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The purpose of this research is to seek out Indigenous perspectives on literacy in Indigenous
Language Revitalization (ILR), and to explore the role of print literacy in ILR in British
Columbia. The central research question of this study is: does t@ratcl play a role in
language revitalization? Through qualitative interviews and an extensive literature review, this
thesis explores communityased language revitalization initiatives in Indigenous communities,
as described by Indigenous language changand scholars. In international forums, literacy is
often discussed in terms of development goals, functionalism, and economic success. However,
|l iteracy is fAisocially and hisltiomkedad | yMcsCadutay,
p. xviii), and it is inextricably linked to political, historical, and cultural contexts (Grenoble &
Whaley, 2005). This study concludibsitthese contexts are vital to defining the role of literacy
in Indigenous communities. Every community has its own histopcditical, social,
environmental, technological, and philosophical context for language learning, and as such,
literacy plays a different role in every community. Furthermore, the role of literacy can be
expected to change over time, much like languabdsover time. This research also
demonstrates that literacy, situated within Indigerougrolled education and language

initiatives, can contribute to larger goals of decolonization.
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Chapter 1: Introduction

AThere I s value in |l eaving a visible trace
(Margaret NooriBringing ourLanguagegiome p. 126)

1.1 The Research @estion

Literacy isoften considered to be a vital component of language learning in Western
pedagogies; however, the value and the role of literacy in Indigenous language revitalization
haveyet to be fully exploredh the literature The purpose of this researchto seelout
Indigenous perspectives on literacy in Indigenous Language Revitalization (ILR), and to explore
the role of print literacy in ILR in British Columbia. The central research question htiaig
is: does print literacy play a role in language revitdlan? In order to answer this question, this
thesis will explore a number of communligsed language revitalization initiatives in
Indigenous communities, both within and outside the school context, as described by Indigenous
language champions and sdrsl While the literature review explores ILR initiatives across
North America, the qualitative interviews focus on commubdaged initiatives in BGOne
major conclusion of this study is the importance of context in defining the role of literacy. Every
community has its own historical, political, social, environmental, technological, and
philosophical context for language learning, and as such, literacy plays a different role in every
community. Furthermore, much like languages themselves, these cahiéxasmd change over
time, and therefore, the role of literacy can also be expected to change over time. This research
also demonstrates that literacy, situated within Indigewwousrolled education and language
initiatives, can contribute to larger geaf decolonization.

It is often assumedl) mainstreanCanadiarpublic forums that print literacys a

universally valuable skill, synonymous with modernity and success (Canada House of

o
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Commons2012 Canadian Literacy and Learning Netwp2016 Councl of Atlantic Ministers

of Educaion and Training, 2009 Similarly, in international forums such as the United Nations
Educational, Scientific an@ultural Organization (UNESCOIjteracy is generally discussed in
terms of development goals, functionalism, and economic suddessspv & St. Julien, 2004;
Wickens & Sandlin, 2007 . However, |iteracy is not a si mpl
historically situated, fluid, multipleand powet i nkedo6 (McCarty, 2005, p.
inextricably linked to political, historical, and cultural contexts (Grenoble & Whaley, 200i&).
areain which literacy and its role asggnificant is the context of Indigenous sé#termination
asenacted througltanguage rights advocacy alashguage reclamation movements and
programs throughout the world.

Significant strides have been takernrecent yearso recognize Indigenous language
rights ando address historical harms to Indigendarsguayes, through both thHenited Nations
Declaration on the Rights of Indigenous PeoptedJNDRIP (United Nations General
Assembly, 2008) and the Truth and Reconciliation Commission of Canada (@91l as
through scholarly researcHowever, he role or potential roleof literacy in addressing
historical harms to Indigenous larages would benefit frorfurtherresearch.

Language programming appears in several sections of the recommendations of the
Summary of the Final Report of the Truth d&etonciliation Commission of CanafeRC,
2015), within theCalls to Actionchapter (starting p. 319), includihgnguage and Culturép.
321),Education(pp. 321, 331)Church Apologie¢p. 330), andMedia(p. 335). At an
international level, the/NDRIPre c ogni zes | ndi g e n edetermiqpagon,pide s 6 r i
encourages member states to safeguard I ndigen

speak and strengthen their languages, and form twaiirgstitutions (United Nations General
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Assemlty, 2008).For i nstance, article 13 states that

revitalize, use, develop and transmit to future generations their histories, languages, oral

traditions, philosophies, writing systems and literatures, and to desigwmhtetain their own

names for communi t (pe73 Article l4tutherstatesnhda tp efirl snodni sgoe n o u
peoples have the right establish and control thetducational systems and institurtso

providing education in thewwn languages, in a maer approprige to their cultural methods of

t eachi ng and Simikary,rthe Tratlgaid Regonciliation Commission of Canada
(2015) states that Aboriginal peopl es fAhave a
languages, and ways of f (p.d90)andthafit he pr eser vati oniheningvit al i
of Aboriginal languageand cul tures are best managed by Ab.

themselves (p. 157). Article 8 of ttNDRIP also guarantees Indigenous peoples freefiom

assimilation and from further attempts to destroy their cultureg al | i ng upon nati o
effective mechanisms for prevention of, and r
di spossession, discr i mi nahwhmhas theiaimlorteffectofi ol at i

depriving them of their integrity as distinct peoples, or of their cultural values or ethnic
i d e n t(WUnited MaBonosGeneral Assemb|y2008 p. 5.

The movement to revitalize languages stems from increasing rdsegjofge loss and
language endangerment around the world, caused by a number of factors, including colonialism,

cultural domination and hegemony, forced assimilation, marginalization of Indigenous

communities, globalizatilonpolaintdi cfiatlh es tarduocptt u roens
Whal ey, 2005, p. 2). Globalization encourages
money, people, goods, and serviceseée,whlp. 3), a

globalizationhas i gni f i cnainzti niigmoadnedr assi mi |l atory effects
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these fAglobalizing forces have [ al so] trigger

better to reassert, their unique cul tural I de
For the puposes of this study, the tetanguage revitalizatioms used to encompass the
many different efforts being made by communi't
process of | anguage shift and to promote the
Whaley, 2005, p. 2). Grenoble & Whaley (2008)e!| ai n t hat falthough man
found in the causes of language loss around the world, this does not mean that similar
approaches to language revitalization can be taken. There are simply too many differences in the
political, social, andecn omi ¢ si tuationso between communit.
approach to language revitalization will have the same effects everywhere (p. ix).
Leonard (2017) insists on a distinction betwkatguage revitalizatiomndlanguage
reclamation arguing tlat whilelanguage revitalizatiom s fia pr ocess focused o
(p. 19) that Atends to call for a focus on cr
of linguistic units such alsnguwageretlgmati@anitndalgk & mimat
an ecological approach to language work, one that recognises how language is never independent
from the environment in which its speakers (a
view, a focus omeclamationi b e g i n s munitythistoriesama contemporary needs, which
are determined by community agents, and uses this background as a basis to design and develop
| anguage worko (p.dden, moadeherottham wtHhed At opr
Ain whiebhgasal grammatical fluency or intergen:
19) by scholars and other outsiders. Leonard (2017) argueecthanationmore broadly
addresses language shift, including its causes and effects, and aims to assert cdamguaig

rights. Further work in this area addresses similar distinctions between liogoistd and
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communitybased language work in terms of collaboration and community direction (Crippen &

Robinson, 2013; Cruz & Woodbury, 2014; Czaykowskggins, 2@9; Grenoble & Whaley
1998, 2005; Rice, 2009; Yamada, 2007). However, most of the works cited in the present study
use the ternlanguage revitalizationo refer to language work that reflects what Leonard (2017)
callslanguage reclamatianit is for this eason that | have chosen to also use thelerguage
revitalizationthroughout the present study.

In Indigenous communities, language revitalizabétengoes handn-hand with
decolonization, reviving cultural practices, and reasserting identity.ard@¢@017) explains that
Amany I ndigenous | anguage research initiative
decolonisation, a process which entails identifying and resisting the imposition of Western
values and knowledge systems that contribntet he subj ugation of I ndi g
Further, language and cultural revitalization have been shown to positively impact the mental
health of Indigenous youth. As Greymorning (2
pondered issues of conéidce, seHmage, and selésteem, | saw the impact that being able to
speak oneds Native | anguage ha@reymorninggawai i an a
observed Maori youth prepare and perform Haka, and the leadership and empowerment he
observed among éise youth in learning about their culture and actively participating in it
influenced his approach to Arapaho language programming (Greymorning, 2011).
Conversational fluency in a heritage language has also been shown to reduce youth suicide rates
in Indigenous communities (1&rt, 2017). According to Wiart,

a 2007 study by researchers at the universities of Oxford, British Columbia and Victoria

that looked at 150 Indigenous communities in B.C. found that areas where at least half of

the people had a congational knowledge of their Indigenous language, youth suicide
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rates were very low and in some cases zero. In communities where fewer than half of

the members had this knowledge, youth suicide rates were, on average, six times higher.

(Overall, the suide rate among First Nations youth in Canada is five to seven times

higher than that of neimdigenous youth. For Inuit youth, the figure is 11 times higher)

(2017, para. 8).

Scholars withirthe field of language revitalizationaveoftenconsiderediteracyfi a
necessary first step i n(Gleraoblegg&hgley2005epvlO2).al i zat i
Whilel i t eracy can positively impact | anguage useé¢
imbue a greater sense of prestige fa.if; literacy in alocal language makes it suitable for use in
many modern social domains; and so on, o0 it ca
acquisition of a majority language, thereby accelerating the loss of the very language it was
i nstat ed tmoblep&Whaley, 0085, p. AGRY. Iacorporating literacy into language
revitalization initiatives inevitably raises questions about standardization, promoting certain
di alects over others, and the place oftareor al t
the potential benefits and what are the potential detriments to a local culture with the
introduction of Iliteracy?06 (p. 102).

Language revitalization is taking place in Indigenous communities all over Canada and
the United States. There are manyatiént approaches to language revitalization currently being
explored, such as Total Physical Response (TPR) (Reyhner et al., 199951dritelling
(Cantoni, 1999), Mentor and Apprentice models (Virtue et al., 2012), the Greymorning method
(Greymorning,1997; 2011), the mukinodal approach developed in Listuguj, Québec (McClay
et al., 2013; Sarkar & Metallic, 2009), the 0

types of immersion approaches (Hermes, 2007), and bilingual approaches (Cumniins, 200
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McCarty, 2003). Moreover, language revitalizatamcurswithin a variety of both mandated and

seltdetermined educational contexts at all levels of educéattiste 1998; Hampton, 1995;
Hornberger, 2008; Sarkar & Metallic, 2009; Skutndangas, 200; StrongWilson, 2007.

Each of these approaches to and contexts for language revitalization has an interpretation of what
literacy means and how to address literacy training. Because literacy is complex and context
dependent, the implications of literaicgining in different contexts depend on who is in control

of education policy and who is producing and delivering the curriculum. As a result of the

diversity of pedagogies and educational contexts in language revitalization settings, it is essential
to explore the social, political, and cultural implications of print literacy in these differing

contexts.

In this thesis, | use qualitative methods to explore how language champions in Indigenous
communities view print literacy, and what role literacy nbilgave in language revitalization
initiatives. In order to begin answering the research question, it is first necessary to establish a
basic understanding of what assumptions exist surrounding the value of print literacy in
Indigenous communities, both general and in the context of language revitaliza@rapter2
establishes the methodological foundation of this research and outlines the specific methods to
be usedChapter3 exploresnitial findings in the literature on definitions of literacy, literacy as a
political concept and its implications in the context of decolonization, and literacy in current
Indigenous language revitalization initiatives. In chagidrpresent the thersegathered from
interviews with Indigenous language champions, and in chapteliscuss how themes from the
interviews and the literature fit together. Chag@eoncludes this work, addressing constraints

and limitations, proposing further study, anggnarizing the main points.



1.2 Self-Location

An important component of qualitative research in general, particularly research that
hopes to follow an Indigenist paradigm, is locating the self in relation to the research being
conducted. | was born on tlisional Coast Salish territory, in a place now known as Victoria,
BC. My early childhood was spent on Vancouver Island, with occasional trips through mainland
BC to Alberta and the Rocky Mountains. Though we lived in a suburban area, near PKOLS
(Mount Douwglas), my siblings and | were instilled with an early curiosity and appreciation of
nature and our place in it. We moved to central Alberta in 2000, where | passed the remainder of
my childhood and adolescence on Treaty Six territory. | am descended drope&n settlers on
both sides of my family. This heritage includes ancestors who were et efrliesAcadian
settlement in Nova Scotia, and, slightly more recently, farmsteaders in eastern and central
Canada, originating in England, Scotland, amdaind.

Postsecondary education was an -@g@ening experience for me. During my
undergraduate studies at the University of Alberta, | had the opportunity to attend many classes
that formed and reformed my understanding of the world. One of the meditdifiag of these
classes for me was an anthropology ¢lagsch was primarily a discussion of language issues
facing the I nuit, Aleut, and Kalaallisut peop
my attention issues of language rights, pqlenyd planning that | had not previously considered,
and opened my eyes to the many Indigenous language revitalization initiatives taking place
around the world. Another class that greatly influenced my subsequent choice to pursue language
revitalizatonwvas cal |l ed ALanguages in Contact, o which
change caused in whole or in part by contact with other languages and cultures in different

historical and contemporary contexts. While my passion for activism was cononaicédearlier
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than this, sometime in my teenage years, these courses fueled my interest in both language and

advocacy, and provided a foundation of knowledge for my subsequent academic pursuits.

As Battiste (2007) expl ai bedullykiowmfrdmwiteim ous Kk
community contexts and through prolonged disc
According to Kovach (2009), Afone of the most
ethical responsibility to ensure that Indigegsouk nowl edges and people are
36). The role of notindigenous people in Indigenous studies is therefore primarily as allies, in
solidarity, and lending support in ways that are determined by Indigenous people themselves.

Land (2015) disusses the importanceofrfbon di genous al |l i es fAdevel opi
framework through which to be supportive of |
paternalistic way (p. 202). To strive for decolonization,-iratigenous allies (such as sglf)

must repeatedly confront our participation in systems of oppression. My hope for this research is
that it will contribute to discussions about Indigenous control of Indigenous education, exploring
assumptions regarding the role of written languageurcation, and approaches to decolonizing
education, academic research, and language policy. For me, discussing decolonization has to

start with the place | myself consider home (BC), and my relation to language revitalization as a
movement. Following theulmination of this research, | hope to be able to continue to contribute

to language revitalization work as an ally, for and with Indigenous communities.



1C

Chapter 2: Methodologcal Foundations

2.1 Introduction

In establishing the theoretical and pra&tienderpinnings of this research, | sought
methodologies that would first and foremost treat Indigenous language experts and their
perspectives in a respectful and holistic way. | did not come to this researchhyjtbthesis or
a theory to prove atisprove, but witha questionMy research was guided by the
methodological works of several Indigenous authors. In particular, | followed the Indigenist,
relational, and decolonizing approaches of Kovach (2006; 2010), Wilson (2007), and Smith
(2012. As Figue 1 illustrates belowheseapproaches are not discrete or separate; rather, they
overlap and complement each other.

This is a qualitative study, and as such, | sought out qualitative methodologies that would
also complement Indigenous perspectivesvanddviews, and that seemed to be most in line
with the approaches listed above. This includewstructivistgrounded theoryas well as
exploratory, interpretive, and phenomenoloba@proachesGharmaz, 201:4Gibson & Brown,

2009 Guest etal, 2004andT al my 6 s r e f | aesearcheinteavigw as soaial practice
(2010).The specific methods used in this study for conducting the interviews, analysis, and
literature review emerged from this methodological foundatiothis chapter, | discushe
methodological approaches that informed this research, as well as the practical approaches to

research methods that guided the interviews and interview analysis.
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2.2Indigenist Methodologies

Indigenist

$

Decolonial ' Relational

Figure 1: Guiding methodologies
An Indigenist Paradigm

As a nonindigenous researcher, | do not claim that my research is Indigenous, or that it
creates Indigenous knowledge. | do, however, strive to foreground the interviews and analyses in
an Indigenist way, following the methodologi@pproaches outlined in Wilson (2007), and
Kovach (2006; 2010). | n poarriteinctueldadr ,a ntdh igsr oruensdee
reality of the Indigenous experienceo as much
and cultures of Indigenus peopl e are | iving processeso ( Wi
describes this paradigm bsligenistrather tharindigenouds ecause Adit i s my bel
Indigenist paradigm can be used by anyone who chooses to follow its tenets. It cannot and
shoul d not be claimed to belong onil34).t o peopl e
Further, Wilson (2007) lists eleven principles for guiding Indigenist research; all of these

principles have informed and guided my research, particularly those fiotnadd:
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Respect for all forms of life as being related and interconnected.

Conduct all actions and interactions in a spirit of kindness and honesty; compassion.
The reason for doing research must be one that brings benefits to the Indigenous
community.

The foundation of the research question must lie within the reality of the Indigenous
experience.

Any theories developed or proposed must be grounded in an Indigenous epistemology
and supported by the elders and the community that live out this parépigegmology.
The methods used will be processriented, and the researcher will be recognized

and cognizant of his or her role as one part of the group process.

It will be recognized that transformation within every living entity participating in the
resarch will be one of the outcomes of every project.

It will be recognized that the researcher must assume a certain responsibility for the
transformations and outcomes of the research project(s) which he or she brings into a
community.

It is advisable thaa researcher work as part of a team of Indigenous scholars/thinkers
and with the guidance of Elder(s) or knowled@gepers.

It is recognized that the integrity of any Indigenous people or community could

never be undermined by Indigenous research becausech research is grounded in
that integrity.

It is recognized that the languages and cultures of Indigenous peoples are living
processes and that research and the discovery of knowledge is an ongoing function

for thinkers and schdars of every Indigenous goup (p. 195)
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Following an Indigenist paradigm does not mean that | have igmoedtbdologiesnore

mainstream within the acadenoy, that Indigenist methodologies exist in oppositiowéstern
methodologies As Wi |l son (2007) etewhHatave mesanbyarwe need t
Indigenist paradigm without comparing it with other paradigms. To do so would mean falling
into a mainstream, positivist trap by creatin
infl uenced my 0 c,lwlyiapagcular methoekis chasah)s hoW thaseemethods
are employed (i.ehow data is gathered), and how the datfibeen] analyzed and
interpretedo (Kovach, 2010, p. 41). Throughou
has also been guided by Kovack ( W @éhpdological guideposts of Indigenous theory:
1. Decolonizing, Political, Ethical and Social Action aspect of Indigenous research;
2. Personal Narrative and Sdtfcation encompassing the high value of sti@iling as a
means to acquiring kndedge;
3. Indigenous Languages, Philosophies and Theories as it influences the construction of
knowledge; and,

4. Cultural and Traditional Knowledges that engass the sacred and spirit(al57).

A Relational Approach

A Rdational approach includexknowledging the environment and relationships which
form my understanding of the world and shape
relational worldview involving both the stori
iv) and my own redtionship to the research, and being cognizant of the worldview that
influences my organization of information. It is important to continually reflect on the
assumptions that inform the organization of knowledge that is necessary in this study (coding,

identifying themes, analysis, etc.), and to maintain the context of the knowledge shared with me
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(Kovach 2006). Relationality has a central aspect of this research, not only in terms of

methodological approach, but also in terms of the resulting analysdissmugsion. As Kovach
(2010) explains, Afrom an Indigenous research
of methodology whereas within western constructs the relational is viewed as bias, and thus

outside methodologyo (p. 41).

