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ABSTRACT 

The relationship of values to decisions to persist in or 

withdraw from teacher training was examined by comparing the 

stated value differences between dropouts and persisters. 

The study was based upon two assumptions: (i) personal values 

are central to the decision-making process, and therefore, 

related to decisions to continue in teacher training, or 

withdraw; and (ii) students with a particular value profile _ 

compose the dropout group ( i.e., are covertly screened out, 

after enrolling, by the selection process inherent in 

teacher training). 

Within the hypothesis that value differences between 

dropouts and persisters exist, it was predicted that the 

latter would tend to place more importance on structure­

oriented values than on people-oriented values; the 

structure-oriented values being presumably those rewarded by 

the institution. 

The values of both groups were determined by asking 

current students (persisters) and recent dropouts to rank 

two sets of eighteen values in order of importance to them. 
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In addition , a questionnaire was completed and many students 

made comments. 

Analysis of the data yielded statistically significant 

diffe r ences across all variables between groups , and on 

certain specific values . However , when interpreted for 

their educational s i gnificance (i . e ., practical implications 

to teacher training ), the groups were found to share 

virtually the same value patterns , thus negating the 

differences found between them . Dr opouts and persisters 

ranked people- oriented values high , or most important , and 

structure- oriented values low , or least important . It was 

not concluded that 

significantly 

dr opouts 

different 

and 

on the 

per sisters 

measured 

(educationally oriented values ) as interpreted, 

were 

variable 

thus the 

hypothesis of the relationship of values to decisions to -------
persist or withdraw was not supported . 

Analysis of the questionnaire data and student comments 

showed similar concerns by both groups , particularly in 

regard to employment opportunities . However , students' 

comments strongly indicated a state of disillusionment by 

dropouts with education in general , and teacher training 

programs in particular . 

that the examination 

By implication , it was apparent 

of values did not reflect the 

dissatisfaction , or incongruency, experienced by dropouts . 
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This observation, coupled with the limitations of this 

study (difficulty in assessing true values, and bias due to 

response/nonresponse parameters), lead to a recommendation 

for further examination of differences between dropouts and 

persisters by stressing a comparison between the groups' 

stated values and the values they ascribe to the 

institution. An examination of perceptions would delineate 

the differences in satisfaction/dissatisfaction between 

dropouts and persisters, which would then reveal the 

relationship of values to decisions to persist or withdraw 

from teacher training. 

Examiners: 

(Dr. Roger A. Ruth) 

(Dr. Richard L. Williams) 
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CHAPTER ONE 

Introduction 

Decreasing enrollment in post-secondary institutions has 

generated widespread concern resulting in a number of 

studies of colle~e attrition on national and local levels. 

These studies do not appear to have had a direct effect on 

teacher training programs, especially when the supply of 

teachers exceeds the demand. It seems that withdrawal from 

teacher training is viewed by many as being analogous to the 

process of natural selection in which those students who are 

not suited to the teaching profession decide, or are 

V 

sometimes asked, to withdraw. Subsequently, withdrawal from v 
teacher training is not considered to be a serious problem; 

on the contrary, this process is perceived as a positive 

sign of the program's effectiveness in l t' se_ec 1ng students 

deemed suitable for the teaching profession. This position 

has been supported in the "McGregor report" ('The Education 

and Training of Teachers in British Columbia',1978) which 

recommends that high standards for admission and completion 

in teacher training programs be rigorously applied in light 

of prospects for employment. It is not likely, therefore, 

that withdrawal from teacher training progr ams is, or will 

be in the next few years, of gr eat conce rn to the major 

universities in British Columb ia. Consequently, 

I 



page 2 

investigations focusing on withdr awal from teacher training 

will be minimized because declining enrollment is not a 

factor. The declining enrollment rationale underlying most 

studies of college attrition is one valid reason for 

investigating withdrawal from college in general terms. 

However, this rationale does not apply to teacher training. 

If declining enrollment is not a problem in teacher 

training programs, what is the rationale for examining 

withdrawal for this group? Justification for a rationale 

rests in the realm of educational change. Regardless of the 

numerous educational innovations and changes to programs at 

all levels, the genuine success of educational change rests 

on one factor, people. People educate our youth, not 

programs. Therefore, the alternate rationale for a study of 

withdrawal from teacher training emphasizes those 

individuals who, for some vague reasons (vague to most 

instructors), withdraw from teacher training. In other 

words, those students alluded to by the selection process 

inherent in teacher training. The alternate rationale 

underlying this examination of withdrawal from teacher 

training has implications for the selection process. 

Because of the dearth of studies that actually examine 

withdrawal from teacher training, little is known about this 

phenomenon, except that almost all students leaving teacher 



page 3 

training do so voluntarily (this was the case in university 

A). In light of this, it is possible that the selection 

process mig ht be more subtle and complicated : L& n it first 

appears. 

The rationale adopted for this study raises a number of 

questions: Could it be that students with a definable set of 

values typically compose the dropout group, and, by 

implication are students who remain in teacher training 

representative of another specific set of values? In other 

wolds, are there value differences and patterns that 

distinguish those who withdraw (dropouts) and those who 

remain (persisters) in teacher training? Are the values of 

persisters, assuming that they differ from dropouts, a 

reflection of the institution's values that may be 

operating in the selection process? 

designed for this study, is it 

potential dropouts from persisters? 

Using the value survey 

possible to distinguish 

What is the scope of 

withdrawal from the major teacher training institutions in 

this province? Answers to these questions could be 

instrumental in revealing some aspects of the selection 

process and the dynamics of the transaction between student 

and the institution, by examining the relationship of values 

to decisions to persist in 

training. 

or withdraw from teacher 
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Recognizing that the measurement of values is not an easy 

task, value was selected as the distin~uishing variable 

because it was assumed to be central to the decision-making 

process (although we may not be conscious of its effect), 

and because it has not been included as a variable in 

studies found on withdrawal from college. While personality 

differences between dropouts and persisters have been 

examined (Smith,1976), value differences have not been 

examined to any degree. Assuming, then, the centrality of 

values to decision-making, it was through an examination of 

the relationship of values to decisions to persist or 

withdraw, that the selection process was viewed. 

Iri view of the fact that no studies were found that 

specifically investigated withdr awa l from teacher training, 

and that studi e s on attrition we re stimulated largely by 

declining enrollme nt, the potentially important contribution 

of this study wa s grounded in the emphasis placed on the 

adoption of an alterna te rationale that questioned the 

selection proce ss inherent in teacher training programs. 

The rationale wa s stimulated, not by numbers, but by 

regarding peopl e qualitatively. The just if ica tion for this 

rationale increase s whe n i t i s ac knowledged th a t stude nts 

leaving teacher t r a ining do s o voluntarli t y i n a lmost every 
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instance. To suggest that voluntary dropout s have simpl~ 

made an inappropriate decision may be t r ue in some 

instances, but it should be noted that adequ a t e information 

on this group is seldom available to just ify such a 

statement. 

Most studies on college attrition consider voluntary 

withdrawal as a loss that reflects not only the student's 

decision, but also the interaction between student and 

university. Beyond this little is known about the voluntary 

dropout. To change this situation, dropout characteristics 

must be viewed in the context of this interaction between 

student and the program's ability, or inability, to meet the 

needs of most students. Therefore, the significance of thj.s 

~tudy was not to discover a single global category that 

distinguishes the dropout from the persister, but to clarify 

the selection process by ex amining the values of dropouts 

and persisters. 

The hypoth esis tested in this study was that value 

differences betwe e n dropouts and persiste rs exist, and more 

specifically, th a t significa nt di f fer e nce s on pa rticular 

values delineate the value differ ences. Assuming that the 

values of the pe r s i s te r s r eflect the values of the 

institution , it wa s expec ted t ha t dr opout s te nded to be mor e 
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people-oriented and less structure-oriented t han persisters. 

If persisters held many of the institution's values and 

dropouts tend not to hold the same values, then the 

interaction be t ween dropouts and program can be seen. The 

relationship of values to decisions to persist or withdraw 

could be described if major differences in values exist 

between dropouts and persisters. 
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CHAPTER TWO 

Review of Related Literature 

· With the exception of one tangenti ally related comparison 

of student teachers who failed to complete their studies 

with those who completed their studies ( McLeish, 1970), 

there were no studies found on dropouts from teacher 

training, nor were there any comparative studies on dropouts 

and persisters fou nd that used values as a dependent 

variable. The following review focuses, therefore, on 

related research. McLeish's study is describ~d before 

reviewing research on dropo uts from higher education; 

~inally theoretical and empirical views of values are 

reviewed. 

In a large scale study examining the measurable effects 

of differing environments, includi ng a teacher training 

college, on students' attitudes ~nd values, McLeish found 

that ten per cent of the college popula tion failed to 

' complete their studies. A detailed analysis was undertaken 

for the purpose of comparing the group that wi thdrew with 

those that persisted , to discover whethe r the dropout group 

differed significantly from the total popul a tion . 
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Viewed from the pe rspective of the whole gr oup, it was 

found the dr opo uts diffe r ed only in being older and 

generally 'more radic2l' th a n the av e rage. Since the 

findings did not support the a priori specul a tions that 

dropouts would differ fr om persisters, the dropout group was 

examined closely. 

It was found that attitudes and values did not afford a 

firm .basis for predictive purposes because the differences 

between dropouts and persisters were not la~ge . However, it 

was suggested that knowledge of the individual student would 

provide more useful information to be used for predictive 

purposes. 

A group by group analysis was subsequently conducted in 

light of the total group results8 It appeared that the 

three-year students who failed to complete their courses 

tended to be more anxious, more r adical, and probably more 

neurotic than their peer group. In addition, there was a 

tendency for the dropouts to be less satisfi ed with teachi ng 

as a career, which, as will be reviewed later, reflects upon 

the students ' commitment to their respective goals and 

institution. 

In short, McLe ish's compl ex study did not support the 

hypoth esis tha t dropout s differed significantly from 



page 9 

persisters on the measurable variables employed in his 

study. 

Research on Dropouts from Higher Education 

There have been numerous large scale studies on dropouts 

in the last twenty-five years that have attempted to answer 

the following questions: What is the present dropout rate? 

What effect does the institution's environment have on 

students' decisions to presist or withdraw? How much 

difference does a student's ability make? How important are 

demographic factors such as race, 

background? 

sex, and parental 

Two national studies that attempted to answer these 

questions were undertaken in recent years in the United 

States (Astin, 1972; Fetters, 1977). They found that there 

were general variables that char 2cte rize dropouts that can 
CL, 

also be used as predictors. 

school grades and aptitude 

These 

test 

variables were: high 
0!1 

results; 
61 

finances 

scholarships, 
C) 

financial assist ance, - employment while in 

college; ., student.' s plans a nd aspirations; demographic 

att~ibutes - se x , race, socio-economic status , and family 

background; behavior while in college, including academic 

performance at college; 

selection process. 

institutional e nvironment and 
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Relatively l a rge s cale st ud i es in Ca nada (Va nder Wells, 

Sartois, 1973; Fa rine , 1973; Mc Intosh, TTilson, Lipinski, 

1974) and the U. S.A. (TTorn s ac k , McClusky, 1973; Shaumburg, 

1973; Maud al, Butch er , Ma nger , 1974; Brooks, Emery, 1974; 

Chase et al, 1 976; Kohen , 1976) attempt ed to relate those 

questions posed in na tional s tudies to one or more 

institutions. Their r es ults bas ically support the general 

variables found in the na tiona l studies. The one variable 

typically cited as the leading single cause of withdrawal, 

or as one of two or three main causes, was academic failure. 

Despite the academic factor, however, a large proportion 

of students left college for nonacademic reasons. In 

even those studen t s whose college records addition, 

indicated that they withdrew due to 'academic failure' 

probably included 

anxiety) were 

many in which underlying problems (e.g., 

highly correla ted with academic failure. 

Academic failure, therefo r e, may be viewed as a symptom, and 

possibly a coping str a t egy, wh e n the underlying problems 

appear to be insurmountable (S ummerskill, 1962). As a 

result, many questioned the pr ed ictive validity of the 

general variables due to the wide variance of institutional 

characteristics a nd individual student characteristics 

(Peng, Fetters, 1977). The concept of drawing up a dropout 

profile has received a cool reception by many researchers 

(Kohen, 1976). 
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many studies 

incorpor a ted questionnaires seeking dropouts' reactions to 

their decision, and their perceptions of the institution. 

Others used objective personality tests to determine to what 

degree pe rsonal ch a racteristics either, singly or in 

combination with other variables, contributed to the 

decision to withdraw (Womsack, McClusky, 1973; Maudal, 

Butcher, Manger, 1974; et al.}. These studies emphasized 

the perceptions of students as major variables. 

.Before examining studies that incorporated personal 

characteristics in their research on dropouts, let us review 

two developments; one that clarified the dropout problem, 

and one that attempted to conceptualize the dropout process. 

In his synthesis 

argued that a 

interpretati on and 

of . research on dropouts, Tinto (1975) 

major problem encountered in the 

applicability of research focuses upon 

the definition of the term 'dropout'. Some researchers have 

included all those students wh o have not completed their 

requirements for graduation within four years upon entering 

an institution (Astin, 1972}, while others differentiate the 

dropouts population into 'academic dropouts', 'non-academic 

dr opouts' or 'voluntary dropouts', 'stopouts', and 

'transfer s ' (Tin to, 1975; Rootman , 1972; Bean, Cover t , 

1973}. Nickens (197 6) defined the term 'dr opout ' as being 
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those students who have not attained their personal 

educational goals and have no plans to attain their goals 

in the same institution from which they withdrew, or any 

other institution. One possible explanation for the 

differences of definition was a result of the studies' 

objectives. The objectives of national studies seemed to 

differ considerably from those of local studies. The former 

tended to be objectively oriented as compared to the latter, 

which often included personality variables. It became 

clear, nonetheless, that all research on dropouts should be 

interpreted cautiously due to the variance in definitions. 

A second development in research on dropouts has been an 

attempt to 'conceptualize' the dropout process. Spady's 

'model' approach (1971) to understanding the dropout 

phenomenon implied a need for multi-variate, longitudinal 

studies; a definite need, since most studies were based upon 

entering college populations. This approach incorporated 

the national variables, individual attributes, and pre­

college schooling to determine the extent of an individual's 

commitment to a personal goal, and to the institution as a 

means to reach his/her goal. The student's commitment was 

subsequently related to the degree of integr a tion into the 

academic and social systems at the institution, which in 

turn reinforced the individual's commitment to his goals and 

the institution. Based on this conceptualization, Spady 
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persist or withdraw can be better understood. 
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decision to 

Spady's 

emphasis on comm itment was a significant c1evelopment and 

will be reintroduced later in this review. 

