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ABSTR,;CT 

The present study was conc er ne d with th e r e lati onship betwe e n pa r­

ent s ' s e lf-r e po r ts concerning thr ee pa r en t a l co nstructs ; child-rearing 

att itudes , perc e i v ed persona l competence , and preferred cho ice o f pa r­

enting st y le; and the observed behaviour of parents with their child. A 

multiple regression was performed to determine which combination of the 

ide ntified constructs had the greatest pr e dictive validity in terms of 

par e ntal behaviour . Finally, at - test was utilized in order to ascert -

ain if parents who had attended a parenting c ourse differed from pa rents 

who had never attended a parenting course. 

Parents ' attitudes toward ch i ld- rearing were measured by the Parent 

Attitude Research Instrume nt developed by Schaefer and Bell (1958) . Ty­

l e r's (1978) Behav ioural Attributes of Psychosoci a l Competence Scal e was 

utilized to assess par en ts' perceived sense of competence . A Parenting 

St yles Inve ntor y deve l ope d by the r esearche r in collabo r at i on with a 

c o ll eague was empl oyed to de termine the pr e f er r e d choice of parent ing 

style . Eac h mea sur e categorized gene ral resp onses into thr ee par e nting 

styles: democrat ic, autocratic, and perm issive . 

Pa rents' b ehaviou r was assessed by obse rving pare nts' involveme n t in 

a pl ay task wi th th e ir chi l d . Data r r l at ing to sp e c i fic parental behav-

i our was co ll ected by video taping this interact i o n . Parti c ipatio n in t h e 

pl ay task was vid eota pe d in o r de r to pr ov ide a descr i ptive acco unt o f 

the parents ' par ticul ar parenting styl 0 . A Behav i our Observat i on Rat ing 

Scale for mulated by thr re sea r cher was us ed in rating and categ o r izing 

pa renti ng be havi o ur s during Lh r v i de o d'.)<' d in l' r act i o n . In c1ddiri o n , 



iii 

par enta l behaviour wa s r ated on th e Emi:-,t:hi c Behaviour Scal e deve l ope d 

by Stover , Gu e rn ey and O'Conn e ll (1 97 1 ) . Specific beha vi ours were categ-

ori zed in to democ r a ti c , autoc r atic a nd permiss ive st y l es o f parenting. 

Pa r e nts o f chi ldren betwee n the ag e s of three and fi ve years volun­

teered t o pa rtic ipate in this study . Data wa s collected from eight 

fat hers and 22 mothe r s . Pa rents compl e ted the written measu r es (Parent 

Attitude Re searc h Instrume n t , Par e nting St y les Inve ntory, and Behaviour­

al Attributes of Psychosoc ial Competence) in two groups . One group of 

16 paren t s completed the measures prior to engaging in the pla y task 

with th e ir child . A s econd group of 14 parents f i ll ed out the measures 

f o llowing parti c ipati on in the play task. Individual sessions were sched­

ul ed for each pa r e nt and c h ild to participat e in the play task . Video­

ta pes of the play task were rated independently on the Behavioura l Observ­

ation Rating Sc a l e an d the Empathi c Behaviour Sc a le. 

Parents' r e sponses to the written measures ,,ere correlated with rat ­

ings on the behavio ur r at ing scal es . The Parenting Styles Inventory 

yielded signif icant correlations f or the cho ices of autocratic and pe r­

missive sty l es of pa r enting and r e l ate d autocrat i c and permissive pa r e nt -

ing behav iours as rate d on t he Behaviour Observation Scale . Significant 

negat ive correl at ions we re found between the choices of democ r at i c and 

permissive styl es o f pa r enti ng and th e obse rvation of autoc r atic behav i ours. 

Th e r e wer e no significant co rrelati on s be tween th e choice of a democratic 

style of pa renting and actua l parenting behav i our . 

No sign ifica nt corre l at i ons were fou nd between parent s' se l f-reported 

att itude s a nd th e ir r a r ing s on the Beha viou r Obs ervat ion Rati ng Scale . A 

si gnificant corre l at i on was fo und between onr subscalr of the Parent Attit­

ud e Research In st rumen 1 Jnd t hr L O L ,il LJ ing fr orn rh (• Emp ,i t hi , P. a•h,1\'i vur 



Zer o- o r de r cor , e l ations did not yie l d any signi fi cant co rr e l a t i ons 

bet~ee n pa r ents' self - rep o rted attitudes and th e ir ra t ings on the Be h av ­

iour Obse r vat i on Rat ing Sca l e . A significant co rr e l at ion (p <. 0 5) was 

f ound between one subsca l e o f the Par e nt Attitude Research Instrument 

an d the t ota l score of th e Empathi c Beha v i ou r Sc al e . This cor r e l at i on 

impli ed that parents who rep ort a more r e j ecti ng attitude exh ibit a l ow 

lrvc l o f empat hy whe n in terac ting with the ir ch il d . 

' 
Positive correlations (p <.05) resulted between parents' perce ived 

sense of competenc e and the occurrence and fr equency of democratic par­

enting be ha vi our. 

Consideration of the maximum combination of the measures of attitude , 

comp ete nce and cho i ce of parenting styl e which would have the greatest 

pr e dictive validity in terms of parental behavio ur did not contribute any 

significant relati ons hips. At-test analysis found few differences be­

twe en parent s who had attended a parenting course and parents who had not 

taken such a course . 

This st udy supp o rts the conclusion tha t parents' self-reported atti­

tudes toward child-rea ring and perceive d leve l of competence cannot be 

co nside r ed val i d predictors of parent ing behaviour . There is evidence 

that a preferred choice of pa renting style is a sign ificant singl e pre­

di c tor of pa r e n t ing behavi ou r spec ifi c to th e styl es o f autocratic a nd 

perm i ssive parenting . Democrat i c parenting behav i our does no t appear to 

be r e l ated to pa ren ts ' self - repo r ts of art itud e or prefer r ed 

pa r ent ing sty l e . Parents who have attended pare nt c o u rses do not seem 

study . 

Ex am iners : 
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CHAPT E~ 1 

STAT EMENT OF THE PROBLEM 

Parent ing , as us ed in this study, is described as the kn ow l edge , 

attitudes and practices direct ing peo pl e in their r o l es as par ents (Hur ­

lock, 1972). Coopersmith (1967) states a be li ef that parents have the 

s t r engt h and powe r to en f o r ce the ir dema nds and to estab li sh the limi ts 

and framewo rk within which their children function. For children, par­

ents assume the position of nurturing, benevolent authorities who are 

ab l e to define rights and privileges , establish limits t o freed om , and 

generally lay the foundation for their chi l d's fu t ure inde pendence . The 

behaviour of parents influences not only the present parent -child rel a ­

tionship but the whole future life of the child (Dreikurs, 1953). 

Several characteristics of the parental role are thought t o have 

relevance for any consideration of parent-child interactions. Three 

specific factors are considered by the researcher to be related to par-

ental behaviour: the att itudes and beliefs held by parents, the kn ow ledg e 

parents have of various parenting styles and their pref erred c ho i ce of 

styl e , and the percepti ons held by parents o f their personal competence . 

It is a matter of speculation as to which, if any, of these factors, ha s 

a strong relationship to the be haviour of parents with their children. 

Soc i ety i s in the process o f mak ing pa rentho od a hi gh l y se lf-con-

sc i ous , se lf-regar ding a ffair (T i tmuss , 1954 ) . ln doing so , it is add-

ing heav il y to t he se nse o f pcrsoll a l respons ibi l i ty among pa r ents . Kn ow­

ledge of t hos e factors whi c h ha ve the greates t relationship to parenta l 

behavi our would increase the awareness of bot h the helping profess i onal 

a nd pa r ent . Th e awaren ess ga ined could resu lt in a more re s ponsible and 

f oc used dppr oach t o vst :1b lishillg crnd m..1illt ,1ill illg pus i l i VL' parl'n t - c hi l d 



r e l ati ons h ip s . 

Pu r pose of t he St udy 

Th e purpos e o f thi s st ud y was t o de t e rmin e if pa r e nt s ' att i t udes 

a bou t pa r e nting, pr e f er r e d c ho i ce o f pa r e n t ing st y l e and pe r c e i ve d per ­

so na l compe t e nc e co rr e l a t e with th e ir ac tua l pa r e nting behav i our . The 

r e l a t i ons h i p among th e three pa r e nt c onst r uc ts (att i t udes , c ho i ce o f 

parenting styler and per c eived competence) was examined to determine 

which, if any, combination was best able to predict parental behaviour. 

2 

Schaefer and Bell (1958) claim that the development of measures of 

pa r ent construct s which a r e r e levant t o the ir role pe rf ormance pe rmi t s 

pr ediction of par ental behavi our with their child . The deg re e of c orr e l­

ation between attitudes, choice of parenting style, perceived comp e t ence 

a nd parental behaviour provides information from which inferences can be 

generated concerning the reliability and validity of the se construc ts i n 

predicting parental behav iour. 

This study was conc erned with the relationship between what parents 

say and think about th e ir be hav i our with th e ir c hild, an d how they act ually 

do int e r ac t with t he ir c hild. Parent s have a c ho i c e r ega r ding how t o re ­

spond in a given situa t i on . The wa y the pa rent r e sp onds de t e r mine s th e 

nature of the int e ra c ti on with their c hild ( Combs, Avil a and Purke y , 

1978) . In te r ac ti ons a r e c ha r ac terized by a numb e r o f be hav i our s whi ch 

ca n be cat ego r ized i nto dist i nc t st y l e s o f pa re n t i ng ( Be cke r , 1968) . 

Categor i za ti on o f pa r e nt co nst ruc ts and be ha v i our s int o pa r e n t ing st y l e s 

pr ov i des a mea n s o f determ ini ng th e c o rre l at i on betwe en pa r ent be hav i ours 

a nd pa r e nts ' r e po r ts of how the y in t e r ac t wit h t he ir c h i l d . 

To da te , studi e s whi c h ha ve c oncentra ted on a s s e ssing const ructs 

s uch as at it ud es , prefer r e d pa r e n t i ng sty l e a nd pe r ce ive d com petence 



have f a il e d to e xamine t hese co nst ruc t s in r e l at i on to dir ect obse rva -

ti on o f pa r e nt be ha vi our . In a dd i t i on , t here has been lit t l e emph as i s 

on determ ini ng th e ma ximum r e l a ti ons hip among pa r e n t const ruc ts whi c h 

wo uld be most e ff ect ive in pre di c ting pa ren t be ha vi ou r. 

Pr e di c ti on of par e n t be ha viour ba se d on the e xa mina ti on o f sing l e 

co nstr ucts and t he l ack o f a meas ur e whi c h asse s ses and catego r izes ob ­

served parental behaviour have limited the scop e of previous studies. 

3 

This study extended the present understanding of pa r ental behaviour 

by assessing the relationship of three parent constructs to observed be­

hav i our of par e nts and by categorizing these construct s an d behaviours 

into distinct parenting styles. As well, this study examine d the maxi­

mum relationship among the three constructs to de t ermine the combination 

which has the greatest predictive validity . 
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CHAPTER 2 

REVIEW Of RELATED LITERATURE 

Th e par e nt- c hild relationship has be en subject to cr itica l analysis 

by researchers in the social science prof ess ions. Research in education, 

ps ych iatry and co unselling ps yc ho l ogy has provided co nfirmation that a 

vital aspect of parenting is the style in which a parent interacts with . 
his / her ch il d . Helping professionals invo l ved wi th parents must often 

specu l ate or tr y to predict how a parent interacts wi th a child in the 

da y- to - day life of the parent - child system . Parents themselves are fre -

quently uncertain about how or if their thoughts and attitudes relate 

to their be haviour wi th their child . The literature was selected and re -

viewed fo r the fo l lowing purposes : (a) to examine the relat i onshi p s be­

tween attitudes, knowledge, perceived competence, and behaviour, (b) to 

focus on as pects of attitudes, knowledge, competence, and behav i our which 

are re l evant to parenting and parenting sty l es, (c) to document concerns 

regarding using the parent construc ts of attitudes, perceived competence, 

and knowledge as predictors of parent behaviour, and (d) to summarize 

the system of classifying parent behav i our employed in this study . 

Re l ationship Between Parents ' Knowledge of and Preferred Parenting Style 

and Behaviour 

In recent years parents have be e n pr e se nt ed with a n array of adv i ce 

and factual statements abo u t. the " best." way t o r aise c hildr en . Parent.s 

are inc r eas ingl y turning to experts i n chi ld development for guidance 

r ega rding the " right" way in which t o raise their child and to behave in 

interaction with their ch ild . Man y pare nt education programs have been 

estab li s he d with the goa l of sha ri ng kn ow ledge and skill s on parenting 
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with th ose pare nt s in ne ed . fin e ( 1980 ) c ont e nds that parent e ducat i on, 

through in format i on a nd skill s i mpa rt ed , doe s a im a t achieving some be ­

havi ou r cha nges on th e part of th e par e nt. Parent ed ucation is c onsid­

e r ed t o be a n act i v ity us ing educational techn iques in orde r to effect 

change in par e n t r o le performa nce (Brim, 1965) . Pare nt s who l ack kn ow ­

l edge , inf o rmation, o r e xp erienc e a r e ass umed by paren t educato rs to be 

engage d in maladaptive parent behaviours (Freeman, 1975). In addition, 

it is pr esumed that pe op le, if made aware of effective parenting styles, 

will be capable of applying this information to their situation in order 

to evoke change ( Freeman, 1975). The re are few studies which report cor­

relations between a parent 's factual knowledg e of child development and 

his role performance, nor the relation of parental knowledge to charact­

eristics of their children (Brim, 1965). An assumed sequence of events 

has been viewed as follows (Brim, 1965): (a) changes in a parent's 

factual informati on (knowledge), (b) subsequent changes in attitudes and 

beliefs, and (c) manifested changes in overt actions. 

Brim (1965) qu e stions the va lidity of the assumption involved in 

this view o f the causal sequence. A parent may inde e d state a preference 

in parenting styl e s based on information obtained and never demonstrate 

this choice through overt action with their child. 

Endres a nd Evans (1968) evaluated the e ff ec ts o f par e nt e duc a ti on 

pr ograms on kn ow l edge , a tt i t udes , a nd overt behaviour o f par e nts . Three 

randomiz e d groups of f ourth grade children and th e ir r es pect ive par ents 

compris e d the experimental, pl acebo, and control groups (N = 90 ). Par­

ents in the e xp er ime ntal gro up were invo lved in a se ri es of e i ght study 

discussion meetings he ld at two -week intervals , each l ast ing two hours. 

Six t opi cs we r e the f oc us o f meet i ngs : (a) f e e li ngs o f sec u r i tv a nd a d-
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equacy, (b) und e rst a nding se l f and o th e rs, (c) democ ratic values and 

goals , (d) problem- so l ving attitudes a nd me thods, (e) self-di sc ipline, 

r espons i bili t y, and fr ee dom, and (f) construc tive attitudes toward 

cha nge . Pa r e nt s in the placebo g r oup at t ended thr ee meetings, spaced a 

month ap art . Th e topics included a tr avelog of Af rica, un usua l hobbies , 

and Ch rist mas decora ti ons . Parents in the control group r eceived no 

treatment. At the compl e tion of the education prog ram a Parent Educa­

ti on Evaluation Instrumen t was employed and results indicated that par­

ents who participated in parent education study-discussion groups mani­

fested greate r knowledge than those who di d not. 

The Parent Att itude Re search Instrumen t was utilized t o g ive inform­

ation relevant to the parent-chi ld relationship, dominance of parent, 

warmth and permissiveness of parents, parents' encouragement of child's 

self-expression and independence. Results indicated that there were no 

significant diff e r ences in attitudes toward child-rearing amo ng the par­

ents of the experimental, placebo, and control group . Two facets of overt 

parent - child int e r pe rs onal r ela tionships we re observed : parents' conver­

sations wi th thei r cildre n and par e nts ' j oi nt activi ti es wit h their 

children . No significant di ffe rences betwe e n the groups were found for 

the amount or nature of parent-child conve rsation and acti vi t y . 

The au thor s conc.ude that , al t ho ugh participation in a parent ed uca ­

tion program sh ould eff ec t c hanges in a parent ' s factual knowledge, 

awa r e ness o f par e n ting style alternatives , and ove rt beha viou r, th e r e is 

an absence of conclus ive evidence supporting the su pposition that parent 

behaviour c hanges as a result of parent educa tion . 

Chilma n (1964) studie d the ef fectiveness of parent educ ation wi th l ow 

in come families . He concluded that the prog rams survey ed of f e r ed mi nimal 
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ev id e nce that pa r e n t e du c a tion was e ff ec tive in a l te ring be ha vi our o f l ow 

income pare nt s . In th is s urve y no attemp t wa s ma de to assess th e paren t s' 

act ua l be hav i our wi t h t he ir c hil d f o ll owing the pr og r ams . 

The e f fi ca cy o f any prog r a m whi c h pr ov ides pa r e nts wi t h kn ow l e dg e 

c a nnot on l y be judge d by the substance prof e rred pa rti c ip ants and their 

stat e d acc epta nce o f s ame , but r a the r the degree t o whi ch ac tua l rol e 

perf o rmanc e is affected; that is, the natur e of parent behaviours (Harman 

& Brim, 1980). Knowledge gained from education programs often enables 

the parent to s ta te a preferred choice of parenting style (e.g., parent 

may pr e f e r the conc ept o f democratic pare nting to other styl e s of parent­

ing) . Howe ve r, is this informed choice an indicator of subsequent behav­

iour with their child? It is quite possible for a person to be inconsist­

ent if he does not know what direction to take to reach his goal (Deutsch, 

1950). A situation in which the individual is unable to anticipate the 

consequenc e s of one's behaviour, may result in behaviour which is incon­

sistent. Deutsch (1950) believes that it is possible to assert that the 

ma j o r porti on of inconsistency betwee n a person's awar e ne ss of concepts 

and his behav i our r e sul ts fr om a l ac k o f k nowledge on how t o be con s ist­

ent. Consistent behaviour can be seen as an effective skill of putting 

knowledge to us e in rel a tion to a goal (Deu t sch, 1950). Skillful social 

ac t i on ma y r e quir e mo r e tha n t he correc t i nte n t and unpr act i c ed kn ow l e dge . 

Parent e ducatio n pr og r ams h a v e o ffer e d t he most a c ce ss i b l e route t o 

eva luat ing th e e ff ects of kn ow l e dge co nce r n ing a l ter na t e pa r e nt i ng sty l e s 

on pa r e nta l behavi our. As e vid e nced by r ese a r c h t o da te , the r e i s a nee d 

f o r furth e r work in co r re l a ting pa r en t s' awa r e nes s and ch o i c e of pa r e n t ­

ing s t y l e with observed pare n ta l behav i ou r s . 
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Rela tionship Between Pa r enta l Attit udes and Behavi our 

Assessme nt of par ental beh a vio ur determinants requir es t hat we ques -

t i on the i mpact of att i tudes on paren ta l behaviour . Do ski ll s essentia l 

for e ff ect ive parent ing consist o f be ha vi oural expressions o f certain 

attitudes and values? If so, is it poss ibl e to de ve l op skills or behav-

i ours chat are not ent ir e l y consistent with such a ttitudes and va lues? 

Only if it is a s sumed that attitudes constitute a pred isp osit ion t owar d 

act i on ca n recorde d attitudes serve as indicants of behavi our (G e rh a rt & 

Geismar, 1969) . Att itudes are defined in this study as eva luative f ee l-

ings o f pr o or con, favour able o r unf avourab l e, with r egard to pa rticular 

objects; the obj ects may be concrete r eprese nt at i ons of thi ng s or act ions, 

or abstract concepts (De Fleur & Westie, 1963). 

