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ABSTRACT 

The role of the University of Victoria Counselling 

Centre , as seen by four groups within the university, was 

tudied . Three of the groups were comprised of randomly 

selected subjects froms the teaching faculty, students who 

had received counselling at the Centre and students who had 

not been counselled at the Centre . The fourth group ; the 

student- helping services , was made up of staff employed at 

the University Counselling Centre , t he Advising Centres and 

the Student Health Centre . The role of the Counselling 

Centre was determined by assessing the degree of 

appropriateness attached to discussing certain kinds of 

problems in a counselling session at the University 

Counselling Ceritre . The Warman Counseling Appropriateness 

Check-List (w.c.A. c . ) was used to assess this degree of 

appropriateness. Factor analysis of the responses to the 

Check- List revealed three factors• adjustment to self and 

others, vocational choice and study habits . Significant 

between- group differences with respect to the degree of 

appropriateness attached to each factor , were studied . The 

student- helping services rated concerns related to 

adjustment to self and others to be significantly more 

appropriate to discuss with Counselling Centre staff than 

( i) 



did any of the other three group . he only other 

ignificant dif'i r nee b tw en th groups oecurr db twe n 

th te ching faculty and th couns lled tudents on the 

factor r lated to study habits. h within- oup 

vari bility of the r oups one ch actor w compared . 

ul ts indic ted that the t ching faculty r 

s1 ifiaantly or varied in their p rception of the rol 

of the Counselling Centre on very t ctor than were th 

other thr e groups . The only oth r significant diff reno 

in t h within-group variability of the oup ocourr don 

th factor related to tudy h bits , th non-coun ell d 

students bing aignific ntly mor v ried in th ir r tinge 

than either the couneell d students or the tud nt-h lping 

s rvioea . It wa eu ested that one cause of th betw n­

group differences y be lack of nowl d of th services 

provided by the Counselli Centr • Recommendation w re 

put forward which may assist th Counselling C ntre in 

improving its public relation with th tudent • t culty 

and other atudent-h lping servic s nd th r by pos ibly 

incr aslng the n ral eff ctiveness of the Centr . 

xaminer a 
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CHAPTER I 

IN'l'RODUC'l'ION 

Sta:t,ment of the Problem 

During a recent re earch ee lnar roup meeting of 

graduate students. the Acting D1rector1 of the University of 

Victoria Counselling Centre expressed some concern as to the 

posaible image held of the Centre by students and faculty. 

Studenta on their part frequ ntly admit to uncertainty 

concerning the pecific functions of the Centre . These 

feelings hav been comffl\\n1oated to this res archer during 

hi personal contact with univerai ty students throughout the 

academic ye r 1911-72• Personal contact occurred particularly 

w1 th the ale and f male students of the Crai darroch 

Oolle • Univ rsity R aidence Halls. A eurv y of the 

literature sugg ats that such uncertainty i by no means 

unique to the University of Victoria Counae.lling Centre , but 

appears to~ eneral problem deriving from contusion as 

to the proper !Unction of eounsellin on a univerai ty oampu • 

The Acting Director of the Centre feels that some students 

may not see the Oounaelllng C ntre a being the appropriate 

1At the tim of writing, the Acting Director of the 
Counselling Centre is Dr. R. s. artin. Unlea otherwise 
specified, further mention of the Director of the University 
of Victoria Counselling Centre will refer to Dr • Martin . 
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place to bring some of their probleu. in particular , 

proble s of the personal- motional nature. Me bere of the 

teaching faculty may be uncertain of th s•rvicea provided 

for students at the Centre, and consequently will be 

unlikely to r fer students to the Centre . The Student 

Health Centre and th Advisln Centres at the university y 

be providing so• duplic t1on of Counselling Centre services . 

It appears that adequ t knowled 

ervioe function ay be crucial to its 

of th counselling 

tfectiv use by 

tudenta . Perceptions of the Centr may b dev loped 

through the type of oontaet ereonally experi need, 

indir ctly from other who have this kind of contact and 

through university- supplied information. 'l'h 1 ge of the 

University Counselling C ntre, th r•tor, y be created by 

both it v riou ervicea offered and student p rceptlons 

r garding its function . 

Purpoee ot the Study 

The purpoee ot this study ls firstly to discover if 

th re exist differences in cone ptions of the role of the 

Counselling Centre amongst four relevant groups . Secondly, 

it is int nded to discuss if utilisation of the Counselling 

Centre servic a is r lated to the conception held of the 

Centre . Fur ther, it is intended to measure the perceptions 

of the role of th University of Victoria Counselling Centre 

held by four groupaa teachi t cultyJ students who have 

r ceiv d ooun elling at the C ntr J tud nts who have not 



received counselling at th Centre, student-helping service 

(comprised of the staff employed at the niver ity 

Coun elling Centr, the Adv! ing Centre and the Student 

Health Centre) . 

Th latter of thee group con 1st of three different 

stud nt personnel services which may not, within themselves, 

view the Counselling Centre in the ea e m Mer. However, a 

student desiring so• form of as 1 ta.nee may contact any one 

of the • thre bodies. Th re 1 communication betw en th 

per onnel of the three services and a stud nt may b referred 

from one service to anoth r . It i hop d th t a result ot 

this proeeas the tudent will be provided with th type ot 

ass1st4,noe oat appropriate to hi particular concern. In 

effect, therefore, the student- helping ervio s are operating 

to a c,ertain extent as a sin l unit. It ie this unit ' s 

perc ption of the role of the Coun elling Centre that this 

researcher wishes ~o measure . 

Information reveal d from the study of th four groups • 

differing perceptions of the Counselling Centre ' s role wills 

1. Eatima te lrna.ges and levels of agreement a on st the four 

oups as to th role which they perceive the Counsellin 

Centre ae fulfilling. 

2. Identify grou e who may requir further orientation to 

the services the student- helpi service perceive the 

Oounselling O ntre as desiring to render. 

J, Indicate services that the tudente or faculty y desire 



from the Counselling Centr which the ·student- helping 

services do not see the Centre as providing~ 

4. Demonstrate if direct student contact with the 

Coun lling Centre results in a closer orientation to the 

s rvicea the student-helping services perceive the 

Counselling Centre as desirin to render. 

5• Assess the 1 vel of homogeneity of each group with 

regard to their perception of the role of the Counselling 

C ntr · • 
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Importanc of the study. The study may suggest ways by 

which counsellors and oth r groups can reach a more common 

viewpoint towards counselling, i.e., how to improve public 

relations and general effeetiv ness of the Counselling 

Centre ' s servic function , The results of this tudy may 

also provide a ba is for di cussion among representatives of 

each group and lead to establishing more effectiv 

communications and working r lationships b iween the groups . 

Procedure 

A descrip·tion of the development of the University of 

Victoria Coun elling Centre will be presented. Included in 

this description will be an overview of the types of 

services currently provid d at the Centre . A review of the 

literature related to this research topic will be given. 

The review will include reference to literatur dealing with 

the formation of the perceived counsellor ' s role and 

literature concerned with measuring attitudes toward the 



role of a Counsellin Centre. 

ethod or defining the role or the Coun e111 . Centre 

is in terms of th problem which varioua peopl feel to be 

ppropri te for diecuasion with the Un1vers1 ty of Victoria 

Counaell i Centre staff. An tt mpt will be m de to 

id ntify the v riou viewpoints and how t h y _ y differ from 

one group to nother. Thr • f; otor will be id ntitied by 

statistic l procedures as appropr1 for di oussion at the 

c ntr . The four groups will be cored on the degre of 

appropri t ne s they attach to e ch t ctor. Differ nee 

betwe nth four group , in th degree ot appropri tenea 

attach d toe ch t ctor. will be analyzed. Th within-group 

v ri bil1 ty ot th four groups on •ach of the f ctor will 

be oalcul ted . Difference• b -twe -n the group in heir 

within-group vari bility will b analyzed . Th r aulta 

obtained from the analysis of the ta will be u ed to 

discua conoluaiona with re ect to perception of the role 

of the University of Victor! Oounetlling Centre. If 

neoeasary, eugg •tiona will b ad• which may po eibly 

a aiat th• Couneellin Centre to improve 1 ts public relations 

with relevant groups within th university. 

Limitaliong of the StudX 
1. h . 1nveat1 tion is limited to studying the perceptions 

of students, teaching f oulty nd tudent-h l ping servic s 

eoncerni th role and practic of the Univ•r ity 

Coun elling Centre t the University of Vlctori durin the 



academic year 1971-72• s such, it cannot be considered as 

repre en"t4tive of all univer 1ties or of other cademic 

year. 

2. Limitation i placed on thia research by oon id ri 

perception of the role of the Univ r ity of Victoria 

Couns lli C ntr a the way in which the informants 

respond to the Counseling ppz·opri ten es Ch e -List. 

J• Limitation l ere t d by then c• sity of inoludi 

taff from th Counselli - C ntre, the Adv1 ing Centre nd 

Student Health Centre, 1n the one group . It 1 appreciated 

that each of the three tud nt personnels rvie s that 

oomprise th group of student-helpings rvlces y perceive 

the rol of the Coun.selling C ntr difr rently. The 

C ounse 11 ng Centre • s ff 's p roeption of it own role 

cannot, however. b · me sured, ne.ith•r e n the Advis ing 

Centre's nor th Student H alth Centr •s perc ptlon ot the 

role of th Ooun ell1 Q ntre be asured. 

6 



CHAP R II 

DEVELOPMENT OP THE UNI VERSITY OF VICTORIA OOUNSBLLING CENTRE 

General Background 

Location. h Univer ity of Victori • was opened in 

196). . he forerunner o th univ•ral ty was Victoria College , 

which ha4 exi ted a · an education 1 institute providing 

instruction in cour es prescribed by the Univer ity of 

British Columbl • he firet counselling centre at Victoria 

Coll • wa founded in 19.SS• It· waa located in the . wing 

uilding which was part of the Lane4owne oll e campus . In 

1964 the Counselling Centre moved ita office from the 

Lansdowne e pus to its pr sent loc tion in th Clearihue 

uilding on th new university c mpus . 

S:!i!ff. h Director o the cunaelling C ntre t the 

time ot 1 ts formation 1n 195.5 w a Dr . J . Beattie MaeLean . 

Dr . ane N. Poord , who joined the ate.ft t the Centre in 

195·9 a control ler of teats and me . surements , took over- the 

Directorship in 1962 . She 111 d this posi tion unti l 1968 

wh n Dr. R. Vanoe Peavy au.co••ded her aa Director. In th 

two years that followed , 1969 nd 19'70 , Dr . Pevy returned 

to the teaching faculty full- ti• and Dr . Foord toot on the 

role of' Acting Director. In 1971, after an exteneive earch, 

Dr . Horace o. Beach, of the Student Couna lling C ntre at 
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Dalhousi• Univ r ity, was pointed s Director of th 

C un 111n C ntr at the University of Viotor1 - Since h 

was unable to leave Dalhou 1 Un.iv rsity b fort July 1972, 

Dr. Raymond S , artin filled the po itlon of Actln· Dir ctor 

up unt.11 thi d te, The nu ber of · taff workin at the 

Centr . ha fluctua d dur1n any ne ye r, nd fro ye r to 

year, In the 

assist the full- time taft in m etin th xt num rs of 

ell nta eeeki assis nee, Th r of tour 

full-time mrker at th Ooun 111 C ntr con 1 ts or, 
t Actin Dir etor, two · 11-t i e couns llor and a :f'Ull­

t i e sor ta.ry, 

Th first e ntr ori inally 

ca ll d th · Coun elli and c nt Of't1c · • This title wa 

l n t hened in 1965 to co , t e Couns 111 , T ti and 

Pl ace nt Offic , Te xi ti 

wa fir t adopt din 196, 

e of Counselling Centre 

Services Provid•d bf :t;b• Coun elling· Centre 

Thie dt cription ot th rv1oea provlded by the 

Cou_n e111 Cel\tre h'O 1955 to the pre ent day has b en 

oo piled fro three major sourc - • the University of Victoria 

calendars. from the ye rs 1955 to 19721 mi eo · phed 

handout pr r d by Mrs.• endy J • 1 oodley, entitled Histog 

1r-1r • oodley has been th eor tary t the Un1vers1 ty 
of Victoria Ooun elling Centr fro 1967 to the re ent d Y• 



of the University of Victori Counaellin~ Centre, nd 

personal me tin betwe n thi r searcher and Dr, Foord, a 

former Dir ctor of th C ntr. 

9 

-----------• Th first record of testing bein 

carried out t the Centr was in 1955; when voe tional teate 

w re ad inister d twio weekly; durin th month of 

Sept mber, to tho students desiring to ke them. The 

next year th Counselling Centr dmini . ter d test to 11 

stud nts antioip tin entranc to the colle • h se teats 

were giv n during th · month of April and ay at the hi h 

schools in the province, with the exception of loe l 

resident who n.re aaseaeed at th Centre its lt. The 

majority of those taking the tests were Gr de 12 students in 

the econdaey chools on Vancouver Ieland. The School and 

College Ability Testa (SCAT) nd a University of Briti h 

Colu bia t st wtre the two teats admini tered until 1967. 

The latter te t s then dropped from the progra • nd 

replaced with the Davies Re ding Tat in order to evalu te 

students• reading problems. In 1969 both ot these teats 

were discontinued. 

The Counselling C ntre in 1961 began to dminister and 

continues to administer the Colle e Entr nc Examination 

Board (CEBB) • th Oraduat R cord Examination (GRE) and the 

Miller Analogies eat (MAT}. Other teat which my now be 

taken at the request of the tud nt include th Dental 

Aptitude Teet (DAT), the Law School Admi slon Tat (LSAT), 



the iedic l Colle • Ad ia ion Teet ( CAT), the Service for 

Admi sion to College and University (SAC ). nd th 

occasional administrati on of th T st of En 11 h s a 

10 

For 1 . Langua ('l'OFEL) and the Admi elon Te 't for Or duaie 

Study in Business ( ATGSB) • The Couneelli Centr h s 

offered fro 1961 throu h to the prese.nt day, int re.st . tests , 

per onali ty lnventori {Edwards Personal! ty Pr terence 

Inventory; inn sota Multi phaaic Pr onal.ity Inv ntory). 

aptitude te t and v riou voe tional te t ( tron 

Vocational lnv ntory Blan, Kuder Occup tional Interest 

Survey) for students who deeire to take the • 

Vocational . &figtanc • In addition to providing 

tud n,e with the opportunity to take tests that may asa1at 

their vocational ohoioes , the Couneelling •Centre provides 

opportunities for individual vocational coun lllng. Thia 

provides tudent wlth opportun1t1ee to •con ider their 

educational and vocational oals e pr .. limin ry et .p ,. 
towarda choosing the un1ver ity faculty and pro ramme which 

may be of great• t intertat ,and lue to them. In 1967 

minars on career planning and oooupat1ona wer e held at 

the Centre during the onthe of February and rch. his 

service was provided !or three yeare and discontinued in 

1969. In 19'6 a library of vocational information was 

ini tiat d. Today the Counsellin Centre intaln a 

comprehen ive library ot voe tlonal info • tion, inclwding 

an ext ns1v collection of c 1 ndara trom Canadian and 
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A rican un1ver 1t1 and coll es and prote ional chool s• 

For th first four years of its xi t noe, th 

Couna llin c ntre act d e an ploym nt a ncy fr 

student • student desirin p rt-ti ork or fUll- ti 

umm r mployment was noour d to brin , hi r quest to the 

Centre . Clo e li iaon betw n th N ti nal Une p loyment 

Commission Offio nd th C un 111n C ntre wa · maintained . 

In 196o th National • ployment Service nd Une ploym nt 

Insurance oommi ion provid d r pr ntativ of th t 

oft 1oe to b on oampu several d y ach w k. Th ervice 

prov .d to be so suooesatul that in 196? a Canada anpower 

Office was · Qliah d as rt of the university c mpua . 

The Counselling Centr maintain communication with the 

Manpower C ntre. Wh n et with student reque t tor part­

tie work or ummer employment, tor e:xa ple, the Counselling 

C ntre staff will r fer the student to th O nada anpow r 

Office . 

gourae p1 ·nn1ng. one ot the ori inal ervicee provided 

by the Coun elll C ntre wa that ot a 1 ting the 

individual tudent in hi course selection. In 196) the 

C•ntre re ind op n to tud nt during th er cnth • 

nd tuden ts pl nni to nt r uni verai ty in s te ber were 

encouraged to k• an appoin ent with ti at the, O ntre 

to di cuss ahoic• of pro-~iNft•• and cour es . The 

st&blishm nt of th Eduction dviein Centr in 196? and 

the rta nd Sci no dvi 1n C ntre in 1971. which otter 
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information on courses needed to obtain de e, h 

less ned the Couns lllng Centr ' s involv ment with course 

plannin. H wever, Couns lling Oentr ta.ff still eet a 

numbttr of students who brin qu etions related to oouree 

planning. If these are request for acad mic information 

tha student is rei rred to th appropriate Advi ing Centre •. 

In a number of cases it has b en found that students who 

initially bring question relating to co rse planning desire 

coun ll.1 of a ore personal nature . 

R9ad1ng study e)sllls. In 1965 Dr. Foord d v loped 

Reading and Study Skills Pro a •• to a .eist those etudente 

encountering ditfioulti s with the basic kill of reading 

and learning. This e r-v1ee e,cpanded con ic!erably during ita 

firet thre · year,• and in 1968 it wat-ranted as parate 

department within th Oeunselling Centre, with it own 

Director. The R a.di . and Study Skills Pro ra e now oftere 

an ight wttek non.er di t cour , the aim of which is to 

a · 1 t tud nts in deve.loping and improving their skill in 

thee areas. Prov1 ion 1e made for student, who o require , 

to tak a course on vocabulary improv-ement subsequent to 

taking the Reading and Study s ills Course . A Transl tion 

Course was first orterd in the au mer of 1969 to help 

ineom1ng student develop tho e organicational and 

communicational skills Ylhioh on ust have if he is to 

survive in university . Thi oour • has been offered during 

th two weeks befor Registration every summer inc 1969, 



with capaolty (45 students) enrol . nt. 