Related to the second developmen t was another 

conceptualization: ' Cost-Benefit Analysis' (Tinto, 197 5) • 

This perspective suggested that a person's decision with 

regard to any form of activity can be analyzed in terms of 

perceived costs and benefits of that activity relative to 

tho~e perceivGd in other activities ••• "(In other words, when 

a student) perceives that an alternate form of investment of 

time, energies, and resources will yield greater benefits, 

relative to costs, over time than will staying in 

college ••• (that student may consider withdrawing)." (47, 

98-7) Viewed from an economic position, this 

conceptualization placed more emphasis on external factors 

that contributed to a student's decision to persist or 

withdraw. 

Even though some researchers contend th ey know the major 

variables that relate to college attrition, others were not 

satisfied and continued to ask: "Why do students whose 

work is academ ically acceptable le ave the university?" In 

addition, others simply stated that any single set of 

variable s , or a single formul a to predict dropouts is a myth 
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while other researchers have conducted 

studies that challenge the validity of certa in variables 

commonly used. For example, s eve r al studi es indicated that 

there were no significa nt difference regarding acad emi c 

achievement between persister s and dr opouts (Wrigh t, 1976; 

Lueptow, 1973; Ch ase, et al., 197 6 ) • However , in al 1 

fairness to studies that fourid differences, t he studies 

where no significant differences were fou nd differentiated 

between 'academic ' and 'non-academic' dropouts. Whe n 

academic and voluntary dropouts were combi ned, grade poi nt 

average appeared to be the most significant di sting uishing 

variable (Astin, 1972). However, most r e searchers concur 

that 'voluntary dropouts' do not withdr aw f or primarily 

academic reasons. 

With increasi ng interest in voluntary dropouts and the 

factors related to t he ir withdr awal, researchers have 

incor porated personal factors, motiva tion, and student s' 

perceptions of the faculty and the inst itution in their 

studies (Vander Wells, Sartois, 1973; Maudal, Butch er , 

Manger, 1974; Farine, 1973; Brooks, Emery, 1974). With the 

exception of academi c dropouts who are forced out due to low 

achievement, the inclusi on of personal f actor s has provided 

researchers with a more complete picture of dr opouts. 
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The re sults of the expanded variable s tudies have 

introduced t wo additional explana tions to account for the 

withdrawal of voluntary dropouts. Spady's model and Tinto's 

Cost-Benefit Analysis incorporated 

(i.e., general dissatisfaction with 

students' perceptions 

the fac ulty and/or 

institution) and, concomitantly, incongruency between a 

_student's perception of self, and his perception of the 

institution. 

Regarding student dissatisfaction, it is quite obvious 

that most dropouts, including academic dropouts, experience 

a certain degree of dissatisfaction. In the case of 

academic dropouts it was difficult to ascertain whether low 

achievement was related to a below-aver age grade point 

average upon entering, academic performance in college, 

personal factors such as lack of personal goals, or simply 

dissatisfaction with the institution. Due to this 

ambiguity, studies that included student dissatisfaction as 

a variable have focused primarily on voluntary dropouts' 

stated reasons for leaving (Starr, Betz, Menne, 1972; 

Womsack, McClusky, 1973; Shaumburg, 1973; Hayes , 1977). 

Recognizing that dissatisfaction among voluntary dropouts 

was related to a wide variety of personal factors, research 

in this area has revealed findings that do not parallel the 

char a cteri s tics of the nationa l profile. Ma ny studies have 

indica ted that the average academic standi ng of voluntary 
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dropouts was equal to, and often higher than, the 

persisters' (lvorn sack, McClusky, 1973; Kohen, 1976; Wright, 

1976), and others have found that voluntary dropouts were" 

intellectually more aware" (Womsack, McClu sky, 1973). It 

was abundantly clear that voluntary dropouts were ca pable 

reasons that relate to their students. What were the 

dissatisfaction and subsequent withdrawal? 

Incongruency, the concomitant of dissatisfaction, between 

a student's perception of self and the institution may 

contribute most to explaining the withdrawal of eligible 

students. 

variables 

Many studies have 

do not explain 

concluded that 

the volunt nry 

one or more 

withdrawal 

phenomenon, however there was concurr ence when 'lack of fit' 

between the individual and the institution wa s discussed 

(Summerskill, 1962; Rootrnan, 

larger the discrepency between 

197 2) • It appeared that the 

a student's self-image and 

his/her perception 

he/she would be, 

(1972) examined 

of the college, the more dissatjsf ied 

and the more likely to withdraw. Rootman 

this premise by investigating th e 

characteristics and reasons for wi thdr awa l of el i gible 

students . He found that voluntary dropouts had highe r 

academic interests a nd higher aptitudes than pers ister s , and 

the main reason for withdrawing was a lack of ' per son-role' 

fit between student a nd the univer sity . Rootman supported 

the concept of incongruency as a major factor con tributing 

to dropp i ng out . 
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Dysinger 

study 

(1970) 

that pa r alleled 

common 

found that, 

difficulties 

Rootman's, 

although 

that may 
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Hackman and 

most students 

c a use some to experienced 

withdraw ( e.g. , financial problems, academic problems, 

family problems, lack of interest, etc.), it was the 

student's commitment to his/her personal goal and to the 

institution which was the major variable related to 

withdrawing. They summarized their findings: high academic 

competence & low commitment to the institution = voluntary 

dropouts/transfers/stopouts; poor academic competence & low 

commitment to the institut i cn = academic dropout; poor 

academic competence & high commitment to the institution= 

academic dropouts/persist and succeed; high academic 

competence & high 

persisters. 

commitment to the institution = 

Tinto (1975) also summarized his explanation for dropouts 

in a simple manner: 

Individual's commitment to go al & Individual's 

commitment to the institution = the decision to 

persist or withdraw 

In summary, th e studies cited suppor t t he position tha t a 

student with a low commitme nt to a pe rsonal goal was likely 

to become a stopout (i.e., dropout t emporarily), or drop out 

completely until personal f ut ure plans were clarified. 



Often students who were pressured 

college were in this situation. 
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by parent s to attend 

On the ot he r hand, a 

student with a high commitm~nt to a goal and a lower 

commitment to the institution was likely to become a 

voluntary dropout or transfer student. Ultimately, it may 

be . the student's perception of congruency/ i ncongruency 

between self and the institution that relates to the 

decision to withdraw. 

In retrospect, the major variables, such as those listed 

by Astin (1972) in his national study, seemed · to be most 

applicable to the study of attrition with freshmen and 

sophomores. The major variable which appeared to be 

applicable beyond the first and second years was the 'goal 

and aspiration' of the individual student. This variable 

was similar to the satisfaction/dissatisfaction concept, and 

it related to the individual's commitment to a personal goal 

and institution. The concept of congruency/incongruency 

between the student and the institution wa s central to 

understanding withdrawal. The comple xities of investiga t ing 

the dropout phenomenon in light of this concept may account 

for the paucity of research on withdrawal from the latter 

stages of higher education. 

Prior to the conclusion of this review, it may be helpful 

to conside r a rel a tive l y r ece nt s t udy of dropouts by Smith 
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(1976), · who employed a multivariate approach, clearly 

defined dropouti and examined withdrawal at one college: 

Personality Differences Between Persisters a nd Withdrawers -

in a Small Women 's College. It was decided to review this 

study in detail because it most closely resembled the study 

undertaken in this thesis. 

The purpose of Smith's study was to investigate student 

withdrawal from one a humanities oriented college. Based on 

two entering freshmen populations (1967, N=l71; 1968, 

N=l59), the subjects were classified as per sisters 

(graduated four years after entry), Voluntary Withdrawals 

(no intention of returhing even though eligible), Academic 

With~rawals (forced out), and Returners (temporary 

stopouts). The need to differentiate between types of 

dropouts was exemplified in Smith's study. 

The study incorporated measurements aimed at viewing each 

student's personal characteristics, academic scores, 

academic interests, and stated reasons for attending this 

particular college. Demographic measures were also obtained 

which included the applicant's age, homet own , high school 

rank, marital status of parents, birth order in the family, 

mother and father's educational background and their 

occupational status, whether financial aid was received 

after admis3ion, whether a student was given honours due to 
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outstanding high school performance, and whether the student 

was on academic probation while at college. The measurement 

methods used in this study reflected a multivariate 

approach, believed by many researchers to be essential in 

understanding the factors that contribute to student 

dissatisfaction arid ultimately to the decision to withdraw. 

Results indicated that over a two year period 45.7% of 

the freshmen population withdrew. Out of the total dropout 

po~ulation, 84% withdrew within the first two years and 15% 

dr9pped out in the third year. The significant statistic, 

however, was that 38% of the total entry population dropped 

out voluntarily, though they were academically eligible to 

continue. Smith summarized the voluntary dropouts' 

stated reasons for leaving: personal reasons 52%, health 

21%, financial difficulties 5%, academic difficulty 4%, 

family problems 2%, and no stated reason 14%. Based on 

stated reasons it was evident in this study that those 

variables that contribu ted to personal factors were the 

significant ones. 

A closer examination of the results supported studies 

previously mer1tioned indicating that dropouts equalled or 

surpassed persisters on certain va riables. I~ general, 

Smith found the follow ing : dropouts were more complex 

(i.e., dealt with uncertai nty more effectiv ely); were more 
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autonomous; had a higher intellectual dispos ition; had 

higher interest in humanities; were higher in the birth 

order; academic scores were higher; were less socially 

extroverted; marital status was more insecure in their 

families; and they were less practical. 

These findings only applied to the 1967 class of 

freshmen. The only difference found in the 1968 group was 

that the average high school rank of the dropouts was higher 

than the persisters. In regard to the dropouts from both 

years, Smith found that they were less impulsive, less 

content to play it safe if dissatisfied, and had higher 

expectations than persisters. 

Why the discrepancy between the two groups? Smith's 

study effectively demonstrated the need to interpret and 

apply any research on dropouts cautiously. At best, it 

appears that the utility of this type of research should not 

be considered representative of the whole dropout 

· population. In other words, factors related to withdrawal 

are not globally applicable to all studies of withdrawal. 

While not ignoring the discrepancy just mentioned, a 

closer examination of the results !ended support to the 

assumption that personal ch a racteristics shed more light on 

the probl e m of dropping out than some of the gener al 
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variables, su ch as ach ievement. The result s of Smith's 

study emph asized student dissatisfaction and a student's 

perce ived incongruency between ' self' and t he institution. 

To illustrate, students with a high inter es t in the 

humanities co upled with high intellectua l disposition 

probably had expectations that were not be ing net. As a 

result, some wi thdrew voluntarily. Viewed through Spady's 

model (1970) of the dropout process, it appeared that the 

volunt a ry dropouts were committed to a personal goal, but 

they did not become committed to the institution as a means 

to attain that goal. Tinto, using the Cost-Benefit-Analysis 

model (1975), argued that the return to the student was not 

equal to, or grea ter, than the personal costs of time, 

energy, and r esources. Regardless of the model utilized, it 

was quite apparent that dissatisfaction and incongruency can 

best be understood by learning more about the personal 

factor s , and how they interact with the institution's 

environment. This appeared to be the most enlightening path 

to follow even though there were limitations to obtaining an 

accurate pictur e of the personal factors. 

In conclusion, Smith's study illustr at ed the strengths 

and the weaknesses of re sea rch on dropouts. His study 

emphasized the importance of (i) employing a multivariate 

approa ch, and (ii) defining the term ' dropout' 0 In 

addition, if one could determine how, and to wha t degree , an 
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individual's personal characteristics interact with the 

institution's environment, educators would be closer to an 

understanding of the complex process of withdrawal. 

In concluding this portion of the literature review on 

dropouts, the development of research included large scale, 

descriptive studies, and studies that focus upon single 

instutitions. The latter incorporated a variety of 

measurements designed not only to understand the reasons for 

dropping out, but which can be employed in an attempt to 

learn more about the process of dropping out. Regardless of 

the nature of the study, most researchers concurred that 

defining the term dropout was necessary before undertaking a 

study. The variables that seemed to be the most useful when 

focusing on voluntary withdrawers were personal 

characteristics and demographic information. Following the 

isolation of these variables, the most difficult task was to 

understand the interaction of the student and the 

institution wh ich could lead, subsequently, to an 

understanding of congruency/incongruency between the student 

and the institution. 

At this 

the studi es 

point there are 

cited in this 

some general remarks regarding 

review that should be made. 

First, there seemed to be a paucity of research on dropouts 

from the later stages of higher education. The fact that 
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there are fewer dropouts at this stage, and the complexity 

of investigating personal variables probably accounted for 

this vacuura. This was no surprise since we can safely 

assume that many students who are approaching graduation, 

even if they do experience dissatisfaction, are motivated by 

the thought that the end is in sight. In addition, relative 

academic progress insures graduation. 

Second, the research studies found related to the whole 

student population, almost all of which focused on the first 

two years when the greatest number of students withdraw. 

There were no studies found of students who withdrew from a 

specific faculty, nor studies on students who withdrew from 

their professional year studies. However, McLeish (1970) 

identified and recognized the need to investigate this 

population in his investigation of changes in college 

students' attitudes (1970). 

Third, although the results of studies referred to in 

this review were of interest, the results could only serve 

as guides to this study. As in other large studies, 

particularly in the field of education, significant 

differences were partially a reflection of the large number 

of participants. When the same questions were asked in 

small scale studies, the differences were less clear, if 

they were found at all. Consequently, the smaller and more 
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esoteric the population, the more difficult it ~as to employ 

measurement methods used in larger studies. 

Values and Decision-making 

The purpose of this part of the review is to consider 

literature relating to the assumption that values are major 

factors that contribute to one's decision to persist in or 

withdraw from his/her studies; and, when possible, to relate 

values to teaching. 

The importance of the role of personal values is not a 

new concept. As early as the first century A.D., Epictetus 

said that men are disturbed not by things, but by the views 

which we take of them. Modern-day theorists contend that 

the values held are central to thoughts, opinions, 

decisions, and actions (Dewey,1939; Rokeach, 1973; 

Hodgkinson, 1978). Therefore, every decision made and every 

course of action taken is strongly inf luenced, either 

consciously or unconsciously, by values (Simon, Howe, 

Kirschenbaum, 1972). Rokeach supported this view by stating 

that values are determinants of virtually al l kinds of 

behavior that could be considered social behavior (36,24). 
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that there were some writers 

who entirely disagreed with this view (e.g., McLeish). It 

is apparent, therefore, that proponents of values (Dewey, 

1939; Rokeach, 1968; et al.) a nd 'Values Clarification' 

(Simon, Howe, Kirschenbaum, 1972; Raths, Harmin, Simon,1966) 

supported the concept that values are central to the 

rational decision-making process. 

