s sense of self grows out of how he or she 

fits into the community. The community itself stands at the centre of a much larger whole, 

and the role of the individual is always to give back to the community.” (p. 25) Rites of 

passage and ceremony can provide a means to weave the members of the community 

together in such a way that there is “a joining of hands and touching of hearts,” (Cole, 

2009, p. 5) allowing individuals to see how they are an integral part of their community.  

  Developing the emotional, spiritual, physical and mental connections between 

members in a community through ceremony can facilitate the understanding that it is 

through our: “connectedness and interdependence [that we can] recognize the power of 

love and common humanity as a soul force or the spiritual energy that carries within it the 
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fire to transform and to correct.” (Mandela, 1994, p. 544) By allowing a space for the 

weaving of the hearts of members in a community through ceremony, there is an 

opportunity to create understanding and empathy that might otherwise not be possible.  

  Somehow we must find a way to build communities that are based on faith, hope,  

  and tolerance, rather than on fear, hatred, and rigidity. We must learn to use a 

   sense of community as a tool for fostering understanding and cooperation… We 

   present the concept of community…as one of the means to bring about the kind of  

  world about which we and others have dreamed. (McMillan & George, 1986, p. 16) 

       It was with a conscious desire to create unity in its diversity that MIBS used rites of 

passage and ceremony to weave together the hearts of its community members, which 

included all staff, parents, students and local community members. There was a desire to 

create a school family that honoured its heterogeneous population for “the diversity in the 

human family should be the cause of love and harmony, as it is in music where many 

different notes blend together in the making of a perfect chord.” (Abdu’l Baha, 1972, p. 

51) The policies and practices at the school were intended to help all people affiliated 

with the school to understand that “diversity makes for a rich tapestry, and [people] must 

understand that all the threads of the tapestry are equal in value no matter what their 

color.” (Vache-Haase, Donaldson & Foster, 2014, p. 64) The ceremonies that were held 

at MIBS, especially in its final year, were intended to help people see their ongoing role in 

the community as they changed and moved forward in their own lives; their experiences 

and connections to the school would always be a part of the fabric of the school 

community.  
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3. RESEARCH METHODOLOGY 

       This research was deeply embedded in my own worldview that by witnessing and 

sharing one’s own experience with others in an open and caring manner, people may see 

differences as an opportunity to learn about themselves, and accept the beauty of 

diversity and its ability to become a unifying force. The power of sharing stories about a 

common experience can enable people to expand their own understanding of what 

Mgutshini (n.d.) calls the existence of “multiple realities,” (p. 5) how there “are similarities 

and differences in every person’s experience,” (p. 5) and the manner in which “reality is 

socially constructed and context dependent.” (p. 5) It was with the common context of 

being a part of the MIBS community that I hoped to weave together a narrative of 

people’s experiences of being a part of this group. 

        It was the underlying nature of narrative enquiry qualitative research, which 

“assumes that all the parties in inquiry --- research subjects, researchers, and readers of 

research --- are narrators and places them in the hermeneutic circle of interpretation” 

(Sandelowski, 1991, p. 163) that seemed to fit well with my own ideas in regards to each 

person being the expert of one’s own involvement, and that through sharing stories of 

that experience each person could create a more complete understanding. The quality of:  

narrative research, [being] a form of inquiry in which the researcher studies the lives 

of individuals and asks one or more individuals to provide stories about their lives. 

This information is then retold or restoried by the researcher into a… narrative [that] 

combines views from the participant’s life with those of the researcher’s life in a 

collaborative narrative (Creswell, 2003, p. 15) 
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that fit well with the approach that would best help answer the questions I hoped to 

address in this study. The idea of how to determine if and how MIBS consciously created 

an inclusive school community was best addressed using narrative enquiry, for as 

Creswell (2003) stated research based on narratives is: “an enquiry process of 

understanding based on methodological traditions of enquiry that explore a social or 

human problem…” (p. 15) The human challenge, that I hoped to explore, was the power 

of differences in many contexts to divide groups of people, rather than seeing this 

diversity as an opportunity to share and learn from one another, connected by our 

common humanity.  

 The narrative enquiry “attempts to interpret phenomena in terms of the meaning 

people bring to them…” and is often “…used when attempting to understand the nature 

of a phenomenon.” (Mgutshini , n.d., p. 2) It was the very nature of how MIBS’s inclusive, 

diverse community was created that was of primary interest for me. This research was 

also based on my belief that within human beings there is a “narrative knowing---the 

impulse to story life events into order and meaning,” (Sandelowski , 1991, p. 161) and 

that this method “emphasized the moral force, healing power, and emancipatory thrust of 

stories,”  (p. 161) which I hoped would benefit participants. Sandelowski (1991) also 

stated that: “because lives are understood as and shaped by narratives, narrative 

approaches to inquiry parallel the ways individuals inquire about experience… and, in a 

sense naturalize…the research process.” (p. 162) This reflected the hope that I had to 

share stories of the common experience of being a part of the community at MIBS and 

expanding my understanding of the aspects that contributed to it being such an inclusive 

environment.  
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       This research also was focused on using descriptive narrative research so that my 

enquiry would better enable me to “seek to describe; …individual and group narratives of 

life stories or particular life episodes.” (p. 163) It was with the premise that by “using 

narrative models, researchers can gain insight into the way human beings understand 

and enact their lives through stories” (p. 163) that I began to design my method. I hoped 

that through the use of the focus group, in which each participant represented a 

stakeholder in MIBS, in a classroom on the past MIBS campus that the data collected 

from audio and video recording of participant’s stories would be reliable and replicable. 

That said, the nature of narratives is that they are: “a representation of a life at a given 

moment rather than the life itself” (p. 163); although “narrative are truthful fictions, but 

fiction is itself linked to interpretation in that all interpretation (even scientific explanation) 

involves human fabrication: the making out of what happened and the making up of what 

something means.” (p. 165) It was with this in mind that I focused on the power of stories 

to reveal hidden truths about how the community was created and if other people had 

similar views of the experience. 

       It was through my research that I hoped to learn how MIBS used ceremony, ritual 

and community building activities to create a sense of inclusion and acceptance for its 

members. Even though the school is no longer open, I hoped to discover the manner in 

which it created a family-like community, so perhaps I might be able to use these 

strategies to help create a connected inclusive community in other educational contexts.  

3.1 Research Questions 

       This research journey began with a desire to deeply explore and investigate how 

ritual and ceremony was used in a BC independent school (MIBS) to help create a more 
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unified community, as well as revealing any other means that were used to encourage 

acceptance of diversity. There was a desire: 

• To explore if/how ritual and ceremony affect the building of a more accepting and 

inclusive school community 

• To better understand how to intentionally build a community that is supportive of 

all members in striving to meet their full potential 

• To better understand how these types of rituals and ceremonies can be applied in 

other school communities 

       The main driving force for my desire to explore these questions was my own 

experience of feeling embraced and accepted at the school, and the stories that staff and 

students shared about their own experiences of this. The more I was exposed to other 

schools and faculty, the more I realized the uniqueness of MIBS and wanted to discover 

the secret to creating unity in diversity by researching and hearing the experiences of 

others. 

 3.2 Method and Scope of Research 

         This research was focused on gaining information from a variety of stakeholders 

during one four hour group gathering. Participants were provided with the research 

questions and a link to a video overviewing the focus and premise for the research that 

was made by myself prior to attending the focus group.4 The focus group included a 

minimum of one representative from most of the primary stakeholders of the MIBS 

community. Participants were free to share their experiences, thoughts and feelings in 

relation to the questions that were being asked. Each participant was given multiple 
                                                
4 see https://www.youtube.com/watch?v=1ocasNf9pPc for more information in regards to the rationale and 
development of my research questions 
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opportunities to share their experiences and witnessed the stories of other participants. 

Expectations of voluntary involvement and sharing were clarified throughout the 

research. 

       The benefit for participants taking part in this research was to allow an opportunity 

for individuals to reflect on the learning gained from participating together in these rituals 

and ceremonies, as well as being a part of the community at MIBS. It also provided an 

opportunity to gather together in a context that was supportive, hopefully, to allow 

participants to reflect on their experiences. The value to the greater society was to 

develop a better understanding of the importance of including ritual and ceremony in 

schools in order to intentionally develop a more cohesive, caring community. There was 

a hope that this research would contribute to the state of knowledge in regards to 

learning about the challenges and benefits that this group and community faced when 

participating in these rituals and ceremonies to better understand how mainstream 

Canadian schools can utilize these types of activities and principles to create more 

inclusive communities. The results may have wide implications for other schools that 

might wish to incorporate ritual and ceremony to create more accepting and inclusive 

school communities.  

       As part of the confirmation of participation process, potential participants were 

informed about issues of anonymity, degree of risk (minimal), their right to withdraw from 

the study at any time, as well as my need to obtain their consent to participate. Once the 

potential participants agreed to be part of the study, a letter of consent was given to each 

participant with the pertinent information. Participants were notified of the focus group 

being both audio and video recorded. It was clarified that the recordings would only be 
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used for data analysis for this research and would not be used later for any presentation 

on the research or disseminated. If they wished to withdraw consent from being on the 

video, they were able to do this at any time during the research process and the portion 

of the recording that they were a part of would be edited out and not included in the 

results. They also had the right to clarify any comments or opinions shared in the focus 

group on the recordings. 

       The focus group was held on a Sunday morning and lasted for four hours. The 

participants shared their experiences and thoughts freely: some in response to questions 

asked by the researcher and others when they witnessed the stories others shared.  

    At the end of the focus group, an article from a local newspaper was shared by one 

of the participants in regards to the local community’s response to MIBS closing. It was 

later written about in the Canadian Baha’i News in July 2008.  

 3.3 Participants 

       The participants for this research were sought from different primary stakeholder 

groups who were a part of MIBS. There was a desire to include some participants who 

had experienced the final year of the school to determine if the ceremonies and rituals 

done that year were different from other years, as well as to better understand if they 

contributed to creating a closer community. All participants were over nineteen years of 

age and lived on Vancouver Island or the lower mainland of BC. This was to allow for 

proximity of participants in case more than one focus group was required to obtain 

enough information for the research. All participants were familiar with myself as well as 

one another, to allow for greater trust to already be developed between them. 

Participants were aware that there would be others from each of the stakeholder groups 
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and who these individuals were, once consent was granted. Familiarity with the 

researcher was of limited concern, as there was to be no specifics asked that would lead 

to them feeling uncomfortable or unwilling to answer in the presence of myself who held 

no power over them. This was in hopes of creating a context in which participants could 

share their stories openly and feel free to share as much as they were comfortable. 

Participants shared images that encompassed their view of MIBS, which have been 

included with the words that they connect to these images.  

       Each of the participants represented at least one primary stakeholder group of MIBS 

with the following demographics: 

Group 1: Aboriginal and Co-facilitator of MIBS Ceremonies participant 

       This female Baha’i participant is a member of the Lakota nation who had emigrated 

to Canada in order to have her children attend MIBS. She is a counselor who works with 

youth, and helped facilitate the rituals, ceremonies and activities that occurred at MIBS. 

She worked at the school for over ten years as a counselor and support for both the 

students and staff. She is currently in her sixties and working at an international school.  

 

Figure 16: Soaring to Great Heights (non-copyright) 

She shared that the image of a soaring eagle best represented her connection with 

MIBS, in that the school fostered one’s ability to use spiritual eyes and ears, while 

encouraging one to listen with the ear of the heart. 
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Group 2: Administrator participant 

       This male participant is a Euro-Canadian Baha’i in his fifties who worked at the 

inception of MIBS to help establish the community. He was a teacher and Vice Principal 

at the school for a number of years, then went to Brazil to teach, finally returning to MIBS 

as a teacher and, in the final years, principal.  

 

Figure 17: Balance in Education (non-copyright) 

He stated that “the one image that immediately comes to mind for me when thinking 

about MIBS is the medicine wheel, as it seems to embody the balance that we all strove 

to achieve.”  

Group 3: Teacher participant 

       This male participant is a Euro-Canadian who worked for over fifteen years at MIBS 

as a teacher and outdoor education leader. He is in his forties and currently teaching at 

the school located on the MIBS campus.  
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                  Figure 18: Maxwell Logo           Figure 19: Unity in Sports 

He felt that the spirit of the school for him was symbolized in the soaring eagle logo, in 

that MIBS allowed individuals to soar to reach their full potential and the gymnasium 

“symbolized the fun I had and the connections I made while at Maxwell. The gym is a 

very special place for me, because even now when I am in that building I am reminded of 

all the wonderful people that walked through those doors.” 

Group 4: Student participant over 19 years of age 

       This female Baha’i participant was a past student of MIBS and currently has 

completed a degree in psychology. Her parents are Euro-Canadian and Chinese-

Canadian in ethnicity. She attended MIBS for four years and graduated in the final year 

of the school. She is currently in her twenties and working with youth who are at risk.  

 

Figure 20: Threads of MIBS  

She shared that: “to me this image represents Maxwell and the relationship between the 

institution and students. MIBS provided a framework and structure that allowed for each 
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student or individual strand to be woven into something much greater than oneself. 

Though painful and hard to conform to at times, it allowed us to be part of a larger 

community, strong, connected and intimately linked with purpose. Although, unlike the 

strands in a woven blanket we have branched out and scattered, we still remain part of 

something so much more than ourselves and, I believe, we will forever feel part of it. This 

image is of a woven blanket that I worked on when I was first introduced to textile arts at 

MIBS.”  

Group 5: Parent and Teacher participant 

        This male Baha’i participant is a Euro-Canadian who moved from Saskatchewan in 

order for his daughters to attend MIBS, and then taught at the school for five years. He is 

currently working as an artist and is in his sixties.  

 

Figure 21: Polishing of Hearts 

This participant shared that: “at MIBS there was a subtle shaping of individuals when 

they were brought together. The shaping and polishing process was a dynamic energy 

that had a profound effect. 

 

Figure 22: Sacred Nature of Oneness 
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MIBS also incorporated the principle that science has provided humanity with discoveries 

that parallel the concept of the oneness of humanity and included a shift in 

consciousness, seeing that education could accelerate this new understanding. They 

created a sacred space in which conditions and awareness could create spaces that had 

intense meaning. This could, at times, affect the hearts and spirits of its members so 

profoundly that it became sacred.” 

Group 6: Dorm Parent, Parent and Teacher participant 

       This male Baha’i participant is a Euro-Canadian who began teaching at MIBS with 

limited knowledge of the Baha’i Faith. He worked at the school as a teacher for four 

years, went overseas to teach in the Kingdom of Tonga for two years, returning as a 

dorm parent for four years. His two children attended the school, one of whom graduated 

from the school and the other attended until the school closed. He is currently in his fifties 

and owns a company that creates online resources for both educational institutions and 

corporations. He was not working at MIBS in the final year of the school.  

 

Figure 23: Heart of the School 

He stated that: “I chose this picture because it reminds me of how a diversity of people 

came together in a way that created an environment that was 'heart friendly'. It was a 

place of encouragement, caring, and love.” 
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Group 7: School Volunteer Participant 

       This female Baha’i participant is from the Kingdom of Tonga, and worked as a 

volunteer in the dorms and maintenance departments at MIBS for the final five years of 

the school. She is currently in her thirties working as a Health Care Aid and raising a 

family.  

 

Figure 24: Finding Oneself  

This picture reminds her that: “Maxwell was a place where I felt a sense of safety, 

warmth and ability to relax and just be myself. It allowed me to find the beauty within 

myself and in others.” 

Group 8: Principal Researcher, Teacher, Dorm Parent and Parent Participant 

       I am a female Baha’i indigenous Canadian who taught at the school for three years, 

then taught overseas in the Kingdom of Tonga for two years, returning to MIBS as a 

dorm parent for one year, and then teaching in the final five years of the school. I have 

two children who attended the school: one who graduated and the other who attended 

the school for four years and was there in the final year of the school. I am currently 

teaching at the school located on the campus of MIBS.  

       All participants were chosen based on their familiarity with one another and myself, 

and all had a positive attitude toward their time spent at the school as a part of the MIBS 

community. 
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 3.4 Setting 

 

Figure 25: Maxwell Dreams (Styan) 

       The setting in which the focus group was held was purposely chosen to provide an 

opportunity for the participants to revisit the MIBS campus in hopes that there would be a 

sense of safety and familiarity that would contribute to them remembering their 

experiences. The school was located on the side of a mountain next to a lake and 

surrounded by nature. It was by choosing this location for the focus group that the 

“…researcher [hoped to] build a complex holistic picture, analyse words, report detailed 

views of informants and conducts the study in a natural setting.” (Creswell, 2003, p. 15) 

This natural setting was “important because qualitative researchers consider the context 

to be very important in understanding a phenomena,” (Mgutshini, n.d., p. 4) and would 

hopefully help participants remember their experiences in a safe and familiar context.  

       The focus group was held on a Sunday morning in one of the classrooms of the old 

MIBS campus with the permission of the current school. All participants were familiar with 

the classroom and context. The group was arranged in a sharing circle with some objects 

placed in the middle that included cedar boughs, sweet grass and an eagle feather. 

These items were all included in the ceremonies that had occurred at MIBS. People were 

encouraged to share information only when they were comfortable. There was a clear 
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desire to create a setting in which all participants felt a sense of comfort and acceptance 

of their stories.  

3.5 Method: Focus Group 

       A focus group was chosen as the method of gathering data, as it most closely 

aligned with the types of activities and methods that MIBS used in many of its meetings 

and gatherings. This focus group was arranged in a sharing circle format, so as to 

demonstrate that all participants and their stories were equally valued. There was no one 

individual who was seen as having power over any other.  

       The participants all agreed to be both audio and video recorded for purposes of this 

research. They were encouraged to speak only when they felt ready to share a part of 

their story. The research questions were asked at different times during the focus group, 

to encourage participants to reflect and share memories that related to the question. 

Participants were reminded that they were encouraged to share when and what they 

wanted. There was no prescribed order in which individuals were asked to speak, but 

rather just an opening of the space for them to share if and when they were ready. With 

this format, many individuals spoke when they were overcome with emotions in regards 

to memories that surfaced from questions asked by myself and from the stories of others.  

       All participants shared and were given a final opportunity at the end of the group to 

share any last thoughts or stories, and reminded that there was an opportunity for them 

to clarify their ideas any time after the focus group was completed. There was a desire by 

myself to provide a sense of honouring the power of their stories.  

 

 



                 
                    

 

48	

3.6 Ethical Considerations  

       In order to ensure that this study included no sense of me having power over the 

participants there were a number of factors that I considered. The school is no longer 

open, but when it was open, I was a teacher at the school who participated in the 

ceremonies, along with the students, parents and other staff. I had, and no longer have, 

any power in decision-making over the students or staff in any way.  

        As part of the confirmation of participation process, potential participants were 

informed about issues of anonymity, degree of risk (minimal), their right to withdraw from 

the study at any time, as well as my need to obtain consent from them to participate. 

Once the potential participants agreed to be part of the study, a letter of consent was 

given to each participant with the pertinent information. Participants were notified of the 

focus group being both audio and video recorded. It was clarified that the recordings 

would only be used for data analysis for this research and not used later for any 

presentation on the research or disseminated. If they wished to withdraw consent from 

being on the video or audio recordings, they could do this at any time during the research 

process and the portion of the recording that they were a part of would be edited out and 

not included in the results. They also had the right to clarify any comments or opinions 

shared in the focus group on the recordings and in the transcript. 

        The recruitment of participants occurred via email and also in person. The consent 

form was sent to interested participants via email and signatures were gathered prior to 

the focus group. Their positive reply to being in the research included sections in the 

consent form that gave their permission to be both audio and/or video recorded for this 
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research in the focus groups. Participants were informed that they could withdraw from 

the focus groups at any moment during the research process. 

         Participants were made aware that all that they shared would be kept confidential in 

the confines of the research. They were encouraged to only share what they were 

comfortable sharing with no pressure to say anything that was too personal. They were 

told that they would remain anonymous in the dissemination of results with their 

confidentiality and anonymity protected by identifying them in regards to the stakeholder 

group they represented in transcripts and introduction of participants in the research 

methods sections, and through the use of pseudonyms in the discussion of the results.  

Participants were told that all hard data will be locked in a safe in my office and 

that electronic data would be protected by password. There were no other risks foreseen 

in this study. 

3.7 Research Design 

       This research began with a desire to learn more about how MIBS created the 

community that was based on accepting diversity as a means of growing and learning 

about oneself, with the focus on creating unity through dialogue and interactions. Many 

people, including myself, shared how it was a community that felt like a family. People 

who had never met, but were part of the MIBS at some stage felt this sense of 

connection with one another. This led to me questioning if this was a common experience 

for most people who had passed through MIBS doors, and what was different about this 

school from many of the others that both others and myself had experienced.  

       I researched different cultures and educational contexts in relation to the manner in 

which members felt a sense of connection and how this was created. This led to me 
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developing my research questions, with an overall sense that it was something about the 

principles, rituals and ceremonies, as well as other gatherings that created this inclusive 

community.  

       The power of people’s stories of their experiences and grief around the school 

closing, led me to consider the possibility of gathering stories to form an integrated 

narrative of this aspect. Because many of the meetings and school community gatherings 

were held in a circle, I thought that perhaps this was a natural setting for me to gather 

people’s stories. This led to me considering the different groups who were a part of the 

MIBS community.  

       As I began to construct my research design, it became clear that a focus group in 

which I attempted to represent most of the primary stakeholders of the school would be 

the best method to utilize, as it was familiar, safe and would gather enough data with 

participants being able to support one another in witnessing and telling stories about their 

experience.  

       I began contacting potential participants, after identifying the different primary 

stakeholders, which led to the formation of the group. As stated earlier, I focused on 

people who were familiar to one another, as well as living in proximity to the space where 

I was going to hold the focus group. During the time that I was in contact with potential 

participants, I obtained permission from the school that is currently located on the MIBS 

campus to hold the focus group one weekend on their campus.  

       After forming the participants for the focus group, we agreed on a time that would 

work for all. Prior to the participants arriving, recording equipment and the space were set 
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up to allow participants to sit in a circle. The sharing occurred in a natural manner in 

which people shared different stories of their experiences when they felt moved to talk.  

       After the focus group, I transcribed the audio recording and began to identify 

patterns in the stories that were shared. 