A Decolorial Approach

AsanoAl ndi genous researcher striving to be al
engaged [in] developing salinderstanding through the practice of critical-seffection and
commi tted to coll ect i viasl20lBdm 161).proibsklfeflectignasl i t i ¢ a
important at the personal level, as well as in the broader context of the academy. This means
Aunderstanding and unpacking the central assu
ethnocentrisms that continuet gl ue t he academyodés privileges i

84) and confronting the role that the academy

superiorityé[and in] dismissing or denying th
sill exists in some parts of the academy toda
recognize that, as Smith (2012) explains, dre

including research in the field of Indigenous language revitaizat

Legg (2017) argues that a distinctitron i s n

acquiring [of] colonies, o and decol oni al i sm,
colonies and which sust ai n ingtwlLeggq(204a7), whdleutmea b i | i t
concept of decolonization can be useful i n so
achievable final state, 0 whereas fAdecol oni ali

scholars to Abecolmenimalr ed awalbiel off i e @ @&@mwmd cont
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fields by Aendur[ing], resi st [ iSingladrly, Nakataet ef us |

al . (2012) argue that a simplistic approach t
oftenbypasses assisting students to think and navigate through complex and contested
knowl edge spaces, 0 and that a more transfor ma
to think about the limits of current language and discourse for navigating tipdesaes of
knowl edge productiono (p. 136) . Rat her than f
emanci pating colonised peoples and reinstatin
back i nt o -ltnhdei gheWeosutse rbni kata et gl.o2012passerfitiBatdecolonila
approaches to higher education should:
[equip] students with understandings and analytical tools that can make explicit the
conditions of the knowledge complexity Indigenous peoples corframthey move
forwardi n t heir efforts to éddecol onised knowl e
|l ndi genous Oways of being, knowing and doi
Indigenous social conditions (pp. 12Q1).
Acknowledging this tension regarding termiogy, in the present study, | use both
decolonizatioranddecolonialisnto refer to the process of unsettling colonialism and
confronting its continuing influence in education, language policy, and academic study.
In order to work in a decolonizingy deolonial way, it is important to understand what
Smith (2012) describes as fAthe five condition
decol oni zation: o
1) a critical consciousness, an awakening from the slumber of hegemony, and the

realization that atton has to occur;
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2) away of reimagining the world and our position as Maori within the world, drawing

upon a different epistemology and unleashing the creative spirit. This condition is
what enables an alternative vision; it fuels the oh®af alternativgossibilities;

3) ways in which different ideas, social categories and tendencies intersect: the coming
together of disparate ideas, the events, the historical moment. This condition creates
opportunities; it provides the montsrwhen tactics can be deployed

4) movement or disturbance: the distracting couhtsgemonic movements or
tendencies, the competing movements which traverse sites of struggle, the unstable
movements that occurhen the status quo is disturbed:;

5) the concept of structure, the underlying ead imperialism, of power relations. This
condition is grounded in reproducing material realities and legitimatiequalities

and marginalityp. 201).

Beyond seHreflection and selfinderstanding, a decol@happroach to research actively
works to break fithe cycle of colonialismd by
spaces for intersection and resistance (Smith, 2@ 2Q02203). As Smith (2012) explains,

Adecol oni zat i oage ohposstbilityy & viag aut oficoldnialisng [which already]
exists within our own alternative, opposition
Aprominence to the voices of I ndigenous peopl
Indigenous empowarent (Battiste et al, 2002), and challenging the colonial mindset of an
Indigenou$ nonl ndi genous binary (Land, 2015). As Kov
perspective [ é&] -betlerelktorships and seekd to igternogate the power

soci al relationships that marginalize I ndigen

praxis that seeks out Indigenous voice and representation with research that has historically
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mar ginalized and sil enced pl4RdIngedoctingthis peopl es o

research, | have followed a decolalframework by centring Indigenous perspectives,
developing a critical understanding of my own relationality within the research process, and
using methodologies that challenge universabasitivist, and colonial assumptions still

prevalent in academic research.

2.3 Qualitative Research

Decolonial Relational

Figure 2: Complementary qualitative methodologies
Theapproachediscussed aboviermed the methodolacpl foundation for thisesearch,

together with the qualitativeethodlogies detailed in this sectioifhey informed all stages of
the research process, including the research design, the data cotlectimh literature searches
and interviews, and the interpretation of btyté literature and the interview&s Figure 2

illustratesthe Indigenist an@vestern qualitative approaches (see Koy2€09 that formed the
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foundation of this research do not exist in binary opposition, but rather they overlap and

complement onanotherlIn this section, | discuss the ways in which this research was guided by
grounded theory, exploratory, phenomenological, and interpretive approaches (CRariaz,
Gibson & Brown, 2009Guest et al, 20)4as well ag a | nrgséaschinterview associal

practice (2010)

Grounded Theory
Gibson & Brown (2009) define grounded theoryiitee process of developing theory

through analysis, rather than using anal ysi s
Likewise,Guest et al. (2014) definegun nded t heory as fda set of ind
techniques designed to identify categories and concepts within text that are then linked into
formal theor et i c.@kcordingtbehasma@2003),lgrouhded tpheory Had at

ti mes been used in problematic ways; for exam
clean up subjectsd st at tader metaphors,{orj@ssumes ci ousl vy
omni scienceo (p. 266) or Th e Bskstfogysiegdoo Heaviiylon act ur e
analysisir at her than the portrayal of subjectsod6 ex
269).Gr ounded theory has been criticized for bei
Aobj echdei st nningso (Charmaz, 2003, p. 251),
being readily avail able for 6discoveryd by re

However, one strength of grounded theory is its adaptability to different researexts. This

research foll ows Charmazé constructivist grou
l ndi geni st met hodol ogies |isted above. Accord
theory celebrates firsthand knowledge of empiricalwdrs , 6 and i s based on c

which fiassumes the relativism of multiple soc
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knowledge by the viewer and the viewed, and aims toward interpretive understanding of

subject s®é meani nigmimd thatthe pudds®of this skudyevasinot tp
necessarily generate new theories, | chose to apply grounded theory ioftésfilexible and
emergentnalytic strategie€Charmaz, 2008 For example, conclusions were uncovered by
interpretinglangua@ ¢ h a nperspeativediterms oftheir contextrequestinglarification
rather than assuming a particular response, arsgking questions in both the interviews and

the literature review thaeek tounderstand the relationships between the vaaspscts of

literacyand language revitalizatiokRo | | owi ng a constructivist appr
categories, concepts, and theoretical l evel 0
interactions within the field and questions aboutthedad ( Char maz, 2014, p.

seeks fito find what research participants def

themo (Charmaz, 2014, p. 272).

Exploratory, Phenomenological, and Interpretive Approaches
This study alsdollows exploratory, phenomenological, and interpretive approaches
which are often appliedlongside grounded theoiry qualitative research consider this
research to be exploratoparticularlyin terms of analysis. As Guestet@2 014) expl ai n,
anexploratory study, the researcher carefully reads and rereads the data, looking for key words,
trends, themes, or ideas in the data that will help outline the analysis, before anig taletgs
p | a c e)ol appmachedthe interview data through miétigadings to uncover codes and
themes that were then used to structure the analysis.
Similarly, this research follows a phenomenological approach, as outlined by Guest et al.

(2014), inthattisiit he parti ci pants p experercestthatae s, f eel i r

par am.ulB in this study andmeaning interpreted and constructed from the interviews is
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understood to be subjectiaad relationalFurthermore,dllowing an interpretive approach, this

resear ch ni s intepreting deapér mearirg in eiscourse and understanding
multiple realities (as o@pplB)msshatedvithdhe cesearchérob j e ct
through narrativand discussiorAs in aphenomenological approach, an interpretimalysis

emplasizes the multiple meanings found in discourse, rather thanethgunement of

guantifiable data (Guest et al., 2014)

Tal my 6 s RtersiewvaasSodual Rlactice
This study employs interviews not only as a research instrument for data collection, but
also as a reflexive process in itself. It is understood that through interviews as fundamentally

social encounters, knowledge is produced jointly by both researcher and interviewee (Talmy,

2010). Data is therefore dependent on an analysis that focusesanw me ani ng i S neg

knowledgeisce onstructed, and interview is |locally
According to this approach, it is not omsatknowledge is produced during an interview, but

alsohow. This approach also treats intewees as active exonstructors of knowledge, rather

than as passive repositories. Interview responses are understood to be contextually situated in
each interview, with knowledge stemming from

the questios, as well as the discussion between the experts and myself (the interviewer).

Summary

The Indigenist paradigm (Wilson, 2007), relational approach (Kovach, 2006; 2010), and
decolonizing approach (Battiste et al., 2002; Kovach, 2010; Land, 2015; Legg\&Kkfa et
al., 2012; Smith, 2012) summarized in 2.2 informed my general approach to this research,

helping to form my understanding of the place of this research within the field, as well as my

q

place within this research itself, and guiding myusedfpac ul ar met hods. Charn
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constructivist grounded theory (2003) also informed not only the research design, but also my

general approach to analyzing the literature and the interviews. The exploratory,

phenomenological, and interpretive approaches (Guast 2014) discussed R.3 particularly
informedh o w | anal yzed the interviews. Talmyos r e:
guided my use of interviews as not only a way to find answers to my research question, but also

as a process of refleoti and a way to coonstruct knowledge with interviewees.

2.4 Methods: Literature R eview, I nterviews, and Analysis

Reviewing the Literature

The literature review began broadly with a search of literature related to literacy in
language revitalization initiatives, where | sought literature describing current language
revitalization initiatives using literacy (or intentionally not using litejaéynding very few
concrete definitions of literacy directly related to language revitalization, | broadened my search
to explore how literacy is defined in general, as well as in other fields such as education and
curriculum, policy, and applied linguiss. These searches led me to other articles and chapters
discussing the political nature of literad¢ygearched for terms suchldsracy, language
revitalization, language learning, Indigenous literacy, orality and literacy, oralcy, language
policy,and orthography among othersprimarily in university libraries and online academic
databased.also sifted througlhe bibliographies and reference lists of pertinent sources to find
further referencerelated to thee topics.

Similar to the interview ralysis, the literature was analyzed thematically, though more
informally. However, rather than looking first for narrow codes and then compiling these codes
into broader sulthemes and themes as in the interview analysis (explained below), the literature

review began with an exploration of broad themes which led to narrowé¢hames and
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nuances. Following an initial surface reading of an article, | would reread the article more

closely, highlighting points for discussion and further exploration. | tbempded these

highlighted phrases into a document organized into the broad themes seen in chapter 3: defining
literacy, literacy as political, and literacy in ILR. In each of these broad themes, several sub
themes also emerged, which were explored atiicketicle before being compiled together and
organized into the final literature review.

Theliterature review informed my expectationgiu# interviews. It also informed my
Areadi ngo o finthatlanticipatet thaintervieveesnighttalk about similar
themes, particularly definitions éferacydisputing the primacy of texthe histories and
complexities ofppowerconnected to literacy and formadlucation, and setfetermination in
language/literacy progmming. Seeking out Indigenowsrks on literacy and language
revitalization also informed the questions that | asked in the interviews, including tla¢ianusot

used.

Planning and Conducting the Interviews
My approach to the interviews was influenced by conversational and narrative methods
as outlined in Kovach (2010 and 2006, respectively). According to Kovach (2010) there are
seven particular characteristics of using a conversational method within aenloasy
framework:
a) it is linked to a particular tribal epistemology (or knowledge) and situated within an
Indigenous paradigm,;
b) it is relational,;
c) it is purposeful (most often involving a decolonizing aim);

d) it involves particular protocol agtérmined by the epistemology and/or place;
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e) it involves an informality and flexibility;

f) it is collaborative and dialogic; and

g) it is reflexive(p. 43).

Within this research specifically, as seeking to be Indigeaiker than Indigenous, these

characteristics appeared in the following ways:

a)

b)

c)

d)

f)

Theinterview process was linked with the Indigenist paradigm and the
methodological approaches discussed above, rather than witadicylar tribal
epistemology.

Relationdity has been an important aspect of this study, in not only the planning and
foundational work, but also in the dysis and interpretation stages.

As discussed above, this research did follovird@ntionally decolonizing aim.
Constraineds this studyvas by the requirements of a graduate thesis, | did seek
direction from Indigenous experts on how best to follow the protocol of their
communities in sharintheir stories and perspectives.

While | did my best to meet experts on their own terms andein tlwn

environments, the flexibility of the interview sap was somewhat constrained by
formality, partly because of our limited relationships, but also because of the
environments that were available to us (unikgrsffices, workspaces, etc.).

Similarly, collaborationwas somewhat limited, as interview questions were
established beforeharmohd formally approved by the Human Research Ethics Board.
However, we did havescarni ¢gatipopssdunther misamg t

cases.

o

g
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g) Reflectionhasoccurred continually throughout this study, at every step of the

process.

Kovach (2010) further cautions that Ato t hema
process the researcher maintains the power in determining the analysis whpressriting a

story as data the research participantés stor
of the interview data, | tried to circumvent this fragmentation as much as possible by keeping
guotations more intact and letting the sterspeak for themselves, interjecting mostly to frame

and summari ze the expertsdéd words.

This research is also influenced by a narrative method, which Kovach (2006) describes

Afas a component of I ndigenous reserencednd 0o desc
revealed through storieso (p. 61). Further, i
(2006) explains that Aintegral to the discuss

and oral tradition in preserving the unique natdfreol ndi genous pHRAhrdughsophi es
personal narrative, interviewees shared their experiences with literacy and language
revitalization. The interviews themselves were conducted as conversations, informed by the
importance of oral tradition in tramitting story While it was not possible to conduct these
interviews inthe nt er vi e we danguagésnwe werecabl®ta discuss the languages (via
English) and, to a certain extent, the underlying philosophies and structures that inform and are
inf ormed by the expertsoé worldviews.

In conducting the initial literature review, | found that there were further complexities
and questions that needed to be addressed in order to begin answering the overarching research

guestion. The interview questiotisted below, are a result of these emerging complexities and
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nuances, particularly those posed by Indigenous authors and scholars in the field of language

revitalization.

The research process includedoomstruction of knowledge, in thttrough
conversationboth the interviewees and myself (the interviewer) played an active role in
discussing the terview questionsAs well, following my transcription and initial analysis of the
interviews, interviewees were given the opportunity toeeutheir interviews as well as the full
analysis chapter, and to make changes where they felt it was necessgifgw changes were

requested at this stage, and all of them were grammatical, rather than thematic.

The Interview Questions
The following is a full list of the questions asked during my interviews with language
revitalizationscholars These questions were approved by the University of Victoria Human
Research Ethics Board, as peiversityprotocol involving participant interviews.
1 Would yau mind introducing yourself, and describing your involvement (past and
present) in language revitalization and language education initiatives, as a learner,
researcher, and/or educator?
T What does Al anguage revitalizationo mean,
1 How is your language transmitted in your community right now? Where is this
transmission occurring (home, school, etc.)?
1 What language skills are important to revitalizing your langualgeffov up:Is literacy
taught in your language programs? And if so, how is it tau@nt2Vhat role does
written language have in your community?
T Margaret Noori says of I|literacy that #fther

language in a world dominate¢g b E n g Bringsnb @ur lgnguages hom2013,p.
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126). According to Marie Battiste (1984, p

are applied to the youth of their own culture, literacy is called cultural transmission. But

when a certain literadg forced upon youths outside that culture, literacy becomes

cultural assimilation and cultural i mperia
statements? What does Aliteracyo mean to
1T According to McCarty (2005)scontkumlylands h | it e

ideologically neutral, has served in practice to manage and control Indigenous lives. At
the same time, Indigenous literacies, originally developed for the purpose of religious
conversion and as part of government literacy campaigns,ieen taken by Indigenous
communities as a means of opposing dominant discourses and asserting local educational
and |inguistic rightso (p.47). What are yo
reflect your experience with literacy?

1 Hornberger (1996 expl ains that Aliteracy is not on
i s something which varies in each differen

refers to those literacy practices that are closely connected with local and regional

identitiesand indeed often overlooked by international or natibn | i t er ad¢py ¢ a mp ¢
5). I n your opinion, does ctalhiig ed@an Whhaat dlo
mean? (follow upwh at dlo Ifil toeraaci es o | ook |l i ke to yo
1 In her bookDecolonizing Educatiof 2 01 3 ) , Mari e Battiste says

reforms need to redefine literacy to affirm Aboriginal languages and consciousnesses that
are connected to place, for it is place wh
agreewith this statement, that literacy needs to be redefined?

1 What do you think literacy connected to place would look like?
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Analyzing the Interviews

Following the transcription of the interviews, | conducted arsuitia ge fAcodi ngo p
similar to that sed by Brophey & Raptis (201&hd Parker (2012 he first stage was to
identify individual thoughts or fAconceptual ¢
these codes were repeated throughout each interview. Each code was named withcadeegwor
set of keywords (as marginal notes). Once all the interviews had been read closely and coded
throughout, matching codes were then grouped together. In order to maintain the context and
relationality of each separate thought (Kovach, 2006), andismas t o0 mi si nt er pr et
perspectives, codes were analyzed as complete thoughts, rather than as short phrases (Guest et
al., 2014). | was then able to describe each group of codes and identify where thHbsenssh
ovelapped. As Gibson & Browr2009 explain in their discussion of thematic analysis, it was at
this stagdhat! was able to examine commonalities, difference, and relationships between
groups of codes (stihemes), collapse and divide them where necessary, and identify conceptual
themes. There was a significant amount of overlap between individual codes ahess.
Even at a higher conceptual level, the broader themes do interact with each other and overlap
somewhat; they do not necessarily exist as distinct units.

The list of hdividual codes, sorted according to interview question, was distilled into a
list of fifteen subthemes. Many of these stitemes overlgped andvere eventually collapsed
into the eight themes discussed in chapter 4. Throughout this process, | usesticolour
highlighters to keep track of similar codes and thenteaimes in the transcriptions, which made
it easier to identify the themes and correspondingatieois Once the eight themes were
established, | returned to the highlighted interviews and grogypetétions together into their

corresponding themes. This gave rise to the analysis explored in chapter 4.
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Chapter 3: Themes from the Literature

3.1 Defining Literacy

The first step in conducting this research is to establish what is meant by the term
literacy It is important to note that no single overarching definition of literacy exists. In fact,
many different definitions for literacy have been stated and operationalized at the international,
national, academic, and local levels. Literacy has ofeéamlronceptualized in terms of a binary
opposition between written and namitten language, particularly in contrast with speech or oral
language, which | explore further beloWwhe Acadenjy as well as in the next sectioh Z
Literacy as Politica). Thestudy of literacy within the academy occurs within a vast context,
spanning many different fields, including anthropology, literary studies, semiotics and education,
among others. As a result, there are many different approaches to defining litesabgytind
the scope of this thesis to delve into this vast contexit litmportantto acknowledge the
work that has been done in this area. For this reason, the discussion below of literacy within
academic study will brieflgamplework from a number fadifferent academiéields related to
literacy. However, the present study focuses primarily on literacy in language revitalization and
Indigenous language education and therefore most of this literature review focuses on definitions
of literacy in that ontext. In this section, | explore various definitions of literacy used in

international, regional, and academic spheres, as well as in Indigenous contexts.

Internationally
According to UNESCOO06s Reliemtewhdcaowthof 1958,
undest anding both read and write a short simple

1959 p. 93 . More recentl vy, UNESCOb6s discussions of
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acknowledging the complex and contextual nature of literacy. A paper prepared BYyER€O

Education Sector in 2004 discusses the evolution of thelitenacy.

overthe past few decades, the conception of literacy has moved beyond its simple notion

as the set of technical skills of reading, writing and calculatiimg sec a |l | ed At hr ee

T to a plural notion encompassing the manifold meanings and dimensionsef the

undeniably vital competencies (UNES®&ducation Sector2004, pp. 6).
There is not much further discussion of speci
but the authors of this report go on to discuss the general concept of literaigysrot
economi c Aadvancement 0 and t EducatibnfortAlelnitheNat i ons
2006 AEducation for AlI&NEXHG® aal c kMoonw | teodrgi ensg tRheapt
concept has proved to be both complex and dynamic, contirabgyinterpreted and defined in
a multiplicity of wayso (UNESCO, 2006, p. 147
understands literacy. However, the UNESCO Institute for Statistics (UIS), which monitors
progress toward literacy and educationgoall ai d out by UNESCO, and wh
considered the standard for benchmarking prog
UNESCOO6s Resolution of 1958 (UNESCO Institute
the UIS are circiated around the world, and influence language and education policy and

programme development at both national and international levels.

Regionally

In Western nations such as Canada and the United States, mainstream discussion of
literacy is generally ggred around economic interest and functionalism. Freire & Macedo
(1987) explain that in the United States, it

tied to narrowly conceived economic interests or to an ideology designed to initiat®ththp
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underprivileged, and minorities into the | ogi

this context, not only has literacy become an extension of corporate interests within education,

but 1t fAbecomes t he hidh®deditongte schodlingasearsitedor e t hr ou
character devel opment 0 (2p08 repnt of thenQfficesobtlsei mi | at i o
Auditor General of BC (2008) is a good example of Wissternideab f | i t er acy, wher

commitment to learning throbigut life leads to a society characterized by more literate, healthy

and productive individuals, families, communi
|l iteracy as fAthe ability to understanac and em
they state is fifundamental to improving indiyv
(p. 3).