What are values? How do they affect the decision-makirig 

process? These questions can be examined by referring to 

the writings of Dewey and Rokeach. Their ideas parallel the 

popular views of most values-oriented theorists and 

researchers. Dewey defined vaiues as being the" ••• rules 

of methodic procedure in the conduct of investigations that 

determine the respective conditions and consequences of 

various modes of behavior." (6, 58) Values were viewed as 

being 'ends' and 'means' simultaneously. Dewey referred to 

the 'means ' as a valuation process that appraises, or 

evaluates, to determine what are the most suitable means of 

attaining a particular goal. The 'ends' serve as a 'guide' 

to the valuation process. The influence of values renders 

this process a rational decision in which the end-in-view i s 

farmed, and, if acted upon, valuation occurs (i.e., the 

selection of means most appropriate to the ends). It is by 

no means an impulsive decision. 

Similarly, Rokeach defines values as ••• 
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••• an enduring belief that a specific mode of 

conduct or an end-state of existence is personally 

or socially preferable to an opposit e or converse 

mode of conduct or end-state of exist ence. (36, 5) 

Unlike Dewey, Rokeach does not use the terms 'ends - means', 

but shared the view that values are ends that influence the 

means, so that a particular goal can be met. Personal values 

were perceived as a set of criteria, or standards, in terms 

of which evaluations are made. Viewed in this light, the 

criteria Rokeach referred to could be interpreted as ends 

that determine 

appropriate. 

which means (i.e., evaluations} are 

The definitions of values and the emphasis on 1ends­

means1, or decision-making, supported the premise that 

values are a major factor in all for ms of rational decision­

making. Values are, in other words, 'preferred ends' and 

rationally conceived, expedient 'means ' thut are central to 

the determination of one's mode of conduct. 

We can assume that an individual is a selective 

perceiver, a decoder of information, or a stubborn 

interpreter of inter-personal activjties in his environment. 

The main instrument with which each individual interprets 

information and then selects behaviors appropriate to his 
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needs is t he individual's value syst em . Values become 

central, therefore, to hi s decision-ma ki ng process. 

Hodgkinson s upprots this position by stating that (1978) 

the value compo nent in decision-making is a significant 

factor in the practices of administration. He referred to 

the basic dualism {20, 103) inherent in all deci s ions: fact 

plus value. 

objective), 

, d ' < . ma e 1.e., 

The factual component is 'given' 

while the value component stresses what is 

subjective). The for mer represents that part 

which is true and objectively verifiable; and the latter 

represents the 'value attributed'. By identifying the fact 

and value components, the basic dualism stresses the 

interdepende nce of the t wo components in decision-making? 

Assuming the 'centrality' of values, should educators 

consider values in the educational (i.e., growth) process? 

It was s ugge sted by Givens (197 4) that val ues education 

should be included in the primary gr ade s t h rough to highe r 

education. This was al s o supported by other researchers 

(Thistl e thwai te, 1973; Privett, 1974; Eddy, 1977), not to 

mention the Val ue Clarification proponents such as Simon, 

Howe, and Kirschenbaum (1972). Their suggestions do not 

merely r ef er to the study of va lues as a subject a rea, 

rather they suggest a n on-go i ng e xpl or ati on of personal 

values, how va lues are derived, and the way in which values 

affect the way we think , feel , and be have . The need f or 
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student teachers and practicing teache rs to become aware of 

their personal values was illustr ated in a st udy by Butzow 

and Ryan (1975). They repotted that te achers fo und it 

difficult to relate le a rning th eory to pr act ice. As a 

result, the choice of a particular learni ng t he ory wa s not 

found to be related to psychological evidence, but to each 

teacher's values. 

Apropos of Butzow and Ryan's findings, Zahorik (1977) 

contended that empirical research has not, and cannot prove 

which method is best; only one's personal values (i.e., 

'teaching values') determine which methods to implement. In 

the same study, Zahorik stated th a t values are the major 

factor in one's career choice as well. Based upon Zah or ik's 

position, the need to understand one's values incr ea ses in 

importance. 

A study (Miller, 1974) examining the relationship between 

teachers' personal values and the prioriti es they held in 

terms of the primary tasks of secondary s chool yielded 

findings that tangentially support Zahorik's view. It was 

found that a general l a ck of agreement existed among 

teachers regarding ed ucational task pr iorities. Th e values 

part of the study indicated that va lues could be c onsidered 

in explaining the congru ence or dissonance in teachers' 

pe rcept i ons of educational priorities . Values appeared to 
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account fo r more of the ranking var iance among teachers than 

more obvious situational vari ables such as teach e r training 

or training assignment. 

These references illustrated the relationship between 

'teaching', decision-making, and values in the educational 

process. One can also infer that the consideration of 

values was a significant factor when attempting to 

understand a particular individual's decisions. The 

inference was supported by Carlson and Koval (1973) ,who 

purported that values should be the fir st priority in the 

'helping profession' (which includes 'teachers to be'). 

Specifically , there were no studie s found that used 

val ~es as a var iable when studying dropout s; therefore a 

synthesis of values theory and research on dropouts should 

be helpful at this point. 

decision to withdraw found in An i mportant factor in the 

research on dropouts was the concept of a student's 

his intellectual devel opment perceived incongruency between 

and the demands, practices, and s t ructure of the inst itution 

(Smith, 1976; Ti nto, 1975; et al. ). This incongruency can 

be related to an individual's commitment to a personal go al 

and/or t he institution (Spady , 1970), which subseq uen tl y 

migh t be related to the individual's val ues. Mcsweeny 
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(1973) found that students' involveme nt in the school ~·2s 

dependent upon their perception of the extent to which that 

institution contributed toward their desired occupational 

and persona l goals. If stude nts perceived the institution 

as being supportive of their values, they were more likely 

to perform well academically, to be more cooperative, and 

become satisfied with their school experience. Personal 

factors, including values, were instrumental to one's 

perception of the school program. 

-An interesting relationship can be made between Smith's 

study (1976) which found that dropouts were not an impulsive 

group, and the cognitive compone nt of valuation as described 

by Dewey. Accepting the premise that withdrawing is a 

result of a calculated decision, values are probably central 

to that decision-making process. The student must determine 

whether or not the institution (i.e., the means) is suited 

to his personal goals (preferred ends). In other words, the 

net outcome, as Dewey might have explained, took into 

consideration 'means-ends' in which the ends are attainable 

only on the grounds that the 

them about. Subsequently, 

means are appropriate to bring 

the decision to persist or 

withdraw appe ars to be a rational decision involving values. 

The dynamics of the decision to withdr aw forces the 

individual to o rder hi s/her per s onal value s . Using Rokeach's 
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theory to explain this process, there are interpersonal 

situations in which several values, rather than one value, 

may be in compe tition with one another. A decision as to 

which value is more important must be made. Based upon that 

choice, one's concomitant behavior conforms to that decision 

- withdraw or persist. This explanation also sheds some 

light on the central question in a study by Dysinger and 

Hackman (1970), regarding why one individual chooses to 

withdraw and another chooses to persist even though they 

share many similar experiences. The difference may be found 

in the order of each student's values. 

In conclusion, there were few studies that examine the 

role of values in the decision-making process. However, it 

should be noted that this may be related to the difficulty 

in subjecting values to empirical investigation. Although 

it was necessary to separate factual elements from value 

elements, there is no known scientific way to determine 

which values one should hold and which values are True or 

False. 

When focusing our attention 

voluntary dropouts from the 

on dropouts, particularly 

latter stages of higher 

education, it was found that personal factors provided the 

most meaningful information. One personal factor not 

emphasized was values . In the latter stages of higher 
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becomes increasing ly important 

becau se we can ass um e that students a t this stage are more 

goal oriented, an d le ss affected by the f ac tors listed in 

dropou t profiles that r ela t e to dropouts from the first and 

second years of higher edu ca tion. A study of values at this 

stage could yield inter est ing information in our attempts to 

understand the dropout process. Assuming, then, that values 

affect decision-making, and recognizing that withdrawing is 

a result of a decision-making process, a comparison bf 

dropouts' and persisters' values may contribute new 

information to the understanding of why some students 

persist and othe rs withdraw. 



page 34 

Hypothes is 

This study examined the hypothesis that value differences 

exist between dropouts and persisters, and more specifically 

that significant differences on particular values would 

delineate the value differences. Within this hypothesis, it 

was assumed that the values of persisters tend to reflect 

the values of the institution,unlike the dropouts whose 

values would differ. 

theoretical view {1973) 

This assumption supported Rokeach's 

that social institutions can be 

conceptualized as specializing in the enhancement of 

different sets of values. Regarding the stated assumption, 

it was assumed that the persisters' value system is shaped, 

at least in part, by the institutional forces and influences 

that act upon them . 

It was expected that value patterns for each group would 

differ. Based on the writer's past experience and 

observations of student t eachers, it was expected that 

persisters would prefer values which the write r cl asses as 

structure-oriented values, compared to ~ropouts, who would 

prefer people-oriented values. Values classified as 

structure-oriented were ' achievement ', 'at tention', 'being 

correct', 'cl eanl iness', 'obedience', 'being organized' , 
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'cor:1pet ition', 'control', 'evalua tion', 'orde r', 'quiet', 

'structure' 1 and 'teacher centered'. People-oriented values 

were 'acceptance', 

'ope n-minded', 

'cooperation', 

'empa thy' , 'happiness ', 

'self-determinat ion', 

'independence', 

'self- respect 1 
, 

'discussion', 'encour agement', 'equa l 

opportunity', 'freedom', 'humour', and 'student centered'. 

Those values in the survey not included in the above could 

be viewed as either people or structure-oriented values, 

depending upon the individual value patte r ns. 

- In short, this study examined the value differences 

between dropouts and persisters. Assuming that persisters' 

values reflected the institution's values, it was expected 

that persisters ' value patterns would indicate tha t they 

place more importance on structure- oriented values, whereas 

dropouts str ess people-oriented values. 
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Q IAPTER THRE[.; 

Res ea rch Methods 

Design 

This e x post facto comparison survey examined the 

differences in stated values, measured by a value survey 

specially designed for this study, between students who 

withdrew from their teacher training (dropouts) within the 

last two years at t wo of the three major universities in 

British Col umbia, and a r a ndomly s elected group of students 

in teache r traini ng at one of th ese (university A) who were 

continuing their studies while this study was undertaken 

(per s i s t e r s ) • 

Data o n t he dropouts we r e collect ed using a mail survey, 

and the pe r s iste r s completed the survey on campus. 

corapl e te t he quest ionna ire, 

Each 

ma ke student was as ked to 

comments, and rank , in orde r of i mporta nce to him/her, 

eighteen educa t i onal ly ori e nted values . Thi s procedu re wa s 

followed wi th t wo i ndep2ndent set s of val ues . Pa rtici pat ion 

wa s volunt ary . 
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The information from the questionnaires was summarized 

and the data from the surveys were coded in p r epara tion for 

statistical analysis. After compiling the me a n rank on each 

value for each group, the data were subjected t o statistical 

analysis to de termine significant differences between groups 

and on specific value variables. The result s were then 

interpreted in light of the hypothesis. 

in 

The comparis on 

the teacher 

Subjects 

Persisters 

group was comprised of students enrolled 

training program at University A in the 

1978-1979 term. Since students we re randomly assigned to 

seminar groups according to their classification (Regular, 

Diploma, or Transitional) and program (Primary, 

Intermediate , or Secondary), one group was r a ndomly selected 

from each class ifica tion for the compa rison group. The 

group totalled seventy students in all. 

Dropouts 

A list of dropouts within 

terms (up t o Feb.15,1979) 

the last two university winter 

was compiled f rom the student 
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univer s ities . On l y two of the 

in the province pa rtici pated : 

university C's administrative -policy prohibited access to 

their student files. The dropouts numbered 150 in all. 

Variables 

Independent Vari able 

Students currently, or previously (1977-1978 and 

1978-1979 terms), enrolled in a teach er tr ain ing program in 

either of the universities participating in this study were 

classified as dropouts or persisters. Inf ormation required 

for classificati on was obtained fr om each unive rsity's 

student files upon the receipt of of ficial approval from the 

respective authorites. 

Students who withdrew from their respective teacher 

training program within the above-stated time period were 

classified as dropouts, regardless of whether they withdrew 

voluntari ly or involuntarily. Those students who were 

continuing in their teacher training were cl assified as 

persisters. 
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Dropouts 

A dropout was defined as ahy student enrolled in either 

the 1977-78 or 1978-79 terms in a teacher training program 

at one of the universities participating in th i s study who 

subsequently withdrew from the program, voluntarily or 

involuntarily. Those who withdrew from teacher training and 

entered another program, such as one in Arts and Sciences, 

were . included as dropouts from teacher training. 

Persisters 

_A-persister was defined as any student enrolled in the 

1978-79 term at University A who fully intended to complete 

the program in the present school term. 

Dependent Variable 

Values 

For the purposes of this study, the values under 

consideration were 'Educationally Oriented Values' that were 

presented to each subject, who was asked to rank them in 

order of importance to him/her. Educationally oriented 

values were stressed because the subjects in this study have 
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had, or were having during the study, direct experience with 

a teacher training program. As a result, the values 

measured related succinctly to educational goals and 

practices. Unlike Rokeach's value survey, they do not have 

global application; the survey devised for this study cannot 

be used to examine value differences between groups that are 

unrelated to education directly. 

The values were divided into two sets: end-state values 

and . mode-of-conduct values. The two sets were based on an 

enqs-rneans concept to examine the relationship between the 

value patterns of end-state and mode-of-conduct values. The 

former depict values that are desirable ends, and the latter 

represent preferred means. Both sets were considered to be 

separate yet functionally interconnected systems because 

mode~of-conduct values are instrumental to the attainment of 

end-state values. 

The Instrument 

The value survey for this study was devised nfter a 

thorough review of existing instruments for studying values. 

The Rokeach Value Survey was the most nearly suited 

commercial instrument, but it was decided to construct a 

specifically education oriented survey for a study of this 

nature. In the planning stage s of this study, the Roke ach 

Value Survey al s o was proh i bitively expensive. 
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Oriented Value Survey' was developed 

with fellow educators and ideas 

A ranking system was included in other value instruments. 

selected over scaled or checklist responses because it is 

desirability, overuse of less prone to bias due to social 

the 'true' or 'yes' response, and the selection of the same 

point in a scale or avoiding extreme answers. All these 

factors tend to affect the results. Ranking, on the other 

hand, forces the respondent to discriminate between 

responses. The major drawback of ranking is that it is 

difficult to complete, and it is liable to be a frustrating 

experience for some respondents. 