Many investigato rs make the broad ps ychological assumption that 

since attitudes are eva luat i ve predispositions they have conse quences for 

the way people act toward each other. Wi c ker ( 196 9) stat es t hat attit-

udes are see n as prec u rsors of behaviour, as determinants of how a pe rson 

will actua ll y behave in his daily activities . There is often an expec t-

ation o f att itude - behaviour consistency, that an attitude is an interven-

ing variable operating between stimulus and response and can be inferred 

from overt behaviour. Deutscher (1966) expresses a concern that conc lu-

si ons fr om s ocial res ea r c h whi ch a r e primarily based on verba l r es pons es 

are guid i ng social ac ti on pr og r am s , whi c h a r e prima rily conce rn ed wit h 

overt behaviour . He asks : 

Can we ass ume that if we are attempting to a l t e r beh av i our 
through a traini ng program , an educationa l campaig n, o r 
some k i nd of informat ion in tervention , a measured change 
in att itud e in the "righ t" direc tion results in a change 
in behav i our ? (Deutscher, 1966, p. 250) 

Wi cker ( 1969) l ocated severa l emp i rica l r e sear c h s t udies on a ttitude -
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beh av i our r e l ati onships . The 30 studies invest i gate d me t the f o ll owing 

crit e ria: (a) t he uni t o f observat i on i s a n individua l, (b ) at l east 

one att itudinal meas ure and one behav i our a l meas ur e toward the same ob-

ject must be obtai ne d f o r each subj ec t, ( c) th e att itud e and behaviour 

mu st be measured on separate occasions, and (d) the overt behavio ur a l re­

spo ns e must not be me r e l y t he subject ' s r e trospective verbal r eport of 

his own behaviour. These criteria provide a stringent test o f attitude­

beha v iou r relationships but are comp a tible with the assumption that attit­

udes have consequences for behaviour outside of a testing situation. 

Based on this r eview Wi cke r conc luded tha t it is more lik e l y t hat att it­

ude s will be onl y slightl y r e lated to overt behav i ours than that attit­

udes will be clos e ly related to acti ons. Several of the studies suggested 

that attitude-behaviour consistency may be greater when the overt behav­

iour is assessed in advance of the attitude measur ement (Bellin & Kries­

berg, 1967; Fendrich, 1967 ; Green, 1954). There were also a number of 

studies in Wicker's r ev iew in which behavioural measures prece ded attit­

ude assessment and whi c h show inconsistency (Dean, 1950; Fr eema n & Aatov , 

1960) . Only two o f the 30 studi es used direc t behavioural observation 

of subjects. I n the r ema ining studies the over t behaviours mea sur e d 

were behaviours ass ume d to be relat ed to the attitude obj ect . For ex­

ample, in a st udy of maternity ward patients ' attitudes towar d breast ­

f eed ing , the overt be hav i our was the success o f breast - feedin g judge d 

f rom the amo un t of breast mi lk taken by the inf a nt (N ewto n & Newton, 

19 50) . Obviously, seve ral con tributing fa c tors cou l d acc ount for the 

poor or good in take of t he baby . Contr o l of e xt raneo u s variab l es was 

mi s sing in se vera l of t h e reported studies . 

La Pi ere (1 934) stated r har all meas urement of a t t itu de by th e que s -
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tionnair e technique proceeds on the ass ump tion that rhe r e is a mec hanica l 

r e l at i onship between s ymbo li c and non- symboli c behaviour. La P ie r e arg-

ues that th ere is no necessa ry corre l at i on betwee n s peec h a nd actio n, 

between r esponse to words and to t he realities t hey symbolize . Alt h ough 

La Pie.re's r e search was conducted several years ag o , it i s st ill acknow­

l edg e d as a va l id and r e put a bl e study in the a r ea o f attitudes vs . ac ­

tions (De Fl e ur ' & Warner, 1969). The r esear ch conduc ted by La Piere does 

not involve par ents; howeve r, the generalizability of the r e sults in 

terms of pare ntal attitudes and behaviour is of rel evance in this s t udy. 

In st ud ying the r e l at ionship between attitudes and action La Pi ere spent 

a period of one month trave lling with a Chine se couple. During that 

time 66 hotels, auto camps and tourist homes, as well as 184 restaurants 

and cafes, served the Chinese couple without apparent hesitation. Only 

one establishment refus ed to accommodate the couple. Six months follow-

ing their trave ls La Piere sent a questionnaire to each of the 250 est­

ablishments. With each que stionnaire was an accompanying letter prof e ss­

ing to be a special a n d personal pl ea f or a response. Two types of ques ­

t io nnair es were us ed . Bo th asked , "Wi ll you acce p t members o f the Chin­

ese race as guests in yo ur establishment?" In one of the qu e sti onnaires 

the quest ion was ins e r ted among similar quer i es concerning Germans, Fr e nch, 

Japanese , Russians , J ews , Armenians , Negroes , Itali ans , and Indi a ns . Com-

pl eted rep li es came from 81 r esta ur ants a nd 47 hot e l s . Only one estab ­

l is hme n t stated th at they wo uld serve a Chines e pers on . La Pier e con­

c lude d t hat ir ca nn ot be assumed that attitudes can be concept ua lized as 

in tegrated habit sets whi c h will bec ome operative und er sp ec ific ci r cum-

stances. 

Furrher r esf'arch i s neC'd(•d t o verify o r d ispur P va ri o u s a ss umed 
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source s of infl uence on overt behav i ou r. Suc h res ea rch may l ead to the 

ident ifi cat i on o f fact ors or kin ds of fact ors which are cons ist ent l y 

bett e r pred i c t ors of overt behav i our than att itudes (Wicker , 1969) . 

Rel at i onsh ip Between Parenta l Competence and Behaviour 

Tyl e r ( 1978) has rep o rted three investigation s of stude nts complet-

ing high schoo l o r e nt ering co ll ege t o determine if a c onf i guration of 

, 
ps yc hos oc ial competence exists. A s econd objective of Tyl e r's research 

was to invest igate whether the behavioural attributes of psychosocial 

competence constitute a component of that configuration and are r e lated 

to individua l diff erences in fun ct ioning . The configuration h e ld across 

thr ee samples indica ted a strong relationship betwee n self-att i t udes and 

behavi oural attributes. De termining th e relationship of pare nt a l compet­

ence to parent int e raction may help to identify how parents' feelings 

about their ability to e ffe c tive ly fulfill their pa r enting role affects 

their rol e perf ormance. 

Mondell and Tyler (198 1) studied the relationship of pa ren t psycho-

soc i al competence to parent int e r act i on beh av i our s. Parents and ch ild-

r en (23 pa irs) pa r t i c ipated in a joint probl em-sol v ing / pl ay session with 

observers rating th e parenta l behaviours in the int e rac tions; child re-

sponses wer e no t spec ifi ca lly studied. Individua l psyc hosoc ial comp et -

ence was de fined as a config uration of c harac teri st i c attributes t hat 

fun ct i on to s ustain each ot he r an d pr omo te en ha nced co ping a nd persona l 

ef f ectiveness . Tyler out li ned t he ch a ra c terist i c attributes as : pe r ce p-

tion of the se l f as causa ll y imp ortant in one ' s l ife; a moderate deg re e 

of optimism a nd in te rpe r sona l trust, and an act iv e cop ing sty l e . Parent-

a l competence was inve stigate d as a f ac t o r re levant to d if f e ring s tyles 

of p2ir e 11t p rob l em- s o l v i nt'./ p l a y bcha v i 0u r with c hil d r e n . Pa rents possess -
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ing hi ghe r deg r ees o f competence we r e e xp ecte d t o i nte r ac t wi th thei r 

child in t he foll ow ing ways: (a ) tre at t he child as a ca pabl e pr obl em-

sol ve r, (b) provide mor e indirec t s o luti ons a nd o ff e r f ewe r ph ys i ca l in­

t ru s i ons a nd f ewe r c omma nd s , (c) s how mo r e wa rmth a nd deli ght, (d) pro­

vide more ve rbal and non-ve rbal si g ns of a ppr oval, a nd (e) collaborat e 

with child in de t e rmining probl em-s o lving strat e g i es . The degre e of par­

ental comp e tenc e wa s de termine d thr ough self-repo r t questionnaires com-
' 

pleted one week preceding the actual observed problem-solving situation. 

Competence was measured by a combination of the Rotter (1966) Internal­

External Locus of Control Scale, the Rotter (1967) Trust Scale, and the 

Tyler (1978) Behavioural Attributes of Psychosocial Competence Scale. 

Questionnaires were scored following the observation sessions. Interac­

tion behaviour was measured by global ratings and frequency counts. 

Global ratings consisted of five-point rating scales: the degree to 

which the parent treated the child like a capable problem-solver, commun­

icated feelings or was affectively involved with the child, provided 

guidance and modelling of problem-solving skills. Non-ve rbal frequency 

counts, taken during the session, included acts of physical intrusions 

into the child's probl em-solving attempts, approva l gestures (warmth co n-

tingent on succ essful problem-solving), and disapproval gestures. Verbal 

frequencies (sp oke n indir ect solution suggestions, suggestions in qu e s-

t i on f o rm, sugg e st i ons in comma nd f orm , a pp rova l comme n ts) we r e rated 

se pa r a t e ly from non- ve rb a l beh a vi our s . The re sea r c he r s f ound that mo r e 

comp ete n t pa r e nts int e r ac t e d wi t h a d i ffere n t , cons i ste nt se t o f be ha v-

i our s . Th ey trea t e d t he ir c hild as be i ng mo r e ca pa bl e a nd r esou r ce ful, 

showe d generally warm a nd positive f ee l ing s, provide d a more c onducive 

co n te xt f or l ea r ni ng prob l em- so l ving skills a nd a ll owe d th e child ro ex-
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perience a sense of trust an d se lf-effi cacy . The l ess competen t parent 

gro up met the i r children' s act i on s a nd a pp ea l s wi t h pa ren ta l autho rit a r ­

i an cont r o l, s uggest ing li tt l e faith or in t e r est in t h e ch il d ' s ability 

to so l ve pr ob l ems . Mondel l a nd Ty l er conc l uded th at parent compete nce 

attributes a re significant var i a bles r e l at ing to pa rent behav i our and 

th e ir sty l es of int eract i on . 

Bellinski and Cook (1982) studi ed mo th e rs' pe r ceptions o f t heir 

compete nce in managing selected parenting t asks. Mothers in this study 

reported high l eve ls of competence in their r o l e s as parent s a nd stated 

that they had f ew pr obl ems in dea ling with any conce rns of pa r ent ing. 

The res ea rchers did not actually observe mot h e r-child int e ra c ti on; rathe r, 

they relied on th e moth e rs' self-reports r egarding their competencies 

and their perceived rol e performance. 

Hill, Raley a nd Snyder (1982) studied the effects of group int e rven­

tion with parents of ps ychiatrically h ospi ta liz e d ch ildren . The r e s ea rch­

e rs dec lared that no systemat i c investigati ons ha ve been conducted to 

determine the i mpact of group intervent ion on the pa rents' self- esteem , 

attit udes and know l edge a bout child deve l opment and chil d- rearing . Thi s 

study involved subjects who were participating in a clinical prog r am for 

pa r ent s of children a dmitted for in-patient treatment at a psychiatric 

training a nd r esearch fa c i lit y . The c lini ca l program was exp e rimental 

and l ooked at rhe eff ec r s o f the pr ogram on pare n t fun c ti oning in areas 

of se lf-esteem , attirude s towar d c hil dre n, know l e dge regarding chi ld dev­

e l opment a nd c h i ld-r earing tec hniques . The paren t gro up program co ns i sted 

o f tw o series o f tw e lve sess i ons each . All gro up sess i ons emph asi zed 

e ducat i ve a nd s upp ort iv e f un ct i ons . The first ha lf of each sess i on was 

devo ted t o d idact i c pr e se nt;_it i o 11 s ; t he seco nd ha l f o f ea c h sess i on hli!S 
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given to sha ring o f parents ' e xp e ri ences and co nce rn s . The seco nd of 

th e two se ri es of ses si on s inv o l ved a recapitulati on of thematic mater ­

i a l from th e first phase, t hi s time in greater depth with an emphasis on 

home assignments and mo r e co ntribution from group member s . Results of 

this study suggest that a l t hough par ents ' involvement in their child's 

ps ychiat ri c treatment enhances the maintenance of be havi ou ral and attit­

udina l changes ~ollowing discharge, only a small porti on o f th is variance 

can be attributed to the acquisition of new parenting sk i lls. Rather, 

the authors suggest it is the renewed or new-found sense o f competence 

in their r o le that allows parents to engage in parent ing behaviours al­

ready accessible in their behaviour repert oire but long since relin­

quishe d in despair and frustration. Further validat ion is required be­

fore parents' perceived competence may be considered as a reliable and 

accepted predict o r of parent behaviour. Studies to date have supported 

the proposition that perceived competence is correlated wit h parental 

behaviour. However, research specific to this area has been minimal and 

in need of subs tantiati on. 

Classificat ion of Parental Behaviour 

Becke r (1964) has deve l oped a mode l including three d i mensions : 

warmth vs. hostility, restrictiveness vs. permissiveness, and calm de­

tachment vs. anxious emotiona l invol ve ment, which are i mpo rtant to con­

sider wh e n l ooking at parental beha v i our . These dimensions were gener ­

ated from a wide rang e of variables pertaining to aspects of par ent behav-

i our. 

The warmt h vs . hosti lity dimen sion i s de fin ed at the warmth end by 

the following variables: acc epting, affectionate , a pproving, chi ld­

ce ntred, frequent use of e xpl a nati ons , h i gh use of rea s ons in di sc ipline . 
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Th e hostility e nd of the dim e n s i o n i s de fin ed by opp os ite c har ac t e ri s ti c s . 

The restri ct iveness vs . pe rmi ss ive ness dimension is de fin e d at t he 

restri ct ive e nd by : strict e nforceme nt of dema nd s, obedi e nce , modesty be-

haviour, no is e cont rol, control of a ny aggression to pee rs or aggr ess i on 

to pare nt s . The permissive end of the dimension is defined by opposite 

ch a r acte ristics. 

Anxious emotional involvement vs . calm detachment is defined at the 

anx i ous end by: high emotiona lit y in relation to the c h ild, prot ective­

ness, treating the child like a baby. The calm-detached parent displays 

opposite characteristics . 

Specific parental behaviours can be categorized into distinct parent­

ing styles which are defined by various combinations of these three dimen­

sions of parent behaviour. 

The democratic par e nt is high on the dimens ion of warmth and l ow on 

the dimensions of restrictiveness and anxious emotional involvement (Becker, 

1964). Th e permissive or indulgent parent is high on the dimensions of 

warmth and anxi ous emotiona l involvement and low on the dimension of re -

strictiveness. A neglect ing parent who fails to supervise the child ca n 

be thought of as a variety of pe rmissiveness comb i ned with detached host­

ility. The auto c ratic parent is high on the dimensions of hostility and 

anxious emotiona l involveme nt and low on the dime nsion of warmth . 

Becke r a nd assoc i ates (1962) pr ov ided statistical evide nce impl y ing 

that th ere i s a strong te ndency for pa r e nts who be have in a certa in man­

ne r ( e . g ., demo c rati ca lly, autocrati ca lly, pe rmissively) in one area to 

be so in other a r eas o f c hild-rearing . The degree to which be haviours 

repr es en t a r e pet itive behavioural configu ration depends up on wheth e r or 

not th e s itua ri o n i s wirhin the commo n be ha vio ur a l c o nrexr o f rhe indiv-
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idual and takes place under usu a l socia l c i rcumstances (Tittle a nd Hill, 

1967) . 

For the purp ose of this study, t he behaviours were categor i zed ac ­

cording to the variab l es identified wit h democratic, a ut ocrat i c an d per-

mis sive parenting sty l es . It was assumed that the behaviours note d in 

each parent - chil d int eract i on were typical of the manner in wh i ch the 

parent int e racts with t he child in similar circumstances in the home or 

community setting. 

Sp ec ificall y, the t raits attributed to each of the pa renting styles 

are as f o llows (Becke r, 1964 ; Hurlock, 1972; Guerney, Stover & DeMerr itt, 

1968): 

Autocratic parenting style 

- parent enforces strict rules and regulations to enforce a desired 

behaviour. 

- t echn iques used by the parents include pun is hment for failure to 

come up to expected standards; little or no recognition, praise, 

or othe r signs of approva l when the c hild meets the expected 

standards. 

dis c ipline ranges f r om reasonable restraints on the child's behav­

iour to rigid restraints that pr ov ide litt le fr eedom of action . 

- parents gain contr o l through exter na l forc e in the form of punish-

ment. 

- criticism of child is verbali zed or stro ngly implied; pare nt 

pr eac hes/lectures as a means of teach ing th e chi l d new informa­

tion. 

- parent assumes leade rship rol e in a ll decision-making . 

- parent is dire c tive a nd in s tructive i n pr obl em- so l v ing s i t uclti ons . 
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pare nt dPprives ch ild o f o pp ortunit i es to l ea rn t o co n t r o l his / he r 

behav i o ur . 

Democratic pa renting st yl e 

pa r e n t empl oys e xpl a na tion, d i sc uss i on, and r easo ning to he lp th e 

child understa nd e xp ectat ion s held f o r him / he r . 

- pa r ent sh ows a wi lling nes s t o f o ll ow th e c hild ' s l ea d o r a ll ows 

the child the option to take the le ad in the decision-making pro-

cess . 

pa r e nt emphasizes the educational aspect of dis c ipline rather than 

the puniti ve . 

punishment is never harsh; it is used only when there is evidence 

that the ch ild wil lfully refused to do what was expected of him. 

parent rewards the child with praise and encouragement when behav­

iour meet s expectations . 

- pare nt gives the ch il d verbal recognition and ac ce ptance of feel­

ings and behaviour. 

parent considers the child t o b e abl e and r es ponsibl e in age a p-

prop riate act ivi ties . 

Pe rmissive pare nting sty l e 

- pa rent empl oys little or no discipline . 

- pa r e nt sets no limi ts or boundaries on the c hild' s act iviti e s; child 

i s pe rmi tted to mak e hi s own dec i s i ons a nd act on them i n any way 

he wishes . 

- pa r e nt does not assume t h e r o l e o f ed ucato r in g u iding the c hild 

int o soci a ll y acce p ted pattern s o f beha vi ou r . 

- pare nt ma y gi ve t he child marginal attenti on; pare nt is often in­

vol ve d i n his / he r own inde pendenr ar riv iry rhar inr r rf e r es wir h 



attent i on to t he chi l d . 

- pa rent may be over- a tt entive a nd comply with a ll demands o f the 

ch ild without dis cu ssion o r quest i on. 

- pa r e nt may fail to atte nd t o the child's appare n t needs due to 

ove rinvo l veme n t in own role. 
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parent employs pe rsuas i on or pl ead ing in an attempt to conv ince a 

r es istant child to change behaviour. 

- parent will threaten child with punishment but not f o llow through 

if child's unde sirable behaviour persists . 

Summary Rev i ew of the Lit erature 

In final summa r y , a revi ew of the r esea rch lends support to and con­

firms the researcher's concern that there are many untested assumptions 

re ga rding the various determinants of parent behaviour. Although research 

has been conduct ed on the influence of the knowle dge of parenting styles 

on parent behaviour, the studies rely on the us e of pre-and pos t - tests to 

measure the influence of knowledge of alternate parenting styles on be ­

ha v i our . Most of the st udi es are simpl y descr iptions of various programs 

with li tt l e attempt to measure the success of the prog r ams in making 

changes in parents' act ual behav iour with their children . Ma ny research 

designs have be en the be f o r e - a nd-after type, some me as urement being ma de 

at the beg inning o f a pare nt e du cation program and repeated a t the c on­

clusi on wit h any c hanges being attribut ed to t h e pare nt educa ti on pr o­

gram . The re i s a need to determin e if the parents' choice of pa renting 

sty l e, ba se d on the knowl edge o f alt e rnat ive s, act ua ll y corre l ates with 

pa r ent behavio ur. 

Researc h on t he relationship between att itude and beh av i our has bee n 

mo re th o r oug h in t he att e nti o n paid r o rhe ac tu a l be hav i our o f t he i11di-
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vidual as it rel ates t o a stated att itude . The find ings of Wi c ker ' s 

(1969) rev i ew of empirica l r esearch indi cate that a c l oser l ook mu st be 

t aken at va riou s par e nt attit udes and how they do relate t o behaviour . 