3.8 Data Analysis and Coding Strategy  

      The transcription from the video was verified by my listening to the audio recording 

and checking its accuracy. After completing this stage, I began to break the statements 

that were made into individual segments based on sentence structure and ideas that 

were shared. After breaking these down into more manageable parts, I watched the 

video recording again to identify physical non-verbal communication that was not 

captured in the audio.  

       I began to identify themes and code from the story data based on linguistic patterns 

of repetitions of words or common meaning of those words, pitch of people’s voices, 

emphasis they place on different words, as well as other non-verbal behaviours, such as 

crying. After completing this coding, I then reviewed the data a number of times to ensure 

that I had captured the meaning as accurately as possible.  

       As I began to decipher meaning from these patterns, I felt a strong desire to include 

participant’s own words in my reflections because of the personal nature of their stories 

and the meaning that their words held for me. I verified a number of statements with 

participants that lacked some clarity to ensure that I had captured what they truly were 

trying to convey.  

 

 



                 
                    

 

52	

3.9 Limitations 

       There were many limiting factors in this research that led to it being a study that was 

intended to be a preliminary examination of how the MIBS developed their intentionally 

inclusive community. There was only one focus group done. Although this group did have 

members from a variety of stakeholder groups, there was only one member from each of 

most of these groups. The participants were known to the researcher and lived in 

proximity to the location where the research group was held. Although there was some 

diversity in the cultures represented in the group, it did not include many nationalities and 

cultures that had been a part of MIBS. There was a time limitation, as the focus group 

only occurred once for a four hour period.  

  The accuracy of the data is limited by the personal and subjective nature of people’s 

stories. That said, “narrative truth is distinguished from other kinds of formal science 

truths by its emphasis on the life-like, intelligible and plausible story.” (Sandelowski, 

1991, p. 164) The stories that were shared were based on personal truths and 

perceptions of common experiences. Sandelowski (1991) stated that: “narratives are 

truthful fictions, but fiction is itself linked to interpretation in that all interpretation (even 

scientific explanation) involves human fabrication: the making out of what happened and 

the making up of what something means,” (p. 164) The accuracy of the results is limited 

by this subjective and human component, but there was a sense of the power of the 

stories as being “a special access to the human experience of time, order, and change, 

and it obligates us to listen to the human impulse to tell tales.” (p. 165) 

   With the school now closed, it is challenging to directly experience the community in 

action, but the memory of its power to connect the hearts of its members is still felt.  
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 3.10 Delimitations 

        The beginning of this research was focused on a desire to include diversity of age, 

stakeholder, gender and culture in the focus group participants in order to ensure a more 

holistic view of participants’ experiences. I set about attempting to choose participants 

who had participated in more than two rituals or ceremonies, and who were willing to 

share their experiences and felt safe working with one another. Each of the participants 

represented one sector of the school community, in order to get a more holistic view of 

the experiences and views of the diverse populations. All participants participated in 

multiple rituals and ceremonies at MIBS and all held positive memories of being a part of 

the MIBS community, which might have limited the data that was collected.  
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4. RESULTS 

      The focus group included participants from various stakeholder groups from the 

MIBS Community. Each participant was given opportunities to share her/his experiences 

and reflections. Embedded within these comments there were a number of themes that 

emerged that clearly related to the participants’ common views of the MIBS community. 

These themes repeated throughout the sharing circle. In order to maintain confidentiality, 

pseudonyms have been used for participants quoted in the discussion of the themes.  

Table 1: Themes Revealed in Focus Group 

 

4.1 Safe Haven 

 

Figure 26: Safe Haven 

       Many of the participants revealed their sense of MIBS as being a place where they 

felt a sense of safety that allowed them to explore and take risks. Participants shared that 

it was “like a safe haven, a place for me to heal and grow,” (Anna) a “healing place from 
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personal experiences.”  (Anna) Another, with tears, acknowledged that “having Maxwell 

there was like, my home.” (Debra) There was an overall sense that “when you’re in a 

safe place [like MIBS], then you can take risks” (Ken) and learn more about both yourself 

and open to learn about others in a compassionate and accepting manner. MIBS was 

seen as a “safe place to do that [explore yourself and open yourself up to others], where 

you … knew you wouldn’t be ridiculed or isolated or excluded.” (Debra) Having such a 

place “is important for people and for me.” (Debra) 

4.2 Something Greater 

 

Figure 27: Opening of Light 

         Overall, the participants had a sense that MIBS was a place where individuals 

could focus on something greater than themselves, in that people must “recognize the 

oneness of humanity if we are going to achieve peace in the world and we need to start 

here and work our way out.” (Mike) There was a general acceptance of the importance of 

instilling in the MIBS community a “feeling that we could contribute or were a part of 

something greater” (Melanie) and “that's what these ceremonies d[id], they open[ed] up 

that, call it whatever you want, the other reality; there is a larger reality than the one we 

are living.” (Mike) The community at MIBS was focused on building connections that 

would allow members to “go out there and change the world, so you have that horizontal 

connectiveness going on in lots of people, and you had that vertical connectedness to 

something higher.” (Debra) There was a sense of creating connection with “the 
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geographic space, the relationship to the land, just all these different connections” 

(Melanie) that led to a sense of humility and acceptance of one’s role in creating a world 

that was more unified and sustainable. The school brought students “back to… 

something greater… than this -that sense of being part of… something else, and so, in 

every ceremony… the reason it ha[d] meaning [wa]s because it [wa]s representing 

something more than just the individuals in it.” (Jacob) There was a general 

understanding that many past MIBS community members still return to the property 

because they “were acknowledging… realizing… what it represented for our life… a time 

when we were part of something greater.” (Jacob) Staff shared that they saw MIBS “as 

an institution, [and] felt that we had a purpose, and that was to create world citizens.” 

(Ken) There was a collective desire to help all individuals who passed through its doors 

to see the greater purpose and role each person could play in creating a more accepting 

and peaceful world. 

4.3 Focus on Service 

 

Figure 28: Service to Humanity 

       There were many instances shared and referred to in regards to different types of 

service projects that individuals participated both directly and indirectly at MIBS. From 

activities such as their dance workshop, a dance group that learned and performed 

dances to raise awareness of social justice issues such as racism, addiction, abuse, 
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acceptance of diversity and environmental sustainability, the Portland Island habitat 

restoration, and even helping at the local home for seniors with dementia, individuals had 

many opportunities to find ways to serve humanity and be a part of creating a better 

world. “Even the trips like Portland Island, you knew how many students had been on 

that service trip pulling the same weeds, there's just a sense of continuity,” (Melanie) a 

sense of legacy of taking a part in supporting sustainability in the natural environment. 

“[T]he staff at Maxwell… were involved in so many good deeds. That never stopped, 

even when the closure became a certainty,” (Leanne) which revealed the commitment 

that the school had toward serving the greater community. This included “fundraising to 

assist victims in earthquake in Myanmar” (Leanne) and even “a student play staged to 

raise awareness of the persecution of Bahai's in Iran.” (Debra) It is clear this “attitude of 

helping others, doing the right thing, community service and treating the entire world as 

your neighbourhood, permeated everything Maxwell students did.” (Ken) 

4.4 Symbolic Representations of Values 

 

Figure 29: Sacred Symbols 

       MIBS community shared many of its values through the use of symbols both within 

ceremonies and embedded in the activities they focused on in the school. Some of these 

were explicitly shared and explained to people at different ceremonies and rituals, such 

as morning gatherings, whereas others were shared indirectly through the actions that 

were done or things that were considered a priority to the community. At many 



                 
                    

 

58	

ceremonies, the facilitators would bring items such as eagle feathers and “cedar bark 

from a tree on [the] property… and talk about the air that we breathe still [being present] 

in the trees” (Leanne) still growing on the property. This was said to remind all the people 

present of their piece in the legacy of the school and the important role that they played 

in supporting the desired culture.  

     Each graduating class went on a class trip where they bonded as a group and 

consulted to determine what their class name would be. “Maybe it was the forging of the 

name, not the name itself, but it wasn’t just a name, it did mean something, it had… 

purpose, it was a symbol of what that class was” (Debra) and their identity as a group.  

      There was also a tree that was planted by the family for whom MIBS was named, 

which held symbolism for many, even after the school closed. When a past MIBS 

member saw this tree when visiting the closed campus that was soon to become a new 

school she shared that on the:  

monkey tree at the time I noticed it had these weird balls of new growth, but 

the same tree was still there. And every time I look at that tree, I remember 

Maxwell’s tree is still here, the tree is still growing and all the parts that were 

there originally are still there, it's just we’re continuing to grow and develop. 

And so, even though Maxwell is not Maxwell anymore, it still is here in the 

soil, in the trees, and all around me. (Leanne) 

These symbols were an important part of the way that the beliefs and values of the 

community were shared both within and with others around them, and are still 

remembered by many people who were a part of the MIBS community. 
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4.5 Intentionally Inclusive Culture 

 

Figure 30: Maxwell Graduation Invitation (non-copyright) 

       From the beginning of its vision created by dedicated individuals, there was a desire 

to create something different at MIBS, a desire to encourage individuals to see their role 

in the development of a community where individuals were seen as having value and an 

important part of the community. There was “always acknowledgement of this flow of 

people through Maxwell,” (Tom) with each person having a lasting impact on the 

development of the culture and community, and contributing to its legacy. There was 

recognition that “it was that all these people from all over the world that were coordinating 

together, doing something together. And it was beautiful.” (Melanie) Together they 

created a community that was “buil[t through] a devotional character” and attempted to 

focus on “giv[ing] recognition for what they [individuals] can do” (Jacob) by “encouraging 

them to say and see the positive, rather than the negative” (Jacob) in one another. They 

began each year progressively focused on the importance of “build[ing] the culture in the 

staff, so that they [could] support the students in building that culture” (Leanne) together 

as a community.  

    Even the dance workshop, which performed dances to educate about the need for 
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social justice, expressed “what we stand for, and so, it was a real culture builder,” (Mike) 

as it was an outward expression of the values that were embedded in the community that 

permeated the school. The dance workshop was a “very powerful reinforcer of change for 

them [students].” (Jacob) “There was some alchemistic thing that happened because… I 

never could see a racism dance without crying at the end, I'd be like ‘come, on, I've only 

seen this a million times’, and I am still crying. What is going on?” (Debra) “And then, of 

course, all of us [staff] that saw it… we gained a lot, but imagine what they gained.” 

(Tom) Participants and witnesses of the workshop saw the values of the school in action, 

for “if we look at it from the school’s perspective, it's like, this is what we stand for, and 

so, it was a real culture builder.” (Mike) 

   There was a sense of how important establishing the inclusive culture of the school 

was from the beginning, with “a lot of gratitude [owed] to people who established the 

school because I think the establishing culture is so much… if space is given, then so 

much can be done.” (Debra) From the beginning there was a clear “desire to have 

diversity [t]here in terms of students and staff.” (Debra) At the time of the closing of the 

school, a local newspaper wrote that MIBS “exposed our sometimes parochial 

community to people and ideas from around the world. It exposed all the treasures of our 

warm land to people from all corners of the globe. Everything it did, it did through a lens 

of humanitarian values.” (Leanne) 
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4.6 Accountability to Others 

 

Figure 31: Universal House of Justice Pillars 

  At MIBS there was a focus on the importance of instilling within all members of the 

community “a sense of legacy… a continuation of something… a recognition that… I'm 

not the first to do this. That this is a representation of many people and times and years 

and hard work… it was continual legacy of people who committed to this message.” 

(Melanie) Decisions were often made together, so that stakeholders had a voice and 

could share in the different viewpoints. There was an understanding that a decision in 

which many people could be a part would gain more collective support and responsibility 

for the outcome.   

    The accountability for supporting positive behaviour was a responsibility of all 

community members. “The amount of discipline we had to do at Maxwell was so much 

reduced because the kids would step up, especially the older kids who've been there a 

few years, you know, ‘no, no, do it this way.’” (Jacob) There was a sense in the students 

a “responsibility for those who came after us, for younger ones.”(Melanie) “We had some 

kids who were discipline problems that we kind of focused on them and other kids would 

guide and pull them along. That’s part of the community we built.” (Debra) All members of 

the community, from staff to students, felt a sense of responsibility to educate others and 

help them strive to reach their potential.  
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4.7 Sense of Belonging 

 

Figure 32: Hands Belonging (non-copyright) 

    The school “emphasized the relationships between each other” (Melanie) through a 

variety of activities and ceremonies. Community members were included in different 

activities from morning gatherings, where the tone was set that individuals “carried… 

throughout the day, that the recognition of everyone being in a space together,” (Jacob) 

to ceremonies celebrating important values and moments where diversity was accepted. 

“The ceremonies to me really did bring that sense of community and belonging-ness, like 

I am not Baha’i… but it didn’t really matter, because there was always a sense of 

community.” (Jacob) Many people who came to the school said they “immediately felt our 

common connection,” (Ken) a sense that “everybody felt that they mattered, everybody 

belonged” (Mike) and that this “sense of community…became a safe place -and when 

you’re in a safe place, then you can take risks.” (Ken) 

      MIBS members were educated about the importance of connection and unity: 

“that's something that we did very well; we connected.” (Ken) Many people at MIBS 

understood that “what helps us to feel a sense of belonging is feeling like we matter but 

that mattering or that value is in the participation of what we bring to it -not just who we 

are, but the active participation in what we're doing.” (Mike) From classes to sports, there 

was a sense of support and acceptance: “they lost the games but… it didn't cause them 
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to be disunified, they were all doing it together, they were losing together.” (Jacob) This 

sense of belonging and acceptance at MIBS is still a part of past community members’ 

experiences today. “They're just out there, all over. And they do still have that sense of 

community.” (Debra) 

4.8 Binding Hearts Through Ceremony 

 

Figure 33: Mayan Honouring 

        There were many references to the importance that ceremony played in the binding 

of the hearts and the cohesiveness of the MIBS community: “the ceremonies were…an 

action that creates the change” (Jacob) and “a way of marking a legacy, a way of 

marking or acknowledging what has come before us and will come after us.” (Melanie) 

The ceremonies included “performances [that] were a celebration, but I think it was the 

ceremony that spoke to one's spirit.” (Tom) These ceremonies “marked the times when 

things were changing, marked the relationships that existed at that time and were a way 

of ‘just taking a moment and realizing something important is happening.’” (Tom) These 

“ceremonies really did create the community.” (Ken) 

       The ceremonies were generally done in a circle with symbols that demonstrated the 

deeper connection and meaning of their significance. An example is the Transition 

Circles that were done at the end of each year to allow all community members to 
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experience closure with the graduating class members, and included parents and any 

staff who were leaving. This celebration comprised of a circle ceremony that was based 

on allowing individuals to share both verbally and non-verbally in order to have a better 

sense of closure with one another and school staff. They included the facilitators 

reminding the participants that this was an opportunity for them to say goodbye to this 

part of their lives. Often symbols, such as feathers and other items were used to remind 

students of the next stage that they were moving onto in their lives and how their school 

experiences would always be a part of them and they a part of the school’s memories. 

The significance of these ceremonies lay in the explicit honouring of the value of each 

student’s time spent at the school and how they were now leaving behind many people 

who had been a significant part of supporting them in their lives. 

    “Whether it was the starting of the year, the assemblies, the workshop, the 

graduations…the ceremonies… mark[ed] that… bring[ing] us back to that moment.” 

(Melanie) The ceremonies were a way of creating mindfulness in the importance of the 

moment and recognition of the unsaid and things that were valued in the community. 

MIBS community members still return to the campus and, perhaps, “what makes it so 

unique and special to come back to this place [is] because that can be a ceremony in 

itself for each student,” (Melanie) a celebration of the space where members felt 

connected and honoured. “A large part of coming back is to experience the ceremony 

again and to relive that moment… it's just the loadstone. It was a magnet that brought 

people back.” (Tom) The ceremonies helped individuals build an awareness of the impact 

that the community had on each member’s growth and ability to strive to reach one’s 

capacity.   
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5. CONCLUSIONS 

5.1 Summary and Recommendations 

       The insights gained from the study included aspects that were unexpected, such as 

how accountability was created in the community, and the importance placed on the 

people who were present at the inception of the school in instilling and articulating the 

values and principles from the beginning within the entire community. It clarified the 

importance of intentionally creating a safe and supportive learning space in which all 

learners feel their ideas are accepted and mistakes are seen as opportunities to learn 

and grow. This study reaffirms the importance of accepting diverse opinions as an 

opportunity to explore and learn more about the world and oneself. Communities need to 

embrace diversity as an opportunity to dialogue and learn from one another, perhaps 

even explore solutions that were not previously considered. This study also reinforced 

the value of connecting with the hearts of members in a community as a place to begin to 

learn about oneself and others, where differences were accepted as opening 

opportunities to learn.  

      Further study could be done to determine the experiences of more people who were 

a part of the community’s inception and their stories of the experience. Also, it would be 

valuable to explore more stories to see if even members who might not have had a 

positive overall experience (students or staff who had been asked to leave the school) 

still felt this sense of being a part of the greater community.  

       I have been requested to take the learning that I have gained from this research to 

try and create a more inclusive community at my current school. Perhaps this might be 

the next stage in my exploration of the process of educating to build common-unity. 
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5.2  Reflections on the Learning 

       Evidence of the power of rites of passage and ceremony to weave together the 

hearts and minds of the participants was clear when the MIBS community journeyed 

together in their processing of the closing of their beloved school. The Baha’i Community 

of Canada News (2008) in their online article “Maxwell School Closes on a High Note” 

stated that: “When the final native-inspired transition circle ceremony was held, as is 

tradition… it was a transition, not just for the graduates, but a transition for the whole 

Maxwell family.” The honouring of the school’s closure, both throughout the nineteen 

years the school was open and at different points in the final year of the school through 

ceremony and activities, allowed people to focus on the positive aspects and their 

memories of the school; there was an open embracing of each moment and consciously 

gaining all one could from the experience. In the final year of the school, the community 

spent six months processing and sharing their grieving experiences. Members were 

deeply connected and incredible learning occurred. Along with written text, images and 

poetry have been used to attempt to convey a more holistic view of the experience and 

findings of this research.  Each image attempts to capture the essence of my inner 

experience of that stage or portion of the research. Many of the images are of nature, 

which was a reflection of the location of the school, as well as my own personal spiritual 

connection to the natural world, and the inner beauty and attributes it reflects. The poetry 

was written in response to a sense of my own personal journey of experiencing the 

despair of many people towards events occurring in the world and at the time of the 

closing of MIBS, and the vision of hope I perceived was the path humanity will take  

toward a more united and peaceful world. For:  
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 “ye are all the leaves and fruits of one tree, ye are all one. Therefore, associate in 

friendship; love one another, abandon prejudices of race, dispel forever this gloomy 

darkness of human ignorance… Now is the time for affiliation, and now is the period 

of unity and concord.” (Abdu’l Baha, 2008, p. 322) 

After the news of the impending closure of MIBS was shared with each group 

within the community, students, staff, parents and other community members began to 

focus on telling each other how important they were to one another with less complaining 

and more gratitude for the gift of being with one another. The Canadian Baha’i News 

(2008) article also stated that:  

 While mourning the closing of the school, staff and students nonetheless made the 

 most of the final year. Grade 12 students made special efforts to embrace their  

 fellow Grade 7-11 students, who would not graduate from Maxwell, and arranged a  

 special “graduation” ceremony for them held during the last week of the school  

 year.  

        It was not a prescribed curriculum, but was one filled with sharing and growth. It was 

this focus on the journey, rather than the destination, in which profound learning 

occurred. It was the willingness to see rites of passage and ceremony as a means to 

learn emotionally, spiritually, physically and mentally that allowed the journey of the 

closing of MIBS to be so valuable for its community.  

 

Figure 34: Celebrating Together (non-copyright) 
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       As Starhawk (1988, p. 296) stated: “ritual affirms the common patterns, the values, 

the shared joys, risks, sorrows, and changes that bind a community together” and this 

was the experience of the community in the final year of MIBS. It was the underlying 

understanding at MIBS that:  

  [l]ove is the most great law that ruleth this mighty and heavenly cycle, the unique  

  power that bindeth together the divers elements of this material world, the supreme  

  magnetic force that directeth the movements of the spheres in the celestial realms. 

   (Abdu’l Baha, 1978, p. 320)  

It was this love that was felt by staff: “Sometimes, I think that Maxwell was just a dream 

that some of us had. And then I realized that it wasn't a dream, that it really was a reality, 

and it's still affecting the world,” (Ken) as well as by the local community after MIBS 

closed its doors in June 2008: “Maxwell has been one of those unique, somewhat 

obscure, treasures you can probably find in communities scattered across this country, 

but this one was ours.” (Ken) 

5.3 BEGINNING IN THE END 

 

Figure 35: Wayfarer in the Sunset (Shadowlea) 

It is the focus on the pursuit of knowledge and its relation to the world, where true 

learning occurs. Curriculum that embraces this journey and does not focus on the need 
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to reach the destination as quickly as possible is full of opportunity to learn. “Huebner 

believes it is ‘trivial’ to think of education in terms of learning things.., he believes 

education is more than these and advocates we think of education as a journey into the 

land of the unknown, taken by ourselves but with others.” (Trueit & Doll, 2010, p. 6) It is 

in this journey where curricula can be inclusive, where all students can learn in a 

meaningful way. With this curricular focus multiple views can be valued, making 

curriculum alive and full of many journeys, rather than a path surrounded by walls fortified 

by limited values. Cole and O’Riley (2002) encapsulate this when they stated: 

 Keep us from trying to teach students about themselves secondhand. Let our 

ears open to hear them teach us.     …Let me know    what I know    

before I try to know how I know.   Let me listen to what my students know   

before I tell them what I   Think they should know. (p. 150) 

It is time to allow learning to be an exploration of knowledge and meaning, for this is an 

opening for more inclusive education. Perhaps this acceptance of differing perspectives 

will allow for more honouring of the beauty of diversity in the world.  

 

Figure 36: Flowers on the Hill 

(T)he very fact that there is difference and variety lends a charm to the garden. If 
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all were of the same colour the effect would be monotonous and depressing. 

When you enter a rose-garden the wealth of colour and variety of floral forms 

spread before you a picture of wonder and beauty. (Abdu'l-Baha, 1976, p. 268) 

5.4 Final Reflections 

Finding the Path to Common-unity 

Immersed in an abyss. 

 Unclear, unsure of where to turn. 

This way, that way 

Up, down 

                  Backwards searching 

          Forwards reaching.     

Darkness overwhelms. 