Political literature published by organizations such as the Council of Atlantic Ministers of

Education and Training (2009) conceptualize theersdlgo of | i t eracy as Ai ndi
economic prosperityo (p. 1). While this repor
seto (p. 1), it overwhel mingly uses economic

school with detits in early cognitive development are likely to find it difficult to catch up to

their better prepared peerso (p. 2)) to justi
In a similar vein, the Organisation for Economic-@eration and Devejonent

(OECD)an international organization that HAuses

topics to help governments foster prosperity and fight poverty through economic growth and

financial sdeafoihed yloi {( €10 aplgty amdmodeaf bphaviotirithreu | ar

ability to understand and employ printed information in daily activities, at home, at work and in

the communitfyt o achi eve oneds goals, and t2000devel op

p. X). According to this repgrliteracy skills can be divided into three domaidsose Literacy
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which includes fithe knowledge and skills need
including editorials, news s tDoaumeatditeradyr oc hur es
whi ch i ncludes Athe knowledge and skills requi

various formats, including job applications, payroll forms, transportation schedules, maps, tables
and c¢ haQuaritative Likeracy whi c h i nc | dgeaadskilfs tedqueedton o wl e
apply arithmetic operations, either alone or sequentially, to numbers embedded in printed

materials, such as balancing a chequebook, figuring out a tip, completing an order form or
determining the amount of interest on aloamfroan adverti semento (p. Xx)
definition of literacy, Gulati (2013) adds a fourth skill domdnoblem Solvingwhich involves

A g edadcted thinking where routine solutions are elusive. In some cases, the problem solver

may haveagoaltbt does not i mmedi ately know how to at
states that #Afor most people today, I|iteracy
and provides a critical framewor kinitiomsof anal yt i
|l iteracy include A applying] these | earned sk

the media)o (p. 7).

The Academy

Many important studies on the history and interplay between orality and literacy have
been undertaken in the fields of education and curriculum, semiotics, discourse analysis,
anthropology, ethnography, sociology, and literary studies, among others. Mbhchwork
addresses the nature of written language, as well as the perceived separation between literacy and
orality, and the extent to which they rely on one another. The following section explores work

conducted by a number of central figures in thegibof literacy.
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GoodyandWatt (1962) scholars in the fields of social anthropology and litehestory

respectivelyfrace the history of written communication through the evolution of writing
systems, from pictographs to logograms and hieroglyphics, A-svplrldabi co (p. 312)
syllabaries and phonograms, and finally to alphabetic systems. The authors argue that writing
systems have become less concrete and more abstract in their representation of oral language
over time. They discuss the imance of memory in the continuation of social tradition, which
they describe in terms of its social aspettey claim that wh the advent of written forms for
language, the act of rememberisgundamentally transforme@ndthat tie ability to recat an
event in written form changed how the separation of past and present could be conceptualized:
AThe pastness of the past, then, depends wupon
operate without permanent written records; and writing dhices similar changes in the
transmission of other items of the cultural r
go on to point out that these changes are also contextual, in terms of the efficacy, diffasion, an
nature of the writing systerihis perspective assumes that a binary exists between oral and
literate traditions, and reflects the notion prevalent in the Western mainstream that written
language is more permanent than oral language and thus better for recording history. This does
notaccount fororal history particularly the extensive oral traditions attested in many Indigenous
communities around the world. Since this work
resolution it is likely thatthe authorsvere informed by assumptiosanilar to those which are
foundational to the resolution

Literacy scholar Walter Dng (1980) similarly traces the history of the proliferation and
intent of written communication as a technol o

or at o r9g)de ¢lapms thdt wting transforms how we think, particularly in terms of logic
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and |inearity. Ong (1980) explains that the i

makes a word a real word is not its meaningful use in vocal exchange but rather its presence on
the page of a dictionary. We are so literate in ideology thatwwa nk wr i ti ng comes
199). Written language exists in a context removed from its author; as Ong (2002) explains, the
| anguage used in writing is Acontext freeéor

guestioned or contested as ogaach can be because written discourse has been detached from

=1}
—

its authoro (p. 77). Ong (2002) continues:
text, its removal from the living human lifeworld, its rigid visual fixity, assures its endeifaamt

its potential for being resurrected into limitless living contexts by a potentially infinite number of
i vi ng r e a\hieths work(agdress@0npre the interaction between oral and written
language throughout history, and situates theareasl an agent in practicing literacy, it still
assumes the oral vs. literddmary,as well aghe idea that literacysisolelyprint-based.

According to Gee (1986), advancements in the study of literacy, particularly in the field
of anthropology,havke ed r esearchers to view |literacy as
the particular world views (beliefs and value
Asuch discourse practices ar e i hseleoftmegpdopley conn
who practpp.d®720)hé moéos(understood that dAadifferen
have different types of literacy and literacy has different social and mental effects in different
social and cul t.Bmdally, as Stred¢t @001) explains, e uz Io0M)o mo u s 0
model of I|iteracy as fda set of wuniform O0techn
2) often employed by development programmed education policiesi mpos[ es] West er
conceptionsb | iteracy on to other cultures, o0 by nddi

assumptions that underpino |iteracy and fApres
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uni versalo (p. 7) . Street (2001) saucgyg eods twsh eirnes

|l iteracy iIis treated as a set of soci al pract.
principleso that Avary fStamedrme ovomtke Xhta st d esem
the fieldof New Literacy Studigswvhich has emrged in the last forty yearghis point, that
literacy practices are situated contextually and that they vary between communities, is a major
themein the present study, as illustrated in chapter 4.

Kell (2006) also addresses the importance of contedisicussing literacy, giving two
examples: a message in a bottle, and a message written iTkeouhh these examples, Kell
(2006) challenges the idea that literacy must necessarily be defined in terms of durability,
legibility, visibility, and travelasserting the role of context in determining literacy practices.
the first example, a message (written in English) can arrive intact, durable, and visible, but in the
context of where it arrives (a remote shore in Greenland), it may not necessagtyble (Ip.

165). In the second example, the message may be legible, but it is not durable and it cannot

travel, and therefore fiits form and its meani
(p. 165). Kell (2006) nextxpltaiavel|l tohdtutfltihtaer dd¢
to travel and that meaning may or may not be

165). Further, in response to Brandt & Clinton (2002), Kell (2006) asserts that not only does
|l iteracyofi[ apcaée] patticular, situated human
fromotherplacesi nf i | trating, disjointing and displ ac
343).Thisdirectly challenges earlier notions of written language asifoeepermanent (Goody
& Watt, 1962; Ong, 1980).

An interesting intersection between semiotics, multimodalityati s, A communi cat

as a combination of modes of inteipualedsamatid, and i on a
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oral (Harwoodet al., 20¥)d andearly childhood education is the study of literacy learning. For

exampl e, Siegel (2006) discusses I|literacy as
[ Oxford English Dictionary] would havieesus bel

that are socially situated and discursively constructed, making it more appropriate to speak of

multiple |Iiteracies than a single |Iliteracyo (
engaged in what are now called multimodal literacgrai ces o (p. 65) such as
gesturing, dramatizing, and drawingo (p. 66),
knowledge and experienceassga ker so (p. 71) to f bhisspeaks ( mul t

to the idea of multiple litecies emerging naturally in social and situational contexts between
speakers, and suggests that effective literacy training in educational contexts should not focus
solely on print.

Scholars in the field of language revitalization also define literadiffierent ways.
Grenoble & Whaley (2005) argue that the traditional western definition of literacy as a standard
(functional) level of reading and writing is too restrictive for modern discussions of literacy, and
that there are in fact several differéypes of literacy: functional, social, autonomous, and local
literacy, each of which is situated in a separate cultural context and serves different purposes.
Functional literacyy s of ten di scussed in terms of econom
opportunities for socioeconomic development an
Autonomousl literacy s t he i dea that f#Aliteracy is a techn
c 0 nt ¢ardthat exists] independently of the cultureinwhich i s usedo (Grenob
2005, p. 104)Social literacydoes not define a single type of literacy, per se, but rather
encompasses the idea that all Iliteracies are

in social networks ahculturalpr act i ¢ e s OWh@al€yy2605,@.bl10kocatkliteracy
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Adr aw|[ s] attention to the complex manner in w

Whaley, 2005, p. 109). These definitions are broad enough to encompass a variety of technical
skills that might arise in local literacy practices. It is therefore entirely possible that print literacy,
embedded in cultural, political, and soci al c

literacypractices

Indigenous Literacy
Assumptions, particularly in academic literature, that literacy did not exist in the
Americas prior to European colonization dare
European al phabetic writing tnAmeticatLitecaoythamd t he
is represented in the Western imaginary as synonymous with having an alphabetic writing
systemo (2@BL6,.\BOB). Thig assumption is incorrect, as many Indigenous and non
Indigenous authors can attest. Romkittle (2006)explains,
literacy is not new to Indigenous peoples. For centuries Indigenous peoples have had
their own distinct understandings, forms, and processes of literacy that provided children
with many rich and meaningful daily opportunities to acquire theei@llsymbols and
intellectual traditions of their | ocal com
literacies are framed within oral societies, they are often neglected or viewed as inferior
versions of literacy unsuited for modern life and society399).
Further, since Indigenous literacies may not necessarily include reading and agitieg
understand them in colonial languagesresemble western literacy practices in general,
Al ndi genous peoples and t heixcludedanymargioafizedunn d er st

education and pub-Little;2086cph3®¥.l i ngo ( Romer o
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Literacy is wellattested in Indigenous communities, whether or not it resembles western

literacy or includes reading and writing as they are used in English. AstB41984) explains,
AAbori ginal |l iteracy embodied tribal epistemo
depended upon t h-B).Bmandarl(2014)listiskeveral examples(oppre 4
colonization | it er eldiraditoon of writing bn agase barkhpapamatle nt ur i
to keep r e c-dayMexioo (p. 18) aond heermgdyphic writing used in the Northeastern
Woodlands, the Great Lakes, the eastern USA, thésttix, and the Andes. Brander (2014)
also discusses Haedosaunewwampumas being used for a similar purpose to French alphabetic
script, particularly in the context of diplom
made words of agreementHon@dmanawamwmidesfmvh@5 )n gdi
Hawainele(apnoems/ poetry) has changed ov®&ih ti me as
the introduction of writing and exposure to other languages in the nineteenth centlayrible
Hawai @ir Al ei of Hawai i a ithnpwstrdndsyno lortyer gtrictty oral,o b e
many compositions were written and published in the numerous Haveiignage newspapers
that flourished during the periodo (p. 33). H
and importance of mixethedia performance such aslawith chant/song, and how this
continues to manifest in contemporary Hawai 0i
and visual imagery, and the incorporation of spoken word.

In illustrating the social and community natwfditeracy, Browning (2016) gives two
examples of literacy practices in the Andes, the first being the use of scribes and messengers to
send letters between a sender and receiver who may not be able to read or write. Browning
(2016) explains thatinths o mmuni cati on of i nformati on, it he

separated in time and spaceo (p. 309), but th
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context is social and includes more than two participants. The second example is thaingf se

anencomiendawhere meaning is conveyed not only through information but also material (such

as food, money, gifts, etc.), and includes the meeting of two people (which could include a

messenger as well) and a resultant social interaction. Bro2@ig) explains that this practice

can be considered a form of literacy, similar to letter writing, as the sender and receiver are still

separated in time and space, and fithe emergen

through the physical meetigf t he two people and their ensui
Considering these varying conceptions of literacy in community contexts, it becomes

evident that defining literacy may be a more complex task than originally thought. According to

Battiste( 1 984 ) , Al iteracy is a relative soci al con

of the Il evels of formal i ns tReceotstudesofliteracywhi c h

have shown, however, that literacy has not been used in the sanreallagultures, nor have its

resul ts been t helitlse @00& discfsges thejestionihg ane reacticulation

of literacy currently wunderway i n rrdcolgtingc o mmu n

and constructing their own distihparadigms based on Indigenous epistemologies and rooted in

selfd et er mi nati on and s o clittke (200p) explains thatéhis (p. 3 99) .

reconstruction necessarily includes Athe fAret

priorities as a means for reconstituting, reproducing, and validating our own intellectual

traditions and cultural knowledgeo (p. 399).
The history and impact of literacy in many communities is inextricably tied to that of

col onial i sm. Smi tmany(ndigertods)comenungiésdiieracy prograrnnoes

have amounted to nothing more than further colonisation through the imposition of texts and

pedagogies that are embedded in the dominant
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education in particulards been a site for continued colonization through western pedagogy and

the ceopting of cultural symbols and practices:

Through colonial schooling policies and practjgdected images, artefacts, social

customs and stories have beempresented and centextualised as official school texts

and official classroom/school discourses to be learned by Maori. The question of what

impact this has on the ways we as Maori therepgesent ourselves to ourselves and to

others has clear implications for notichgch as authenticity and traditioikdanga

which we cling to as essential differences between us and our colonisers (Smith 1994, p.

7).
Ho'omanawanui (2005) explains that in the face of colonization and assimilation in the mid
1800s, writing enabled th€inaka Maolifito use the new technology to record oral traditions in
writing, using pen and paper to archive mele. During this period they also experimented with and
devel oped new forms of .meWrei,t isnugc,h aass rathigfl nae wk utoe
context, and as a tool of colonialism itself
language policy, had a significant impact on traditional language use, and it was eventually
incorporated into community literacy practices.

Anotherpoint that is repeated throughout the literature on Indigenous literacy is the
necessity of understanding the context for [

attempt to define literacy must include a specification of context and anreatamiof that

society's experiences with |Iiteracyo (p. 3).
A6l ndi genous | iteracyd then, is not just the
literary practice is enacted in specificcommusite ( p. 304) . EIl aborating

(2014)suggests usi-angi nkh ewarekran ifilgpsetnead ¢ di Swit iatcieh g
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the hegemonic power of the word O606writing6d |

al phabet i s ml]fhé@measahce bfonultiple and distinct literacies, each of which was
strange and ill egible outside its own cultura
political environment, and available technology, but also worldview, relationshighs, a
connection to the lan@&mith (1994) elaborates on this point, and reiterates the importance of
self-determination in language practice:

The relationship between language and landscape is what binds me as a Maori academic

to the Maori world in which live, a world in which the 'spirits’ or the spiritual are

embedded in language and practice. It is a way of knowing, writing and communicating

with Maori people, using a discourse over which we have some control (p. 7).

3.2Literacy as Political

Printliteracy has at times been both imposed (Matusov & St. Julied) 28@d withheld
(Battiste, 198% i n I ndi genous communities. I't has beel
and social empowerment [and] for the perpetuation of relations of represgiah d o mi nat i on
(Freire & Macedo, 1987, p. 1). In colonial and colonizing education systems, certain knowledge
is privileged, or taken as Atruth, o while oth
2013). Both Grenoble & Whaley (2005) and McC4£§05) challenge previous notions of
literacy that reduce all civilizations to a binary distinction between literate anlitewate.
These binary assumptions fAintersect with ideo
xvii), and establish anchaintain power hierarchies, such as those between colonizer and
colonized, by defining nestandardized (primarily oral) language varieties in terms of

deficiency.
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Colonialism and the Politics of Knowledge

Within the academy, the politics of knowledgevdalso influenced our understanding
and assumptions of I|iteracy, through a fAbinar
basedonthe Ewtdle st er n conceptuali zati on-Litden2006ppr act i c e
400). These binary and/@utionary models can be found in many influential texts including
Goody (1968) and Ong (1980). According to Bro
writing Iimposes a structuralist di alpdabetibet wee
writing fAias a barrier to higher cognitive abi
academy played a very significant role in upholding Western intellectual superiority [and]
dismissing or denying the existence of indigenous knowledge, a viesgtithekists in some
parts of the academy todayo (p. 222). This di
literacyasb ook 6 which violently erases any fAnonbook
communities (Browning, 2016, p. 306).

Gee (1986addresses this dichotomy, particularly as it has been applied in the field of
anthropology, explaining thatthe-soa | | ed @Al i terate/ nonliterateod
concepts of modernity and technol ogriicmilt iawevda n
di stinction, and that it is based on an assum
skills, such as analytic, |l ogical, or abstrac

literacy in and of itself leads to no higher erdglobal cognitive skills; all humans who

are acculturated and socialized are already in possession of higher order cognitive skills,

though their expression and the practices they are embedded in will differ across cultures

(p. 742).
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According to Gee @86), literacy is acquired through socialization into discourse practices

Afembedded in the particular world view of a p
and normso (p. 742) and it is t hrcogotydskilssoci al i
are acquired.

Indigenous literacyiswekht t est ed around the world; howe
literacies are framed within oral societies, they are often neglpotééestern language paly
and educational planning: EGr viewed a inferior versions of literacy unsuited for modern life
and soci e-4iyle 2006Rp0 389).rindigenous literacies are also generally excluded
from mainstream curriculum because they Ado n
literacyassocted with reading and writing and- privil
Little, 2006, p. 399). As Romeriattle (2006) explains, revitalization efforts have rarely
Afquestioned the validity of [theseceiledltoponventi o
include the intellectual traditions of the Indigenous peoples themselves, including their ways of
knowing, |l earning, and teachingo and so have
|l ndi genous peoples and their communitieso (p.

Historically, literacy has also been wielded as a tool of colonization. Rappaport &
Cummins (2012) discuss the role of literacy in establishing Spanish colonies in the Andes,
founded on fAithe primacy of t he wtheisérnticeaf wor d a
empireo (p. 113), wdnired fitualist anel cerecha@ialtpracticesof he t e x
evangelism, maplrawing, property granting, and royal decregs (13114). In this context,
the hegemony of Spanish literacy was controlledpeu level bureaucrats, and settlements
themsel ves were fAimaintained by notaries and t

documents that oiled the Spanish bureaucratic
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International Neoliberal and Neocobnial Rhetoric

Western hetoric surrounding education often discusses language learning and literacy in
terms of economic benefits, which reflects and promotes neocolonial values of competition,
credentialism (e.g. the myth of the meritocracy), powetystaipward mobility, and profit
(Green, 2009). At the international level, nbelial and neocolonial policiésaturing
hypergrowth, exploitation of resources, privatization, consumerism, corporate deoegalad
corporate bureaucracgften encouragaomogenization by favouring dominating (generally
written) languages such as Englishthe detriment of local Indigenous languages (Skutnabb
Kangas & Phillipson, 2010).

Functional printiteracy (i.e. reading and writing) is mandated by many mulonati
organizations such as UNESCO and the World Bank, which are both steered by economically
powerful OECD nations (members of the Organisation for Economigp@aation and
Devdopment), where the functional prilieracy model is held to be the standareéducation.

It is important to remember that the World Bank is first amdrfest a financial institution; as
Wickens & Sandlin (2007) explain, dAoriginally
I, the principal focus of the World Bank has bgeaviding starup capital for developing

needed infrastructure for trade and national
on Ainvesting in vocational education program
further, oeadiaddi devefi somfel ementary to highel
2007, p.277)Soc al | ed fAdevel opi ng bdymoepdwerfnlpatianimte of t en
adopting a functional model of literacy training in education, throughnfeengering over th

literacy mytld that is, the commonly held belief that literacy training always leads to positive

outcomes such as economic mobility, access to information, and rational tBirdaaghe
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education crisisthat is,the perceived mass illiteracy raf@®sented by UNESCO and the World

Bank as alarming indications of cognitive deficit (Wickens & Sandlin, 2007). Green (2009)
discusses the business model of education in the USA and its continuing focus on functional
literacy in terms of profit, competitigrand trade dominance. As FremedMacedo (1987)
explain, this secalledliteracy crisisii s pr edi cated on the need to t
occupational jobs that demand Afunctional 0 re
literacyalsoof t en fAbecomes the ideological vehicle t
site for character development, o0 with program
underprivileged, and minorities into the logic of a unitary, dominant cliltura r adi t i ono ( F
Macedo, 1987, p. 2)

It is through these same principles that print literacy is often used as a tool of
neocolonialism and continued oppression of Indigenous peoples and other marginalized groups
via education in dominant languagesy nded under the guise of daid
the World Bank and even UNESCO (Skutndddngas & Phillipson, 2010; Wickens & Sandlin,
2007). Literacy as an economic goal is situated within continued colonization. As Battiste et al.
(2002) explain fieconomi cs i s perhaps the most for mid:
coded colonialisnd not only through national government
organizations such as the World Bank, the World Trade Organization, and thatloterh
Monetary Fund, which arrange aid agreements 0
the reality of failure, and the entrenchment
former colonies.