P rsonal coun llins;. Th Couns 111 C ntr ha 

alway p ovi d tu nts w th no portun1ty to ex lor with 

a eouns llor any topic or itu tion causing concern. 

rs nal coun llin at th C ntr wa . fir tad~ t din 

th Univer ity Cal ndar in 1965, althou h tud nt desirin 

rsonal couna 111 prior tot 1 lway h db n lcom d 

at the C ntr • Th n xt mention in th Univer 1ty C end r 

of pers nal couns 111 b 1 avail bleat the Centre 

oocurr din 1970. Th types of problems whioh th C ntr 

u ste may be re olv d throu h ooun elling inolud n ral 

dis ati faction, inability to k ad cision, robl in 

relating to f llow tud nts or anxiety. Group couna lling 

ervic s are va11 ble and the student is iv nth 

op rtunity to d cid wheth r h ret rs 1nd1vidu l or rDup 

counselling. 

to high chaol sptdenta• Althou h the neral 

ability tests ad inlstered to pros c 1ve lffl!ver ity 

tud nt w r dl continued 1n 1969. th Counsellin Centr• 

r ta1n links with th h1 h school sy • Counsellor 

visit second ry chool for the purpo e of cqu intin · 

stud nts with pro ramme• availabl t th Coun ellin 0 ntre, 

and :tor help, if r quired. in di cu i course 1 nnin • 

Al l the enior s condary and ri t chools on Vancouver 

I land ar vi it d. as w 11 nu ber of school in th 

Interior. In addition, pro ctiv univ r 1ty tudent re 
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encouraged to visit the Ccun elling Centre during th su er 

months prior to their attend nee t the university in 

eptember . 

pieoo9tin1.1ed • rviaes . Services no lon r provid d by 

the ouneelling C ntre include a nu ber of strvic a that 

wer offered durln the fir t few y rs of th Centre • 

xi noe , s stud nt enrolment incr sed , c rtaln services 

provid•d by the Counselli Centre b cam toot -con umin 

for th C ntre to ha.ndl• adequat•ly . A r • ult, service 

such providing information on student schol r hips and 

loans and provi i · ssis nee · i th stud nt e ploym nt w r 

diacontinu d. In 1960 th ational E ploym nt service 

stablished branch office on c mpus and pproxim t ly five 

ye rs later the Financial Aid Office c m into _ xistence to 

assist tudente e eking infor tion on stud nt scholarships 

and loan, thus re ing th Counselling C ntre from 

providing these ervice . ntil 1968 th Counselling C ntre 

was r spons1bl for crganiting th F oulty Advl ory System. 

This eerviee entailed a eigni all new student to a 

faculty member who was re ponsibl for h•lping new students 

adjust to university l ife . Thi service is no longer 

offered du to th lack of partici pation by the parties 

involved. Other services outlin _d above, such as the 

seminar on o rear pl anning nd occupationa , h veal o been 

discontinued and the number of tests vallable to students 

has been decreased . 



Publicizing Counselling Centre. Th Counselling Centre 

has relied on a number of methods to ublioize the kinds of 

services offered to the student body.. University 

publications such as the Univ rsity Calendar, the Students • 

Handbook, and the Graduate Students • Guide, contain 

descriptions of the services offered by the Couns lling 

Centre. All students att nding the university are given 

copies of these publications✓• As a result of personal 

observation and di cuss1on with fellow university students, 

thi researcher considers that the average university 

student at Victoria is more likely to refer to the Student 

Handbook than to t he University Calendar for informa ion 

regarding student personnel a rvic s. The description of 

the Counselling Centre as contained in the Student Handbook 

for 1971•72 is given be lows 

The a i m of the Counselling Centre is to help 
students realize their :tull pot ntial while at 
University, Assistance with educational, 
vocational, personal and social probl ms 1e 
provided through individual interv'iews, group 
discussions and the Reading and Study Skills 
Program • Various psycholo ical tests and 
vocational interest inventorie may b given 
when these ar appropriate in providing student 
self.understanding, 

Reading and Study Skills courses are offered 
in both the Fall and Spring ter s , and assist in 
developing improved peed and comprehension in 
reading, and skill in study and tie mana ement; 
assignment preparation and examination wr ting. 

Your counsellors, Dr. artin, Mias Cowan and 
Mrs. Murphy would lik to meet you , wh ther you 
have a probl m or not, Come to the main floor.,, 
Cl arihue Buildin anyti e betw en :00 a .m. and 
4 P•ffl• 
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Another ethod of publicizing the Counaellin C•ntre 1- the 

displaying of pos r dvert1sing th Cen~ • Th e po tera 

have been locat d at v r1ous tr te 1c points round th 

unive sity for th pat thre y r. 

Recent rend of Coungelling Centr Servicea 

The a rvic s provid d by the Counselling Centre ppe r 

to have chang d slightly from year toy ar . For the year 

1971-72 the ct1vitiea of the Centre have been desorib din 

rs . Woodl y•a (1972) r eport d aling with th history of the 

university of Victoria Counselling C ntr • The p ~ graph 

which follo illustrates the vi ws of th to full-time 

counsellors at the Centr concerning th service rendered 

this past year. 

During the pasty r, especially with the 
tablishment of the c demic _ dvi ing Centr 

major mpha is of the Couns lling Centre ha 
on per onal couns 111 • Iner sing numb r 

, the 
been 
of 

t udent vi 1 t the Coun . lli Centre w1 th 
personal cone rn which may b tisfactorily 
resolv d by counselling, including nx!.etl e, 
general di ti faction. inabiliiy to 
decisions, inad quate adju tm nt to univer ity 
work d ind fini. te tu ur p n • tud n ts still 
com with qu tion about eour s, but tor the 
mos ar th ar not jut c ic qu tions 
but related to th stud nt•s e rching tor a 
deeper under t.Qnding of h aelf, of what h w nts 
out of l i fe.. -Many' students l ac-k· a c lear se:n e of 
what "thy want to do t univ r ty, or in later 
years, o • re not sure h ther they b long here 
or t a tecbni l coll lo , i th ooun l 
lin , te t or inter et , bill tie and aptitudes 
are iv n to help stud _ nt reach a isf ctory 
deoi ion . h Transition Cours and th R ading 
and Study S ill our c tinu to m et th ne d 
of stud nts who wiah ·to i prove reading compre~ 
hens on or p d, or to op o e effic·ently 
1th their atudiea. 
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Summ ry 

Th Univ rsity of Victori Counselling Centre has 

undergone n ber of ch ngea sine i ts orm tion in 1955• 

Chane h v be n de in th location, the nam , th staff 

and the a•rvicea pro ided by the ntre. he counselling 

, n • lw y been involved with testing procedur e of 

nature . over the ye ra there a been shift in the 

typ oft• ts administ red by the • ent:re. ea s are no 

lo er co pulsory for tu enta intending to · ntar the 

university, but re provi d• d at t~,e reque t of and for the 

b nefi t o th individual t\~dent. 

he Centre has alway . provided o form of educ tional, 

voe tional and p rsonal counselling. hi le staff at the 

ouns lling Centr still handle educ tional nd oe tional 

cone r n of stud nt , ther .ha , ince thee tabli hm nt of 

th dvi in entres , 'b n l . senlng of re pon i bility in 

aasistin 

Cons 111 

has be n abl 

Pr 

cour planning . ha taff at t e 

ntr • t h refor , during th p t two year , 

to eono ntr te on c un of a or 

ther cha t in c rithin th 

ouh .· lling C ntr etw en th years 1955 to 1972 indie tea 

l ssening of th Centr • re on 1 iliti for v riou 

tudent servic , sch stud nt e plo nt and financi l 

id , In r cent y ar th re b n mor of an e phasl on 

p cialized pro mm s ch a t e Reading and tudy kill 

Cour • Its em t t the Coun lling Centr ha een, and 
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etill ia, in a 1tate t>f transition. Changes are continually 

being made in staff and 1n the kinds of services provided by 

the -entre. 



CHAPTER Ill 

VIEW OP THE LITERAt RE 

'l'hla chapter will surv&y three areas of the 11 ten ~r• 

relevant to the present atudya 

1 • h• importanc• of the individual. •• p•reeption of the 

counsellor •• role in determining the utili•ation of the 

Counselling C ntre , 

2. The manner in which a un1 verai ._, student•• perception of 

the rol• ot the Univer1Jity Counselling entre ie determined . 

J • A tti tuctee toward the role of the Uni.Yerai ty Counaellin 

Centre ae held by relevan"t roupe . hia 1neludes review 

of the r earoh which attempts to meaaur the degree of 

appropriatenea of de ling w1th kinda of problema at a 

Counselling Centre, a e.en by auoh groups. 

Im ortance of th Perceiv d Coun llor• Role 

Bra mer hostro (1-60) n RG r (1961) have 

s t at d that th xpectation oll nt ha pri or to enterin 

the a un ling r l a tion hip can either h l or lnder th 

tabli hm nt or a h 1 1ng or therapeutic r 1 tien hip . 

Frankl and Perlman (1969) con id rad qu t · owl de ot 

couns llor ervice functions to be crucial to 1t effective 

use by tud nts. Grant ( 19.S4a) • discu ing how tudent 

perceive th ooun ello •e ro •• tatesa 



It em safe to as u e t hat the function 
potential oli nts peroeiv th ooune lor · e 
performin, which have v lu for them as clients, 
will operate to d termine the type of probl or 
probl m on which they will coept a s istanee fro 
the councelor, That la the cli nt will involve 
the couns l or in those situations in h·oh he ia 
pe c ived a being abl to m k an ace ptabl 
eontributiGn. ithin th coun elin ituation 

f th couns l or ·ov e out of this tra ework h 
can lik ly xp ct r si tanoe from hi cli nt • 
(Grant. l 54, p . 386) 
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Grosz ( 1966), oti var, did not d vidence toe port the 

encral aasum tion that pocitiv c lent xp c t1on for 

couna llin_ must be pre ent fore a on 11 

relationship can b tab h d b t\ve n e11 and oo n ellor, 

He di cov rd that the prier x c · t!ons of he e lent need 

not int r er wit . hi re p 1 of a c un ling 

r l t oneh1 if the eounnellor is killed in handlin these 

nd dale with th ma part ot th otal xPeotat1<> 

couna 111, roo • Gel er (1966) found t t while client 

xpectation app ar to be so hat related to outcome , oth r 

factors re mor vital. 

Fo tion of P rceived ounsellor • s Rol 

hie ection -<lea ls ui th the li tera tur t disc se · 

and attempts to measure ho d nte-• perc ption of the 

r 1 of the n v rsity oun e11·ng entr are d tor ined . 

her appoar to be throe min ar s which oon ribu to the 

niv rsit student • perceptions of the ole ot th 

Counselling Centr • • h ex n of the i in lu no will vary 

from student to tudent, b it i l ly t ha 11 ee 



will have ome bearing on him . 

Influence of S9hool Coun ellqr 

or th majority of university tudents , revious 

contact with a couns llor will h ve occurred 1n th school 

se ttin . This contact will aff ct the in which th 
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t-ud nt r ds the Univ rs ty Coun olli C ntre. onne 

and oldm n ( 195'7 fund th t x ectatio sand · refer noes 

of pot ntial client at a t niv r i ty Co n 111 · Centr were 

lea '"·nd r l t d to ~ooial nd cultural 11 fluenc • 

t th school couns llor has an important 

in!luene on the way in wh c tudcnta perceive t c 

functions of a University Counse 11n C ntre. Scott ( 1966) 

re or tod th t two-third of the s dents. in r ndo sa ple 

of freshman univ rsity students, named their h h chool 

couns llor s th pr on wh th th wort dvic 

(about oi ~ to c lleg ) indic t1 that t ey t lt th ir 

school coun llors w r not utfloi ntly w 11-1nfor ed or 

quipped to handl thi typ of oounselli . • H oon idere 

that th18 ttitud toward ch ol ooun llor 111 aft ot the 

w yin which etudnte ero iv univ rs1ty oouna llor, 

Altmann { 196 ) • eaeurinD' the oha 1ng rceptione of 

:f'irat ... year university students o r y ar, 1 w r . of the 

influenc the acho~l counsellor h son he tud .nt•e views 

and the ooun llin proc e. H looks , the xt nsive 

changes that ta lac du· 1 th fir t y r of univer ity 

and etate, ••. • eat de l on baa to be done at the 



hi h school sett! to clarify tudent p rceptlons ot 

avail bl a rv1c a nd the function of som of hos 

s I 'Vi(L s• ( ltmann . 1969 . p . 40-41) . 

lli;pg Oen tre 

The Univers ty Couns lllng 

Centr, l th t it projec ~s , in!lu no the 

tucl nt • rce tion fits r ole , Te image of t he 

22 

i ero! ty C n - llin , Centre 1 crea t d lar l y b r oth its 1 
s Jl\~ ' 

ions r egard ng vari u 

it 

rvic 

cti n. 

fere nd tud nt e ce 

r die nd Stein (1966) clari this oint, 

Th mction or a rniv · 1'.'s ty Couns 11n Ce 1tre 
is 4 ter ind in p rt by th ch r oteriatio of 
tu nt i n eo in ,, d 1n turn the 

olientel ttracted to a centre is dete ined in 
art by ere ived :tu ct on of t e a noy. A 

centre which places much empha le on voe tion l 
coun 11 , w 1 t d t attracts dents se ng 
this serv c , and this will result in increasing 

- . p ao o voe tion 1 co n eli a. A 
ttr ct1ng many tudents who ares riously 

dis e ti na ly 11 t nd t~ appoint 
counselors interested in or in and oo petent to 
wor with th e tud nts , A the re enee of 
the e couns lors eoornes tnown on th campus lar e 
number of disturbed tud nt will attracted . 
(B rdie d tein , 1966, p .JlO ) 

Gro 1968) r port t t as th hio Stat niversit 

Coun li Cent r g ined rep tation for bein a plac that 

could help tudents with th i r erso 

nub r of client os accordingl. 

r obl m"' , the 

oulda and Cu~nan (1 6) con i der d that Univ rsity 

Counsell .i: ntr s hav tend d top orm as a nt 

orvices and t o pl an e ju tiv , rep r a ive, r 'ctiv rol . 
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For thia reason they have t nded to be omewhat iaolat d 

tro the main■tream or student growth nd develop ent. 

Albart (1968) and Nu ent and Pareie (1968) provide figures 

that display the high use of testing procedures in Univer ity 

Counselling Centres . 

Sieveking and Chappell (1970) measured the reactions of 

tudertte to the na ea Counseling o nter and Psyoholo ical 

Oenter . The name Couna•llng C n1 r wae aas.oolated with the 

treatment of problems which wer likely to be considered 

minor, The two oentr .a differed on a numb•r ot descriptive 

items, with Psychological Center being a en as more edical, 

expensive, protea ional, embarrae 1ng to go to nd ore 

compet.nt than Couneelin Oenter. 

P1rce1ved gualitY of prv1cea . Berdie and Stein (1966) 

nd Preaslia ( 1969) con.sider the tactora that influence 

students • opinions about the quality or help to expect from 

a university counsellor . Pr• sma (1969) liate in order of 

importance (1) a student ' s aet experienc• with counaellor, 

(2) a student•• friends ' experl noe with that counsellor, 

(J) a course taken with th t counsellor . Berdie and Stein 

( 1966) 11st in order of impor~c• ( 1) having a friend 

recently ttending the Couns 111 Centre , (2) talkin with 

a faculty me ber who happtned to •n tion the Centre , ( :,) 

having a parent who knowe of the Centre . 

Publicising centre . Bi low, Hendrix nd Jenaen (1968) 

found that mailing Couneell1n Centre brochures to university 



atudenu inoreaaed the number of student . requesting and 

receivln counselling. The brochures lso increased the 

emotional oouneellin load of 1he Centre. 
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Effect of oounaellor • g perc ,ption of role. It eee • 

that the type ot role the counsellor ate a him elf aa 

fulfilling 1 th type that he will practice in counselling 

interviews. Sh rtzer nd Stone ( 1966) consider that , "Mow 

the counselor views himself will deter ine not only what ha 

will do in the school and community but the e:tfectivne1s 

with which h does it• (Shertzer and stone, 1966, p,692) . 

Geller ( 1966) found that oouneellor role perc ptione were 

stron ly and conei tently related to both client and 

coun ellor evaluations ct outcome . 

Warnath (1971) explains how . 1mple procedural practices 

in counselling situ t1one ean trongly intlueno• the number 

of students who ke u e ot the Centre and th types ot 

problems which they present. M• con idera th t if the 

clientele of Oen tr ie reetr icted pr1m r1ly to students 

with erl tical need tor help, th . Cen'tlr can beco e a 

l rg•ly remedial se·rvice, Patterson ( 1.968), 41 cussing the 

importance of the ooune•llor•e perceptlon of his role, 

conclude•• 

Oounselbrs cannot toeus upon a J.ngle, specific, 
practical or limited problem or accept a restrieted 
or 11 ited go l for coun ling, slnce this compart-
enta.11••• th peraon, 1 elating the specific 

proble tro his life and p raon, Adherence to 
tbia narrow concept of counseling prevents the 
client fro e,g,loring hi self and perhaps discover• 
1ng or recognizing th t what he thought was the 



proble 1 n•t the r al probl • Th probl y 
be, or involve, the entire life ot the tud nt. 
(P tterson, 1968, P•)2) 

Impact ot 90 ngellor and coyn 

Galin ky (1911) di cover d th tell nt rol behaviours. 
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m asured throu h counsellor perc ption, eee to fit into a 

distinct ttern that is unique to each eoun ellor. He 1 o 

found that th in1t1 l counselli 1nterv1 w, and ore 

p c1f1cally th counsellor' wl th1n-1nterv1 w behaviour, 

ttectively c n s so e client rol -exp ctations. Form 

(195)) measured the frequency of the typ of proble s 

students brou ht to Univer 1 ty Coune lling c ntre. H 

discovered that the r nk order shifted with th nu ber of 

visit made, . ueh a shif't occurring as etudenta re-define 

their probl ore realistic lly and re-a e 

the Univ rsity 0ouns lling Centr • 

Dan kin (1965) states, 

the role of 

My b lief la that a Univerai ty Coun ling 
Oentr••• staff members should actively, purpo ely 
and explicitly determine th ior rol iheir 
c ntre 1• to have in accompli h ng their Univer­
sltie • objeotlve . (D n kint 1965, p .263) 

It app ars cl ar th t th ctiviti• of th University 

Coun elli C ntr h ve d finite 1nflu nee on the ann r 

in which it is regarded by etudente . There ha been no 

rese rch und rtaken that me res the actu l ext nt ot this 

lnflu nee, 

Influence of :tih 
It is difficult to re the eftect faculty e bera 
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J• Adjustment to self nd others , reflects both inter-

P rsonal and lntra-ptreonal djuatment. Other instru ent • 

measuring the appropriateness of d alln with kinds of 

problems at the Counselling Centre have tended to focus on 

the m three ares r n mea ur d (King and Matteson, 

19591 D Volder, 19691 G llagh•r, 1970). 

Re earch R lat d to Rel .Vant Groupp 

Research rs have gener ll~ been concerned with 

measuring p&rc pt1ona towards the Counselling Centre of 

sp relfio~~• Leading from thi · a number of comparisons 

b•tween the perceived ppropri teness of specific groups, 

with re peet to the Oounselli C nre dealing with kind of 

problems, ha• 'Ir quently b en unde.rtak n. Res• rch 

indicating the ttitude towards the coun llor•s role as 

peroe.ived by four . p rate oups will be outlined. he 

measured diffe.renti 1 pero ptiona between groups , with 

regard to th appropriatene of kind of probl ms to be 

dealt with at the Couns llin Centre, will be disous d, 

Students ent4tring a university for their tiret y•ar are 

likely to hold similar conceptions of the functions of the 

Oouneelling Centre as high school atudenta do toward the 

services provided by their school eoun ellor (Altmann, 19691 

Scott. 19661 Sonne and Goldman. 19S7). It aeema valuable, 

therefore, to cc,nsider the perceptions ot school children to 
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the oounsell1 role b cau e of it ett ct on th se ehildren 

when they b co university tud nt, 

Grant ( 19$4a) a .red 

the coun llor•s role and 

chool childr n• . pre ptiona ot 

how d that th .re wer d t1n1te 

problem ar as in hieh the ehildr n pero 1ved the counsellor 

to b •ffectiv4t in giving as l ~noe. While eh1ldren would 

visit him for educational or vocational concerns, 1t wa 

clear that th counsellor was not seen s an effective, . or 

at least an acceptable , s&uree of help in the bro d area of 

p rsonal•e otion 1 probl e. Gib on (1962), in another 

asst ent of tud nt • attitude tow rd couneellin , found 

that pupils regard.ad counsellor a b ing per ona who 

performed v rioua interesting 4utiee, few of which ppeared 

related to counselling . Sheriaer ands one (1 63) found 

that students did not view the echool couns llor a being an 

effective ource of h lp except in the rea of ducat1onal­

vocat1ona1 decision making, Grant (19;4b), Shert1er- and 

Stone (196)), Dunlap (196S), Ford and Kosie;y (1969), Herman, 

Altmann and Sears (1911) and Conklin, Altmann and Hengel 

(1971) measured distinct dlfferencea 1n perc•ptiona of the 

counsellor• role amongst school children and parents, 

teachers, principals, school uperintendents, counsellor 

ducatore and school counsellors. 

eaching Faculty 

w rman (1958), Glennen (1965), B rne (1969) , R r,nick 

and Gelo (1971) nd ilcove and Sh rp (19?1) have measured 
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the kinds of problem telt by faculty . b•rs to b 

appropriate tor eonsideration at a Coun ll1ng Centre. These 

re archer r port f culty emb r s · 1 the Couns lllng 

O ntre a ing ppropriate for probl m of vocation 1 

choice and ooll · routine, but n ina propr1ate plao to 

take p rsonal problems. Barnes (1969) meaeured significant 

difference in rol perceptions mongst groups of faculty 

emb re who tau ht in diff r nt acad tnic divisions of the 

univ rsity. 