No sense of where to turn to find our common-unity. 

 

Questions without answers, 

Answers without questions. 

One thinks this, the other that. 

No place to meet, no path to merge. 

Apart and distant we stand, 

So far from finding our common-unity. 

We search for the way,  

Knowing there is no single path to the circle of common-unity. 
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A glimmer of hope gives direction, 

A sense of purpose. 

In the recognition of our oneness: 

“Waves of one Sea” 

“Branches of one Tree” 

 

Figure 37: Portal in Akka 

 

We must search for the roots of our commonality 

Accepting the beauty of our diversity. 

It is here we will find our common-unity.  

“Waves of one Sea’ 

“Branches of one Tree” 

“Stars in one Heaven” 

 

We weave the tapestry of our oneness.  

Each a thread that intertwines others. 

Strength in our ability to accept and coalesce. 

Recognizing our oneness: 

“Waves of one Sea” 

“Branches of one Tree” 
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“Stars in one Heaven” 

“Flowers in the Garden of Humanity” 

 

Figure 38: Haven By the Sea 

 

A light beckons, 

A safe haven,  

A place to explore and belong. 

Each finding a sense of purpose, a part of something greater. 

Embracing differences, 

Celebrating oneness: 

“Waves of one Sea” 

“Branches of one Tree” 

“Stars in one Heaven” 

“Flowers in the Garden of Humanity” 

Wings of the Bird rising above darkness to seek light.  
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Figure 39: Into the Sunset 

 

Binding hearts, we soar into the light.  

We see the future, 

We see hope for humanity, 

We strive to serve, to create light. 

“Waves of one Sea” 

“Branches of one Tree”  

“Stars in one Heaven” 

“Flowers in the Garden of Humanity” 

Wings of the Bird rising above darkness to find light  

Creating community… 

        It is through accepting learning as a journey and not a destination, and connecting 

members of the learning community through rites of passage and ceremonies that there 

can be a true sense of common-unity at the meeting place. According the Brainy Quotes, 

La Duke stated (n.d.) that:  

 Ojibwe prophecy speaks of a time during the seventh fire when our people will have 

  a choice between two paths. The first path is well-worn and scorched. The second  
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 path is new and green. It is our choice as communities and as individuals how we   

  will proceed.   

Benton-Banai (1979) stated that according the Ojibwa prophecy:  

[n]ow is the time of the Seventh Fire. By the light of the Seventh Fire come the 

Ogichidaag', those who would use their power and strength with wisdom and 

gentleness to bring harmony and balance. They will soar with wabishkie ginu', the 

White Eagle, bringing the wisdom of Spirit with the first light of day. They will learn of 

their power and strength like the gidzhii makwa', the Great Bear who holds ice and 

snow in the North so the Earth would not be covered with water. And they will open 

their mind and heart like makinaak', the turtle who offered his back upon which to 

build a new earth.” (p. 89-93)  

So the wayfarer once again looks back on the incredible journey of learning, then turns 

toward the light ready to embark on his journey toward common-unity.  
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Appendix A: Kristy McLeod’s Interview Participant Consent Form 

 

Kristy McLeod 

3023 Arado Court 

Victoria, BC 

V9B 0K9 

(250) 889 5138 

mcleodkl@yahoo.ca 

   

You are invited to participate in a study entitled Creating Common-unity: The Use of 

Rituals and Ceremonies to Create Inclusive School Communities that is being conducted 

by Kristy McLeod. 

 

Kristy McLeod is a Masters Graduate student in the department of Curriculum and 

Instruction at the University of Victoria and you may contact her if you have further 

questions by either the email (mcleodkl@yahoo.ca) or phone (250 889 5138). 

 

As a graduate student, I am required to conduct research as part of the requirements for 

a degree in Curriculum and Instruction. It is being conducted under the supervision of 

Maria del Carmen Rodriguez de France. You may contact my supervisor at 250 853 

3943. 
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Purpose and Objectives 

The purpose of this research project is: 

1) This research seeks to understand the benefits and challenges of using 

ritual and ceremony to help develop unity in schools. The purpose is to 

learn from some participants, the effect of the rituals and ceremonies used 

at of Maxwell International School (MIS) had on them and whether they 

helped participants feel more connected to the school community.  

2) To explore if/how the policies and practices MIS supported the delivering 

of these types of activities 

Research questions: 

1) What memories do you have in regards to your participation in or support 

of the rituals and ceremonies that occurred at MIBS? 

2) Do you think that these ceremonies helped MIS foster the creation of a 

more inclusive school community? 

3) How did the rituals at the school affect you? 

4) Did you feel more connected to others due to these rituals and 

ceremonies? 

5) What challenges did you face in regards to these ceremonies? 

6) What were some of the benefits of these activities? 

7) Were the rituals/ceremonies in the final year different? If so, how and why 

do you think they were? 
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Importance of this Research 

Research of this type is important because: 

This study will investigate how ritual and ceremony was used in a Maxwell International 

School to help create a more unified community.  

According to a study on bullying done by the University of BC:  

• One in seven Canadian children aged 11 to 16 are victims of bullying 

• 25% of children in grades 4 to 6 have been bullied 

• Bullying occurs once every 7 minutes on the playground and once every 25 

minutes in the classroom 

• In majority of cases, bullying stops within 10 seconds when peers intervene, or do 

not support the bullying behaviour 

• Adults who were bullied as children are more likely to suffer from depression in 

adulthood. 

* Between 10% and 15% of high school students are victims. 

* 11% of secondary students bully other youngsters at least once a year. 

* 31% of students say they would participate in the bullying of a young disliked 

student. 

• To explore if/how ritual and ceremony affect the building of a more 

accepting and inclusive school community 

• To better understand how to intentionally build a community that is 

supportive of all members in striving to meet their full potential 

• To better understand how these types of rituals and ceremonies can be 

applied in other school communities  
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Participants Selection 

You are being asked to participate in this study because: 

you represent the administration of the school community in order to get a sense of the 

policies and practices that were held by the school that allowed the school to intentionally 

build a unified community. 

Administrator Participant-1 

What is involved 

If you consent to voluntarily participate in this research, your participation will include  

An interview in which the PI will ask questions in regards to the administrative 

policies and practices: 

• What policies did the administration implement that enabled the school to 

intentionally build unity in the school? 

• Did the administration develop a plan to support the building of community? 

If so, what was included in the plan and who was responsible for its 

implementation? 

• Was the administration involved in planning the rituals and ceremonies in 

the final year of the school? If so, what was their vision for these 

experiences? 

Interview will focus on reflections about the administrations role in the final Transition 

Circle or any other thoughts in regards to the impact of the rituals and ceremonies done 

over the years at Maxwell International School. 
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Interview session will be both video and audio recorded with your permission. 

Observation notes will be taken after the sessions by Kristy McLeod. A transcription will 

be made from the audio recording, with the video recording being used to verify 

observations and comments made by the participants for purposes of clarifying data. At 

no time will the audio or video recordings made during the interview be used outside of 

this research or viewed for any other purpose than to clarify results for this research. 

Inconvenience 

Participation in this study may cause some inconvenience to you, including the time 

required for the interview session. You also will be provided access to the data gathered 

in order to make any revisions or exclusions that you would like made in the final thesis, 

so may have to spend some time reviewing the data collected.  

Risks 

There are no known or anticipated risks to you by participating in this research.   

Benefits 

The potential benefits of your participation in this research include: 

The benefit of participating in this research is to allow an opportunity for clarification on 

the types of policies and practices that support the building of unity within schools. 

The benefit to society are to begin to develop a better understanding of the importance 

on including ritual and ceremony in schools in order to develop a more cohesive, caring 

community.  

The benefits to the state of knowledge are the learning of the challenges and benefits 

that this group and community faced when participating in these rituals and ceremonies 
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will help to better understand how schools can utilize these types of activities to create 

more inclusive communities. 

The results in the form of strategies and recommendations from participants may have 

wide implications for other schools who might wish to incorporate ritual and ceremony to 

create more accepting school communities. 

Voluntary Participation 

Your participation in this research must be completely voluntary. If you do decide to 

participate, you may withdraw at any time without any consequences or any explanation. 

If you do withdraw from the study your data will be used in summarized form with no 

identifying information. 

On-going Consent 

To make sure that you continue to consent to participate in this research, in the second 

focus group, you will be reminded of the first letter of consent signed and will be asked to 

sign a second form with the same information. 

Anonymity 

In terms of protecting your anonymity, confidentiality will be protected by using 

pseudonyms in transcripts and dissemination of the study.  

Confidentiality 

Your confidentiality and the confidentiality of the data will be protected by all hard data 

being locked in a file cabinet in the principal investigator’s office. Electronic data will be 

protected by password. 
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Dissemination of Results 

It is anticipated that the results of this study will be shared with others in the following 

ways by emailing the data directly to the participants for their confirmation of its accuracy, 

as well as being included in Kristy McLeod’s Masters thesis. 

Disposal of Data 

After the data has been analyzed and organized at the end of the study, it will be 

destroyed after three years. Papers will be shredded and audio and video recordings will 

be deleted.  

Contacts 

Individuals that may be contacted regarding this study include Kristy McLeod, Maria del 

Carmen Rodriguez de France. 

 

In addition, you may verify the ethical approval of this study, or raise any concerns you 

might have, by contacting the Human Research Ethics Office at the University of Victoria 

(250-472-4545 or ethics@uvic.ca). 

 

Your signature below indicates that you understand the above conditions of participation 

in this study, that you have had the opportunity to have your questions answered by the 

researchers, and that you consent to participate in this research project. 

 

 

     

Name of Participant  Signature  Date 
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Visually Recorded Images/Data Participant or parent/guardian to provide initials, only if 

you consent: 

 

• audio may be taken of me in the focus groups for this research for:  Analysis 

____✓ ___  

 

• Videos may be taken of me in the focus groups for this research for: 

 Analysis ____✓ ___  

 

[WAIVING CONFIDENTIALITY] PLEASE SELECT STATEMENT only if you consent: 

 

I consent to be identified by name / credited in the results of the study: ______________  

(Participant to provide initials)   

 

I consent to have my responses attributed to me by name in the results:  

______________  (Participant to provide initials)   

 

 

 

A copy of this consent will be left with you, and a copy will be taken by the 

researcher. 
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Appendix B: Focus Group Transcript 

Participant Transcribed Text Sense of 
Belonging 

Greater 
Purpose 

Focus 
on 
Service 

Symbols 
of 
Values 

Intentionally 
Inclusive 
Culture 

Accountabiity 
to Others 

Binding 
Hearts 
Through 
Ceremony 

Safe 
Haven 

Teacher	and	
Researcher	
Participant 

it's	really	incredible	and	I	feel	really	honoured	
that	you're	willing	to	help	with	this.	And	I	just	
feel	like	I'm	so,	I'm	so	nervous	and	but	also	
really	excited	at	the	same	time.	I	get	to	be	with	
people	in	the	space	where	Maxwell	was	and	
even	though	I'm	in	here	every	day.	This	is	
different,	it	feels	so	different,	and	just	thank	
you	so	much	and	I	feel	completely	surrounded	
by	people	that	are	full	of	love	for	each	other	
and	for	me.	I	sent	the	link	to	you	all	last	night.	
but	I	heard	that	people	couldn't	--Counsellor	
Participant	said	she	couldn't	open	the	
video.		The	video	that	I	sent,	if	you	didn't	get	it,	
it	actually	overviews	the	research	and	why	I'm	
doing	it.		I	created	a	video	in	the	course	I	took	
that	kind	of	explains,	where	I'm	coming	from	as	
far	as	educational--	where	it's	at	and,	where	I	
think	Maxwell	offers	something	that	I	can	learn	
as	a	educator	and	hopefully	others	can	learn	
about	how	to	create	a	Community	and	the	
value	of	community.	And	I	see	it	still	and	I	try	to	
do	it	here	but	it's	just	not	the	same,	so	I'm	
looking	at	my	research	to	really	figure	out	if	
there	was	really	something	that	was	different	
that	helped	create	it.	And	actually	my	
hypothesis	is	perhaps	that	it	was	to	do	with	the	
Faith,	but	also	to	do	with	policies	and	practices	
and	things	like	that	and	the	types	of	people	that	
it	attracted. 
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Teacher	and	
Researcher	
Participant 

I	have	no	expectations	as	to	what	will	come	up	
here	and	whatever	comes	out	is	great.	And	
again,	I	just	want	to	thank	everybody.	And	I'm	
particularly	interested	in	the	rituals	and	the	
ceremonies	because	I	think	there	was	
something	truly	important	that	happened	to	
help	cohese	the	community.		I'll	drop	my	papers	
in	a	minute,	I	am	just	using	them	to	keep	me	
focused	and	grounded	for	a	minute.	On	the	
table	in	the	middle	of	our	circle	are	things	that	
are	symbolic	to	me	because	metaphor	is,	as	you	
know,	really	important	to	me,	but	is	also	
something	that	is	part	of	the	ceremonies	that	I	
learned	a	lot	from	and	taught	me	a	lot.	And	so	I	
have	cedar	bark	from	a	tree	on	this	property	
and	it	reminds	me	of	when	Jacob	would	come	
and	talk	about	the	air	that	we	breathe	still	in	
the	trees	here	and	so	Maxwell,	every	time	I	go	
out	and	see	the	cedar	trees,	I	remember.	And	I	
remember	sitting	in	the	dining	hall	first	year	
talking	to	Parent	and	Teacher	Participant	about	
the	first	meeting	we	had	at	Dwight.	I	looked	out	
and	I	was	sad	because	I	missed	Maxwell,	even	
though	I	was	excited	that	a	new	school	was	
starting,	I	was	sad.		I	truly	missed	Maxwell.		I	
looked	out	at	the	tree	that	was	planted	by	
Ruhiyyah	Khanum	and	on	the	end	of	the	
monkey	tree	at	the	time	I	noticed	it	had	these	
weird	balls	of	new	growth,	and	but	same	tree	
was	still	there.	And	to	me	that	metaphor	every	
time	I	look	at	that	tree	I	remember	Maxwell’s	
tree	is	still	here	the	tree	is	still	growing	and	all	
the	parts	that	were	there	originally	are	still	
there,	it's	just	we’re	continuing	to	grow	and	
develop.	And	so,	even	though	Maxwell	is	not	
Maxwell	anymore,	it	still	is	here	in	the	soil,	in	
the	trees,	and	all	around	me.	So	when	I	feel	
sad,	I	go	outside	and	I	remember.	It's	just	
really	powerful.	And	so	all	this	on	the	table	is	a	
symbol	of	that.	The	eagle	feather,	was	given	to	
us	from	someone	in	relation	to	Maxwell,	but	I	
forget	who	it	was,	but	the	sweetgrass	is	for	me,	
helps	keep	me	grounded	even	just	looking	at	it	I	
feel	more	grounded. 

   4     

Teacher	and	
Researcher	
Participant 

So	again,	thank	you.         
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Teacher	and	
Researcher	
Participant 

So	how	I	kind	of	wanted	to	begin.	If	you	are	ok	
with	this,	it's	very	informal,	you	can	talk	when	
you	feel	the	need	or	not.	Can	each	of	you	think	
of	a	memory,	of	one	thing	that	you	remember	
about	a	ceremony,	it	can	be	anything;	for	me	I	
was	thinking	about	it	last	night	and	the	first	
thing	that	came	to	me	was	the	importance	of	
the	metaphors	and	some	of	the	ones	that	Jacob	
and	Counsellor	Participant	used,	like	the	
metaphor	of	the	eagle	feather.	Every	year	he	
would	bring	in	the	eagle	feather	and	a	piece	of	
cedar....thinking	of	trees	at	the	same	time.	Does	
anyone	remember	that	eagle	feather	and	he	
talked	about	how	it	had	gone	up	into	space	and	
the	importance	of	that--	I	just	really	felt	very	
powerful.	At	the	beginning	of	the	year	and	that	
was	the	beginning	of	people	coming	down	and	
together,	and	out	of	their	heads	and	into	their	
hearts	together.	Then	one	year	he	used	arrows.	
And	I	remember	that	I	was	in	the	gym,	the	
power	of	the	arrow.	And	then	one,	one	event	
that	really	hit	me	was	when	we	were	leaving	to	
go	to	Tonga	that	year	he	did	a	transition	circle,	
which	Dorm	Parent,	Parent	and	Teacher	
Participant	and	I	participated	in.	And	it	was	the	
walking	through	a	gauntlet,	people	were	sitting	
or	standing	in	a	V	formation.	I	think	it	was	
sitting...	staff	were	sitting	along	the	lines	of	the	
V	and	then	another	line	was	formed	with	
people	who	were	leaving	that	year	and	
expected	to	walk	through	the	V.	It	
was	incredibly	hard,	and	I	thought	oh,	it's	not	
going	to	be	a	big	deal,	right?	And	then	the	
power	of	actually	being	present	and	Jacob	and	
Delora	making	sure	that	we	understood	the	
importance	of	staying	present,	and	to	breathe	
and	to	look	at	people.	And	how	as	we	walked	
further	and	further	how	much	it	affected	me.	In	
through	and	then	out	and	through	and	feeling	
of	that	release,	and	how	powerful	that	was	for	
me	so	that's	why	I'm	honoured	to	be	opening	
to…	welcoming	that	the	spirit. 

   3     

Counsellor	
Participant 

[00:07:40]I	can	remember	when	they	were	
going	to	cut,	they	cut	the	eagle	tree	down?	
That,	that	was	kind	of	a	significant...See,	
because	I	wasn't	here	when,	when,	uh,	the	kind	
of	the	eagle	symbol	but	it	had	to	do	with	the	
eagle	sitting	on	that	tree? 

   1     

Administrator	
Participant 

Yeah,	that's	where	the	logo	came	from.	...	for	
the	school-- 

   1     

Administrator	
Participant 

big	huge	cedar	tree,	on	the	corner	of	the	lot	
was	leaning	over	a	road	and	so	the	uh,	regional	
government	decided	that	it	had	to	come	down 

        

Administrator	
Participant 

and	I	remember	the	shock	first	of	it	all.	People	
wanting	to	set	up	protests	and	...we	could	
do...recognize	the	significance	of	that	tree	and	

   1     
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the	fact,	the,	the	eagle	made	its	home	there. 

Counsellor	
Participant 

So	somebody,	um,	so	that	quite	a	day.	I	
remember	that	day.	&	Somebody	had	cut-- 

        

Administrator	
Participant 

We	stopped	classes	and	watched	the	tree	come	
down,	all	of	us	lined	up,	piece	by	piece.	Some	
people	were	crying 

        

Counsellor	
Participant 

Somebody	cut	a	portion	of	that	tree,	so	I	don't	
know,	a	piece	of	it	and	it	was	about,	it	was	one	
of	the	kind	of	branches	that	was	about	yeah	
long.	And,	I	don't	know	who	did	this.	 

        

Counsellor	
Participant 

I'm	pretty	sure	it	wasn't	Jacob,	but	it	could	have	
been,	I	mean	that,	he,	he	was	that	attentive	to	
the	detail	but	they	fixed	it	so	that	it	was	
lacquered	somehow,	it	was	painted	with	some	
lacquer	and	it	had	um,	uh,	like	a	hole	drilled	in	
it,	so	that	staff	and	Eagle	staff	could	stand	in	it.	 

   1     

Counsellor	
Participant 

And	we	had	that	for	a	long,	I	mean,	but	I	think	
we	still	have	it.	I	mean,	he	had	it	and	he	used	it. 

        

Administrator	
Participant 

I	didn't	know	that	part.         

Counsellor	
Participant 

That's	the	first	kinda	symbol.	I	remember	
thinking	ah,	we	still	have	part	of	that	tree 

        

Teacher	
Participant 

I	can	remember	the,	uh,	in	the	gym,	the	circle	
for	the	graduates	in	the	gym	to	have	contact	
with	all	their	teachers	and	other	students. 

        

Teacher	
Participant 

I	also	remember	the,	um,	how	powerful	it	was	
to	have	crossing	over	the	alumni	on	the	other	
side	and	basically	walk	across	the	gym,	across	
the	line	and	become	Alumni	and	how	powerful	
and	how	emotional	people	were. 

   1 1    

Dorm	Parent,	
Parent	and	
Teacher	
Participant 

There	was	also,	I	remember	that,	came	part	of	
that	in	the	beginning	of	the	year	where	there	
was	this	transition	from	the	Grade	11s	turning	
into	these	Grade	12s,	first,	too,	so	there	was	
this	marking	of	the	major	events,	so	that,	that	
led	up	to	them	joining	the	Alumni	group. 

    1    

Dorm	Parent,	
Parent	and	
Teacher	
Participant 

Right	from,	actually,	when	they	were	in	Grade	9	
or	10	or	7,	introducing	them,	too,	so	there	was	
always	this	acknowledgement	of	this	flow	of	
people	through	Maxwell. 

    1    
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Parent	and	
Teacher	
Participant 

Something	that	was	always	very	significant	for	
me.	When	we	first	moved	to	Cowichan	Valley	
with	the	intention	of	registering	our	daughters	I	
was	a	year	early	for	our	eldest,	but	the	
principal,	Ray	Dorm	Parent,	Parent	and	Teacher	
Participantson,	somehow	found	out	about	the	
fact	that	I	was	doing	some	graphic	design	work	
and	he	asked	me	to	design	the	invitations	for	
the	first	graduation.	And	so	I	did	that,	and,	uh,	
never	got	paid 

        

Counsellor	
Participant 

	Naturally.	(good-natured	laugh)         

Parent	and	
Teacher	
Participant 

I	didn't	even	want	to	be.         

Counsellor	
Participant 

Naturally.         

Parent	and	
Teacher	
Participant 

He	gave	me	a	ticket	to	the	grad.	I	was	like	why	
on	world	would	I	want	to	go	to	the	Grad?	Very	
boring.	I	thought	then,	we	want	to	send	our	
children	here,	so	we	went	to	the	grad.	And	I	
was	astonished	at	what	it	was.	 

        

Parent	and	
Teacher	
Participant 

It	was,	it	was,	so	intensely	and	beautifully	
spiritual	and	at	the	same	time	it	was	like	a	
Broadway	production. 

   1 1    

Administrator	
Participant 

That	was	ninety-two	-	that	first	graduation         

Parent	and	
Teacher	
Participant 

Yeah,	and	then	I	spoke	with	him,	and	I	said,	you	
know	these,	these	grads	are	really	quite	
remarkable	because	about	a	month	ago	they	
came	to	me,	saying	we	can't	do	this,	we	just	
can't	do	this,	it's	so	hard	to	be	studying	for	
finals	and,	and	rehearsing,	rehearsing,	
rehearsing,	constantly. 