UNESCOO6s unwaveringlassmporitancef ofhéivierac

human right [é] has secured its place in the
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devel opment o (Browning, 2-@alefindevegdopmedtits) . Howeve

hopeful thathe ratification othe UNDRIP, which statesn article 13t hat A[ i ] ndi genou
have the right to revitalize, use, develop and transmit to future generations their histories,

| anguages, oral traditions, phUNIGensral pssemils , wr i
2008, p. 8), will create space Afor meaningfu
i ndigenous ri ght s 0,afdBosteraupgonfgrmoreifdigéndad p. 30 3)
language programmingnd language revitalization initiativasinternatonal national and local

levels

Literacy and Education in Canada

Similarly, in Canada, the type of literacy mandatedéducatioris functional print
literacy (Canadian Literacy and Learning Network, 2016). Historically in Indigenous
communities, the ppose of federalymandated schooling has been to assimilate children into
the dominant culture and language, alienate them from their own cultures, families, and
communities, and produce a profitable workforce (Truth and Reconciliation Commission of
Cana@, 2015). TheSummary of the Final Report of the Truth and Reconciliation Commission of
Canadae x pl ai ns that the Canadian governmento&s in
motivated by the expectation that tskisth&@chool s
would allow them to participate in the comingmatkeh s ed economy, 0 and t hali
further their political assimilationo (Truth
61). Even following the abolition of the residential sche@tem, most accredited education
conducted in Indigenous communities continues to be mandated by the government. It is in these
ways that literacy in dominant languages has been, and often continues to be, used as a tool for

achieving political or economigoals. In the educatieasbusiness model (Green, 2009),
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Indigenous languages are generally seen as neither profitable nor essential, and often

communities are left with the task of developing language programs with little support from the
government (SktnabbKangas, 2008).
Bias in education also continues to be evident in the assessment and evaluation of student
progress. Performance in education is measured in such a way, through standardized testing, that
it often makes students of Indigenous biliagprograms appear to be less competent than their
peers in monolingual dominant language programs (McCarty, 2005). Similar biases are also
prevalent i n Australiads Northern Territory,
Standard Australiaknglish, while targeting and undermining Indigenous languages and the
policies that would bolster them (McKay, 2011). In the USA, the No Child Left Behind Act, in
place from 2001 to 2015, sought to fAclose the
minority students and theirmeeed v ant aged peer so via standardi
proficiency,and market e nt r ed goal s of HAprogresso (Winste:
etal( 2008) explain, this policy vBréignytideer [ | i mi t
exercise over how, and in what | anguage, thei
The Canadi anEc@omicActiomitan 20fZanadaHouse of Commons
2012) discusses literacy as important to educational outcomes in First Natiomsigities, but
makes no mention of what language(s) students are expected to develop literacy skills in:
To help ensure readiness for the new First Nations education system to be outlined in
legislation, this budget will invest $100 million over threergedar First Nations
education to provide early literacy programming and other supports and services to First
Nations schools and students, and to strengthen their relationships with provincial school

systems (p. 149).
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While the Truth and Reconciliation @wmnission does not explicitly mention literacy, the Royal

Commission on Aboriginal PeopléRCAP)does discuss literacy, particularlyterms offormal
education and job trainingccording to the RCAP, two (of many) reasons that the quality of
Aboriginaleducati on in Canada has not i mproved as
of Aboriginal education has been in the hands of provincial or territorial authorities, with few
mechanisms for effective accountability to Aboriginal people and involvemen f par ent s o
that AAboriginal people have been restricted
transmit their |inguistic and cultur al herit a
report outlines common criticisms of atlileracy and academic upgrading programs, including:

1 the absence of Aboriginal control over the design of programs;

1 fragmented, projedby-project funding for programs;

1 fragmented funding sources for student training allowances;

1 inadequate community fdities to support programs;

1 the lack of financial support for Aboriginal language literacy; and

1 the arbitrary separation of literacy, adult basic education, and academic upgrading from

job training services (p. 467).
't furt her a rdifioutiess can bearacediathelsingte healisy éhat adult education
services are not under the direction of Aboriginal-gef ver ni ng aut horiti eso (
literacy specifically, the RCAP claims that the predominance of oral traditions avemnpr
many Aboriginal languages
may have a profound impact on their survival and the nature of efforts required to

strengthen them. In concrete terms, the limited amount of writing in Aboriginal languages
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results in a | ack o fandtoter ésbeatialkosls for laregaageh e r s 0

instruction (p. 571).
While this report does address issues surrounding control of edydgptiat) literacy in
Indigenous languageand lack of relevant and appropriate curriculum for language learning, it
still assumes that oral and written language are necessarily separate, and that there are no literacy

practices in Indigenous communitigsat differfrom those learned through English and French.

Decolonization and Decolonial ®als

Governmentontrolled educa&bn is one aspect of colonialism that is still alive and well

in Canada today. As Battiste et al. (2002) ex
and educational instruments to fortify its ow
a ongside military force, not only i mposing Eu
the colonized to accept and internalize the i

purposes and structures of education have remained disaeepgnly colonial and
paternalistic, sustained in this orientation
13). Confronting their historical role dmstions of colonial assimilation, schools can also play an

important role in Indigenous gpuwerment and emancipation. Battiste et al. (2005) argue that

Afeducation is one of the critical sites for d
the value of I ndigenous | iteracies for Aoppos
educatm al and |l inguistic rightso in Indigenous ¢c

A major aspect of decolonizing approaches to language education in Indigenous
communities, or Indigenous Language Education (ILE) (de Korne, 2009), is Indigenous control
over Indigenous edugah. De Korne (2009) also recommends supportin@ibmulti-lingual

education, to A[create] opportunities for man
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immersion teacher training, which has often been neglected in ILE policy implementation.

Similarly, F ei re & Macedo (1987) argue that nif we f
societies, we have to develop space for the |
UNESCO or the United Nations are serious about implementing declaratioristeribg

human and | anguage rights, they must work to
empower indigenous peoplesindecism@a ki ng processeso (Browning,
According to Browning (2016), we can only begin to discuss Indigeliteuscy in meaningful

ways fAwhen its form, the social practice in w

indigenous realityo (p. 308).

3.3Literacy in Indigenous Language Revitalization

As stated in Chapter 1, there are many different approackhasgioage revitalization
currently being explored in Indigenous communities, each of which addresses literacy and
literacy learning in different ways. Following a discussion of common terms, this section
summarizes a number of these approaches and exfileregeatment of literacyl his analysis
is organizednto three segments: acquisitibased methods, applying pedagogies, and

communitybased approaches.

Defining Terms
In order to uncover the recurring themes surrounding literacy in the literature on
Indigenous Language Revitalizatiohis important tdirst define the terms that are used to

discuss them. The following terms will be repeated througtheutest othis work.
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Worldview

According to Mascalo (2014),vaorldviewi s fi a ¢ o mpof ghitosophscal v e s e
presuppositions, beliefs, and values about the naturepfh y si cal and soci al wc
c o mp r i sneldgicaldssuimptions about the nature of what exists, epistemological

principles about what and how it is possiblé&mow andaxiologicalbeliefs about what is good,

mor al , or valuableo (p. 2086) . Osmera (2015)
including how a culture conceptualizes self and other, gender and gender roles, invisible entities,
animals, birthand death, and temporal and spatial orientation, among others4ppltis study

assumes a definition @forldviewthat includes the influence of language. In a linguistic

worldview, as conceived by German philosophers Herder, Humboldt, and Hamahiz (PEs k a ,

2013), it is understood that fAlanguage i s a m
(the nationdés spirit), i.e. a form of conscio
it is using and can also be recognized throughit(t p. 42) . According to th

both reflects and shapes human consciousness
interpretation of realityo (p. 42).

Pedagogy

Collins (2018) definepedagogya s it he st udy anddprihcpplessofy of t he

t e a c [para. § dhere are many different theoretical approaches to pedagogy, such as Paolo

Fr eiCriteabRedagogy whi ch fAenabl es oppressed peopl e t
ideologies and institutional structures that limitthe tei zat i on of their needs
(Glass, 2014, pp.-8). Another example of a pedagogynsligenous Storywor{Archibald,

2008), which encourages a practice of healing, learning, and holistic meaalkigg through

story.
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Curriculum

According to te Oxford Dictionary of Educatiourriculumr ef er s t o @At he cont e
specifications of a course or programme of st
purposes, goals, or aims for educationo (Orpw
Immersion

As an approdtto language instructionnmersioninvolves surrounding the learner with the

language of study for extended periods of time. In the context of formal education, the Center for
Applied Linguistics distinguishes betwetmtal immersion wh er e ftalllsubjectsr al mo s
taught in the lower grades {R) are taught in the foreign language; instruction in English usually
increases in the upper grades6j3o 20%5 0 %panial immersion wher e fAup t o 50%
subjects are taught in the foreign language; in smograms, the material taught in the foreign

| anguage i s r ei ntwowagimdersiom VEmMerl e sfhe u alnde mphasi
English and a noiknglish language and in which one to two thirds of the students are native
speakersoftheneling i sh | anguage, with the remainder be
(Center for Applied Linguistics, 201Information about the Directoigection, para.)2

Bilingualism & Biliteracy

There are many interpretations of the term bilingualism. For the purposes of this study,

bilingualismi s consi dered to be the Aproduction, pro
languages (Bhatia, 2013). Similarhyliteracyi s i us e d ompetenciessircreading and ¢

writing [or other literacy practice€C], to any degree, developed either simultaneously or

successively, in two linguistic systemso (Gor
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Fluency & Competency

According to Sayer (2008fluencyi s a speakerds fdability to use
way. It includes the ability to manipulate a range of linguistic resources: vocabulary,

grammatical structures, productive skills (speaking and writing), and receptive skills (listening
andeading)o (p. 2) . Sayer (2008) argues that a
termcompetencyand linguisticcompetence fiwhi ch i s a central concey
linguistics referring to a native speaker's intuitions about what constitulefoweed

sentenceso (p. 3). H o w e vcempetentaodcompeteacgarp ur pos e s
considered to be synonymous.

Scaffolding

Scaffolding is a technique where the instruct

assist a learnenia task [which] can be gradually reduced and eventually removed altogether

once the | earner can carry out the performanc
Zydney (2012), scaffolding fAinvol veigorgento ongoi
adequately meet the | earnero6s needs at any gi
Domain

This study uses the terdomaint o ref er to the specific context

| anguage usage. B uThreedimengionai pranmewol afiLénguade 0 s

Variaton,Li n (2016) explains that | anguage variat:i
people in our community (local) or people out
speaking or writing, and [ é] whet Hdiscoursesdin ar e en
terms of vocabulary]l]o (Lin, 2016, p. 22). Lin

usage, four of which address written language use:
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1. Local everyday written,

2. Local everyday oral,

3. Local specialized written,

4. Local speialized oral,

5. Global everyday written,

6. Global everyday oral,

7. Global specialized written, and

8. Global specialized oral (p. 22).

Orthography

For the purposes of this studythographyi s def i ned as the fArepresent
spoken laguage (Sebba, 2007, p. 11), situated in the social, political, and cultural context of a
language. It includes spelling and punctuation conventions for representing sounds, words, and
grammatical structes in a language (Sebba, 2007).

Writing

Most of thereferences cited in the present study assume a concept of writing in terms of print, as

the physical representation of language. According to Ong (1980), writing is a technology that
uses Acoded mar ks for voicing (p &99) anddlmaritds, e xt

Adepends on consciously contrived ruleso (p.

print are technologies, we also internalize t
thinking and verbalizing activities in the procgss ( p . 204) . I n this sense,
transcription of oral performanceo (p. 204) ,

language, particularly influencing how events and thoughts are sequenced, organized, and

analyzed.
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These terms are commonly used throughout the literature on language revitalization and

literacy, though they are not always clearly defined. For each term, more than one definition
exists; however, | have summarized these terms in the ways in which $tamdethem, and in

the ways in which they appear in the scholarly works that have informeesagrch

Acquisition-Based Methods

The following are examples of instructional methods that can be applied in various
language and community contexts. Thes¢haes apply theories of first language acquisition in
natural learning contexts to foster active and participative language use and increase oral
competency.
Total Physical Response and TPRorytelling

Total Physical Response (TPR) is an approadetond language learning that uses
imperative grammatical constructions and physical response to demonstrate learner
understanding and maximize learner intake. That is, the instructor issues a command (e.qg.
Astando) and t he st thd@mmmand(edghs studeatistangs). Medsllpdo n d s
after first language acquisition, TPR fosters listening fluency through scaffolding grammatical
compl exity -enrfiabgdosebhvononments that, emul at
1981). Intermsofilt er acy, Asher (1969) argues that ddery
and orthography of a specific |l anguage, 0 ther
skills and more abstract skills such as reading and writing (p. 4). However, (A98&)
recommends that | anguage instructors fApostpon
training, when meaning is transparent from th

focuses on listening skills first, then speaking, folldvay reading and writing.
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Similar to TPR, TPRStorytelling (TPRS) focuses on language production. However,

rather than teaching solely through imperative constructions;S Bges storytelling to develop
studentsdé vocabul ary &gfullcordepte (e.g harrgiives descaptiang n i n
and conversations), and through a range of ac
bookl etsé, designing bulIl,&999 m4).As @ntans(1999a nd s o
e X pl ai mRSsstratgi@sTuRliRe vocabulary first taught using TPR by incorporating it into
stories that students hear, watch, act out, retell, revise, read, write, and rewrite. Subsequent
stories introduce additional vocaibedtareys ifint hnee
principles of kinesthetic | ear ni, 2002 m2),itist he pr
possible to incorporate literacy trainingon he appr oach. As Li chS man (:
is implemented in different ways by differentdbars, in part because it keeps evolving and in
part because every individual i's different an
Where are your keys?

Where are your keys8 a gamebased approach to language learning that focuses on

converational fluency through active participation. In this method, participants use signed

| anguage mapped onto spoken | anguage and a se
The figameo itself is comprised ofandian ordered
vocabul aryo (Gardner, 2011). An important asp

learners feel safe to take chances in speaking. Participants are also encouraged to help guide each
other, as teaching others can help to reinforce learniogprding to Gardner (2010yVhere are
yourkeysfiencour age[ s] people to start just with s
writing tildl | ater, because of the easy magic

(para. 1).
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Mentor-Apprentice

In aMenta-Apprentice(or MasterApprenticdpr ogr am, fa fl uent spea
language (a mastéor mentor) teaches a language learner (an apprentice) through language
i mmersiono (Virtue et al., 2012, thpough3), based
immersion in the hom@&his technique was first designed and implemented in California, as a
way to bring pairs of native speakers and you
that the younger member may develop conversational profccig i n t he | anguageo
Hale, 2001, p. 217). Whilénis technique is commonly referred to globallyMester
Apprentice it is nowcalledMentor-Apprenticen BC,asit he ter m ' Ment or ' mor
the mentorship role of the fluent speakethe First Peoples' Cultural Council's Mentor
Apprentice Pr ogr anripprentEdPpgrameanis are expebdled motspend
around 50 hours together per month Adoing eve
| anguage, wilpt3) The goalbfhigplriosghhrdam i s t o increase an
speaking fluency, and as such, writing is not generally a component of these programs. Virtue et

al . (2012) explain that dAwhile readindgeand wr

to speak and understand to become fluento (p.

Applying Pedagogies

In this section, | summarize a number of broader pedagogical approaches to language
revitalization that have been applied in different community contexts using various instructional
methods. There is a much larger body of literature on bilingual andinguall language
learning, but | have included thalowing examples because thi#lystrate how these

approaches are applied in Indigenous contexts.
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Bilingual Curriculum

McCarty (2003) discusses the positive impacts of bilingual programs and enrichment
approaches to Indigenous education on empowerment, identity, and academic success. Using
examples from bilingual programs in Navajo, Y

devel oping Acurricula grounded ihn Altdcealc ullan gvua

of a critical mass of Nati ve eudoudc aatpipa noaalc hp rtaoc
| anguage planning, fAcreate[s] a means of empo
communitieso (p. 152).

Cummins (1989) discusses bilingeaucation programs in termstbeir benefits to
academic success, fAdintellectual and | inguisti
meaning [and] flexibility in their thinkingo
traditional teachecentred models of secof@dnguage teaching are less effective in producing
these positive results. Cummins (1989) advocates the adoption of an interactive pedagogy to
encourage real, meaningful interactiaome and ac
communication and collaborationo (p. 29), tre
rather than passive recipien@ummins (19892000 also argues that a positive transfer occurs
between the development of literacy skills in a minoribglaage and proficiency ithe majority
|l anguage. According to Cummins (2000), there
only does maintenance of L1 help students to communicate with parents and grandparents in
their families, and increase thelleative linguistic competence of the entire society, it enhances
the intellectual and academic resources of in

referring to Indigenous bilingual students, Baker & Lewis (2015) argue that:
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the child in Indgenouslanguage education is likely to perform at least as well as the

child in mainstream education. The explanation seems to lie at least partlyestselin

being enhanced, and language and intellectual skills better promoted by education in the

homelanguage. Such skills appear to transfer easily into sdemgdiage (majority

language) areas (p. 118).
Language Proficiency Method

ThelLanguage Proficiency Methad a sequential approach to language instruction where
feach | evel builds on the earlier oneo (Benne
the Language Proficiency Method and the role of writing in Hupa language revitalization
programs. Irthis method, it is up to the teacher to decide when is most appropriate to introduce
writing, and writing (in whatever form it takes, including drawing) is used for communication,
presenting new material, and reinforcing concepts. Writing can serveasfanstudents to
return to a form and work through its complexities, for-salfly and as a useful reference (p.
86). Although this approach embraces writing, it does so cautiously and intentionally. It is

understood that wrigt isnpge aiksi niiga stkoiolll sf,o rn o tmpfroorv

Awritten | anguage can be -emphasiZesthegotianlbfat i s spo
correctness associated with written | anguageo
contextis consideredtne fna way of making a spoken | anguac
form where it can be col 18®9cted, stored, and r

This approach, much like thelingual approaches describadlove Baker & Lewis,
2015;Cummins, 19892000; McCarty2003 and the Ojibwe example in the next section
(Hermes, 2007), builds upon and is influenced

first | anguage. It is also understood that th
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opportunity for writhg skills to develop simultaneously with new thought processes in the

second | anguageo (Bennett et al., 1999, p. 89
combines writing with spoken | anguagoeemeoseaches
of thesdearners have a background in English literacy and are learning Hupa as a second

|l anguage, writing is considered to be a way i

Community-Based Approaches

This section gives an overview pifograms developad communitiespy community
members, antbr language revitalization in the community itself. These approaches are
grounded in each communityds needs, goal s, an
Culture-Based Curriculum and Ojibwernmersion

In the cont&t of an Ojibwe immersion school, Hermes (2007) discusses the value of
shifting the focus of curriculum from language and culture as content to language and culture as
mediumof instruction. This study shows the positive effect that a cultased curricum can
have on student motivation, sel§teem, and academic success in all subjects. In this context,
Ojibwe was the language of instruction for all subjects except English, and culture was
incorporated throughout all subjects. Using scaffoldingteclensjy i nstruct or s fi my
handson, environmental, and themabased curriculum, which we were creating one step ahead
of our teaching, 0 as -axistentrpriocta thisiimtiativea(tleenres, 2007 wer
p. 63). Since literacy learningas a major aspect of this program, instructors were also tasked
with ficreating a |iterate tradition for an or
adapted existing English teaching materials to be used in Ojibwe. As Hermes explains, a
leane 6s ease in becoming |iterate in a second |

skills. In this school, as most students were-fasguage English speakers, Ojibwe literacy was
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taught alongside English literacy, and students were encou@abeddme literate in English

before Ojibwe (their second language). The program also embraced multimedia as a way to bring
Oji bwe fAback into the homes of the students a
Arapaho Immersion

Greymorning (199) describes hownte Ar apaho Language Lodge (I
Hoowuo) is greatly influenced by the philosop
Hawai 6i an and Maor. | anguage I mmersion progra
prepares children for Arapaho immersgmhool by fostering early language learning in a
nurturing environment where they are surround
traditionally was inourowntaguages and cultureso (p. 15). As
Aby de v ébrao pficmidren aideos, like thBambi[Disney] video, both children and
adults could begin to pick up a |l ot of Arapah
mul tifaceted approacho to | anguage revitaliza
language seen and heard in as many places as possible, like on street signs, the radio, computers,
videos, and bookso (p. 197).
Mi 6gmaqgq in Listuguj

Sarkar & Metallic (2009) describe aleamcee nt r ed approach to revit
developedforadulelar ner s in Listuguj (a community in G
border between Québec and New Brunswick). In this approach, grammar and vocabulary are
introduced gradually through fAa carefully sel
2009, p. 57). As Sarkar & Metallic (2009) explain, this approach is more reflective of the
structure of Mibébgmaq, rather than foll owing a

guided by |l earners, i n t ha tegofiatidnefcaudseacenentoom i s
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and constant coming to consensus on what is most important or what should coma next

traditional I ndi genous cul tur al practiceo (Sa
include Aadvanced enxaprloi c(ipt. d5i8s)c.u sLseiaornn eorfs garraem
context, mime, and gestures [é] as the teache
interactiono (p. 60), and are encouraged to s
thisprogram but Sarkar & Metallic (2009housexpl ain t

|l ocally devel oped Listuguj system is preferre

Summary

As this chapter illustrates, there are many different approaches to language revitalization
that can be usday Indigenous communities. In each of these approaches, writing and literacy
play a slightly different role. Some of these approadiestly incorporatditeracy training io
language programs, while othels notaddresditeracy directly, but instead focus on other
language skills.