This ordinal ranking survey was comprised of two 

independent lists with eighteen values in each, presented in 

alphabetical order. The values were directly related to 

educational goals and practices. The first list was end­

state values such as 'achievement'and 'honesty', and the 

second list was mode-of-conduct values such as 'cooperation' 

and 'discussion'. The participant's task was to rank each 

value from one (the most i mportant value to the ranker) to 

eighteen (the least i mporta nt value to the ranker). This 

procedur e wus followed in both sets of values. 

In addition to the values instrument itself, a brief 

questionnaire was completed by the participant, to dete rm ine 



page 42 

what other factors contribute to the students' decision to 

withdraw: for exampl e ,financi al concerns could be related to 

withdrawal instead of values. 

The instrument was pilot t ested with a group of twenty­

five undergraduate stude nts enrolled in education courses at 

university A to obt a in a test-retest reliability measure, 

and to make refinements. Test-retest reliability was 

calculated using the Spearman Rank Co~relation Coefficient 

which resulted in correlations of .94 and.93, respectively, 

for the two sets of values. 

The Kendall 

calculated using 

Coefficient 

the s ame data 

of Concordance 

to determine the 

was also 

degree of 

agreement among rankers. The resulting coefficient was: 

W=.41 {df.=25) p<.001 {averaged over both sets of values for 

the test and r e-test). This result indicated that the group 

tested was r el a tively homoge neous in their interpretations 

of each value. 

A sample of the 'Educational l y Orient ed Value Survey', 

the questionna ires, and t he original letter sent to the 

dropouts is in Appe ndix One. 
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I@.tJ! Ana lysis 

The rank-order procedure used in this study was an 

ipsative procedure that actually generated nonindependent 

data, hence it failed to satisfy the assumption of complete 

independence when statistical comparisons were made. To 

illustrate, the independence assumption was not met due to 

the decreasing number of degrees of freedom relative to each 

rank being made: after rank number seventeen, the eighteenth 

rank had no degrees of freedom. However, since there were 

eighteen variables in question, the violation of the 

independence assumption was considered to be relatively 

small. Similarly, in discussing the statistical 

interpretation of his value survey, Rokeach (36, 42-44) 

contended 

tolerated. 

findings 

that the small amount of ipsativity can be 

Nevertheless, the interpretation of statistical 

should be viewed in light of the ipsativity 

limitation. 

Initially, a correlation was calculated to determine the 

relationship betweem the dropouts' and persisters' composite 

rank-order using the Spearman Rank Correlation Method. 

To determine whether or not the two groups overall 

differed statistically, the Hotelling T Square Test (a 
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multiviriate t test) was used. This was followed with a 

series of univa riate t tests to isolate statistically 

significant differences on each variable between the two 

groups. This combination approach of utilizing a 

multivariate analysis of variance followed by univariate 

analysis of variance tests was recommended for a study using 

many variables (Hummel,T.and Sligo,J.;1971) 

In addition, the Kendall coefficient of concordance (W) 

was applied to determine the degree of agreement between 

participants in each group. The test was repeated treating 

the dropouts and persisters as if they were a single group. 

A post hoc analysis of the data was conducted to examine 

further the significant difference found between groups. A 

Stepwise Discriminant Analysis procedure was selected to 

identify the most discriminating variables, and to 

reclassify each participant according to his/her responses 

on the survey. The purpose of applying this test was to 

determine the number of actual dropouts whose responses of 

the survey typified persisters, and the number of persisters 

whose responses typified dropouts. 
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Procedure 

number of withdrawals from teacher 

and to ascertain the teasiblity of 

student files in the three major 

universities in British Columbia, the appropriate 

authorities in each education faculty were contacted. With 

the exception of university C, whose policy regarding 

confidentiality of student records prohibited access to 

student files, the authorities at universities A and B 

permitted access to student fiies. The dropout group was 

compiled, therefore, from the students who withdrew from 

university A and university B iri the 1977-1978 term and (up 

to February 15) the 1978-1979 term. 

The survey was conducted in three waves (initial survey 

information, a follow-up letter, and a telephone call) with 

students from university A. A single wave (initial survey 

information) was sent to students from university B. All 

students were not subjected to the three waves due to the 

researcher's financial limitations. 

The fir st wave, sent to each member of the dropout 

group, was conducted between March 15 and Apri l 15. It 

included a cover letter from the researcher requesting 

his/her participation, an official acknowledgement from the 



pag e 46 

university certifying the research, a brie f questionnaire, 

the 'Educationally Oriented Value Survet' constructed for 

this study, and a machine stamped return-addressed envelope . 

University A nonresponde nts to the first wave were sent a 

follow-up letter ten days after the initial wave. Two weeks 

later, a third wave telephone survey wa s conducted with the 

university A dropouts who did not respond to either the 

first or second wave. 

During the third and fourth weeks in March, the randomly 

selected seminar group members (the persisters sample) 

completed the value survey 

Participation was voluntary. 

and the questionnaire. 

When all data had been collected (April 28), the returns 

were tabul ated in preparation for statistical analysis and 

interpretation . 
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CHAPTER FOUR 

Results 

The Scope of vlit hdrawa l From Teacher Training 

The scope . of withdrawal from teacher training 

institutions in British Columbia supported the writer's 

rationale for not choosing to examine withdrawal from an 

enrollment point of view. The average rate of withdrawal 

for the three universities ex~mined wa s 4.6%. Table 1 

summarizes the scope of withdrawal from the three major 

. universities teacher training programs in British Columb ia. 

TABLE l 

Enrollment a nd Withdrawal 
in Teacher Training at the Three Universities in 

British Columbia:1977-1978 and 1978-1979 (to Feb.15) 

Univer si ty Elernentari SecQnga ri Total Total ~ 
Total P/ D Tot c1.l i·-7/ D En rolled H/D H/D 

A 5 40 32 262 12 802 44 5.5 

B 86 0 46 871 42 1731 88 5.1 

C 995 * 308 * 1303 46 3.5 

* It was not possible t o differentiate between e lementary 
and second ary dropouts from the figures provided by 
university C because only the t otal numbe r wa s r eported . 
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sur vey Return ~ 

The survey return rate was below the expected, and 

desired, rate of return for a study of this nature. The 

relatively high rate of return from university A dropouts 

was a reflection of the three waves (two letters and a 

telephone call) to which the students were subjected in the 

area surrounding the campus. Dropouts from university B, on 

the other hand, were subjected to only a single wave in the 

fotm of the initial letter and the survey material. In all 

likelihood, this accounted for the large rate of return 

difference between the two universities. 

As stated previously, unive rsity C's administrative 

policy blocked access to student files, consequently it was 

not possible to include the dropout population from that 

university. Following is a summary of the return rate for 

universities A and B (see Table 2 on next page). 

Further analysis of the non r espo nde nts wa s conducted to 

determine the pe rcentag e of those who did not receive the 

survey during the first wave , and the dropout s from 

university A wh o were no t reach ed in the second and third 

waves. This anal ysis was based upon the number of surveys 

r e tu rned unope ned after the first and second waves, and the 
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TABLE 2 

Overall Survey Return Rate 

Universi ty Total Ma iled Total Returned 

A 38 20 

B 112 25 

Total 150 45 

% Returned 

52.6 

22.3 

30.0 

number of dropouts who were not contacted by telephone. 

Based on the number of respondents and those not contacted, 

14% of the dropouts from university A and 65% from 

universi ty B failed to respond. 

Summary .Q_f Demographic Information 

The composition of both groups showed a relatively 

balanced distribu tion between sexes, and between elementary 

and secondary program students. Table 3 (on next page) 

summarizes the composition : 

Comparing the average ages , it ,,as f ound that the 

dropouts and persis t e r s examined were sampled from a 

rel atively homogeneous age group. Male persisters appear to 

be an exception , but the age difference was not 
. L 
statistically significant: X (1}= 2. 55 , p<.20. 
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Tl\BLE 3 

Summary of Group Composition 

Per sisters Dropouts 
Male 21 14 

(Elementary} 8 4 
(Secondary) 13 10 
(Average Age} 34.8 24.5 

Female 49 31 
(Elementary} 45 27 
(Secondary) 4 4 
(Average Age) 22.7 25.3 

Total 70 45 
(Elementary} 53 31 
(Secondary} 17 14 
{Average Age) 28.7 24.9 

Questionna ire Results 

The questionnaire completed by the dropouts was slightly 

different from the one completed by the persisterse 

However, a comparison of the respondents' replies on the 

list of reasons for either withdr awing (in the case of a 

dropout), or contemplating withdr awal (in the case of a 

persister), was conducted. Thirty-three out of the seventy 

persisters indicated th at t hey had consider ed withdrawing, 

but decid ed to con t inue. 
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TABLE 4 

Frequency of Reasons* 
Related to Withdrawa l or Contemplated TT ithdr awa l 

Reasons 

financial 
health 
marriage 
family difficulties 
low achieveme nt 
travel 
employment 
confused about vocational plans 
needed a time out 
upset and worry 
lonely 
no one seemed to care 
saw it as pointless 
other 

Per sis ters Dropouts 

9 
3 
4 
7 
4 
1 
5 

13 
14 
13 

3 
1 
7 

10 

3 
11 

5 
6 
3 
1 
6 

16 
11 

9 
4 
7 

13 
27 

The student was asked to indicate all reasons tha t were 
applicable. 

Comparing the frequency of concerns on specific reasons, 

the dropouts indicated less conce rn over finances than did 

the persisters, but they indicated more problems related to 

health. Regarding the latter, it was not possible to 

ascertain whether th e health p roblems were cause s, or 

symptoms that r ef lected other anxieties. Nonethele s s, both 

groups expe rienced feelings of upset and worry, but dropouts 

indicated tha t 'no one seemed to care' and 'saw it (i.e. 

te a cher training) as pointless' mor e often. This supported 

the co ncept 

institu t ion. 

of incongruency between student and the 



page 52 

At a time when certification is no longer a guarantee of 

employment, it was apparent that both groups were concerned 

over employment prospects. The 'other' responses stated by 

the persisters stressed the frustration of coping with the 

number of courses within the time constraints, and some 

questioned the utility of certain courses. The dropouts' 

'other' replies tended to be lenghty, and the general tone 

was one of frustration. They also questioned the usefulness 

of certain courses. An unsatisfactory college experience 

was indicated in about 70% dropout replies (i.e.,they were 

disillusioned), while the remainder stated that they had 

made an inappropriate decision by entering teacher training, 

or they felt unprepared for teacher training at this time. 

Many of the latter group indicated a willingness to re-enter 

a teacher training program at a later date. Some of the 

dropouts' statements are referred to in the next chapter. 

A summary of dropouts' responses to additional questions 

indicated that thirty had no plans to re-enter teacher 

training, ten planned to return at a lat~r date, and five 

were undecided. No one transferred to another institution, 

and only one student stated that he was dismissed by the 

university. This indicated that most of the students in the 

sample left teacher training voluntarily. 
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Finally, whe n the dropouts wer e a sked whe ther or not they 

perceived t he progr am as be ing inappropriate to th e 

atta inment of their pe r s ona l go als, 60 % answer ed in the 

affirmative, 27 % in the negative, and 13 % were uncertain. 

In addition, many dropouts made lengthy sta tements 

describing the ir perceptions of t he progr am , and education 

generally. 

In conclusion, the questionnaire results indicated that 

per sisters and dropouts contemplated withdrawal, or 

withdrew, for similar reasons. · An unsatisfactory teacher 

training experi e nce was not typical of only dropouts, but 

their comments indicated that -they saw the program more 

negatively than did t he persis t er s. Ind i cat ions we r e tha t 

dropouts experienced more feelings of ali enation (i.e.'no 

one seemed to care';'saw it as poin t l ess'} 

persiste rs. The question r emained, howeve r, 

feelings r e l a t e d to values? 

Stat is t i cal An al ys is 

Mean r anks a nd composite rank-or ders ( i .e., 

than did 

were th e se 

re r a nked-

order} for each va ri able in both se t s were repor ted. To 

de termine whe t her or no t dropouts and pe r si ste rs r anked the 

va ri abl es in a simi la r pa ttern , the t wo groups ' compo s i te 

rank-or ders on each set of variab l e s we r e a nalyzed usi ng t he 
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Spearman Rank-Or der Correl a tion Coef f icient (r l o). Results 

indicated a high degree of association betwe e n the groups 

on each set of variables: 'end-st a te value s ', rho= .94, 

p<.001; ' mode-of-conduct values', rho= .97, p<.001. Based 

on . these results, it appeared that the null hypothesis 

(i~e., no relationship between values of dropouts and 

persisters) could be rejected. Considering this high 

positive correlation, the next statistical step examined the 

value differences between dropouts and persisters by 

examining differences in mean ranks for the two groups. 

Group Differences oh Both Sets of Variables 

A combination approach using a multivar{ate analysis of 

variance (Hotelling T Square test) followed by a series of 

univariate analysis of variance tests t tests) was 

selected. The purpose of the multivariate test was to 

determine the degree of difference, 

variables (considered simultaneously) 

persisters. The univariate tests 

if any, across all 

between dropouts and 

isolated significant 

difference s on each variable. Results showed a significant 

difference between groups across all values on both sets; 

end-state values and mode-of-conduct values: 

Hotelling T Square = 38.20 (18,96), p< .036; and 56.8 

(18,96), p<.001, repectively. 
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The - multivariate test indicated that the groups were not 

drawn from the same population. This finding appeared to be 

contradictory in light of the relationship test results. 

The Spearman Rank-order Correlation Coefficient showeo that 

the the way the groups ranked the values was similar. 

However, the multivariate test found large enough 

differences across the set of variables to render the 

dropouts statistically different from the persisters. 