Patterson (1968) consid rs th t, 

There r still many f cul ty m · bers who feel 
that the function of an educational in titution 
is th d velopment of th inind or intell ct, nd 
th tit has no responsibility or juetific tion 
for becoming lnvolv din other aspect of the 
student• s life. (Patterson, 1968, P• 27) 

P culty mbers holdin such opinlone are unlikely to 

regard the service of a Univ rsity Coun elling Centr 

favourably. Appl y, H inzel and L ( 1968), in their wav;i.ew 

of coun elling rvic sin C nadian univer it1es. report 

relatively low ta.cul ty acceptance of Univer 1 ty Counselling 

Centre service. Redding (1971) 41soov red th t counselling 

i ore effective with elf-ref rred tudents than w1 th 

faculty-ref rr d stud nts. H indicates that incre d 

Couns llin C ntre taff-f . cul ty int raction may inot-e se 

faculty knowledge of th type · of s .rvioe th oouns lling 

Centr ees its lf a oft ring. 

Koile (1960) m surd faculty-coun ellor relationships 

and found th t in only one of th 17 oentr tudied were 



the relationships regarded as unacc ptable by th faculty. 

He also found that the coun ellor in g neral held a low 

opinion of faculty ooun elling with 1nd1vidu 1 tud nts. 

Danekin ( 1965), Putsell ( 196.S); D vieon ( l 68), Johnson 

)0 

( 1968) • ~orr 11, Ivey and O tting ( 1968) nd Preesma ( 1969) 

are a few exampl a of researcher who etree the importance 

of interaction and increaeed understandin between teaching 

faculty and Counselling Centre taff. Hud on ( 19?1) and 

irk, Free, ichel, Roston, Johnson, Redfield nd Warman 

(1971), in an A• rioan replica of Hudson's study, str ssed 

the nece sity of counselling er-vices contacts with the 

teaching faculty. 

Yn1verei;tx Studen11 
' 

Warman (1958), Altmann (1969), Bamea (1969), Renick 

and Gel o ( 1971.), and Wilcove nd Sharp ( 1971) used the 

Warman counseling Appropriateness Check-List (w.c.A.c.) to 

measure student • perceptions ot the Counselling Centre. 

They all found students as r co izin the Counselling 

Centre to b4' a source of help inly in the rea of 

vocational choice and c&lle ~outine m~s of problems. In 

allot the studie students saw problem conc · rned with 

adjustment to self and other a being the least ppropriate 

area for di cussion at the C ntre. Stud nt in four of the 

studi s rated probl ms concern d 1th vocational choice a 

the most appropriate type of proble. The findings of 

Resnick and Geleo (1971) indie t d that students r gard d 



problem concern d with coll ge routine a lightly more 

appropriate th n those dealing with vocati onal choic . 

)1 

ltmann (169); u 1n an a ended ver i on of th w,c .A.c. 
with uni ver 1 ty fr h en, found si 1f1cant cha e on all 

thr factors after one year of university. The f1nd1n 

a l so indicated that tud nt perceived th Qounselling 

Centre a a oure of help ainly in the area of vocational 

choice · nd coll e routine . 

Res arch with other me suri devlc tended to produce 

similar re ults to those u in the w.c •• c. King and 

Matte on (1959) devised rating scale of forty tate .ents 

that t ted the students·• p rceptions of the Counselling 

Centre on four sp cific factor • Re ults ind1c ted that 

students !el t fr e t to take educational problems to th 
\ 

Counselling Centr I after this the order was ( 2) vocational 

proble , (3) social probl ems, and (4) personal probl .ms . 

Heaps (1967) found that of ample of stud nts from the 

Universi ty of Ut h over half thou ht th t probl ms of 

vocational choice and coll routine were the oat 

frequently present d at th Counselling Centre, while 1Z' 

considered prob le s of personal dj u tm nt to be so. De 

Volder ( 1969) developed an administered the Community 

College Coun e l or Function Inv ntory to 75 tudenta i n 

elected Iowa Co munity Colle • Studtnte tended to see 

the cQune llor'e rol• as pri rily educat1onal-oocupational 

involving ctiv1ties concern d with re 1eter1n nd 
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scheduling of tudent and checking credit . for du tion 

or transfer. Frankel and P rl n (1969) d vised and 

administered a- questionnaire measurin tudent perceptions 

of the student oounselling service function. esul ta of the 

study indicated that th student body in gener 1 perceived 

the function of individual counselling primarily as serving 

the needs of those with personal problems. Galla her ( 1970) 

measured student perception of the duties eoun ellora 

should perform. .. tud nts ranked the order to be (1) 

Ac demic couns -lling, (2) Vooational counselling, and (J) 

Personal counselling. 

A mere recent tt mpt to judge students• attitude 

toward the Ooun e lling Centr • s role has focus ed on 

students • evaluation of the ervices offered by a Univer ity 

Counselling centre . Harman ( 1971) , u ing th Counseling 
' 

Services Asee sment , lank, :found that tud nts at the 

University of Kentucky rated aouns · 11or services there 

highly . 

C®nsell d vs . non::oouns•lled students. A number o:t 

reeearohers [ arman (1958) , Frankel and Perl n (1969), 

Wilcove and harp ( 1911) and Resnick and Gelao ( 1971) J 
co pared the diff ri perceptions, re rdin counsellor 

role , b•tween students who had vi ited the <.bunselllng 

Centre• and those who had not . Significant differences 

reaul ting trom uch a eomp ri on could be re · rded a a 

demonstration ot a consequence of the ooun 111ng experience . 
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Three of the studie reported no s1gnific .nt diff r nees in 

the two groups' p roeptions of th counsellor • rol. On 

the other hand, iloov and Sharp (1971) found students who 

had used th Counselling Centr rat d problems concerned 

with adjustment to self and others 1gnificantly or 

appropri te for discussion at the Counselling C ntr than 

did non-counselled tudents . 

Student • selected sources of help . Ander on ( 1970) , 

from a surv y of 219 counsellln c ntr • aero the Unit d 

Stats, indicate th t ov r 9~ offer counselling f or 

personal problems, tudy proble e and vocational problems . 

However, it ee s unlikely that all univer ity tudents are 

aware of th ervio s offer 4 by their Counselling Centres , 

1nge and Cass (1966) attemp t d to easure the awareness of 

the student body at W shington State University t o that 

in titute • counsellin centre . hey found th t while 1'f, ot 

th tudent population had used th coun elling ervices , 

1~ had never he rd of its exl tence . 

It see olear that so e tu dents prete.r to r ly on 

other sources of help for coping w1 th their proble . • Rust 

and David {1961) found th t student re more likely to take 

their probl to some unofficial ource of· he,l p , pri rily 

friends or parent , rather than to some ottiolal source , 

such as t he dean, a faculty visor or a ember of the 

Paychi trio Service , Pres (1969) found that peer groups 

represented frequ .ntly cho en resource and con equently 
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potentially influential fore 1n helping students with major 

dif'ficul ties . Akers ( 1970) discovered th t sources of help 

not connected with the Purdue University h lping-servicee 

w re the mot often selected eourc s of h lp for students 

with personal problems. He also found that students 

fr quently indicat d that they did not u e Purdue Univer 1ty 

ooun elling erviees because they felt that they could or 

hould be able to handle their proble s by th mselve , or 

that they were unaware of availabl e ervice • Strong , 

Hendel nd Bratton (19?1) me sured colle students• views 

of counsellors, advioora and psychi tri.st . While students 

saw l ittle differ nee b tween counsellors and advisor , they 

did • counsellors as differ nt from paychiatrista. The 

report conoludeea 

These re ulte eugge t that students to ome 
degree pereeiv counselors as counselors would 
like , Counselors are ood reeoureea for dealing 
with v cational anded cation _l probl m , thy 
are also eourcea of help in achieving personal 
growth and with eom peel ic proble • As th 
problems become more severe and difficul t , the 
mor knowledg abl, analytic nd inten e 
psychiatrist is more appropriate . (Stro , , 
Handel and Bratton , 1971, P•2J7) 

Univer 1tY cqunaelliy Centre Staff 

Studies mea uring the University Counselling Centre •s 

ta·tt•s perception of its role fr quently use the w.c .A.c . 
as their me aur 1 in trument. ar an (1958) found the Ohio 

State Un1vera1 ty Coun•elin Center etatf ranked the order of 

appropriateness of kinds of proble a to be dealt with at a 



Univ r ity C ntr to be (1) vocational roblems, (2) 

adjustm nt toe lf and other , and (J) colle e routine 

roblems. llcov and Sharp (19?1) and Resnick and G lso 

(1971), using th .c •• c •• found the ranked order to be 

(1) adjustment to elf.and ot er problems, (2) vocational 

roble , an (J) oolle routine probl ms. The study by 

R snick nd G lso ( 1971) was und rtaken t Ohio State 

J.5 

Univer ity, where man (19.58) undertook his original study . 

Th change in r nk order of ppropriatenees, therefore, 

repres nts n actual change in perception by the Counseling 

c nt r staff or th 1r role as couns llore • . 

D Vold r (1969), u 1ng the College Co nselor Function 

Inv ntory, dieeovered th t counsellor9 saw their role to be 

dealing or w1th personal proble than educational-

voe tlonal cone rn • Gall · har ( 1970) , usin yet anoth r 

mea uring t chniqu, found oouna llor to rate per onal 

counselling · s the o t appropri ta kind of proble to be 

brought to the centre, with voe tional oounaelling and 

academic counselling next t ppropriate. 

Warman (1961) undertook a · tudy te identify ditferenc • 

among vi wa h ld by profe ional taff• of 21 College and 

1Jnivers1 ty Counselling Centre to the appropriateness of 

variou probl s for d.1scu sion by ooun ell • w1.th 

counsellors . Differ ncee between c ntree on the thr • 

factor• measured on the w.c.A.c. were found to be ific nt , 

Ing neral, vocational coun elli was considered the ost 



ap ro riat of the thre up of roble s for di ou ion 

with coun llor • ollo d y djustm nt t lf and th r, 

nd coll ge r u e • ton. 1 . ann nd C nk lin { 1969} 

conducted plication of ar n• stu y, using t h ir 

po ulation 25 Coll and Univ r i ty C n r cro · C d • 

G nar lly the r . ult obtain d in th . tudy• were con i t nt 

with those ot .. -c·u-- tudy . t 

a in Ptrs•ptiona ejween the oroup 

he · j or 1 ty o tu i • .wr1 p roeptions of t he 

the v riou 

grou • • l 58) oun ign1 icant dift r no• tween 

th• Couna•lll . o,,ntre group nd h oth . r our group . 

involve 1n hie tu ya tu nt r onn 1, t ching acul t.v, 

ore co 11 tud nt ft r c un lling. 

h oun elli re 1 

the other grou in their e c• t1on of 

tly ro all 

prop i ten• 

o th t otor of dju 

dif •r~d in their pero p ti n 

lf d y l o 

efor 

COW\ elll . oup on the f o or of col le rou .in nd i th 

th• teaching culty on 11 thl"e o th ctors • 

si .ificant diffeNnff ••• al n th• • d n • 

af'ter oouna• llillg and he chi t culty ith r ec to 

1 he University of Vie oria' oun elli Centre w a, 
one ot th C ntre involved in this tudy, hey rat.d the 
or er o ppropria •• of o l• a for discu aion i 
couneellora to ( 1) Vooatlo 1 coun elli , ( 2) Adju t-
ent to eel and othera, (3) 11 routi robl • 
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the importance placed on the vocational choice factor. The 

Counsel 1ng C ntr group had the as t within- oup 

var iability in it per cept i ons, i .e., i t was most 

homogeneous i n vi wpoint. Students after counsellin had 

less wit hin- · oup var l a llity than t hey i d b for 

coun el l ng . 

R sni ck and G leo (1971), in th · ir repl i c tion of 

War man • or i nal s tudy, h d imilar f i ndings, the 

dif fe r nces b tw n groups • ·~ roeptions a in being 

pronounced i n t area of ad.justment to l:f' and other s. 

ilcove and Sharp (1971). u in t h 1.c.A.o. and including a 

roup of par nts of univer ity s tud nts in t h ir study, 

f ound most of the s i gnificant dif! reno between oup to 

be on the factor of adju tm nt to elf and other • With the 

exception of the parents• group, none of the oth r tour 

groups saw factors of college routine or vocation l choice 

a.s signific ntly more or less ,propriate for d1scuaa1on 

with a Couna lllng Centre . When Barnes (1969), using the 

w.c.A.C,, compared the stud nt oups • perceptions wiih the 

faculty grou s • perceptions. e1 · ifieant differene a were 

found only on th adjustment to s lf and others factor. 

G l .nnen ( 196 5) dev1 ed and administered an 

"opinionnair" and personal int rview study of students, 

f aculty and administration at th University of Portland, 

Results show d that the perc tions of oouns lllng serv1e 

differ d a on st th thre ou e. and th t the differ nc s 



were great.at be~en atudenta and faculty . De Volder 

(1969) found a d1aorepancy betw•en etudent and counsellor 

perception of wh t ooun ellor function ar important . I t 

was oonoluded th t the coun llor'a rol ought to ither be 

re-defin d to !nelud tasks not pre ently r cognii d a 

important, or that an effort should be d to chang the 

student• undera nding of th• counsellor• role . 

summary 

R search hioh has a ttem ted to ea ure th fteot of 

coun llor rol · . rception on t type of probl that 

client mi ht bring t~ th eouns llor ma n r lly not 

to hav su ported. th tion t ·at ooun llor rol 

p roe tion, on the rt of th client, 

to th. efteotiv nee of t he counselli 

r closely relat d 

r la t10n$hip. A 

number of writers have discus d the 1 or nee ot 'the 

influenc of the school eoun ·ellor, he te chi faoul ty and 

the Univ r ity ooune 111 Cen'tr on th stud nt• 

p rceptions of th role of the Univ r uity Couna lling Centre , 

how ver • . non have ea ured th xt n, of thi influence . 

An a a which ured related to th . 

attitude h ld by relevant roup toward th role of a 

Univ reity Couns 111 C ntre. fhi ha been don by 

m ur1ng th d gr e of pro ri t nees of dealing with kinda 

of probl at a Univ re1ty Coun elling C ntr a ere ived 

by th••• r l vant ou 8 • 

r s•aroher have inc lud ch 

The oup 

chi · 

oho en by ost of the 

faculty, tudent 
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personnel, Oounselllng Centre atatt • atudenta who have ueed 

the Counselling Centre and students who have not used the 

Ceun e111ng Centre, 1'he uman Counseling Appropriateness 

Check-List ha prov d to be the most commonly choaen 

in trument f?r mea .uring the peroeptiona of th••• groups , 

lthough there l some similarity 1>4itween the results 

of the research, difference · do ooour between studies , 

herefore, it would ppear nee asary th tin order to aaeeas 

th perc ptions of relevant groups to any one University 

Coun elling Centre, research relating excl\.l ively to that 

univ rsity must b und rtaken, No research h been 

conducted which attempt tom asure the pere ption of 

relElv nt roup tow rd th oun lling Cen'ire t the 

University of Victoria, · It 1 w1th the intention of 

m asuring th s perc ptions that thi study is being 

und rtak n. 



CHAPTER IV 

ETHODOLOOY OP STUDY 

Selection of the SubJeota 

In deciding who were to be used as subjects in this 

study, the general principle followed wa■ to include a broad 

variety of people who ight b• expected to know something 

about the Univer 1 ty ot Victoria Coun el ling Centre• Earlier 

etudiea, 1 augge tin where significant diftarenc•• y be 

found in perceptions of the role of the Couna l11ng Centre, 

influenced the s lection of the groups . 

Four groupa •r• chosen to participate in the study, 

teaching t culty1 students who had been counselled at the 

Couneelllng Centre , students who had not been counselled at 

the Centre, student- helping eervie•• • Subjects in the tirat 

three group were selected at random from a list of student 

and faculty names in the University of Victoria Telephone 

Directory. Thi was accomplishe4 by the use or a table of 

random numbers . The fourth oup consisted of the entire 

population of the student-helping services . 