There are several common themes among these approaches regarding the role of literacy
in Indigenous language revitalization. Where literacy in Indigenous languages is used and taught,
the focus is generally on producing and engaging in the language. Learners are encouraged to
collaborate and communicate with one another. Writing is not the primary focus of any of these
approaches, and when it is employed, it is used in despanific wayshat reflect everyday life
and activities; this often involves using literacy in tandem with digital technology and
multimedia. In these approaches, literacy training, and the understanding of what constitutes
literacy itself, is grounded in culture and aowomity. Therefore where literacy is used in ILR

initiatives, the focus is not on achieving certain standards of performance or achievement, but on
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bringing |Iiteracy into real l' i fe and into the

worldview.
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Inter chapter: The Interviewees

There continues to be a dearth of literature highlighdimg) centreingndigenous

perspectives on literacy in language revitalization. As such, one aim of this study has been to
establish what some of these perspectives ameajar part of this research is the conversations |
had with five Indigenous language champions, throughoorane interviews. The interviewees
are all members of Indigenous communities, with experience in language revitalization
initiativesd as learnes, educators, activists, argtholars. Each interviewee is or has at some
point been connected to the University of Victoria, and is either a colleague or an acquaintance
of my thesis supervisor. | had also met or worked with most interviewees prior toettvieints.
In the section below, | have included biographies of all lawguage championparaphrased
from their selfintroductions during our interviewéll interviewees were given the option of
being credited by name or remaining anonymous (identifyeal pseudonym) in this theslsis
my wish to give credit for these responses in a respectful and responsible way, and so the names
of the interviewees, their languages, and their communities are only revealed with permission.

Peter Jacobs

PeterTenaxwenJacobsas been working in language revitalization for almost 30 years,
primarily on S’IWXWWZm&sh, which ison his fatheré side of hisfamily. Peter has also done some
work on Kwakwalain the last few years, which is on his motherds side of his family. For the last
several years, Peter has taughuvﬁyvl/]mesh in aNorth Vancouver high school, aswell as at
the college level at Capilano University. He has also taught in/lshﬁ{@/z?m&h language
immersion program at Simon Fraser University. In additoteaching, Peter has also done a lot

of research in language revitalization. He has been involved in creating a community dictionary
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that was published through the University of Washington Press, and has also been involved in

curriculum development witthe Slwxwvl/z?mesh language team in North Vancouver. Aswell,
Peter has also been involved in advocacy work promoting language revitalization at both the
provincial and national levels.

S.IL

S.l1. is a Secwepemc immersion teacher at Chief Atahm Scho6l.sS..par ent s wer e b
Secwepemctsin speakers, but S.1. did not know the language as a child, and so has been learning
the language through immersion as an adult. S.I. has been involved in language revitalization in
the Secwepemc community now for alst thirty years.

Trish Rosborough

TrishT 6 § a t Rogharaughg an assistant pfessor in Indigenous Educationthe Faculty
of Education at the University of Victoria, as well as the program lead for the undergraduate
language revitalization programTrish is involved in instructing languatgEaching and
languagdearning techniques. Trish is a Kwakiutl person from northern Vancouver Island, and
her community is in the location Tsakis, also called Fort Rupert, close to the township of Port
Hardy. Tishés late mother was a fluent KwaKwalaspeaker, which Trish knew to some extent
growing up, but it wasndét wuntil Trish became
Kwakwala. Fifteen or so years ago, Trish participated in the mentor-apprentte program, where
she worked onen-one with an elderly fluent relative through 900 hours of immersion lessons.
Along with working oneon-one with speakers, Trish also engages in somebtesed study, as
well as using all sorts of resources such as Wogtes. Curently, Trish is also acting as a coach

for mentorapprentice teas) guiding them in the method.
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PENCL

PENCL David Underwood, is alanguage champion from WISCNEL, fromthe S C,UTW|
reserve, and a teacher and theehildremefthe of SENLO@E
AU,WELJ EW|tribal school and the LE,NOJ ET SCUL,CUTW, aswell as with the adult
learners of the V\HSENLOé EN,IST program partnership with UVic Indigenous Education
department. PENCL works on | anglysdtag®bringetteause h
language back, and this is his role in the community. He thinks of language learning as a
|l ifestyle. As a |l earner, PENCL-prhgaam withéislate i nv o |
el der and | ate gr and laits breughRhinyfros a ptace oflkhowing® E N C L
just words and token phrases to actually comm
sessionso in his community, through a | anguag
SENLOBEN al on gsices @ho alto vent on @ pgeame speakers and then
eventually language teachers. This program focused on learningdramdth the elders as
teachers, and teachsinadowing for work experience in the school.
Lorna Williams
LornaWanosts'a®Villiams is anUcwalmicwts speaker who has been involved in reclaiming,
reviving, and revitalizing Indigenous languages for many years. Her work began in her home
community, where she worked with a linguistics student from Holland on developing
orthography, documentingnd archiving her language. Through this project, they also
developed all of the early curriculum materials for use in the school and the community which
are still being used today. After fifteen years on this project, Lorna moved to Vancouver and then
to Victoria, where she became manager ofllleeelopmental Standard Term certificate being

developed with some communities in the North Island, working to increase the language
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revitalization abilities of speakers and those learning to speak those langutgeblorth

Island, so that eventually they could teach. During that time, Lorna became Canada Research

Chair, with a crossippointment between the Faculty of Education and the Department of

Linguistics at UVic. Shecd evel oped two degmrees ., ana kaamaeslterd
|l ndi genous | anguage revitalization, and was ¢
main focus is language revitalization. Lorna has conducted research and written reports on the

work of First Nations language t#ers in band schools, as well as a report on the use of the
provincebds curriculum template for First Nat.i
linguistics program at the First Nations University of Canada, and currently sits on the sub

commiteeon languagefor the BCFirst Nations Education Steering Committee.
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Chapter 4: Themes from the Interviews

4.0Introduction

The purpose of this chapter is to presardn organized wathe perspectives that
interviewees shared with me. In conductihig analysis, | aim to accurately represent
intervieweesd knowledge in terms of recurring
initial interview questions. Through multiple close readings of the transcribed interviews, |
identified codes that cddibe organized into larger themesdanalyzed themes as they
emergedAs discussed in chapter 2, | considered each code relationally in the context of the
guestion being discussed and what the speaker was saying overall. Eight overarching themes
were icentified in the interviews

1. literacy as a tool for language learning;

2. representing Indigenous thought;

3. redefining literacy;

4. distance, diaspora, and situating literacy on the land;
5. the future of literacy in communities;

6. identity, reconnection, and mailgj a political statement;
7. localizing the context of literacy;

8. and being cautious with literacy.

4.1 Literacy as a Tool for Language Learning

Literacy can be a tool for language learning, and many adult language learners (L2) find
print material to béelpful because it is a medium that they are already comfortable using in

English and/or French. Peter Jacobs explains:
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Some people are really against writing [ é]
focus of what you o0 rokaydight Esgeciallyfdr beginning t hi nk t
|l earners, [é] especially with adults, Il th
barriers right, and, that theyore comforta

that and get to the, you know, the Irstey and speaking part of it.
S.l. adds that literacy can also be a tool for understanding language structures and developing
language skills.
So we have understanding of the | anguage,
we can see telydsge fmarkmsn.go moblr e sense to us |

playing] a big role there, for us to now study our own language, and make sure that

webre getting all our forms right and weor
Secwepemctsiné] wedr e dleavred wpg en gs loiulrl s. So thaté
literacy.
Similarly, PENCL describes the vaoflamuagechat | it
|l earning, particularly in understanding the g

It can be a means for us ¢wow our proficiency and grow our ability to articulate in the

| anguage, you know. Just by having those m
know. But | also really enjoy having it as a visual aid to just observe words, you know.

And break them downike | like to look at the suffixes and the morphemes, and you

know, all of those, and these are all just
t he ter mi nol dvekind bfoerlly taken tgthat ajhdesjarted applying that to

my ownlearning.
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While literacy can be a useful tool for language learning, it should not take precedence over

listening and speaking. This understanding, that speaking and listening must precede literacy,

was repeated many times throughout these conversatibnesx@ains:
Il f the children are not speaking, theyore
language first. And not just mimicking or rote memory or anything, it really needs to be
their thoughts that theyoOore saying.

When literacy is the primgifocus of language learning, it often comes at the expense of

speaking and listening skills. As Peter Jacobs explains:
You kinda gotta wean people off of literacy for a while. And then bring it back, eh.
Because ot her wi se t heeygoidgamtligeir pagep &nd tken theyh ey 0 |
never get that kind of fluid use of the language.

While tools such as print materials, as well as audio and digital materials, can be very helpful,

particularly in the context of language revitalization, any todl ihased for language learning

should be used actively. Trish Rosborough explains:
To study text on its own wouldnoét be wusefu
speaking and listening settings can be really helpful. Audio resources aneallso
hel pful, but again, I have to do something
Aoh yeah | got some tapes and I 6m | istenin
for a long time without learning. | thought | was learning, becduged me mor i zed t
tapes, but | couldnodot retrieve those thing
the speaker was going to say next on the CDs. But when | was away from the CDs, |
could not retrieve those things. So all those other tools,dagip, video, whatever it is,

has to be used actively to engage in the language with other speakers.
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Trish Rosborough goes on to describe two different approaches to language learning she has

observed that use text in different ways. One is the Méekpprentice approach, where teams
sometimes find text helpful in preparing for sessions and reviewing afterward. In the other, a
Adomain method, 0 space is designated for spea
within the space are labelled with theames in the language. Learners also developed some
short scripts to use in the space. As she explains:
The idea wasnodét for those texts to stand a
text, just as a reminder, so that they can work those, ttebvand the scripts, into their
communication in that kitchen space.
Although literacy and texbased materials can be helpful language learning tools for some, they
are not always helpful. Literacy can be counterproductive, particularly for those wéloeacty
speaking the language. As Lorna Williams explains:
What | noticed during that time was that the people who had literacy skills [in English
and/ or French] were able to use I|Iiteracy a
remember,torecordpté and t o just haveéli ke all what

organized and visible, and that they could refer back to. And the people who were fluent

speakers but didndét have really strong Eng
| it er accya.u s[eé]t hbeey knew the | anguage so well
help them.

Hearing these different accounts of the usefulness of text in language learning, we can
understand then that literacy can be valuable, if used wisely, and taking into abeozortext
and the needs of the learner, the language, and the community. Trish Rosborough notes that in

her experience:



71
Those that | 6m working with who are really

| see are coming back to a place of beinggdb embrace the use of text, but you know

[in] really wise ways.

4.2 Representing Indigenous hought

There is value in using literacy in ILR initiatives, if it is developed, presented, and used
on the communitydés own t eremsverylanguageoracy may no
community, and the form that literacy takes in a language should be decided by the community
itself. S.I. explains:
Who will dictate what | iteracy wedr?ds goi ng
itgoingtobeinaboolkHow i s t he bookregegoimgohave | ook ?éA
graphics,arew& 0t goi ng t o @&lmavedhis{pmatpftbooksartdlée W
everything where now we have computers and you know these paragraphs and
everything. Well rditargchiss ppas éd Weodel thlmehv. é u
the onesto putdownouer s pect i ve iltwowdbe greatd moref peoplen. é
become literate, | guess, our own people, and we do the recording how we want to do it,
and present it to the world, and present it forsaives.
Trish Rosborough adds: #Aif webre creating |it
us, then I think thereds a | ot of valwue there
As S.l.pointsoyti t er acy should also be a medium f or
thoughts in theifanguage, and to maintain cultural perspectives and worldviews, rather than
simply a vehica for translating English texts
| think a lot of people have misunderstanding of what literacy is. Like the written form of

t he | anguage. Wheonu nwge O6preeo ptleea,c hainndg tohuery yt hi n
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the board, and just Aokay, theyodore writers

being written down on paper in Secwepemcts
think that needs to be clearly dedd.
S.1. further explains that text should be useful and meaningful:

So you need to have command of the language. Your thoughts and your thinking has to be

in that | anguage, and not basically. Not ,
iswha | want to say. o0 You need to be thinkir
your..inthe targetlanguag t hat you wWeneedtoavritsipre ak i n. é

meaningful ways, and | guess be creating texts that are useful.
If it is used, literacy shouldno c ompr omi se or detract from the
describes the value of I|iteracy in SENLO@&EN:

|l " ve al ways kind of maintained that seeing

been a real kind of gateway Wkngflodh of aéal mo
SENLOBEN thought, and so |l ong as we can sp
SENLOBEN thought, or get to that place whe

could happen to our language, in terms of compromising its integrity, is tesitg
reduced, you know. And itdés funny, you Kkno
been one of the ways that | 6ve been abl e t
things from SENLOZEN.

Language connects us with each other, with history, ardtiagt land. As Lorna Williams

explains:
The way that people use language, you know, can come from the land, the history of the

people. The way that communities use language is, | think there are language patterns
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that emerge in communities. And | thirtkedacy tries sometimes to impose an order

around that. | think thateéel agree that ito
skill. But 1tods, l i ke |l anguage, I think th
world.

S. | . ad duage basds me hette amthas land, not over there on the island. Here. This is my

|l and, and through the | anguage | know that. I

Understanding this connection between language and land, particularly in the obHt&xtit

is evident that if literacy is to be meaningful, it must reflect this connection. Peter Jacobs points

out that:
You candt separate communities of people f
really possible to learn SUiwevyZmesh without learning about the land and the
connection between land and language, and literacy necessarily then would also be
reflecting that, right. And we dothat, lm&@ we do t h a@ne of thesetarliestc t i v e |
things that our children learn howtosaywbe r e t hey 6r e dndsothey you Kk
|l earn all of these place names, eh. And th
a bit more about how these place names themselves have meaning, right, and why they
have those meanings. And so you know theettion between geography and place
names and knowledge about resources and all of that stuff is all tied together with

knowledge of the land, right.

4.3 Redefining Literacy
As discussed above, literacy is more than simply reading and writing. S.ltmattes
writing is not I|literacy, I f you are not al so

being written down on paper in the | anguage vy
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Literacy can be a tool for st udyhowmlgeragymsd r evi e

used for learning in SENLOBEN:
It can be a means for us to grow our proficiency and grow our ability to articulate in the
|l anguage, you know. Just by having those m
know. But | also really enjoy havirigas a visual aid to just observe words, yomow.
And break themi dbobwnt @éal alyl btwedr mathitke Bespe
that aspect of using literacy as a tool to expand my own growth, to better myself with
SENLO@EN | t hi mpkobabhatse biggest thihgyor rheeyeu know. And |
think itds aél see it as a great tool i n t
Beyond visually representing language, literacy also involves imagery, humour, storytelling, and
reception. Lorna Whams talks about what literacy means and where it comes from:
Literacy is notéitébdés not justéthe codes in
|l iteracies. And so theydéreéitbds howferver pe
example, in the use of petroglyphs. Thatoés
how people who are so familiar with a pl ac
literacy. And when you think about the songs and chants thatwe sing,dhs a | i t er a
And where did many of those come from? They came from the spirit world, they came
from streams, they came from the sounds in the forest, they came from the animals, they
came from humans, theyéyou knowncathgd when
something. Thatodos a |iteracy. And the same
people, when our people, and this is never taken to mean anything, but in our world,
observation and | istening are sonthmléeop and

really |listen. Like youdre not just | isten
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|l i stening to all the |l ayers. And thatods a
al phabet is not the only Ink thatinanglgnguagend it O
wor k, | anguage programming, that the idea

to us, it has to be expanded.
S.1. further elaborates on what literacy includes and whether print materials can reflect the
richness of langage and storytelling:
| think it probably includes everything, like not only imagery, but even humour and you
know all that t ha t.sometimesalitiink & pmour magieyw and |
master storytellermy uncle Lawrence ighel, and | just thirk you know like you talk
about imagery you knqgwhere it is. The sound effects that he has, the way, you know that
he tells a story too and the way, how it is perceived in the, you know, receiveithé
|l i stenerhéowe,hedghpeasedntrieadgl yhotdbt seal ly

heds saying and it ties iyodkoowwhywdreds happen

gat hered and it ties into the people that
teaching for us and ties into nature, ittiestt o, you know, thatods par
you know, will that come across in print?

Literacy is situated in the local context of the language; as such, it will look different and be used
differently in every community. As Lorna Williasrexplains,
Language patternsemerge in communities. And | think literacy tries sometimes to
i mpose an order around that. I,ltkienkttOtbatmnh®
uni form technical skill. Buhattbosdsybashkno

way people experience the world.
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Further, as discussed above, | anguage is situ

grounded in this connection. Peter Jacobs states, fités impossible to learn SwxjvyZmesh
withoutlearm ng about the | and. o A redefinition of |
connections with the land and the contextual nature of language patterns.

A new definition of literacy would not necessarily encompass all languages or all
communities, and nahould it. In order to broaden the concept of literacy, we should look at
how it is used in the context of each community. S.I. explains the importance of a community
empowering itself to define its own literacy

| think we as Indigemus people or Secwepmc  p eneep 1o dedine it for ourselves.

Empower ourselves, and | i ke you said, go t
these statements, why do we have this beli
or the, you know, how we wanttopresenour | anguage. O6Cause, VYo

make it look like, you know, how the seme7 do it, the white people do it. We really do
need to take our power and say fAno, 0 you Kk
woul d our ancestorskdotokpgpot hlemowowiil ands | €
decisiomma ki ng on that . o
Additionally, it is important to note that literacy changes over time and context, just as language
and language use change over time. It is not a finitefior@eevent, but rather an ongoing
process. S.I. notes that we are never really

that ités a |lifelong thing, ités training to

4.4 Distance, Diaspora, and Situating Literacy on the Land

Languages are situated locally in the context of land, history, culture, and community. By

extension then, literacy is also local. Peter Jacobs explains:
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Our | anguages in that sense then are total

k now, tishadittleepérisof the worldhere where SUiwenv/Zmesh iseé because we
consider our languages to be tied to the land, and they represent a relationship that, you
know, our group of people have had for thousands of years in one area, you know, like
localizedliteracy is much more important than most people realize, and western
education often overlooks the fact tiaditknowledge is local rightyou know, it always
comes down to that. And when you have like a whole language and culture and
everything that is eived from one particular area, like where SUisnvy/Zmesh is, thatGs
like every knowledge about everything, all contained with lpabgt live in a small
area..like the fact that this is a group of people and connected to this land is the same
thing,ehAnds o you canodtsosdpmaeredtoecatt hatté i s much m
think sometimes is implied by the term | ik
move to WSCNEL then, which is like another Salish language. Their experience of the
world whichismue di f f er e nt theland hereasuifferentright. ke the
weat her s di ff erteenytor et hsei npil lasothebyair ed il fi fkeer e n
connection between language and the location and the land is also different.g&isl i
mapped out differently, and even with the same words, right. You know, like knowledge
has to be local then
While it is important to understand language as situated in place, many language learners are far
away from language communities. Trish Raslugh talks about how she situates her learning
while she lives away from her home community:
We often talk about working and | earning i

and so thatos where theyore besftr olme ahronneed, .
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and tonight wed| gather in somebodyés living roomto learn Kwakwala. However, there

are always times when what wedre | earning
come from, because there are things about how we talk about thinghtbavs wh at 6 s
important in our way of seeing the world. So, for instance, the worcthg forest,
actually means fAbehindo or fAaway from, 0 be
the beach, and the forest was behind or awamf So to teach the woedtg without
situating that in story so that peopl e can
right, and maps thiden wiame w aar'dioéeEdgdshe! wodo d
word Forest, | want to map it to the vision of homes alongthe lseachl t he f or es't
what@s behind us. So, you know, language recovery, like if wed e to recover Kwakwala, |
want to recover it iIin the ways that it was
connected to

Though most of our conversations touchedrarying approaches to diaspora and hopes of

expanding language initiatives outside their communities in the future, all interviewees in this

study spoke about focusing on language learning physically within their communities first. Peter

Jacobs describeké process in his community:
Weodre all struggling with just doing what
locally with the language. We do have, like SUiwenvy/Zmesh hasé when we have
membership activities, they will send people down to Seattle, lmecatsh er e 6s enoug
popul ation down there, I|ike a voting popul
pass on information and stuff like that. So it is a relevant question. Most of us live in
North Van, like the large majority of us. Even thougtittawe have communi t i ¢

Livenv/Zmesh. Like the majority of us live in thislocation, whether ités on-reserve or not.
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Soébut for those outside of the community,

community members, t hatwiththeédnydthdooaghthe have a
| anguageiét dsdpawot of our bigger, you know,
with all that knowledge too, even locally. So when we figure out how to do that locally,
then weodoll do that foreévergmwpbodyhat seéatoah
PENCL gives the analogy of his community as t

further language revitalization will flower from:

Wedre quite a small community, you know. S
the core of where language revitalizationis,heara d now, i s Wlhinkh t he s
that | ocalized |Iiterature |Iike in the way

kind of, is most secure with the hub | guess. So to speak, you know. Aretehatthe
place where we want it to kind of like grow out so | think about it kinda like flowering out
or something and becoming something bigger than here but until we get to that place, |
think yeah, keeping it very much within that local sort of cantémnk is pretty
important. We always just call it capacity. Building on that, you know.
S.I. talks about the possibility of using digital technology as a way to extend language learning
into the broader community, so that community members anywhetearaand engage with
the language
We use total physical response, TPR, and-BRRytelling, you know, as a way to
hopefully get some language into our children, language skills. So these, this is what
webre working hard on hatoouknow, sve darogeintdthe we e X
medi a and you know, | dondét have to be goi

somebody can click on a button and go foh,
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some basic Secwepemt si n dhataighdnow. dusttoddve e wor k

more access and, you know, how do we do it, and yeah. So we are working on that, and
again, weoOre just basically at the base | e
these students, and then you know, like we say putayat m

Elaborating on this point, S.l. also mentions the possibility of using technology such as virtual

reality for learning, particularly as a way for community members to listen to stories away from

their home community, while still being situated on ldred:
So Idm thinking, plug this in and then you
i mages are going, thinking fiokay thatoés wh
And that technology is here already.