        

Parent	and	
Teacher	
Participant 

So	he	said,	I	want	you	to	go	back	and	consult	
and	decide	'cause	if	you	don't	want	to	do	it,	
you	don't	have	to	do	it...	So	they	consulted	
apparently	and	they	came	back	to	Ray	and	said	
we've	made	a	decision	that	the	problem	really	
is	we're	not	getting	early	enough,	so	we're	
going	to	get	up	earlier,	at	6,	and	say	prayers	
together	and	become	really	focused.	And	I	
thought	that	was	really	an	important,	uh,	thing	
for	me	to	learn	about	this	school. 

        

Administrator	
Participant 

For	me	the	whole	concept	of	unity	in	diversity	
was	really	very	pronounced	and	the	flags	that	
hung	in	the	dining	hall,	the	way	they	were	used	
every	year	in	different	ceremonies 

   1     
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Administrator	
Participant 

every	time	a	new	nation	was	being	represented	
with	a	new	student	from	a	different	country	not	
represented	before...there	was	such	pride	and	
such	excitement	that	we're	increasing	numbers	
students,	the	number	of	nationalities. 

    1    

Administrator	
Participant 

And	I	remember	when	Ruhiyyah	Khanum	came	
for	the	inauguration	in	April	1989,	just	the	
excitement	and	we	were	a	very	small	number	
36	students,	39	students,	in	the	whole	school,	
at	that	time	it	was	grade	7-9.	the	place	was	
vibrating	with	excitement	as	were	preparing	for	
this	 

        

Administrator	
Participant 

even	the	kids	that	we	were	having	so	much	
trouble	with,	almost	for	the	entire	year,	were	
suddenly	cooperating	and	excited	and	wanted	
to	be	part	of	it.	So	it	was	a	special	ceremony	
and	the	Minister	of	Education	was	invited	to	
come	and	attend	as	well,	and	welcoming	the	
dignitaries. 

        

Administrator	
Participant 

The	Dining	Hall	was	just	full	of	people,	who	
were	curious	from	the	community:	the	Baha’i	
Community,	parents,	the	local	community.	And	
then	we	had	this	flag	ceremony	and	the	kids	all	
marched	in	carrying	flags	of	their	nation	and,	if	
there	were	more	than	2	students	from	a	nation,	
some	carried	other	nations	as	well,	led	by	a	bag	
piper	and	it	was	just,	you	could	just	feel	the	
energy 

      1  

Administrator	
Participant 

Everybody	was	vibrating,	just	so	excited.	         

Administrator	
Participant 

I	remember	there	was	a	young	woman	and	
laughs,	anyway	she	was	a	year	of	service,	a	
student	from	the	States.	She	was	sitting	beside	
me	and	I	was	so	uh	overtaken	with,	with	
emotion,	I	touched	her.	Immediately,	I	was	like	
that	was	not	very	professional.	I	needed	to	
ground	myself.		She	just	looked	at	me	and	
nodded.	I	immediately	felt	our	common	
connection. 

1        

Administrator	
Participant 

And	just	throughout	the	years,	that	whole	
concept	that	unity	is	the	fundamental	principle	
that	we,	we	have	to	recognize	the	oneness	of	
humanity	if	we	are	going	to	achieve	peace	in	
the	world	and	we	need	to	start	here	and	work	
our	way	out.	 

 1   1 1   

Dorm	Parent,	
Parent	and	
Teacher	
Participant 

that	ceremony,	I	think	it	was	on	United	Nations	
Day?	Is	that	when	we	did	the	flag	ceremony? 
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Dorm	Parent,	
Parent	and	
Teacher	
Participant 

and	uh	the	very	first	year	I	was	here	I	went	into	
the	dining	hall.	I	was	watching	the	flag	
ceremony,	and	it	was	my	first	experience	of	
something	like	that,	you	know,	at	all.		I,	I	had	to	
leave.		 

      1  

Dorm	Parent,	
Parent	and	
Teacher	
Participant 

I	looked	at	the	stage,	then	went	into	the	trailer	
where	I	was	teaching	and	cried	my	eyes	out 

        

Dorm	Parent,	
Parent	and	
Teacher	
Participant 

I	just	felt	so	privileged	and	so	joyful,	and	a	bit	of	
not-worthy	in	there	too.	It	was	just	like,	it	was	
so	profound	and	it	seemed	if	you	just	look	at	it,	
United	Nations	Day,	you	just	look	up,	it	was	that	
unity	in	diversity 

   1 1  1  

Dorm	Parent,	
Parent	and	
Teacher	
Participant 

it	was	that	all	these	people	from	all	over	the	
world	that	were	coordinating	together,	doing	
something	together.	And	it	was	beautiful. 

1 1   1  1  

Student	
Participant 

I	think	from	a	student's	perspective,	I	came	in	
2003	to	Grade	8,	for	me,	and	then	was	up	until	
the	last	year,	so	my	class	was	the	last	one	that	
was	going	to	graduate.	 

        

Student	
Participant 

I	forget,	I	don't	know	how	many	years	then	it	
had	been	a	school	for,	at	that	time,	but	very	
much,	like,	when	trying	to	think	of	a	specific	
event,	it's	very	hard	for	me	for	some	reason	and	
I	was	thinking	why	was	it	to	hard,	I	can't	think	of	
a	specific	ceremony	 

        

Student	
Participant 

Nothing's	really	jumping	out.	I	think	the	reason	
for	that	was	that	it	was	so	part	of	the	culture	
from	the	moment	we	came	to	Maxwell	until 

    1    

Student	
Participant 

we	graduated,	it	just,	it	was	what	you	did--you	
marked	when	the	times	when	things	were	
changing, 

    1  1  

Student	
Participant 

you	marked	the	relationships	that	existed	at	
that	time, 

    1  1  

Student	
Participant 

or	just	in	general,	um,	and	so	it	all	just	melds	
together	to	be	my	experience, 

        

Student	
Participant 

what	it	meant	to	be	at	Maxwell,	         

Student	
Participant 

what	it	meant	to	be	a	student	here,	to	just	be	
learning	in	high	school	 

        

Student	
Participant 

but	I	think	the	thing	that	does	stand	out	the	
most	is	that	we	really	emphasized	the	

    1    
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relationships	between	each	other.		 

Student	
Participant 

The	students,	from	year	to	year,	how	for	the	
older	ones,	responsibility	for	those	who	came	
after	us,	for	younger	ones	the	anticipation 

    1 1   

Student	
Participant 

the	mentorship	that	existed,     1 1   

Student	
Participant 

the	feeling	that	we	could	contribute	or	we're	a	
part	of	something	greater	as	well 

 1   1    

Student	
Participant 

I	had	a	chance	to	go	through	some	pictures	
from	my	graduation,	 

        

Student	
Participant 

graduation,	the	closing	circle	I	guess,	which	
served	for	our	class,	but	also	for	school	as	well,	
so	there	was	a	lot	more	to	it	and	again,	 

      1  

Student	
Participant 

I	can't	remember	specifics	because	it	was	such	
an	overwhelming	time,	 

        

Student	
Participant 

but	looking	at	the	pictures,	I	was	reminded	that	
um,	it	wasn't	just	those	at	the	school,	it	was	our	
parents	as	well	as	our	families	that	were	
brought	in	then 

   1 1    

Student	
Participant 

that	relationship	and	then	also	the	community,	
the	wider	community 

    1  1  

Student	
Participant 

the	geographic	space,	the	relationship	to	the	
land,	just	all	these	different	connections.		 

 1   1  1  

Student	
Participant 

So	I	think	that	in	itself,	having	growin	up	in	that	
environment,	it	just	fostered	an	appreciation,	 

    1    

Student	
Participant 

like	a	constant	appreciation	for	where	we	found	
ourselves	and	what	parts	of	participants	exist,	
and	so	even	this	time	of	my	life	now	in	my	20’s	 

        

Student	
Participant 

I	still	have	an	appreciation	for,	you	know,	who's	
part	of	my	life,	how	they	contribute,	how	I	
contribute	to	them,	 

1   1  1   

Student	
Participant 

like	just,	it's	almost	like	having	the	vision	of	all..         

Student	
Participant 

like	on	your	video,	you	have	one	of	the	weaving	
of	the	threads,	 

   1     

Student	
Participant 

it's	like	being	able	to	see	that	in	any	moment,	         

Student	 just	that	was	being	a	part	of	how	you're	making	     1    
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Participant decisions	or	taking	steps	forward,	 

Student	
Participant 

you	know,	just,	or	even	struggling	like	you	
always	just	know	it's	there 

    1    

Student	
Participant 

I	think	the	ceremonies	and	the	culture	that	was	
created	based	on	those	types	of	spaces	over	the	
coming	years	that	have	been	existing	by	the	
time	I	came 

    1  1  

Student	
Participant 

just	helped	to	create	that	in	me	that	even	that	I	
didn't	recognize, 

        

Student	
Participant 

I	didn't	realize	that	that	was	what	it	was,	but	it	
very	much,	that	was	what	meant	to	be	part	of	it 

        

Student	
Participant 

to	have	that	appreciation,	to	contribute	and	to	
know	your	place	in	the	community 

1 1   1 1   

Teacher	and	
Researcher	
Participant 

I	was	also	wondering	if	you	thought	the	
ceremonies	or	rituals	were	an	integral	part	of	or	
played	a	part	in	the	development	of	the	
community? 

        

Counsellor	
Participant 

I	was	wondering	if	anyone	thought	the	morning	
assembly	was	like	a	ritual? 

      1  

Counsellor	
Participant 

I	mean,	that,	we	did,	I	was	trying	to	think,	ok,	so	
there	were	these	different	things	that	
happened	on	these	special	occasions,	 

        

Counsellor	
Participant 

you	know,	uh,	like	when	there	were	you	know,	
the	some	opening	things	and	the	first, 

        

Counsellor	
Participant 

remember	we	used,	it	started	with	the	staff,	we	
used	to	go	on	for	several	weeks,	we	were	here	
for,	you	know--- 

        

Administrator	
Participant 

Oh,	for	orientation         

Teacher	and	
Researcher	
Participant 

That	was	awesome	         

Counsellor	
Participant 

And	then,	but,	so	I	was	thinking	ok,	so	we	have	
those	things	that	marked	different	times	like	
United	Nations	Day,	 

      1  

Counsellor	
Participant 

and	the	transition	circles	were	also	like	that       1  

Counsellor	
Participant 

maybe	the	morning	assembly	was	also	a	ritual	
because	it	happened	four	mornings	a	week	out	
of	the	five,	was	a	ritual	in	a	sense 

      1  



                 
                    

 

101	

Deloris Everybody	participated	in.	Everybody	had	to	
participate	in,	eventually.	[background	
comment	"awake	or	not"]	 

1        

Dorm	Parent,	
Parent	and	
Teacher	
Participant 

just	the	other	day	I	had	an	epiphany	of	what	we	
are	talking	about	in	a	meeting 

        

Dorm	Parent,	
Parent	and	
Teacher	
Participant 

this	sort	of	came	up	around	the	idea	of,	of	uh,	
of	how	this	environment,	as	a	working	
environment,	as	a	teacher,	how	is	that	different	
than	the	life	I	am	in	right	now 

        

Dorm	Parent,	
Parent	and	
Teacher	
Participant 

and	what	I	realized	was,	it's	like,	it's,	part	of	it	
was	starting	the	day	with	some	prayers	every	
day,	like,	it's	like	we	start	those	with	prayer 

1 1  1 1  1  

Dorm	Parent,	
Parent	and	
Teacher	
Participant 

and	then	we	take	that	and	then	can	do	service	
with	those	in	our	spirit,	you	know,	 

  1      

Dorm	Parent,	
Parent	and	
Teacher	
Participant 

An	so	there's	always	this	focus	on	service,   1      

Dorm	Parent,	
Parent	and	
Teacher	
Participant 

so	where,	when	you're	in	another	job,	like	in	a	
job	outside	of	this	circumstance,	I'm	not	
teaching	anymore,	you	have	to	create	that	for	
yourself,	where	here	it	was	infused	in	
everything	that	I	did-- 

    1    

Administrator	
Participant 

Expectation         

Dorm	Parent,	
Parent	and	
Teacher	
Participant 

--didn't	even	know,	I	didn't	even	know	anything	
different,	until	I	was	working	someplace	
different, 

        

Dorm	Parent,	
Parent	and	
Teacher	
Participant 

and	uh,	and	so	there's,	there	was,	and	there	
were	meetings	that	we	had	without	prayers	in	
the	beginning 

    1    

Dorm	Parent,	
Parent	and	
Teacher	
Participant 

and	in	meetings	we'd	usually	have	some	prayers	
before	to	kind	of	help	ground	it	and	try	to	bring	
us	out	of	ego 

 1       

Dorm	Parent,	
Parent	and	
Teacher	

even	though	it	didn't	always	work,	but,	we	
tried,	and	it	was	always	this	intention	to,	to	be	
looking	outside	of	ourselves	when	we	were	

    1    
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Participant meeting	 

Dorm	Parent,	
Parent	and	
Teacher	
Participant 

...	do	something,	and	that	takes	work         

Dorm	Parent,	
Parent	and	
Teacher	
Participant 

I	just	so	much	appreciate	the	people	that	were	
part	of	the	first	starting	of	the	school	because	
they	set	that	ground	 

    1    

Dorm	Parent,	
Parent	and	
Teacher	
Participant 

so	that	when	people	came	in,	they	didn't	know	
any	better,	that's	how	it	was,	it	was	like	you	
[Absolutely",	a	man	interjects]	just	accepted,	
this	is	what	do	you	do,	you	know?	 

        

Dorm	Parent,	
Parent	and	
Teacher	
Participant 

It's	like,	there's	no	question	about	it,	until	you	
get	the	contrast	and	then	you	go,	 

        

Dorm	Parent,	
Parent	and	
Teacher	
Participant 

Oh	wow,	this	what	we're	missing	now	or	
missing	in	life	and	then	you	look	to	find	places	
to	learn	how	to	recreate	it	in	your	life	now. 

        

Counsellor	
Participant 

In	relationship	to	that,	there	is	a	letter	that	
came	out,	um,	in	the	spring	regarding,	well	this	
is	the	thing,	even	before	that,	so	we	now	we	
have	Mashriqu’l-Adhkárs	being	built	to	two	
local	and	three	national	or	is	it	three	local	and	
two	national?	 

        

Counsellor	
Participant 

This	is	something	different	for	us,	we've	only	
had,	right,	we've	only	had	continental	ones,	and	
then	somehow	we	got	this	letter	out	of	the	
blue.	 

        

Counsellor	
Participant 

I	don't	know	if	you	all	had	thought	about,	"oh,	I	
think	it's	time	for	national",	you	know,	house	of	
worship	or	local	-	I	didn't.		I	didn't	think	it	would	
happen	in	my	lifetime.	 

        

Counsellor	
Participant 

And	so	we	got	this	letter	and	I	was	like,	wow.	         

Counsellor	
Participant 

I	also	found	out	later	on	that	many	National	
Spiritual	Assemblies	had	learned	that	they	had	
these	by	reading	the	Ridvan	message.		 

        

Counsellor	
Participant 

They	did	not	receive	any	prior	warning.	         
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Counsellor	
Participant 

ok	so	then	I	thought,	so	I	thought,	I	mean	that	
was	pretty	mindful	and	how	it	relates	to	this	is,	 

        

Counsellor	
Participant 

that	then	further	letters	have	come	out	that	
help	us	to	understand	that,	this	concept	of	the	
Mashriqu’l-Adhkár	is	supposed	to	be	the	central	
thing	of	the	community	 

        

Counsellor	
Participant 

all	the	things	that	the	community	does	come	
out	like	spokes 

 1       

Counsellor	
Participant 

like	an	educational	process,	health	care,	care	
for	world,	for	you	know, 

        

Counsellor	
Participant 

caring	for	the	elderly,	people	who	are	orphans         

Counsellor	
Participant 

so	all	these	dependencies	are	an	expression	of	
what	this	prayer,	so	prayer	and	service	are	like	
this	(intertwines	fingers) 

 1 1      

Counsellor	
Participant 

this	is	a	hard	thing	for	us	to	understand	right	
now	in	our	own	processes 

        

Counsellor	
Participant 

I	guess,	is	that	we	tend	to	put	structure	in	
before	there's	action, 

        

Counsellor	
Participant 

so	in	other	words,	we	build	the	structure	and	
then	we	put	the	action	inside	of	it 

        

Counsellor	
Participant 

whereas,	for	example,	in	Vanawatu,	that's	
where	that	has	a	national	or	local	house	of	
worship,	 

        

Counsellor	
Participant 

the	devotional	character	of	their	community	
was	such	that	it	was	time 

        

Counsellor	
Participant 

timely	to	build	a	structure,	so	what's	very	
interesting	about	this,	that	made	me	think	
about	this	is, 

        

Counsellor	
Participant 

we	did	build	a	devotional	character	and	then	it,	
it's,	it	does	transcend	words	in	a	sense 

 1   1    

Counsellor	
Participant 

it's	a	feeling,	it's	a	sense	that	you	get	in	morning         

Counsellor	
Participant 

,	when	everybody	participates,	like	everybody	
in	the	school	participated	at	some	time	or	
another 

1   1 1    

Counsellor	
Participant 

they	had	to	get	up	there         
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Counsellor	
Participant 

whether	they	demonstrated	how	they,	how	
they	sorted	trash 

        

Counsellor	
Participant 

was	one	I	remember;	or	there	were	the	7th	
graders	or	whoever	it	was,	got	up	and	so	
throughout	the	year,	there	was	universal	
participation,	 

1        

Counsellor	
Participant 

that	there	was	a	feeling	generated	that	was	one	
of	reverence	at	times 

 1       

Counsellor	
Participant 

you	know,	when,	when	something	was	
happening	that	was	really	special,	you	know,	I	
mean,	and	that	varied	on	a	daily	basis	 

        

Counsellor	
Participant 

I	don't	know,	so	maybe	that	had	something	to	
do	with	it,	because	then	we	could	go	from	that	
spot	of	the	community	coming	together 

1      1  

Counsellor	
Participant 

and	trying	to	be	with	each	other	     1    

Counsellor	
Participant 

and	just	even	appreciate	each	other,	     1    

Counsellor	
Participant 

and	you	know,	the	prayer	certainly	elevated	the	
atmosphere 

 1       

Counsellor	
Participant 

	and	then	we'd	go	out	and	do	our	service,	like	
the	spokes	of	the	Mashriqu’l-Adhkár. 

  1      

Student	
Participant 

I	think	it	took	away,	um,	the	idea	that	“I'm	
coming	to	this	place	for	me”,	 

 1       

Student	
Participant 

like	it's	just	this	individual	kind	of	view         

Student	
Participant 

very	much	school's	run	that	way,	         

Student	
Participant 

you	come,	you	maybe	join	a	class,	like	you're	a	
class,	 

        

Student	
Participant 

so	maybe	that's	the	extent	or	maybe	your	
connection	to	the	wider	community	other	than	
going	to	the	same	school 

 1       

Student	
Participant 

but	the	actual	act	of	coming	together,	the	
whole	entire	school	in	one	space,	 

1        

Student	
Participant 

visually,	I	think	it	whether	we	recognized	it	or	
not,	it	was	just	acknowledging	like	us	first,	
everyone	first,	 

1   1 1    
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Student	
Participant 

and	then	you	would	go	off,	         

Student	
Participant 

even	I	remember,	it's	like,	you	don't	have	think	
too	much,	you	just	know	where	you're	going	in	
the	morning.		 

      1  

Student	
Participant 

And	then,	as	the	assembly	would	go	on,	you	
start,	ok	yeah,	what's	my	next	class,	now	what	
am	I	doing,	me,	like	what's	my	next	step?	 

        

Student	
Participant 

Right,	like,	it	was	just,	it	was	just	so	natural,	I	
mean,	it	became	automatic,	that	you	didn’t	
have	to	think. 

        

Student	
Participant 

And	I'm	just	actually	remembering	this	now,	         

Student	
Participant 

and	then	the	consciousness	grew	or	it	just	
became	our	focus, 

        

Student	
Participant 

ok	now,	how	about,	whatever	we	talked	about	
or	whatever	it	was	that	took	place 

        

Student	
Participant 

it's	like	ok	now,	I	have	to	focus	on	me         

Student	
Participant 

alright	I	have	to	go	to	this	class	or	I	have	this	to	
do	or	shoot	I	forgot	about	this.	 

        

Student	
Participant 

Like	it's	just	it	then	turned	into	that.	But	then	
you	carried	that	throughout	the	day,	that,	the	
recognition	of	everyone	being	in	a	space	
together 

1        

Teacher	
Participant 

Um,	I	think	...the	ceremonies	to	me	is,	um,	it	
really	did	bring	that	sense	of	community 

    1  1  

Teacher	
Participant 

and	belonging-ness,	like	I	am	not	Baha’i,	so	I	
was	always	with	non-Baha’is	as	such,	but	it	
didn’t	really	matter,	because	there	was	always	a	
sense	of	community	 

1        

Teacher	
Participant 

I	really	miss,	actually,	to	be	quite	honest,	since	
Maxwell	closed, 

        

Teacher	
Participant 

I	like	the	school	I'm	in	now	but	it	is	different         

Teacher	
Participant 

I	think	part	of	it,	for	me,	it	really	clarified	this	
volleyball	season	and	I	had	a	group	of	kids	who	
were	playing	volleyball,	young	girls,	they're	
nice,	they're	nice	kids,	you	know,	they	get	along	
pretty	well.		Um,	in	the	past	at	Maxwell	we	had	
lots	of	volleyball	teams	and	we're	all	for	unity 

    1    
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Teacher	
Participant 

we	got	beaten,	but	with	those	girls,	like	this	uh	
year,	we	went	to	a	tournament	and	we	lost	
every	game,	and	I	noticed	as	soon	as	we	started	
to	lose,	they	disintegrated	as	a	group 

        

Teacher	
Participant 

they	started	to	kind	of	turn	on	each	other.	And	
there's	nothing	against	kids,	that's	how	they	
reacted	to	it,	 

        

Teacher	
Participant 

I	thought	to	myself,	this	struck	me	really	clearly,	
that	we	went	to	tournaments	with	the	Maxwell	
group	where	we	would	lose	every	game	 

        

Teacher	
Participant 

and	I	can	still	clearly	remember	the	kids	out	
there	on	the	court,	after	they're	losing	every	
game	and	they're	still	Administrator	
Participantcing	between 

1    1    

Teacher	
Participant 

cause	you	know,	the	kids,	it	used	to	drive	me	
crazy	sometimes	[group	laughs]…because	
sometimes	you	would	be	out	there	and	they’d	
be	so	happy	and	you	[laughing]	and	the	other	
team's	about	to	serve,	I'm	saying,	get	ready,	get	
ready	the	ball's	coming,	it	hit	the	ground,	I'm	
going,	you	know-- 

        

Administrator	
Participant 

they're	practicing	their	Administrator	
Participantce	workshop	moves?	 