Kn owl edge of this r e l at i onship would be nef i t parents and he lp ing profes­

sions in the ir search for meaning and change i n the par ent- ch ild int er­

action . St udies wh ich foc us on the relati ons hip of attitudes a nd parent 

behav i our often ' do so in the context of making change in an attitude with 

the assumptio n t hat a changed attitude r e sults in changed behaviour. The 

purp ose of this study is to focus on whether or no t this relationship 

exists . A consistent thread throughout the r evi ew of the lit e r at ure is 

the apparent need for direct observation of the parent-child interact ion 

t o substantiate or refut e the claims that attitude, perceived competence, 

and preferred parenting style are related to the actual behaviour of par­

ents with their children . Cl ass ification of parent behavi ours according 

t o Democ ra tic, Autocratic and Permissive parenting styles has been recog­

nized as a practi ca l, va lid means of analyzing pa rent-child int e raction. 

In the present study both parents' statements conc erni ng att itudes , 

perso na l comp etence , a ndcho i ce of pare nting sty l e, and daca fro m direct 

behav i oural obs ervat ion o f parents and thei r children were considered . 

In orde r to full y describe the predictive powe r of pa r e n ts ' at titudes , 

p refe rred parenti ng style, a nd pe r ceived competence on parental behav­

iour severa l questions were co nsidered . 

The primary res earc h que s tion of this st udy is : What i s t he pre­

dictive power of parent attit udes, pe r ce ived competence , a nd prefe rred 

choi ce of paren t ing style on pa rent a l behavio ur ? More specifica ll y : 

1 . Is there a corre l atio n bet ween parents' self - reported attitudes 

t oward s c hild r ~a ring ~nd t heir sty le o f parenting in an ob-
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s e rve d in te r ac ti on wi t h th e i r c hild ? 

2 . I s th e r e a cor r e l at i on be t wee n pa r e nts ' s e lf-r e por ted prefe r e nce 

f o r a pa rti c ular pa r e nting styl e and th e ir styl e of pa r enring 

i n a n ob se rved in te r act i on with their c hild ? 

3. Is th e r e a correl at i on betwe en the be haviour attributes sp ec if­

i c to pa r e nts' s e lf-ra t e d l e ve l o f pe rsona l comp etence a nd t he ir 

actual ' behaviour in an observed interaction with th e ir child? 

The secondary questions of this study are as follows: 

1. Which constructs (attitudes, preferred choice of par e nting 

style, percei ved c omp e tence) are the most va lid pr e di c tors o f 

parental behaviour? 

2. What is the maximum relationship among the construc ts which has 

the greatest predictive validity in terms of parental behaviour? 
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This study was conducted with pare nts of pr e-s choo l chi ldr en from 

three local pr ~- schoo l programs. A total of 30 pa rents volunteered to 

participate in response to a l etter distributed to the pre-school pro­

grams (Appendix A). Complete data were collected on eight fathers and 

22 mothers. Al tho ugh both mothers and fathers were included in the 

sample they were not ne c e ssarily of the same couple. Each parent's pre­

school child was invo lved in a videotaped play-task sess ion with the 

participating parent. 

Parents participating in this study met the following criteria: 

(a) they ha d a pre-school child between three and five years of age, 

(b) the child had no physical or mental handicaps , and (c) the parent 

and child would be available for participation in the month of July, 1983. 

Previous invo lvement in parent education progr ams was considered to 

be an important variable in this study: 18 out of 30 pa rents reported 

this expe rience . 

Design 

See Tabl e 1 for c haracteristics o f the samp l e . 

A correlational design was foll owed in examining th e relationships 

betwee n t hree pare n t constructs ( attitude , preferred paren t ing sty l e , 

and perc e ived competence) and paren ting behav i our. 

Zer o- o rder Pearson-product moment co rr e l ations were used to det erm ine 

the rela tio nship between the ratings from rhe observed pare n t ing behav­

i our with the scores on eac h of the three constructs : a t titudes about 

pare nting , preferred cho i ce of parenting sry le , and perceived competenc e 
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Ta b le 1 

Char ac t e risti cs of Parents a nd Chi l dr e n a nd Famil y Siz e of Sampl e 

(N = 30) 

Variabl e Number Proport i on 

Parents 
Se x 

fema l e 22 73% 
iiia l e 8 27% 

Age 
26 - 30 3 10% 
3 1 - 35 15 50% 
36 - 40 6 20% 
4 1 - 45 6 20% 

Educat i on 
Hi gh Sch oo l 9 30% 
Pos t-S econdary 16 53% 
Gr aduate 5 17% 

Parent i ng Cou r se 
Ye s 18 60% 
No 12 40% 

Ch i l dren 
Sex 

fe ma l e 19 63% 
male 11 37% 

Age 
3 13 43 % 
4 8 27% 
5 9 30% 

Birth Or der 
1 18 60% 
2 7 23 % 
3 3 10% 
4 2 7% 

Number of Chi l d r e n i n Fami l y 
1 5 16% 
2 14 4 7% 
3 8 27% 
4 0 0% 
5 3 10% 
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in their pare nting role. 

Mul ti ple c orre lati ons estima ted the maximum r e l ationshi p among the 

three parent constructs; attitudes, prefe rr ed pa r enting style, a nd pe r­

ceived competence; which most va lidl y predict pare nting behaviour. 

At-test was performed to de t e rmine if there was a significant dif­

ference between those parents wh o had previous l y par ti c i pated in a par­

ent education program and those who had not. 

Measures 

Parents' attitudes, preferred choice of parenting style and per­

ceived competence were assessed and evaluated individuall y using thr ee 

instruments: t he Parent Attitude Research Instrument, t he Parenting 

Styles Inventory, and the Behavioural Attributes of Psycho s oc ial Compet-

ence. 

Parent Attitude Research Instrument (Schaefer & Bell, 1958). The 

PARI was used to measure parental attitudes. Attitudes are established 

by means of a self-report on beliefs or opinions about child-rearing 

practices. Coopersmith (1967) supports the use of PARI as a useful mea­

sure in studies conce rned with the exami nation o f parenting sty les and 

child-rearing practices. PARI involves 80 items taken fr om 14 scales 

describing the att itudes and behavi ours about child-rearing. The 80 

i tems are categorized into three uni ts co rr e sponding to fa c tors und e r ­

l y ing dimensions of par e nt attitudes : democ racy- domination, a cc ep t an ce ­

rejection, indulgence-a utonomy (App e ndix B) . Four response alternatives 

are permitted: strongly agree , mildl y ag re e , mildly disagree , and 

s t rong l y di s agr ee . The interna l con s i ste nc y reliability c oeffi c ients, 

based on three s tudi es o f mo thers ' s co r es , ra nged from . 54 to . 85 

( N = 100) a nd were co ns id e red by Sc hae f er a nd Be l l (1 958) to be sat i s -
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fact o ry . Test -retest r e liabi lit i es ca l c ula te d for a gro up o f 60 women 

after a three - month de l ay were ge nera ll y good for mos t of the sca l es 

(range r = . 44 tor= .7 8) . Reaso nab l e evidence of rhe PARI's concurrent 

validity was docume nted in a review of the PARI by Bec ker & Krug ( 1965) . 

PARI has been c riti ci zed co nce rning its predi ct ive va lidi ty in r egar d to 

actual behav i our of pa r ents (Becker & Krug, 1965) . However, it was unc l ear 

as to whether tfie difference be twee n attitudes a nd be haviour was du e to 

deficiencies in the PARI or in the behavioural measures, or a demonstra­

ti on of discrepancy betwee n behaviour and attitudes. 

In many studi es utilizing the PARI, behaviour data to be corre lat ed 

with parenta l attit udes were drawn fr om interviews with the mot he r but 

there was limi ted observation of parent -child interaction (Gerhart & Geis ­

mar, 1969) . Gerhart and Ge isma r (1969) suggest that PARI s co res have 

more relation to direct assessment o f behavi our . 

In this study the PARI was one of three instruments used to assess 

paren ta l constructs . The use of diff eren t measures for obta ining inform­

ation on parenting styles pro v ides cor roborati on that is una vai l ab l e if 

PARI i s the only so ur ce of inf or mat i on (Coopersmith, 1967) . 

Parent ing Sty l es I nvento ry . The Pa renting St y les I nvento ry was dev­

e lop ed by the researcher in collaboration with a doctoral cand idat e at 

the Univers ity of Victori a who ha s experience an d e xp e rtis e in the area 

of par e nt-child r e lat i onships . The f o rmat of the PSI is suc h that the 

pa r ent respo nd s to ten sit ua ti on s describ ing parent - child interactions . 

Fo ll ow ing eac h descri p t i on o f a parent - c h il d interact i on the parents a re 

as ked to c hoose one of three possibl e resp onses . The pa r ent is to se l ect 

the response wh ich indicates how they wou ld r es pond to t heir c hild in 

char partic ul ar sit uati o n (A ppendix C) . The c ho i ce o f r~ sp onses i mplie s 



25 

their pr e f er r e d c ho ice of pa r e nting sty l e . 

The r e sp ons es for eac h s ituati on are base d on thre e d i st inct pa r ent -

ing sty le s . For eac h sit uati on there i s a response whi c h exempl ifi es a n 

a ut ocratic style o f par enting , a democrat i c sty l e of parent ing, and a 

permissive style o f par e n t ing . 

A major th eme in current pa r e nt education li terature is the imp o rt­

ance of dealing . effectively with children and their demands for e qual 

participation in decision-making and problem-solving. Th e crit i cal nat­

ure of the parent-child relationship makes it mandato ry to recapture the 

ability to influe nc e children, to turn the autocratic rol e o f boss into 

the democ ratic l eadership of a guide (Dreikurs & Grey, 1968) . Knowledge 

about parent pra c ti ces is often directed at improving communications and 

establishing demo c ratic relationships between the generations . In re­

treating from an autocratic style of parenting, man y parents adopt a 

permissive approach . Failure to make rules and establish consistent con-

trols o ften ind icate s a failure to und e rstand basi c requir ements f o r e f­

fe c tive par e nt-chi ld r e l ationsh ips (Dinkmeyer & McKay, 1973) . 

It is assumed that pare nts' preferred cho i ce of resp onses dep i c ting 

autocra tic or permissive styles of pa renting indi ca tes a ge neral lack of 

knowl edge or unac ce ptance of c urrent theories of effective parenting. A 

consi ste nt ch o i ce of r espo n ses de pi cting a democ r a t i c pa r e nting sty l e 

wou l d indicate a know l edge a nd acceptance of t he wide l y held belief t hat 

democratic pare nting is t he most effe ct ive mea ns of establishing a nd 

maint a in i ng a positive pa r e nt-c hild relationsh ip. 

The respons es to the Parenting Style Invent o ry were ta lli ed accor d­

ing to t he categor i es of autoc r a ti c , democrat i c , and permissive pa rent -

ing st vl~s . A sco re out o f 10 was g i ve n f u r eac h catego rv . The sco r e 
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on each category was then correlated with th e sco r es from the Behavi our 

Observati o n Rating Scale and the Empathic Be hav iour Sca l e. 

Prior to utilization by th e parents, th e Par e nting Sty l es Inventory 

was distributed to six persons at the Un iversity of Victoria to be eval -

uat ed for content validity. Ea ch of the six persons has experience and 

knowledge in the area of par ent-child r e l ations hip s and a lternative par­

enting styles. •The six raters were asked to verify that the behavioural 

responses to the situations given in the inventory constituted valid be­

havioural criteria and were related to the concepts of autocratic, demo­

cratic and permissive parenting styles as documented in the r eview of 

the literature. Comments made by the raters reflected similar concerns . 

Changes based on these comments were incorporated into the inventory as 

necessary. Reliability was estimated by administering the Parenting 

Styles Inventory to six parents of pre-school children, waiting a period 

of three months, and readministering the test to the same group. The 

scores on the parents' tests were correlated and a stability coefficient 

of . 92 was estab lished . 

Behavi oural Attri bu tes of Psychos oc ial Compet ence (T y l er , 1978). 

The BAPC is a measure of a three-dimension conception of coping styles. 

Tyler (1978) considers three dimensions of competence: 

1. self att i tudes : the compete n t pe rs on maint a ins at l east a mod -

e r ate ly favour ab l e self - eva luat i on , thinks he ' s ca u sa lly i mpo r tant in 

his own lif e, and views himself as re spons ibl e wh en e ff ect s do and do 

not corres pond to his desire s. 

2 . world attitudes : a competent person maintains a stance of mod-

erately optimistic trust as a basis f or developing a pattern of construct -

ive intPrc1 ct i o n wirh rh e wor l d . 
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3 . behavi our a l a ttribut es : beha v i oura l a t t rib u te s a r e t he imp l em­

e n t ing a nd f ul f i l ling se t o f compon e nts ; the comp e te n t pers on i s c ha r act ­

e ri ze d by a n a c tive c op i ng o rie ntati on , r e a li st i c goa l- s e tt i ng , a nd a 

ca pa c ity f o r enj oying succe s s . 

Eac h i t em of t he BAPC i s des i gne d to assess a n i ndiv i dua l' s ge ne r a l 

a pproac h o r s t yl e (co ping st ance , s e lf-ma int e na nce) in t ha t pe rs on ' s in­

t e rp e rs ona l fun~ti ons a t some po int in the indivi dua l's ong o ing appr oac h 

to his(he r) lif e 's a c tivities . 

The BAPC wa s comp ose d o f f orm A and form B. Form A and form B 

yi e l de d r e li a bili ty coe ff i cients of . 84 a nd . 86 , r e spective l y (Ty l e r, 

197 8) . The r e li ab ili ty o f the combinati on of fo rm A a nd form B y i e lded 

a n r = . 92 (T y l e r, 1978) . Item validiti e s indi ca t e tha t 92% o f f orm A 

i t em dimension tota l r's a nd 92% of form B item dimensi on t ot al r's 

yi e ld co rr e lations s i gn if i c ant a t the . 05 l e ve l (Ty l e r, 1978) . Sc o res 

on f o rms A a nd B co r re l ate .88 so th a t t hey ar e co ns i de r ed t o be e qui va ­

l e n t measu r e s . Fo r m B was deve lop e d f o r us e in Ty l e r 's s tudy on a do l es ­

cen t p sychosoc i a l c ompet ence (Ty l e r, 1975) a nd i s no t used as an instru­

me nt to a sse ss t he compete nce c onfigur a t ion of ad ul ts . f o r m A contai ns 

the items de signe d to asse s s a n individua l' s g ene r a l a pproach to life 

coping s ty l e and i s t he fo rm ut i l iz e d in this study (Ty l er , 1978 ) (Ap­

pe ndix D) . 

The BAPC does no t have i tems t ha t pa r t i cul ar l y perta i n to pare n t ing 

and perce i ve d comp e t e nce i n that s pec ifi c ro l e . Ty l e r an d Mo nd e l l ( 198 1) 

empl oye d t he BAPC in st udy i ng t he r e l at i ons hi p o f pa r e n ta l psychosoc i a l 

comp etence to pa ren t int e ra c ti on be ha vi our wit h the ir c hild re n . As 

c i t e d i n t he rev i ew o f l i te r a tu r e , Tyler an d Mo nde l l identi f i e d pare nt a l 

competence a tt ri but cs wh i ch w0 r c rep o rt e d t o be sign i ficant va ri Hb l es 
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rel aling ro parental behaviour a nd co their sty l es of intera c tion with 

their childre n. Mo re competent parents t e nded to treat their children 

with greate r r espec t for their res ources a nd skills by offering mor e in­

direct so luti on suggest i on s a nd fewer commands . Th ey expressed warmer 

affect by creating int e r act i ons fill ed with greater delight in the chi ld, 

mor e accepta nce gest ur es a nd l es s verba l disapproval . Competent pare nts 

encouraged their children to be in cont rol of the situation a nd offered 

problem-s o lving strategies, n o t solutions. 

The BAPC was used in the pres ent study to mea sure each parent's per­

ceived l evel of comp ete nce . The behav i oura l attributes of high and l ow 

competence parents outlined by Tyler and Monde ll were us ed as the crit­

e ri a by whic h behav ioura l observations were compared in determining if a 

parent's perceived level of competence was correlated with their behav­

i our. For instance , i f a parent ra ted a high l eve l o f confidence on the 

BAPC, associated behavi oural att ributes outline d by Tyl er and Mondell 

(indirect solutions, few commands) we re compare d to their actual behav­

i our to determine if there was a corre l at i on between perceived compet­

e nce and pare n tal behaviour . 

Play Task . The pur pose of observing a task situat i on involv ing 

each pa r ent and chi ld was to determine which parenting style ; a uto cra ti c , 

democrat i c , or pe rmissive; was predomi na nt in t he pare n t's interaction 

wit h the child . The task given to the parent and chi ld i nvol ve d working 

on one of t he two Playmob il e toy ki ts . Th e kits contained small dolls 

with c l oc hes and acce s sor ies a ppropriate to the theme o f the kit . One 

ki t pi ctu red several c h ildren go ing on a sk i a nd ic e hockey adve ntur e ; 

the other picture d s e ve ral pe rsons going on a treasure hun t . The pi ct­

ur es on ea ch box depicted the theme and prov ided rlues a s t o the a ppr op-
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c hil d recreatr t he theme depicted on the box co ver or create hi s/ her own 

story with the dolls and accesso ries . The par e nt was a s ked to assist when 

he/she fe l t t he c hild required guidance . 
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Th i s part i cul a r task wa s se l ected for four r ea sons . first, it al l ows 

f or the measu re of ac tual be haviour rat he r than pa per and pe nc il r e por ting 

by the par ent . ' Seco nd, i t p resents the opport uni ty for a wi de ra nge of be ­

ha v i ou r a l r es ponses by t he pa r e nt, f rom passive to ac ti ve part i c ipation, a nd 

co - operative to instr uctive ap p roaches to prob l em so l ving . Third, the toy 

was deve loped for c hildre n between thr ee and ten yea rs and, therefore, a ll 

c h i l dren in t he study would have h ad the potentia l of being successf ul wi th 

the task . fo ur t h, the nat ure of t h e tas k sho u ld be fam i l iar to mothers, 

f a thers , a nd the chi ldr e n ; the r e for e , be hav i ou r s of t h e pare n ts may be ge n­

era l iz e d to the everyday interact i onal patterns of the parent wit h hi s/ her 

c h ild . 

Each pare n t and chi l d were v ideotaped whi l e work ing on t he task . A p i ­

lot was run with a mother and he r four-year- o l d s on to e ns ure that th e toy 

was appropriate to use f or obs e rvati o n of a pa r e n t - c hi l d in teract i on . 

The pare n ts' behaviour with t heir chi l dre n was eva lua t e d accordi ng to 

two different mea sur e s : the Be hav i our Observation Rating Sca l e deve l oped by 

the researcher ( 1983 ) and the Empathi c Behaviour Sca l e rep o rted by Stove r, 

Guerney and O' Connel l ( 197 1) . 

Behaviour Ob se r vat i o n Rat ing Scale . Th e rarer cmpl oyrd a record s heer 

t o c heck the oc c urr e nce a nd frequen cy of pre - se l ected beh avio u rs . The rat -

ing scale is a c umu l ated po int rating scale . Each item on the scale acts as 

a sep a rat e indi cator of one of t h re e overall rrairs: a u tocrat ic pa r r n t ing 

s t y l e , drm ocrari c parenting s ry l c, i111d pl'rm i ss ive p;irent i n~ s t v l e . ThC're is 
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an e qu a l numbe r of possible be hav iours in each of the par e nting sty l e categ­

ories (Ap pend ix E) . A time sampling proce dur e was used t o observe the be ­

havi our of eac h pa r e nt. Two fiv e -minu te int erva ls were used for observat ion . 