Digital technologies can open up opportunitie

However, it may not necessarily be effective

meeting with other Kwakwala learners to spend time together in the language, and why they

choose to keep the gatherings faaéace rather than online:
| very often get messages from people in different communities from Nanaimo or
Vancouver saying oh I wish we had that her
sessions ughroughSkypeor FaceTmeor somet hi ng to peopl e who
community. And wunfortunately, | O6ve said no
very communicativeéand | guess itds a gene
d o e s n dtgelf td teanhthg over multimedia. It would be different if we were doing a

|l ecture kind of situation that could be ea
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45 The Future of Literacy in Communities

Interviewees discuss their hopes for language revitalization and €itections for
language learning in their communities. In particular, goals of using the language in higher levels
of education (such as pestcondary), developing a body of literature including all different
genres, improving access to learning andtoreanaterials, and engaging in discussions in the
language. S.l.moe s, Al wi s moresuccessful with onaimnbeesion program and,
you know, the kids that go higher in the language, and you know they go all the way like the
Hawaiians andtheMar i s. 06 In a similar vein, PENCL talk
different domains:
|l 6m really hopeful and | have a | ot of f ai
advancements with language, you know. | mean, writing stories, writing pamiry, y
know t hat kindaof s8bd6uséeée it in that place w
broader spectrum or the world beyond our <c
And to me, in the way that wedve been grow
higher domains of language use, you know, and have expanded the domains into those
really more complex areas of like poetry and literature and,staéf know.
Trish Rosborough also discus$mpes for improved accessibility of written materials and
building a body of literature that reflects plaoased connections:
| would like to see creating text that is accessible to people who want to learn, and to
people who are learners, and maybe even to speakerswhant t o engéage wi
not like we haveti s bi g body to draw from. And ther
athough that s st arlwantagseetthe vatue ochglabas&lo vy e s,

connections within the text, but our text is limited.
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Many communities have opted to use-pxesting curicular models for language learning,

translated from English or French. PENCL expl

effectively used in his community:
Going through the alphabet and creating an alphabet song has been one of the obvious
firstthings to do with them, but as time goes on
those sight words and tryi ngowordandyoe at eétry
knowéyeah all these different things that
children and teaching them literacy, so we follow a lot of those models and we try to
translate everything to SENLOEEN, so ités
on our own terms, we always use those models, right.

While many ILR initiatives have been successful following this path, there are conflicting

opinions on whether it is possible to authentically learn an Indigenous language through the

vehicle of a curriculum based on English or French. Lorna Williams el&gzoon this:
When people are learning an Indigenous language through curriculum templates that are
based on French or English, then thatds cu
Because then theyodore | earni mfgerBndlishorr | ndi ge
French language. And that does as much disservice to a language than anything else. So
t hat 6s cul t u roglearningrtipedndigenolus lamguagé] im its authentic and
respectful way. Youbre |l earning it as Engl

Whether or not @aommunity chooses to model its language programs on English or French

curricular models, it is up to community members to decide how best to maintain the integrity of

their | anguage. PENCL explains:
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And | t hi hikate thahvedvant to bExdeto @ngage in those kinds of

di scussions [about grammar, | anguage mater
you know. But then | think that that flag is always kind of like being raised and thinking
sort of in terms of well, when is it too much? Whahasmpromising the integrity of our

language?

4.6 Identity, Reconnection, and Making a Political Statement

In each conversation, we spent some time talking about ILR in general, before
specifically talking about literacy. Several interviewees talked tahewalue of ILR initiatives
in making it possible to once again raise children in their language. S.I. talks about naming in
particul ar as a way ogfvingroer chiddnerback their Begwepemt h t h e
namesthat places them here onghi | arnsd Rogborough discusses ILR as not just about
teaching language but also about getting to the point where children are raised to be natural
speakers of their language:
Ultimately, if language revitalization is successful, you know, | guessetiigyoal, where
|l 6d |I'i ke to see us get to, is where we hav
just about teaching the | anguage. You know
tongue English, right? So, but having a natural generatiathatflanguage, you know.
That s when we know weodl | have done good.
Similarly, Peter Jacobs explains that raising the children in the language includes teaching them
about the land:
My grandmother was part of this group of elders and she said you knoeedédabring
back the raising of our children in the language so that our children can know who they

aree. 6 Cause thatés how they were raised, and
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|l anguage revitalizati on was»wwwW/meshragsingno b ack

children and pedagogy. &heed to bring back the raising of childramd, you know, the
raising of children involved | i ke making t
they come from and the meanings that all these place namdiseaconnection with
traditional activities that go on here andtheBoyeahs o i t 6s real ly | i ke,
[community members previously interviewed
wanted to bring back that SUiwsvyZmesh pedagogy through the language

ILR initiatives can be a way to reconnect communities with land, culture, and history, and to

look forward to a future where the language can grow even stronger.
| think the metaphor jsyou knowthis language had been exiled from the community
from all the processes thatPeterdacdbsjow. And w

Lorna Williams notes that language revitalization should not focus solely on one group or one

N

generation, but al | ages. You caetddf focus on
| anguage, that | aS8lgexgametheiresporsibilityithateurrgnt language . o

speakers and learners have to maintain the language for future learners and speakers:

So now if wedre [doi ng] r teevmode afimakmgdure on, t h
that the language does continué he | anguage is here, itbés s
have language keepers and i f we dond6ét tap into them,

straits.

It follows then that if and when literacy isbe part of an ILR initiative, it should contribute to
these goals of reconnection, | anguage mainten

elaborates on this:
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| meanreally in the end, you know, we want the program not only to transmit langoiage t

the kids, but the culture y o u Sk hgoess & question kind oh@v do we
integrate I|iteracy in such a way that weor
sort of parallel2l meant hey 6r e gonna be seeing the worl
perspective.
One benefit of text materials and literacy is that they can help to reconnect with the past and with
speakers who have passed on. Lorna Williams explains,
It is important to have a trace, | think. But | think that literacy is more than a

traceébecause having the recordings andéof

itdéds audio or in a |literate form, itdéds mor
here. And thatoés really valuabl anslatbhmd bei n
but really in the voice of the people, is

traceéitds more than just a visible trace.
attempts to obliterate our knowledge, what we can hold onto fropiemoreally, you
know, 1t.0s priceless
Many ILR initiatives rely on language materials preserved by previous generations. Peter Jacobs
explains that literacy can be a vital téot documentation and preservation:
We could not have been doing the things we
didndét allow things to be written down, eh
those linguists or those anthropologists, and all those people, we wouldveothiea
wealth of knowledge that we have today, of
breadth of vocabulary, and theeéeall of that

know, in that way, wedre absol utebmnwyf depend
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speakers that we have now didnd6t grow up w

the same way as their parents and grandpar

right. And so therebd6s | i ke somet meotr ewe®rnmg |
really, you know, weodre just fortunate tha
e h. So itdés invaluabl e. I n that way, it os
Similarly, S.1. talks about the val uguagef t ext

programming:

(@)
—
D

Once our fluent speakers are gone, theyod
go by And | guess, you know, the example there would be the HawaiiansAtighat
recording that they di d tblemrsourae fightthdweforc ent ur
their revitalization movementSo yes, | believe that we do need to lead that path.
Some ILR initiatives use literacy to make a political statement or to increase awareness of the
language. S.I. explains how literacy can bedu® assert educational and linguistic rights and to
empower Indigenous communities:
| think we as Indigenous people or Secwepemc people, need, likedesaddo define it
forour sel ves. E m pgovimgeour children baekltheieSe@vepemc names
andét hat pl aces t he mAnd thislanguage pl8cescme bepbe mc ul e ¢
stories that are told to me places me here
wher e my anc eSot totallgayredowitmhersthat thisas, likealys goes
back to, you know, vital for life, vital for ourbeinghi s i s our émy bei ng i
existence is here, so you know | can remove myself from here, but | exist here. | flourish
here. This is where | come from, and it comes through the langBadi&e we said,

what is it going to look like in the future? For me, for us too, for our future generations.
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That, okay how, you Kknow,Howarewegondathavdir e a k

for my greatgreat grandchildren. What, you know, hopeftitig language will be

flourishing, and itoll stil |l be here
Literacy, as a physical representation of language, can be used to make statements in public
spaces. Peter Jacobs discusses the possibility of using murals to achieve this:

You know, you have theswmirals in small towns, like Chemainus or something like that,

t

youknowBut do a big mural of | anguage, eh. Wo
writing connected with other things, right. And just to make that statement about, you
know, we are here. Soahpolitical statemengh. So t hat, you know, I 6n
the first st at ewean dnlytalk abouhevenykndividuad commraunitg
and how theyo6re dealing with literaéy, rig
thi nkmppt éant to, yes, in the worl d-fowvhere e
us, it became important

Similarly, Trish Rosborough talks about how signs can be used in a similar way:
So you know, I|li ke creating sdngonsnmgs an exa
community Signs are not going to answer the language revitalization problem, however,
they serve in the context of where weodore a

t hereds a pol i,youknaw, sosnigla help peopietecognizes r e

particular words, maybe open their interest to learning other things.

4.7 Localizing the Context of Literacy
Interviewees listed a number of current settings for language use and where language
revitalization is taking place within their communities. These settings are: at school, in

ceremony, on social media, on apps and websites such as FirstVoices, absloeralgs
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(particularly amongst and with elders), and some home use at varying proficiency. Lorna

Williams explains the importance of fostering language use in a variety of contexts:
| think that there needs to be a very rich language use constructee li@arning
experience, but also in a variety of settings, so that people can actively use the language
in the most natural way possible.
It is likely that new generations of speakers will have new and different contexts for language
use, particularly indrms of the digital world. Peter Jacobs discusses how environments for
language use have changed over time in his community:
|l just brought wup Facebook, atgertlecyonoism know |
world now. Vi use it in our job, and everytlgn ltdés the world of, yc
and nephews. ltdés pretty much arnfecessity
ever ybody sk thatigénerationevill have to tackle that, you know, the use of
technology and how to incorporate iittd our efforts. But like | said, people are already
using iIt, so ités just encouraging them to
proficient.
ALocal |l iteracyo and | ocalized approaches to
the langiage on the land, but also in history, cultural values, and worldview, as well as in the
immediate needs of the community. For example, Lorna Williams discusses developing an
orthography that could be used by the prevalent technology of th& timeypewiter:
Some of them [orthographies of Indigenous languages] are based on the International
Phonetics Alphabet, that code, and many have been adapted. And in my community,
that s what we did, we adapted it to use Kk

could use a typewriter.
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Similarly, Peter Jacobs discusses the role of literacy in his community in previous generations as

a politically subversive act:
SLivenvt/Zmesh has certainly heavily been influenced by the Catholic Church and the
earliest documentsome of the earliest documents certainly were religious dodamen
for the CatBuwtl iat Cthhue chame ti me, and this i
documented because this just happens in the community, is community members, you
know, and thisislikemyr eat grandparentso or my great
like those back then were using literacy that they got from this period to document
political knowledge and decisions that were going on. To keep a record, right. And so,
you know, literacy tdoon another meaning. You know, it was like a politically
subversive activity fr om -bneelstwouls beialeto n t he
read it, right, you know. It was written in a type of shorthand thadm®uses anymore,
and so | would say,op know, the community has quickly adapted literacy for their own
means in a way that made sense for the political situation.
Contexts for language use and needs within the community have changed over time. As Peter
Jacobs explains:
Of course nowadaysewr ybody is | iterate, so itobésél me
people are |itewhate, dsbdbf et ésadg wemthamwranow.
community membersto be literate in both English and SUiven/Zmesh, because they have
to live in the Engliskspeaking world, and we want them to have SUiwevyZmesh for all the
reasons that we know, eh. So thatoés differ
what it was, you know, with our great gran

in SYsva7mesh and they needed, you know, they needed political protections for
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t hemsel ves, and to be able to communicat e.

weodore free politically to write what we wa
hide, eh But we need literacy for SUwenv/Zmesh for learning our own language, not for,
you know, hiding our political activities.

Trish Rosborough explains how contexts for language use and needs for language revitalization

are locally situated in communities, aaglsuch, approaches to language revitalization should

also be localized:
L o c a | to mes what that makes me think about is localizing the approach to the
context. So not so much the cultural issues, you know, we might get there one day, but
more the comxtual needs. So the state of the language. So we have to consider: not
everybody reads the language, people are not familiar with the orthographies, some
things might be more useful than other things. | remember getting on the Vancouver bus
and seeingtta t hey had | dondt know what it was,
dondt even remember what | éndigenoasdamguages. wa s ,
But the state that our languages are in right now, nobody could really read that. Or you
know, amther example, when | was working with government, we would have
organizations approach us and say a service we could provide is to have your documents
translated into your Indigenous languages, but to have policy documents translated into
ourindigenousd nguages would just go into a vacuur
able to use those, unless they would be using them kind of the way | was using the
religious texts, to study the language, right. So I think the approach needs to be localized
to the conteixthat our languages are in right now, which are different for most

languages.
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Local literacy can also mean using literacy to bolster and support cultural practiée&E NsC L

suggests:

To me, itods kinda | i ke i nt e ¢radisgonalwagsoffi i t er ac

doing things, you know. Or using literacydomplement hos e ot Hmean t hi
really in the end, you know, we want the program not only to transmit language to the

kids, but the culture.

ngs .

Peter Jacobs gives an example of the context for language revitalization in his community, where

not all speakers are expected to know everything, but instead knowledge is a shared
responsibility:

Placebased knowledge and language is also like that because it was really about, you

know, like not everybody hunts, not everybody fishes, not everybody picks certain foods,

or all of these things right. So, you know, eventually like literacy has to legbam

giving those people who have those interests like enough knowledge to be able to do that

and to benefit from, you know, all of the knowledge that previous generations had, eh.
And certainly something that wtdadre wor

knowledge for people whowantios e it and Ineeafus adlanguagd n d

king

soé

teachersknows ver yt hi ng abbet i edéewvydliahg@er son,

Sivenv/Zmesh person is not expected to know all of these things, like itGs expected that

the whole community together would, ri

again, and thenéa | ot of thatodés happening

organi cal |y i Youknbvwe and them imyou doringct thée language and
language learning and language use to that, just find a way to work with them to make

those materials useful for language learners.

ght .

t
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4.8 Being Cautious with Literacy

While literacy can be a useful tool, it is also important to be aware of the possible
negative outcomes of using literacy for ILR. Lorna Williams talks about the impacts of linguist
interference in some communities:
Linguists from all over the world have worked with people in our communities. And
someti mes theyodve c¢ o meertaimfamiliespadd theyhdewelopede wor
a writing system. And so a community can have two or three or four writing systems. And
t hen after aaguhed ewh it dhle ydmesonhatitle ywaork, you us e . é
know, once the person is finished workinglweir dissertation or whatever, they stop
working with a community, and the community then has a writing system that is
incomplete. And so then the people who that linguist has worked with are very loyal,
|l oyal to what theyob6veé hpyodwocd&e@damwdttho tme
to give it up. And so, it makes it really really challenging then to come up with a writing
system thatotbast padplt d 8alidguiststhava reallyaplayedid . €
disservice to the Indigenous comntunie s of Canada, because of
really difficult now to have anyéso the no
thenéitds difficulrt, fharvitnilge m htem®rgwd rwko tso/d te
community has to go through a process reaflgoming to terms with multiple forms of
writing systemséto come up, to agree. And
Furthermore, linguists working in communities have historically been treated as the language
authority, when thauthoritiesare really the communitymwembers, particularly elders. S.1I.
explains that in many communities, the i1 dea t

language work is still being unlearned:



93
|l t6s basically the same ol dnativehpeoplgwantedi ght .

tocome in and save us. So this and being do
going to use, because this will make you successful. And obviously our parents bought
into all of that, or brainwashed into al f t heapte fe@ ihprisoned not to do tha

Until you get the okay fromandnn di genous person tiaYemgy fiok:

you can THDmhatds sowre hi story, and, you know,
school and say fAwell, whereédo you know, Aw
fiwhere isyour whitelipu i st 20 Wel | , aoueexpartdrlders, flnemtv e oneé

language speakedsar e ri ght there, theyore sitting r
Literacy also impacts how a language is learned. Lorna Williams explains how a focus on
writing can effectad ar ner 6 s acqui sition of the sound sys
system is influenced by English:

Although it made it easy on one part, on the other side, it becomes really confusing,

especially to those people who are learning the language agdthdon 6t have t he

system, because themitt t s i nf | ue n ceryodphas aHaptgd ititosuit. € E

their language, not all the sounds exist in a similar way across all languages. And so |

think that makes it really confusing, like just to get soorggruency between the symbol

and the sound.

When a language is written down, it changes how people view and treat the language. Whether
intentional or not, a standardized writing system is generally considered to be the authority. It is
important to coniger, when using literacy or when developing an orthography, that writing

carries weight both within communities and in the broader world. Peter Jacobs explains why it is

important to be cautious with orthographies and dictionary projects:
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| try to be realy really cautious about giving people a sense that this is all there is about

these words, right. Like the authority versions of a dictionary, right. And that comes with
writing, you know, and so some people are very cautious about writing things down for
that reason, because, | mean, they become the authority, and it kind of goes against, it
goes against our, | i ke our traditional way
and take between different families and different parts of the commurdtgoAmriting
setsup an authority hat never ®exdise ednbaflired ét hen be
need it to record everything, we need it to find out everything we could from tre elde
t hat we h aearghing you hgve aboutI&arningreadingamd i t i ng Engl i s
comes into, you know learning to read and write SUiavy/Zmesh, your expectations about
what 6s .qrethessgmeomm you assume that thereds a
figured out and agreed upon and thatodés wha
right, because we donodét have that kind of
standardization andwerything br SUiwsvy/Zmesh.é And so, in the dictionary, we tried to
include all the different pronunciations of words that we knew, eh. Just to sidestep the
issue, so that we werendét doing a standard

A written form of the &nguage is often considered to be more accurate, and therefore carries

more weight than spoken forms. Peter Jacobs discusses how language teachers in his community

try to work around this and continue to encourage variation:
|l t6s the accaalksyevdrn ynwlgodyhadutf rabout | iter:
it just carries that weight. Regardless of how much provisos you put in the writing, like
Athis is just me talking with so and so. o0

i tvéergve y | mp or t @ wdhave alliofghattkno@l&lge and we just, when we
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use it in class we just add onto it, because we want to acknowledge, you know, that this is

living knowledge and people have learnt in their own families about stuff, about how to

use plants and what they can be used for, and we just keep adding on.
In some communities, traditional stories have been translated and written into English. While
these can be useful texts, it is important to exercise caution in using them, as they may not
necessarily be accurate representations of language, culture, or worldview. Lorna Williams
explains how stories translated into English were changed to fit English sensibilities, and how
this affects Indigenous literacies:

English literacy is notideologial | 'y neutr al , <sanétretloit,itmat t er h
i s n ootl readdhizd this early in two ways. One was | was reading transcripts of our
stories, our sptakwlh, our teaching storie
said that they were comirigpm my language, what was imposed on them was a
sanitization oféthrough English. | tdédséso t
them and then put them in a story form. What he did, because he was an Englishman, an
English speaker, the way that martscribed them he was already cleaning it up. And
because when you, when we really hear the
didndot sanitize the stories for childrenos
was, you know, an upfronttak,ou know, a portrayal of sex
in the transcriptions, it was no |l onger th
really different. The structure of our sto
FrenchaWt Spanish form. You know, whereéand so
culture transcribe and then transl ate thos

the other thing is in our | anguages, there
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differentTher ed6s no Ahed and Ashed and dAit. o

those pronouns, but when theyore transl ate

exist. And so thatoés not in ourmhadgtder whiyon m

i stn 6n e u b thealhdigen@us literacies that are originally developed for the purpose
of religious, for religion, all have that quality of sanitization to fit kind of the ideology of
Christianity.
Many communities find it helpful to adapt western educaliomodels and curricula for
language programming. These materials are prevalent, easy to access, and familiar to most
teachers. HoweveP, E N Cekplains why communities should always be mindful in employing
these strategies for language revitalization s® thhem strictly as tools, rather than goals in
themselves:

Down the road, you know, even if the kids are, have been involved in the school here,

thereds never gonna beéitds never not gonn

decolonization, you knowgbc ause t hatodos just the reality

school . Because traditionally this is just

| mean our school was really out there on the land and living amongst our people. We did
everything togéter, and it was all handsn and, you know, we had those aspects of
sitting and listening sure, you know, being told things like stories and different teachings

and stuff |i ke that, you know. And you c

know,asda eacher would instruct a student, but

of community and relation and kinship and

married in together and really not in a sense separated or made to be somathing, y

know, unto itself in the way that, you kno
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thatdos probably one of the big compromises

think that one of the real wagept dalalt e wied viel

a, we just call it a tool . ltéds a tool for
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Chapter 5: Circling Back

5.1 The Research Qestion

The main research question in this study is: does print literacy play a role in language
revitalization? This seemed likesample question at first, but through an extensive review of the
literature, interviews with Indigenous languad@mpionsand reflection throughout the
research process, | have come to underdtamdxtent to whiclhis is a complex question that
has acomplex answer.