        

Teacher	
Participant 

exactly,	they're	practicing	Administrator	
Participantce	workshop 

        

Teacher	
Participant 

But	it	struck	me	that	in	the,	in	the	past,	the	
Maxwell	group,	is	they	lost	the	games	but	they	
didn't,	it	didn't	cause	them	to	be	disunified,	in	
fact	if	anything,	it	was	a	calming	experience, 

    1    

Teacher	
Participant 

they	were	all	doing	it	together, 1        

Teacher	
Participant 

they	were	losing	together,	 1        

Teacher	
Participant 

it's	not	the	best	thing,	but	it	was	ok.	And	uh— 

--at	least	they	were	together	[Administrator	
Participant	interjects] 

1        

Teacher	
Participant 

there	was	that,	there	was	that	real	unity     1    

Teacher	
Participant 

you	know	for	me,	as	a	person	who's	really	loves	
sport,	that	was	really	powerful,	and	important,	
and	you	know,	I	miss	that.	 

    1    

Teacher	 I	miss	the	fact	that	those	girls-the	team-they	 1        
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Participant loved	each	other,	 

Teacher	
Participant 

and	they	were	willing	to	lose	together	because	
they	loved	each	other	 

1        

Teacher	
Participant 

they	were	willing	to	throw	themselves	on	the	
ground	because	they	loved	each	other 

        

Teacher	
Participant 

Yeah.	It	was	true.	Authentic.	You	know.     1    

Teacher	
Participant 

and	it	was	because	of	the	community,	  1   1    

Teacher	
Participant 

everyone	felt	they	belonged	to	something, 1        

Teacher	
Participant 

something	bigger	than	themselves  1       

Dorm	Parent	
and	
Volunteer	
Participant 

Belonging	that	you	were	talking	about 1        

Dorm	Parent	
and	
Volunteer	
Participant 

I	was	just	thinking,	that	being	here	for	the	last	
four	years	at	Maxwell	and	working	as	a	the	
volunteer,	um,	that	was	a	big	thing	in	my	life 

        

Dorm	Parent	
and	
Volunteer	
Participant 

like	personally,	because	I	feel	it	looking	back	
and	thinking	it	was	a	little	like	safe	haven	place	
for	me	to	heal,	grow.	And	I	was	coming	away	
from	my	family	and	(cries),	this	is	why	I	am	not	
talking… 

1   1 1   1 

Dorm	Parent	
and	
Volunteer	
Participant 

just	like	the	sense	of	community,	too 1        

Dorm	Parent	
and	
Volunteer	
Participant 

like	everyone's	an	important	part	of	the	
community, 

 1    1   

Dorm	Parent	
and	
Volunteer	
Participant 

I'm	just	thinking	back	and	looking	back,	I'm	in,	I	
just	always	feel	very	grateful	 

        

Dorm	Parent	
and	
Volunteer	
Participant 

the	ceremony	thing,	the	last	one	at	the	end	of	
the	year	was	one	thing	that	gave	me	the	sense	
of	belonging	in	something	greater 

1 1     1  
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Dorm	Parent	
and	
Volunteer	
Participant 

	just	seeing	people	walking,	like	the	kids	walking	
across,	 

      1  

Dorm	Parent	
and	
Volunteer	
Participant 

the	kids	already	graduated	welcoming	them	 1   1 1    

Dorm	Parent	
and	
Volunteer	
Participant 

gives	you	a	big	sense	of	like	there's	something	
bigger	than	this 

 1       

Dorm	Parent	
and	
Volunteer	
Participant 

and	even	though	some	of	the	kids	that	already	
been	to	this	school	 

        

Dorm	Parent	
and	
Volunteer	
Participant 

I	didn't	meet	them	before,	just	the	fact	of	being	
here	at	Maxwell	and	part	of	it.	 

1        

Dorm	Parent	
and	
Volunteer	
Participant 

It	makes	you	feel	like	you	know	them	already 1        

Dorm	Parent	
and	
Volunteer	
Participant 

	out	in	the	community	when	I	meet	people	"Oh,	
I	remember	you	from	Maxwell", 

1        

Dorm	Parent	
and	
Volunteer	
Participant 

I	say	"yeah,	I	worked	there".         

Dorm	Parent	
and	
Volunteer	
Participant 

It	just	makes	you	feel	like	you're	part	of	a	bigger	
thing	than	it	is 

1 1       

Dorm	Parent	
and	
Volunteer	
Participant 

it's	just	looking	back	and	I	was	looking	through	
one	of	the	year	books 

        

Dorm	Parent	
and	
Volunteer	
Participant 

I	was	looking	through	and	I	see	some	of	the	
kids,	who	signed	in	my	book 
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Dorm	Parent	
and	
Volunteer	
Participant 

some	of	the	things	students	said,	I	was	so	
amazed	what	they	wrote	in	there. 

        

Dorm	Parent	
and	
Volunteer	
Participant 

I	was	like,	through	the	year	they	gave	me	such	
pain,	[group	laughing]	but	they	wrote	such	
amazing	things	in	there	about	how	they	feel	
and	what	this	experience	meant	to	them	 

        

Dorm	Parent	
and	
Volunteer	
Participant 

how	they	feel	the	relationships	helped	them	         

Dorm	Parent	
and	
Volunteer	
Participant 

what	they	did	take	from	it         

Dorm	Parent	
and	
Volunteer	
Participant 

maybe	I	was	like,	they	make	me	like	oh,	like,	I	
thought	the	whole	time	she	hated	me	cause	I	
was	getting	after	her	all	of	the	time,	she’s	not	
cleaning	her	room,	but…	After	looking	back,	
there	is	so	much	that	I	can’t	express,	 

        

Dorm	Parent	
and	
Volunteer	
Participant 

but	I	look	at	it	as	a	little	safe	haven,	healing	
place	from	personal	experiences	 

   1    1 

Dorm	Parent	
and	
Volunteer	
Participant 

a	sense	of	a	bigger	community  1       

Dorm	Parent	
and	
Volunteer	
Participant 

being	here	both	my	first	year,	I	didn't	feel	like	I	
belonged	back	home	anymore	because	I've	
been	away	too	long	 

        

Dorm	Parent	
and	
Volunteer	
Participant 

and	I	know	I'm	not	feeling	it,	so	I	didn't	feel	that	
I	belonged	here 

        

Dorm	Parent	
and	
Volunteer	
Participant 

but	having	Maxwell	there	was	like,	my	
home[sniffs]	[long	pause]	 

1       1 

Counsellor	
Participant 

At	some	point,	I	don't	know,	maybe	the	14th	or	
15th	year,	going	into	the	transition	circle	I	
wondered	if,	how	long	we'd	be	doing	this,	 

      1  

Counsellor	 at	some	point…	it	wouldn't	work	if	the	alumni	         
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Participant didn't	come	back. 

Counsellor	
Participant 

what	would	happen	if	they	didn't	come	back.	         

Counsellor	
Participant 

Would	that	someday	happen,	that	they	didn't         

Counsellor	
Participant 

maybe	not	many	wouldn't	come	back	just	
maybe	a	few	or	one	or	two 

        

Counsellor	
Participant 

I	never	had	to	have	that	question	answered         

Counsellor	
Participant 

I	don't	know,	it	never	did	happen.         

Teacher	
Participant 

It's	still	interesting,	though,	because	we	still	do	
get	Maxwell	Alumni	coming	to	the	new	school	
here.	This	year,	we	had	some	stop	by,	one	was	
Fendi	and	he	brought	his	fiancee.. 

1        

Teacher	
Participant 

and	he	came	in	and	he	was	surprised	that	some	
of	us	were	still	here.	 

        

Teacher	
Participant 

they	still	come	here	and	it's	important	for	them	
to	come	back	here 

1        

Teacher	
Participant 

I	think	even	if	any	of	us	were	not	here	they	
would	still	want	to	come	back	here	for	this	
space,	the	place.-- 

       1 

Counsellor	
Participant 

So	great	you're	here	         

Teacher	
Participant 

--But	if	it's	so,	if	it's	so	wonderful,	I	know,	you	
know	when	they	come	here 

        

Teacher	
Participant 

,	I	really	did	feel	instantly	happy	because	I	was	
not	having	very	good	day	and	all	of	a	sudden	he	
arrived	and	it	was	just	like 

        

Teacher	
Participant 

a	breath	of	fresh	air	[ahhhh]	you	know    1     

Teacher	
Participant 

,	to	me,	it	was	like	this	is,	it	made	it	all	
worthwhile 

        

Teacher	
Participant 

,	this	is	why	I'm	doing	what	I'm	doing.	         

Teacher	
Participant 

You	know	for	this,	it	was	all	for	students	like	
Fendi 
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Teacher	
Participant 

I	was	so	happy	just	to	see	him	back         

Teacher	
Participant 

and	there	was	that,	there	is	that	sense	of	you	
know,	when	you	run	into	people	from	Maxwell	
you	kind	of	go,	it's	like	long	lost	friends,	family 

1    1    

Teacher	
Participant 

you	can't	help	but	go,	"Oh	yeah!"	(stretching	
arms	out)	you	know, 

        

Teacher	
Participant 

that's	a	wonderful	kind	of	feeling	which	is,	I	
think	it's	hard	to	replicate 

1        

Parent	and	
Teacher	
Participant 

I	had	a	little	bit	of	trouble	with	Teacher	and	
Researcher	Participant's	request	because	I	
spent	quite	a	bit	of	time	trying	to	remember	did	
we	really	have	rituals	because,	…	versus	
ceremony.	 

        

Parent	and	
Teacher	
Participant 

I	grew	up	as	a	Catholic	altar	boy,	so	ritual	has	a	
very	set	meaning	in	my	mind 

        

Parent	and	
Teacher	
Participant 

my	first	thought	was	we	never	have	rituals	
because	for	me	ritual	was	form	without	content 

        

Parent	and	
Teacher	
Participant 

	and	we	had	content	all	the	time	         

Parent	and	
Teacher	
Participant 

and	we’d	repeat	things	but         

Parent	and	
Teacher	
Participant 

I	still	remember,	Administrator	Participant,	you	
telling	me	about,	um,	the	standing	before	the	
day	ceremony,	the	standing	before	the	week	
ceremony,	and	the	standing	before	the	month	
ceremony… 

      1  

Parent	and	
Teacher	
Participant 

that	framework	that	you	brought	with	you	to	
Maxwell	 

        

Parent	and	
Teacher	
Participant 

the	importance	of	ceremony	to	mark	specific	
times,	to	create	mindfulness 

      1  

Parent	and	
Teacher	
Participant 

that's	the	big	thing	these	days,	mindfulness     1    

Parent	and	
Teacher	
Participant 

just	taking	a	moment	and	realizing	something	
important	is	happening 

   1 1    
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Parent	and	
Teacher	
Participant 

So	I	always	remember,	of	course,	the	transition	
circle	as	being	something	incredibly	creative 

      1  

Parent	and	
Teacher	
Participant 

so	the	content	was	bringing	cultures	together,	
for	a	moment	in	time	that	was	very	important	
and	powerful 

   1 1  1  

Parent	and	
Teacher	
Participant 

,	it	marked	something	important	in	the	lives	of	
people. 

 1  1     

Parent	and	
Teacher	
Participant 

I	started	thinking	about,	because	of	your	
request,	the	ceremonies	 

        

Parent	and	
Teacher	
Participant 

I	guess	I'm	not	big	on	ceremony,	or	wasn't	until	
I	came	to	Maxwell 

        

Parent	and	
Teacher	
Participant 

then	without	realizing	the	importance	of	it,	I	
slipped	into	being	part	of	it,	I	guess 

      1  

Parent	and	
Teacher	
Participant 

I	just	didn't	realize	what	was	happening	         

Parent	and	
Teacher	
Participant 

it	was	an	amazing,	creative	experience         

Parent	and	
Teacher	
Participant 

because	those	ceremonies	always	have	that	
element	of	bringing	things	together 

    1  1  

Parent	and	
Teacher	
Participant 

not	just	people	and	building	relationships 1    1    

Parent	and	
Teacher	
Participant 

but	the	creativity	of	
bringing	experiences	together 

1    1    

Parent	and	
Teacher	
Participant 

and	vision	together 1    1    

Parent	and	
Teacher	
Participant 

and	cultural	input 1    1    

Parent	and	
Teacher	
Participant 

so	when	we	talked	about	unity	and	diversity	 1    1    
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Parent	and	
Teacher	
Participant 

I	think	that	that	was	sort	of	the	essence	of	
those	ceremonies.	 

      1  

Parent	and	
Teacher	
Participant 

It	was	a	living	example	of	that.	       1  

Counsellor	
Participant 

Tell	me	about	that.	I	don't	know	anything	about	
that…	I	mean	was	it	from	the	Anisa	model? 

        

Administrator	
Participant 

Yeah, I don’t even remember what I said to be 
truthful… 

        

Administrator	
Participant 

I	think	it	was	about	honouring	the	moment,	
honouring	the	time,	honouring	where	we	are	at	
this	moment	in	time. 

   1   1  

Administrator	
Participant 

That	reminded	me,	when	you	said	that,	of	
Edward	Tart	who	was	a	member	of	the	National	
Spiritual	Assembly	 

        

Administrator	
Participant 

when	we	had	the	first	graduation	ceremony	in	
ninety-two	that	he	spoke	on	behalf	of	the	
National	Assembly	at	the	Graduation	and	he	
started	off	his	talk	with	this	moment	in	time	
and	 

      1  

Administrator	
Participant 

he	just	talked	about	how	all	of	our	lives	had	
converged 

1        

Administrator	
Participant 

no	matter	which	direction	we	come	from         

Administrator	
Participant 

no	matter	what	backgrounds	were         

Administrator	
Participant 

all	of	us	were	at	this	point	converging	in	this	
one	point	in	time	and	how	it	was	important	that	
we	honour	that 

1    1  1  

Administrator	
Participant 

recognize	where	we	come	from	and	where	we	
are	and	where	we	are	going	to	go.	So	just	
paying	homage	to	the	moment. 

      1  

Administrator	
Participant 

But	I	was	thinking	about	ceremonies,	too,	and	
the	ceremonies	really	did	create	the	
community 

    1  1  

Administrator	
Participant 

that’s	what	it	was	all	about.	And	because	
everybody	felt	that	they	mattered,	everybody	
belonged 

1        
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Dorm	Parent,	
Parent	and	
Teacher	
Participant 

I	remember	talking	to	a	couple	kids	that	once	
we	had	gone	through	a	ceremony	in	the	dining	
hall… 

      1  

Dorm	Parent,	
Parent	and	
Teacher	
Participant 

he	goes,	he	was	like,	"I	don't	get	this",	you	
know,	 

        

Dorm	Parent,	
Parent	and	
Teacher	
Participant 

At	first,	I	thought,	you	know,	oh	well	maybe,	
you	know,	it's	not	suited	to	him	or	maybe	it's	
not	for	everyone,	and	I	was	thinking	about	it 

        

Dorm	Parent,	
Parent	and	
Teacher	
Participant 

and	it's	not	that,	it	was	that	it,	it	takes	learning	
to	be	able	to	start	to	disconnect	from	just	your	
own	limited	view 

        

Dorm	Parent,	
Parent	and	
Teacher	
Participant 

and	see	a	larger	sort	of	spiritual	reality  1       

Dorm	Parent,	
Parent	and	
Teacher	
Participant 

And	I	think	that	that's	what	these	ceremonies	
do,	they	open	up	that,	call	it	whatever	you	
want, 

      1  

Dorm	Parent,	
Parent	and	
Teacher	
Participant 

the	other	reality,	there	is	a	larger	reality	than	
the	one	we	are	living	 

 1       

Dorm	Parent,	
Parent	and	
Teacher	
Participant 

and	those	ceremonies	do	that       1  

Dorm	Parent,	
Parent	and	
Teacher	
Participant 

and	that	same	boy,	you	know	he	was	in	Grade	9	
or	something,	by	the	time	he'd	left	here,	he	
had,	if	he	hadn't	got	it	completely,	he	had	an	
appreciation	for	it.		 

        

Dorm	Parent,	
Parent	and	
Teacher	
Participant 

so	no	one	would	say,	"I	hate	that".	         

Dorm	Parent,	
Parent	and	
Teacher	
Participant 

You	know,	it	would	more	be,	"I	don't	get	this,	
but	I	know	it's	important,	but	I	don't	get	it." 

    1    
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Dorm	Parent,	
Parent	and	
Teacher	
Participant 

You	know,	that	would	be	the	approach         

Dorm	Parent,	
Parent	and	
Teacher	
Participant 

And	I	just	think	that's	a	learning	thing	         

Dorm	Parent,	
Parent	and	
Teacher	
Participant 

and	it's	an	important	thing	to	teach         

Dorm	Parent,	
Parent	and	
Teacher	
Participant 

,	so	I'm	glad	we	were	teaching	that	         

Dorm	Parent,	
Parent	and	
Teacher	
Participant 

and	I	hear	you	talking	about	this,	it's	like,	you	
know,	it	worked.	It	worked.		 

        

Dorm	Parent,	
Parent	and	
Teacher	
Participant 

If	you're	carrying	it	out	into	your	life	afterwards,	
that's	the	goal. 

  1      

Administrator	
Participant 

What	I,	what	I	wanted	to	say	to	continue,	um,	
[previous	speaker	says	"sorry"]	no,	not	at	all,	
glad	you	gave	me	a	chance	to	catch	myself 

        

Administrator	
Participant 

was	that	that	sense	of	community	  1   1    

Administrator	
Participant 

where	everybody	felt	they	belonged, 1        

Administrator	
Participant 

that	they	mattered 1        

Administrator	
Participant 

it	became	a	safe	place	        1 

Administrator	
Participant 

-	and	when	you're	in	safe	place,	then	you	can	
take	risks 

       1 

Administrator	
Participant 

And	you	can	take	healthy	risks	and	I	think	that's	
one	thing	that	we	did	here,	 

        

Administrator	
Participant 

in	a	small	community,	we	allowed	kids	to	take	
risks,	to	step	out	of	who	they	maybe	thought	
they	were	or	were	limited	by,	when	they	first	
arrived.	 

    1    
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Administrator	
Participant 

And	that’s	where	we	would	see	guys	that	would	
traditionally	be	football	players	suddenly	
Administrator	Participantcing	on	the	stage	or	
people	involved	in	different	activities,	leading	
activities,	taking	a	leadership	role,	and	getting	
up	in	front	of	the	assembly,	everybody	had	an	
opportunity	to	be	there	in	front	of	a	crowd		of	
150,	200	or	more	people,	 

    1    

Administrator	
Participant 

and	be	able	to	say	something.	It	was	a	safe	
place	to	do	that,	where	you	are	welcome,	you	
knew	you	wouldn’t	be	ridiculed	or	isolated	or	
excluded,	I	thought	that	really	important	for	
young	people,	it	is	important	for	people	and	for	
me. 

    1   1 

Counsellor	
Participant 

Those,	those	elements	that	were	taught,	
remember	when	there	was	a	period	of	time	
that	we	went	through	this	about	cheering 

        

Counsellor	
Participant 

how,	how	the	proper	use	of	cheering,	and	
needing	to	understand, 

    1    

Counsellor	
Participant 

so	there	should	be,	there	shouldn't	be	anyone	
feeling	like	when	they're	doing	something	they	
wouldn't	be	cheered	on.	 

        

Counsellor	
Participant 

It	kind	of,	over	the	years,	it	kind	of	surfaced	and	
then	went	down	and	it	would	come	up,	 

        

Counsellor	
Participant 

because	it's	something	you	have	to	learn,	
because	we	don't	learn	that	on	the	outside	
world	so	much,	the	outside	world	so	much	
doesn't	say	be	mindful	of	appreciating	the	value	
of	everyone.		 

1    1    

Administrator	
Participant 

There's	a	real	difference	between	competition	
and	cooperation	and	collaboration,	and	you	
could	sense	that	at	Maxwell. 

    1    

Dorm	Parent,	
Parent	and	
Teacher	
Participant 

I	think	you're	also,	that	that's	a	...students,	but	
that	environment	also	works	with	the	teaching. 

        

Dorm	Parent,	
Parent	and	
Teacher	
Participant 

I	think	about,	you	know,	the	risks	that	I	even	
took	in	my	teaching	because	I	knew	that	there	
would	be,	that	there	was	encouragement	
around	it 

       1 

Dorm	Parent,	
Parent	and	
Teacher	
Participant 

so	I	didn't	think	I'd	try	something,	and	everyone	
would	be,	like,	ridiculing	you	if	it	didn’t	work	
out,	there	was	just	this	feeling	of	let's	create	
this	new	activity,	this	new	thing 

    1    
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Dorm	Parent,	
Parent	and	
Teacher	
Participant 

	it's	-	there	wasn't	this	sense	of,	there	was	a	
sense	of	negativity	toward	making	a	mistake	
and	then	being	accountable	for	the	
consequences,	 

     1   

Dorm	Parent,	
Parent	and	
Teacher	
Participant 

but	there	was	also	this	sense	that	you	had	quite	
a	bit	of	encouragement	to	just	teach	the	way	
you	needed	to	teach.	 

        

Dorm	Parent,	
Parent	and	
Teacher	
Participant 

I	think	that	had	to	have	worked	for	the	
students,	too,	because	you	get	the	best	out	of	
your	teachers,	 

        

Administrator	
Participant 

You’re	modelling	that	too.         