Having found that the the two groups differ 

statistically, a series of univariate t tests was calculated 

on each set of eighteen variables~ In total, thirty-six t 

tests were calculated to isolate specific differences 

between dropouts and persisters. Tables 5 and 6 show the 

end-state and mode-of-conduct value data for the dropouts 

and persisters. The mean score for all the values is given, 

as well as the composite rank-orders. Results of 

significance tests for each value are included for those 

values where significant differences were found between the 

two groups using univariate tests. The criterion of 

significance was set at p<.05, but, since the exact 

probability levels were found, they were included in the 

tables. 
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TABLE· 5 

End-state Value Means, Composite Rank-Orders, 
with Significant t Tests for Dropouts and Persisters 

Dronouts Persist~,::l;i 
Values Me0n~ Ranks Means Ranks .t .Q 

I.Acceptance 12.0 13 10.3 12 2.11 .037 
2.Achievernent 8.4 9 9.4 10 
3.Attention 14.1 16 14.5 16 
4.Being Correct 14.9 17 16.0 18 2.01 .047 
5.Cleanliness 13.6 15 12.8 15 
6.Creativity 8.7 10 10.2 11 
?.Discovery 10.8 12 11.9 14 
8.Ernpathy 9.6 11 8.6 8 
9.Happiness 4.7 2 4.4 1 

10.Honesty 5.4 3 5.1 3 
11.Independence 7.8 8 8.0 7 
12.Obedience 15.5 18 15.7 17 
13.Open-Minded 7.3 4 6.9 6 
14.Politeness 12.2 14 10.6 13 2.11 .037 
IS.Purposefulness 7.5 7 8.7 9 
16.Responsibility 7.5 5 6.7 5 
17.Self-determination 7.5 6 6.4 4 
18.Self-respect 3.8 1 4.5 2 

* 
d.f.= 113 
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TABLE 6 · 

Node-of-Conduct Value Means,Coraposite Rank-Orders, 
with Significant t Tests for Dropouts and Pesisters 

Dro12outs Persisters 
Value~ M~ans Ranks r.ieans RankQ .t n 

I.Being Organized 7.8 9 5.6 3 3.20 .002 
2.Competition 15.2 18 15.9 17 
3.Control 10.9 11 10.5 12 
4.Cooperation 6.2 6 5.5 2 
5.Discussion 8 . 8 10 9 . 4 11 
6.Encouragement 4.9 2 5.9 4 
7 . Equal Opportunity 6.4 7 7.1 8 
8.Evaluation 13.3 15 13.7 15 
9.Freedorn 8.0 8 8~9 10 

10 •. Humour 5.9 3 6 .5 5 
11.Individualization 6.2 5 6.6 6 
12.Order 11.7 12 11.2 13 
13.Self-Discipline 6.2 4 6.6 6 
14.Quiet 13.9 16 15.2 16 2 . 63 .010 
15.Respect for Others 4.8 1 4.1 1 

. 16.Structure 12.8 14 12.9 14 
17.Student Centered 11.8 13 8 . 6 9 3 . 53 .001 
18.Teacher Centered 15.9 17 16.0 18 

* 
d . f.= 113 

Similarities Between Dropouts and Persisters 

Attention should first be drawn to the fact that the 

value systems (i.e. composite rank orders) of the two groups 

under consideration were, in certain respects, highly 

similar to one another; possibly reflections of a common 

interest in educa tional value s held by both groups, even 

though one group has withd r aw n. Both groups placed a 

relatively high value on such end-state values such as 

' self-respect','happiness','honesty' ,'ope n-minded','self-
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deter mination', a nd 'respon s ibility'. In contrast, th ey 

placed a relati vely low va lue on 'attent ion','be i ng 

correct','cleanliness',and 'obedience '. With the exception 

of three values ('accept ance' ,'being correct', and 

'politeness'), the groups did not differ significantly, on 

the univariate mea s ures, 

variables. 

on fourteen of the eighteen 

On mode-of-conduct values (Table 6), both groups 

uniformly placed relatively high importance on 

'encouragement', 'humour', and 'respect for others', and 

less importance on 'competition', 'evaluation', 'quiet', 

'structure', and 'teacher centered'. The dropouts and 

persisters did not differ significantly, 

measures, on fifteen of the eighteen 

on the univariate 

variables. The 

composite rank-orders were very similar wi th the exception 

of 'being orga nized', 'cooperation', and 'student centered'. 

Differences in End-state Values 

Table 5 shows that dropouts, 

preferred t wo end-state values 

'creativity') and con sidered 

-'acceptance ' and ' politeness ' . 

compared to persisters, 

{'being correct' and 

two less important 

The s e findi ng s did not 

suggest that dropouts were more or le s s pe ople-oriented { as 

contrasted to structure-oriented ) th an persisters , because 
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opposite 

preferred 

'acceptance' and 'politenes s ', which are al s o opposite in 

meaning. There was no clear preference for eithe r people or 

structure-oriented values for those values on which the 

groups differed significantly. Assuming tha t persisters 

would be more 

state values 

expected. 

structure-oriented, these differences in end­

did not support the direction of difference 

Differences in Mode-of-Conduct Values 

Turning next to the data on mode-of-conduct values shown 

in Table 6, only three values showed that dropouts and 

persisters differed significantly. Compared to persisters, 

dropouts placed more importance on 'quiet', and less on 

'being organized' and 'student centered' values. There was 

no clear indication that either group tended to be more or 

less people-oriented. The significant difference on 

'student centered' was the only variable that suggested 

that, contr ary to what was expected, persisters may have 

been slightly less structur e-oriented than the dropouts 

examined in this study. However , this difference viewed 

within the ove rall value pa tter n does not provide sufficient 

evidence to conclude that dropouts are less peopl e-oriented 

than persisters . 
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Differences in General 

Regarding the values on which the statistica l differences 

were found, a visual comparison of the means sh owed that the 

actual differences were not large compa red to the 

differences on statistically nonsignificant 

the exception of the mean difference o 3.2 

values. With 

on the 'student 

centered' variable, no other differences between means on a 

single variable exceeded 2.3, even though the differences 

were found to be significant. This observation raised the 

question of statistical versus educational significance 

(i.e.,practical significance when related to teacher 

training). 

In light of these findings, it was not clear how these 

results should be interpreted. If it was assumed that the 

values on which differences between the groups were found 

were educational ly significant, it appeared that neither the 

dropouts nor the persisters tended to be more or less 

people-oriented. The correl ation test comparing the groups' 

rank-orders were very similar, and the univariate measures 

on each variable isolated certain values that were 

statistically s ignificant. However,the values on which 

significant differences were found did not indicate that 

either group was more or less people-oriented . 
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Relationsh ip Between End-st ate and Node-of-Conduct Values 

It was stated previously that end-state and mode-of-

conduct values are functionally interconnected 

latter are preferred means and the former i re 

because the 

desirable 

ends. By comparing the composite rank-orders, the patterns 

for both sets of values for each group were very similar. 

Dropouts and persisters placed more importance on people­

oriented values in both sets of values. This pattern was 

also supported by the correlation results previously 

reported. Since no major discrepancy between the two sets 

of values for either group was found, the relationship 

between the ends and means were consistent for both dropouts 

and persisters. 

Degree of Agreement Between Rankers 

In regard to the expected diffe rences between dropouts 

and persisters, it was decided ,a priori, that the over-all 

agreement among rankers would reflect the degree with which 

members of both groups were applying essentially the same 

standards in r anking each value. Using the Kendall 

coefficient of concordance (W), dropout s and persisters were 

exami ned separately , th en they were combined to fo rm one 

group. The re s ults of the test (Tcible 7) showed there 

existed a relatively high deg r ee of agreement among r ankers 
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It was 

apparent that the groups, both separ a tely and when combined, 

applied essentially the same standards. 

Groups 
Dropouts 
Persisters 
Combined 

* 

TABLE 7 

Degree of Agreement Among Rankers 

End-state Values 
.436 * 
• 457 * 
.441 * 

Mode-of-conduct Values 
.4 87 * 
.526 * 
• 4 99 * 

p<.001, d.f.= 17; test:Kendall coefficient of concordance 

.E.Qfil Hoc Statis t ical An a lysis 

The result s of the sta tistical tests thus far indicated 

that dropouts differed significantly from persisters across 

all variables in end-state and mode-of-conduct va lues. 

Subsequent univariate tests on each value revealed 

differences on specific values resulting in a less clear 

delineation 

Consequently, 

of the differences than was · expected. 

it was decided to subject the data to a 

discriminant analysis te s t in se a rch of a more clear 

understanding of the di ffe r e nce between the groups under 

examination . 
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The discriminant analysis provided information on two 

rnaj or _ questions: "Which variables were the most 

discriminating 

examined?"; 

between the dropouts and persisters 

and "To what degree of accuracy could the 

subjects be reclassified into their actual groups by 

substituting their original responses into the discriminant 

functions?" 

Regarding the first question, Table 8 summarizes, in 

descending order 

discriminating 

of discriminative 

variables for both 

power, 

sets of 

the most 

values. 

Discriminative power is based upon the amount of the total 

variance accounted for by each value. Those values included 

in the following list account for approximately ninety-five 

per cent of the explained variance. 

TABLE 8 

Summary of the Most Discriminating Values 
{in Descending Order) 

End-State Valu~ 
!.Politeness 
2.Accept ance 
3.Self-de t e rmination 
4.Empathy 
5.Re s ponsibility 
6.Self-r espect 
?.Being Corr ect 
8.Obediencc 

Mode-o f -Conduct Values 
{14) l.Studcnt Centered 
{01) 2.Being Organized 
{17) 3.Quiet 
(08) 4.Evaluation 
( 16) 5. Encour agement 
(1 8 ) 6.Coope ration 
(0 4 ) ?.Respect for Others 
{12) a.str ucture 

9.Teacher Centered 

{I) indica t e s numb e r of value on origi na l survey 

{17) 
(01) 
( 14) 
( 0 8) 
(06) 
( 0 4) 
( 15) 
(16) 
{18) 
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As shown in Table 8, eight of the eighteen end-state 

values, and nine of the ei9hteen mode-of-conduct values 

were most discriminating. · All significantly different 

variables (shown in Tables 5 and 6) were included in the 

list. 

On the basis of discriminant functions, group membership 

was predicted using the discriminating variables. This 

classification was then compared to the original to 

determine the degree of reclassification accuracy. 

Actual Group 

Persisters 
Dropouts 

Persisters 
Dropouts 

TABLE 9 

Reclassification Results 

No. 

End-state Values 

QI Cases Predicted Group 

Persisters Dropouts 
70 49 ( 7 0%) 21 (30%) 
45 11 (24.4%) 34 (73.6%) 

Mode-of- Conduct~~ 

Persisters Dropouts 

70 
45 

52 (74.3%) 
9 (20%) 

18 (25.7%) 
36 (80%) 



page 65 

The predicted group membership partially clarified the 

significant difference 

dropouts and persisters. 

found across all variables between 

Reclassification 

on the end-state values showed that 72.17% 

of the subjects 

of the subjects 

were correctly classified as members of their actual group, 

and 27.83 % were not. Similarly, reclassification of 

subjects on the ·mode-of-conduct values showed that 76.52% of 

the subjects were correctly classified and 23.26% were not. 

This reclassification showed that approximately one 

quarter of each group's members shared values that were 

typically held by the other group. Thus there was no clear 

distinction between dropout or p~rsister in the rankings of 

25% of the subjects. This finding indicated that dropouts 

and persisters have gross differences when considered across 

all variables, but the differences on specific variables 

were not particularly clear because of the lack of 

distinction between groups in some cases. 

A final statistic that directly related to the 

applicability and meaningfulness of the results, was that 

the end-state and the mode-of-conduct values accounted for 

only 22% and 31 % ,respectively, of the total variance. As a 

result, the predictive ability of the value survey was 

questionable. Additional effects of this result will be 

discussed in th e next chapt e r . 
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In conclu si on, statistical analys is of the data show ed 

that significa nt differences between dropout s and persisters 

existed across all variabl~s on end-st ate and mode-of 

conduct values, even though there was a high correlation 

between the groups' composite r ank-orders of values. In 

addition, there was a high degree of agreement among rankers 

.within each group, and when they were combined. The 

univariate tests revealed differences on specific values, 

but the number of significant differences {six in all), and 

the results of the composite rankings did not delineate 

meaningful differences between dropouts and persisters. 

This finding raised the question of educational significance 

of the statistical differences. Consequently, a post hoc 

analysis of the data wa s conducted using a discriminant 

~nalysis test. It was found that the ambiguity in 

interpreting specific differences was parti ally explained by 

showing that approximately one quarter of the subject's 

value r anks did not clearly distinguish between dropouts and 

per sisters. 
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CHAPTER .fIVF. 

Discussion 

Interpretation of Results 

Ignoring, for the moment, the limitations of this study, 

the statistically significant value differences found 

between dropouts and persisters supported, but not 

unequivocally, the original hypothesis that value 

differences exist between the two groups examined. However, 

the number and type of specific differences did not clarify 

the differences. This ambiguity, coupled with the high 

degree of agreement among subjects, and the high positive 

correlation between groups' value patterns, cast doubt on 

the meaningful significance of the differences found between 

groups. By implication further questions were raised. When 

interpreted, did the statistically significant results have 

educational significance (i.e., 

teacher training)? If it is 

practical significance to 

maintained that values were 

cent decision-making, why did specific value differences not 

clearly differentiate between dropouts and persisters? 

The refore, in light of the original hypothesis it was 

concluded that value differences between groups were not 

conc l usively tenable. The lack of clear 

when the specific value differences 

group distinction 

were interpreted 
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result ed in part of the hypothesis regarding the direction 

of the difference (i.e., dropouts tend to be more people­

oriented and less structure-oriented than persisters) being 

unsupported. 

Reviewing the interpretation of the differences between 

dropouts and persisters on specific values, it was found 

that the three end-state values, and two of three mode-of­

conduct values, on which statistically significaht 

differences between the groups were found, did not support 

the predicted direction of the value differences. Excepting 

one value ('student-centered': p<.001), the others showed 

that neither dropouts nor persisters were more or less 

people-oriented than the other. Interpretation of the 

'student-centered' value indicated that persisters leaned 

slightly more toward people-oriented values than did 

dropouts. However, the importance of the exception was 

deflated when both groups' composite rank-orders revealed a 

relatively uniform pattern in which people-oriented values 

were ranked consistently higher than structure-oriented 

values. In connection wi th this uniformity in composite 

rankings, the statistically 

groups ac ross all va l ues 

significant d i ffere nce between 

wa s not expla ined by t he 

interpretation placed on specif ic 

appear ed t hat , contr ary to the 

val ue differences. 

hypothesis, there 

It 

was no 

meaningful difference in the direction of each gr oup 's 
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rank-orders since both groups consistently rank people­

oriented va lues highest. 

The desire to explain the sta tistical differ ences between 

groups became a vexing issue nevertheless. the discriminant 

analysis conducted to examine the differences between groups 

revealed that approximately one quarter of the subjects' 

original ranks did not clearly differentiate between 

dropouts and persisters. It initially appeared that the 

differences could be explained. The value differences 

between groups could be artificially widened by removing 

those subjects who were not classified, according to their 

actual rankings, into their original group. It was possible 

that their responses were confounding the explanation of 

differences bet~een groups. Therefore, hypothetical groups 

were formed by removing those subjects whose responses on 

the value survey seemed to be confounding the analysis. The 

combination statistical procedure was repeated with the 

reduced groups, and the hypothetical results (see Appendix) 

analyzed. The hypothetical profiles for both sets of values 

supported the previous result. The predicted direction in 

value differences did not exist. Both groups definitely 

placed more i mportance on people-oriented values. The 

numbe r of va lues on whi ch stat istica lly significant 

differences were found increased, but the increased numbe r 

of differences left the value pat t e r ns basically unch anged. 



page 70 

It was confirmed that val ue differences between the 

groups did not exist in light of the specific values on 

which significa nt differ ences were found. Dropouts and 

persisters consistently indicated that they placed more 

importance on people-oriented values than on structure­

oriented values. There was a slight tendency for persisters 

to be more people-oriented than dropouts (see results in 

Appendix Two). However, the trend was not intense enough to 

warrant the conclusion that persisters were more people­

oriented than dropouts. 