!each1ng F cultx 

Thirty me bers of the Univers1 ty ot Victoria • teaching 

1 arman (19S8), B rnea (1969), R anick nd Oelso (1971), 
Wilcove and Sharp (19?1) . 
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taoulty, for the academic year 1971•?2, were rando ly 

select•d to take part 1n the study. Barnes (1969) measured 

significant differ ncea between teaching depar ent in 

their perceptions of appropriate problems to bring to a 

Univerait)' Oounaelling Centre. It appears n ceaeary, 

therefore, for the purpoeea of this study to naure that the 

thirty faculty embers included in the ea ple are 

representative of the entire University ot Victoria teaching 

faculty. A breakdown of the academic divisions represented 

1s preeented in Appendix A• 

§tydenta Aft,r Oounae,lliqg 
. -

Thirty atudenta who had visited the University of 

Victoria Oounaelllng Centre for counaeiling services between 

the period of Septa ber 1971 and April 1972 were randomly 
; 

selected to comprise this group. It was asaumed that one 

visit by a student was sufficient for hi to possibly modify 

his perception of the Centre. Students in this group, 

therefore, may have visited the Univer ity Counselling 

Centre only onoe or any number ot times during these datee. 

The sample is representative of sex and year of univer ity 

of those students who utilized the Counselling Centre, 

D•taile of the repres•ntation y 'be found in Appendix A• 

Stud•nte Who Have Not Uaed the Coungelling CentN 

Thirty members ot the pr ent student population, 

excluding tho• who have utilized the services of the 
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Coun elling Centre, we~ randomly selected to take p rt in 

th tudy. The ample le r pr sentatlve of th entire 

university tudent population, with respect to aex and ye r 

of univ rel ty atudy. Detail of the r presentation c n be 

found in Appendix A• 

Studen;t:Helping Servio•1 

The fourth group oonalet d of the twenty individuals in 

the atudent-h lping aerv1oea. They were member• ot, the 

University Coun elling Centre, the Education Adv1e1n Centre, 

the Arte and Science Advising Centn and the Student Health 

Oentre. The aoun ell1 Centre provld•d four aubjectat the 

Acting Director, two tull-tim counaellora and a aeoretary. 

The Arts and Sc1 nee Advi 1ng Centre provided two subjects• 

one dviaor nd a secretary. The Education Advising C ntre 

contributed three aubj eta, two advisors, one part-time, 

one full-time, nd a secre ry. The Student Health Oentre 

oonsiated of leven subjectat •1 ht doctors. two nureea and 

a aecre tary. 

Selection ot the In trument 

Thia re earch al s to aBUre different perceptions of 

the counsellor• rol t th University of Victoria. For 

the purpoae of this study the counaellor•e role 1 defined 

in terms of th proble which varioua r levant people 

believe to be appropriate tor disouseion with counsellors. 

The in tru ent oat t:requently used to • aur . this perceiv <I 



approprlatenes appears to be th Couna lling 

Approprlaten e Check- List (w.c.A.c.)( r n, 19S6). w rman 
':::-

devised this check-list with th aim or asuring the 

differential p .roeptione of the oouneellin rol ot th Ohio 

s te Univer ity Counseling and Testing Center. 

The w.c.A.c. is an attitude scale which lists proble 

that re co only encounter d by students. The re pondent 

is sked to jud each tl'tltement on a five point ca.le to 

how appropriate 1 would be for student to diecusa this 
' problem with oouneellor at the University Couneelling 

Centre. The ori inal w.c.A.c. was made up of 100 items, 

Thia cheok-liai wa dmin1etered to 297 subj ct•• and a 

Wherry- Winer factor analysis waa perfor don the reaponaea 

(Warman, 1958) . The factor analya1e produced four factors , 

one neral and three apecitic . The eneral factor 

represented a rather gen ralized positive attitude toward 

counselling, War•n described the three specific factors to 

btt as tollews, Pactor I ,;• Colle Routine ( adjustment to 

the neceeaities ot eatabli h1 oneaelt satistactorily in the 

aeade 1o setting). Factor II - V cation.al Choice (concerns 

about career planning• decidi on a vocational oal with 

conaidera tion tor interest , per onal1 ~ and abili tle.e, nd 

choosing curriculum which will bet enabl one to achieve 

this oal'} . Factor III - Adju ant to Self and Others 

(inter-per onal and intra.per onal dju tment). 

No ap cific 1te 1n the questionnaire could be cored 



for the general factor. Certain 1 t m were found to be 

highly loaaed on one of the three specific factor, with 

44 

r latively low loadings on the other two factor. Thirty­

four ite a having heavy loadin on more than one factor 

were rejected . The revised w.c.A.c . consists of sixt,y- aix 

items, twelve items loaded on t ctor IJ fourteen on faQtor 

II• and forty on factor III• 

O:£her factor analYSis on th W.C.A.e. 0 ton, Altmann, 

and Conklin ( 1969), using the w.c . A.O.• perform•d a factor 

analysis on the r ponses of twenty-five counsellors in 

colleges and univera1t1e acroe Canada. Factor analyaia, 

usin · Varimax rotation of th• sixty- six ite a, produced 

l ven principal components with roots greater than one . 

However, using Cattell • a aoree teat this wae reduced to 

three meaningful factore, the ones described by Warman . The 

composition of th tactcre wae c:;nly minimally different to 

that round by Warman (19.S8) . 

Using V rimax rotation, Conklin. Altmann nd H ngel 

(1971) factor- analys•d the re ponses on the w.c •• o. of a 

group ot school eounae.llors, principal nd counaellor­

edueators. Thi analy is produced three factors• Fact.or I -

Adjustment to Self and Others (includes auch items as, 

wanting to be mor popular, lackin in self- confidence, 

feeling timid, eto.)1 Factor II - Educational-Vocational 

( include 1 teme conoernin school routine, namely 1n•tfect1-ve 

use of study time, prop .r curriculum choice, choosing an 



occupation, etc.}& F otor III - Lov, 11 ion, torality 

(includes ueing di appoint din lov ti ir, havi to 
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wait too long to b rri d, having conflict about r 11 ion, 

to.}. 

Two it did not lo don ny of the three t ctora nd 

were discard d, 1 aving total of ixty-tour items. 

For th present tudy this wri tar con idera 1 t nece ry 

to subject~ spone son the w.c.A.o. to further factor 

analysis, for a number of r ons. Firstly, a n•e (l9.S8} 

origin l analysis was condue:ted tourte•n y r - o, on an 

A ric n po ul tion. S condly, Og ton, Al - nn nd Conklin 

(1969) were conc _rn d with the perception of univer 1ty 

counsellors, whe as the pres nt study deal with more 

diverse popul tion. Thirdly, Conklin, Al ann nd Se re 

(1971) in th ir t otor analy ie of th w.c .A.c. discov red 

lightly different factors than thoa pre nted by war nor 

Ogston, Altmann and Conk_lin. 

A copy ot 1he questionnaire used in th• pres nt tudy 

y be f .ound in App ndix B• The Ch c -Li t i id ntical to 

th one used in th O eon, Altmann and Conklin study, which 

itself 1 r plic of th ori 1n l rman questionnaire, 

with th xelusion of the thirty-tour unu edit m • 

Faotor ADflY818 of the W,C,A,C, 
Progra uae4. Th• Bio- edic 1 Factor Analy 

BMDO)M aa de cribed in Dixon (1968), was used to derive a 

principal-axes tactor analysis~ The program in addition 
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provided cor s , 'b ed on th Vari x . rotat d faotor trix . 

The extr ct d ar r port d in 

Tabl 1 . They 1nd1oat d th t the t1r t thre r. otor 

account d for 5~ of the total vari nee of th items. 

,oliololl.-......,...__,;......:;..:::-.,....:-....;__,.;t;·r.i.:x• Th factor loading obtain d 

on the fir t three :ractor, trom thi proc•dure, ar r orted 

in Tabl 1• This table show that on the 66 ite sonly three 

had loading of l ss than ,,son at le ton of the tlr t 

three factors . ov rall and Kl tt (1972} · ttention 

to th number ot v rl bl · h vi s1gn1tic nt load! s on 

each t ctor 1 · eani 1\11 b sis for the d oi ion of when to 

a.top 4 . t1n1 addi t1onal factor , They tat that, 

It one nts oh fa-otor ta r r ent a prl ry 
und• r lying ouree of var! oe that l mea ured 1ri 
common by av ral v riable · , nd 1t factor load! a 
are conceived e indioes of relatlonship of v r1• , 
ablee to the factor • then 1 t 1 de il!'able to have 
at least three variable with al ifloant lo cU.~ 
on each f ctor, (overall and Klett, 1972, p ,108) 

Overall and Kle'tt (1972) continue by stating that 

factor defin d by thr or or v riabl have lo ding 

exoe ding , ).Shave been fo\lnd to , et bl and r plicabl · • 

The fir t three factor con ind thr e or more var1 ble 

with lo di in xcese of , 35. The fourth nd subseq_u nt 

of.:,, or over on ore 't-han 

two of the vari blee , It wa concluded, th retor , th t the 

it 

factors • 

suri three ai ifieant 

f otor DJ!tr1x , Th V ri x ro tion involved 
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'l'able 1 

Loadings on Unrotated Factor Matrix of W,C ,A,C, 

Pactor Commun- Factor 
Ite I II III alitie It I II 

1 ,11 . 54 , 2) . 36 )4 .so -,04 - , 22 . 71 
2 . 72 . 18 , O? :ti 'i . 48 , 41 ,41 •SI 3 . 71 , 04 , 11 ' , 81 -,07 , 28 .7 
4 , 12 , 60 . 15 . 40 ,,, .a, .06 . 22 •1? s . 67 • • 16 .. o, , 47 ll .o ,10 . 35 . ,61 
6 ,so . 24 -• )2 , 41 9 . 82 •• oa , 18 . 71 
1 •71 -·oa . 1~ , 62 . 81 -•11 - •21 . 71 ; •• 01 . 6 . 2 . 52 41 -,01 .66 . 22 . • 48 

. 62 . 17 . 10 , 42 42 •17 •• 18 , 04 ,6) 
10 , 78 - , 10 •• 12 ,6) 

~ ,82 - , 12 -,08 .69 
, 11 , 20 . 25 -,J.) . 21 . o4 , BO . 21 ,69 
12 •1S • • 10 .01 , 58 4S , 77 , 18 •• 02 ,6) 
13 .72 • • 10 . 24 • 59 46 , 70 - , 04 . 01 ,49 
14 .2, . 50 . 07 .,1 47 , 18 , 67 .. ,1 .• 58 
15 •7 . 1:, -,09 , 57 48 .as -•ti . 25 ,81 
16 , 81 • • 01 . 11 ,67 49 , 76 •• o -•14 ,62 

, 17 ,)4 .,2 - ,40 , j8 .so , 04 .49 ,0 . , 24 
18 , 74 -,04 . 25 . 61 S1 . 78 • • 01 - .17 ,64 
19 , 79 •• 02 • • 01 . ~2 .S2 , 14 . 77 .oa ,62 
20 .. . 05 . 76 . 26 ,65 

~ 
. 87 - ·~6 . 01 .76 

21 , 81 -,18 -, 12 , 70 , 28 • 2 •• 10 , 4? 
22 •11 -,06 -,05 . 60 ss . 77 -.11 ,07 . 61 

~l . 38 ,65 -,04 . 57 56 . 42 ,55 - .44 . 67 
, 81 . 11 . 16 . 69 57 ,?J . 06 • • 13 •SS 

25 , 76 . 01 .24 ,6) .ss .09 •59 - , 21 . 40 
26 .01 .61 .o . 38 lE 

, 78 -,1J . 17 .6 5 
21 .79 -,04 , 19 . 66 .1, . 52 -,51 . 55 
28 . 78 . 09 -.05 , 62 61 , 82 • • 17 -,04 . 70 

, 29 • • 21 , 28 -,11 . • 1J 62 . 1 'l , 49 -.14 . 29 
:30 .a1 - , 02 ••1) . • 67 6) •11 -,11 . 19 .64 
)1 . 69 . 09 -,20 ,52 64 , 04 ,26 -.o, ,01 -
J~ , 14 , 82 . 09 . 70 ~6 •71 • • 15 .25 , 68 
)) , 78 - , 21 . 06 . 66 .10 , 67 •.'.37 .60 

I II III Total 
E1 envalues 25•31 9. 29 2.72 

,,.. 
)7 , )8 

~ Common Var1anc 67, 9 24 , 9 7. 2 100 , 00 
1' Total Variance 38. 4 14, 1 4 , 1 56 .6 
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only the three fac tors . The Varimax rotation factor 

loadings for each item on th questionnaire ar presented in 

Appendix B. Only factor lo dings whioh are e1gn1ficant, •l S 
or over, ar r ported. Factor lo dings obtain d from this 

rotation were used to d fin the factors and provided the 

basis for the estimation of the factor score. 

De{&n1tign gr Factor 

The V ri x rotation revealed 41 i tema with •aignificant • 

factor loadings on factor I, 19 item . ' 1gn.1fieantly' 

load1n · on f c tor Il , nine 1 te s on f · c tor II I and two 1 tema 

that did not receive factor loadings •f .35 or over . 

Factor I - Adjµsttgent so § lf and otherg . The 41 items 

in this are have rotated factor loading of . 35 or hi her 

on factor I . Porty ot these ite s correspond x ctly with 

those produe d by w rman (1958) in hie original f: ctor 

analysis of the . c . A.O, and with thoae produced by o ston , 

Altmann and Conklin ( 1969) in later actor nalysis of 

this Check-List . Warman (1958) and Ogston, Altmann nd 

Conklin (1969 labelled thi factor to be •concern relat d 

to adjuatm nt to lf and oth rs• . or the purpose of thi s 

research it ee to adopt th l bel of djustment 

to self and other for thi fir t factor. The items see ed 

to r pre · ent inter- per onal nd intra- p r onal adjustm nt. 

The itms appear to cover brad sweep of personal 1 sues• 

fa ily, friends, inferiority f e lings, oral i au s, 

religi us views, social skill, etc. It ms re res ntativ 



of the factor include, not g tting al with me ber ot 

my family, difficulty forming new friend hips. t eling 

inf rior1 oonf\i ed on om mo~ l que tion, nt to b mor 

popula~, have conflict bout reli ion, h ve too few ocial 

contacts, having tow it too long to get marri d. 

Factor II - Vocational ohoic • Th 19 ite on this 

factor contain•d rotat d loadin s of . 35 or higher on the 

second factor. Included in these 19 items re the 14 items 

Warman (1958) discern d to be repre entative ot his second 

factor and the ten items Ogston, Altmann and Conklin ( 1969) 

r lated to their second factor. on their respective factor 

analyses of the .c.A . C. Warman (1958) and Ogston, Altmann 

and Conklin (1969) labelled thi s cond factor to be 

•concerna related to vocational cholc•"• Concern• rel ted 

to vocational oho1c appears to b a sati f ctory definiti on 

of those items produced on th ••cond f ctor in this 

researcher•• factor analye1 of the .o.A.c. hey represent 

concerns about career planning• deoidi on a voe tional 

goal with con ideration for interests , personality and 

ab111tie and choosing curriculum which will besi enable one 

to achieve this oal . Items repre entatlve of the factor 

include• doubting the wiedo of .~ voe tional choice , 

wondering what type of job would be beat tor , information 

about different vocations , ood at several occupation• 

and don ' t know which one to choos• • wanting interest teats 

to clarify vocational goals . 



Thret items which loaded on this factor, but ppear 

unrelated to concerns in th r alm of 1'ocat1ona.l choice, 

caus d a problem in factor d finitlon. Theae thre item 

so 

are nu bered 41, 23 and 56. The latter two ite a h ve 

factor loading of •JS or h1 her on factor III and are thua 

r lat d to mor than on · factor. It was decide.d that s the 

other 16 ite s, lo ding significantly .on factor II, appeared 

closely relat d to a voe tional choice t, etor, despite the 

apparent anomalies the large jority of items loadin on 

f actor II did relate primarily to the area of vooatic:mal 

choice. 

factor IIi - Study b§bita. Nine item h d t ctor 

load1n s of .35 or higher on th third t ctor. Thi factor 

seem tor present concerns about tudy habits, method of 

effective tudy, nd how to attain maxi u b n tit from 

study time. I1ems reprtt entat1ve of th factor inolud•• not 

having enough tim to study, wanting assi.atanoe in learning 

proper study methods, ineffective u e of awd.y time, not 

getting tu41 s done on time. 

ho i te a that load. 4 al 1:tic ntly on taetor Ill, but 

d.14 not appear to be related to study habi ta were 1 tems 11 

and 58. Item S8 loa4•d more hi hly on t ctor II than on 

factor III, and 1 thue related to more than one factor. Aa 

the other seven it•m on the ird t ctor appe red to be 

meaeurlng conc•rn r l te4 to tudy h bits 1t was decid d to 

retain th label of •study habita• tor the third factor. 
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Otl'}e[ it mg. wo it ms (2 nd 64) did not r o ive a 

:£ ctor lo di of •JS or higher on any one cf the first 

three factors and it w s concluded that thea two 1 m· wert 

not significantly rel t•d to any on of ~h thre f otor 

outlined abov. 

f1otot Scoree 

Th f otor analyai · program lo provided f, ctor eorea 

for each subject, on th fir t thr•e Vari x f ctors . The 

faotor scores were used as dependent variabl sin testin 

the ,tiypothe es. he cor s r derive by th ttco pl te 

eti tion ethod• described in H rm.an (l 59, l 6?)• 

ov rall and lett (19?2) give a brief description of factor 

soor sa 

actor cores are compo ite variabl that 
r present the status of individu 1 on f, ctor 
dimensions. They are me ure nt of th factor, 
and t ey ar usu lly detin d e ·w 1 hted combin­
ations of everal original vari bl s. o t of th 
differ noes between individuals th t w re origin­
ally repr en-ted 1n terms of numerou corr l ted 
meaaurem nt can be repr sented in ter s of th · 
•1f:\\:r1;~2~;~8;f factor cores. (Ov rall nd 

Factor scores, th refor, provide n ccur te 

repr sentation of a subject•• tus on that factor, 

dmini tration of th Qu atlonnaire 

The que tionnaires were di tributed to ll th ubject1 

duri th onth of April , 1972, Since the initial 

di tribution nd follow-up chnlqu re different for 

thr Gt the tour groups th p cific proc du . s used with 



ach ot the rou swill be di cuss d 

s otion blow. 

Teaching Faculty 

ara te ly 1n th 

On April 12, 1972, ach faculty ber lect d to 
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particlp te in th · tudy was sent, via ea pus mail, a copy 

of th Warman Couns ling Appropriatene Ch ck-List, a elf­

addre · s d nvelo , and a coverin lett r of explanation 

(App ndix A, Exhibit 1). Ther wa 53" return fro . the 

group within two eeks of the ori in 1 mailing. Durln the 

time from April 26th to April 28th an atte pt was m de to 

contact pr onally thos t oulty mber who h d not r turned 

th ir questionnaires . hen looat d they wer a ked it the 

original material had been reoeiv d and it it had, they •re 
encouraged to complete and return th que tionn ire to the 

researcher, In two c ses r culty mbers h d not received 

the original material in which o s they w r iv n t e 

neoe aary t ri ls and req sted tor turn th questionnaire 

promptly, Thi procedure inor ased tbe r turns to 83 by 

May .Sth, th d t aft r which r plie could not be included 

in the dat analy 1 -, 

Of' th questionnaires not turned, two w r n-o 

m mb$r or th ath aties Dep r nt, hlle the other three 

c from t aching m mbers of ot r cad mio division. Ot 

th se fiv non-r pondent . only two could b loc ted 

p r eonally y the r e rch r, Th oth r thr 

pr umably out of the ar a w n e material r . circulated, 
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thus xplaini their non-return of th qu stionnair. 