Counsellor	
Participant 

Do	you	think	a	ritual	was	the	recognition	
slips?		...	it's	true,	these	words	are	very	loaded	
with	other	meaning, 

      1  

Counsellor	
Participant 

but	that	-	that	was	some	kind	of	symbol	that	
said	something,	and	there	would,	and	it	had	
maybe,	it	was	something	to	do	with,	with	so… 

   1     

Counsellor	
Participant 

there	were	girls	on	the	team,	some	worse	and	
some	were	better	than	others,	obviously,	but	
there	was,	I	remember,	like,	classes	being	
encouraged	the	12th	graders	,	you	are	writing	
for	the	7th	graders	to	make	sure	that	everyone	
everyone	gets	one.	 

1        

Counsellor	
Participant 

Because	if	you	have	to	teach	that,	I	think,	you	
know,	you	have	to	teach	if	person	is	not	so	
strong	on	your	team	is	not	doing	well,	are	you	
going	to	withhold,	you	know,	recognition?		 

        

Counsellor	
Participant 

Or	are	you	going	to	give	recognition	for	what	
they	can	do? 

    1    

Teacher	
Participant 

You	know,	I	mean,	in	today’s	society…	It’s	ok	to	
be	kind,	it's	ok	to	show	that	kindness…	Those	
slips	help	with	that… 

    1    

Teacher	
Participant 

I’ve	been	trying	to	use	them	at	my	current	
school…	I'm	still	trying	to	get	those	going.	Tying	
to	teach	that	is	is	okay	to	say	nice	things	about	
people. 

        

Teacher	
Participant 

It's	our	society	right	now,	so	much	about	
pushing	people	down,	you	know, 

        

Dorm	Parent	
and	
Volunteer	

it's	encouraging	them	to	say	and	see	the	
positive,	rather	than	the	negative 

    1    
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Participant 

Teacher	
Participant 

and	that,	that's	a	good	thing         

Dorm	Parent	
and	
Volunteer	
Participant 

mmm-hmm,	it	is	a	good	thing	         

Teacher	and	
Researcher	
Participant 

I	see	that	as	a	ritual	too,	there	is	something	
about	it…	 

      1  

Teacher	and	
Researcher	
Participant 

we've	been	trying,	Teacher	Participant	in	
particular,	trying	that	here 

        

Teacher	and	
Researcher	
Participant 

and	I	think	it's	not	infused	in	the	staff	
themselves	 

        

Teacher	and	
Researcher	
Participant 

and	then	I	think	that	in	some	ways	Maxwell	was	
really	-	those	orientations	were	a	lot	in	the	
beginning,	but	they	were	there	for	a	reason, 

        

Teacher	and	
Researcher	
Participant 

is	to	build	the	culture	from	the	staff,	so	that	
they	can	support	the	students	in	building	that	
culture	and	the	students	definitely	vice-versa,	 

    1    

Teacher	and	
Researcher	
Participant 

it's	like	individuals	trying	to,	where	we're	
working	now,	it's	like	individuals	try	to	come	in	
and	make	a	change	and	yeah,	people	are	
wonderful	and	they	try	but	they	don't,	it's	not	
the	same	because	it's	not	sitting	in	a	circle	
talking	about	the	meeting,	right?	It's	like,	it's	a	
metaphor. 

   1     

Teacher	
Participant 

It's	not	part	of	the	culture,	yet,	you	know,	it's,	
whereas	at	Maxwell,	they	will,	people	just	
kinda,	yeah	this	is	what	we	do.		I	just	have	some	
slips	from	Maxwell	from	20-odd	years	ago	 

   1     

Teacher	
Participant 

I	got	a	box	[Who	didn't	keep	them?	from	
woman	in	group,	laughs]	of	treasures,	yeah	
everyone	keeps	them.		They're	wonderful.	 

        

Teacher	
Participant 

You	know,	when	you	have	a	bad	day	you	can	
still	get.	one	out	and	read	it..	[oh	
yeah,	murmured	agreement	from	group,	
laughing]	But	they	were	meaningful,	even	
though	they	were	just	a	slip	of	paper. 

    1    

Counsellor	
Participant 

But	then	remember,	like,	the,	as	staff,	we	had	
to	write	them	for	the	recognition	assemblies 
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Counsellor	
Participant 

That	was…	I	never	realized…I	never	knew	how	
those	worked,	because	it	seemed	like,	didn't	
the	kids	figure	out	that	everyone	would	get	one	
by	the	end	of	the	year?	 

    1    

Counsellor	
Participant 

But,	I	don't	know,	they	still	seem	to	be	really	
happy	to	get	them. 

        

Teacher	and	
Researcher	
Participant 

Things	have	meaning	when	they	
are		authentic…[yeah,	says	the	previous	
speaker]and	they're	authentic,	so	no	matter	if	
everybody	gets	one,	they're	all	individual	and	
truly	authentic,	so	they	had	meaning. 

   1     

Counsellor	
Participant 

And	they	always	wanted	to	know	who	gave	it,	
but	we	resisted	and	we	said	no 

        

Counsellor	
Participant 

we're	not	going	to	say	who	gave	it,	I	mean	
people	can	say	oh	I	did	that	for	you,	or	
whatever,	that	would	be	fine,	but	that	was	also	
one	part	of	it. 

1        

Teacher	
Participant 

But	it	also	makes	you,	as	a	uh,	as	a	individual	
learn	to	look	and,	and	recognize	it	'cause	you	
know	sometimes	those	kids,	some	kids	you	just	
go…oh,	I	don't	really	like	this	kid,	but	when	you	
sat	down	and	said,	I	could	say	something	good	
about	this	kid,	what	do	I	like	about	this	kid,	with	
every	kid	you	can	find	something	you	like,	I	
mean,	in	everyone.	 

    1    

Teacher	
Participant 

And	I	think	that's	a	really	important	skill	as	well,	
I	think	it's	something	that	was	kind	of	a	ritual,	
something	to	do	to	look	for	the	good. 

      1  

Counsellor	
Participant 

So	that's	one	way	to	get	the	staff	invested	in	it,	
is	that	they	have	to,	they	have	to	participate.	
And	once	the	staff	get	invested,	then	it	makes	it	
a	lot	easier. 

    1    

Teacher	
Participant 

Although	to	be	fair,	it's	actually	easier	with	the	
staff	than	it	is	with	students.	I	found	that	the	
staff	go	ooh,	I	want	to	write	those.	And	then	
they	embrace	it	really	quickly,	actually,	you	
know,	more,	more	so	than	the	kids. 

        

Teacher	
Participant 

Some	kids	love	it,	they	know...well	that's	the	
thing,	 

        

Teacher	
Participant 

it's	just,	it's	kind	of	like	sporadic	isolated	things,	
whereas	at	Maxwell	you	were	getting	it	from	
both	sides,	right,	it's	like,	it's,	it	was	a	group	
effort,	I	mean,	which	is	always	going	to	be	more	
powerful	for	recognition. 

    1    
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Counsellor	
Participant 

Julana	uses	it	at	her	high	school	and	uh,	so	she	
will	write	up	at	least	two	or	three	of	her	
students	every	week	and	present	them	in	front	
of	the	class,	and	then	at	least	once	during	the	
year	she	will	have	her	class	write	for	the	other	
teachers.		 

        

Counsellor	
Participant 

And	it's	a	really	nice,	it's	a	big	shock	to	the	kids,	
some	of	'em,	and	it's	kind	of	shock	for	the	
teachers,	sometimes,	to	receive	it	out	of	the	
blue.	And	they're	like,	it's	a	good	thing,	I	mean	
some	of	them,	everybody	goes	over	and	says,	
that's	really	nice 

        

Counsellor	
Participant 

I	was	going	to	mention	one	other	thing	that	was	
important	too,	I	think	how	things	developed	is,	
at	least	for	us	anyways,	is	music	was	such	an	
important	part,	when	the	right	music	was	
playing.	 

   1     

Counsellor	
Participant 

There's	something	about	a	song	that	knits	
together	people's	hearts,	or,	you	know	hearing	
something,	so	it	was	really	important	'cause	
every	graduating	class	had	a	song,	or	some	kind	
of	song.		 

   1     

Counsellor	
Participant 

I	remember	the	year	Gladiator	came	out.		That	
was	such	an	important	song,	that,	the	
soundtrack	to	that,	that	came	out	for	that	class,	
um,	as	a	result,	but	there	would	be	different	
music	that	was	significant	and,	I	don't	know	
why,	maybe,	I	don't	know	why	that	is.	Maybe	it	
has	to	do	with	when	we	all	listen	to	“O,	
Canada”,	you	know,	it	evokes	a	certain	feeling,	
you	know? 

   1     

Teacher	
Participant 

Even	now,	when	I	hear	a	certain	song,	I	think	
where	do	I	know	that	song	from?	Oh	yes,	
Maxwell..	The	one	year	it	was,	Evanescence	or	
something,	it's	[oh	yeah-Counsellor	Participant],	
first	major	change...	it	instantly	brings	me	back	
to	Maxwell	in	that	moment.	[Yeah-others]		So	
much	integrated	into	the	ceremonies. 

      1  

Parent	and	
Teacher	
Participant 

I	don't	know	where	it	started,	but	it	was	
interesting	that	every	class	wanted	to	have	a	
group	identity	as	well...	they	really	struggled	
with	that	sometimes-- 

1        

Administrator	
Participant 

It	was	almost	like	giving	birth,	wasn’t	it?	They	
would	have	these	meetings,	trying	to	decide	on	
things	or	on	graduation… 

   1     

Student	
Participant 

or	our	class	trips,	I	remember	that	you	were	at	
ours,	We	went	to	Beach	Acres.	It	was	really,	
really	hard	for	us.	We	did,	and	don't	think	in	the	
end	we	all	agreed,	which	is	fine,	but	ya,	'cause	
it's	like	summing	up	an	experience	of	a	class,	all	

1   1     
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of	your	individuality, 

Student	
Participant 

,	it's	like	the	culmination	of	all	you	learned	over	
the	years	of	working	together,	consulting,	the	
skills	you	built,	so	now	is	one	point	where	you	
have	to	decide	one	thing	that's	going	to	define	
everyone,	one	metaphor,	and	it's	hard	because	
of	course	over	the	years	we	change,	and	
everything's	different,	and	so,	ya	it’s	hard.		 

   1 1    

Student	
Participant 

Yeah,	it	would	be	neat	to	go	back	and	see	what	
that	was	like,	you	know.		It	would	be	
interesting,	I	think	we	always	took	pictures,	but	
I	don’t	think	anyone	recorded	it,	but	It	would	be	
neat	to	go	back	and	see	what	that	was	like.	Just	
even	thinking	about	it,	you	know,	the	struggles	-
-	I	remember	somewhat	of	what	it	was	like	for	
our	class	at	least,	um,	and	just,	you	know,	going	
back	to	me	really	disliking,	just	disliking	what	
people	were	saying	or	feeling	like,	ah,	this	is	not	
going	to	work	but	in	the	end	we	always	had	
something	and	planned	things,	but	it	never	
clouded	anything	that	we	felt	about	each	other	
overall,	like,	you	know,	but	still	we	struggled. 

   1     

Student	
Participant 

Um,	I	was	gonna	say	that	when	Dorm	Parent	
and	Volunteer	Participant	and	Teacher	
Participant,	you	brought	up	this	idea	of	
belonging	and,	Administrator	Participant,	how	
that	was	so	important,	'cause	it	was	a	space	
where	everyone	could	feel	like	they	belonged 

1        

Student	
Participant 

and	one	of	the	things	that	for	me,	I	think,	
contributed	to	that,	was	the	sense	of	
responsibility--and	not	just	responsibility,	like	 

     1   

Student	
Participant 

this	is	what	you	need	to	do—it	was	a	feeling	
that	was	created	inside	of	you	that	I	am	a	part	
of	this 

1 1       

Student	
Participant 

I	contribute,	I	have	something	to	give,	or	this	
would	not	be	the	same	if	I	don't	participate 

1 1       

Student	
Participant 

That	this	is,	um,	this	is	because	I'm	here.	Like,	
it's	just,	in	this	inner	sense	of	responsibility	to	
the	environment	itself	that	we	can't	do	what	
we're	doing	here	if	I	don't	step	up,	or	if	I	don't,	
if	I	wasn't	here,	you	know.		 

     1   

Student	
Participant 

And,	I	think,	the	morning	assemblies,	or	just	
even	how	we	solved	problems	as	a	community 

    1 1   
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Student	
Participant 

When	a	problem	came	up,	it	was	our	problem,	
it	wasn't	so-and-so's,	or	and	you	know	
sometimes	maybe,	there	was	a	lot	of,	it	was	a	
way	of	avoiding	gossip,	or	it	was	so	everyone	
just	knew	what	was	going	on,	kind	of	thing, 

     1   

Student	
Participant 

but	I	think	it	did	create	this	idea	that	this	was	
ours,	that	this	is	not	just	so-and-so's	struggle.		 

     1   

Student	
Participant 

therefore,	then	their	punishment	or	their,	you	
know,	consequence,	or	not,	it	was,	um,	it	
allowed	us	better	consciously	to	not	to	look	at	
to	really	change	or	how	can	we	support,	um,	
and	so	again,	that	gathering	together	in	
assembly,	 

     1   

Student	
Participant 

,	that,	just	being	together	as	things	are	
presented	or	things	were	talked	about	just	
emphasized	that,	that	we	all	play	a	part	in	this 

     1   

Student	
Participant 

And	so	I	think	part	of	what	helps	us	to	feel	a	
sense	of	belonging	is	feeling	like	we	matter	but	
that	matter,	that	mattering,	or	that	um	value,	is	
in	the	participation	of	the,	what	we	bring	to	it	-
not	just	who	we	are,	but	like,	the	active	
participation	in	what	we're	doing 

1        

Dorm	Parent,	
Parent	and	
Teacher	
Participant 

One	of	the	things	that,	that	struck	me	so	
unusual	is	when,	it	was	when	things	went	
wrong.	And	when	I	was	working	as	the	dorms,	
as	a	dorm	parent.	There	was	a	couple	times	
where	I	actively	was	involved	in	having	
someone	removed	from	this	community,	and	
that	was	a	very	strange	and	unusual	and	um,	an	
enlightening	thing,	because,	it	was	necessary.	 

     1   

Dorm	Parent,	
Parent	and	
Teacher	
Participant 

They	were	never	taken	frivolously.		It	was	like,	it	
was	really	important	when	it	happened.		 

        

Dorm	Parent,	
Parent	and	
Teacher	
Participant 

And,	each	time,	it	wasn't	that,	there	wasn't	this	
shift	of	"we	don't	like	you,	and	you	have	to	be	
removed."		It's	"we	love	you	and	wish	that	we	
could	have	worked	this	out,	but	we've	tried	
everything	that	we,	we	can	do", 

     1   

Dorm	Parent,	
Parent	and	
Teacher	
Participant 

and	know	it's	hard	on,	you	know,	the,	the	rest	
of	the	community.--,	 

        

Administrator	
Participant 

"What's	best	you	and	what's	best	for	the	
community”	is	to	--"Stop	being	here	right	now"	 

     1   
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Dorm	Parent,	
Parent	and	
Teacher	
Participant 

Exactly.		So	it	wasn't	just,	it	was	really	clear	that	
way.		And,	and	when	someone	was,	had	to	
leave,	the	kids	would	come	and	love	them	up	
before	they	went,	and	there's	not	one	that	I	
know	of	that	wouldn't	come	back	to	me	now,	
like	even	ever	we	did	the	process,	they	would	
come	to	me,	and	with	care	and	love 

1        

Dorm	Parent,	
Parent	and	
Teacher	
Participant 

It	wasn't,	and	even	though	I	was	the	one	that	
was	pointing	them	out,	it	was	still,	they	loved	
me,	and	it's	like,	that	was	bizarre,	in	a	sense,	
right?	 

     1   

Dorm	Parent,	
Parent	and	
Teacher	
Participant 

And	then,	all	the	kids	would	come	around	and	
again	they	would	--	even	though	all	the	kids	
knew	this	was	the	right	thing,	too	--	but	they	
wouldn't	leave,	they	wouldn't,	it,	there's	not	a	
shunning 

1        

Dorm	Parent,	
Parent	and	
Teacher	
Participant 

It	was	a	loving	up	before	they	go	off	to	do	
whatever	they	have	to	do,	and	they	stay	in	
contact	with	them,	too.	 

1        

Dorm	Parent,	
Parent	and	
Teacher	
Participant 

You	know,	it	was	a	very	different	experience,	I	
think,	than	I	can	imagine,	in,	in	any	other	place	
I've	ever	been. 

    1    

Teacher	and	
Researcher	
Participant 

That's	interesting.	It	reminds	me	of	the	year	we	
returned	and	we	were	going	to	be	dorm	
parents,	what	a	process	that	was.	 

        

Teacher	and	
Researcher	
Participant 

And,	there	was	a	student	that	year	that	was	
returning	that	had	an	attitude	or	basically	was	
on	his	way	out	and	because	of	some,	I	think,	I	
don't	remember,	the	whole	situation	because	
we	weren't	here,	but	because	of	some	kind	of	
violence	between	the,	a	couple	kids.	 

     1   

Teacher	and	
Researcher	
Participant 

.		Anyway,	and	the	student	came	back	and	so	
wanted	to	be	in	the	community,	was	willing	to	
do	whatever	they	had	to	do	to	be	here, 

     1   

Teacher	and	
Researcher	
Participant 

and	I	know	that	Maxwell	was	just	so	forgiving,	
as	far	as,	you	know,	you	talk	about	like,	
embracing	them	as	they	are	leaving,	but	it's	
almost	embracing	them	in,	in	their	desire	to	
change. 

    1 1   

Teacher	and	
Researcher	
Participant 

For	some,	they	didn't	change,	but	this	particular	
one	that	we	worked	with	that	year,	changed.		 

        

Teacher	and	
Researcher	
Participant 

And	I	was	lucky	not	have	the	prior	experience,	
so	it's	one	that	I	could	start	fresh, 
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Teacher	and	
Researcher	
Participant 

but	it's	like	even	the	people	that	were	part	of	
that	whole	dynamic	with	the	student,	he	felt	
loved,	right?		 

1        

Teacher	and	
Researcher	
Participant 

And	even	though	he	needed	to	totally	step	up,	
which	he	did,	and	he's	an	incredible	young	man	
now,	is	like,	um,	we	forgave	him,	and	embraced	
him	back,	 

1        

Teacher	and	
Researcher	
Participant 

so	it	was	like,	such	a	powerful	thing,	there's	
something	very	special	about	that,	in	allowing	
him	to	change	and	not	remembering	him	like	he	
was. 

    1    

Counsellor	
Participant 

That	started	at	the	first,	'cause	I	remember	we	
came	in	ninety-one,	and	there	was	this	kid	here,	
that	had	been	"bad	boy"	and	he	was	like	a	"wild	
child"	and	had	come	back,	and	he	was	like	very,	
very	favoured,	you	know,	and	we're	like	oh,	
who	is	this	guy?	 

        

Counsellor	
Participant 

That	wanted	to	come	back	and	change.	You	
know	who	that	is?		Wasn't	it	Anthony,	wasn't	
he,	wasn't	he,	didn't	he	want	to-- 

        

Administrator	
Participant 

he	was,	he	was	supposed	to	have	passed,	and	
then	to	have	someone	work	with	him,	but	then	
he	did	come	back.[yeah-Counsellor	Participant] 

     1   

Counsellor	
Participant 

so	it	started,	that,	that	attitude	started	
apparently	from	the	beginning.		 

    1    

Counsellor	
Participant 

On	the	names,	they	have,	I	know	that,	uh,	I	
don't	know	about	this	first	class	or	the	second	
class,	they	had	sort	of	a	name,	or	they	had	a	
theme	or	something,	but	I	remember	the	third	
class,	or	the	second	or	the	third	class,	Jacob	
wanted	to	give	them	an	Indian	name,	because	
he	sort	of	adopted	them,	or	maybe	he	was	
teaching,	uh,	that	class	that	year.	And	he	
wanted	to	give	them	an	Indian	name	and	that's	
why	he	had	the	class,	so	he	really	emphasized	
that.		 

1        

Counsellor	
Participant 

And	the,	so	the	first	name	was	the	"People	of	
Change".		And,	um,	he	had	that	translated	and	
he	was	pretty	excited	about	it	and	then	it	sort	
of	just	happened	then,	year	after	year.	 

   1     

Counsellor	
Participant 

But	you	know,	what's	interesting	about	that,	I	
am	involved	in	this,	the	Pearson	
leadership	seminar	in	the	summer.		One	of	the	
things	they	do,	they,	they	do	community,	I've	
never,	it's	an	unbelievable	experience	for	three	
weeks	what	they	do.	 
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Counsellor	
Participant 

But	one	of	things	they	do	is,	they	teach	the	kids	
how	to	set	the	boundaries	for	the	three	weeks	
and	of	course,	there's	certain	boundaries	that	
the	staff	know	that	are	not	really	going	to	
change.		 

        

Counsellor	
Participant 

You	live	on	the	campus,	so	at	10:30,	the	place	
has	to	be	quiet.		But	they	let	the	kids	make	all,	
all	kinds	of	variables	after	that,	like	maybe	you	
could	be	in	this	place	or	you	can	go	from	this	to	
that	place	as	long	as	you're	quiet	and	you	walk	
and--		But	inevitably	there's	going	to	be	a	
violation	of	that,	because	they're	just	kids,	you	
know,	or	we're	just	community	members,	we're	
gonna	violate…	The	whole	three	weeks.			 

        

Counsellor	
Participant 

Well	after	about	the	first	week	when	they	
finally	get	down	to	setting	it,	they	are	in	these	
long	meetings,	that	begins	to	escalate,	you	
know,	ok,	well	let's	set	this	and	we're	going	to	
adjust	this	can	happen	and	then	adjust	it	and	
someone	violates	it,	then	they	have	to	sit	down	
again.		 

        

Counsellor	
Participant 

So	the	last	week	they	are	literally,	sometimes	
they	can	only	eat	dinner	for	a	half	an	hour	and	
every--the	community	has	to	gather,	like	this	
year	there	was	a	hundred	kids,	and	they	sit	for	
hours	consulting	about	this,	and	I	think	it	has	
something	to	do	with	forging	the	ability	to	sit	in	
a	circle	and	forge,	doing	something,	together,	in	
which	you	become	of	one	mind- 

        

Counsellor	
Participant 

Because	it	doesn’t	matter,	it's	like....who	cares,	
you	know,	so	it's	a	name	or	it's	what	you	do	
after	10:30,	or	it	just	doesn't	matter,	it's	how,	
like	you	know	you	could	just	walk	out	of	that	
circle	and	say	you	don't	care,	you	know,	and	
maybe	people	did	care	'cause	they	didn't	walk	
out	of	the	circle.		 