Th e five - minute samples were s e l ec ted from the beginning to mid d l e and end 

of each tap e . The middl e section o f th e tap e was not vi ewe d utilizing this 

observat i on measure . For each f iv e - mi nute pe ri od the occu rr e nce and fr e -

quency of specific behaviours on the scale was not ed . A preliminary observ­

ation was conducted with a mother and he r four-year-old son to ensure that 

five-minute time intervals would secur e repr esentative time samples of the 

target phenomena . 

The r ater was familiar with the form and the specified behaviours so 

that behaviours displayed by the parent could be easily ident ified and noted. 

A global rating for each category of parenting style was done for each parent. 

The Behaviour Observation Rating Scale was assessed for int er-rater re­

li ability for the purpos e of indicating the c larity of structure, focus, and 

procedure of the recording system, and as a measure of observer bias or am­

bigui ty of observed events . Th e researcher and one other rater observed a 

tota l o f nine tapes and inde pe nd e ntly r ate d ide nti ca l fiv e - minut e samp l es 

for each tape on the Behaviour Observation Rating Scale . The scores given 

by each of the rat ers were correlated and are summarized in Tabl e 2 . 

The sca le was distributed to the six pe rsons given the Parenting Sty l es 

In vent o ry . The judges were asked to state if, in t he ir opin i on, the s pec ifi c 

beha vi ours listed in the sca l e constituted valid behav i oura l c rit e ria and 

were r e lat ed to the c once p t s of a ut ocr a tic, democrat ic, and perm is s ive 

styles o f pare n ting as def ined in thi s study . 

mad e in r es ponse to comments from the judges . 

Revi s i on s t o t he sca le were 

Th,· subsco r e s (occ urr0n c P , freq uency and g l obal r;iri m:) tcillied f o r 



Table 2 

lnt e r - rater Reliability Coeffi c i enls f o r 

Behaviour Ra t ing Sca l e s 

(N = 9) 

Be hav iour Rating Sca l es Pears on product corre l at i on (r) 

Be ha v iour Observation Rat ing Sca l e 
~ 

Democratic oc cur renc e 

frequency 

overall 

Autocratic occurre nc e 

fr e qu e ncy 

ove rall 

Pe rmissive occurrence 

frequen cy 

overa ll 

Emp at hic Behaviour Scale 

.61 

. 21 

.so 

.54 

.90 

1.0 

.61 

• 71 

.91 

.93 

3 1 
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each ca tegory of paren t ing sty l e were cor r elated with each of the pr e ­

di c t o r variab le s ( at ti t ud e , perceived competence, preferred pa r enting 

style) to det e rmin e th e r e lationship between obse r ved parenta l behaviour 

and par e nts' response to t he in str ume nts assessing their att itude , per­

ceived competence and preferred parent ing style. 

Empathi c Behav iour Sca le. This scale was developed by Stover, Guern­

ey and O'Connell (1971) as a measure of adult empathic beha v iour in re­

lation to children. Five-point scales are used to rate three aspects of 

empathy: communication of acceptance, allowing the child self-direction, 

and involvement of the parent . The scale is bipolar with the highest 

level of parents' empathic behaviour at one extreme and the least empath­

ic, highest self-invol veme nt evidenced at the other extreme (Appendix F). 

In this study the researcher rated two five-minute segments of parent­

child interactions to obtain a subtotal score of each of the subscales. 

The five-minute segments from each tape were selected from the middle of 

the tape and from the middle to end of the tape. 

Int ercode r r eliabi lit y for six pairs of coders rating mot her-child 

play s es sions of 20 to 30 minutes each, was reported t o be h igh for each 

of the three scales (r = .80). Construct validity is evidenced in that 

all scales were successful in demonstrating pre-post changes for mothers 

trained to be mor e acce pting , t o a ll ow more se lf-di rection a nd co show 

mor e involveme nt with t hei r chi ldr e n. 

Th e Empathi c Behaviour Sca l e was emp l oye d in this study as a further 

measure of parent-child interaction . The manner in which a parent com­

muni ca t es wi t h a c hild i s a component and an indi cator of the sty le o f 

parenting practi ce d by a par e nt. The behavio ur of eac h pa r ent as mea­

s ured by r he Behavi our Observation Kat ing Sc a l e coupled with a rating o f 
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ea c h parent' s int e ract i on pa ttern pr ovide d a more comprehensive data base 

for det e rmining the most pr eva l ent parenting sty l e empl oyed by the pa rent. 

The cr it er ia sign if ying a high l eve l of empathy in th e Empathi c Be-

havi our Sca l e c l ose l y approximate thos e charac teristics whi c h , in t hi s 

study, define a democ ra tic style of parenting . Thos e interact ion pat-

terns wh i ch are at a l ow l eve l on the empathy sca l e para ll e l the ty pe of 

~ 

interac tion common to th e autocratic s ty le of parenting as defined in 

this study. Finally, th e mid leve l r esponses on the Empathi c Behaviour 

Scale r e pres e nt elements o f the permissive style of par e nt ing ou t lined 

in this st udy . 

The total score from the Empathic Behaviour Scale was correl ate d 

with each o f the pr ed ictor variables (attitude, perceive d competence, 

preferred parenting style) to determine the relationship be twee n parents' 

observed pattern of in teract ion with the i r child and their response to 

the instruments assessing parents' attitudes, pe rc eive d compete nce and 

prefer r ed pare nting st y le . Inter-rater reliability for the Emp ath i c Be-

haviour Sca l e was assessed for this study. The resea rcher a nd one other 

rater observed a tota l of nine tapes and inde pe nd ently r ated two i de n t-

ical fiv e-minute sampl es for each tape . The scores given by each of the 

raters were cor r elated and are summariz ed in Table 2 . 

Pr oced ure 

Th e written tasks (Parent Attitude Researc h In s t rume n r , Beh av i our a l 

Attributes of Psyc hosocia l Comp e t ence , Pare nt ing Sty l es Invento r y) we r e 

compl eted by 16 par e nt s two weeks pr ior to the videota ped play tas k . 

The rema ining 14 pa r e nt s parti c i pated in the play tas k two wee ks prior 

t o compl et ing the written task s . The writte n a nd be ha vi oural tasks were 

c ount e r b a 1 a n c e d t o mini m i. z e a 11 y poss i b 1 L' o r d c r e f f et t s . 
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Th e pa r e n ts me t in th e g r o up s of 14 a nd 16 t o compl ete t he Par e nt 

At titu de Re s ea r ch Ins trume nt , Be ha vi ou ra l At tr ibu t e s o f Psyc hos oc i a l Com­

pe t e nce , a nd th e Pa r e nting Styl e s Inve n t or y . Th e r e sea r ch e r e xpl a ine d 

eac h in st rume nt to t he pare n ts . Th e r e s e a r che r r ema ine d i n t he r oom 

with th e pa r e nts in o rde r t o be avail a bl e f o r qu e sti ons o r c larifi ca ti on. 

Th e it ems took app rox i mat e l y 50 minu tes t o compl et e . 

Th e play-task s e ssions were sche duled on an individual basis. For 

the behavioural observation a videotape unit was s e t up in a quiet room 

at the university. Each parent and child was gree ted by the researcher 

and the first fe w moments we r e spent putting th e pa r e nt and c hild a t 

ease. The child was shown the pictures on the boxe s of t wo playmobil e 

toys and aske d to select one of the t oys to play with with his / he r par­

ent. The child was informe d that he/she could create the theme of the 

playmobile as shown by the picture or develop a unique st o r y . The par ent 

was instructed that the child was to work on the task; the pare nt wa s t o 

help in any way he / she felt necessary. The pa rent and child were seated 

at a t a bl e to parti c ip a t e in the play-task. The vi deo t ap e e quipme n t wa s 

expl a ine d to bo th. The r esea r c he r l e ft t h e room so t hat the pa r e n t and 

child wo uld f eel mo r e re l a xe d in th e ir interac tion. The r e s e ar che r r e ­

maine d outside of th e ro om, but nearby to ensure ava ilabilit y to th e pa r­

e n t . Th e pa r e n t and c hil d we r e asked t o l eave th e tas k a f te r a 15- minu te 

period . Eac h pa r e n t was as ke d to refr a i n fr om d is c l os i ng t he co n te nt o r 

pr oc e du re o f t he study to a ny ot he r pa r e n t who ma y have a l so bee n part ­

i c ipati ng in t he st ud y . 

Two f i ve -m i nu t e segme n t s of video wer e ra nd om l y se l ecte d and rated 

on t he Behavi our Ob se r vatio n Sca l e . Thi s pr oce dure wa s r e pe ate d f o r 

ra ti ng on t he Emp athic Behav i our Sca l e . An at t e mpt was made t o view t he 



beginning, middle and conclusion of each tape for rating on one of the 

two behaviour scales. 
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CHAPTER 4 

RE SU LTS AND DISCUSSION 

The research questions of this st ud y we r e conce rned with the r e l a -

tionships be twe e n parents' s e lf-re ports (at t i t udes, parenti ng styles, a nd 

competence) and their style of parenting in an observed interaction with 

their chi l d . Videota ped obs ervat ion s of pare ntal behaviour were r ated 

on two scales: the Behaviour Observation Rating Scale and the Empathic 

Behaviour Scale . The Behaviour Obs e rvation Rating Scale categorized 

specific behaviours int o democratic, autocratic, and permissive styles 

of parenting . The Empathic Behaviour Scale yielded one t ota l score . 

The data concerning the correlations between the measures o f parental 

constructs (Parenting Styles Inventory, Parent Attitude Research lnstru-

ment, and Behavi oura l Attributes of Psychos oc ial Competence) and th e be -

havioural ratings of each of t he three parenting styles ( democratic, 

autocratic, and permissive) are reported in Tables 3, 4, and 5 . Table 3 

also r eports the correlations between the measures of par e n ta l constructs 

and the total score on th e Empathic Behaviour Scal e . The results are 

discussed acco rding to each of the constructs; attitude , pr e f e rred 

choice of parenting styl e , and competence; as they relat e to the beha v­

iour a l ratings in eac h category of par e nting style and the score ob-

ta in ed on t he Empathic Behaviour Sca l e . Resu l ts fr om th e t - t e s c pe r -

forme d det e rmine if a ny signifi ca n t d iff erenc es existed betwee n pa r e n t s 

who had atte nd e d pare nting co urses and those who had not. The t -t est 

resul ts wil l be r epo rt ed a nd discusse d with the r es ults of the zer o-

orde r corre lations. 
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Rel at i onsh ip Betwee n Pr efer r ed Parent ing St y l e a nd Behavi our 

The fi r st r esearch qu e stion as ked if a co rr e l at i on e xist ed betwee n 

par e n ts ' se lf-reporte d pr efe r e nce for a pa r t i c ul a r pa r e n t ing sty l e a nd 

their pa r e nting be havi ou r . Cor r e l at ions betwee n pa r ents ' pr e f e rr e d pa r-

enting sty l e , meas ure d by the Parenting Styl es Inve nt ory, and behavioural 

ratings in the catego ri es of democrat i c , a utoc r at i c a nd perm i ss ive sty l es 

of parenting are reported in Table 3 . In terms o f the ze ro-order cor-

relations reported her e there was n o significant corre l ation between the 

parents' self-reported preference for a parenting style and the occur­

rence , fr e quency or ove r a ll ratings of demo c ratic paren ting behaviour . 

There was a weak negative corre lation (r = -. 30) betwe e n the self-report 

of a permissive sty le of parenting and the frequency of ob s erve d democrat ­

ic behaviour. This correlation would indicate that those parents who 

rated themselves as mor e permissive displayed fewe r democrat i c behav iours . 

Stronger cor r e l ations were found between self-reported prefe rence s for 

democratic and autocratic styles of parenting a nd the occurrence and 

fr e qu e ncy o f obs e rve d autocratic pare n t ing behav i ou r . Th os e parents 

displ ay ing an aut oc ratic sty l e o f pare nting in an obs erved interaction 

reported a pref e r ence f or an autocrat i c parenting style ( r = . 49) and 

those parents f avo uring a democratic style of parenting displ ayed f ewe r 

autoc ratic beh av i ours (r = - . 41) . A wea k negat i ve correlati on ex ist e d 

betwee n a c hoi ce of a democ r at i c parent ing sty l e a nd the ove rall a u to ­

cratic beha viour r at ing . Over a ll a u tocratic be havio ur ratings had a 

weak positive cor r e l ation (r = . JO) wit h t he c h o i ce of an a uto c ratic pa r­

e nting sty l P . 

Cons ide ri ng t h e mar k e d differences between t he c haracter i st i cs a nd 

beh av i ours a ttribur cd r o democ rat i c a nd a ur oc r a t i c par0nt i ng s ryl0 s , it 



Table 3 

Cor relations Between Parents ' Self-Reported Preference for a 

l'ilrticular Parenting Sr.yle and Ratings of Parenting Behaviour 

(N = 30) 

Behaviour Ratings Paren t ing Styles I nve n tory 

Behaviour Ob se rvation Rating Sca l e 

Democratic 

Aut· ocrar ic 

Permissive 

occurrence 
froquency 
overall 

occ urre nc e 
[roquency 
o vc•rall 

occ urrence 
fr<'que ncy 
overall 

Empathi c Behaviour Sca le 

Democratic Parenting 
Style 

. 263 

. 146 

.229 

- • 3 53 ,., 
- • 405 1: 

-. 259 

0 

-. 159 
. 018 

.195 

sign i fic;1111 l y dirf<•1~e nt from O ;ir p < . 05 . 

significantly difforent from Oat p < . 01 . 

Autocratic Parenting 
Style 

- . 166 
.110 

-. 205 

. 434,H, 

. 489>".o', 

. 258 

- . 414''' 
_ _ 323,·, 

-. 3641-

. 339,·, 

Permis si ve Paronr· ing 
Style 

- .124 
-. 296 
-. 042 

- . 069 
- . 077 

.019 

. 46 3 ·,';·,'; 

. 584 ;':;'; 

. 385>': 

. 206 

w 
(X) 
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is not s urpri s ing to find significant negative correlat i ons between the 

c ho i ce o f a democratic sty l e of pa r e nting and the existe nce of a ge ne r a l 

pattern of autocratic be haviour . This correlation may be predi cte d 

pa rti cu l a rly in a laborat o ry set ting where the pa r e nts ma y be mor e aware 

of the ir behaviour with their c hild and thus more cognizant of behaving 

in a f a ir a nd democratic mann e r . 

There was •a significant correlation (r = . 39) between the choice 

of an autocratic style of parenting and the total score on the Empathic 

Behaviour Scale . A high score on the Empathic Behaviour Scale is indic-

ative of a low level of empathy. It appears that a parent who chooses 

an autocratic style of parenting does not allow their child self-direc­

tion, communicate acceptance to their child or positively involve them­

selves with their child. This portrayal conforms with the outlined 

characteristics of an autocratic parenting style given in the l ite ra-

ture review. 

In terms of permissive behaviour there were significant negative 

corre l ations (r = -.42, r = -.3 2 , r =- . 36) betwee n the choice of an 

autocratic pa renting s ty l e and the occurrence, frequ e ncy and overa ll 

rating of permissive behav iour. Strong significant co rr e lations were 

found (r = . 46, r = .55, r = . 38) betwee n the choice of a permissive 

style of paren ti ng and the occ urr ence , freq uency and overa ll r a t ings o f 

pe r mis sive be hav i our . Autoc r at ic and pe rm is sive st y l es o f parent ing 

differ co nside r ably in their characterization . Th e findings th at pa r­

ents choosing an autocratic parenting styl e e ngage in f ew perm i ss ive 

beh aviours c oncur with the do c umenta t i on that the tw o parent ing sty le s 

are wid e l y diverge nt and rar e ly blend with eac h other . Th e c ho i ce of a 

pPrmi ssiv0 s r y l 0 o f pa r 0nt ing soems I o b0 a s ig11i f i cc1 11t indicar o r o f 



40 

pe rmi ss i ve parenting behavi our. 

Fr om this co n s iderati on of zero- o rder co rr e l ations it wou l d a pp ea r 

that th e re are no strong cor r e l at ions betwee n a pare nt's cho i ce of a 

democratic styl e of parenting a nd the ir ac tual pa r enti ng behaviour . 

This finding may indicate that (a) pare nts are not tota ll y comm itt ed to 

the concept of democrati c pa ren t ing and thus do not behave in a democrat ­

ic manne r, (b) parents prefer the democratic style of parenting but do 

not know how to apply and integrate the concept i n the ir interactions 

with their child, (c) the measure of the concept of democratic parent ­

ing and the behavioural criteria for democratic parenting may need to 

be mor e specific and measurable to ens ur e that proper identification 

and representation of democratic behaviour is being made. The relative­

ly low inter-rater reliability for the observation of democratic behav­

iour wo uld support this suggestion. 

The choice of an autocratic parenting style seems to be a better 

indicator of the occurrence and fr equency of autocratic behav i our . The 

corre l ation between the choice of an autocratic style of pare nting and 

the tot al score on the Empathic Behavio ur Scale would also indicate that 

a utocratic parents behave as they report the y will. An inf e rence 

could be made t hat autocratic pa r ents be lieve more strongly in their 

a ppr oach to parenting and therefore act upon their cho i ce of parenting 

style . It may a l so be that the concept o f au t ocrat i c pa r e nting and 

autocrati c behaviours ar e more accurat e ly repr ese nt ed and de picted a nd 

t hus eas ily identified by parents a nd obse rvers . 

Permissive pare nting behaviour i s st r ong ly associa t ed with th e 

choice of a permi ss ive style of parenting . The researcher wo uld spec u­

l ate tha L t he ch o i cr of a perm is s ive s t y l e o f pa r e n ting i s a '' mid d l e - o f -
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the-road" approa ch to parenting . It denies t he contro l a nd aut ho ri ty of 

autoc r atic parenting behaviour and shys away from t he responsibilities 

inher e nt in t he democratic sty l e o f pa r e nting . Pe rmissive responses 

and behaviours co uld be in te rpr eted as t he safe a l te rnat ives in th e 

choic e of a nd beh av iour of par e nting . This ne utrali ty may account for 

t he high cor r e l at i on betwe en cho i ce o f perm i ss ive pare n t ing and pe rmi s ­

sive behaviour. • Another explanation is that those parents who choose a 

permissive parenting style fe e l strongly that it is the most effective 

way of behaving with their child . 

Data for pa rents who had atte nde d a parent i ng course and thos e who 

had not were considered separately (Table 4). It was thought by the re-

searcher that those parents who had attended a parenting course may be 

more aware of their behaviour and therefore have a high degree of cor­

relation between se lf-re por ts and behaviour than those who had not at-

tended a parenti ng course . It was also anticipated that tho se parents 

who had attended a parenting course would choose the democratic styl e 

of paren ting more fr e qu e ntl y . Both g roups of parents scor e d highly on 

the choice o f democratic parenting (r = l); there was no significant 

difference in their behaviour . The on l y significant diff e rence no ted 

in terms of choic e of parenting styl e was in th e area of pe rmissivene ss . 

Thos e parents wh o had att e nd e d a parenting co urse c hose a permissive 

sty l e of pa renting mo re oft e n t han t hose wh o had no t . Thi s was a mod­

est difference and not statistica ll y significant . Aga in, th e re was not 

a significant diff ere nce in the be havi our of t he t wo gro up s . It would 

not appear t hat atte ndan c e at a parenting co ur se sign ifi can t l y influ­

ences pare nts' cho i ce of pa r enting style nor their s ub se qu e nt behavi our . 
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Tabl e 4 

Compar ison of Parents' Self - Reports and Beh aviour 
Ratings on the Basis of Attendance at Parenting Courses 

N = 30 

Mc>as ur e 

ParC"' n t Atrit ud C"' R0 sc•arc. h Instrumenr. 
OC"'mo c ratic-Domination 
Acc0pta nCC"'- R0 j 0c tion 
Aut onomy- lndulgence 

ParC"'nting Sty l es lnv0nto ry 
Democrati c Pa r e nting Style 
Autocrati c Pare nting Style 
PermissivC"' Pa renting Style 

BC"' havi o ura l ArtriburC"'s of 
Psyc hosocia l Comp ete nce 

Bohaviour Ob so rva ri on Rati ng Scale> 
OC"'mocratic Occ urr e nc e 

Fre qu e ncy 
Ovora ll 

Au tocratic Occ urrence 
Fr e qu e nc y 
OvC"'ra ll 

P0rmi ss iv C"' 0cc u 1.- re nce 
Fr0quency 
Overall 

Empat hi c B0h av i ou r Sca l e 

s ignifi ca n tly diff er0 nt fr om Oat 

Correlation with Att e ndance 
at Parenting Cours e 
Yes = 1 No = 2 

. 292 

. 020 
- . 369 ;', 

.o 
-.314;', 
- . 351 ;', 

. 035 

- . 084 
-.114 
-.263 

. 292 

. 315 ;', 

. 262 

- . 123 
- .128 
-.095 

.283 

p< . 05. 
s ignifi ca ntly diff0r e nt from Oat p <. 01. 