Univtrgity Student• 

The procedure used to contact student who had , or had 

not, us d the Counselling C ntre was id nt1c 1, Thoe 

tudents not living 1n Univer 1 ty · R sid noe Hall were 

contacted by telephone. during the day of April 5th. E ch 

subj ct wa told of the r• ar ch being undertak n , nd 

having co fir d that they attend the Univ rsity of Victoria, 

war ncour ged to return th que tionn ir promptly. Thie 

m thod of contact v led thr pot nti l subject who had 

not attend d th univ r ity for the cad mio ye r 1971-72• 

or these thr • individuals, randomly eel eted sp res o! 

corre pondi sex and year of univ rsity were substituted . 

he next day the ubj ct r il d a copy of the arman 

Coun eling ppropriat ness h ck-Lit, a sta pd lf­

addr s ed nv lop, and a cov ring l tter of xplanation 

(Appendix , hibi t 2) • 

hose student rando ly selected and livin in 

r id nee h 11 of th unlver lty were per onally con cted , 

y the res archer, They were handed a copy of the a · n 

couns ling Appropriatenees Ch c -List, lf-addr a ed 

nv lope, and a cov ring letter of expl nation. At t h1 

meeting thy re neouraged to return their q • tionnaires 

promptly. 

Within two w eks of di 

of ih roup r presenting to 

but1n th qu tionnair, 66-
tudents ho h d vi sited the 
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Couns•lling Centre had returned th ir questionnaires. Within 

the ame two w k, 6J% of th group repr enting those 

students who had not used th Counselling C ntr h d returned 

their questionnaires. 

A letter r minder was sent to those stud nta who had 

not responded to the original letter (App ndix A, Exhibit 3). 

This resulted in · n inere ee of return · to 90~ for tudents 

who had used th Coun,elling Centre and to 9'?1' for those who 

had not , No dift renc•s with regard to ex nd y ar of 

univ rsity were appar nt betw en the people who did nd. did 

not reply , 

Stud•nt-ffelping S rvices 

A4:Xi§1ng centre staff • The full-time advisor at each 

. of the Arts and Science Advising Centre and the Education 

Advising Centr _ was oontacted. Both were sked to distribute 

copi s of the Warman Counseling Appropriatene s Check- List 

and covering letters to their staff• Th• lett•r accompanying 

the questionnaire was the same a the letter sent to the 

teaching faculty ( ppendix A, Exhibit 2), This appli to 

all three subdivi lone of the student-h lp1ng servio a , he 

five completed questlonnair s w re collected a few days 

l ater , 

Qounaelling centre gtatf . Th seer tary of the 

Counsellin Centre was given copi s of the Warman Coun eling 

ppropriateness Check-List and cov ring l tters to distribute 

to th staff working at th Centr, The four completed 



55 

uest1onna1re re collected th n xt day . 

S:ti}ld~nt h T d r ctor of th S d t 

H a lth Centre di tri ted t c pis oft e ar 

Couns 11n Appr o riaten as Ch ck-Lit and th cov rin 

letters to b r of hi staff. After two for of 

the lev n q• ationnair s w re co 1 ct d fro the cretary 

of the Stu ent H 1th Centr • Two w ks lat r fo r ore 

r eplies were collect d, making an overall tota l of 1 ht 

r pli a tro the lev n ori in lly dlstri t • 

Tabl ariz s, for th for ops in the tudy• 

the numbe of questionnaire nt out nd th n bers 

returned. Th ere nta.ge of r t rn in thi tudy co ares 

favourably with that of other tudi s wh1oh have u ed 

similar procedures . 

Analysis of the D ta 

Th factor analysis progr produced factor soor e for 

aoh subject on th :first three tac,tor • The taotor scores 

obtained by the me ~ers of e ch of the four experimental 

groups were ~ then co pared tor etween- oup d.iff r nee , 

using ana~ysis of variane tote t for overall 1 .• ificance , 

Following the te t for analyei of vari nee, pro b1lity 

matric a fer Scheff• (Roscoe , 1969) ultiple comparison ot 

ean were calculated to indio w ich ot ~he roup were 

responsibl for the iffer nc r nd on tho rotors 

showln overall ou diff r nc s. Kir (1968) nd o ooe 

(1969} at te that if the over 11 naly 1s of v riance 1 



Table 2 

Number of Questionnaires Sent to Bach of Four Groups Studied 

Number and Percenta e of Those Returned 

Group s nt Recd . ~ 
Returned 

Teachin Faculty )0 25 s, 
Counselled Students 30 2? 90 

Non-counselled Students JO 29 97 

Student-Helping Services 20 17 85 

Total 110 98 

Average 88 
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found to be signific nt, Schefte•e procedure c n be sed to 

make all pos s i l e co arisons mon m ans . 

Ho199genei ty of va • Bartlett• e t e t or 

homogeneity of variance was performed on the obtained factor 

scores.- It indicated that while factor I ha a non-

signi icant chi-sure, factors II and III did rev .al a 

signif icant chi- qu re (.:,e= .ooa, .;e= .oo )) • HoweYer, for 

number of reasons it was decided that analysi of variance 

was an adequate me aur ing device fcrr the pur pos s of t his 

research , •1rstly, re vant liter ture has rep rted that 

the analysis of variance test is sufflci ntly robust that 

moderate departures from homogene ty should not ser iously 

tract the validity of in£ r nces drawn from th data (Box, 

19541 ergu · on , l 59J Kirk, l 68) • Secondly, Cochran ( 1947) 

and orton in Lindquist (1953) have shown that th nalysis 

of variance ls robus-t with r speet to vio tion of any 

as umption of ho ogenei ty of population error provided that 

each samp l · is si ilar in ce 11 i ze. Th number in e ch 

ce ll in this pre ent re earoh app r to be sufficiently 

similar f or Oochran • s ( 1947) and Norton• s ( 1 SJ) obsarv· t ione 

to be applicable. Thirdly , th Scheff .,. proo dure which is 

used in this research to test for a ' · r an all po sible 

comparlson betwe n the means of th f actor scores , ha been 

shown to be relativ ly insensitive to Cl p rtures rom 

normality and homo eneity of th var1ano s (Scheff ~, 19591 

McNemar, 19621 Roscoe , 1969). ourthly, factor seorea on 



the first and most powerful factor , which is th only factor 

that revealed cl -a rly s1gnif1oant diff r noes b t en the 

ou a , exhibited homogeneity across roups , 

The standard deviations of the .factor scores fr each 

group on each factor were compared tor 1nd1o tion of the 

within- · oup variability. The P ax r ti wac used to test 

the signifioanc of the within-group~ riability betwe&n the 

groups. The F max st was used because 1 t ha.a be n found 

to be a imple and powerful test to det rmine homogeneity of 

variance {Kirk, 1970), 

HYPotheses to be T1sted. 

Hypothesis one . Differences will occur etw en the 

four groups on th degree of appropria teness they attach to 

each factor measured on the Warman coune 11n Appropriat neaa 

Ch ck- Liat . 

lJ,>Othesis to. St dents aft r co nsellin will revea l 

less difference, from the s t udent-helpin services , in the 

degr e of appropriat ness att che to each f ctor , than will 

tud nts who h ve not used th Counse llin Centre . Thi s can 

b a emon trat ion of th cons qu nee , or the counsellin 

experi~nce. 

£lYpot s i s three. The student- he l i ng services roup 

will hav the leas t within-group v riabili ty of any of the 

four gro p . 

Hypoth s · s four. Stude ts f t er co nselli wil l h ve 

less within- . oup varia ili ty th n 11 students who ha 
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not been counaell•4• 

H;a>oth••ia five. The teaching faculty group will have 

or ithin- oup variability than will any other group . 



CHAPTER V 

RESULTS OP THE STUDY 

This aeotion presents a comparison ot the mean factor 

scores made on ,ach of the three speeitic tactore by the 

four groups . The mean factor core ancS the standard 

deviation or each group fer each factor may be found in 

Table:,. In order to -C.et th original hypotheaee teeta 

w re carried out to determine whether or not ditferenoee 

existed between the mean factor seorea of each group and 

whether or not ditfe.rences occurred between each group on 

the extent of within.group variability. 

D•twt•:n-Qroup Differences 

The first two hypotheses are concerned with the betwe n­

group differences in factor scores tor each factor. Analysis 

of variance wae performed on the obtained mean-factor scores 

to teat tor significant overall between-group 41fterenoes on 

each factor. The reaults ot the analyaia of variance are 

presented in Table 4. 

Analysis of var.iange. Table 4 inclica tee that 

significant overall between- · oup differences occur on 

factor I and factor Ill (.£<.00002, a<.041 resp ctively). 

Betw.en- group differences on factor II wer not significant, 

but results approached significance (J?<.058). 
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Group 

Table.) 

ean Factor Seores nd Standard Deviation 

for Each Group on Each Factor 

Factor 
I II 

ehing Faculty Mean -0.0370 -o.4629 
1.1ao3 1.)494 s.o. 

Counselled Stud nts Mean -0.2~ 0.1202 
S~D. 0,14 0.9091 

Non-counsell d Students ean -0.)))0 0,2229 
s.o. 0,8019 0,1253 

s tu.dent-Help in ·m-an 1.010.s 0,1094 
Serv ces ·s.n. 0.7632 O .99.50 

Factor I a Adju tment to self and ether• 
Pactor II• Voe tional choice 
Factor II I a Study ha.bi ts 
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III 

o.4i99 
1.:3 13 

-0.281 .3 
0.6282 

o.o,u 
0.97 · 

-0.2;75 
o.6J74 
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Tabl 4 

Analysis of V rlance of Pactor Score on Each F ctor 

Source ss df F l? -
Factor I• Adju tment to S lf and Other 

Groupe . 22 7. 41 , .oo 9 , )1 . 00002 
Error •?S .so 9 .oo 

Faetor II• Vocational Choice 

Groups . 7~ 2. 46 , .oo 2. 58 . 05787 
Error . 89 . 95 9 .oo 

Factor III• Study Habits 

Groups , 81 2 . 71 , .oo 2. 86 , 04107 
Error , 89 . 9.5 9 .oo 



Hypoth••i on•. Hypothesis one eta tea that differ noee 

will occur between the four groupa on the degree of 

appropriateness attached to each factor meaeured on the 

W.C. A.C . To teat for s1gni~icant differences Sohefte •a 

procedure w sued to make 11 possible comparison• a ong 

the mean factor scores. The probabll1ty matrices tor 

Scheffe ' e multiple oompariaone ot means are, reported in 

Table S• The table indicates where e1gnif1oant between• 

group differences, with r•spect to the mean factor ecore on 

each factor, ocour. 

On factor I ( adjustment to self and other a) three 

. ignifioant between-group differences couad be identified. 

Each significant difference in mean rati involved the 

rating of etud•nt-helping service in comparison with the 

other groups . The differences were so pronounced that they 

could be accepted at the .01 l vel of eignificanc•• Th 

e'tudent-helping eervloea oon idered proble a belonging to 

th• cat• ory of adjustm nt to self and others to 'be more 

appropriate for diacuasion with counsellors at the Centre 

than did any of the other three oupa. None ot the other 

between-group co parisone on this factor approached 

significance. 

On factor II (vocational choice) the analysis of 

variance reveal•d no significant overall between- oup 

difterencets. Aa was to be expected, therefore, the Scheffe 

multiple co parieona of means (Table S) indicated no 
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Table 5 

Probability Matrix for Soheffe ' s Multiple Comparisons of Means 

Factor Ia Adjustment to Self and Others 

Group 1 2 J 4 
1 1 .0000 .8727 . 6880 . 0045 
2 . 8727 1.0000 . 9868 . 000J 

4 . 6880 . 9868 1 . 0000 . 0001 
. 004.S . 0003 . 0001 1 . 0000 

Factor Ila Vocational Choice 

Group 1 2 J 4 
1 1 .0000 . 2085 . 0923 . 3299 
2 . 2085 1 . 0000 . 9845 1 . 0000 

4 .0923 . 9845 1 . 0000 . 9859 
. 3299 1 .0000 . 98.59 1 . 0000 

Factor Illa Study Habits 

Group 1 2 J 4 
1 1 .0000 .0752 . 5083 . 1661 
2 . 0752 1 .0000 . 6920 .9999 

4 • .508J . 6920 1 . 0000 • 811.5 
. 1661 . 9999 . 8115 1 . 0000 

Group 1 - Teaching Faculty 
Group 2 - Counselled Students 
Group? - Non-Counselled Students 
Group - Student-Helping Services 
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e1gn1ticant between- group differences on this factor . 

With re■pect to taotor III (study habits). the analysia 

of varianc indicted significant over 11 between- group 

differences t th . 05 level of significance, Howev r , the 

Scheff• multiple comparisons of means indicated thai no 

significant between-group differences oecurred . It is not 

at all uncommon to follow a ei ificant finding by the 

analysis of variance with the Scheff• procedure and find no 

two m ana differ significantly. Thia y be attributed to 

the fact that the analysis of v riance provides a ore 

powerful teat of the hypothesis of equ 1 means (Rosco•• 

1969) • Wh n this occurs and if the varlou samples are of 

near equal size, it is reasonable to conclude that the 

largest mean le ignifioantly larger than the smallest mean , 

even though the Scheff• teat was unable to detect thia 

difterenot (Roscoe , 1969) • Thia would sug est that the 

differences of acceptance between the teachi faculty and 

the counselled students on factor Ill pproaohee 

ignificance . While the difference 1n acceptance of factor 

III between the above two oups may be tentatively accepted 

a aignificant, none of the other between- group comparlaona 

on thie factor approach ai 1ficanoe . 

In conclusion, hypothesis one , which states that 

differences will occur between the groups on the de ee of 

appropriatenes ttached toe ch factor measured on the 

w.c.A.c., can be accepted at the .01 level of significance 
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tor one of th• thre apecifio factors, nam ly adju tment to 

aelt and others. Por the other two fac~or, vooational 

oho1c and study h bite, th hypothe 1 cannot be ccepted 

with any degree of confidence, ae only one between- oup 

comparison, oceuring on factor III, approached eigniticanee. 

HYPOthesi two . Hypothesis two tate th t tudents 

after coun elling will reveal leas difference from th 

student-helping servio sin the d ·gree of appropriateness 

attached to each factor than will students who have not used 

the Counselling Centre . Th probability m trix for the 

multiple co pariaona of the group mean factor scores (Table 

5) is .used in ta ting this hypo the a is. Th t ble r v la no 

si ifioant differences between the ratln eoor e of th two 

groups of student on any of the three factors, and, 

therefore, the bJPOth• 1a oannot be accepted. However, a 

comparison of the xtent to which each of the student oupa• 

rating score on eaoh f ctor approximate the score of the 

tudent-h lping service group (Table 5) indicates that the 

counselled students• rating scores approximate more clos ly 

with the scores of the tudent-h lping services than do the 

scores of non-counselled students (factor I, .0003 to .0001 , 

factor II, 1.0000 to . 9859 , factor III, .9999 to .8115) • 

These figure eu eat that the counaell d students may view 

the Counselling C nt in a ore like manner to th atudent­

helping service than do the non-counselled students. 

However, as the differ ncea between the a11udent groups are 



not significant the re ul ts on this hypothesis u t be 

considered inoonclu ive. 

Dift1re9ce in Group V9riabili;CY Within Each P qtor 
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The re aining hypoth see are te ted by comp ring 

differences in intr a- group variability scores within each of 

the obtained factors . This is done by determining the 

homog neity of the rating scores within each of the groups 

on the three factors . Oompar laone of the standard deviation 

of each group ' s mean factor scores gives evidence for this 

variabil ity . The significanee of the variability between 

the group.a was determined by an F max test, 

H;ypolhesig three , Hypothesis thre states that the 

student.helping ervicea will hav the least within- group 

variability of any of the four groups . Table ;J reporting 

the standard deviation of the groups • ean factor scores and 

Table 6 determining the eignificance of these differences 

were used in testing this hypotheaia. 

On factor I ( adjustment to self' and others) the 

standard dev1a tion of the factor score a for the student­

helping service was signitic ntly smaller than only one of 

the three groups . With thi oup, the teaching faculty, 

the difference wa a1gnif1oant at the .05 level of 

significance . In th ease of the non-coun elled students 

the difference in the standard deviation , while being in 

the ri ht direction. waa not i 1f1cant. Th students 

af'ter counselling actually had _aller standard deviation 
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Table 6 

•p• Distribution to Test Within-Group Vari bility 

Factor 
Group I II 

Teaching faculty vs, 
2.sa-• Counselled students 2,20-

Teaching f: culty vs. 
Non-coun elled etud nta a.1a- J,46•• 

Teaching t culty ve. 
2.2~ Student-helpin · servic e .3.oi-

Coun elled student vs. 
Student.-h lpin services 0.93 1.36 

Non-counselled students vs , 
Student-helping ervic• · 1,10 C>.7) 

Non-counselled students vs. 
Counaell d tudents 1119 o.64 

Pactor I a Adjustm nt to elf and others 
Factor II I Voo tional choice 
Factor IIlt S tudy habit 

• ignificant at 105 level 
•• si:gt\1 tioan t at • O 1 level 

I I I 

4.8)tt* 

2.01• 

4.70•• 

0,97 

2.3~ 

2.41• 



than did the tu ·ent-helpi services on f. ct.or I; although 

the difference e not a significant one. 