Originally, | had intended this research to address more potential alternatives to print
literacy, nonprint literacy in ILR, and the overlap between orality and literacy in Indigenous
language program3he earliest version of the reselaiquestion, developed for a grant funding
application prior to my thesis proposal, stated that one goal of this research was to ascertain the
value of literacy education in Indigenous second language classrooms. It is clear to me now that
this question wa premised on assumptions of what comprised literacy and its unquestionable
value, and that | needed to further deconstruct the research question and reflect on my own
presuppositions. This happened organically as | waded further into the literature.

In arotherearly draft of my thesis proposalblh e r esearch questi on
play a role in | anguage priatvHoweser, asZ eohducted® , 0 e
preliminary literature search, it became evident that before | could explare t er nat i veo

to print, | would need to figure out what was meantitgracy andprint literacyin the first

as|l

X C

place. As discussed in chapter 3, there is a large body of academic literature which addresses the

nature of literacy, noprint literacy, and orality; however, many texts that have historically

impacted Indigenous language programming, particularly in Canadian educational contexts, are



9¢
government policy documents and international agency refooten€il of Atlantic Ministers of

Educaton and Training2009;0ECD & Statistics Canad&000;Office of the Auditor General

of British Columbia 2008;UNESCO, 1959; 2004; 2006; UIS, 2014). The majority of these
documents also tend to discuss the needs of Indigenous communities without esentin
Indigenous point oview. The out-datedassumptiongn these documentsvhich have been
disproven by many scholars in the fields of literacy study (Gee, 1986; Kell, 2006; Siegel, 2006;
Street, 2001lamong othe)sand Indigenous languages (Battiste84;9Brander, 2014; Browning
2016; HoO0o0man aw aldtiej2006;5Mith,51994 gRrooomeingdhe soalled
fliorakliterate binarg and the primacy of written language, along with the need, more practically,
to focus my researcimotivated me to reame the research question in termprarit literacy.

Asking this revised questiodpes print literacy play a role in language revitalizatiding not
necessarily limit my ability to explore other forms of literacy and orality, but acknowledged the
prevdent and historical assumptions surrounding the primacy of written language in policy and
educational planning documents. | was able to use print literacy as a starting point to address
these assumptions and then to explore other possibilities.

Particulaly in the early stages of the preliminary literature search, | made notes on
guestions that arose from scouring the literature for themes and clues. These questions (listed
below) guided the literature review and informed the interview questions.

1 WhatlSliteracy? Why literacy? Are there other ways?
1 What are the intersections between ofa@lity and literacy?
1 What literature exists on communibased language revitalization initiatives focusing on

oral fluency and approaches that do not use prinatiér
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1T What does | iteracy mean specifically in Fi

|l iteracieso exist?
1 Literacyl/ies asmplicated in power negotiationsow is it used and what does it
represent?
1 Literacy as part of (imposed, colonial) schooling: canw be used by communities to
revitalize language and culture?
1 Does literacy need to be decolonized? Can it be decolonized? If yes, how?
1 What does decolonized language pedagogy look like (for language revitalization) and
how does literacy figure into it?
1 InILR, should literacy be approached in a decolonizing way?
1 What does emergent, communiigsed, communitdirected language and education
policy look like? How are communities doing this?
1 Can literacy play a role in decolonizing language pedagogy fdalieation? What
would this look like?
1 Do language revitalization and linguistic research need to be decolonized? What would
this entail?
1 Does a language need to be written in order to be empowering? Who decides? If not,
what role does writing actually p/a
This research has been able to answer some of these questions. It has also unearthed even more
guestions. Those that remain unanswered will serve as windows into further research

possibilities.
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5.2 Answering the Research @Qestion

Thus, does priniteracy have a role to play in ILR? And if yes, what is its role? The
answer is: conditionally, yes. The conditidhat haveemergedrom my interpretation of the
interviewsand the literatureas illustrated in Figure 3, atleatliteracyshould reflecthe
language itself, as well as the worldview, culture, and ways ofikigoof those who speak it; it
should betreated as an extsion of Indigenous thought; should bedefined by the community,
and its roledetermined by the communitypt imposed frm outside; it should besed
cautiously and intentionally, resisting prescriptivist ideas of right and wrong linguistic forms,
staying true to cultural values, and not intended to replace oral fluency doffzae
communication; andinally, it shouldreflectthe relationkip between language and platbe
remainder of this discussion will draw on specific statements from the excerpts quoted in chapter

4 above.

Figure 3: The role of literacy in ILR
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It reflects the languagatself, as well as the culture andorldview of those who speak the
language

As Trish Rosborouglexplainsfii f we & r &wakwala, I want  veeover it in the
ways that it was born and where pi7&79comes from
Similarly, PENCL adds that #dreally in the end
transmit | anguage t o86)Ih@jbwkeicudtgebasdn languagehe cul t ur
programming, Hermes (2007) al so demshonstrates
experiencing the world through the Ojibwe | an
success, both academic and cultural.
It is treated as an extension of Indigenous thought

S.1. argues that copying text or translating are not literacy in Secwepemctsin, but that
Awhen i1itds your thoughts being written down o
| iteracy74dt,o ameddo t(hpat HfAwe need t o/2).Wurther,e it i n n
PENCL explains that fAseeing the SENLOBEN on S
gatewayk i nd of aéal most | ike a hall mar ki.of speaki
Through the Hupaanguage Proficiency MethoBennett et al. (1999) alshiscuss the
connection between thought processes and writ
writing provides an opportunity for writing skills to develop simultaneously with new thought
processes in the second ilngnguwmag eke (imp. waYy) odn dr
| anguage tangi ble because it exists in a form

88-89).
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It is defined by the community; its role is determined by the community, not imposed from
outside

AsTrish Rosborough explains, Aif wedre creat:.
make sense to us, then | 7"hAswdl Larfa®Vilienss a | ot
di scusses the need to expand t hkhind éhétinanyt i on o
|l anguage work, | anguage programming, that the
anything to us, i75). Shlgaeintstout thdt the task qf defnaheelitkracy ( p .
falls to First Nations communities themselvigd: t hi n k wepeapke orlSecwepame n o u
peopleneed to define76t &opd ODhastefiwesoneég.to be |
perspective iA).written formo (p.

It is used cautiously and intentionally, resisting prescriptivideas of right and wrong
linguistic forms, and staying true to cultural values; also, it is not intended to replace oral
fluency or faceto-face communication

Peter Jacobs explains the approach to developing a dictior@ﬂwﬂ#vu?mesh, and the
importance of recognizing mul tiplthatrdeeeremited Awr i t i n
beforeéreaV in a bind then because really we nec¢
out everything we could fromtheel der s t hat Andeso, mthaietionary, wattetd . é
to include all the different pronunciations of words that we knew, eh. Just to sidestep the issue,
so that we werenét doing a standar9di zati on of

Trish Rosborough describes her intentiomles of t ext to actively e
Kwakwala: fiTo study text on its own wouldn@ be useful, but to use the text to support myself to
be in speaking and listening settings can be really helpful. Audio resources are also really
helpful, but again, | have os o met hi ng a c tSo all ¢hose dthertools, text,raudi®,
video, whatever it is, has to be used activel

69). As well, according to Bennett et al. (1999), in the Hugaguage Proficiency Metklp
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writing is considered to be fAa tool for i mpro

Awritten | anguage can be -emphasiZesthegotiagnlofat i s spo
correctness associated with wéstéeramphaegubgep
show the importance of using text as a tool to supplement to active language learning and
interaction, and not as a staalbne learning approach or as a replacement forttatace
communication (p69).
It reflects the relatiorship between language and place

As Peter Jacobs explains, fiyou canb6t separ
they live, and so ités not really possibleto learn S/waﬂlvl/z?mesh without learning about the land
and the connection between land andyleage, and literacy necessarily then would also be
refl ecti7n)g. tSiamiol arpl.y, S. 1. explains that nAthe
over there on the island. Here. This73.s my | a
TrishRosborough al so expl akiwskeaatl Waattto retdvdr it imteed r e t o
ways that it was born and where pi7&79comes from

To summarize, literacy that is defined and applied contextually by comnsunitie
themselves can play a role in language revitalizakant literacy as solely a function of
neoliberal and neocolonial godfsreire & Macedo, 1987; OECR Statistics Canad&00Q
Office of the Auditor General of British Columbia008), rootedin outdated definitions
(UNESCO, 1959andassumptions ahe primacy of written languag&oody & Watt, 1962;
Ong, 1980)is not effective in Indigenous language revitalization and does not have a place in
Indigenous language education. However, local ligractices that include print, as

determined by Indigenous communities themselvas play a role in language revitalization.
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5.4Framing and Approaching Literacy

Literacyas a set of social practicescurs within a broader context that varies from
language to language and from community to commuydge, 1986Kell, 2006; Street, 2001)
As Figure 4 illustrateshts context includesvorldview, connection to placand social
relations orality and local literacy practices, including rhetorical desjmarrative and other
genres, and specialized skildsed knowledge systems; the history of education, language shift,
and assimilation within the community; politics within and surrounding the community; the
communityds goal s r eatiog;techhotogy curreantlydeireygsedaach d e duc
technology availabteand resources available for language program development, such as fluent

speakers, teaching materials, funding, etc.

Resources
available

Social
relations

Local
literacy
practices

Figure 4: Forming the context of literacy ilcommunities
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Trish Rosborough explains th&étom her perspectivdgcal literacyme ans 1imgd ocal i z

the approach to the context:
we have to consider: not everybody reads the language, people are not familiar with the
orthographies, some things mightinere useful than other thingsSo | think the
approach needs to be localized to the context that our languages are in right now, which
are different for most languagégp. 91-92).
These contexts are also continually shifting and changing. As PetésJaquains,
the need for literacy is different from what it was, you know, witlgoeat
grandpar ent s @negl btaraeyrfoa 3Uined/Amesh for 1edlhing our own
language, not for, you know, hiding our political activit{ps91)
Contextsshift over timenot only in terms of political necessity, but also in terms of
available technology and popular media use. Lorna Wiliaiscussethe use of the
Il nternational Phonetic Al phabet for developin
we did, we adapted it to use kind of a Roman alphabet symbols, so that we could use a
t y pe wr i90.ghile typeveriters have waned in popularity, similar constraints are often
replicated in the tools available to language revitalization in generalaBynmedia use also

shifts over time, and literacy will have to continually evolve alongside these tegie®lPeter

Jacobs etxopsl apirnest,t yiimuch a necessity now | thi
everyto d y 6 s | Ithinkelthe nextjgen&ation will have to tackle that, you know, the use of
technol ogy and how to i B8%orporate it into our

In order for literacy to really be helpful in Indigenous language revitalization, it must be

defined in the local context of each commurihd applied in a way that grows from and reflects
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this context. Just as language shifts over time, so will literacy practices change and evolve

alongside technology, media, and political necessity.

5.5Moving Forward

The reality is that even in contextdere print literacy was not traditionally used, it is
now presentln the examples discussed above, Indigenous languages are generally being learned
as second languages, or alongside English, which generally includes print literacy training
(Baker & Lews, 2015; Bennett et al., 1999; Cummins, 1989; 2000; Hermes;.Z0@8) in
immersion, students are still generally exposed to English at,hotheir communityand in
the world in general, as well as onliféghey are coming ttndigenoudanguage learnig with at
least some background in English literadpwever, moving forward, literaayan be used in a
way that not only is effective for language revitalization, but that upholds cultural practices and
values without further colonizing or compromisimg tintegrity of the languagé.is onlythe
community itselfthat can decide how this should be done.

Literacy that followghe conditionslisted abovewill necessarilynot adhere to the
fibusiness model of educationyhere the ultimate goal of literacgnd of education more
broadly, is national economic growth (Green,
for literacy, commuities also refuséurther colonization through neoliberal government policies
surrounding educatiofBattiste et al.2002). Further, as an extension of Indigenous control of
Indigenous education (de Korne, 2009), Indigenous control of Indigditenagy is also
fundamentally decolonizingvhether this literacy includes print or nbanguage revitalization
candisrupt ol oni al power and assimilation by RAoppOS

| ocal educational and |inguistic rightso (McC

| ocal contexts anddi anhodsemeegksppB@omMBarawni ng
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This study demonstrates that a fluid approach to defining literacy is necessary for

understanding its potential role in Indigenous language revitaliz&mmtextis a major theme
throughout both the interviews and the literature (Gee, 198k; 2006; Siegel, 2006; Street,
200]). Whereas previous definitions of literacy (Goody & Watt, 1962; Ong, 1980) were more
rigid in their understanding of literacy as fixed or permanent sapdrating oral and written
languagethis research has shown thigeracy is local, that it can take many forms, that it is not
separate from oral language, that it reflects the worldview of those who define it, that it is co

constructed between users, and that it changes over time.



Chapter 6: Conclusion

6.1 Summary

This research has used qualitative methods, groundmmmplementary Indigenist and
nortindigenousmethodologies, to explore the role of literacy in language revitalization
initiatives, from the perspectives of Indigenous language champions. Througteasiex
literature review, haveexplored political, historical, and academic assumptions surrounding the
definition of literacy, the political nature of literacy and how to approach decolonization, and
current applications of literacy learning in Indigeis language revitalization initiatives.

Following a summary of the methodological foundation of this research, and an outline of the
specific methods used, | presented the eight main themes gathered from my interviews with
Indigenous language championsiebe themes were then considered in light of the literature
review, and both were synthesized together in a discussion addressing the overarching research
guestion: doeprint literacyplay a role in Indigenous language revitalization? In this concluding
chapter, | address the constraints and limitations of this study and propose future directions for

research in this area.

6.2 Constraints andLi mitations

One limitation of this research is thaut of necessityit was conducted in English,
thoughindigerous per spectives are best represented
speak or understand SAwxjvyZmesh, Secwepemctsin, Kwakwala, S E N L O &JBEaeImicwasr
| am restricted in how fully | can represent the knowledge that interviewees have shane wit
It is my hope that this research can show the importance of centreing Indigenous experiences in

English as well, and serve as a badgr change in this way withimademic study.
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This research is situated within a tradition that has historicaty fandftenstill is)

implicated in the exploitation, assimilation, and oppression of Indigenous peoples. Taking my
cues in particular from the fields of linguistics, ethnography, anthropology, and education, | have
to be mindful of the colonial histogf harm inflicted by researchers upon Indigenous
communities. Situated within academic research in general, this research was shaped, and to a
certain extent constrained, by requirements to use mainstpeaitativemethods and
methodologies. While notaeessarily incongruent with Indigenous methodasgl tried to
apply thesapproaches in critical and relational wélyat would not inflict further harms upon
Indigenous communities

In terms of reliability, it should be understood that the intervieere analyzed solely
from my perspective. As such, the codes and themes, as well as the resulting interpretation, have
al |l been formed by my own understanding of th
have interpreted these words differentlpnfra different perspective, but might also have asked
completely different questions. This research therefore cannot be separated from my perspective
and interpretation, just as the interviewees?o

and pespectives.

6.3 Future Directions

Further research on this topic could take any number of different directions. More work
can be done on defining literacies within specific contexts. | would particularly like to explore
the intersections between (rpnnt) literacy and: oral tradition; worldview; literary genres; art
sculpture and architectureknowledge and skills from the land; law, treaties, jurisdiction;
mapping physical landscapesd digital archivingMuch work also needs to be done on

decolonizéion and seldetermination in language education and policy.
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On the academic side, | woulddiko further explore Indigenous almtligenist

methodologies for Indigenous language revitalization, as well as what it means to work in
solidarity as a noiindigenous researcher. Conducting further work in this area would necessitate
communitybasedand communitymotivated) research, as well as more active reseaodels

such as participatory anearnerbased approaches to language revitalization and material

development.



112
References

Archibald, J. (2008)Indigenous storyworkeducating the heart, mind, body, and spirit.
Vancouver: UBC Press.

Asher, J. (1969). The Totphysicalresponse approach to second language learfingy.
Modern Language Journal, §B), 3-17.

Asher, J. (1981). The Totphysical respons@heory and practic&nnals New York
Academy of Sciences, 3T 324331.

Asher, N. (2009). Chapter 5: Decolonization and edacatiocating pedagogy and selfthe
interstices in global time€ounterpoints, 3696 7-77. Retrieved from
http://www.jstor.org/stable/429803827?seq=1&cid=pdf
reference#references_tab_contents

Baker, C, & Lewis, G. (2015). A Synthesis of research on bilingual and multilingual
education. In W.E. Wright, S. Boun, & @arcia (Eds.)The Handbook of
Bilingual and Multilingual Educatiorfpp. 109126). Malden, MA: Wiley Blackwell.

Battiste, M. (1984). Micmac literacy and cognitive assimilation. Paper presented at the
International Conference of the Mokakidian Education Research Association
(London, Ontario, Canada, July 26, 198gtrieved from

http://eric.ed.gov/?g=micmac+literacy+and+cognitive+assimilatida&D267957

Battiste, M. (1998). Enabling the Autumn seed: Toward a decolonized approach to
Aboriginal knowledge, language, and educat©anadian Journal of Native

Education, 221), 1627.


http://eric.ed.gov/?q=micmac+literacy+and+cognitive+assimilation&id=ED267957

11z
Battiste, M. (2007). Research ethics for protecting Indigeknawledge and heritage:

Institutional and researcher responsibilities. Ilénzin & M. Giardina (Eds.Ethical
Futures in Qualitative Resear¢pp. 111-143). Walnut Creek, CA: Leffoast Press.

Battiste, M. (2013)Decolonizing education: Nourishingé learning spirit SaskatoonSK,
Canada: Purich Publishing Limited.

Battiste, M., Bell, L.& Findlay, L.(2002). Decolonizing education in Canadiamiversities:
An Interdisciplinary, internationalndigenous research proje€anadian Journal of
Native Education, 2@), 8295.

Battiste, M., Bell, L., Findlay, 1., Findlay, L., & Youngblood Henderson, J. (2005).
Thinking place: Animating the Indigenous humanities in educatiba.Australian
Journal of Indigenous Education, 3419.

Bennett, R.Mattz, P., Jackson, S., Campbell, H. (1999). The Place of writingreserving an
oral language. In J. Reyhner, G. Cantoni, RSN Clair &E.Parsons Yazzie @s.),
Revitalizing Indigenous Languaggw®p. 84102). FlagstaffAZ: Northern Arizona
University.

Bhatia, T.K. 013). Bilingualism and multilingualisn@xford Bibliographies Retrieved from
http://www.oxfordbibliographies.com.ezproxy.library.uvic.ca/view/document/obo
9780199772810/0b6878019977281@056.xml

Brandt, D., & Clinton, K. (2002). imits of the local: Expanding perspectives on literasya
social practiceJournal of Literacy Research, @), 337#356.

Brophey, A., & Raptis, H. (2016). Preparing to be allies: Narratives cimdigenous
researchers working in Indigenous conteAiberta Journal of Educational

Research, 63), 23%252.