Moans Score 
Paren ting No Parent -

Course " ing Course 

33 . 1 38 . 6 
50.1 50 . 5 
75.7 72. 5 

6 . 0 6.0 
1. 55 2 . 66 
2.44 1. 33 

30.1 30 . 6 

5.83 5.41 
5.11 4 . 50 
3 . 22 2 . 66 

3. 72 4. 83 
3. 70 7 .o 
2.94 3 . 58 

1.44 1. 08 
1.05 .666 
1. 77 1. 58 

15.6 17 . 6 

t· 

va lu e 

. 116 

. g l 5 

. 044 ;', 

1 
. 091 
. 057 

. 848 

. 659 

. 547 

. 159 

. 11 7 

. 096 

. 162 

. 518 

. 50 1 

. 6 18 

. 1 29 

P-
N 
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Re la ti ons hi p Berwe e n Parental Att itudes and Be hav i our 

The seco nd research que st i on f oc use d on the relationship between 

par ent s ' se lf-r eported att itudes towa rd ch ild-r earing and th e ir par e nt-

ing behaviour. Co rre l ations betwee n par e nts' self-reported atti tud es 

toward ch ild- rearing, measured by the Parent Attitude Research I nstru­

ment, and behaviour ra t ings are found in Tabl e 5 . 

Ze ro - o rde r correlations did not yield any significant cor rel ations . 
between parents' self-reported attitudes and their ratings in any of the 

categories of the Behaviour Observation Rating Scale . There were some 

weak relationships identif i ed which were not statistically significant. 

A weak correlation (r = -29) existed between the subscale of acceptance-

rejecti on and the occurrence of democratic behaviours. This negative cor-

relation implies that those parents having a high rejection score would 

display few democratic behaviours. A weak positive correlation (r = .29) 

was f ound between the subscale acceptance-rejection and the frequency of 

autocratic behav iours. This finding suggests that those parents having 

a high rejectio n score would present mor e autocratic behaviours . An 

autocratic beha viour pattern was also negat ive ly correla te d (r = -.28) 

with the autonomy score on the subsc a le autonomy- i ndulgence . This result 

indicates that parents who behave in an autocratic manner consider aut-

onomous behaviour in children to be an important component of child­

rearing . A weak negative relationship existed ( r = -. 28 ) be twe en the 

acceptance-rejection subs ca l e and th e frequency of perm i s sive behaviours . 

Further , a weak positive relationship was found betwee11 t he au to nomy-

indulge nce subs ca l e a nd the fr e quency of permis s i ve be hav i ours . Th e se 

r es ult s suggest that thos e parents who behave in a permi ss ive manner re-

po r ted a rtirude s which a r e con s id e r ed to be acc epting a 11 d indul gent in 
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Table 5 

Co rr e lations Berween Se lf-Re ported Attitudes Towar d Chi l d- rearing 

~nd Rarings of Parenting Behaviour 

(N = JO) 

Behaviour Ratings Parent Attitude Research Instrument 
Democ racy / Domination Acc e ptance /Rejection Autonomy/Indulgence 

Beha viour Observation Rating Scale 
Democratic occ urrence 

frequency 
overa ll 

Autocratic 

Permissive 

occ urrence 
frequency 
ov0ra ll 

occ urr e nce 
frequency 
ov0ra ll 

Empathi c Behaviour Sca l e 

. 038 

. 080 
- . 031 

.033 

. 253 

. 001 

- . 147 
-. 053 

. 008 

. 099 

significantly diff<>r<>nr from O at p ~. 05. 
significanrly different: from O a r p < . 01. 

- . 284 . 084 
- .104 - . 021 
- . 141 .104 

. 1 71 - . 277 

.288 - . 047 

. 081 -.044 

- .104 . 068 
-. 277 .249 
-.090 . 086 

. 379,', - . 227 

p­
p-
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term s o f c h il d- r ea ring pr ac ti ces . 

Fr om t hi s r e v i ew o f zero- o rde r co rr e la t i on s , no st r ong assoc i at i ons 

betwee n pare n ts ' se lf-re por t ed at ti t udes towa r d c hild-rea ring a nd th e ir 

pa r ent ing be hav i o u r were a pp a r e n t . The weak a nd s t at i s ti ca ll y ins igni f ­

i ca n t co r re l a ti on s cited sugges t t hat parents who be ha ve in a n aut oc r a tic 

ma nn e r ha ve a t t i tudes wh ic h a r e mo r e r e j e c t ing a nd l es s indul gent . Par ­

ents behav ing permissive l y ha ve indulgent and accepting attitude s towards 

child-rearing. 

A sig nificant positive correlation (r = .38) was found between the 

a cce pt ance -re j ect i on s ubs ca l e of the PARI and the Empathic Be hav iour 

Scal e . This correlation impli e s that parents wh o report a mor e r e ject­

ing a ttitude exh ibit a l ow leve l of empathy in their interaction with 

their child. 

Ge ne r a lly, t h e p a r e nt attitudes as meas ured by the PARI do not seem 

to be valid predi c tors o f p a r e nt behaviour. As wi th th e Parenting St y l e s 

Inve nto r y , it would app ea r that autocra ti c and pe rmissive characteristics 

are mo s t o f te n co r re l ated with assoc i ate d be hav iour s . 

At t end a nc e a t a pa r e n t i ng c ours e ma de a s i g n i fi ca n t d i f f erence in 

onl y one area of t he attit ud e meas ure . Pare n ts wh o had at t e nd e d a pa r­

e nting co urse h a d mo r e i ndul ge n t at t itude s tha n thos e pa r ent s who had 

not atte nded a co urse . On ea c h o f t h e three s ub sca l es (acceptance- re j ec ­

ti on, democ racy- domina t i on , a u t onomy- indu l ge nce ) o f t he PARI bot h s e ts 

of pa r e n ts sco r e d in the mid d l e r a nge of the co n ti nuum a nd t he ir sc o r e s 

var i ed minima ll y . Due to t h e restr i c t ed range o f scores i t is di f fi c ul t 

to determi ne t h e de g r e e o f in f lue nc e whi c h c a n be att rib uted t o a t te nd ­

a nce at a pa r e n t ing course . 
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Rela t i o ns hip Be twee n Parenta l Competence and Be havi our 

Th e third resea rch qu e stion was direct e d at the relationship be twee n 

thos e behavioural at tribu tes whic h are specific to par e nts' self-rated 

l evel of pe rson a l comp etence and the pare nts' be hav i our. The scores on 

the Be havi oural Attributes of Psycho soc ial Competence were co rrelat e d 

with the rating s o f pa r ent be hav iour. Thes e co rr elat i ons can be found 

in Table 6. 

The only correlations of any significance were found to be with the 

occurrence and overall ratings of demo crat i c behaviour on the Behaviour 

Observation Rating Scale . Positive corre lations (r = .3 6, r = . 24) e x­

isted betwee n the score on the BAPC and democratic behaviour. These 

correlations suggest that parents who percei ve themselves as competent 

(and have the attributed parental characteristics) exhibit democratic 

behavi our with t heir child. 

Parents' perceived personal competence as assessed in this study 

does not appear to be a va lid predictor of parent behaviour. Possible 

explanations for this finding wi ll be discussed in the following section. 

There was lit t l e diffe r e nc e betwee n par e nts who h ad o r had not at ­

tended a parenting co urs e. Both groups of parents scored in the middle 

to high range of the c ontinuum. Again, due to th e c los eness of the 

scores i t was diff ic ul t to assess the imp act rha t a parenting course may 

have ha d on parents ' perc e pti ons and behav i our . 

Predi ct ive Validity of Comb ining Me asures of Parental Con str ucts ; Attit­

udes, Competence and Pr efer red Paren ting Styles 

To a nswe r the two seco ndary quest i ons , cor rel at ions between comb in a ­

tions of the measur es o f t he three parenta l c onstructs and each of the 

behavi our a l r arings we r e rompured an d ana l yze d r o dererm i ne rheir pre-



Tablo 6 

Co rr e l ations Betwee n Parents' Self -Ra ted Leve l of Competence 

a nd Ratings of Parenting Be haviour 

(N = 30) 

Behavi our Ratings 

Behav i our Observation Rating Sc a l e 
Democratic occurrence 

frequency 
overall 

Autocratic 

Permissive 

occurrence 
frequency 
overa ll 

occurrence 
frequency 
overall 

Empathic Behaviour Scale 

Be ha vioural Attributes of 
Psychoso c ial Competence 

• 3 5 7 -:: 
.295 
.237°'< 

.011 
-.028 
- .116 

-.179 
- .147 
-.124 

- .169 

significantly different from O at p < .05. 
significantly different from Oat p<.01. 
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di cciv0 val idi cy . A mul c ipl e -regrPs s i o n approa c h was us ed whP r Pby chP 

relaciv r co ntribution of adding the seco nd-be sc prediccor to che besr 

pr e di ctor is determined . Th e proc e dure is meant to follow a st e p-wise 

sequenc e from best to worst predictor, pr ov iding inf o rmation about the 

amount o f variance in the behavioural ratings ac c ounted for at each 

StP p . for th e step - wis e sequence the mulripl e -regression emp l oyed in 
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this stu dy on ly .ut ilized those individual measures of parenta l constructs 

wh i ch had already been identified in the zero-order correlation s . The 

correlations of individual measures did not reach the required l evel of 

signifi cance (p <' . 05) for consideration in the multiple-regr e ssion se­

quence . The multiple-regression was valid only with those meas ures of 

parental constructs which were significant on their own at p< .05. In 

the computatio n of the multiple reg r ession two measures were noted as 

valid predictors of pa re ntal behaviour . The measures specified we r e the 

same as the single measures identified in the zero-order corre l ations . 

Those identified were t he autocratic and permissive components of the 

Parenting Styles Inven t ory . A pre ferred choice of an autocratic sty l e 

of pare nting was the best predictor of the occurrence, fr equency, and 

overall rating of an autoc r at i c parenting behaviour . The preferred c hoi ce 

of a permissive style of parenting was the best predictor of the occur­

r ence and frequency of permissive pare nting behaviour . Th e re was no 

best sing l e pr ed i cto r o r combination of pr ed i cto r s for democratic pa r e nt­

ing behaviour . The se findings suggest that no diff e r e nces existed in 

the pr ed i ct ive validity of eac h of rh c meas ur es o f parent al attit ud es 

and comperence . Cons i de r at i on o f rh e l ow va lues of rhe correla ti o n co­

efficienrs s upp o rt s th e conc lu sion t hat rhe lack of diff e r ence can be 

artribured to the l ow predictive powe r o f bo th th ese measures . These 
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resu lt s con fli ct with previou s reports on t he Parent At ri tud e Research 

Instrument . Sc hae f e r and Bel l ( 1958) r e po r ted f ind ings whi c h woul d in­

dicate that parents' behav iour ca n be predicted fr om scores based on the 

PAR I . The authors of the PARI (Schaefer & Bell, 1958) a l so state t hat 

t he combinat i on of PARI wi t h other measu r es of pare n ta l constructs 

should i ncrease its predict i ve va l idity . The results of th i s study do 

not support this stat ement . The y do support Becker and Krug's (1965) 

concern that the PARI has poor predictive validity in regard to the 

act ual behaviour of pa r e nts . 

The r esearcher wou ld speculate that the PARI may require up dati ng , 

in terms of terminolog y and the ascribement of parent a l r o l e s, to allow 

for greater pe rsonal identification by the pare nts . The PARI s eems to 

ha ve high social desirability characteristics which may affect the re­

sponses chosen by parents a nd thus he lp to minimiz e the r elat ionship be ­

twee n parent s ' stated attit udes toward child-rearing and their behaviour 

wit h their child. 

Us e o f the Behavioural Attri but e s of Psychos oc i a l Competence in 

the predict i on of parenta l be ha vio ur has bee n limi ted to date . The BAPC 

may have greater predict i ve validity if the content was more sp ec ifi c to 

pare nts and the ir s e nse of competency in their parent ing r o l e . The sig­

nifi cant c or r e l ati on between scores on the BAPC and the occurrence a nd 

overal l rating o f democ rati c par e nting be haviour support s Mondel l and 

Ty l e r's ( 198 1 ) findings that pare n ts with a hi gh compet e nc e scor e exhibi t 

behav i ou rs which are cha r acte ristic of a democratic style o f par e n t ing . 

The findings of t hi s study do not support Mo nd e ll and Ty ler's (1 98 1) 

findings that l es s compete nt pa r e n ts display a u tocratic pare nting be hav -

i ours . 
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It would a pp ea r that in this study the pare nts' preferred c hoi ce 

of pare n ti ng style as measured by the Parenting Styles Inve nt o ry is t he 

most valid predictor of par e ntal behaviour. Howe ver, th e PSI do e s not 

ha ve predi c tive power in t erms of democrati c par e nting behav i our . Per ­

haps the be havi oural criteri a for democratic pa r e nting needs to be mor e 

sp ec ifi c a nd measurable . It seems a pp arent to the re searcher that a n 

assessment of what constitutes democratic parenting dispositions and be­

haviours is in order. 
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CHAPTER 5 

CONC LUSIO NS , LIMITATIONS ANO IMP LI CATIONS 

Conclusions 

In conc lu sion, parents ' pref e rr ed choice of pare n t ing style as 

measu red by the Pare nting Styles Invent o ry was t he on l y predic t ive con­

struct which provide d a strong co r relation wit h th e behaviour of par e n ts 

as rat e d by the Be haviour Observation Rating Scale . The predict ive va l ­

idity of prefer red par enting style was limit ed to t he pred i c tion of 

a ut ocrat i c a nd perm issive be hav i our s based on the c ho i ces o f style pare nts 

p refe rr ed on the PSI . The c ho ic e of pa r enting style did not correlate 

significantly with a democra tic parenting style and the r efore a prefe r red 

choice of democratic par e n t ing cannot be c ons idere d as a va lid predict o r 

of democratic behav iour. 

The choice of a n a utocrat ic style of pa renting corre la ted wit h the 

t ota l score on the Empathi c Be hav iour Scale. Neither the choice of a 

democratic styl e of parenti ng nor a permis s i ve styl e of pare nting cor­

r e l ated signifi cant l y with the ratings on the EBS . 

The results of thi s st ud y indicate that parents' perce i ved sense of 

comp e tence cannot be considered a va lid pred ictor of parenta l behaviour . 

Scores based on the Behavi oural Attr ibu tes of Psych osoci a l Competence 

Scale co rre l a ted sign i ficant l y wit h the occ urrenc e and overa ll rat ing of 

democ rati c behav i ou r . There we re no other signifi c a nt cor r e l ations be­

tween t he Behavi our Obs e rvation Scal e or the Empathi c Behav i our Sca l e 

and perceived comp e tence of parents. 

No ne o f the subscales meas uri ng parents ' attitudes toward ch ild-

rearing provid ed a st r ong cor relari on with be havi our rarings on e ither 

rh r BORS o r 1h r LBS . 
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A multip l e- regressi o n approa c h whic h cons idered t he best comb ina­

tion s of pr ed i ctors had no signifi c ant contributi on for predicting the 

sty l e of pa r e nting be haviour . 

At - test ana l ys i s found very f ew sign ificant differ e nces betwee n 

those pa r e nts who had attended a pare nting course and parents who had 

not atte nd e d s uch co ur ses . Very ge nera lly, parents who had attended a 

pare nting cou rse r e port ed more indulgent attitudes regarding child-rear­

ing and behaved in a mor e permissive and empathic manner with the ir 

children. The means scores indicat ed , however, that both set s of parents 

had similar scores on all measures and we r e gene r al l y in the middle 

range of the continuums. The parall e lism of the two sets of scores and 

the r estr ict e d ra ng e of s co r es minimizes the significance o f any differ­

ences and reduces the degree of interpretation one can make reg ard ing 

the cons e qu e nc es of attending a parenting course. 

In general, this study, supported by pre vious studies, found evi­

denc e that parents ' self-reported attitudes towards child-rearing are 

not useful as valid predicto rs o f parenta l behaviour. Support was also 

f ound for considering a par e n t's perc eive d sense of competence in pr e ­

di ct ing the existence of democratic pa r en ting b e haviour. Results of this 

study indicate t he parent's prefe rr ed c hoic e of parenting styl e is the 

best si ng l e pr ed i ctor o f a utocratic and permissive parenting behav i ours . 

It is the research e r's fe e ling that mo re exacr ing c riteria are requi r ed 

for assessing and identif y ing charact e ri s tics of a democratic pare n ti ng 

sty l e before i t can be conc luded t hat this sty l e of pare n t ing cannot be 

predicted fr om any measure of pare n t at titude , desir e d parent ing style or 

par e n ta l competence . Cross-va lidation on data for ot her pa rent s , togeth-

e r wi r h a n in c r ea s e in Si.l mp l e s iz e ar P 1,1 a r r a n t ed t- o ass 0 ss th0 r e liabil-
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ity of these r esu l ts . 

Limi tations 

Th ese co nc lusions should be co ns ider ed in li ght of t he fo ll ow ing limi t -

ations . 

The setting in which the study was co ndu c t e d was no t a na tur a l o ne for 

the pa r e nt o r ch ild. Parents may not have be have d the same in a r esear c h 

situation as th ~y may in their home e nvironme nt . As well, the child's be­

haviour may have been different from that at home and, therefore, evoked un­

anticipa t ed resp onses from the parent . Thus, the unnatural setting may have 

limit ed the accurac y of the r e sults obtained in terms of a c tual beha viour . 

However , in many situations where the parent-child interaction is of concern, 

information sought about this intera ction is done in an unnatural setting 

(e.g . , hospitals, educational programs, intake in te rviews for clinics). 

Therefore, eve n in a setting wh ich is unfamiliar to parents and their child­

ren, it is important to be able to a ssess if inf ormat ion received fr om the 

parent is of value in predicting their behav iour wit h the ir child . 

A second limitation of this study was the la ck of consideration o f the 

characteristics of the child. Of imp ortance in th is study was the pr ed i c t-

ive value of par e nts' stated beliefs in rega rd to their behaviour. It would 

be of value in another study to investigate the i mpact of the child on the 

parent a nd how the chil d ' s influence a ff ects th e parent's behaviour . 

An added cons ideration i s t ha t t he c hildr e n observed may hav e bee n ner­

vou s and unce rt a in in a new and strange sett ing . Anxi ety may have e xagge r-

ated their dep e nd e ncy on their par e nts . Aga in, i t is the behaviour of the 

parent s which was of imp ortance and the cons i ste ncy betwee n a sta r ed a 11d be ­

havioural demons t rati on of one type of parent ing sty l e . 

,\ f act o r whi c h wds no r e xp l o r 0d in t hi s s tu dv 1,as r he r (• L11 i o n ~h ip be, -
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tw ee n s pouses a nd the in f lu e nce one may ha ve on a not he r in determ i n i ng if 

a t ti tu des , c ho i ce of pa r e nt ing sty l e a nd pe r ce iv e d comp ete nce are pr ed i c t o r s 

o f the ir beha vi our. I t ma y be t hat one pa r e n t has a ttit udes and be li e f s 

whi c h wo uld indi cate t hat t hey a r e in f a vo ur o f a democ r a ti c pare n t ing s t y l e ; 

howeve r, bec aus e o f strong be li e fs on t he pa rt of th e ir s pous e t he y r a is e 

t he ir c hild in an a uto c r at i c sty l e . Th e s po usa l re l at i ons hip and t he influ­

enc e it has on pare nt-child int e raction and paren t ing st y le is important and 

a topic which would be worthy of study in and of itself. 