As was true on the fir t factor, th student-h lping 

ervices• ndard deviation on th second .f'aotor(vooational 

choice) waa ignificantly e ller than the a nda.rd 

deviation of th t achin faculty t the .05 level of 

i ificance. How ver, when cop rd with the oth r two 

groups, the stand rd deviation ot the tud nt•h lping 

ervio s prov d to be the greatest of the three. The 

couns lle.d tudente made the next high• t standard deviation 

core, while the non-coun ell d students had the loweat 

standard d•vi tion of the four oupe on this factor. None 

of the differ nc•s between the tandard deviations et the 

latter thr•• oups wer found to be -1gnif1cant, 

The student-helping services• standard deviation on 

f ctor III ( tudy h bits) waa a1gn1t1cantly a ller than 

that ot the te chin faculty t the .01 level ot 

significance, nd in the ca e of the non-couna lled atud nts, 

th difference in the expected direction was 1gnitioant t 

the .05 level of eignlfic nee. Thie patt rn a not evident 

in oomparin the standard devi tione of the student-helping 

services and th counselled tudants, Indeed, the standard 

deviation of the counaelled tud nt wa actually s -ller 

than t t of the stud nt•helpi aervioe, lthough not 

i ificantly so, 

To au aria• hypotheai thre, which tat• that th 



only on factor III (study habit) wh re it i accepted t 

the .05 l vel of ign1f1canoe. Tabl 6 indicates that the 

differences in w1 thin- · oup variab111 ty n f. ctor I 

(adju tment to lf and other) 1 rel tiv ly 11, and 
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that on factor II the non-coun ell d tudent .otually have 

a smaller tandard deviation than th counselled tudents ,. 

although th differ nee is not i . ificant. Th results tor, 

the teeting of th hypothesis do not suppori the expectation 

that when th mber-e of a gr p have experience with 

anoth r roup ( the c ounaell1ng c -ntr ) th views of the 

first group about the second boo more ho ogeneous, 

Hypotheei five stats that the 

t ·aching faculty will h v m&r within-group variability 

than any other group in the study. Tabl 6 indic tea that 

thi hypothesis is support don all three factor, the 

stand rd deviation of th• te ohing f; culty being 

significantly greater than thee nd -rd d viation of the 

other thre · oupe on e .ch ot th thre factor • 

On factor I ( djustment to self and others) the 

difterenc in th expect d direction wa sign1f1c nt at th 

.01 level for th counelled student nd for the other two 

groups at the .05 lev 1. Th tand rd deviation ot th 

teaching faculty w s gain th large tot th oup on 

faotor II (vocational choioe). This cliff r nee r ached the 

.01 level of 1 ificanc• wh n compared w1 th the etandard 

devi t1en of th non-coune lled student and the ,OS level 
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of significance with the counselled students and the student­

helping services . As was true on the other two factors . the 

teaching faculty ' s standard deviation on factor III (study 

habits) was the largest of all the groups . This difference 

reached the . 01 level of significance when compared wit h the 

counselled students and the student- helping services, and 

the .05 level of significance with the non-oounsell d 

students . 

It seems clear that the teaching faculty is more 

diversified in its views of the Counselling Centre than the 

other groups . This consid rable variabil ity within the 

teaching faculty lead to the acceptance of hypothesis five~ 



CHAP'I' · VI 

SU RY OP CONCWSIONS. I MPLICATIONS D REC O DATIO S 

Thie chapter 111 divided into thre sect1one . The first 

ection con iders the neral conolusione that y be dr wn 

from the results ot teati the various hypotheHe • The 

eoond section d1scuasea eom of the f otora whioh may 

account tor the results of the study, and coneidere so e of 

the 1.mpl1c tiona arising from thee re ulta • The third 

section offers some recommendations aa to how the curr nt 

image ot th Counselling Centre y be improved. 

G n r11 concluaions 

Probably th o t impor nt 1 

r ach d by thi tudy 1 that th 

diff r significantly from the other 

le conclusion to be 

dent-help! services 

oup in their 

perception or th appropr1aten a of di cu sin, at th 

Coun elli C ntr , problem concerned with adju tm nt to 

elf and others, Stud nt and teachin faculty eee th 

Coune lllng Centre as b 1n a i 11'ican-tly le appropriate 

plac to br1n concern a soci ted with adju tment to elf 

and oth rs than do the · tud nt-h 1 ing ervie s . This 

d1f t r nee in re ption b tw nth roup probably accounts 

for o e of th uncertainty that iet on the rt of the 



tud nts and t ach1n faculty with r p eltic 

tuncti ns of th Coun ellln Centre. It y also partly 

account for the rea on why stud nte do not the 

Couns ·111 C ntre as being the a propri te plae to bri 

som of their robl s, tn particular, probl s of 
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p rsonal• otional natur. It would se that if th 

students and faculty ar to fully appreciate the ervieea 

prov1d d by the Counselling Centre, they may r quire .turth r 

ori ntat1c,n t -o the kinds of serv1o which the tttud nt• 

helpin servio . p rce1ve as appropriate to b handled by 

Co n 111 Centre staff. 

The fact th t no signitioant differences oeourred 

etween th four groups with r gard to the de ee of 

ppropr1at ness attached to the other two factor (vocational 

cho1o and ·tudy habits) indicates that the oups have a 

simil r im of the role of the Counsellln C ntt-e in 

dealing with cone rns in th sear as. As such, the study 

dos not 1ndicat any services t t 'the tudents or faculty 

may desir fro th Counselling C ntr which t:he • stude·nt-

h lping services do not see the Counsellin C ntre ae 

providing . Ther$ may b oth r concerns hich students and 

the teaching faculty ae as ppropriate for di cusalon with 

counsellor t the Centre, which were not aeured by th 

Check-List. This tudy concern d itself only with the thr • 

factor on the .,.c.A.c. 
The two tud nt groups er co par d in t r a of t .he 



extent to which each of the student groups• rating scores 

on each of the given factors approxi a t e the acor s of the 

stud nt-helpi a rvices. The re ults indicat no 

1S 

ignif1oant differ ncea in the perception of the role of the 

Counsellin Centr by the two tudent ou.pa. Therefor , it 

cannot be concluded th t con"tact with th Counselling O ntre 

influences students• perceptions of the rol of th 

Counselling Centre. 

Contact w1 th the Couns•lling 0 ntre a ems to have de 

little dif1 rence to the v riety of views held by students 

regarding th rol ot the Centre. Students who have used 

the Centre for counsell1 purposes app ar to b lmo t as 

varied in their opinions as to the degr• of appropr1a t ness 

f er diecuaaion of kinds of problems with the Counselling 

Centre staff as do students who hav had no contact with the 

Centr • 

Those individuals king up the stud nt•helpin service• 

group appear to have so variation in their v1ewe as to 

what proble ar appropriat for dieoussion with a1aff t 

the· Unlverai ty Coun elling Centr • Al thou h contact between 

me b rs of th var iou tudent.helpin rv.icee 1 con 1dere4 

by th staf f to be relatively close, there appear to exist a 

number of div rsit1 d viewpoints a o et the atudent-h lping 

services group, pertain1n - to th role of th Counselling 

Centre. 

Since the variability of responses by th t chlng 
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faculty i s significantly greater than for the other groups , 

it may b conol uded that 1eaching faculty hold wid range 

of viewpoints as to what is appropriata for discus ion a t 

the Counsellin Centre. Certainly as a oup th teachin 

facu l ty disagree amongst themselves as to wha t problems can 

be suitably handled by the staff at the Counse ll!n Centre • 

piscusgion 

This tudy deals olely with identifyin th var1ou 

perc•ption of the Couns lling Centre by 41ffere.nt groups . 

Various differences in perceptions were found mo st th 

groups and in this section some ttempts will be ade to 

account for thee differ nces . 

APPreprig of §dJustm nt _t-0 s lf and others . The 

most vident discrepancy betw en th perc ptiona of the 

group occurs on concerns relat ed to adjustment to self and 

others . 'l'he student-helping services s e this kind of 

problem as bing si ificantly ore appropriate for 

discuesion with the ataft at the Counselling Cantre than do 

the other three groups. A po sibl reason for this 

dlfterenee in outlook may be oonneoted with th history of 

the developm nt of th . Oouns lling C ntre . Although 

personal counselling has al y been v ilable, only during 

the past three y are has th Co s lling Centre advertised 

its availability for dea lin with probl ms of t his nature . 

With the inception ot the i(\uoation Advising Centre 

four years o, and esp cl lly with the introduction of the 



Arts and Sci nc Advisin C ntr in he l st 18 months, th 

ounsalli Centr has been able to devote more time to 

providing personal counselling . It is quite possi le that 

while the tud nt-he pin s rvic , that hav been cl osely 

involv d wit the esta 11s ant of tho Adv! ng C ntr , 

r eco ize th t the Coun ellin C ntre ls an ppropria te 

pl ace for dealin wit probl a relating to dju tment to 

self and oth rs, the student body and te chin , i'acul'ty are 

not as y t aw r that the Couns llin Centre provides 

coun lling of a per onal n tur. It is poe ible th tin 

time th student ody and teao ing t culty will adju t to 

the ava.11 b111 ty of the C euneelling C ntre staff i .n d lin 

with probl or p r onal natur • It is rea onabl to 
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assum that th Coun lling C ntre 1t el:f' can initiate so e 

t yp of ctlon tat will a 1 tin this re-orientation of 

stud nt nd t aehin faculty to th inds of servicee 

availa'bl at the Counsell1 C ntr • Possible courses of 

action desi .d · tr•- duoatin th stud nt body and the 

teaehin faculty toward tho role of th · Counaellin Centre, 

particularly with r spot to th rovlsion of counselling 

s rv i c s of a p rsonal natur , will b outlined 1n the next 

seotion. 

Howev r , ev n though individu l may be a are of the 

s rvices otf red by the Coun elling C ntre it does not 

n cessarily follo that they consider the Centr to be n 

appropriate place to discus• ch concern . Antonov y nd 
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'ate (1910), diacusei the utiliz tion of d ntal a rvic , 

considtir that the predisposi otiv tion to visit a 

professional rvic { such the Coun ll1ng Centre) y be 

' blocked' by number of factor. In th cas of 

Coun elli C ntr 'blocka e • my result fro such thing as , 

anxiety, f r, lack of time , dislike of h ring personal 

proble s with oth r p ople, ati ction in di cussing 

problems with others outside the Coun elling Cent~~. It may 

w 11 b necea ry in di cu ing utilization of Couns lling 

C ntr s . rvices to go beyond th po aibility th t the 

student and t ching faoulty r oup are not war of the 

s rvices off red at the Counselli Centr . 

he data reveled 

no significant differences between the p rception of the 

rol of th Coun elli , Centre as held by the counselled and 

non-counselled group of stud nt . 

that att ndance at the Counsell 

Ae such, it would eem 

C ntr by students does 

not r sult in any si ificant r -ori ntation of their vi wa 

toward th role of th Coun elling Centre• That si . ificant 

differ nee do not occur between these oups on factors II 

and II I( voe tional choice and tudy h bi ts , is to be .~ 

xpected, s the two student ou a p r to hold views 

similar to those of the taff of the tudent-helping s rvlce 

on the two factor • 

However , on factor I (adjus ent to lt and others), 

significant differences were found between the student-
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helpings rvices • and th non-oounaell d tudent • 

p rceptions of the Counselling Centre ' s rol.e, Therefor , it 

seems reasonabl to expect that lnvolv ment with th 

Couns lling Centre , a branch of the student-helping servicea , 

may re-or! nt students • views of the role o;f th Counselling 

C ntre, . to be more in l ine with th "tudent-helping servie s • 

perceptions of the role of th Centr • That thi re­

orientation does not occur, to a _igniflcant extent , my be 

account d for by a number of factor . 

It will be rem mbered that th tudente co prising the 

ooune ·ll•d students roup wer randomly s lect d from all 

those tudents who had vi 1. ted the Counselling Centre during 

the acade le year 1971- 72, Since approximat ly two~thirde 

of the students who visited the Centre did so less than 

three ti ~s.1 it ls likely that a similar proportion of uch 

student are repres nted in the oup of counselled student s . 

It may be argued that one or two visits are insufficient for 

a re-orientation of the p ro 1ved role of th Counselling 

Centre to occur. It is possible that wi re the counselled 

students roup drawn from otud nts who had extended 

invol vement wl th the Couneellln Centre, ignifioant 

di ffereno s b twe n counsell ·d and non- counselled students 

would have occurred on the first faotor . 

11nformation drawn fro the Counaell1 Centre •s 
Appointm nt ook or the d ic year 1971-72 • 



Another pos ·ibl rea on for th r bei.ng no si ific nt 

r -orientation of students • view result of th 

C•ounselling exp rienoe m y be r 1 ted to the stud nt • 

perception of the .rol e of th Counselling Centre prior to 

th initial visit. For xa le , student not r eognizing 

the Counselling Centre as a place to rela te per on l concerns 

may not de ire to discuss personal concern with Counsel ling 

Centre staff. Giv n uch a tudent, it may b difficult for 

th Counselling C ntre staff to bri . to hie t ntion the 

fact that p rsonal counsellin 

Howev r w1111 · th . taff at t 

i available at the entre . 

C ntre may be to provide 

couns · lling of a personal nature , unl the student feels 

the ne d for uch counselling it is unlikely th the w.111 

appreciate th rovision of per onal counselling rvic • 

hil students who have vi ited the C ntre may b come 

awa.r, of th opportuni ty of di eusaion v riou type of 

pro lem at th Counselling C ntr 1 t do s not nee arily 

follow that they will regard the Coun elling C ntr as an 

appropri te place to discuss oh concerns . describ d 

above, it 1 possible that kno led of th availability of 

a service is only a art of the r quire nts that may lead 

to the Centre being regarded as n appropriate pl c to 

bring certain concerns. Actual contact with counsellor at 

t he Centre, while brin in a rene s of the opportunity to 

deal with c rtain concern , y al o create fe lings that 

the O, · ntre 1 not an appropri te plac• to di sou ch 

• 
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concerns• 

!thin-group variability of nt...helpins; servlc s. 

On th basis of ast studi s, 1 t would e ex ected that the 

student-helpin servic e would demonstr te si ifieantly 

less variabil1 ty in role appropr1a ten ss rating t · n all the 

other groups . Ho v r, this wa o ly part! lly true since 

only the t aching fa.cul ty dem nstr t d • ific ntly ore 

variability than th student-helping service staff on a ll 

thr factors , Furthermor, only on one t ctor di th non­

counselled tudenta de onstrate 1 iflcantly mor 

var1a ility than th stud nt-h lpin ervices staff n on 

no factors w r - the c un 11 ·d stud nts si nifio ntly .ore 

vari don their r tings, The en ral conclu ion drawn fro 

the observations is that the tud nt-h lping ervices 

roup has r lativ ly varied views of the role of the 

Counselling Centr. Possible reason tor this var! bility 

may b r l ated to th ctu l composition of the stud nt­

helpin services oup. Althou th stud nt- elp1n 

services ar consid red to oper t to a oer 1n ex nt a 

singl unit, the group was actually c pos d of three 

di:ff rent ereonn 1 rvic • It 1 po ibl th t this 

within-group va.riab111ty may e account d tor by the 

dif:f ring rception of th Ooun ellin Centr • rol a 

he ld by th se thre sub-group ot the tudent-helpin 

s rvices . 

In order tot t this as tion, th d n t•helping 
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services group s divided into thre sub- oups de up of 

(a) Counselling Centr staff, (b) dvising C ntre taff, and 

(c) tudent Heal h Centre staff. nalysis of v ri nee was 

carried out to determine whether or not differences exist d 

b tween e ch group 's respon ea to th w.c • • c. The re ults 

of this a tistic l analy is r r ported in App ndix C. It 

should be remember d that with oh small nub rs in the 

cellsf four for th Coun elling C ntre ta££, fiv for the 

staff th dvising Centr nd ight r _presenting the 

staff of the S tud nt e 1th Centre1 no firm oonolusion can 

be dra from the d ta. Ho ev r, the ti tlcal a ly is 

doe llow a number of tenta iv conol ion to b pwt 

forward, 

Firstly, th . taff of th Student H l th C ntre app ar 

to consider probl s sociated 1th dju tment to s lf nd 

ot hers as bing far less appropri te for discussion at the 

Coun lling C ntr th n do those individuals ploy d t the 

Advising Centres and th Coun 111 Centr . Secondly, the 

staff t the Student alth ntr app r to oonsid 

problems a oei ted with voe ion 1 choice as mor 

appropriat$ t or discussion t th Coun elli Centre th n do 

Advisi C ntre taft, A poa ibl c us £or the apparent 

dif't r no in th e perceptions y b that hile the 

Stud nt Health C ntre staff con ider the Couna 111 Centre 

to be adequ tely equipp d to deal with concerns ot 

vocation 1 choice and study h bits , they consider the 



Counselling Centre a'taft to be leae adequately equipped to 

handle personal problems. Perhaps this is related to the 

:tact that tudent-h lp1n · s rviee s ft carry out 

therapeutic ooun 111 • 

The etanda.rd devi tion of the thr e sub- oup 

1ndic te th t the Coun ellin C ntr tatt th least 

within- roup variability ot the three roup . A prob le 

xplanati&n for this itu t1on is th tall of the tatf 

employed at the Couns 111 Centre clo eiy involved with 

the aetiviti s of the C ntr ad, th r tor• hold 1 llar 

viewa a on st the ee lve · a to w a t kind · of problem th 

Couneelli Centre is quip cl to ha.ndl • Th tand rd 

deviati1>n of the Advi in Centre 1 r lat1v ly hi h with 

r rd t o f ctors II and III (voe tion 1 ch ice and study 

habits). Two xplanation ay be offer d a to why this 

l vel of within-group variability occurs. one 1 th t a 

the sub- . cup ot th Advis . Centres 1 a ctually eompo d 

of two parat Advising Centr s ( t h Eduction Adv1 in 

Centre and the Arte and ci nee Adv i 1 Centre), ther may 

exist dift renee b tween th two Advisin C ntr sin t h ir 

perception of th rol of t e Counselling Centre. Th 

oth r ay be that as the Advi in Centr r r lativ ly 

ne ly-form d bodi • rticu rly th Art and Sci nc 

Advisin Centr ' the start loyi d at th dvi in C ntree 

a.y b y ta to th rol th f'ulf'il 

as art of t tud rvio~ nd, t refore, are 
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somewhat uncertain as to the role of the Couns lling Centre . 

The within- oup v riability indic ed by ndard 

d vi tion of the tud nt Health C ntr is rel tively hi hon 

the first and third factors ( djustment to lf · nd o her , 

n study habit) . his may be r lated to th .f1 et that the 

group r pr enti a the tud nt e 1th entre is compo ed of 

medical doctors and nurses . It is quite p ,a ibl hat these 

two differ nt type of employe s at the f alth Centr hold 

di:ff r nt pre ption of the rol of th ounselling Centre , 

thu · ccounti for th l vel of within-group vari bill ty 

within this group. 

t m st ken into consid•u· tion . t th ll 

f'\ m rs involv dine oh cell make ny conclusion drawn 

.from a sta ti tieal nalysi o. th r ponses of the tud nt­

h lping s rvice omewhat tentativ. ev, rth les, th 

result su est th ,t the s ff employed t the Student 

H alth Centre do differ in th ir perceptions of he 

ounselling C nt role fro th Couns llin C ntr staff 

and from oa who are e ployed t th dvisin Centre. e 

might be exp cted, the tai'f t the Counselling Centre 

displ :y th le· t within-group vari bility of the thr 

ub- oups. 

j.;tbin-group variabili t,1 of .student groyps . It as 

:found that contact ith the CoWl elling Cen~e app ar d to 

hav 11 ttle etf ct on the v i ty of vi ws held by students 

r g rding the rol of the ou 111 Oentr • Couns lled 
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students• p rceptions wer significantly ore homo . nous on 

only one factor, factor II I (study habit}. ons for 

thi sit uation may be similar in part to the proposed 

.xplana.tion as to why counsell d students were not 

s i gnificantly more like the student-helping services i n 

t heir perc p tions of the rol of t h Counselling Centre than 

w re the non-counselled students. 

he num er of visits t o the Counsellin Centre necessary 

f or a student to be ffective1y oriented t o rd the services 

the Centre deeir s tor nder is difficult to estimat and 

probably varies from student t o student. I t may w ll b 

t h t a numb r of those s tudents compris ing the oup of 

counselled students have had insufficient meeti ngs ith the 

Counselling Centre staff for th ir views to b significantly 

influenced. The s tudent who ,,isi ts the Counselling Centre 

des iring to discuss a certain ind of proble will probably 

rec ive couns lling that de l . sp cifically with thi s 

concern. It is unlikely, the fore, that e will beco e 

aware of th Counselling Cent r e bing an appropri te place 

to discuss kinds of problems hich he pr viou ly con idered 

nappropriate to be handled by at f f a t t Centre, 

Awaren ss of the opportunity to di cuss c rtain problems at 

the Counselling O ntre may not n oesear.ily lead , to coun .elled 

s tudents regarding th Coune . lling Centre aa an ppropri te 

plaoe to bring such concerns. 