Comparing the actual and the hypothetical profiles, it 

was interesting to note that values such as 'teacher­

centered', 'quiet', 'evaluation', 'competition', and other 

structure-oriented values were not ranked highly by either 

even though the emphasis in education in the 

preceeding four years, at least from a governmental level, 

has been toward the 'Return to the Three R's'. 

In view of this interpretat ion of value differences 

between groups , the questi on of the educational 

meaningful ness (i.e., practical implications to teacher 

training) of statistically significant differences was 

partially examined. The importance of looking beyond 

statis tically signi f icant findings was evidenced in the 

above discuss i on. However, this did not imply that dr opout s 
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On the 

contrary, and accepting t ha t the re were differ ences, it was 

necessary to look els ewhe re for clues. This decision was 

based on the questionnaire results, which clearly indicated 

that droupouts were more dissatisfied with their respective 

teacher training program. 

It is widely accepted that student dissatisfaction with 

the university is a major attitudinal factor related to 

withdrawal (Hayes, 

student's commitment 

1974; 1977). 

to the 

Attitudes reflect the 

institution and his/her 

motivation to graduate. Highly motivated and committed 

individuals tend to succeed and graduate, whereas voluntary 

dropouts (the group ex ami ned in this study) tend to lack 

motivation, were not commit ted, or both (Hackman & Dysinger, 

1970; Spady, 1971; Rootman, 1970). These explanations for 

withdrawa l are partially supported by the comments from 

persisters and dr opout s . To illustrate, this persisters's 

conment was ind i cative of a person who was highly comm itted 

and motivated: "I have been fully committed to finishing my 

professional year at all times!" The opposite view was 

indicated in th is dropouts's comment: 

dedicated to her students and her work. 

"A teacher should be 

I was not. The 

ch allenge involved in teaching was not inspiring." Most of 

the dropouts ' comments indicated dissatisfaction to some 

degree: "It was the most useless , frustrating , program I 



have ever enrolled in!" 

comments) • 
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(See Appendix for additional 

Although it was evident in these statements that 

commitment and motivation are related to withdrawal from 

university, many dropouts indicated, by their comnents, that 

they withdrew as a result of a felt and observed 

incongruency, or 'lack of fit' with the program. This 

concept was examined and found to be significantly related 

to withdrawal by others (Summerskill, 1962; Rootman, 1972; 

Hackman & Dysinger, 1970). However, a lack of congruency 

with the institution was not automatically a reflection of a 

lack of motivation · and/or commitment as these comments 

imply: 

"I feel that a lot of improvements are necessary in 

elementary education and withdrew from the faculty as 

I don't feel they will be incorporated." 

"A lot had to do with my values compared 

other students and those I perceived in 

to those of 

the faculty 

members who teach us, to teach as we are taught." 

The concept of incongruency implied that there could be 

value differences between those who 

pe r s i st e r s ) , 

feel congruent with the 

and those that feel university (i.e., 

incongruent (i.e., probable dropouts). This dropout's 

comment states that there were value differences that may 

have accounted for some of t he feelings and thoughts she 

held: 
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"The main factor (for withdr aw ing) was the difficulty 

I had ma intaining my own integrity ••• ~y values which 

are different t han the institution's ••• I wanted the 

ticket, but I didn't want it badly enough to sacrifice 

a year of my life and my integrity II 

It became obvious that this dropout observed differences 

between herself and other students, not to mention some 

faculty members. However, it should be remembered that the 

value differences examined did not confirm the part of the 

hypothesis which predicted the direction of the value 

differences. This discrepancy between the dropouts' views 

and the findings of this study reduced the confidence with 

which one can reject the hypothesis. It became apparent 

that further consider a tion must be directed to values, and 

the instrument devised to measure them. Assuming the 

centra~ity of values in decision-making, what was it about 

values that rendered them a variable not easily understood, 

and more difficult to a ssess? 

It was difficult to i magi ne how any decision could be 

fre.e of value s (Dewey, 1939i Roke ach, 1973; Hodgkin s on, 

1978), but i t appeared to be even mor e di f ficult t o 

pe rceive , object i vely, t he r ol e of val ues in deci s ion­

making. The f ir s t limitation of t his study c e nt e red on th is 

probl em of assess ing 't ru e ' values . 
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Interpr etation of the stat istical re sul ts, comb ined with 

student comments, pointed out the necessity to consider, 

from at least one theoretical view, reasons for the problems 

in assessing and measuring values. Viewed in the context of 

the valuing process ( a term initially coined by John Dewey) 

it was theoretically conceivable that the value differences 

between groups in this study could be explained, in part, by 

the differences between students in their respective stages 

of valuing. Simon contended that the following seven 

requirements must apply before it can be assumed that a 

pe_rson holds a particular value: (1) choosing from 

alternatives, (2) considering consequences of each 

alternative, (3) choosing freely, (4) prizing the choice, 

(5) publicly affirming one's choice, (6) acting upon one's 

choice, and (7) doing so repeatedly (35, 28-30). In 

conn~ction with these stages and the instrument devised to 

assess values, the limitation of the instrument rested on 

the realization that there was no way of knowing whether a 

student was making a c hoice, and acting upon it. The method 

of assessing values in this study was based essentially on 

value choice 

possible tha t 

actually held 

(i.e., stated values ). Con seq uently, it was 

the average rankings did not reflect values 

(i.e., acted upon ), but values that possibly 

were socially desirable at the time. Hence, val ue patterns 

did not alter drastically, even though differences were 

fou nd on particular values. A mature dropout 's statement, 



page 75 

based on her experiences, gave some cr edence to this 

theoretical vie0 of the valuing process, and its possible 

effects in this study: "Most students entering Professional 

Year ••• have not had much opportunity to formulate their 

philosophies of education (or of life) . . . They are 

academically oriented, with a strong tendency to accept 

unquestioningly; •• " 

From the 

valuing 

theoretical perspective of different stages in 

for the 

evolved. 

the process, a 

significance 

possible 

of the 

explanation 

results meaningful 

Theoretically, it may have been socially preferable for a 

student teacher to accept people-oriented values, however 

these values are not truly held until the individual is 

prepared to act upon them repeatedly. Therefore, the 

limitation rests on whether value rankings of each student 

were simply stated (i.e., the chosen alternative), or 

actually held (i.e., acted upon). 

In concluding 

were 

this part 

discussed 

of the 

in light 

discussion, two major 

of questions 

results. 

significance 

The first 

of the 

que stion centered 

interpreting the 

on the meaningful 

statistically significant findings, 

which casted doubt on 

dropouts and persisters. 

the actual differences between 

To seek an explana tion for those 

difference s , student respon s es were considered and related 
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to theoretical concepts relat ed to withdr awal. It appeared 

that the concept of incongruenc1 , ·as the most convincing 

concept based on statements made by students. Since reasons 

related to incongruency were the purpose of this study, a 

theoretical review of the valuing process was introduced to 

account for this ambiguity which could be a reflection of 

the difficulty in measuring vaiues accurately. Statistical 

differences between dropouts and persisters were evident, 

but these differences were not totally clear from the 

perspective of stated values. 

Limitations 

The limitation introduced by the difficulty of assessing 

and measuring values may hav~ been a reflection, to some 

degree, of the general limitations in this study. These 

limitations stemmed from response-bias and, to a lesser 

extent, choosing the appropriate statistical tests to 

examine the data. These limitations are not an attempt to 

explain away the negative results in respect to the 

direction of value differences predicted in the hypothesis. 

However, they were considered in the final interpretation of 

the results. 
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Response - Nonr esponse Bi a s 

Most survey research acknowledge s that the advantages of 

mail-back surveys may be offset by low response rates, or by 

known or unknown sources of bias through selective 

responses. It is generally 

response rate, the greater the 

agreed that the lower the 

probability that either the 

presence or the absence of a specified relationship may be 

spurious. The result may be that systematic response bias 

occurs, in which persons with 

likely to respond than those 

(Filion, F.L., 1976). 

particular traits are more 

with other characteristics 

Research on nonrespondent traits indicated two major 

traits that affect the return rate: active involvement and 

personal success. It has been found that respondents 

generally are actively involved and interested in the matter 

surveyed (M. Donald, 1960; Pavalko and Lutterman, 1973). 

Personal success was found to be positively related to 

responding to surveys by C.R. Pace (1939). In reference to 

this study, the nature of dropouts was that many may have 

been uninterested in, and obviously not involved with, 

education. Nor would most regard their teacher training as 

a positive experience. These traits we re r eflected in the 

comments obtained from nonresponde nts by a tel e phone inquiry 

conduct ed after all the da t a was collected : "I did not 
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respond to the survey because I am no longer i nterested in 

the teacher training progr am , since I have started a new 

profession that interests me~; "I did not want to reveal 

personal reasons for withdrawing"; and "I am so turned off 

with the institution that I refuse to take part in any study 

that originates at the university, regardless of its 

intent!" It was evident that the nature of dropouts (i.e., 

uninterested, lack of involvement, and lack of success in 

teacher training) was a significant factor affecting the 

rate of return in this study. 

Although considered, it was decided not to compare early 

responses with late responses to speculate upon the 

direction of difference between respondents and 

nonrespondents. This procedure recommended by some 

researchers (Pavalko and Lutterman, 1973) · has not been 

widely accepted. Predicting the amount of bias by 

investigating early and late 

usefulness because it was found 

responses is limited in its 

that late respondents could 

as nonrespondents (Ellis, not be viewed as being the same 

et al., 1970; Kivlin, 1965). 

The crucial question in this study revolved around this 

study's representativeness, considering that only 30% of the 

dropouts responded . Speculati on s we re made: Can the 

dropou t respondents be considered representative of the 

whole dropouts popul at ion? Are the responding dropouts more 
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than 

nonresponding dropouts? In other words, to what extent did 

a person's values determine whether he/she would respond? 

Regardless of nonrespondents' traits, and given that 

relatively high return rates are required when surveying 

heterogeneous groups (e.g., dropouts), as opposed to 

homogeneous groups such as practicing teachers (Leslie, 

1972), a second limitation of this study was that response­

rate bias could have been a critical factor in determining 

the representativeness of the dropout population. On the 

other hand, the persisters, considered a homogeneous group 

in which lower return rates may be acceptable (Leslie, 

1972), were representative of the total population of 

student teachers. Consequently, the results of this study 

must be considered within the limitation that a response­

rate bias casts doubt on the representativeness of the 

dropouts. Any conclusions drawn regarding the 

interpretation of the results should be made cautiously in 

view of the potential bias, or response/nonresponse 

parameters, of the response-rate bias. 

As a result, little conf idence could be placed in 

(i.e., that accepting the 

dropouts and 

null hypothesis 

persisters share 

conclusively 

the same values). It was 

possible to describe the values of persisters, but this did 

not apply to the dropouts due to the limilata tions of this 

study. 
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Statistica l Analysis of the D2 t a 

A third limitation, that was not dwelt upon, stressed the 

method of statistical analysis used in studies in which the 

instrument is affected by its inherent ipsativity. 

Rokeach's value survey is confronted with the same 

difficulties. Most researchers using his survey generally 

conduct tests that are univariate (e.g., median tests; t 

test), which violate too many assumptions of statistical 

analysis. The combination approach employed in this study, 

although not flawless, was a more powerful statistical 

approach. In reference to Hummel and Sligo's (1971) 

examination of univariate and multivariate analysis of 

variance procedures, it was concluded that the absence of 

multivariate analysis renders univariate results less 

significant. When measuring many variables, it is possible 

that significant differences on one or more variables, could 

occur by chance, even if the groups being examined are not 

statistically different. Even though the combination 

approach recommended was used in this study, ana · the 

statistical tests were preferred to those commonly used by 

others (Rokeach), the analysis violated the assumption of 

independence. This was consider ed in the interpretation of 

results and pa rtially account ed for the emphasis placed on 

value patterns 

statistica lly 

vari a bles. 

(i.e., composite rank-orders) 

s i gnifica nt dif f erences found 

as 

on 

well as 

certain 
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Related to the statistica l analys is pr ocedure, the 

discriminant analysi s conducted reve al ed tha t the end-state 

ana mode-of-conduct values accounted for 

respectively, 

differences 

of the 

found 

total 

between 

variance. 

22 2nd 31 percent, 

No meaningful 

were dropouts and 

within the e xplained variance (26%, 

the total variance was unaccounted 

averaged) , 

for by 

per sisters 

but 74% of 

the value 

variable. This was an important limitation which, 

casting further doubt on the meaningfulness 

statistically significant results, emphasized the 

while 

of the 

need to 

consider to other variables in future studies, 

values that contribute to incongruency between 

institution. 

as well as 

student and 

The total amount of variance accounted for and the 

response/nonresponse parameters, coupled with the difficlty 

of assessing and measuring values imposed limitations. 

Neverth~less, they do not necessarily negate all results. 
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Conclu sion s Qil.d Implications 

Despite the significa nt ~ifference fo und across all 

variables be t\-1een groups, di ff ere nee s be b 1C? en dropouts and 

persisters did not clearly differentiate betwe en them. It 

was apparent that a single global variable , such as values, 

was insufficient for accounting for reasons related to 

withdrawal, regardless of the assumed centrality of values 

to decision-making. However, 

values failed to contribute 

the implication was not that 

relevant information on the 

process of voluntary withdrawal from teacher training. On 

the · contrary, the complexities and ambiguities of assessing 

and measuring values stressed the need to extend more energy 

into investiga tions by emphasizing personality factors, in 

lieu of quantitative factors (i.e.; enrollment numbers), 

related to voluntary withdrawal from teacher training. 

Incongruency generally described what transpires between 

student and institution from this position, but this 

concept requires elaboration through re-examining the 

process of withdrawal in respect to its implications to 

teacher training. In short, the importance of this study 

was not in describing the student who withdrew from teacher 

training, but in beginning the long a nd arduous task of 

attempting to comp rehend those reas on s that contribute to 

the decision to withdra\·l voluntar ily. 
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Within the contex t of this study, what conclusions were 

drawn in regard to the questions sta ted in the beginning 

,and what are the i mplications to teacher training? 