        

Counsellor	
Participant 

There	would	be	many	kids	who	would	say,	"I	
don't	care	about	the	name."		That's	something	
that	forges	some	kind	of	something	that's	an	
experience	we	don't	have	every	day.	 

        

Dorm	Parent,	
Parent	and	
Teacher	
Participant 

I	remember	the	class	trips	'cause	that's	often	
where	that	happened,	and	then,	and	then	I	
remember	doing	one,	I	think	it	was	with	you,	at	
that	Beach	Acres,	and	uh,	just	the	power,	like	all	
the	time	we	put	into	activities	and	exercises	
that	were	actually	helping	them	love	each	other	
and	respect	each	other	before	they	got	that	
name	[group	laughs]	you	know?	 

    1    

Administrator	
Participant 

Prepping         
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Counsellor	
Participant 

ya,	prepping	them.         

Dorm	Parent,	
Parent	and	
Teacher	
Participant 

Yeah,	and	just,	all	the	things	that	they	had	to	
do,	you	know,	during	that	time,	both	11s	and	
12s	on	the	class	trips.	 

    1    

Dorm	Parent,	
Parent	and	
Teacher	
Participant 

I	can	remember	with,	well	now	I	look	back	and	I	
go	"oh	boy,	was	I	ever	foolish	maybe",	but	with	
the	grade	11s	I	was	working	with	them	and	
they,	they	had	some	great	leadership	inside,	so	I	
really,	just,	stood	back	a	lot,	and,	and,	and	
whenever	this	kind	of,	I	helped	them	organize,	I	
guess	in	a	sense.	 

     1   

Dorm	Parent,	
Parent	and	
Teacher	
Participant 

They	ended	up	going	camping	to	this	island	that	
that	was	off	the	coast	someplace	[Hornby-
Teacher	and	Researcher	Participant]	No,	it's	
wasn't	Hornby,	it	was,	ah,	like	we	had	to	get	
there	by	a	special	boat	[barge-Counsellor	
Participant][group	laughs][I	remember	that-
Counsellor	Participant]	Yeah	[I	didn't	go,	but	I	
remember-Counsellor	Participant]	Yeah,	well,	I	
remember,	with	all	the	adults	with	me		bailed	at	
the	last	minute,	had	to	bail	for	some	reason.	 

        

Dorm	Parent,	
Parent	and	
Teacher	
Participant 

So	I	had	a	year	of	service	and	myself,	and	30	
grade	11s,	[oh	my	gosh-Counsellor	Participant]	
and	so	it	was	a	real	[that	was	not	safe-
Counsellor	Participant]	[group	laughs]	 

        

Dorm	Parent,	
Parent	and	
Teacher	
Participant 

No.	Ah,	but,	it	was	also	[but	they	were	growing	
up,	you	know,	and	they	had	to,	you	know,	like	
when	I	saw	things	going	wrong,	I	had	to--I'm	not	
going	to	be	able	to,	to,	I'm	not	managing	you	
guys	because	that's	not	possible.	 

     1   

Dorm	Parent,	
Parent	and	
Teacher	
Participant 

So,	you	have	to	manage	yourselves,	and	you	
know	the	things	that	are	not	going	to	be,	you	
know,	like	guys	going	to	sleep	in	girls'	tents	is	
not	going	to	work,	right?		 

     1   

Dorm	Parent,	
Parent	and	
Teacher	
Participant 

That	kind	of	stuff	is	not	going	to	work,	so	we	
have	to	work	together	here,	and	they	did	really	
well,	like,	no	one	got	hurt,	nothing	bad	
happened 

        

Dorm	Parent,	
Parent	and	
Teacher	
Participant 

I	didn't	even	have	to--I	had	to	step	in	a	few	
times	just	to	kind	of	educate	someone	about,	
you	know,	um,	what	they	were	doing. 

        

Dorm	Parent,	
Parent	and	
Teacher	
Participant 

But	other	than	that,	it	went	pretty	well.		I	can't	
imagine	doing	that	anywhere	else,	I	can't	
imagine	doing	that	here	again…. 
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Dorm	Parent,	
Parent	and	
Teacher	
Participant 

I	was	young	and,	and	foolish,	but	I	also	really	
had	a	lot	of	trust	in	them,	in	quite	a	number	of	
them,	that	there	was	just	that	that	built	up,	that	
um,	they	were	very	capable,	like	they	planned	
the	whole	thing	and	it	was	a	complicated	plan,	
you	know.	 

        

Dorm	Parent,	
Parent	and	
Teacher	
Participant 

We	had	to	take	two	--	a	ferry,	and	boat,	and	you	
know,	I	think	within	[someone	talks/agrees	over	
the	speaker]--it	was	crazy. 

 

        

Teacher	
Participant 

But	that's	one	of	the	things	that,	I,	that,	at	
Maxwell,	there	was	a	lot	of	positive	peer	
pressure	from	the	students,	like,	like	when	I	do	
things	like	discipline	now,	it's,	it's	like	I'm	totally	
responsible	for	discipline	in	my	class,	whereas	
in	Maxwell	classes	where,	yeah	I'm	in	charge	of	
discipline,	but	so	much	the	kids	took	a	role	in,	in	
making	sure,	guiding	their	classmates	in	the	
right	direction, 

    1 1   

Teacher	
Participant 

the	amount	of	discipline	we	had	to	do	at	
Maxwell	was	so	much	reduced	because	the	
kids	would	step	up,	especially	the	older	kids	
who've	been	there	a	few	years,	you	know,	“no,	
no,	do	it	this	way”…	 

    1 1   

Teacher	
Participant 

“Don't	worry	about	this,	that’s	silly”..	And	they	
would	guide,	like,	so	the	amount	of	discipline	I	
had	to	do	was	so	much	more	reduced. 

     1   

Teacher	
Participant 

You	know,	for	them,	we're,	um,	on	all	the	time,	
we	have	to	make	sure	the	kids	are,	we're	
watching	everyone,	as	opposed	to	the...	we	had	
some	kids	who	were	discipline	problems		that	
we	kinda	focused	on	them	and	other	kids	
would	kinda	guide	and	pull	them	along.	That’s	
part	of	the	community	we	built	 

1    1 1   

Counsellor	
Participant 

JorAdministrator	Participant	told	me	that	he	
recalled,	that	in	the	morning	assembly	that	
when	he	was	a	7th	grader	that	we	was	fooling	
around	and	this	guy,	named	Administrator	
Participant	Nelson	who	was	a	senior,	really	
stalwart	guy,	said	to	Jordon,	all	he	was	was	“you	
should	pay	attention" 

    1 1   

Counsellor	
Participant 

That's	all	he	said.[that’s	so	important-Teacher	
Participant]	He	never	forgot	that.		Not	that	he	
paid	attention	all	that	well,	but	I	mean	he	had	
his	struggles	over	the	years	to	get	himself,	but	
that	was	so	powerful	for	him.	 

     1   
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Counsellor	
Participant 

that,	that	made	me	cry	because	when,	when	he	
eventually	told	that	story,	because	I	thought	
that's	why	we	moved	in	one	month	from	one	
country	from	another,	gave	up	everything,	
came	here	thinking,	you	know,	like	
Administrator	Participant	was	the	only	guy	in	
the	summer,	so	when	we	moved	up	here,	I,	we	
had	all	these	expectations.	 

    1    

Counsellor	
Participant 

I	remember	one	teacher	was	wondering	about	
where	his	secretary	was.	[group	laughs]	But	
we're	sort	of	the	same	way,	and,	it	just	wasn't	
there.	[group	laughs]	But	I	remember	crying	and	
thinking	this	is	why	we	came	here. 

        

Teacher	and	
Researcher	
Participant 

So	I	just	want	to	briefly	talk	about	the	final	year,	
and	I	know	all	of	us	were	at	least	some	of	them,	
were	at	some	of	the	ceremonies,	and	most	of	
us	were	at	all	of	them.	Um,	but	I,	when	I	was	
thinking	about	a	lot	of	things	that	were	done	in	
the	final	year,	I	mean,	Maxwell	all	along	was	
special,	but	that	final	year	to	me	was	incredibly	
powerful,	um,	and	I	know	that	Administrator	
Participant	and	Counsellor	Participant	were	a	
big	part	of	making	sure	that	we	honored	every	
moment	and	you	talking	about	that,	um,	it	was,	
uh,	the	person	you	said	was,	was	a	NSA	
member? 

      1  

Administrator	
Participant 

Edward	Tarte,	a	man	replies         

Teacher	and	
Researcher	
Participant 

yeah,	ok,	saying	you	know,	living	in	the	moment	
basically	and	recognizing	the	moment	that	we	
brought	together,	and	that	last	year	I	just	
remember	that	happening	over	and	over	and	it	
was	exhausting,	but	it's	like,	now,	even	then,	I	
knew	it	was	important. 

   1   1  

Teacher	and	
Researcher	
Participant 

.		It	was	like,	almost	like	shedding	all	of	the	pain,	
and	I,	when	I	think	about	grief	and	all	the	things	
that	we	were	all	feeling,	especially	I	think	in	the	
beginning,	when	the	news	first	hit	the	staff,	
right?	And	then	we	had	to	go	talk	with	the	
students,	and	it	was	just	like	we	knew,	I	mean,...	
in	my	mind	I	didn't	think	it	was	coming,	right?		 

1        

Teacher	and	
Researcher	
Participant 

But	the	heart	was	different,	and	so	that	final	
year	for	me	was	incredibly	healing--full	of	
learning 

      1  

Teacher	and	
Researcher	
Participant 

and	I'm	still	processing	everything	that	
happened	and	I	think	that	I'd	just	like	to	hear	
more	from	you	guys,	if,	um,	for	you	it	was	the	
same	sort	of	um,	feeling,	is	that	I	actually	did	
feel,	even	though	I	missed	Maxwell, 
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Teacher	and	
Researcher	
Participant 

I	feel	closed	like	I	feel	like	the	closure	
happened,	in	a	beautiful	way--hard,	but	
beautiful,	and,	uh,	part	of	me,	in	doing	my	
research,	is	to	thank	the	people	that	helped	
that	happen,	and	hopefully	to	see	that	there	are	
ways	that	we	can	replicate	that	kind	of	feeling.	 

      1  

Teacher	and	
Researcher	
Participant 

So	if	you	guys	don't	mind	just	talking	about	the	
final	year	and,	and	I	remember,	just	
remembering	to	hopefully	help	bring	back	your	
memories	as	well.		 

        

Teacher	and	
Researcher	
Participant 

And	there	were	many	ceremonies	we	did,	but	
one	where	we	were	weaving	in	circles	and	we	
both	moving	in	opposite	directions	and	in	the	
circle,	in	the	dining	hall.	I	don't	know	if	you	guys	
remember	that,	but	for	me	we	had	to	stop	and	
look	at	each	person	as	we	passed,	and	it	was	a	
recognition	that	we	never	may	be	in	circle	ever	
again,	and-- 

   1   1  

Administrator	
Participant 

Do	you	remember	the	music	playing	with	that?	
The	type	of	music	played,	or?		Bliss 

        

Teacher	and	
Researcher	
Participant 

Hundred	Thousand	Angels    1     

Counsellor	
Participant 

That	was	big,	big	time         

Teacher	and	
Researcher	
Participant 

And	that	everybody,	and	don't	think	I	
remember	anybody	in	that	circle	that	was	not	
hugely	and	profoundly	affected	emotionally,	
and,	so	it's	like,	I	just,	want	to	put	out	there.		 

      1  

Teacher	and	
Researcher	
Participant 

And	also	the	final	ceremony	that,	that	Jacob	
did,	and,	and	even	though	it	wasn't	at	the	
school	because	we	were	such	a	large	group, 

1      1  

Teacher	and	
Researcher	
Participant 

how	powerful	that	is,	and	I	was	looking	through	
a	short	clip	of	a	video	the	other	day	and	going,	
"man,	it	was	amazing	that	year".	 

        

Teacher	and	
Researcher	
Participant 

yeah,	so,	thank	you,	both	of	you	[to	
Administrator	Participant	and	Counsellor	
Participant]	and	all	of	you	that	are	here,	but	
also	if	you	don't	mind	just	talking	about	that	
final	year, 

        

Teacher	and	
Researcher	
Participant 

I	know,	Dorm	Parent,	Parent	and	Teacher	
Participant,	you	weren't	on	campus	the	final	
year,	but	you	were	at	the	final	ceremony. 

      1  
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Dorm	Parent,	
Parent	and	
Teacher	
Participant 

	I	was.	The	thing	that	I	noticed,	I	have	been	
noticing,	is	that	the	people	that	weren't	
through	that	whole	process,	lost	out.		 

      1  

Dorm	Parent,	
Parent	and	
Teacher	
Participant 

And,	not,	you	know	that	you	lost	out,	it	was	
that	the	closing	of	Maxwell	was	an	incredibly	
painful	experience,	I	think,	for	a	lot	of	people 

1        

Dorm	Parent,	
Parent	and	
Teacher	
Participant 

And,	and	now,	whenever	I	meet	people	that	
were	at	Maxwell,	um,	and	it's,	and	that,	
especially	the	ones	that	weren't	here,	there's	
still	a	lot	of	pain,	you	know,	 

1        

Dorm	Parent,	
Parent	and	
Teacher	
Participant 

and	even	sometimes	the	resentment	and	
there's,	yeah,	and	so	it's	not	all,	it's	not	all	
resolved,	you	know.		 

1        

Dorm	Parent,	
Parent	and	
Teacher	
Participant 

And	for	myself,	I	was	at	the	transition	circle	in	
the	end,	and	that	really	helped,	but	it	wasn't	
enough,	you	know.	 

      1  

Dorm	Parent,	
Parent	and	
Teacher	
Participant 

	It	still	took	me,	it's	still	taking	me,	a	long	time	
to	where	I	don't	feel	pain	around	the	closing. 

1        

Dorm	Parent,	
Parent	and	
Teacher	
Participant 

So,	I	know	for,	for	Teacher	and	Researcher	
Participant	it	doesn't	seem	to	come	up	as	much	
and,	and,	and	I	believe	that	that	is	because	
there's	then	this	gradual,	it's	like	a,	like	a	thing	
of	pain,	and	a	little	bit	at	a	time,	until	by	the	
end	that	it	can	you	can	fill	it	with	joy.		And	
there's	something	about	that,	um-- 

      1  

Student	
Participant 

...the	ceremonies,	rituals,	those,	those	
moments	helped	me	process,	little	by	little,	
little	parts,	and	so	throughout	the	year,	 

      1  

Student	
Participant 

I	don't	know	if	there	was	more	ceremonies	or	
not,	I	can't	remember	to	be	honest,	um,	but	
little	by	little	it	processed,	so	you	knew	it	was	
coming,	you	knew	that	that....so	I	think,	yeah,	
that's	another	part	of	the	ceremony 

      1  

Student	
Participant 

you	process	things	together	as	individuals	or	
themselves	and	then	as	a	community	as	a	
recognition	that	you	go	through	your	own	
movement	so	that	when	you	do	get	to	what's	
the	end,	there's,	wherever,	you	may	not	get,	
everyone's	not	in	the	same	place,	but...they	
really	helped	us	to	process	what	was	taking	
place	for	all	of	us,	and... 

1    1  1  
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Administrator	
Participant 

I	think	that	because	we	knew	the	importance	of	
ceremonies	and	we	were	good	at	ceremonies,	
we	did	what	we	did	best	and	we	created	more	
ceremonies	that	to	help	us	get	through,	all	of	us	
to	get	through	the	process	that	most	of	us	were	
experiencing--	[trails	off] 

    1  1  

Counsellor	
Participant 

It	was	very	surreal	though…honestly,	I	think,	
you	know,	like	there	was,	until	the	school	sold	
in	September,	I	really	always	entertained	this	
thought	that,	well	it's	not	really	the	end. 

        

Counsellor	
Participant 

I'm	not	kidding	you.	I,	and	even	now,	I	have	to	
say,	I	have	this	little	thought	or	something,	a	
magical	thought,	that	it,	that	it	could	happen	
again.		That's	the	thing	that,	I	guess,	allowed	me	
not	to	feel	bitter	or	something.		[long	pause} 

        

Counsellor	
Participant 

	I	will	say,	another	thing,	in	terms	of	the	
transition	circles,	I	wondered,	at	some	point,	
someone	would	take	this	over,	but	I	didn't	
know	who	was	gonna	do	it,	and	every	year,	
somehow--there	would	be,	towards	the	end,	
not	the	last	year,	but	the	last	couple	years,	
Jacob	would	say	at	some	point,	I	don't	know	if	I	
can	do	this.		And	then…I	would	be	like	oh	God-- 

      1  

Administrator	
Participant 

…and	then	you	come	to	me,	and	say,	just	want	
to	warn	you	that,	Jacob...this	year,	he	
just...[laughing	over	talking] 

        

Counsellor	
Participant 

but	then	somehow	he	would	get,	somehow	he	
would	see	the	kids,	or	something	would	
happen,	and	he	would	get	enthused	about	it.	 

 1       

Counsellor	
Participant 

So	then	finally,	the	last	year--gosh,	you	know	he	
died	three	months	after	that--and	actually,	the	
month	he	was,	like,	I,	I	can't	believe	how	ill	he	
was,	but	of	course	I'd	been	with	him,	so,	but,	he	
was	on	his	walker	doing	this,	you	know,	he	was	
really	swollen	and,	and	everything,	and	like,	I,	I	
thought	how	the	heck	is	he	going	to	do	this,	and	
then	of	course	he	had	more	and	
more	grandiose	plans	with	the	emoticons,	and	
the	boxes[laughing	over	talking]	 

  1 1  1   

Counsellor	
Participant 

and	I	was	exhausted,	I	was	like,	I	can't	help	you	
do	anything,	I'm	not	doing	anything,	you	better	
get	some	people	to	help	you.		And	he	did	have	
people	coming	over,	like	Mary	Peter	came	over,	
I	don't	know	how	many	people	came	over	and	
helped	him	make	those	things.	 

  1   1   

Counsellor	
Participant 

But	he	didn't	care,	he	would,	in	fact,	he	would	
have	been	happy	to	make	them	himself	'cause	
that's	the	sort	of	guy	he	was.		But	um,	I	just,	I	
just	thought	it	was	very	interesting	that	he	did	
make	it	through	the	last	circle	and	he	had,	he	

  1    1  
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really	had	some,	he	had	more	plans	than	he	was	
able	to	do	obviously.		But	it	was	still	a	long,	a	
long	experience. 

Teacher	
Participant 

The	that	I	liked	about	Jacob	and	those,	those	
ceremonies,	too,	is	I	mean,	there	was	that	he	
was	great	at	creating	that	feeling	of	reverence	
and	seriousness,	and	a	sense	of	this	is	
important,	 

   1   1  

Teacher	
Participant 

yet	he	always,	there's	always	that	little	bit	of	
humour	he	used,	and... 

        

Dorm	Parent,	
Parent	and	
Teacher	
Participant 

especially	with	you	two,	'cause	I,	there	was	
always	this	little	comedic,	you	know,	back-and-
forth,	now	move	on.	[group	laughs] 

        

Counsellor	
Participant 

“She	poked	me!”…	We,	the	most	intense	part	of	
the	ceremony,	was	going,	driving	from	our	
house	to	Maxwell	'cause	that's	when	there'd	be	
a	lot	of	rearranging.		 

      1  

Counsellor	
Participant 

He	would	be	for	months	thinking	about	what	he	
was	going	to	do	and	he	would	be	telling	me,	
and	I	would	be	like	"yeah,	that's	great",	you	
know,	yeah,	there	would	be	some	dialogue	but	
really,	he	would	really	run	it	down	to	me	on	the	
way	driving	up	there	and	I	was	like,	"no,	I	really	
don't	think	we	should	do	that"	and	he	would	be	
like	"WHAT?!"	[Group	laughs]	There	would	be	a	
lot	of	adjustments,	like,	on	the	way	up. 

      1  

Teacher	
Participant 

Well,	I	think	he	was	adjusting	as	he	was	doing	it,	
somehow	[group	laughs,	agrees]	Wait	a	
minute..let’s	tweek	a	little… 

    1    

Counsellor	
Participant 

	Did	you	think	those	emoticons	were	funny	
when	they	came	marching	in	from	time	to	
time?	[talking	and	laughing	as	a	group] 

   1     

Parent	and	
Teacher	
Participant 

	I	think	though,	generally	speaking,	the	
ceremonies	were,	um,	full	of	meaning,	and	they	
were	in...,	so,	somebody	talked	intention	and	
authenticity,	and	we	were	developing	that, 

      1  

Parent	and	
Teacher	
Participant 

I	think	we	were	becoming	better	human	beings	
through	the	actions… 

    1    

Parent	and	
Teacher	
Participant 

…listening	and	thinking	about	something	that	
has	to	do	with,	you	know,	we	change	our	
thought	pattern	and	then	we	can	do	things	
differently,	but	now	people	are	starting	to	say,	
well	actually,	if	you	do	things,	that	changes	

    1    
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your	thinking. 

Parent	and	
Teacher	
Participant 

And	I	think	that's	an	interesting	kind	of	switch	
from	me,	I	think	that's	what	the	ceremonies	
were	--	they	were	an	action	that	creates	the	
change-- 

      1  

Teacher	
Participant 

That	whole	idea	of	meaning,	too,	'cause	it	was	a	
big	thing	with	the	name,	and	maybe	it	was	the	
forging	of	the	name,	not	the	name	itself,	but	it	
wasn't	just	a	name,	it	did	mean	something,	it	
had	you	know,	purpose,	it	was	a	symbol	of	
what	that	class	was,	that	meaning 

   1     

Counsellor	
Participant 

So	it	was	good	there	was	both,	huh?	So	it	was,	it	
had	to	have	meaning	but	it	was	also	the	process	
of	getting	there. 

   1     

Teacher	
Participant 

The	meeting;	that	idea	of	forging	together.	 1        

Parent	and	
Teacher	
Participant 

Do	any	of	you	think	that,	uh,	workshop	was	
ceremonial? 