There p ar to be no obvious explanation why the 
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coun elled students should be moN homo eneou in the degree 

of appropriaten••• attached to factor III (study habits) 

than the non-counselled studen s . On po ibility is that 

th student body in c neral is not ar th t the Re din 

and Study Skills Progr mme is off r by th . ouns llin 

Centr , It i pos ible th t while ki • or iti to 

fulfil an appointment, a student will hav oppertuni ty to 

ob rv the display 1 tua ted in front of i.h ouneelling 

Centre office • dverti in the · tudy Skills Progra c! ♦ It 

should be remembered that, while th counsell d tudants 

have significantly more homogeneity in their p rception of 

th approprlatene s of disoussi concerns r9lati to study 

habits with Coun lling Centr e ff than do non-couns lled 

tudents, differ nces botw en h m n r ti O.i. the w 

groups wer not si nificant. 

itgin•group var! bilitY he 

teachi faculty di played significantly more within- . oup 

vari bility on all f ctor than any other ou. On re son 

for thi cold be th t t et chi culty a group have 

a l ac of knowled to ht s rvic s ar provided by the 

Coun lli entr. his l ck of kno led~ could result 1n 

a wid va.ri ty of vi w b in held r g r ding the role of the 

Counselling O ntre. Lack of co unio tion between 

Cons lling Centr staff nd e bers o th te chin f ulty 

may in part account for facul y unc r tainty of Counselling 

. entr rvic ·s. f me r f · he t hi • culty ve 
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met and. talked with me bers of 'the Counaell1 Ctntre staff, 

but these faculty mbers are in the distinct inority. 

Some ot the apparent diversity of the teaching faoul ty 

may be aceounted for by the d1ffer1ng perception• amongst 

faculty members of the role of th univ r ity. It 1 

conceivable that c rtain faculty mem era regard the 

university solely as an institution providing acade io 

leaming. It 1a unlikely that faculty members holding euch 

a view of the role of th univereity would consider a 

Counselling c ntre ;neceeaary service. It is also possible 

that the perceptions of many of the teaching taculty, with 

regard to the role of th University Counselling Centre, an 

baaed upon th ir own prev1oua experi noes with counsellors. 

Thie experience may have taken place a nu ber of years ago 

an4 it ia quite possible t~t such perception of a 

co\U'laellor• role are vague and outdated• Pora number ot 

faculty memb re, particularly those who have lived primarily 

in Europe, there hae probably never been any contact with the 

counaelli experience and their perdeptiona of th role of 

th• University of Victoria Counaell1ne; Centre re, therefore, 

somewhat uncertain. 

That the teaching faculty appear to be so diversified 

in their perceptions of the C ounselllng Centre• s role could 

be a reflection of the different views held by various 

academic departments toward university counselling. It 1• 

poaeible that while the services the Coun■elling Centre 



otters ar familiar to faculty members, ther till exit 

widely 41fterin viewpoints amongst the faculty e to what 

topics are ppropriate tor d1seu aion with C.ouns llln 

Centre staff. Such a broad vari ty of viewpoints would 

account for the significantly lower level of homo neity 

within the t aching faculty group. 

Rfgommendationa 
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The in purpose ot this etudy was to de rmine whether 

or not d1fterencea in perception exist 4 between the tour 

groups aa to the role of the Univer ity of Victoria 

Counselling Centre . However, it •s considered that if 

differences did xiat aome r commendations would be made 

that could lead to improving public relatlona and the 

general ettectiv•n••• of the Counselling Centre•• service 

function , Differences in perception were apparent in some 

1natanoee and suggestions tor improving the understanding of 

the oounaelllng Oentre •a role will now be outlined . Earlier 

it waa euggeeted that there is a need for increased 

communication between the oupa with regard to the service• 

prov14ed by the Counselling Centre , It is considered that 

as the Counselling Centre i th• institution pri rily 

concerned with improving it neral efftctivenea , the 

staff from the Centre be responsible for initiating any 

recommendations that may appear to be relevant to this 

purpo••• Some ways in which co unication betwe n groups 

may be achieved will be di cuaaed . 



R•la,tlona it}) sl1,ld nt body. It ap ar th t one 

po 1bl servlo that th Coun elling Centre ottere, which 

the students may not be fully a war of• r la · to th 

willingness and co petenoy of the staff at th Centr · ,o 
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d al with per onal problem • Stud nt will not brin 

personal problems to the Counselling Centre unleee they 

appreciate that staff t th Oentre are fully qualified and 

prep red to discu a such conc•m • It 1 1.mpor nt, 

therefore , that the Counselling Centre advertise the 

willingness and proteeslonal competency of it staff to 

handle per onal problem•• Th• Counaelling Centre at the 
. ' 

Univer•ity of V1etor1a relies on number of ethoda to 

publicise to the student body the eervicee 1 t offers• These 

thoda ar 4eacribed below and 1n aome 1netano • possible 

improvements or ex nsiona of the re au eated . Other 

ways or publici1ing the O ntre which may be ettective and 

which are not at pres nt practised are also described. 

Altheu h difficult to eatl te , perh pa the moat 

potential form of advertising of the Couneellin Centre 

occurs by word of mouth fro students who have via·i ted the 

Centre tor couns lling purpose• • It is likely that student 

who consider th aervices offered by the Counselling Centre 

as aatlafactory will recommend the Centre to fellow student• • 

On the other hand, those students who have not felt aat1et1ed 

with the couna•lling provided will not reco end the Oentn 

to other•• 
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Chapter II made reference to the deeeriptlon of the 

Couneelling Centre services aa reported in the Un1vers1 ty 

Calendar• It is suggested that this form of advertising be 

oontinu•4 and that a similar description of servicee be 

included in the Summer Sa ion Cal•ndar. The description ot 

the Counselling Centre in the Student Handbook 11 recorded 

in Chapter II . While 1t is considered that thla paaaage 

provides an dequate description of the Counselling Centre , 

1 t is euggeated th t th Student Handbook (a ore intonial 

publication than the univerei ty Calendar) could also includt 

a pictorial form to advertise the Counselling Centre . 

Poster• explaining the location and kind• of ervioea 

provided by the Counselling Centre are posted at etra"4tgic 

points around the univer-eity oampu1 . While these poster 

are generally wall distributed around the university, the 

areaa in which they nre not posted during the academic year 

1971• 72 were th• Residence Halle . As students living in 

Residence Halle probably depend on un1ver ity student 

personnel services more than any other student group , it, 

therefore , eema important that poster• d.vertiain the 

services provided by the Counselling Centre be placed in the 

Residence Halls. It is eugge t d further th ta canf\11 

examination be made to ensure that posters advertising the 

Oou.neelling Oentre are looa tad 1n every buildin on the 

university campus . Another r co endation with Nspeot to 

th••• poster• is that they~ de more •eye-catching• so 
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a■ to attract 'th• attention ot the etudent. 1'be preaent 

poster is con id rd by this rese rcher to b so ewhat drab 

and ordinary when compar•d with most oth•r posters located 

around th university campus nd• th r tore, it may not be 

as noticeable to s.tudents. 

A brochure advertisin the Coun elling Centre has. tor 

the past three years, been handed ou to tudent at 

regia~ration. h brochure app r to b · quit adequate in 

its description of the Coun ell Centre service, although 

it 1a questionable how much ttention the students ive to 

its cont nta during the hectic regletr tion procedure . It 

is gested that while continuin the distribution of 

brochures during r gi -tration, a eopy of th brochure leo 

be located in each room of the esidenc Rall where th 

students may have mor time to tudy its cont nts, The 

staff employed at the Coun elling Centre h ve, in p st 

year, set up d sk 1n the regietr tion buildin and _ de 

th ms lves v ilable to student who require information 

about the r gistr tlon procedure or ny univ rsity business. 

hile it is uggested that thi procedure be continued, no 

further forms of publicity duri regi tr tion •ek are 

recommended bee use student r ener lly so oecupi d by 

cour e regi tr . tion that furth r ttempts to publicize the 

Counselli Centr will probably have limited imp ct. 

Throu h the core of th academic y r, s'taff fro the 

Counselling Centre vi it 11 of th high ohools on 
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Vancouver I land and number of hi h schools on th 

mainland of British Columbia. The obj et of thee vi its 

is to talk with Oracle 12 tud nta who y be con, ider1n 

attending th University of Victoria the next academic year , 

These talk concentrate pri r1ly on de .or1b1n the academic 

procedures, taoultlea, course, de ••a and the 11ke 

provided by the univ rsity. Mention y be made of the 

Counselling Centre at the univeq;-sity nd the Couns llln 

Centre brochure y be distributed to stud nts . It 1 

considered that the above proc.e4ure could be bar tul to 'the 

image of the Counselling Oentre in that proep ctive 

university student may obtain an 1mpree ion of th 

Counselli Centre aa being a place dealing exclusively with 

academic type problems and, therefore, pos ibly not being an 

appropriate plaee to bring personal eoncerne. An 

alternative to the pres nt ayate m y be that these talks be 

given by member of the Advising Centres, whose duties re 

to handle cours · plann1n and the like at the university . 

An alternative proo dure tor intormin prospective university 

students of the Univers1 ty Counselling C ntre y be through 

the school oounaellors at the respective hi h aohooles. 

Communie tion between staff at the University Oounselling 

Centre and the rel vant school counsellors could serve to 

inatruot the eehool couna llor about the servieee th 

Univerei ty Coun elling Centr s s 1 t elf a providin tor 

stud nts. Thi information could then be transmitted from 



the school counsellor to thos stud nt who will be 

attending the Univer 1ty of Victoria durin the next 

academic ye r . 

Th Univer ity of Victoria tudent newe aper (Th• 

Martlett) may provide on potential to ot publicity tor 

th Univer ity Counselling Centre which y t th 
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Coune lling Cent eem net to hav fully exploit d. A few 

editions of this we kly newepap "r hav contained bri t 

ret rences to the Couneellln Centre trvicee provid on 

campus, but these ref nncee h ve b n c.ontln d to occupying 

a small part of on pg& . It 1 · aug ested that ff'ort• be 

mad by Couns lling Centre e . ft to con ct ataff workin 

for the univer 1ty tudent n wepaper in order to arr e 

space in th new p per tor ,publiolty ot th Counselling 

Centr . It is sug eated th tit n wsp per apac• 1a provided, 

careful con id ration be de ot how the Counselling Centr 

utilize the ep oe. 

Other · thode ot publ1c1z1 th Coun ell lng C ntre to 

the student body which hav not as y t be -n pr ctie d may be 

worthy of con 1deration. A Victoria radio: . tat1on (OPAX) 

adverti -ed ervicee provid d by tabli h ent whoae main 

purpo e 1s that of • help1 p opl • . Si 11 rly. thirty 

minute pro m about the Univer ity of Victoria la braadc et 

ch v nin on Port An el radio station (KO P) • It 1 

sug ested th t oontact1n th r di stations and , xpl ining 

the servlcee provided by the nivereity of V1ctor1a 
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Coun ellin Centr could lead to dvertisement of the c ntre 

ov r the radio. 

Anoth r way of possibly makin students more aware of 

th Univ r 1 ty Coun lling Centr · could b by contactin , 

during th ummer, all tho tud nt who will b attending 

th Univer 1 ty of Victoria for th first t .· e in th 

S pt mber of th t ar. The method eu • ted for ki 

this contact i 

w lco 1ng the 

provid d at th 

to and a letter to these new tud nts 

to the university and de cribing the ervices 

niver ity Couns llin Centre. 

Resident tudents, for rea ons outlined above, may 

provide a number of potential clients for the Coune lling 

C ntre. Counselli O ntr taft could interact with 

re ident tudent durin various vening talks nd 

di cussion or aniz d by the Reaid nt Council or 
Cra1 darroch nd Lan downe Colle • Durin the past 

acad mic year ( 1971•72), these di cue ion were well 

attended by tud nts. A num r of th topics discussed, 

such as •Dru Use on Univ r ity Ca pu es•; "Birth Control in 

North America•, could provide an op ortuni ty for Counselling 

Centre taff to involve th e lv a in the di cue ion. 

Th abov methods of public1zin th Coun ell1 Centre 

to university tud nt may help to increase awareness. on 

th part of th stud nt body• ot th eervice the Counselling 

C ntre d aires tor nder, particularly that of ott rin 

couns 111 of a per on 1 nature. Whil thes reoo mendat1on1 
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y incr a · tudent warene s of th couns 111 Centre , it 

doe not nee · earily foll.ow that tudent will reg rd the 

Counselling Centre as being n ppropr1 te place to bring 

their problem • Howev r , it 1 only hen student liae 

the concern on which the Counaell1 Centre y offer help 

that the tud nt will even begin to oonsid r the Centre ae 

lace to bring th 1r •. problem • hile not directly r lated 

to inorea ing tud•nt awareness of the Coun1elli C ntr • 

ome sugge tiona a to ways of po sibly incre ing the 

general eff•ctiv neea of the Coun elli Centre servic 

funotion will 'be deacribed . 

The procedure for a client deairing to ke an 

appointment with ane of the ounaalling Centre · taft could 

possibly be revi •4• The present procedure requires 

student to ive hi name ; year nd f culty enroll din, to 

th s•cretaey ot the Counsellin Centre , Thi procedure, 

taking place 1 th tron'C de t ot the Counaellin C ntre 

office · where a numb'-r of student often congr t , y 

cause emb rr ssm nt on the part o:r th tud nt . It is 

suggested that if the t\ld nt llowed to fill out . form 

stating the personal detail required, th appointmen"­

making process y b• le a thre tening to hi . hile 

r cognieing th• importance of fficient and helpful behaviot' 

of th Ooun elling Centr• s or tary toward prosp ctive 

clients, it 1 get d t t. if po ible, n intak 

counsellor be av ilabl to atu ent t 11 tie • 11 
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d1scu sions bout the nature and purpose of r questing 

counsellin ought to b m de in the privacy of a ooune llor•a 

office rather than in th public ar a of th . Counselling 

C ntre. Such a procedure would aooomplish a number of 

objectives• Firstly, counsellors may become known to and 

openly involved with the tudent body. S condly, counsellors 

would have the opportunity of determining whether or not 

student needs immediate help . Thirdly, the open, ecept1ng 

attitude which the counsellor would display when inter-

acting .with th student, would enoour tud nte to bring 

to the oounsell1ng session concerns that thy may otherwi•• 

not have consider d appropriate ford ling with t the 

Counselling Centr • 

It app rs that students are presently uncertain as to 

the proper place to discuss certain problems. 

is possible they may inappropriately visit on 

Therefore, 1 t 

of the 

student-helping services . Al though there ls some evidence 

of disagre ent b tween the variou student•helping .groupa , 

it is still reasonabl to ssume that tudents will be 

r ferred to appropriate centr s tor ssistanoe . If the 

student-helping rvicea could be located in close proxi 1 ty 

to on anoth r it ems lik ly that staff at the particular 

c ntrea may b mor willing to refer student to the centre 

which could bet handle the student ' s problems. Similarly, 

the student may be more incl! d to mak n appointment at 

th altern tlve centre if it re located in close proximity 
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to the one e had just vi it d• An added dv of 

housi all thre of the tud nt.-helpi . s rvic s in one 

u1ld1ng is that th resp ctive staff embers of e ch 

service would hav mor opportu.ni ty to int ract nd 

und ·retand the services that e oh of th m re providing for 

the tud nts. 

B l tions wi tb t aching c,ul ty. Significant 

d1t.f'erences betw• n th · perc pt1ona. of the role ot the 

Couns llin C ntre a ee n by the teachin faculty an.d the 

student-helping rvio s occur on the factor of djuetment 

to lf and oth r. · The r sult of th study 1 o indicate 

that the teach! faculty are th most vari d of the four 

oup in their v1 ws of th role fulfill d by th Univer 1 ty 

Counselling C ntre, It se m li ly that oner ason for th11 

variability y b a laek of nowl dg on th p rt of the 

teachin fac 1 ty. of the services prov id d by th Couns 111ng 

Centre. It is consid red that cloa r 11 1 on betw• n the 

teach1 faculty and taft of th Counselling Centre ay 

erv to th mutual bonefit of both oup. Th teaching 

faculty could communicate th ir ctations of whats rvicea 

th · y would lik to the Coun ellin C ntre fulfilling, nd 

t h . staff of the Coun 111 C ntr• on their p rt could ke 

the teachin faculty o . r of what types of counoe lling 

th Coun ellin · Centre provid s. 

At present ther ar al o · 

betwee the Counselling Centr 

no forms ot com unic tion 

ff and th teaching 
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t culty. Th discontinuing of the P culty Advisory Syst 

in 1968 ended on form of faculty-Counaellln Centre staff 

interaction. In 1970 the Counselling Centre mailed, to all 

faculty members, a brochure expl ining the location of and 

the servlcee offered by the Centre , Included with this 

brochure were referral alipe which a faculty member could 

u • to refer a student to the University Couneelling Centre . 

Although no ref rral alips were returned to the Centre, it 

is impossible to estimate th efteot or thia contact on the 

t aching t eulty. The mailin out of brochures and referral 

slips represents the lat offici l attempt by the Counselling 

Centre to co unicate with the teaching faculty . 

A reco ended form of written communication betwe n 

faculty and counsellors is th t of a letter written by the 

Director of the Counselling Centre to all members of the 

teaching faculty . Th• letter could contain a etatement of 

the concern telt at the Counselling Centre about the laok of 

communication between the Counselli Centre and th teaching 

faculty . ention could be de of the poaa1b111ty that some 

of the teaching faculty are uncertain of the services 

provided by the Counselling Centre , perhaps the results of 

thi study could be quoted as videnoe . An expression of a 

desire for improved llaleon between the two roupe eould be 

included alo with a reque t for suggestions t~om the 

teaching faculty of possible ways in which thi improved 

liaison could be coompli hed. A de cr1pt1on of the jor 



functio~• of the Centr, of the staff working t the Centr 

and the location of the Centre could lso be 1noluded in the 

letter. '!'he letter would thu be · erv1n the dual purpo e 

of in.formin teaching faculty of Couneell1 Centre 

function• and encour in involv ment between the te chlng 

f culty and th Oouna•lling Centre. 