Regarding, first, the scope of withdrawal from teacher 

training in this province, there exists ample evidence to 

show that decreasing enrollment was not, and is not, the 

only reason for examining withdrawal. Without belabouring 

the alternate rationale further, it was concluded that 

withdrawal from teacher training should be better understood 

by evaluating the efficacy and practicality of teacher 

training programs. Withdrawal, being a transaction between 

student and institution, reflects upon the selection process 

and, ultirnatelyt how the teacher training program responds 

to students' needs and desires. The implication for teacher 

training was that understandin~ withdrawal can serve as one 

of many factors, by which constructive amendments to 

existing progr ams could be made. 

A central issue in this study was to determine whether or 

not a group of students with a defin able set of values 

tended to compose the dropout group. In light of th e 

findings, it was not possible to i dentify , conclusi vely, a 

set of values that distinguished between dropouts and 
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persisters. - Whe n interpreted , th e significant differences 

found on specific values did 

groups, and value patterns of 

they uniformly placed primary 

not differentiate between 

both groups indicated tha t 

importance on people-oriented 

values, and least i mportance on structure-oriented value s . 

It can be concluded that the differences were too complex 

for the method used, to identify and interpret differences 

between dropouts and persisters. 

Continuing the focus on the selection process, no 

evidence was found demonstratin~ that a particular group of 

students composed the dropout group. To illustrate, 

assuming that specific value differences were educationally 

significant, and thereby depicted one group as more 

structure-oriented than the other, there was still no clear 

evidence that students with particular values patterns were 

singled out through the selection process. The discriminant 

analysis of the data revealed that approximately one quarter 

of the subj ects could not be correctly clasified into their 

actual group, so it appeared that they held values that did 

not clea rly differentiate between dropout and persister. 

Based on the sample of students examined, and t he 

limitations prev iousl y stated, no conclusive indications 

were found demonstrating that dropouts r epresent a group of 

students whose values differ ed dr2mati cally from persisters. 

p 
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The implica tions of this conclusion to teacher training 

were viewed with regard to the limitations imposed by t he 

response/nonresponse parameters, and the difficulties 

inherent in measuring values. It is entirely possible that 

the selection process operates arbitrarily, with the result 

that students with particular characteristics are not 

singled out. On the other ha_nd, those involved in teacher 

training should be cognizant of the complexities of 

thoroughly examining the dropout phenomenon. The explained 

variance also limited the confidence that could be placed in 

adopting a global explanation of withdrawal. 

With regard to the assumption that values of persisters 

reflect values of the institution, little more could be 

stated. Assuming that persisters' values reflect the 

institution's values, and since no meaningful differences 

between dropouts' and persisters' values were found, it was 

possible that both groups reflected the institution's 

values. The issue, not yet resolved, 

conclusion paralleled the discussion 

that related to this 

of the theoretical 

aspects of the valuing process. Based on the results of 

this study, and accepting that the institution's values and 

those of both groups stress people-oriented values first and 

structur e-orient ed value s last, the unresolved issue 

cente red on the concept of s tated va lue s {i.e., chosen 



page 86 

values) versus held values (values acted upon). Cornnents 

made by dropouts indicated that this discrepancy was real, 

and that it was related to feelings and thoughts of 

incongruency between the student and institution. It became 

evident that this examination of values did not reveal the 

discrepancy between stated and held values. 

In response to the question on the feasibility of using 

the values survey devised for this study to distinguish 

between potential dropouts and persisters, the conclusion 

was quite clear. The survey's capability of isolating 

differences between groups and on specific variables was 

demonstrated. Nevertheless, the survey should be tested 

using the eight end-state values, and the nine mode-of­

~onduct values, which were identified as the most 

discriminating variables. The deletion of certain variables 

that were highly correlated with the identified 

discriminating variables could simplify the interpretation. 

Another factor to consider in 

the amount of variance accounted 

mode-of-conduct values. Knowing 

this regard focused upon 

for by the end-state and 

that this examination 

accounted for about one quarter (averaged) of the total 

variance, the i mplication f or using the su r vey a s a possible 

scr eening dev ice was t hat addit iona l information is 
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definitely requi red . In addition, the restructured survey 

using only those discriminating vari able s identified should 

be tested. The predictive ability of the survey may be 

questio nable, and the use of values to distinguish potential 

dropouts needs to be examined further. 

In conclusion, the interpretation of specific value 

differences and value patterns did not clearly support the 

initial finding 

significantly. 

that dropouts and persisters differ 

on the grounds that This doubt was based 

statistically significant differences were not necessarily 

meaningful differences. Delineation of the differences was 

not possible with the data collected on values. However, 

student commertts indicated that 

persisters and dropouts existed (see 

With regard to the comments, 

differences between 

comments on page 102). 

values examined, and 

limitations of this study, the most conclusive outcome was 

that withdrawal . from teacher training is a complicated issue 

that reflects upon the selection process, the program, and 

student perceptions. 

In ligh t of the findings that the differences between 

dropouts and were not interpreted as meaningful differences 

on the measured variables, the relationship of values to 

deci sions to persist or withdr aw from teach e r training was 
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not clear. Initially, it might be concl uded that there was 

no relationship at all, but this initial conclusion was 

regarded with caution, considering the limitations: 

difficulty in assessing values, response/nonresponse 

parameters, and statistical analysis techniques. Therefore, 

it was concluded that this study did not succeed in 

describing the ielationship between values and decisions to 

persist or withdraw, nor could any definite conclusion be 

stated regarding the values of dropouts. In view of this 

finding, an alternate method aimed at examining the 

discrepancy between this study's results and the students' 

comments will be discussed later. 

Finally, the implications of examining withdrawal extend 

not only to th~ program, but to the individual who left 

teacher training as well. Withdrawing was not an easy 

decision, as this dropout stated: "After more than a solid 

week of soul-searching, I decided to quit." 
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Recomoendations .f..Qr. Fu rther Resea rch 

Since actual differences between dropouts and persisters 

were not clearly delineated in this study, the question 

remains: What variables are related to feelings and 

thoughts of incongruency, or _'lack of fit', between the 

individual and institution? Although the values variable 

did not clarify the reasons for withdrawal from teacher 

training, it demonstrated that the process is too 

complicated to adopt a single variable for purposes of 

explanation. It is recommended that, in addition to values 

or any other personality variable, future studies 

incorporate an ideographic procedure with . a small random 

sample of both dropouts and persisters. 

It is not recommended that this study be replicated in 

its present format, because no meaningful differences were 

found on the measured variables between dropouts and 

persisters. This is a result that parallels McLeish's 

findings. An examination of withdrawal should be considered 

from the standpoint of how, 

characteristics {e.g., 

and ~c what degree, 

values ) interact 

a person's 

with the 

institution. In lieu of determining an i nstitution ' s 

characteristics on a measured variable, a comparison of 

students' self-perce ption of their persona l values, and 
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their perceptions of the i nstitution (e.g., stated values 

compared to values ascribed to institution) should be 

conducted. Even though, us has been found in this study, 

dropouts and persisters tended to share sta ted personal 

values,they probably perceive the values of the institution 

differently. This methodological approach stresses a 

comparison betw~en personal values and those ascribed to the 

institution. A person's perception conceptualizes the 

values of a social institution which is, in all probability, 

the only way that values of an institution can be described. 

An examination of this process (stating values and ascribing 

values) has the potential of revealing the discrepency 

(i.e., degree of alienation) between the individual and the 

institution which, subsequently, might reveal the 

differences between dropouts and persisters. 

It is forseeable that a study of this . nature could 

reflect upon the dichotomy between stated values and those 

acted upon, but the significance of the type of study 

recommended would be based upon the examination of the 

interaction of student and the institution. 

Survey Methods 

In view of the survey procedures used in this study, the 

response/ nonr esponse pa r ameters imposed a major limitation 



page 91 

on the representa tiveness of t he dropout population . It is 

recommended t ha t furth e r r e search inco rpor a ting a mail 

survey include a minimum of t h r ee waves: (1) the initial 

letter and sur vey rnateri al; (2) a follow-up letter to 

nonrespondents; and (3) a tel e phone call to the remaining 

nonrespondents. The follow-up letter should emphasiz~ the 

importance of the individual's reply to the research 

projec_t. Intervals between waves should range from seven to 

fourteen days. 

This procedure is recommended as a result of comparing 

the rate of return for the students from universities A and 

B. It might be recalled that students from university A 

were subjected to three waves, whereas those from university 

B were sujected to just one wave. As a result, the return 

rate from university A students was much higher than those 

from university B (see Table 2). 

Other factors that should be considered are the type of 

postage (special delivery recommended followed by stamped 

letters in lieu of machine stamped letter s ), and a cover 

letter f r om a leg itima te authority . 
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The Val ue Survey 

Further research on the value survey could be conduct ed 

using a semantic differential study (Osgood sema ntic 

differential technique) to compare the connota tive meaning 

with the rank ordering of values. This procedure would be 

useful in deteimining whether or not each 

basically the same meaning to each individual. 

this nature could be based on the eight 

discriminating variables identified by . the 

analysis instead of using all variables. 

value has 

A study of 

and nine 

discrimina nt 

For furth e r 

explanation, refer to Homant's study (18, 885-89). 
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l',ppend ix On~ 
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Age 

'Educationally Ori en~ 

YALUE SURVEY 

Sex: Male Female 

Name ( if r eq u i2 st ed ) 

Date 

Program: EJ. erncntary Seconda ry 

,.. 
,.. 

" 
,.. 
,. 

" ,. 
,. 
,.. 
,. 
,. 
,.. 
,. 
,.. 

A. 

A. 

A. 

A. 

,. 
,.. 
,., 
,. 
A. 

,.. 

" 
" 

+----------- ----------------------------------------------+ 
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" 

" 

" 

" 

" 

" . 

" 

" ,._ 
,._ 

,._ 

" 
A 

" 
,._ 

" 

INSTRUC'T' IO}:S 

ON the next two pages are t wo separate sets of 

eighteen values listed in alphabetical order. Wor king 

with each set separately, your t ask is t o a rrange them 

in order of importance to you. 

Study the values carefully and rank the the value 

most important to you as 1 and so on. 

Work slowly, feel free to c hange your mind if you 

wish. A. 1 work.ing ar ea ' i s incl uded to make your 

initial rankings and changes if you desire. 

When you have ranked, from 1 to 18, each value, 

please write the final r a nk f or eflch value on the l eft 

side of the page. 

11 Your Highest (i.e. mos t important ) Value 

11 8 Your Lowe st ( i . e. l eas t important ) Value 

" 

" 

+----------- ----------------------------------------------+ 
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+----------------------------------------------------------+ 
" " 

" . 

... 

" 

.,., 

,., 

... 

... 

... 

Final Ra nk 

ACCEPTANCE 

ACHI EVEMENT 

ATTENTIOn 

BEING CORRECT 

CLEANLH1ESS 

CREM~ IVITY 

DI SCOVERY 

EViPi\THY 

HAPPINESS 

HO JESTY 

I NDEPENDI~NCE 

OB EDI EHCE 

OPEN-MINDED 

POLI1'ENESS 

PURPOSE2 UUJES.S 

RESPOUSIBILITY 

SEL F-DETERMINATION 

SELF-RESPECT 

Har king Area 

* When you hQve finished , go on to the next page. 

... 

... 

" 

... 

+---------------------·-------------------------------------+ 
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±------------------------------------- •- --------------------! 
,., 

" ,., 

" 

,., 

,,. 

" 

,., 
,._ 

,., 
,., 

,., 

Page 1: 2 

Final Ro.nk 

BEING ORG ANIZED 

COMPETI'rron 

COtJTROL 

COOPERATION 

DI SCUSSION 

ENCOURAGEMENT 

EQUAL OPPORTUNITY 

EVALUATION 

FREEDOH 

HUMOUR 

I NDIVIDUALIZATION 

ORDER 

SELF-DISCI PLINE 

QUIET 

RESPECT FOR OTHERS 

S'l'fWC'rURE 

STUDEtlT CENTERED 

TEACHER CENTERED 

Wo rking i\rea 

" 

,., 

,., 

A 

+----------------------------------------------------------+ 
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d ues tionnair e enclo sed in mail survey sent to dropouts : 

+------------- ·--------------------------------------------+ " ,. 

" 

,., 

" 
,._ 

,._ 

,._ 

,._ 

" ,._ 

,._ 

,., 

" 
,._ . 
A 

,., 

,., 
,., 
,.. 
,., 

A 

,._ 

,._ 
,._ 

" 

,., 

A 

Do you intend to re t urn to t his university to c omplete 
your training? 

Have you transfe rred to another teacher tr ain ing 
institution? 

Were you dismi ssed by the university? 

If you withdrew for any of the following reasons, 
pi ease check: 

fin ancial 

health 

marr ia.ge 

family difficulties 

low achievement 

travel 

employment 

confused over vocational plans 

need ed t ime out 

upset and uorry 

lonely 

no one seemed to care 

saw it as pointless 

o ther (please state ) 

Did you perceive the professional year as a means 
uns uitable to the attainment of your personal goals? 

Comments: 

" 

" 

,._ 

" 

,._ 

,., 

" 

" 

,., 

,., 

+----------------------------------------------------------+ 
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Questionna ir e enclosed in mail survey s en t to dropouts: 

+----------------------------------------------------------+ " " 

" 

" 
" 

,. 

" 

" 

" 
"' 
" 
" 

" 

" 
" 

" 

" ,. 

Do you intend to return to this university to complete 
your tr2ining? 

Have you tr2nsferrE:c1 to another t eacher trainincJ 
insti tution? 

Were you dism issed by the univers ity ? 

If you withdrew for any of the following reasons, 
please ch eck: 

financial 

hea l th 

marriage 

family difficulties 

low achi evement 

travel 

emp:Loyrnent 

confused over vocational plans 

needed ti.me out 

upset and worry 

lonely 

no one seemed to care 

saw it as pointless 

other (please state ) 

Did you perceive the pr ofessional year as a means 
unsuitabl e to the att~inment of your personal goals? 

Comments: 

" 

" ,., 

" 

" 
A 

" 

" 

" 

" 

"' 

" 

+------------------------- ---------------------------------+ 
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Questionnaire gi ven to the pe rsi sters : 

+----------------------------------------------------------+ ,. ,., 

,. 

,. 
,. 
,., 

" 

" 
A 

" 

A 

,. 

,. 
,. 

,. 

,., 

During t he prof essiona l year , it is not unusual for 

a student t o cont 2mpl a te withdraw ing. 

Have you s e riously considered withd rawi ng 

for any of the following reason s ? 

.Please ch eck if any of the f ollowing appl i es 

to you: 

Cor.trnents : 

financial 

health 

r:-tarriage 

family difficulties 

low achi evement 

trave l 

employment 

confused ov e r vocat iona l plans 

needed a time out 

upset and worry 

lonely 

no one seems to care 

saw it as pointless 

,. 