        

Administrator	
Participant 

--It	was	a	major	institution	of	this	school         

Parent	and	
Teacher	
Participant 

Sometimes,	and	I	think	their	performances	
were	a	celebration,	but	I	think	it	was	the	
ceremony	that	spoke	to	one's	spirit.		 

      1  

Parent	and	
Teacher	
Participant 

How	they	were	able	to	do	that	still	amazes	me	
and	uh, 

        

Parent	and	
Teacher	
Participant 

I	think	uh,	a	really	important	time	for	me	was	
when	went	to	um..	when	we	chaperoned	the	
trip	to	the	Dominican	Republic.	It	was	just	
phenomenal	to	see	these	young	people.	And	
sort	of	the	problems	that	they	surmounted	as	
group,	and	uh,	and	yeah,	it	was	amazing.	So	it	
was	truly	quite	an	honour	to	be	part	of	that,	in	
just	a	small	way. 

  1      

Counsellor	
Participant 

Maybe	the	material	that	they	were	using	was	
really	sacred,	how	it	had	been,	I	don't	know	
how	that	material	had	been	forged,	but	I	know	
some	of	the	original	founders	and	so	forth,	but	
they,	coming	in	contact	with	that,	that	
material,	 

   1     
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Counsellor	
Participant 

there	was	some	alchemistic	thing	that	
happened	because	I	remember,	I	mean,	I	don't	
know	about	you	guys,	but	I	never	could	see	a	
racism	without	crying	at	the	end,	I'd	be	like	
"come,	on,	I've	only	seen	this	a	million	times",	
still	crying,	what	is	going	on. 

    1    

Teacher	
Participant 

It's	so	true,	'cause	I	have	the	same	reaction,	I	
think	the	same	thing	with	the	drug	
Administrator	Participantce.	Like	I	remember	
the	first	time	seeing	it,	and	I,	I	saw	twenty-thirty	
times,	and	it's	still,	like,	but	I,	I	can	still	
remember,	like,______,	doing	the	drug	
Administrator	Participantce	and	just	being	
completely	blown	away	by	that	,	that	whole	
performance,	like	it’s	like	you	know…—	I	
remember	lots	of	people	doing	it	over	the	years	
and	even	probably	the	thirtieth	time	I	saw	it,	it	
would	still	only	get	filled	in	your	heart	[maybe	
the	music	and	everything-Administrator	
Participant] 

    1    

Dorm	Parent,	
Parent	and	
Teacher	
Participant 

	I	went	on	at	least	four	workshop	trips	[those	
were	hard	trips-Administrator	Participant],	you	
know,	so	I	don't	know	how	many	times	I	saw,	
plus	all	the	times	we	did	it	here,	and	still	same	
thing,	cried	every	time.		 

  1  1    

Dorm	Parent,	
Parent	and	
Teacher	
Participant 

And	I	think	part	of	it,	too,	if	we	look	at	it	from	
the	school,	it's	like,	this	is	what	we	stand	for,	
and	so,	it	was	a	real	culture	builder 

    1    

Dorm	Parent,	
Parent	and	
Teacher	
Participant 

It	was,	you	know,	we	believe	in	this	stuff--look,	
the	teachers	are	all	crying	when	they	see	this.		 

1        

Dorm	Parent,	
Parent	and	
Teacher	
Participant 

It's	important,	you	know,	and	so	,	so	that	was	
there	right	from	the	start,	'cause	every	kid	was	
in	there,	even	if	they	weren't	in	workshop,	saw	
those	Administrator	Participantces	numerous	
times. 

1        

Teacher	and	
Researcher	
Participant 

Actually,	it's	interesting	because	after	Maxwell	
closed	and	the	workshops	were	still,	I	mean	
certainly	other	workshops	that	are	run	by	
Bahai'i	groups	that	are	pretty	powerful,	but	I	
started	one	at	the	new	school	here,	and	
Maxwell	students	were	coming	to	help	teach	it,	
of	course	they	were	amazing…	but	even	that	
one	was	really	powerful 

1        

Teacher	and	
Researcher	
Participant 

like	when	they	would	perform	it	in	the	dining	
hall	and	most	of	them	weren’t	from	Maxwell--
of	course	Ally	and	Erica	and	Amber	and	those	
guys	were	all	here,	but	there's	something	about	
it,	that,	that	has	power,	like,	and	so	it's	like,	yes	
the	community	of	Maxwell,	um,	helped	to	

1    1    
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develop	that 

Teacher	and	
Researcher	
Participant 

but	also,	well,	I	guess	it	still	ripples	out	of	the	
community	because	it	was	the	students	that	
were	in	the	graduating	class	of	the	first	year	of	
this	new	school	from	Maxwell	that	helped	
develop,	wanted	the	workshop,	and	the	power	
it	had	even	on	people	who	had	no	idea… 

  1      

Teacher	and	
Researcher	
Participant 

I	don't	know	how	to	explain	it,	but	no	idea	
about	the	principles	behind	it	or	anything	like	
that,	so	yeah,	pretty	powerful	music	and	
powerful	intentions. 

 1       

Teacher	
Participant 

I	think,	um,	student	1	came	here	because	of	
some	performance	he	saw	in	the	Okanagan,	[it	
attracted	so	many	kids,-Administrator	
Participant]	and	he	just	said	wow,	like,	that	was	
amazing,	you	know,	that's	where	he	wanted	to	
be. 

1    1    

Dorm	Parent,	
Parent	and	
Teacher	
Participant 

Yeah,	I	came	here	because	I	saw	a	group	of	
Maxwell	kids	that	were	with	a	workshop.	They	
weren't	Administrator	Participantcing,	they	
were	just	being	together,	and	I	saw	them	at	
McDonald's	in	Duncan. 

1    1    

Dorm	Parent,	
Parent	and	
Teacher	
Participant 

I	saw	them,	and	I	saw	how	they	were	acting	
together,	and	I	was	like,	this	is	amazing,	you	
know,	how	they	were	interacting	and,	and	so,	I	
didn't	go	right	to	Maxwell	right	away,	and	say	
yeah,	I	want	to	work	here.	But	it	was	later	when	
that	opportunity	came	up,	I	remembered	them	
and	I	went,	oh,	I	want	to	be	part	of	that. 

1 1       

Student	
Participant 

actually,	um	I	was	young	they	came	to	our	
elementary	school	and	I	remember,	in	Grade	7,	
they	came	into	our	class	afterwards	about	to	
talk	about	it	and	I	was	like,	gosh…I	don't	know	if	
at	that	time	we	had	already	been	talking	about	
moving	'cause	my	family	did	move	here,	you	
know,	to,	so	I	could	go	to	Maxwell.	 

        

Student	
Participant 

I	don't	know	if	we	had	been	talking	about	it,	
'cause	actually	I	think	I	remember	mentioning	
to	my	friend,	saying	that's	the	school	that	I	
want	to	go	to.	So	excited!	Um,	when	we're,	now	
that	we're	thinking	about	the	workshop,	one	of	
things	that	came	up	for	me	in	terms	of	
ceremony	is	whether	or	not	they	were	the	same	
or	not. 

      1  
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Student	
Participant 

There's	a	sense	of	legacy,	I	think,	it's	a	
continuation	of	something,	it's	a	recognition	
that,	this	is,	I'm	not	the	first	to	do	this,	that	
this	is	a,	a	representation	of	many	people	and	
times	and	years	and	hard	work,	like	effort,	and	
so	every	time	you	Administrator	
Participantced,	it	wasn't	just	you	in	the	first	
time,	it	was	continual	legacy	of	people	
that	committed	to	this	message,	this	
Administrator	Participantce,	the	time,	like	
everything,	and	so	as	I	was	saying,	when	you	
graduate,	was	it	just	us,	it	was	like,	you	know,	
twenty	years	or	five	years	of	these	people. 

1 1 1      

Student	
Participant 

So,	yeah,	ceremonies	I	think,	they're	a	way	of	
marking	a	legacy,	a	way	of	marking	or	
acknowledging	what	has	come	before	us	and	
will	come	after	us.	 

      1  

Student	
Participant 

Bringing	us,	yeah,	mindfulness,	bringing	us	
back	to,	maybe	it	is,	or	not	back	to,	but	
something	greater,	yeah,	greater,	than	this—- 

 1       

Teacher	
Participant 

--that	sense	of	being	part	of	something  1       

Student	
Participant 

--of	something,	yeah	something	else,	and	so,	in	
every	ceremony--whatever	we	call	a	ceremony	
I	think	it	is,	the	reason	it	has	meaning	is	
because	it	is	representing	something	more	
than	just	the	individuals	in	it,	 

   1   1  

Student	
Participant 

so	it	was,	whether	it	was	the	starting	of	the	
year,	the	assemblies,	the	workshop,	the	
graduations,	the	I	don't	even	know	what	else,	
even	the	trips	like	Portland	Island,	you	knew	
that,	how	many	students	had	been	on	
that...pulling	the	same	weeds	like	there's	just	a	
sense	of--		[laughing	and	commenting	in	
agreement	from	group] 

1  1    1  

Teacher	
Participant 

--the	broom         

Student	
Participant 

--yeah,	like	exactly,	even	the--         

Counsellor	
Participant 

--the	sports	teams--         

Student	
Participant 

--the	sports	teams,	exactly,	there's	just	that,	
and	I	think,	so	what's	different	than	say	it	is	in	
another	school	'cause	obviously	legacy	exists,	
like	people	have	gone	through,	they	come	out,	
is	the	ceremonies	that	mark	that,	that	bring	us	
back	to	that	moment 

      1  
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Student	
Participant 

and	to	all	the	people	that	have	come	before	us,	
and	all	the	people	that	will	come	after.		 

1     1   

Student	
Participant 

Yeah.		So	everything	you	did	here,	you	knew	
that	so	many	people	had	been	here,	like,	
there's	just,	yeah,	maybe	it	was	just	being,	or	
what	makes	it	so	unique	and	special	to	come	
back	to	this	place,	'cause	that	can	be	a	
ceremony	in	itself	for	each	student 

1      1  

Student	
Participant 

and	I	think	that's	why	they	do	that.		'cause	it's	
coming	back,	'cause	it's	acknowledging,	it's	a	
realizing,	you	know,	what	it	represented	for	
our	life,	but	a	time	when	we	were	part	of	
something	greater. 

1 1       

Teacher	
Participant 

--yeah,	there's	that	connection	to	the	quality	of	
legacy,	too,	like	I	always	messes	me	up	because	
I	assume	that	if	you	went	to	Maxwell,	you,	you	
knew--you	know	everyone	 

1        

Teacher	
Participant 

	of	course	you	know	so-and-so,	oh	they	were	
ten	years	before	you,	oh	yeah,	that's	right,	but	
you	were	here 

        

Administrator	
Participant 

that	happened	so	many	times	[group	is	laughing	
and	agreeing	this	whole	time] 

        

Administrator	
Participant 

Somebody	from	the	first	year,	you	think	that	
they	know	somebody	from	the	last	year,	or	
should--[man	interjects] 

1        

Student	
Participant 

--or	you	can't	remember	where	or	how	you	
knew-- 

        

Teacher	
Participant 

--because	they	were	part	of	the	Maxwell	
community,	of	course	they	must	know-- 

1        

Administrator	
Participant 

This,	this	talk	about	connectedness	though,	um,	
reminds	me	of,	I'm	sure	that	you,	you	
know...hard-wired	to	connect...people...ten	
years	ago	and	they're	talking	about	there's	so	
many	problems	in	society	today,	especially	with	
the	children	and	the	youth.	Increases	in	
violence,	suicidal	tendencies,	and	um,	uh,	
learning	problems	and	behaviour	problems,	
attributed	to	lack	of	connection...kids	are	
feeling	today 

        

Administrator	
Participant 

and	the	two	types	of	connection,	too--one	is	
the	connection	to	other	people	and	that's	
something	that	we	did	very	well,	is	we	
connected... 

1    1    

Administrator	
Participant 

but	then	there's	also	that	connection	to	a	
higher	purpose..a	sense	of,	of	meaning,	and	

 1       
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then,	as	you	go	back	to	something	else,	 

Administrator	
Participant 

that	we	as	an	institution,	felt	that	we	had	a	
purpose,	and	that	was	to	create	world	citizens,	
and	we	talked	about	that	many	times	when	we	
were	creating	the	World	Citizens	Community, 

 1    1   

Administrator	
Participant 

go	out	there	and	change	the	world,	so	you	
have	that	horizontal	connectiveness	going	on	
in	lots	of	people,	and	you	had	that	vertical	
connectedness	to	something	higher. 

        

Counsellor	
Participant 

I	think	with	workshop,	isn't	it	true	that	the	
highest	level	of	learning	is	when	you,	is	
demonstration,	when	you	say	something	as	
you're	doing	it.	So	we	had	such	a	population	of	
kids	in	workshop	that	would	be	saying	these	
things	as	they	were	doing	it,	time	after	time	
after	time,	in	different	places.	 

  1      

Counsellor	
Participant 

And	that	must	be,	that	must	have	been	a	very	
powerful	reinforcer	of	change	for	them.		And	
then,	of	course,	all	of	us	that	saw	it.	but,	I	
mean,	we,	but	we	might	have,	we	gained	a	lot,	
but	imagine	what	they	gained. 

  1  1 1   

Parent	and	
Teacher	
Participant 

Part	of	the	reason	I	stayed	up	until	3:00	in	the	
morning	was	thinking	about	the	school	and	my	
former	high	school,	trying	to	remember,	
compare...and	I	never	stepped	foot	in	my	
former	high	school	since	I	left,	I’ve	never	gone	
back.	And	I	think	about	the	transition	circle	and	
the	Alumni	would	come 

      1  

Parent	and	
Teacher	
Participant	 

...I	also	remember,	um,	two	Maxwell	grads	got	
married	and	they	named	their	child	named	
Maxwell,	so	I	think,	"Maxwell	is	still	alive."	
[group	laughs]-- 

1        

Administrator	
Participant 

--He	is,	he's	about	seventeen	years	old	right	
now.	[man	comments,	group	chuckles] 

        

Parent	and	
Teacher	
Participant 

--But,	I	think	that,	that	a	large	part	of	the,	of	
coming	back,	is	to	experience	the	ceremony	
again,	and	to	relive	that	moment	as	well	as	
you're	supporting	the	new	grads,	but	it's	just	
the	loadstone	It	was	a	magnet	that	brought	
people	back. 

 

1 1     1  

Dorm	Parent,	
Parent	and	
Teacher	
Participant 

From	all	over	the	world,	so	it's	not	that	they	
were	just	coming	from	Canada	or	from	BC		but	
that	these	folks	were	coming	from	everywhere.	
-- 

        

Counsellor	
Participant 

--Hong	Kong,	Iran         
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Teacher	and	
Researcher	
Participant 

So	I	just	want	to	thank	you	so	much	again	and	if	
you	just	want	to	say	any	last	closing	words	
before	the	end.	I	just	want	to	make	sure	we	
adhere	to	the	time	that	was	set.	Again,	thank	
you	so	much.		So	any	last	thoughts? 

        

Counsellor	
Participant 

I	think	I	really	owe	a	lot	of	gratitude	to	people	
who	established	the	school	'cause	I	think	the	
establishing	culture	is	so	much,	if	there's,	if	
space	is	given,	then	so	much	can	be	done.	 

    1   1 

Counsellor	
Participant 

But,	I	mean,	there	was	an	intention	of	honour	
of	culture,	that	was	established,	I	mean,	before	
we	got	here.		So	there,	so	what,	what,	when	did	
the	school	really	open,	what	year	was	it?-- 

        

Administrator	
Participant 

--Eighty-eight         

Counsellor	
Participant 

--so	three	years	before	we	got	here.	There	was	
that	was	there,	there	was	a	commitment	to	
support	that,	there	was	a	desire	to	have	
diversity	here	in	terms	of	students	and	staff.	 

    1    

Counsellor	
Participant 

It	was,	just,	I	really,	because	you	know,	you	
can't	do	anything	if,	if	it's,	if	when	you	get	
there,	there's	not	the	material.		It's	not	that,	
there's	not	that	permission. 

    1    

Dorm	Parent,	
Parent	and	
Teacher	
Participant 

In	that	first	class,	I	think,	you	know	I	keep	
hearing	about	that,	they	really	set	the	stage	for	
all	the	students	coming,	and	what	a	
powerhouse	that	must	have	been. 

    1    

Teacher	
Participant 

I	think	for	me,	as	a,	because	I	remember	my	
own	high	school,	I	think	to	my	high	school 

        

Teacher	
Participant 

I	know,	for	me,	I	think	of	my	own	high	school	
experience.	I	think	back	to	my	high	school,	but	
it	didn't	mean	anything	going	back.	To	me,	it	
was	just	like	walking	into	any	building 

        

Teacher	
Participant 

I	think	for	me,	I	think	as	a,	as	a	teenager,	I	
would	have	done	really	well	at	Maxwell.	I	think	
Maxwell	would	have	been	a	good	place	for	me,	
as	a	student.	I	would	have	prospered. 

       1 

Student	
Participant 

I	think,	sometimes	you	would	refer	to	it	as	a	
bubble,	and	I	think	that	was	always	a	negative	
context,	 

1    1    

Student	
Participant 

sometimes,	not	really	like	the	real	world.	
Saying,	we	don’t	know	what	it's	really	like	and,	
but	that	hasn't	served	me	in	a	negative	way	I	
think.		You	know,	it,	if	anything,	what	I	learned	
and	gained	in	that	bubble	allowed	me	to	then,	
set	foot,	and	to	a	certain	extent,	continue	to,	or	

1    1    
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to	seek	that,	or	to	create	that,	in	the	reality	that	
I	find	myself	in,	or,	whatever	context 

Student	
Participant 

So	um,	you	know...this	has	helped	me	to	see	
how	ceremonies	contributed	to	that,	to	that	
culture,	to	that	mentality,	to	whatever,	that	
allows	me	to	seek	and	appreciate	that	sort	of	
environment	or	those	principles	in	my	life. 

    1  1  

Administrator	
Participant 

Sometimes,	I	think	that	Maxwell	was	just	a	
dream	that	some	of	us	had.	And	then	I,	I	
realized	that	it	wasn't	a	dream,	that	it	really	
was	a	reality,	and	it's	still	affecting	the	world, 

 1       

Administrator	
Participant 

in,	in	many	new	ways.		I	hear	about	things	
through	Facebook	in	particular,	you	hear	about	
all	these	wonderful	things	that	Maxwell		grads	
have	been	doing	all	over	the	world	or	involved	
in,	as	heads	of	schools	or	educators	or	working	
with	the	United	Nations	or	doctors	and	lawyers	
and	Administrator	Participantce	instructors. 

        

Administrator	
Participant 

	They're	just	out	there,	all	over.	And	they	do	
still	have	that	sense	of	community.	You	can	
see	it.		 

1    1    

Administrator	
Participant 

Somebody	has	a	baby,	and	suddenly	there	are	
hundreds	of	congratulations	or	somebody's	
getting	married.	We	all	participated	in	the	
wedding,	by	looking	and	commenting	on	their	
pictures. 

1        

Teacher	
Participant 

It's	also	funny,	too,	when	people	ask	me	
where's	Dwight	at?		I	explained	where	to	go,	
people	still	go,	oh,	the	old	Maxwell	school.	They	
still	remember	the	Baha’i	school 

        

Administrator	
Participant 

Speaking	of	that,	I	brought	something,	but	i	just	
dug	something	out	of	my	piles	this	morning	and	
it's	an	article	that	came	out	in	the	local	paper,	
The	Pictorial,	and	this	was	June	29,	so	the	
school	had	just	closed,	can	I	read	it? 

        

Administrator	
Participant 

"Maxwell	School	a	Real	Loss	for	Valley--This	
newspaper	has	had	the	pleasure	of	dealing	with	
Maxwell	International	Baha’i	School	for	many	
years.		We	can't	recall	a	time	when	that	
interaction	has	been	anything	but	first	class."	
"We	can’t	recall	a	conversation	with	anyone	in	
the	community	whose	experience	has	been	
anything	but	similar—[crying]	Somebody	else	
want	to	read? 

    1    
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Teacher	and	
Researcher	
Participant 

I	can	read	it	if	you	want.	         

Teacher	and	
Researcher	
Participant 

"We're	going	to	miss	the	place.	Maxwell	has	
been	one	of	those	unique,	somewhat	obscure,	
treasures	you	can	probably	find	in	
communities	scattered	across	this	country,	but	
this	one	was	ours.” 

1        

Teacher	and	
Researcher	
Participant 

“Contrary	to	popular	opinion,	newspapers	are	
interested	in	stories	of	people	doing	going	
work.		We	got	to	interact	with	the	staff	at	
Maxwell	regularly	because	they	were	involved	
in	so	many	good	deeds.	That	never	stopped,	
even	when	the	closure	became	a	certainty.”		 

  1      

Teacher	and	
Researcher	
Participant 

“Within	the	past	month,	we've	written	about	
the	local	students'	fundraising	to	assist	victims	
in	earthquake	in	Myanmar.		Just	a	week	ago,	
we	wrote	about	a	student	play	staged	to	raise	
awareness	of	the	persecution	of	Bahai's	in	
Iran.”		 

  1      

Teacher	and	
Researcher	
Participant 

“An	attitude	of	helping	others,	doing	the	right	
thing,	community	service	and	treating	the	
entire	world	as	your	neighbourhood,	
permeated	everything	Maxwell	students	did.”	 

 1 1  1 1   

Teacher	and	
Researcher	
Participant 

“The	school	exposed	our	sometimes	parochial	
community	to	people	and	ideas	from	around	
the	world.	It	exposed	all	the	treasures	of	our	
warm	land	to	people	from	all	corners	of	the	
globe.		Everything	it	did,	it	did	through	a	lens	
of	humanitarian	values.		Shawnigan	Lake,	and	
the	Cowichan	Valley	as	a	whole,	is	really	going	
to	miss	it." 

1 1 1  1    

Counsellor	
Participant 

I	would	like	to	honour	Karen	de	Wahl	who	
worked	at	Maxwell	and	just	passed	away	
recently,	and	just	so	many	staff	that	contributed	
over	years.	That	they	made	a	contribution	to	
people	with	their	blood,	sweat	and	tears.		Then	
on	the	marriages	that	were	created	there	and	
the	friendships-- 

1        

Teacher	and	
Researcher	
Participant 

Thank	you	so	much.         

          
Totals	
Repetitions 

 93 40 19 51 111 37 73 10 

 

 