Other writt n forms of communication betwe n the 

Counselling Centre staff and te ching faculty could include 

distribution of results of any r search projecta underuken 

by staff at the Counselling Centn. These results would 

ideally atate practic l implications nd applieationa of the 

findings and a request could be d• for tacul ty comm nte on 

these implic tiona. Such a procedure N quire rea arch to 

be undertaken by staff at the Centre• It ••• a reasonable 

to au eat that re arch projects could be undertak .n Jointly 

by atatf at th Coun ellin Qentre and bera of 'the 

teaching faculty. 

Perhaps another way in which the service otfe.red by 

the aouna 111ng Centr• could be ade apparent to the te ch1ng 

faculty la throu h the appoin ent of a• nior tatt • b r 

at the university to facilitat co unication between 

members of the faculty and th Cou.n · 111n Centre. Thie 

etaff member could be responsible tor aett1n up eo ittee 

where members of the teaohi faculty could put forward 

ideae a to what eervicea they would like the Counsellin 

Centre to provide and the counsellors, on their part, could 
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outline how thy int rpret th 1r pre ent rol, It ia i lt 

that the discusa1on 4 velopi in such eetin e would be of 

b nef'it to both group . Si ilarly, it is consider d that 

the Couneelli C ntre could interact with the teach! 

faculty by att nding int r-departm n · l faculty meeting ·• A 

formal request by th C•ntr to be llowed to end a . e . ber 

of its staff to such a eeting would be necessary. It oould 

b explained that the Counselling Centr . tatf mber wcul4 

outline and clarify the services rovided by th Cent~• and 

would then encourage faculty me bere to put forward their 

ideas with regard to the appropri te role of a University 

counselli C ntre, 

The opportun1 ty for Coun el11 Oentre staff to iv• 

lectures to or conduct diaeusaiona with students may be n 

1 portant way of encouraging student and taeul ty involve . ent 

with the Counselling c ntr • Fo~ example, counaellore could 

give guest leoturea in a nwnber ot courses offered at the 

university. bile it is au e ed th t thi t aching 

assignment form only a small p rt of th univ rsity 

counsellor•• duties, a n~mber of adv n •• do ari • tro 

this arran ement. Firstl.y, th counsellors make thelll lves 

known to th •tud ntth Secondly, Couneelling C ntre taft­

t aching faculty involvem nt will occur, and coun ellors may 

come to be reoo ized as colle ea by · bers of the 

ieaching faculty, Thirdly, the 1 cture could possibly 

include a description of th s rvieea provided by th 
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· niver 1 ty Coune lling Centre, thus providi an opportunity 

for th Coun elling C ntre to publicize the s rvic it 

provide • 

The r 00mm nd tion listed abov ya sist in br1n ing 

to the awar nes of th t ching faculty th types of 

services provided at th University Counselling Centre . 

However , it does not nece rily follow that thi awareness 

on the p rt of the t achin faculty will lead to their 

holding a similar perception of th Counselling Centre role 

a ·does the Counselling C ntre atatt. It 1s considered, 

nev•rtheleee, that more involv ment betw•en th staffs of 

the teaching faculty and the Couns lling Centre may b n fit 

both -oups and lead to an incr e in t he g n•r l 

eff ot1veneas of the University Couns llin C ntx-e . 

Relations 11th other stydent-helpiftg · ervioee . The 

figures r pre enting the within- oup vari bility of the 

student-h lpi services indieat d that th re was a r ater 

degree of h terogeneity within this oup than y h ve been 

expected . Further analy 11 rev• led th t ther w · re 

defin1 te differences in p re ption amongst the student­

helping services r garding the rol of th Couneell1 

Centr • Increased involve nt between the r spective Centres 

would likely increase th neral ffectiv ne of 11 of the 

student-helping e rvices . The first effect y b that of 

increased knowled • on the p r t of the ntire tatf of the 

Counselling Centre , the dvisi C ntre nd th Health 



Centre, cone rning the b ck round , m thod, ttribute , 

limitat.ion nd go ls of ta:ff employed t the various 

br nohG of the tudent-help1 erv1c•s• indicated 
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above , on possibl way of inor• ing such knowled would 

be by the hou ·ling of 11 th helping services in on 

building. 

l!J!~1g@t1ons tot fu£'ther re areh• he general 

oonolusion of this study augg -at a nu ber of poe ib111t1es 

for turth r re earch , Wh• group of atud nte r pre nt1ng 

tho e who had vi ited the Coun elllng Centr , it will be 

r membered , were selected from students who d visited the 

C ntre onoe or any number of tim ·· • It wa considered th t 

the nu ber of vi 1 ts to the C oun • lling Centre y be 

crucial factor in d t♦rmining students•· perception of the 

C ntre , Future re earoh could com re the vi• wa ot non­

couneel.le4 · tuaenu with those student who vi i ted the 

Centre at le t th!"e8 or tour t~•s• 

In an ·arli _r part of th study, eev-ral poesibl 

x lanations w re offered to account for diff reno• among 

various roup · in their perc•ptiona of Coun elling Centre 

roles . Futur re e rob could well be under · ken to confirm 

or r ject ome ot thee propo - ls . For • · • pl , the 

m ured pero ption of students and t aching faculty of the 

Counselling C ntr • role did not 1ndioat the amount of 

knowledge these groups had of th 

t hat a part ot the differ-enc 

entr • It wa au · gested 

tween th groupa y be due 
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to t - l ack f o l of Goun 111- Centl!"I ervic s, 

Furth r rt arch could po ibly .. a ur th rt nt of thi 

kn ·1 de and th influenc thi a on pero ptiona held ot 

th Coun ellin C ntr • Res arch a · • in how th tud nts 

and taoult~ form ·d th lr 1mpr saiona or the Cou 111 

Centre•a role could also be of int.rest to tho concerned 

with th e of th · Oounsellin C ntr • 

Oft.ly brl f reference was made to the die . rity that 

appears to x1 .t between th p ·re ptiona ot the Oounaelling 

Centre aa held by the .· tud nt-h lping · rv..tces (Cou.naelllng 

a ntre ataft, A4v1 1 · Centre ·taff and Stud nt He 1th 

Oentr staff) • Future r•s• rib could cone ntr t more 

closely on th r lat1onah1pe bet an th · . t e ployed t 

th · Centre. 

This tudy doe not lndlca't• any ervl.ce w ioh the 

. tudents or f culty y desir fro the Coun elli · Centre 

whleh th Oounsell Centre doee not now provide, The 

kinda of concerns that wer discus ed in this study ••re 

li . t d to concerns in thr• area , · c:ljua nt to .lt and 

others, vocation 1 choice and . tudy h bits. It may 'ff 

posslbl in .tutur• r• earch to r•veal ~YP•s of probl ma that 

atud nte or t cult)- con id• proprtate to be h n4lecl by 

Counaelli . Centre taff which the Oounaelling Centnt 4oee 

not at pres n1 ott r. 
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Divi ion of Faculty into A<!lademic Branches 

Depar.tment 

Physical Sciences 
Education 
English 
Histo~y 
Languages 
social Sciences 
Mathematics 
Fine Arts 
Geography 

~ of 
Total Faculty 

19 
15 
14 
12 
11 

9 
a· 
7 
5 

No, Included 
in Sample 

6 
I+ 
4 
4 
3 
J 
J 
2 
1 

Counselled Stud~nts, Division by Sex and Year of University 

Year of 
University 
First 
Second 
Third 
Fourth 
Other 

~ of 
Studen~ Body 

)9 
J2 
16 

8 
5 

% of Males - - 5~ 
" of Female ... 45" 

No, of 
Males 

7 
5 
3 
1 

Nth of 
Females 

5 
5 
2 
1 
1 

Non-Counselled Students,~ i vis ion by Sex & Year of University 

Year of ~ of No, of No, of 
University Student Body Males Females 

First i9 5 4 
Second J 
Third 20 J .3 
Fourth 14 2 2 
Others 11 2 1 

~ of Males • - J8fe 
" of Females - 2~ 



Exhibit 1 

Letter Sent to Members of 
Teaching Faculty 

Dear 

114 

Box 21. 
Crai darroch College, 
University of Victoria , 
Victoria, B.c. 

You have been selected to participate in an important 
research project. The project relates to the University of 
Victoria Counselling Centre, located on campus in the 
Clearihue Building . Briefly, the project of the study ha& 
been undertaken to determine if the University of Victoria 
Counselling Centre ' s role is perceiv d differently by 
students, faculty and tudent-helping services, Theim­
portance of the project is to determine what student 
counselling needs, if any, are not being met under the 
pre•ent system at the University Counselling Centre. The 
data gathered in this study will also serve as important 
information for a Master•s Thettis that I have undertaken , 

Accompanying this letter you will find: a copy of the 
"Counseling Appropriateness Check-List", and an envelope for 
use in returning the completed list to me, Aa I am a Grad­
uate stud nt with my own mail box in the Education Depart­
ment inter-campus delivery service will provide the most 
efficient ma!.ling service . 

You are requ sted to compl te the Chack-.List without 
consul ting others a.bout it . The numb r at th top of the 
list is to ba used for tracking those replies returned and 
placing them into ·their appropriate group . All information 
will b kapt in strict confidence and once the scores have 
b•en recorded, will be destroyed• 

Your co-operation in this project is extremely import­
and and I hope that you are willing to participate , 

DJ'Aaww 
Enc. 

Yours sincerely, 

Donald J. Astley . 
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~hibit 2 

Letter Sent t o 
Univers ity Stu den ts 
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Box 21, 
Craigdarroch College, 
University of Victoria, 
Victoria, B.C. 

You have been selected to participate in an important research project. 
The project relates to the University of Victoria Counselling Centre, located on 
campus in the Clearihue Building. Briefly, the project of the study has been 
undertaken to determine if the University of Victoria Counselling Centre's role 
is perceived differently by students, faculty and student helping services. 
The importance of the project is to determine what student counselling needs, if 
any, are not being met under the present system at the University Counselling 
Centre. The data gathered in this study will also serve as important information 
for a Master's Thesis that I have undertaken. 

Accompanying this letter you will find: a copy of t he"Counselling 
Appropriateness Check List", an eight-ce nt stamp, and an envelope for use i n 
returning the completed list to me. The return enve l ope may be handed in 
without a stamp to the Craigdarroch College Offi ce and the s tamp retained for 
your own personal use, or with the use of the stamp, via re gular Postal Service. 

You are requested to complete the check-list without consulting others . 
about it. The number at the top of the list is to be used for tracking those 
replies returned and placing them into their appropriate grou·p. All information 
will be kept in stric t confidence and once the scores have be e n recorded, will be 
destroyed. 

Your co-ope ration in this pro j e c t is ex tremely important and I hope that 
you are willing to participate. 

DJA:ww 
Enc. 

Yours since re ly , 

Do n J. Astley . 
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Exhibit 3 

Box 21, Reminder Letter Sena 
tg Unlv•reity Student§ Oral darroch College. 

Un1v•rsity of Victoria . 
Victoria, B.c. 

Dear 

A ehort tie o you hould haver c ived so materials 
from me . hes materi ls should have included, 

(ll A letter of xplanation 
c2
3 

An addressed r turn enyelop 
{ A copy of the Couns ll .n ·Appropriateness 

Check-List. 

If you did not receive these material, or if they were 
lncomplett or if they hav b en lot or ieplaced and you 
would like to participate in this re earch project, ~1 ase 
notify me t the a ove ddr , I will be lad to send a 
copy of th s material to you, and refund the posta e, 

If you did rec iv all of the above ter iale, I hope 
that you will compl t• them nd return them to me aa soon 
a pos ibte . ithout your assistance this re arch cannot 
be completed. 

Thanking you in adv nee for your 00-opor tion . 

Sino•r ly yours, 

Donald J. Aetl Y• 

P.s. If this lett r h spas ed your co pleted questionnaire 
in the mail, please consid r this an r sion or thanks 
for your as i tanc . 

DJA1pja 
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COUNSELLING APPROPRIATENESS CHECK-LIST 

Everyone faces problems throughout his life. Sometimes it is helpful to talk 
over these problems with someone else. College students often do this with 
various people on campus. We are interested in your feelings about problems 
that students might talk over with oneof the counsellors at the University 
Counselling Centre. Read over the following list of problems. Indicate to 
what extent you consider each problem appropriate for discussion in a counselling 
session. Please respond to each item. Mark your responses as follows: 

If the problem is Most Appropriate for discussion with 
a college counsellor, check ............................. @ a ? i I 

If the problem is Appropriate but there are some other 
resources that would be just as appropriate, check ...... A@? i I 

If you are Uncertain or Undecided, check ................... A aG} i I 
If the problem is probably Inappropriate for discussion 

with a counsellor, check ................................ A a ?Q)I 
If the problem is Definitely Inappropriate, check .......... A a? iQ) 

1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 

10. 
11. 
12. 
13. 
14. 
15. 
16. 
17. 
18. 
19. 
20. 
21. 
22. 
23. 
24. 
25. 
26. 

27. 
28. 
29. 
30. 
31. 
3 2. 
33. 
34. 
35. 

Doubting the wisdom of my vocational choice ............ . A a ? i I 
Disappointed in a love affair .........•................. A a ? i I 
Home life unhappy ....................................... A 
Choosing best courses to prepare for a job .............. A 
Troubled by moral values of others ...................... A 
Ineffective use of study time ........................... A 
Want to be more popular ............ ...... . . ............. A 
Am I qualified for the vocation I'm considering ......... A 
Science conflicting with my religion .................... A 
Lacking self-confidence ............ .... ................. A 
Going in debt for school expenses ....................... A 
Fee 1 inadequate about social skills ...•................. A 
Having beliefs that differ from my church ............... A 
Want to know what I'm suited for ........................ A 
Taking things too seriously ............................. A 
Having to wait too long to get married .................. A 
Not knowing how to study effectively .................... A 
Don't know what to believe about God .................... A 

a ? i I 
a ? i I 
a ? i I 
a ? i I 
a ? i I 
a ? i I 
a ? i I 
a ? i I 
a ? i I 
a ? i I 
a ? i I 
a ? i I 
a ? i I 
a ? i I 
a ? i I 
a ? i I 

Feel timid in pres ence of other people .................. A a? i I 
Am I in the proper curriculum? .......................... A a? i I 
Being in love ........................... ... ............. A a ? i I 
Parents making too many decisions for me ................ A a? i I 
Not getting as much out of my studying as I put into it A a? i I 
Have no close friends in school ..................... . ... A a? i I 
Have conflicts about religion ........................... A a? i I 
Am good at several occupations and don't know which 

to choose ............................................ A a ? i I 
Having troubles with one or both parents ................ A a? i I 
Afraid to do new and different things ................... A a? i I 
Want some sort o f scholarship to help an expense ........ A a? i I 
Do not know when to talk, whe n to be still .............. A a? i I 
Tend to avoid my responsibilities and obligatic,ns ....... A a ? i I 
Considering many fie lds but not certain about any one ... A a? i I 
Want help in a marital problem ........... . ............. A a? i I 
Unable to discuss cer tain problems at home ............. A a? i I 
Not get ting studies done on time ........................ A a ? i I 
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Significant Factor Loadings on Varimu Rotation 

Factor Factor 
Item I II III Item I II III 

1 .59 34 •75 
2 .71 35 -.62 

? .73 36 .85 
.60 37 .88 

5 .66 J8 ,78 
6 .40 ... 48 ~ .84 
7 .78 . 76 

® 8 .74 41 
9 .60 42 .78 

10 .75 4J .ao 
11 -.4 44 . 82 
12 .75 45 .72 
1.3 .76 46 . 69 
14 • .51 4? . 52 -•55 
15 .68 48 .89 
10 . Bo 49 • '/1 
1 '7 ... 55 50 .47 
18 .77 51 . 73 
19 .77 52 .75 
20 .79 53 . 86 
21 .-79 54 .56 
22 •75 /6' 55 1?8 

~a ,. 1 ••35 56 .313) .... 69 
.80 57 .68 

~i . 78 58 .48 ~ .58 59 . 80 
27 .82 60 -.68 
28 .73 61 .81 

(29\ 62 .41 
JO .-76 6 .ao 
31 .63 '64 
32 .81 5 .82 
33 .-80 66 . 75 
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Mean Factor Scores and Standard Deviation 

for Each Sub-Group of the 

Student-Helping Services 

Factor 
Group I II 

Counselling Centre Mean 1.6967 0.:3177 
s.o. 0,1088 0.5317 

Advising Centres Mean 1.4248 -0.6810 
s.o. 0.3979 0.93,4 

Student Health Centre Mean o. 4o85 o.4991 
S,D, o .6558 0 ,3500 

Factor I a Adjustment to self and others 
Factor II• Vocational cheice 
Factor III: Study habits 
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III 

-0 . 2455 
0. 3535 

... 0 . 2408 
0 . 8023 

.0 . 2470 
0.7118 
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Analysis of Variance and Homogeneity of Variance of 

Factor Soores for the Three Sub- Groups 

Source 

Groups 
Error 

Groups 
Error 

Groups 
Error 

of the Student-Helping Services 

ss MS p .2 

Factor It Adjustment to Se l f and Others 

Chi square• ? •104J 

2 . 00 
14. oo 

10 . 73 

Probabilitys: . 028 

Factor II• Vocational Choice 

,.45 2 . 26 2 . 00 6 ,. 09 
.52 0. 37 14, 00 

Chi square~4,6410 Probability= . 098 

Factor III, Study Habits 

o.oo 
o .46 

Chi square=t , 81JO 

2 . 00 
14.oo 

o.oo 

Probability- . 40J 

.00149 

. 01253 

. 99554 
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Probability Matrix for Scheffe ' s Multiple Comparison of Means 

For the Three Sub-Groups of the Student.Helping Services 

Factor Ia Adjustment to Self and 

Group 1 2 

t 1 . 0000 .7365 
2 .7365 1. 0000 
J .oo4o . 0128 

Factor II1 Vocational Choice 

Group 1 2 

1 1,0000 . 0830 
2 .08JO 1 . 0000 

' . 8893 . 0148 

Factor III t Study Habits 

Group 1 2 

1 1 . 0000 . 9999 
2 •9999 1 . 0000 
3 . 9977 . 9964 

Group 1 - Counselling Centre 
Group 2 ~ Advising Centres 
Group J - Student Health Centre 

Othere 

'.3 
.0040 
.0128 

1.0000 

J 
,889J 
.0148 

1.0000 

) 

. 9977 

. 9964 
1 . 0000 
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