The private attitude s reve aled under test conditions suc h as those in 

this study may neve r b e e xpress e d in th e more normal situa ti ons o f everyday 

life. A given attitude may not affect behaviour if the r e a r e s oc ial ba rriers 

to the expression of the attitude. A parent may have h e ld the attitude that 

autocratic parenting is an effective style of dealing with children. Howev­

er, due to the popularity of the conc e pt of democrat i c par e nting , the parent 

may have claimed to support a democratic parenting st y le but in te ract e d in 

an autocratic mann e r with his child. 

Th e parent be ha vi our s ob se rv e d in this study we r e s pec ifi c to a play-

t a sk situa tion a nd ca nnot be co nside r e d r e pre s e nt at i ve of al l parent be ha v­

iours. Conclusions drawn from the results of the study ca nno t be g e ne ralized 

beyond the scop e of a pl a y-task situation involving a pare nt a nd child. 

Impli cations 

The r es ulr s from rhis s tu dy have i mpl icar i o n s for bo t h fu t ure researc h 

a nd p rog r am pl a nn i ng fo r a ll pa r e n ts . 

Fu t ur e r esearch. Fu rt h e r investigat i on a nd deve l opme n t. o f a meas ure of 

parenta l art irudes toward c hild-rearing may r e sul t in a meas u re wh i c h co n­

s ide r s t he c ha ng i ng r o l es o f mo th e r s a nd fa th e rs a nd th e s oc i a l impli c ations 

o f s uc h cha11g0 s . Ther C' :i n • prese n t l y mo r e> c urre n t art i tud e m0as ur Ps rha n 
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th e Pa r e n l Atl itude Re s earch In st rum e n t . Th ese measu r es are ofte n de ve l o pe d 

f o r s pe c i f i c e du c at i on pr og r ams a nd meas ur e c ha nge s in att itudes ove r time 

rathe r t ha n provid e a ge nera l base line assessme nt o f pa re nt a t t itudes t owa rd 

child-rea ring . 

Th e und e rst a nding o f t he eff ec t s o f pe r ce iv e d competenc e on par e n t ing 

be hav i ours co uld be e xt e nd e d by determ ining mo r e s pec ifi cal l y t he r e la t i on­

ship between a poor sense of personal competence and parenting behaviours. 

At the present, it appe ars that a high level of perceived compete nce is as­

sociated with characteristics of a democratic styl e of par enting. A rela­

tionship be tween a l ow le ve l of c ompetence and par e n t ing be havi our has not 

been verified or substantiated by res e arch findings. 

Further research in qualifying the traits of and ori entation to a demo­

cratic parent ing style would possibly help to identify democratic behaviours. 

Clearer criteria for r e cog nizing democratic behaviours may incr ease the a c ­

curacy in de termining if there is a relationship between measures of attit ­

ude, competence and pre f e rred parenting style concerned with democratic par-

e nting and actual par e n t ing behav iour . 

Pr og r am pl a nning fo r pa r ents . I t wo u l d a pp ear that any pe rso ns pl a nning 

programs involving parents need to place more emphasis on individua l parents' 

r e sponses to day-to-day eve n t s and actua l observa t ion of pa rent-chi ld in ter­

act i on s r at he r t han r elying so l e l y on wri tte n se lf - re por t s o f pa re n ts ' b e -

l iefs o r in tenti o n s . It seems r e aso nab l e t hat ea c h par e nt sh ould be a c tive l y 

invo l ve d in e xpl o ring t h e ir va lues a nd t he pe rs o na l s i g ni f i c a nc e of th e ir 

c hos en pare nting sty l e be f o r e any program o r interve ntion i s ini t i a t e d in 

th e hopes o f e voking c ha nge . This ex pl o r a ti o n woul d invo l ve t i me a nd e ne r g y 

but would ultimat e l y r e du ce th e po s s ibili ty o f maint a ining o r c ha nging pa t-

t c> rn s u f pare n ri ng wh i c h h,ive l irt l e pC'1-son;:i l me a n i ng f o r (h(' pdrC' nt . 
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Thi s study has impli cat i ons f o r paren ts and anyone involve d with 

par e nts an d their children . An underst a nding of what parental co nstruc ts 

best pr e di c t be haviour would e nable parents and professionals alike to 

tap those resources most e ffective in produc ing or maintaining behaviour 

which is of benefit to parents and children in their relationship with 

each o the r. 



Ba r t z, Karen W. 
and fathers . 
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APPENDIX A 

Letter Sent Home to Parents 



Dear Parent, 

I am a 
the area of 
in research 
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graduate student i n the faculty of Education- -specifically, 
Counselling Psychology in Education . I am currently involved 
concerned with parenting styles and parent-child interaction. 

During the month of July, 1983 I will be conducting a study f oc used 
on parents and their pre-school child . I would like to request your 
participation in this study. The time commitment would be approximately 
two hours . Your participation would be strictly voluntary and confiden­
tial . 

If you have a child between the ages of three and five who does not 
have a serious disability or medical condition and you are willing to 
participate in this res earch study, please contact: 

Janice Waddell 
Education Department 
Psychological Foundations 
University of Victoria 
Victoria, B.C. V8W 2Y2 

phone (between 6 & 8 p . m.): 479-0785 

or r etu rn this form with your name , name of spouse if living wi t h yo u, 
phone numb e r and add r ess to your child's pre-s c ho o l . 

Please contact me if you would like further information before con­
sidering your participation. I would appreciate your respon se prior to 
June 25, 1983 . 

Sincere ly 

J a ni ce Waddell 
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APPENDIX B 

Schaefer and Bell's Parent Attitude Research Inventory 



OF 

Tl,c 1111 cs tio,11111irc . l 11 d i<-;llc your op1111n11 li v dr~ ll'i 11;: :1 ci rc l,· ;1rut1 11 t! rl ,c " :\ " ,r 
you slron;:ly :ii:rcc:, ;, r., 111 1<! rl ,c "a" if yuu 11,il, lly :i;; rc,·, ;11.it111 ,I rl 1c '·d" ii )"" 
m ildly di \:1grl'c', ;111cl ;1rot1 nd rl, e "I)" if yo11 ,1.-..11:.:ly di , :1:.;1n·. If )O l l ! 1. 11 ,· .111·, 
idl':l\ ll'l1i ,·l1 ) 'Ou f,·c·I , l1t 111l, I lit: i11clu.J!'d j,,1 illl·1t1 d,1\\'11 :11 rl ,c l'llli. \ \ \ · \\'1, 11,.I 
apprr ci;lf c lia l' ing rl 1<0 111. 01h n s wl ,o lr:11·c g in·11 11s d,, ·ir i, I,·.,- , .11· rl,:11 i1 is I,,., , r, 

\\'11rk r.q, id ly. C i1·e you r li r, t rl' :1r 1io11 . If }'" ' rc, d :111 d rcrcJ ,I rln: s1.11,·111 ,·11r-. , 11 
1c11 d, lo lie r111 11't1, i11 L; :1 11 ,I 1i111c l'onst1111in~:-

T l1l'rc arc no ri_!:111 or 11•rnn~ a11 , 11·c·rs, so :111 , \\'c r Jcc,1rclin~: 10 \"0tir n11·11 ol' i111,111 
11 is l'cry i111 pur1 .lll t IO r! H.: ,1 u, ly rl 1:1t :ill •111c,1i,11 ,s I,,. :111,Hcrc·d . ;\ l.,11 v ,,I ti .,· 
Sl,1tc111 u 1I S ll'rl l ::,·.: 111 :il il,c l, u1 :il l a rc llt ' ll.'S · .. iry 111 , 1,,,w :.l i-.;l ,1 d , d,•ll'l<l c' , .. r 
op111in11 . 

I . C'l, ild ,,. 11 slw ul ,1 he allo\\'cd lo d i, ~_g rcc ll'i rl, rl , .. ir p.11T11I \ 
ii' 1hcy feel 1li ,·ir 0\\' 11 id,·:l\ arc l>c·ltcr. ,\ I > 

2. It \ \,c,1 fllf the ch ild if l1t: 11c1·cr gL·ts s1.1r1,·, I \\'1111 ,lc ri11g 
ll'l1 c rl H: r his 1111 ,rl 1l'1°, 1·ic\\·, arc 1ii; li t. r\ a I) 
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\ l' .ir, ·111, ,1,.r· :1clj 11q ' " the d1ildrl'n S(lflll' rather tl1an 
,,1 11 .11·, <'-'/"'' .. 11 ,; rl" · d11ld1,·11 111 adjust 111 1hc parl'11l s. /\ a 

·1. l'.,r ,·111, 11111 •,I l'arn 1hc n:spl'r t of rl,c.:ir children l,y the 
11 , I\ rl"·1· ad . A 

l ·l,dclr,·11 11·,11ild 1..._. l,:,l'l' il'r a11,I heller l,l'ha1·c.:d if parents 
11,,.,l, I ,l, .. 11 .111 int1·1D I 111 il ,1·ir alL1irs. A 

1, . S .. 1111· cl,il , lrl' n arc ju~I ,o had thl'y must l,c t:iught to f1:ar 

:1cl11l1, I," rl11·i r 1111·11 g1111d. A 

( l11L l, n1 11 il l ):•·t 11 11 :111 y w,1111 :1 11's nc:rl'l'S if , he has to lie 
II I ii I ii I( . 11 1 ;,I I d ,l y. 

), _ t lilt' 111 il11· 11·.,r,1 rliin1:, ;,l ,rn rl 1:1k i11g care of a ho111e is a 
\ \ 11111.111 ln·I, 1h .1t , lw t. ,111 · 1 ~:t.· I 11 111. 

·1 If ,.,, ,, lc-1 , !,il,ln·11 1.il k ,il,11111 tl,,:ir trnul, li:s lhl'y end up 
l111111il ,1il\i11 g l ' \ t.· n 111 1,rc . 

Ill . ·11,n,· " 1111d1i11g w11r,,· f11r :1 y11ung motlier tlian heing 
.,11111,· 111, ilc g11111g rl11tn11:li lier lir,t t·~pnit:nce with a 
1,.,1, r . 

11 \ t .. ~, ,l11 lcl1,· 11 a11 · 111il.-t tr:till l'l l 1,y 15 111011 tl1 s or age. 

I' 

I\ .\, 1111,1 wil l 1,,. _gr.1td11I lain 11 11 f11r st rict 1ra i11i11g. 

I I . ,\ 111,,tl,n , l11 ,11 lcl 11,akt· it l, cr b11,im·ss to know evcry-

I\ 

A 

A 

il1111g 1,n I l11ld 1t·11 ar c rl1111ki11 g. /\ 

1, . ,\ ,: .. ,.! 111 11 rl1n ~l1011id , l1,·l1n her clii ld fro111 li fe's little 
,l,ll,,11l 11e·, . A 

It, ·11 ,n,· ;ire" ' 111 ,111y d1 i111:s a d,i l, I li as lo le. ,rn in life tl11:re 
" 1111 1·.,u1S<: f11r l,i111 ,i 1ti11g ,ir11u11d w ith ti111e on l,is 
li.1111k 

1 ·· ( l11lcl11 ·11 sl1 n11ld I,!' r11l'1111ragccl tn tell ti ll'ir p:irrnts about 

A 

11 11 l1t·111 ·1,·r tlu·y fn·I l.1111il y rnlcs Jrl' 11111 ,·as1J11al, ll' . /\ 

IS . :\ 1•,1rt'11I , l11111ld 11<·1·L· r Ix: made 111 lt>11 k \\'rung in a child's 
l \.' l ' \ . 

I" l 'l11l , l1t·11 .tr,· 11111 ofl t' ll :1skt· ,l lo ,l11 al l tli l' c11111pJ0111isi ng 
.,11d .1cl j11q111 .. 11 1 .11111 tl, ,1 1 i·, 11111 f:,ir . 

·11 ,\ , 11111, I, .1 •, ,~ 11·:is1111.il,l l' , ;1 par,·111 should try to trca l a 

A 

/\ 

, 1111 ,1 ·" ,Ill ··• 111 ,1I. A 

' I . l' .11, ·111 , " 111 , :11,· i111, ·11 ·,1 ,·cl 111 l11 ·,iri111: al11 ,11t 11,cir chil-
cl,, ·11 ·, p.1111n, d .,1,·~. and 1'1111 l1t·lp 111<·111 gr11w up riglit. A 

It " i'11 ·•111, ·11tl1' ,wn·".iry 111 dri,·c 1lic mi :.d,i,J out of a 
, 1111,1 I,, f.,,c l1t· w,11 l><·lian· . A 

11 11'. AN'( IT l.l>ENTS UF SELl' ·!S n : u,, 

a 

a 

a 

a 

a 

a 

a 

a 
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23 . f\lorhcrs very often feel rliat rl1 cy can't :,1.1nd rl1L·ir chil -
drl'll a 1111 o1 1lt'lll l,11, '.:• r. 1\ 

24. I laving lo I,,. wi1h l h il .lr<"ll all il 1t· 1i11lt' givi:s a \\'f>Jlla n 
lhl' f1·, ·liu1: iil'r \\ i11gs li :1\'!' 11\'t'J l cl11'1'nl. 1\ 

25. Par<"nls \\'l,11 sl:1rl :i ,·l,ild 1:dk,111: :,l" 'lll Iii~ \\·, ,rri,·, d<111° t 

rL•,di,c rl1 .11 s11111,·1iml's ir's IJL" l l,· r '" jJ1,1 l, ·.1 ,·l' 11,·II ,·11t111gl 1 
.dn11l'. 1\ 

2(,. 11 i~11·1 l":iir rl1:it a 1,·11111:rn li.1, 111 llt' ,1 r Jll '-1 a h11J1 I :di thl' 
l,u rd,·11 of rai,i11g cl,i ld r,·11 l.y l1ust·I I". , \ 

27. TIH: c:irlin a <"1,ilcl i, ,,·,·.111l'cl l' rn111 i1\ 1·11 11 11i11 11 .il lil'~ 1<1 
i1s p:irl'11l s il1t: l"·11n it 1, ,II li. 11 ,cl lt- i1·~ "'·' 11 i' ' "l. l, ·11". ,\ 

2B. ;\ ,·hild , l10J1lcl l,l' \\'l:,IIH.:d ;J \\':J)' fr 111 1> rl 1t· 1, .. 11 I,· l> f' l1rt·:i,1 
;,s Sllt lll :J S p,1ssilile. :\ 

2CJ . I\ 111st y,n111g 111orlu·rs an· l," tl1t·r, ·d 11111rt· I,,. ii ll' L·,·l i11 g of 
l1l'i11g ~hu1 up i11 rh c h,1111L" rh.111 l,y :,11 ytl1i 11g ,·I"· · :\ 

~O. /\ t.:hild ~lwuld lll'Vl'r kl'l'jl a ,ccn·t frn 111 his p,, rl' lll S. ,\ 

-~I . 1\ child , l,ould l,l' proll'Clcd fr" ,11 j,,lis \\'h i, I, 11 ,igl,1 lil' 
loo 1iri11g or hard 1'11r h im. :\ 

n. Childrl'll who d1111't tr y h:ird fill Sll l'l'l'SS wi ll fn·l th:11 
they h:i,·l' 11,i s,i:d flu! CJll rl1111):s l:11 n ,111. ,\ 

3.t 1\ child li :is :I right Ill lii s l)\\' 11 poi11 1 (J r \ ' l l' I\' :111ll 11uglit 

1,, lie :dl,11\'cd '" l'Xpn:ss ir. ,\ 

:~,1. l 'I, ildrl'n , llllu Id lll'\'l'r lt-.11 11 ti, i 111;, ou rsi ..ll' 1hc h, 1n1l' 
wl,ich 11,:il,c 1lic 111 J11ulJt ii, l' ir l';,r,·11 1, i,lc.1,. ·1\ 

35 . Tlll·rr· i-; 1111 reason parents sliCJu ld ha\'l: tli l' ir nwn way 
:di 1lii: 1i111,·, an y more rl ,:1 11 1ha1 Lhild rc n ,ll()uld li:1,·i: 
thei r 01,·11 wa y all 1hc t iml'. ,\ 

3(,. C:hildrc11 scld,,m L"xprcss a11 y1li i11g \\'m th whik-; th,·ir ideas 
arc u,u.ill y u11i111purla11t. 1\ 

37. If pan·111 s would l1a,·,· fun with tilt·ir ch ildre n, rhc chil -
drc 11 Wfl llid hl' 11, ,,rc apl !CJ 1:, kc lhl'i r adviet· . 1\ 

3tl. /\ \\'iSI' p:irl' lll will leach a child e:irly ji, -r \\'h o i, l,nss. ,\ 

39. Ir's a ran· 1111Jti1!'r \\'ho can lie s1,Tc t and ,·vi.: n-_1,·111 pcr t·d 
\\'id1 hn ,l 11lcl, l' n all d.,y. 

40. I0 11 ,i1r. ·, I 

,1 I . ( ' liildre 11 111·\ll'f yn11 wirl, :il l iilf•ir li1 il l' iq>~!' I~ if y,,u 
:lfl' ll 'I c: 11 d 1,I r .... 11, il, c lil\l. ,\ 

4 2. ;\ \\'N' l\'ll11i:111 will do a11 yil,i 11 1: Ill :11·oid l,c ing l,y 1,n-
sclr l,durc· ;111d artcr a llC\V li: il,y . 1\ 
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1\grcc 
·I\ . ( ·t11l , l1(·11 's t:r:1dcs in sdwol arc a rcllcc1i11n of the intclli-

) '.• ·11, C to! ri ll' lf J':lrl'lltS. J\ 

1·1. Ir ,, 11 11 ,r,· ,·!In ti\'l· 111 p11ni , li ;i cl,ild for not doing well 
rl1.111 111 ll' \1·;1rd l1i111 l11r s11r n :n ling. A 

l'i . ( ·i. ,1, l,,· 11 11!,., :,rl' l,el,1 111 firm r11lcs grow up tu be tl,c 
A 

~r. . 1\11 ;il,·11 p:ir,·nr slwul,I try tu k:i rn .ill her child's 
rl1«11::l,1, . A 

·17. t 1111. 111·11 ,l,.,11 ld lw k,•,,1 away fro,11 all li ard jol,s wliid1 

-IH. l' ,11t·111, sl1t111l,I 1<•,1tl1 tln·ir children rl,al rhc way tu gel 
.il1t·.,d ,s 111 k, ·,·1• hu,y a11d 1111l waste 1i111e. 

-l'J. 1\ t l,i l,l's idl':1s should lie seriously considcrcJ 111 making 
f. 11 11dy ,IL-, i, i1111 ,. 

'i () ·1 !1t· ,1111.i ,l"'uld not q11l' sli1111 the 1hi11k ing of the par­
t·111 , . 

'i I. N11 ,liilcl ,l,ould ever set l,is will ;1gai11st that of his 

A 

A 

A 

A 

p.11, ·11 1, . A 

'i ::'.. Cl,ilcl ,en ~li 11uld rl'ar rlieir parents 111 s,H11e degree. J\ 

'i \ . \\ 'lll' 11 y11 11 cl,, rl,i11 ~s 111ge rl,n, cli ildrcn red close to you 
.111.J ,·.111 1.1II. l'.1sin . A 

'> ·I. ( ·1,dd11· 11 11n·d ,u111e 11r die natural 11 ,ean11css taken out 
111 rlH'lll. 