114
Browni ng, P. (2016). Thwes Plriotbd reanc yo:f &dndésd § 10 mg

ikala, Revista de Lenguaje y Cultura,(3), 301312.

Cantoni, G (1999). Using TPRtorytelling to deveop fluency and literacy in Native
American languages. In J. Reyhner, G. CantonN F5t. Clair &E. Parson¥azzie
(Eds.),Revitalizing Indigenous Languagg®. 5358). Flagstaff, AZNorthern Arizona
University.

Charmaz, K. (2003). Groundddeory:Objectivist and constructivist methods. MK.
Denzin & Y.S. Lincoln (Eds.)Strategies of qualitativequiry (pp. 249 291).
Thousand Oaks: Sage Publications Inc.

Charmaz, K. (2014). Groundddeory inglobal perspective: Reviews hpternatimal
researcherualitative Inquiry, 209), 10741084.

Canada House of Commor{2012).Economic Action Plan 201Retrieved from

https://www.budget.gc.ca/2012/plan/tmim-eng.html

Canadian Literacy and Learning Netwo(€LLN) (2016).Literacy statisticsRetrievedrom

http://www.literacy.ca/literacy/literacgub/

Center for Applied Linguistics, (2016). Directory of Figre Language Immersion

Programs in U.S. Schools. Retrieved frbtip://webapp.cal.org/Immersion/

Collins English Dictionary(2018).D e f i n i tedagogybRetfieved from

https://www.collinsdictionary.com/dictionary/english/pedagogy

Council of Atlantic Ministers of Education and Trainif@AMET/CAMEF) (2009).
Literacy: Key to learning and path frosperityi an action plan for Atlantic
Canada 20022014 Retrieved from

http://www.cametcamef.ca/images/eng/pdf/Literaey%20t0%20Learning.pdf



https://www.budget.gc.ca/2012/plan/toc-tdm-eng.html
http://www.literacy.ca/literacy/literacy-sub/
http://webapp.cal.org/Immersion/
https://www.collinsdictionary.com/dictionary/english/pedagogy
http://www.camet-camef.ca/images/eng/pdf/Literacy-Key%20to%20Learning.pdf

11F
Creswell, JW. (2014).Research design: Qualitative, quantitative, and mixed methods

approachesThousand OaksCA: SAGE Publications.

Crippen, J. & Robinson, L. (2013). In Defenseldw tone wolf: Collaboration itanguage
documentationLanguage Documentation &onservation, 7123135.

Cruz, E. & Woodbury. A. (2014). Collaboration in the context of activist teaching and
scholarshipExperience from the Chatinanguagelocumentatiorproject.
Language Documentation & Conservation282286.

Cummins, J. (198). Language and literacy acquisition in bilingual conteldsrrnal of
Multilingual and Multicultural Development, {0), 1731.

Cummins, J. (2000).anguage, power and pedagogy: Bilingual children in the crossfire
Clevedon, UK: Multilingual Matters.

Cummins, J. (2005). A proposal for action: Straes for recognizing heritaggnguage
competence as a learning resourciaivithe mainstream classrooithe Modern

Language Journal, §8), 585592. Retrieved fromhttp://www.jstor.org/stable/3588628

CzaykowskaHiggins, E. (2009). Research nedsl, community engagement, dimjuistic
fieldwork: Reflections on woikg within Canadian Indigenow®mmunitiesLanguage
Documentation & Conservation(B), 15-50.

Davidheiserd. 2002. Teaching German with TPRS (Total Physical Response Storyte D)
Unterrichtspraxis/Teaching German, @3%, 25-35.

De Korne, H. (2009)indigenous language education policypporting community
controlledimmersion(Unpublished MAthesis). Uiversity of Victoria, Victoria,Canada.

Franks, S.& Gessner, S. (2013)\ Guide tdanguagepolicy andplanning for B.C. First

Nationscommunites Fi r st Peopl es dwoadBhytBCr al Counci


http://www.jstor.org/stable/3588628

11¢€
Retrieved from

http://www.fpcc.ca/files/PDF/Language _Policy Guide/FPCC_Policy Guide 2013.pdf

Freirg P.,& Macedq D. (1987) Literacy: Reading the word & the worldondon UK:
Routledge & Kegan Paul

Friedman, D. (2012). How to collect and analyze qualitative data. In A. Mackey, & S. Gass
(Eds.),Research methods in second language acquisition: A practical (fistled., pp.
180-200. Malden, MA: Wiley-Blackwell.

GardnerE. (2010. How does WAYKteachreading andvriting? Retrieved from

https://whereareyourkeys.org/haloeswayk-teachreadingandwriting/

GardnerE.(2011)1 6 . At mg& thetap20 WAYK techniquesRetrieved from

https://whereareyourkeys.orgHist-in-time-the-top-20-wayk-techniques/

Gee,J.P. (986. Orality and literacy: From the savage mind to ways with warBSOL
Quarterly, 2@q4), 719746.

Gibson W., & Brown, A. (2009) Working with Qualitative DataLondon UK: SAGE.

Glass,R.D. (2014. Freire, Paulo: Pedagogy of thppressed anditical pedagogyIn D.C.
Phillips (Ed.),Encyclopedia of Educational Theory and Philosoffy. 337-339).
Thousand Oak<CA: SAGE.

Goody, J.(1968) Literacy in traditional scieties Cambridge UK: Cambridge University Press

Goody J.& Watt, I. (1962) The Consequences literacy Comparative studies in society and
history, § 304-345,

Gort, M. (2009. Biliteracy. In E.F. Provenzo & AB. ProvenzqEds.),Encyclopedia of the

Social and Cultural Foundations of Educatidrhousand Oaks, CA: SAGE.


http://www.fpcc.ca/files/PDF/Language_Policy_Guide/FPCC_Policy_Guide_2013.pdf
https://whereareyourkeys.org/how-does-wayk-teach-reading-and-writing/
https://whereareyourkeys.org/16-just-in-time-the-top-20-wayk-techniques/

117
GreenA. K. (2009). The politics of literacy: Countering the rhetoric of accountabilityhen

spellings report and beyon@ollege Composition and Communication(H1 367384

Grenoble, L. A., & Whaley, L. J. (1998ndangered languagesahguage loss andommunity
responseCambridge UK: Cambridge University Press

Grenoble, L. A., & Whaley, L. J. (2005aving languages: Amiroduction to language
revitalization Cambridge UK: Cambridge University Press.

Greymorning S.N. (2011). A language warrior's eighteen years of running a gauntlet for
Indigenous language¥he Canadian Journal of Native Studies(131193203

Greymorning S.(1999. Running thegauntlet of an Indigenodsnguaggrogram. h J.
ReyhnerG. Cantonj R. N. St. Clair,& E. P. Yazzie (Eds.)Revitalizing Indigenous
Languagegpp. 6-16). Flagstaff, AZ: Northern Ariana University

Guest, G., MacQueen, K&, Namey, E. (2014)Applied thematic analysitos AngelesCA:
Sage Publications.

Gulati, S. (2013) Literacy matters: Unlocking the literacy potential of Aboriginal peoples in
Canada, TD Economics special repdRetrieved from TD Reads website:
https://tdreads.com/literaayattersunlockingthe-literacy-potentiatof-aboriginat
peoplesin-canada/

Hampton, E. (1995). Towards a redefinition of Indian etianaln M. Battiste, & J.

Barman (Eds.)First Nations education in Canada: The circle unfolgp. 546).
Vancouver: UBC Press.

Harwood D., DiCesare, DM., & Rowsell,J. 2017). Multimodality. In K. Peppler (Ed.}the

SAGE encyclopedia of aaf-school learningpp. 516512). Thousand Oaks, CA:

SAGE.



11¢
Hermes, M. (2007). Moving toward the language: Reflections on teaching in an Indigenous

immersion schoollournal of American Indiaiducation, 463), 5471.

Hermes, M., Bang, M& Marin, A. (2012). Designingndigenous languagevitalization.
Harvard Educational Review, §2), 381402.

Ho 6 o ma n,Kw(2005) iHe Lei Ho'oheno no na Kau a Kau: Language, performance and
form in Hawaiian poetryThe Contemporary Pacific, (1), 29-81.

Hornberger, NH. (1996).Indigenous literacies in the Americddew York NY: Mouton de
Gruyter.

Hornberger, N. H. (2008Encyclopedia of language and educatiblew York NY: Springer.

Kell, C. (2006. Crossing themargins: Literacysemiotics and theecontextualisation of
meanings In K. Pahl& J. Rowsell (Eds.)Travel Notes from the New Literacy Studies:
Instances of Practicpp. 147169).Clevedon UK: Multilingual Matters.

Kovad, M. (2006).Searching for arrowheads: Amduiry into approache® Indigenous
research using &ibal methodologywit a N° hi T aw KvorkhketwT i ht amo wi
(Unpublished dctoral dissertation)Jniversity of Victoria, Victoria, Canada.

Kovach, M.(2009).IndigenousMethodologies: Characteristicspnversations, and
contextsToronto, ON: University of Toronto Press.

Kovach, M. (2010). Conversational method in Indigenous resefirsh Peoples Child &

Family Review, &), 4048. Retrieved from

https://fncaringsociety.com/sites/default/files/ondjparnal/vol5num1/Kovach pp40.pdf

Land, C. (2015)Decolonizing solidarity: Dilemmas and direati® for supporters of

Indigenous struggled.ondon UK: Zed Books


https://fncaringsociety.com/sites/default/files/online-journal/vol5num1/Kovach_pp40.pdf

11¢
Legg, S. (2017). Bcolonialism.Transactions of the Institute of British Geographerg;342345

348.

Leonard, WY. (2017).Pr oduci ng | anguage r ecl a.olantguagen by de
Documentation and Description, 145-36.

Lichtman, K.(2012. Research on TPR Storytelling. In B. Ray & C. S€Elys.) Fluency
Through TPR Storytellingpp.304-311). BerkeleyCA: Command Performance
Language Institute.

Lin, A. (2016) Language across the curriculum & CLIL in English as an additional language
(EAL) contexts: Theory and practicBingapore: Springer.

Mascalg M. (2014) Worldview. InT. Teo Ed.), Encyclopedia of Critical Psycholodpp.
20682092). New York NY: Springer.

Matusov, E, & St. Julien, J. (2004). Print literacy as oppression: Cases of bureaucratic,
colonial, and totalitarian literacies and their implications for schooliegt 24(2), 197
244,

McCarty, T.L. (2003). Revitalising Indigenous languages amtogenising timesComparative
Education, 3@), 147163.

McCarty, T. L. (2005)Language, literacy, and power in schoolihgndon UK: L. Erlbaum
Associates.

McKay, G. (2011). Policy anchtligenous languages in Australfeustralian Review of
Applied Linguistics, 343), 29#319.

McClay, E., Little, C., Wysote, MB., Vicaire, S., Wysote, T., Metallic, M., Metallic, X,
Coon, J. (2013). Student -lgareingshppegh mukives on M

modal teaching: ACommunitylinguistics partnershignternational Conference on



12C
Language Documentation and Conservatiere br uary 201 3. Hawai 0Ii

Hawai 0i . Retrieved from

http://migmaq.org/wpcontent/uploads/2013/02/ICLDChandout.pdf

Nakata, NM., Nakata, V., Keech, S., & Bolt, R. (201Pecolonial goals and pedagogies
for Indigenous studie®ecolonization: Indigeneity, Education & Societyl )l 12@40.

Noori, M. (2013) Anishinaabemowin: Language, family, and community. In L. Hir(téd.),
Bringing our languages home: Language revitalization for fam{logs 118140).
Berkeley, CA: Heyday.

OECD, & Statistics Canada. (200Q)teracy in the information age: Final report dieg
international adult literacy surveyRetrieved from OECD iLibrary website:
https://www.oecdlibrary.org/socialissuesmigrationhealth/literacyin-the-information
age_9789264181762n

OECD. (2018). What we do and how. Retrieved from

http://www.oecd.org/about/whatwedoandhow/

Office of the Auditor General of British Columbia. (2Q0Biteracy: Creating the conditions for
reading and writing succes@007/2008Report6). Retrieved from
http://www.bcauditor.com/pubs/2008/report6/literamgatingconditionsreadingand
writing-success

Ong,W. J. 1980. Literacy and orality in ouritnes Journal of Communication, 80). 197204.

Ong,W. J.(2002. Orality and literacy: The Tectologizing of the wonﬂznd ed.). New York,

NY: Routledge.


http://migmaq.org/wp-content/uploads/2013/02/ICLDChandout.pdf
http://www.oecd.org/about/whatwedoandhow/

121
Orpwood,G. (2015. Curriculum.In R. Gunstone (EY}.Encyclopedia of scienc&ecation

Dordrecht NL: Springer. Retrieved from

https://link.springer.com/referenceworkentry/10.1007/94807-61650 1465

OsmeraM. (2015) Worldview. In J. M. Bennett (Ed.J,he SAGE encyclopedia of intertuhl
competencépp.877-880). Thousand Oaks, CA: SAGE.

Pacific Resorces for Education and Learnif@0049.Pr i nt | i teracy: A Teach
Retrieved fromhttp://prel.org/index.php?/resources/edilgracy-andassessmesor-
learningk-3-series

Paj dzA (®818.dhe Linguisticworldview anditerature | n A .S. Dagaher&, P. D .

G o z o \Eslk),jThe Linguistic worldview: Ethnolinguistics, cognition, and cult{og.
39-60). London,UK: Versita

Parker, A. V. (2012)Learning the language of the laidnpublishedVA thesis). Unversity of
Victoria, Victoria,Canada

RappaportJ.& Cumming T. (2012) Beyond the lettered city: Indigenous literacies in the
AndesDurham, NC: Duke University Press.

Reyhner, J., Cantoni., St. Clair, RN., & Yazzie, E.P. (1999Revitalizing Indigenous
LanguagesFlagstaff, AZ: Northern Arizona University

Rice, K.(2009. Must there be two solitudes? Language activists and linguists working together.
In J. Reyhner &L. Lockard (Eds.)Indigenous language revitalization: Encouragement,
guidance & lessons learndfdp. 3%59). Flagstaff, AZ: Northern Arizona University.

RomerolLittle, M.-E. (2006) Honoringour own: Rethinking Indigenoulenguagesndliteracy

Anthrgpology & Education Quarterly, 34), 399402


https://link.springer.com/referenceworkentry/10.1007/978-94-007-6165-0_146-5

122
Sarkar, M., & MetallicM. A. (2009). Indigenizing the structural syllabus: Tallenge

of revitali zi ngTh&CabagiamdVigdenn hanguags Reviayayvue
canadienne des langues vivant®§(1), 4971.

Sayer P.(2008) Proficiency,fluency, andnastery In J.M. GonzaleZEd.), Encyclopedia of
bilingual education(pp.673-675) Thousand Oaks, CA: SAGE.

SebbaM. (2007). Spelling and society: The Culture and politics of orthography around the
world. Cambridge, UKCambridge University Press

Siegel,M. (2006. Reviewof research: Rereading the signs: Multimodal transformations in the
field of literacyeducationLanguageArts, 841), 6577

SkutnabbKangas, T. (2002).anguage Policies anddtication: The Role of educatiam
destroying or support i ngPadertpesemedatlthd &erld | i ng ui
Congress on Language PoliciBarcelonaES Linguapax.

SkunabbKangas, T. (2008). Human rights and language policy in education. In $.8/1dy
H. Hornberger (Eds.Encyclopedia of language and educat{pp. 107119) Boston,

MA: Springer.

SkutnabbKangas, T., & Phillipson, R. (20100he global politics of language: Markets,
maintenance, marginalization, or murder? In N. Coupland (Ede)Handbook of
Language and Globalizatiofpp. 7#100).Malden, MA:Blackwell.

Smith, L. T. (1994)In search of a language and a shareable imagiaorld: e kore taku moe
e riro i a koeHecate, 2(2), 162-174.

Smith, L.T. (2012).Decolonizhg methodologiesResearch and Indigenous peop(2sd ed.).

London UK: Zed Books.



12¢
Sparks, R., Patton, J., Ganschow, L., & Humbach, N. (2012). Relappsreamong LJprint

exposure andarly L1 literacy skills, L2 aptitude, and L2 proficien&eading and
Writing, 257), 1599 1634.

Street,B. V. (200)). Literacy and development: Ethnographic perspectiiew York, NY:
Routledge.

StrongWilson, T.(2007). Moving horizons: Exploring the role of stories in decolonitieg
literacy education of white teachehsternational Education, 31). Retrievedrom:

http://tracetennessee.edu/internationaleducation/vol37/iss1/7

Talmy, S. (2010). Qualitative interviews in applied lirgjigs: From research instrumeat
social practiceAnnual Review of Applied Linguistics,, 328 148.

Truth and Reconciliation Commission of Gaia (2015).Summary of the Final Report of
the Truth and Reconciliation Commission of Cand&etrieved from
http://lwww.trc.ca/websites/trcinstitution/File/2015/Findings/Exec_Summary_ 2015 05 3
1 web_o.pdf

UNESCOEducation Sectof2004).The plurality d literacy and its implications for policies and
programmesRetrievedrom UNESDOC website:

http://unesdoc.unesco.org/images/0013/001362/136246e.pdf

UNESCO Institute fofStatistics (UIS)(2014). Literacy. Retrieved from

http://www.uis.unesco.org/literacy/Pages/default.aspx#top

United Nations Educational, Scientific and Cultural OrganizathESCO) (1959).Records
of the General Conference, tenth session, Paris, 1958: Resoluetrgeved from
UNESDOC websitehttp://unesdoc.unesco.org/Ulis/egi

bin/ulis.pl?catno=114584&set=4BE18CBC_3_16&gp=1&Iin=1&I1=1


http://trace.tennessee.edu/internationaleducation/vol37/iss1/7
http://unesdoc.unesco.org/images/0013/001362/136246e.pdf
http://www.uis.unesco.org/literacy/Pages/default.aspx#top

124
United Nations Educational, Sciéit and Cultural Organization (UNESCQO(2006).

Understandings of literac¥ducation for All Global Monitoring Reporthapter 6 (pp.
147-159). Retrieved from

http://www.uneso.org/education/GMR2006/full/chapt6 _eng.pdf

United Nations General Assemb(2008).United Nations Declaration on the Rights of
Indigenous People&Retrieved from

http://www.unorg/esa/socdev/unpfii/documents/DRIPS _en.pdf

University of British Columbia, First Nations and Indigenous Stud&&09).UN Declaration
on the of Indgenous PeopleRetrieved from
http://indigenousfoundations.arts.ubc.ca/home/gluidibenousissues/urdeclaration
on-therights-of-indigenouspeoples.html

Virtue, H., Gessner, S Daniels, D. (2012)B . C. 0 s-Apjrantice kanguage
Program Handbook=i r st Peop !l acd. Retriévedftomr al Cou

http://www.fpcc.ca/files/PDF/MAP HANDBOOK 2012.pdf

Wallace,S. (Ed.). 015. A Dictionary of Educatior2™ ed.) Oxford, UK: Oxford University
Press.

Where are your keys? [Website]. (2016). Retrieved finttm//whereareyourkeys.org/

Wiart, N. (2017, July 3). Lost words: how dozens of Indigenous languages in Canada are in
danger of disappearirfVeb log pst]. Retrieved from
https://www.utoronto.ca/news/lestordshowdozensindigenousanguagesanadaare

dangerdisappearing


http://www.unesco.org/education/GMR2006/full/chapt6_eng.pdf
http://www.un.org/esa/socdev/unpfii/documents/DRIPS_en.pdf
http://www.fpcc.ca/files/PDF/MAP_HANDBOOK_2012.pdf
http://whereareyourkeys.org/

12t
Wickens, CM., & Sandlin, JA. (2007). Literacy for what? Literacy for whom? The politics of

literacy education and neocolongth in UNESCQO and World Banksponsored literacy
programsAdult Education Quarterly, 34), 275292.

Wilson, S. (2007). Guest editorial: What is an Indigenist research paraGigna@ian
Journal of Native Education, 89), 193195.

Wilson, S. (2008)Research is ceremony: Indigenous research metigamipeg MB:
Fernwood.

Winstead, T., Lawrence, A., Brantmeier, E. J., & Frey, C. F. (2008). Language, sovereignty,
cultural contestatiorgnd American Indian schools: No child left behind and a Navajo
test caseJournal of American Indian Education, @F, 4664.

YamadaR.-M. (2007). Collaborativdinguistic fieldwork: Practical application of the
empowerment modellanguage Documentation and Conservatiti2), 257-282

Zydney, J. M. (2012) Scaffolding. In N. M. Seel (El.Encyclopedia of the sciences of learning

(pp. 29132916) Boston, MA Springer.