5(,. One 111 rl ,e h:1d rli ings al,out raising t hildren is that you 

A 

A 

,llt·11 '1 I rt·,· L'lltoll J:li ul rl ,c 1i111e to do just as you like. A 

'i 7. Tl11• 11 ,,uLI, · wit!, ):i\'i111: al lc111i11n lo cliilclrl'n's prohlen1s 
i, rl 1t·y 1"11.il ly juq 1n:1kc 11p a lut ,,f , rorics t" kel'p yuu 
i1llt·1,·,11 ·t l. J\ 

, s . .\l .. ,;r 1,·., 11 wn ntT,I 111t1 rt· ti111c rl1an il1ey !ire gi\'cn tn 

rl':,I "I ' 111 rli c '"""" .1ltn g11i ng rl1rou .1;li r liildhirtl1. A 

'i ' l , \ t l11 ld 11 ,·1Tr s,·1, l,i1:1, en1111gli s1and.11ds fur hi,1nsdf. 

1,U. \\ 'lien a , Ii i!,! d11cs s,ir11e rl1i11g well wc can st art selling 
I, i, , i):h 1~ l11;;hcr. 

1,1. I011, i11,·,I.I 

<, 2. Ir " a 111orl, cr's d11 1y tu 1u:ikc su re.: she knows her chilJ's 

A 

A 

iu11c1111t>~ I rl1m11:l11 \ . A 

a 

a 

a 

a 

a 

a 

a 

a 

a 

a 

a 

J 

a 

a 

a 

a 

a 

a 

a 

<, \. I l,kcJ rny Lliil,l best when I coulJ do everything fur 
l,i,n . A , a 

' -;' ) 1111: A N l'l'(T lll'NTS OF srr.r: -r.sTl'E l\1 
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For ease o f r ead ing , the pr ono un "he" ha s bee n used in the fo ll owing r e ­
sponses . P l ease consider " th e c hild" yo ur own son / da ugh ter when r e spond­
ing to the s ituations give n. 

Parent No . 

Situation 1: 

Situation 2 : 

Sit uat ion 3 : 

Situat i on 4 : 

PARENTING STY LE S I NV ENTORY 

Your f am ily is trying to dec ide on h ow to spend vaca -
~ tion time. Ther e seems t o be s evera l choice s of simi­

l ar co st and feasibility. In this situation you would: 

1. Discuss the alternatives with your spouse and tell 
the children about your decision. 

2. Decide to go where the child re n wa n ted because va­
cation time is special for ki ds . 

3. Dis c uss a lternatives with all family members until 
an ag r eeable choice has been made . 

The neighbours have complained that your child is rid­
ing his bike across their lawn. In talking to your 
child you would: 

4. Tell the child that th e neighbo ur is concerne d tha t 
the lawn is getting ruine d. 

5. Tell the child that if he wi s hes to continue riding 
hi s bike he ne eds to find a way of keep ing off the 
neighbour's lawn. 

6 . Tel l the child that if yo u catch him once more rid­
ing on t he l awn the bik e will be taken away . 

Your child is watching a televisi on show wh i ch yo u f ee l 
is inap prop r iate. You would: 

7. Tell th e c hild to c hange the channel . 
8 . Te ll the child you do no t l ike the prog ram . 
9 . Te ll the child that if he wa n ts to co n t inue watch-

ing TV to find somet hing more appropriate . 

There' s a s pec ial eve nt that run s beyond yo ur c hild ' s 
normal bedtime . Your child wo ul d like to stay up f o r 
the eve nt . Yo u would respon d by: 

10 . Ass isting t he child t o decide a bout staying up after 
you have ta lked abo ut the conse qu e nces . 

11 . Deciding t hat thi s is a s pe cia l occasio n a nd you 
will l et t he c hil d sray up . 

1 2 . Avuid in g upset to the c h ild b,· ;ill u\-.r ing him t o scay 
up . 



Situation 5 : 

Situation 6: 

Situation 7 : 

Si tuation 8: 

Toys a nd c lothes are l eft a ll over your child ' s room . 
In this s ituation you wo uld: 

13 . Cle an up the chi l d's r oom . 
14 . Send t he child to hi s r oom to c l ean it up. 
15 . Ask the chi ld what he can do t o straighte n up the 

ro om . 
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Your son's room has been l eft messy for the pa st week . 
You would like it to be kept tidy. In this situation 
you would : 

16 . He lp the child to c le an the r oom a nd as k him to try 
and keep it clean in the futur e . 

17. Help t he child to decide a n appro pr iate time and 
wa y of ke e ping his room clean. 

18. Tell the child that he is not al lowed to pl ay out ­
doo rs for a week unless he cleans hi s room immed­
iately . 

You are a l most ready to leave the house and you r pr e ­
schooler i s st ill dawd ling ove r gett ing dressed . Your 
child has had his c lothes for a half an hour and kn ows 
that you are in a hurry to leave . What wou ld you do? 

19 . Dress the child without furth e r dis c us s ion. 
20 . Help the ch ild by making a game or race out of 

getting dressed. 
21 . Te ll the child that he e i ther gets dressed right 

away or goes to schoo l in the c l ot hes he is in . 

An hour befo r e supper yo ur child approa ches you, com­
pl ai ni ng of hung e r. You are concer ne d that if yo ur 
ch ild eats now he will not eat dinner. In respons e to 
yo ur child you would : 

22 . Off er the c hild a smal l snac k wi th the under s tand­
ing t hat dinne r must be eaten in or de r to have des ­
sert . 

23 . Tell t he c hild you wo uld rath e r he d idn 't have a 
s nack but a ll ow him to ha ve one if he pe rsi s ts in 
asking . 

24 . Te ll him that he can ' t have a s nac k so c l ose to 
din ne r . 



Situa tion 9 : 

Situation 10: 

Your ch ild and a pl aymate have ha d a dis ag r eeme nt. 
Your child runs to yo u up set be c a us e t he playmate has 
take n his toy. You would ha ndl e this sit ua tion by: 

25 . Off e ring t he c hild another t oy to r epla ce t he one 
tak e n by his pl aymate . 

26 . Taking the toy away fr om bot h childre n. 

71 

27 . Ta lking to the child about how he mi ght resolve the 
conf li ct and l ea ve him to do so . 

You would like your pres c ho o l e r to take part in setting 
the table for your evening meal. You feel this would 
be a good learning experience for him. In t a lking to 
yo ur child about this new act ivit y you would: 

28. Tell the child that fr om now on h e will be resp on­
sible for setting the table. 

29. Te ll the child that you would like him to help set 
the table and ask him what kinds of things he could 
do to help. 

30. Tell the child that you would like him to help set 
the table and see what his reaction is. 
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APPENDIX D 

Tyler's Behavioural Attributes of 

Psychosocial Competence Scale 
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PSYCHOSOCIAL BE HAVIOU RAL ATTRIBUTES SCA LE 

Thi s is a quest i onnair e a bout some of t he ways peo p le ha ndle their 
li ves . Read each question . Then c hoose wh ich a l ternative, a or b, i s 
mor e c ha r acte risti c of you, and answe r according ly. Th e t as k i s to 
c hoose wh i ch of the two a l ter na t ives is more c haracte ri st i c o f you; i . e ., 
which more c l ose l y describes how you act and feel . You may feel that 
neithe r a l te rnat ive describes e xa ct ly h ow yo u fe e l a nd act ; eve n so , 
c hoose the one of the t wo which you th ink is c los er to what yo u are like . 

f or exampl e : 

1. a . When I am ha ppy, I let everyone know. 

b. When I am happy, I keep it to mys e lf. 

Choose (a) if that more c los e l y describes what 
happ y . 

Choose (b) if that more c los e l y describes what 
happy . 

Indicate your cho i ce by marking the appropriate 
(b) on the accompanying answer sheet. 

you do when 

you do when 

alternative 

Do not mark on this form . Mark only on the answe r sheet. 

you are 

you are 

(a) or 
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1. a . I am ve ry i nvo l ved in c ry ing ro a nswe r que st i ons about wh o lam 
or want. t o be. 

b. I am intereste d in que st i on s a bout who I am or wa nt co be , but I 
don't co nsci ous ly t hink about t hem ofte n. 

2 . a . Managing t o obt a in my goals in lif e without getting upsec i s im­
porcanc bu t I don't fo c us on it a grea c dea l. 

b . Managing to obta in my goa ls in life without getting upsec is 
someth ing to whi ch I g ive co ns ide rabl e attenc i on . 

3. a . When I have to part with friends because I am going to move or 
make a change in my life, I hate to leave my old friends but can 
usually enjoy finding new friends. 

b . When I have to part with friends becaus e I am going to move or 
make a change i n my lif e , I usually get very ups et over le av ing 
my old f r iends a nd nervous when I think of making new fri ends . 

4 . a . I usuall y make a rea l effort to keep up close friendships. 

b. I like close friendships but I usually don't put a great deal of 
effort into making them work . 

S. a. I master new tasks when they happen to come my way , but I don't 
usually enjoy i t a ll that much . 

b . I tend to l ook for new tasks, and enjoy the chal l e nge of master­
ing them . 

6. a . I look f or possibilities that wi ll he lp me improve my caree r 
goals . 

b . I put f orth some e ff orts t o improve my ca r eer g oa ls if I can , but 
I don't go much out of my way to l ook for anything specia l. 

7. a . Pressure situati ons in my work sometimes make me ups et . 

b. When I meet pressure situations in my work, I hang l oo se. 

8 . a . I don ' t g ive muc h co nscio us th ough c t o pl anning my li fe in ce r ms 
of what I can hand l e . 

b . I ge ne r a lly o r gan i ze my 1 if e in te rm s o f what I think I can hand l e . 

9 . a . I systemati ca ll y fo ll ow a sc he dule of se lf-impr ovement . 

b . I find s e lf-impro veme n t is d iffi c ul t to work at r egul ar l y . 

10. a . Trying to ma ke sense out of 1 if e gene rally makes me up set . 

b . Trying t o ma ke Sl' n Sl' oul of 1 i Ee doesn ' t pa rt ic- u l a r l y up set me . 
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11. a . 1 try to ma in tain a c l ea r pi ct ure of my inn e r a nd outer st rengt hs 
and limit ations as a pe r so n; 1 figure I need to . 

b . I seldom r eview my inn e r and out e r st r e ngt hs a nd limitations as a 
pe r so n; it does n't seem ne cessa ry. 

12 . a . 1 frequently r e ly on eve nts a nd other peo pl e to direct my co urse . 

b . I genera l ly fo ll ow my own course as a pe r son . 

13 . a . I expect diffi c ul t i e s to pop up as I ca rry t hr ough on a j ob o r 
ass ignme nt, so I go ah ea d with out being pa rti c ula r l y bo thered . 

• 

b. I expect difficultie s to pop up as I carry through on a job or 
assignment, so I go ahead but it still both e rs me quite a bit 
when th ey do . 

14. a. I choose friendships that will not tie me down t oo mu ch, and not 
get me all "ti ed up" in s ide . 

b. I tend to let fri e ndships happ e n and don't concern myse l f mu c h 
with t hem getting me tied down or "up tight . " 

15. a. I plan to se e k out new friendships and to develop my capabiliti e s 
for being a good friend. 

b. I hope to have new fri ends hip s and to devel op my capabilities for 
be ing a good fri e nd, but I prob a bl y wo n't work regularly a t it. 

16 . a . If I can't s eem to get along with people, I don't see any ne ed to 
worry a bout it. 

b . If I can' t se em to get a long with peop le, 1 try t o find out why , 
so I can do bet ter in the fu ture . 

17. a . Whe n something I do for fun works out ok ay , I sometimes ca n' t 
enjoy it as much as I'd like to because I get too excited . 

b. When some thing I do for fun works out okay, I am ab l e to relax 
and make the most of it . 

18 . a . I n new situation s , I l oo k f o r t h e k inds of pe rs ona l re l a tions hip s 
that 1 want . 

b . In new siLuations , I u s ua ll y l et other peop l e indi cate wha t fr i e nd­
shi p poss i b ili ties t he y wo ul d like with me . 

19 . a . I va lu e my independe nce ; however , I o ften pr e fer to go a l ong wit h 
ot he rs . 

b . 1 try to kee p my ind e pe nd e nce as mu ch as poss ibl e , even when I'm 
wit h o th e r peopl e . 



20 . a . As eac h new e xp e ri e nce o r ph ase of my lif e ends , l t e nd to move 
on to th e n e xt wit h o u t l ook ing ba c k o r much thought for t he 
futur e . 
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b. As eac h new experience or ph ase of my lif e ends, I try to reassess 
wh e re I am a nd wha t I want out of li fe . 

21. a . Wh e n I'm invo lved in something and beg in to have setbacks , I may 
drop it unl ess i t re a lly matter s to me to finish it . 

b. When I tak e on somet hing I stick wi ch i t until it's fin i shed . 

22. a. When I dG something really difficul t , I generally don't feel it's 
worth all the effort and don't get much satisfaction out of it. 

b. I think it's fun to do really difficult things, even though I 
don't always get as much satisfaction out of it. 

23. a. I follow my own co urse and ideas about love . 

b. Following my own course and ideas about love do e sn't se em pa rtic­
ularly important. 

24. a. When I have a pe rsonal problem, I sometimes get ups et before I 
reach a decision. 

b. When I have a persona l problem, I usually wo rk it out witho ut 
getting very upset. 

25. a . Life's victories and defeats offer me a time to re-eva luate myself, 
but sometimes, I still worry about the success of my future efforts. 

b. Life' s vi cto ri es and defeats offe r me a time to r e - eva l uate myself, 
and I tend to take a l ook at myse lf fairly ca lml y . 

26 . a . I like be ing alive and I'm invo l ved in living life t o the fu ll est 
by putting something into it, 

b. Be ing alive is nice, but I'll probably get more out of life by 
taking it as it comes. 

27 . a . 1 o ft e n te ll friends I'll do something, bu t then ge t wo rr i ed that 
I won ' t carry through o n i t as we ll as l shou ld. 

b . l o ften te ll fri e nd s I'll do somet hing, a nd I us ually car r y t hro ugh 
on it without worrying a b o u t it . 

28 . a . Th inking a bou t t he wor k I have t o do he lp s me to get it done with­
out getting up set . 

b. I have to be caref ul not to think abo ut all the work I have to do 
or I 'll get worri e d a nd not get as muc h done . 
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29. a . I f i g ur e my l i f e wi 11 be what I make of i t , but even so I gene r a lly 
pre f e r to l et t hings come to me fir st . 

b. I fi g ur e my lif e wil 1 be what I ma ke of i t , s o I genera ll y go out 
to me e t li fe a nd ma k e the most o f i C. 

30 . a . Altho ug h I like to mee t new peopl e , wh e n I pl a n act i vit i e s, I 
do n't us ua ll y think a bout wh e ther th ese ac tiviti es will give me 
c ha nc es to mee t new a nd diff e r e n t peopl e . 

b . I o ft e n p l a n my act i v ities so t hat t he r e i s a good chance o f meet ­
ing new a nd diff e r e n t peopl e . . 

31. a. When I ' ve had a personal problem, I find that pulling it together, 
and putting it behind me is fair l y easy. 

b . When I ' v e had a pe rs onal problem, I find p ulling it together and 
putting it be hind me is fairly difficult. 

32. a . I take it on myself to look around and s e arch for the possibilit­
ies I can follow. 

b. I tend t o let the world ' s possibilities come to me. 

33 . a . When I set out to accomplish a task and don't make it, I take 
time out to re - evalua te my strengths and limitations and adjust 
my goals a c cordingl y . 

b . When I s e t out to accomplish a task, and don't mak e i t , I take 
time ou t to re - evaluate my strengths and limitat i ons and adjust 
my goals according l y . 

34. a . I usuall y a rrange t o s e t pe rs ona l goals in my own way . 

b . Ot he r peo pl e can ge ne r a lly he lp me whe n I think about pe rs ona l 
goals so I u s uall y s eek their h e lp . 

35 . a . When a friendship ends, I tend to look to other pe ople to tell me 
what happened and wh e ther I ne ed to chang e . 

b. Whe n a fr ie nds hi p ends , I usu a ll y l ook at it to se e what hap pe ne d 
an d whet her I need to c h a nge . 

36. a . Whe n I pl a n somet hi ng f o r my se lf a nd ca rr y t hr ough on it I f ee l 
goo d a bou t myse l f a nd l t r y to e xpr ess thi s goo d feel i ng in some 
way . 

b . Whe n I pl a n somet hi ng for myself a nd car r y t hrough on it, I f ee l 
so r t o f good abo u t myse lf, but express ing t he f ee li ng i s n' t so 
imp o rtan t . 



78 

3 7. a . I tend to ant i c ipate dif f i c ul ties and probl ems in j ob s i t uat i ons 
so I ca n t r y t o kee p t hings moving smoot hl y . 

b . I t r y t o see j ob s i t uat i ons t hr ough and kee p t hi ngs mov ing but I 
do n ' t u s ua ll y go o u t o f my way to l ook f or p ro bl em s . 

38 . a . Whe n I have had a bl ow up wi t h s omeone c l ose t o me, I f ee l it ' s 
bo th pe opl e's f a ul t so I don't s ee muc h us e in putti ng mys e l f 
t hr oug h t he wringer . 

b. Whe n I hi ve had a blow up with someone c los e to me, I figur e it's 
up t o me to take a close l ook at myself a nd how I r e late to 
peopl e . 

39 . a . To me t he impo r tant part of a ny j ob o r task is hand li ng i t my own 
wa y, as l ong as it i s done c orrec t l y . 

b . To me most jobs a nd tasks are j ust work and it does n ' t matt e r 
much wh e th e r I do i t my wa y o r someone else ' s . 

40 . a . I ge nerall y a ppro ac h work and other t a sk s s o tha t I can get t hem 
do ne wi thou t becoming wo r r i ed or getting up set i n the process . 

b . In my work a nd ot h e r t a sks I get them do ne bu t i n the proce ss I 
tend to g et invo l ve d to the ext e n t that I am worri ed or upset . 

41. a . In l ooking f o r wo rk possibi l iti e s, it's i mp ort ant to me to find 
some th ing in wh i c h I can be a s independent as possib l e . 

b . In l ooking f o r wo rk possibili t i e s I don ' t pa rticular l y f ee l th a t 
I have t o work i ndepe nd e ntl y . 

42 . a . I us ua ll y p l an socia l ac tivi t i es easi l y and wit hou t gett ing up se t . 

b . Wh il e p l a nning for s oci a l a c tivit i es, I tend to wor ry that t h ing s 
won ' t go "just rig ht ." 

43. a . Once I t a k e on a j ob o r a s s i gnme nt, it does n ' t r ea lly matter a 
great dea l whether I carry through wich i t in my ¼ay . 

b . When I take on a job o r ass i gnment , it ' s i mpo rta nt co me to carry 
th r oug h on i t i n my way . 

44 . a . I try to get th ings to come out , bu t I ' m not a l way s very c r eat i ve 
abou t it . 

b . I te nd to be somewhat c r ea tive about gett i ng t h ings to co me out 
oka y . 



45 . a . Ca rrying thr ough on commi tme nts -- t o my se lf, ot he r peo p l e and on 
tasks--is par t o f lif e a nd I ge ne r a ll y do it without worrying 
about i t . 
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b . Carryi ng thro ugh on commitme nt s -- to myse lf, othe r peopl e , and on 
tasks --i s part of li fe but I tend to get up-tight abo ut seeing 
t hem through . 

46 . a. I pl a n to mak e the most of my lif e so I have though t out r at h e r 
caref ull y what I want an d I pl a n my life and ca rr y out my plans 
as I go a l ong . 

b. I hope t9 make the most of my lif e but I usually don't go out of 
my way to make plans or follow them c l o s e ly. 

47. a. When I have displeased others or mys e lf, I figure it's up to me 
to put things back together. 

b. When I have displ ea s ed others or mys e lf, I don 't think it matters 
who puts things back together just so it gets done. 

48. a. Many situations may y ield new pos s ibili ties f or personal growth, 
but I usua ll y settle for what comes my way . 

b. In most situations I usually seek out peop le to get information 
that will h e lp me in my development as a pe rs on . 

49 . a. Whe n everything is going great, I enj oy it bu t I don 't usually go 
out of my way t o make a big deal of it. 

b. When everything is going great, I do a ll I can to make the most 
of the occasion a nd r ea ll y en joy it. 

50. a. I ge neral l y think it's my resp onsi b i li ty to l ook for what I want 
i n lif e . 

b. I wa n t a goo d lif e for mys e lf, bu t I think other people a l so have 
some responsibility for tha t. 

51 . a. I ge nerall y prefer t o live my life as I go. 

b. I u s ua ll y think a head and orga niz e my thoughts o r i deas about 
fu ture situations . 

52 . a. When I don ' t do as we ll as I e xp ec t at something , I pick out some 
othe r j ob without com ing apa rt in s id e very bad ly . 

b. When I don ' t do as we ll as I ex pect at something , my d i sa pp oi n tment 
somet imes makes it more diffi c ul t to figure out wha L e l se to do. 

53 . a. People us ua ll y ma ke me nervous . 

b . I fee l comp l ere l y com f o rt ab l e ar ound people . 



54 . a . I'm not mu c h f o r planning bur I do l ik e new task s, new people, 
and new exp e riences when I en co unter them . 
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b . I enjoy new tasks, new peopl e, a nd new e xp e riences, so I 'm pl a n-
ning my li fe to give me those th ings . 

55 . a . I generally don't get a real sense of sat i sfa c t i on from do ing a 
p roject unl e ss I put some of my i de a s into it. 

b. I ge nerally feel good whe n I finish a project even if I have not 
put any o f my idea s in to it . 

56 . a. I look f0rwar d to opportunities t o think about "who I am" or "who 
I want t o be ." 

b . When I think about "who I am" or "who I want to be," I get mixed 
up i n s i de . 

57 . a. As long as my lif e is going a l ong a ll right it doesn't r ea ll y 
matter much whether I'm making a ll of the decis i ons . 

b. I get a real s ense of s at isfact ion when I make my own dec isions 
about my own lif e . 

58 . a. I l ook forwa rd to the cha ll e nges of work , kee p on top of it wit h­
out getting upset, a nd en j oy mastering it. I fu l ly expect to be 
bus y mos t of my life and to enj oy it . 

b. My work has not done muc h for me but make me worry and doubt my 
capa b i li ties; I expect to work most of my life but I don't par­
ticularly l ook forward to it . 



8 1 

20 . a 40 . a 

1. a b b 

b 21. a 41. a 

2 . a b b 

b 22 . a 42 . a 

3. a b b 

b 23 . a 43. a 

4. a b b 

b 24. a 44 . a 

5. a b b 

b 25. a 45. a 

6. a b b 

b 26. a 46. a 

7. a b b 

b 2 7. a 47. a 

8. a b b 

b 28. a 48. a 

9. a b b 

b 29. a 49. a 

10. a b b 

b 30. a so. a 

11. a b b 

b 31. a 51. a 

12. a b b 

b 3 2. a 52. a 

13. a b b 

b 33. a 53. a 

14. a b b 

b 34. a 54 . a 

15. a b b 

b 35 . a 55 . a 

16. a b b 

b 36. a 56 . a 

1 7. a b b 

b 37 . a 5 7 . a 

18. a b b 

b 38 . a 58 . a 

19 . a b b 

b 39 . J 

b 
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BEHAVIOUR OBSERVATION RATING SCA LE 

In the two observed fiv e -minut e time sampl es , pl ease c heck the occ urr e nce 
and fr e qu e nc y of each of the following be hav iour s . 

BEHAVIOUR 

Parent used a sharp voice with child . 

Parent used a warm, friendly voice with 
child. 

Parent allowed the child to perform the task 
indep endently after giving a suggestion 
which had been discussed with child--may use 
t eachi ng strategies . 

Parent gave a specific command to the child 
in relation to the task. 

Child involved in the task- -parent intruded 
on task without apparent need. 

Parent made a suggestion to the child--child 
ignored or argued with parent--parent did 
no t discuss sugges tion further or react to 
child's la ck of response. 

Child ignored a suggestion given by the 
parent and paren t admonished the child f or 
not accept ing th e suggestion. 

Parent made a request/suggestion to the 
child and praised the child for being a 
"good" boy or girl before the child ha d 
f o ll owed through on th e r e quest or s ug­
ge st i on . 

Parent e nco uraged c hild by praising him f or 
an action compl e t e d . 

Paren t acknow l edged a successful act when 
the child is in the process of completing 
the task (e . g ., hug, pat on back, hmmm) . 

Parent verbally c riti c iz e d the child in 
rel at i on to ta s k perf o rmance . 

OCCURRENCE FREQUENCY 

,·,,nr i 11u<• d ...•.•. . .. 



BEHAVI OU R 

Par e n t shook head negative ly or affirma­
tively while chi ld was pe rforming t h e tas k-­
pare nt did not follow through with any e x­
pl anatio n or discussion . 

Pa r e nt shok head negat ive l y or aff i rma­
t i ve l y whil e ch ild was perf orming the task-­
parent discussed or explained action and 
collaborated with child . 

Parent gave child specific verbal encourage ­
ment for particular efforts made in relation 
to the task . 

Parent engaged in completing the task for 
the child when the child became frustrated 
or stated that he did not want to finish the 
task . 

Child left the task--parent requested that 
the child return to the task but did not 
follow through on request when child ignored 
same . 

Child was distracted from t he task--parent 
observed distractiveness but made no effort 
to redir ec t child to task. 

Child made dema nds on parent--parent com­
pli e d with demands without comment on the 
nature of the demand (e . g . , c hild does not 
ask f or assistance but demands tha t pare nt 
do as he wishes and parent complies) . 

Chi l d asks for direction or appears , uncert­
ain . Parent co ll aborates wi th child in de ­
c i s i on - ma king re furth er ste ps in tas k com­
pl et i on . 

Child asks for dire c tion or appe ars uncer­
tain . Parent advises c hild as to furth e r 
st e ps to take in task completion. 

Chi ld asks for dire c ti on or appea rs unce r­
tain. Parent remains uninvolved and child 
continue s in a random a pproa c h in problem­
so l ving . 

84 

OCCURRENCE FREQU ENCY 
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GLOBAL RATING SCALE 

After v i ewing a ppr oximat e ly ten minut es of the videota pes pl ease rate, in 

ove r a ll terms, the degree of each parenting style observed. 

AUTOCRATIC 

Not at all 

1 2 

Somewhat 

3 4 

Markedly 

5 

What specific behaviours not noted on the behavioural checklist led you 

to this observation? 

DEMOCRATIC 

Not at all 

1 2 

Somewhat 

3 4 

Markedly 

5 

What sp ec ific behaviours not noted on the behavioural checklist led you 

to this observation? 

PE RMISSIVE 

Not at all 

1 2 

Somewhat 

3 4 

Markedly 

5 

What spec ific behaviours not noted on th e behavioural checklist led you 

to this observation? 
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Empathic Behaviour Scale 



EMPATHIC BEHAVIOUR SCA LE 

I. t,n111:11 11n icntion of .-I rre,": r:.-:rc 

Th,· fir,t d irnrn, ion, t!i r \Trh :11 exprr ,cion of :i,·,trur.c~-rcjcctiu:i of the 
d:il d b:· 1'.;c :id1ilt, is the m;1_io:- ckm rr. t in t!: c con;1::w1:c1t i"n of c111p:it l1ic 
f,· ,·! i1 1[:. Th;, <limrn , it1n is nnr consi<lc:-rc! hy R '.' ~cr, ( 13 ) to be ()Il e of the nec­
r».uy co n<l:tions for th n:iprutic pn°on:ilitv ch ::: ,ge. It <l ocs not usu:.l!y occur 

in :1. h:-;::c ci rir~c in gc1: cr:1. l, spontan ::ous inrc ra":on bc:wccn parent ar;c c' .:'. -:1. 
hu.t h:, , bcC'n rcgardeJ a, a rr:c:i, •Jri: cf rn cccss in !earni:1b a th era;:, c~~ic ;olc 
( 14 , 15). :\bu, verb ~, ! accep~ance of a ch ild's feel ing rr,:iy be an im ;-io rtJr,t 
v:iria:1le in cxpbining exceptionally positive or healthy ad'Jlt-child relation­
shirs . 

The s<.:~,:c r;ir.ges, as ciocs Ciich meJsure, from a high rating of one tc; a low 
r;; ~::1g of li\'C:. Each p'J int on the sc:ile i, followed by typ ic::l respomes c': : .1 ir.ed 
frcm cuC~ c;;s cf the cLr~ct obserYatioris of parent aral child. 

i. l 'abcl Recogr.i::r,.-: and Acceptance oj Fer!:n9s: Ex :i;;.;:,Jes : 'You 're 
proud o: h::-,•,y :;ou fixed that; That nnkc; you frel good; T n:it made you an­
gry; Y ou fed better already ; You're en joying that; You really like smas:-:ing 
th:it. 

2. l ' abal Rec~!j:1iti011 and ,r} capt ,rnce of Beha-vior Only: Examples : You 
got it that tir. ·.e ; You reJlly stabhcd him; You're getting a workout; Barr,, 
Bop, etc.; Ycu'r c hitt ing ti1c mother do!!. 

3. S vci.:l C un,:r·rs~·t ir, ,'1 or l ,i o Conversation: Examples: I'm not so good at 
bc;ilJing ,c,:,·s; :-1:t~ ·, been away most of the summer; :\fot:iers aren't \'ery 
g0•.1d :::t th~,,; Tl:~:~c are nice toys. 

-+. SliJ lz! or J/r,darifr Verbal Criticism Str:ted or Strongly ]mplird : Exarn­
ple,: Th:i t 's cheat:r.g; Tne he;id you made is too big; You' ll ru in th ~ fl oe, ,; 
Th:.t's not fai~; Yo 1! ·11 have to be more cueful; \Vatch what )'ou're doing; 
0 0, not rh:it v; :iy. 

5. f'cr i-al Criticism : ,-frgumentatite, "Preaching ," Openly Reject in; Ful­
:n;s ,,,. !J,, f:r:~ ·icr, Ab 11; ::·,- Lanr,uar,e: Ex:imp!cs: It's not nice to :eel th::: \'::i:·: 

Yc. t! '~c n:,; :y; I 'm t:i!ki r.~ to a dope; You're not so hot your,di; You're a fr e, h 
kid; Yo u see, I told you to do it the other way. 

2. Aifou:ing the Child Self-Direction 

Pa: :d1eli:1;; t}i::: ~;'C•~;;~.: verbal expression of acccpt:ir.cc 1s the he'.'.:a \·ior:i l 
\'; i;;ir.gr: ,:,; on t: 1c ;-: .. rt nf the aJu1t to io!lo\\' the chile's le.1d-to 3\J ·.-,\,. the 
cL;'. .J , c· '.i-,i:: c:c t :0 :1 in h~·~:i\·io r r:i~!1r: th:in a::cmp : to co!1t rol h is l·· ·c"h:i·, i;:i r. 
Th i- su:i,c:'.!•: r:i:1~c; ,·rn· wicr h· in the spo:1t:imou; int-:r :1ction be twc ~;1 pH· 
ent :,!hi chilJ ( H ) :n,d : :i:is \,·c,ulJ s~·rn1 to h:,n: g:ca tt'r uti :ir,· ::!S :1 ~cp r:: !c 

~,·:de f, ,r dn·eln;irne1;1 :d ;. ,uJics :ind fc ~ more cummo:1lr o:,,u\'cd r. :i :ur:!l 
acit.:l t-, L;i,i .::01r.: :1e r:i,Jt i,J:1. 

1. S1:r,; ;·,. Tf 'i:l i .•1[;" : c'S : : o F ol k -..:. · Chi!d'J Lrad (:--.:o ind ic:i t=o n :o t:-:c· CO:i · 

tr:i,\': i.<' ., t iter~ net'<! i,c no Hrb:il cummc :-: :; brl1i11•i0r compli::c:,t \\·:: :1 the 
clii id's cl i:e.::tior.~ o: ki.l i, s1:fficirnt.) E:cunnlrs: You wa nt me to do it fer 
\Ou; I'm ~uppci ,n l :u r;,K thcr., up ( or sir::;-- :y mo\'ir:g tP r.o ,a) ; Yo· . .:'d L!.:e 
1Lr t,, :' l. :1· c;,: d; ,,·i::1 H ,t ; ( or ~in,;- 1:.- dfli n;! , ,, :i: th~ chiid \ :e.,:: c, t '•. 
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Ch iid J-iG s O;,t i'., n f ur Lead-Tdin g. (Choice genwinfr. ki t to t ':e ch; :d 
bu: rr:i ~!6 :t :cJ t:.- d i:cct or indi:-~~ t sugges rions ; gi \·es un,,; !i~i: e<l p :-- :-i::.~; Yo!­
cn : ~e rs iniu, ;r'. :Hion ; asks fu , ir. io ;matio::.) [x :c :n;:,k::: \\' hH ~h:i!! \, c J ,:, ?; 
\\· :-::1: \,·ou!c H , ;: i:ke me to mJl:e ?; ·You di d th at righ t; Sh.d! we pr: trn J i: 
(t'. .~ ph ,,::r ) r::-: ;, ?; lt's und~7 the tabl e ; You can sh CJo t tr,:s if ~ t;: ; \1·Jn :; 
G:,• J ( "Go0d 1 rcir.ic n:es a cert~i:1 type oi Jct i\•;ty and d:~ refo re rep:-e~en1s a 

dt' ;; :~l of p.1~er.!;1] c1J:1t:ol ). 

3. '1'.-:tt'S L cr.t! ff·'i:/;,;11 : Gi,i11 9 Ch ild a -: o ,~t ifJI! , l:n ;n!icitcJ in,: ,1:-:tion 
on ho .. •; to do or accorn;::>li;h ,omet!:ing;; "tc:i-:h ;:, g," pr:.i , e :iccnn:p;,:::, in g a 
,u;;c;, t: on; qu ~;: iun s wi th ir.t en t to guide th ~ chil d. Ex :ur. plc , : Ph~· wi:'. 1 
W:":J t yo u hJ\"C ;_ You hJve to keep pr:icticing ; :\hybc the b:s: w;,y i~ to t:1ke 
t~.: c,:iyo:;s ou t of the box ; T ake your t ime and aim it; See if you c.1;; <l e; it 
ap ::1 jc:, : G:~ that; Arc yc,u ~u ,e that 's the w:i :· it goe,? 

~- Dirats or ins:ructs Cl:i:'d to do So ,r. c:h in g . Initi ;,:ir.g r. e\'.- a,t1 , ,:r \\·L~n 
tr.:rt i: :,s bee-i r,o prcY icus sign of ineni:i an d/ or resi, t:ince ,lio \\·n b:_; t !.~ chi:d. 
E.xJ:-r.ple;: r"t: t the ti nI--e r tc,y awa:' fir;.t; V/ :-iy don't you pai nt somethin g; Le t's 
r: :iy v.-i,i1 clay; Yo;,i'd better put him back together; Don't sc; ueeze water in 
tL~re. 

5. Per.ruudo, C.: j,!cs, Deman ds, Pushes, lrz!erru pts, lntu f eres in C !::l:l's 

.-lcti~·ity, lr. s:sts on Nez:. · A cti:·ity. Rrsistanc~ by the ch i id is imp li-:i t, or th e= : <: 
is od1~r i!\\ oh·c~,;nt , or i:-,ert ia, on the part of the child which the parent i;: 
~c~k ir.g :o oHrcor,,e. Exampi ~s : Yc.u've got to plar with s::ir:1c thi11 g e!, e no w ; 
You'd b:: t: er gi·.c 1::~ one ; You c:rn 't do th::t anymore; I w!d you ne t to turn 
ot: t the ii 6h:,; Thar's enoc:gh oi that; ?'-;o , take th :s one. 

3. I n~·of,,.:nr:01! 

Thi;: d imensi0n of parent:i.l beh:ivior may or may not cont,ibute in a pcs it i,·e 
, \· ay. Th:ic i;: , im·oh-c:T,er;t m:ir be sympat:ietic or nonsy:11patheti-:, h i~)il :· di­
rc,:ti\"C or ;i ,p ropri atd y ,urport ive. It is a me ::.sure of the adu lt 's a tt ~:. t ion to 

a:1d panicip:aion in the ch ild 's acti\·itics. 
I. F:il!y O bsen·r. nt of Child's Beha:.•ior, Adult gi:.•es no indicG! ii, :, of being 

u'=r.t:•are ,f the chi/J's beha!•ir, r; :\lore attention is given to the chi ]J than to 

other sti:-:i uli, such a; the ob jects the child is u, ir.g. (Su ch attent ion is not 
nc.:c, sa,il :; s:: mp:i thctic or const7uctive.) The pa,ent ma~· be i:. rnheJ in a 
jc, int activi r:· : e.g .. role pb ,·in ~. games. He part icipates in an acti,·e way phys­
ic:i lly :i, we ll :i s wrbally " ·here it is appropriate . 

2. l-ii ,; 1, [,r~·rf r,f ,-/tto1t ir, 11 . .-\!though not invnkrd in :innh inl! o:hrr th :rn 

th: t v.-hid: ;;:so i:-, \·c,h·-:s th~ chil d, the adult's concentration h(: re is :: '. !nost ex­
clu;:·.-ci:, 011 :,ctiYit :~·, per se rat:-, cr than child's bch::vior. J oin t activit ies, such 
::s c:ird p':iy ing and da rt shoot ir: g, lend thcm,eh·es to "2" scores when the p:!r­
e1:~ is keenl y ir: :c re$ted in th~ g:: n~e :tsdf (e.g., the cards th at turn up), with­
out payir;b ~.tt cntion tu the c!1 ilJ 's rc:tctions and be haYiors. 

3 . . 1/r. .· (j .:'zc l A ::t::t£0 r. : T l: c cduit i.s i.7t.·0 i-z:c.~.l irz his 07, ::r. inc!t/>r 1:d(n t a(~ 
/:: ::_:· :0 n r.'u:rr1' : :: 7.' i·:!a jcrcs somcv..-1:a : .:·i:h attention t o cl:i! ,!. :--.; o jo i:-it 
~cti ,.-i :~, . . .-\ ,:~ ::~ i~ p :- ·.: nc( u;,icd ,\·: ~Ji O \\"D :1cti ·: itics to th t: rx ~c i:t d i ; t he i~ r. ot 
:d -. -. ·:.~:.; pre,\ il'.'. :1~ '-~0!: .;":::·1y : c.~., bricf1y pr~i1:p!ng in :1 n1i:-:"t·, :- . l1 r:•~·'.'. y :-:: : -:..' r~ J::1g 

tv o-.,: :--! at~ :~e, :,~ , r-c ::i i~;.l :1:1il~. rfli c adu lt n1;!y ucc:i.~ i0n:d ly n:1n:~ :- ~: :- ;1c,r 1tJ.n:.· · 

Cl..!'-i:: 0:1 t!: 1 ~ cii iL.r~ ;:c ti,·:ry . 
.f . P,:r:i,:!i_r 1/ 'i: ;,,l,-n:; ·,;, 0r l'r ,.,,ccu pic,l . A dul t m ay infr ::q u':nt lr ohi-, ·.- c 

c;1i :J ' , :,:-::-. i:, -, l•u, drJr·,,. ' t u ,:: ;r i,l' :, t spunt :rnt·uu<if .. i\dult rr.~,y be ;o in \·ol·. rd 
i: , !1: , o·..-n :, >le ( c.;,: ., in i:·.Jr ;,··:1<.i•: nt p l:1\·) t! ,:it he :;i i] s to :itt c:id t ll d ie ch i1J 's 
::;-- ;-:1 ; c:: : 1, -_- ,J , . He r~·;>v:.d, ;.irc:::;,:ly, hll'.1·c ,·c r, \\·hr n alc ncd h,· t i. ~ chi lJ. 

_, . (,"f) ,:. _·.'t·.',._1 J', ,·,.ic z, ;it ,! _. o.' Scif-1,.,•r,h-cd , or Sht:t-U /J . He,,: 111'.' cl ,:l d 
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