" 

" 

" 

+------------------------ .---------------------------------i 
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UNIVERSITY OF VICTORIA 
P.O. BOX 1700 . VICTORI A . RRITISH COLG\1131A. CANA DA Y8W 2Y2 
TELHHONE (604) 477-691 I . TELEX 049 ,7222 

Dear Pa rt icipant: 

Farnlty of Education 

The pur pose of this l e tt er is t o r equest your cooperation in 
assisting me to compile information regarding your withdrawal fro m teacher 
training. Thi s i nforma tion will b2 us ed i n a thesis that hypothesizes that 
the single most i mportant factor, barring physical r easons , r elated to 
withdrawal is one ' s values which are in a ll probability different than t he 
institut ion's va l ues . I cannot examine t his hypothesis without your help 
by complet ing the enclosed value s urvey and returning i t a t your ea rliest 
convenience . The survey i n formation shall not be use d for any othe r purpose. 

Your participation is voluntary and anonymous (you can identify 
yourself if you want). I have coded each survey t o enable me to know ,,ho 
has r esponde d, beyond this names and code s are not necessRry. After the 

,data has been compiled, the s urveys will be destroyed. 

If you are interes t ed i n obta ining the r esults of this study at 
a lat er da te, a s ummary wi ll be sent upon your r equest. 

For ycu::-:- inform'l tion, I am a gr aduate s tudent at UVj_c. and employed 
as a staff associate in which capaci ty I ~ork direct l y with student t eachers. 
Thei r concerns and fru s tra tions coup l ed with my interest in the relations hip 
between valu es and decision making have encouraged me to pursue this study . 

Since studies _s uch as this a r e not common , some students who 
participat e d in a pilot st udy using this value ins trument four,d the task 

. f airly difficult at £::.rst . However, many comment ed that it \las an interesting 
experience . Hos t students completed the survey within 15 to 30 minutes . 
Survey i nstructions are enclosed . 

I sincere ly hope that you will t ake the time. to complete this 
survey because your cooperation is the backbohe t o this study . Promp t 
return of this survey (e . g. hy Aprll 1st) wil l be great l y appreciated. 

Yours truly, 

Lar ry Strutynski. 

LS/js 
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Append i x Tuo 

Hypotheti cal Profil es of Dropout s and Per sisters 

Based on th e discriminant analysis re sults used in the 

post hoc a nalys i s of the data, a hypothetical profile of 

dropouts and persisters was drawn up by del eting those cases 

(appro x i mate ly one quart e r) that were not classified into 

their actu a l group. The purpose of thi s e~ e rcise was to 

ma~e a hypothe ti cal profile t hat typified the actual · group 

with the result that artificially defined groups with more 

obvious differences could be formed. 
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'rADLE 10 

Hypothe tical Profile of End-stat 12 Values 

Dr opouts Persisters 
Values n~ 2ns R2. nl:s ncar.s RCt:l l~~ .t J2 

l. Acceptance 12. 7 14 9 . 15 10 3. 93 .000 
2. Achievernent 7. 69 6 16.0 17 2. 40 .01 9 
3.Attention 14. 03 15 14.63 15 
4.Being Correc t 14.27 16 . 16.52 18 3 . 61 .00 1 
Sc Cl eanliness 14.27 17 12.8 3 14 
6.Crea tivity 8 . 67 10 11 .0 8 12 2.5 6 .013 
7. Discovery 10.57 12 12 .3 9 13 2 .1 2 .037 
8. Empat h:/ ~ • 94 11 7.71 7 2 .o 4 .o 45 
9.Happiness 4.55 2 4 . 44 1 

10. Honesty 5.7 3 3 5.4 1 3 . 
11. Indepe nde nce 7.9 4 9 8. 3 8 8 
12. Obedienc e 15.0 3 18 15.03 16 
13.Open-r;;inclecl 7. 27 4 6. 7 3 6 
14.Poli teness 1 2 .39 13 9 .96 11 2.21 .00 8 
15 .Purposef ulness 7 .36 5 8.94 9 
16 . Responsibility 7.7 9 7 6.10 5 2.23 • 0 28 
1 7 • .Sel f-d e t e rntl.n2 ti on 7.0 8 0 6.00 4 2 &31 • 0 23 0 

18 • .Self-respect 3.5 8 1 4.71 2 

Cases = 81 d . f. = 79 
Hotell ing T Square = 167 .83 {17 ,63) , p<.000 

Regarding only those values on which statisticc:il 

di fferences we r e found, it appeared that the pe r sisters 

t ended to place Dore value on people-oriented values. 

Howeve r, the composite r ank order of both groups i ndicate 

tha t vi rtually no difference exists between the groups. 

Both groups placed mo r e value on people-oriented values. 
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Tl-\BLE 11 

Hypoth etica l Pro f ile on Mode - of-co nduct Values 

,D r onout s Persisters 
Val.p e s M~a ns Ranks i-~e an s E~ nks .t Q 
I .Bei ng organiz ed 7.97 () 4 . 9 2 7. 3 ~9 0 • 0 00 0 

2.Competition 1 4. 59 17 15. 88 17 
3 .Control 10.91 11 9 .7 2 12 
4.Cooperat io n 6.26 6 5.14 3 
5.Di scussion 8. 6 8 10 9.62 11 
6. Encouragement 4.9 1 1 6.40 4 1.87 .0 65 
7 .Equa l opportunity 6 .1 8 4 7. 46 7 
8.Evaluation l :C..88 14 13. 92 15 
9.Freedom 8.35 9 9.28 10 

10. Humour 6. 2 '1 5 6.90 6 
11 . I ndividualizat ion 6.50 7 7. 46 8 
12 . Order 11.47 12 10. 92 1 3 
13. Sel f-discipline 5. 53 3 6 .7 0 5 
14.Quiet 13 .38 16 15 . 82 16 4.56 • 0 00 
15. Re s pect for others 5.03 2 4. 0 8 1 
16 .Structu re 12.56 13 13.1 2 1 4 
17.Stucle nt centered 13 . 2 4 15 7.SG 9 6.03 .o oo 
18 . Teacher cente red 16.0 6 18 16.10 1 8 

Cases= 84 d.f. = 82 
Hotelling T Sq ua re = 323.56 (17 ,96 ), p< . 000 

Paralleling t he composite rank order in the end-sta te 

values, the t r e nd in th e mode-of-conduct values cont i nued 

from people-oriented to structure-oriented valuef.;. 

Consid e ring both se ts of values, there was a slight tende ncy 

for pers i sters to be more people-oriented t ha n dropouts. 
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St-,.1JdE;>nt Comne nts 

Persisters 

"My pe rsonal fee lings a r e to perseve re and never quit 

anything I begin , a philosophy th at works fo r me." 

" I ' ve considered it (withdraw ing ), out of confusion and 

frustratio n at times , but never seriously." 

" I have t hought of ui thdr a.w ing, but not seriously, only as a 

passing whim . 11 

"I have not seriously con sidered withdr awin9, 

times I have doubted my own abilities." 

II . . . ov e n10rked for amount of ti1:1e ." 

" pressure of course wor k ." 

howe ver e t 

" I have felt the need for 'ti me out' but felt that this 

could wait until I finished th is yea r." 

"Just not sure if t eaching is f o r me. " 

"Frustration with reg a rd to the usefulne ss of certain 

c ourses mal~es me wonder about wheth e r I' rn \•,as ting my time. 

Also lack of employment opp0 rtuni ties ne}~t year may make 

this yea r .., • • II an ac aacm 1c exerci se . 

"A lot of cou r 3es seem to be a was te of time. " 

.: See a lot of frus t ra tion because of a n archaic system . 

Don ' t want to keep feel ing useless . " 



"As a single pa r e nt I ne ed a job. 

puge 109 

TT hen employment figures 

for te achers look so poor, one ,,.1onde rs ~.,hy one contin ue s 

with being broke and neve r real ly hav ing eno ugh time for 

other things beside studies." 

Dropouts 

Category One: Wrong. Occupat iona l Choice 

"My goal was to work with the handicapped and the program 

was not directly related to this. I have, since enrolling 

in the program, found a suitable teaching position with the 

mentally retarded." 

"I am not a person who is comfortable in social situati ons 

as the centre of attent ion and otgQnizer of others." 

I! . . . My e xposure to junior high schools and the professional 

year program convinced me I was in the ,nong vocation. 11 

II ... I got a job, more in DY field than I perceive teacing 

to be. I do see great potential in teaching - but not as it 

is in our ~,chcol system ••• 11 

11 I needed time out. There just seemed too much to learn 

this year." 

"Teaching was not what I wanted as a career ( I discovered 

this after my pr~cticum ) • 11 

11 Did not feel I wanted to t eQch in the given structure." 

11 I left th e univer s ity because I missed my fiance ... also 

fou~d that I was not personally attuned to clas sroom 

teaching and prefer outdoor learning expe riences ." 



11 It woul d bave been o.l~. i f I h a.d wantecl to t c 2ch . 

f ee l I le arned too much in th e cl t1ss es ." 

" I wa s disint e rested in teaching from the star t . 
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I don't 

I don't 

know why I stayed as long 2s I did. 

enjoyed a bout it was t he children. " 

The onl y thing I 

Ca t e0ory T\'lo: Disillusioned 

"The main r eason I withdrew from student training was I saw 

many contradict i ons and i ncon s i s tencies betwee n methods us ed 

in un i versity tra ini ng and th e actual me thods taught in 

elementa ry school sys tem " 

"Bored with the manner in which the textbooks present much 

of the sy ll ab us mate ri .:1.l. 11 

"I found in most cases the needs of the students \'lere not 

b~ing me t ." 

" •• • not enough emphasis on a variety of tcQch ing skills and 

method s - not enough time t o do a proper job . " 

"My main reason for leaving th e university pr ogram n2ar t he 

end of my third year was the a t titude of the professors. . . . 
one professor t ha t treated us like childr e n we wer e being 

t aught how to t each. •• • I try to do ~y ' ut most' to finish 

something I have started, but that ye a r was too much for 

ffie o II 

II . . . I noticed on my pr 2cticum t ha t te achers weren ' t r eal ly 

inte r e sted in teuching , didn't care, we re not se rio us , 

students didn't give u damn abou t academic a ch ievement, 

sports was the main goal!" 
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"The main rea s on I wit hd r ew fros the pr ogram was t he 

negative a ttitude of t he school te ach ers . nos t teachE:rs I 

spoke \•,ith felt their jobs \·?e re ne ithe r r eH.:1 rc1.:. ng nor goal-

a ch ieving, and all e xpres sed st r ong doJbt s about job 

opportunities for beg inning teachers. I withdrew because I 

was d iscouraged . !! 

II 'Te aching should be such that what is offe r ed is 

perceived as a valuable gift and not as hard duty.' A. 

Einstein. My think ing about my professional trai ning is 

that only 10% of it is of any use. II 

"Disillu sioned with the educat ion received and with the 

system to be entered." 

II The ~hole atmos phere was totally sterile .::mcl 

frustrati ng~:: 

II ... The program stressed the manipulation of mater i als, 

precise planning , e tc . , to replac e in s te ad of assisting 

human values; to become a store front dummy rather than a 

living exanple •• •• 11 

II . . . A methods teach er exhorts us to be creative in our 

teaching, u s e discovery me thods, ma ke allowances for the 

chil d ren's ind i vidua l differences, the ir differing 

backgrounds, do exciting projects with the children ••• but 

he teaches us by standing beh i nd a lectern at the front of 

the room, as s igning us iaentica l research, making no 

allowances for our d iffe ring backgrounds. I ' m sure he wa s 

totally un~wa r e of his hypocrisy ••• 
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' The in tention is for the ch i ldren to develop neat , legible 

handwriting , and their own style .' She then proce eds to 

inst ruc t us in the r1cLean ' s net hod , ui th its many entirely 

arbitrary rules ••.• 

••• suggest ion to the Phys. Ed. method s teacher that there 

shou ld be at least some inst ruct ion in non-competit ive games 

produced the response that 'in tl1e intermedi ate grades the 

curriculum emphasis is on developme nt of skills in 

sports'--i. e ., competitive games ••• 

In virtually al l the courses, the emphas is was on: te aching 

fr om the top down (by the lectur er at the students); writing 

r ather than speaking; acceptance rather than quest ioning , 

inv enting, discovering ; busy work (fill i ng in little charts , 

for ms , collecting piles of papers ); conformity; 

administeri a l trivia. 

Wher~ wer e those winds of ch ange that had blown through 

educat ion in the past twenty years? 

The third factor in my decisi on to qu i t the pr of essional 

y ear was the • 0 • t eaching e xpe rience. • • ~ The s cene could 

have been my own school days 25 years earlier. 

Why did intell igent responsive human beings have t o 

r efrai n from speaking to one another , line up i n order to 

l eave the room, do the ident ical thing at the identical 

ti me, and obey a written list of 25 school rules a ll 

start ing with DO N'T as well as a myri ad of smaller arbitrary 

requiremen ts? . . . 
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••• I' m g l ad t o have a n oppo rtunity to let s o~eone know why 

I really qu it. Maybe because of you r research pro j ect s ome 
II 

changes may be nade •••• 
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Appendix Fou r 

TABLE 12 

End-state Value Means , Standard Deviations (S.D. ), and 
Ranges f or Dropouts and Persisters 

Valu e 
I. Acceptance 
2.Ach i ever.1cnt 
3.Attention 
4.Be ing Corr ect 
5.Cleanliness 
6.Creativity 
7.Discovcry 
8.Empathy 
9oHappiness 

10 .Honesty 
11.IndepencJence 
12.Obedience 
13.Ope n-Minded 
14.Politeness 
15.Pur posefulness 
16.Responsibil ity 
17 .Self-determ ination 
18.Self-respect 

* d.f.= 113 

Dropou..u,/Persis'cers 
Means 

12.0/10.3 
8.4/ 9.4 

1 4.1/1 4 . 5 
14.9/16.0 
13.6/12.8 

8 . 7/10.2 
10. 8/1 1 . 9 
9.6/ 8.6 
4.7/ 4.4 
5.4/ 5.1 
7.8/ 8.0 

15.5/15. 7 
7. 3/ 6.9 

12.2/10. G 
7 .5/ 8. 7 
7 .5 / 6.7 
7 .5/ 6.4 
3. 8/ 4.5 

i2 .12. 
4.5 / 4 .3 
4 .3/4 .3 
3.0/3 . 3 
2.9/2 . 9 
3.8/4.6 
4.6 / 4.1 
4.0 / 3 . 6 
4.6 / 5 .2 
4.2/4.l 
307/1',.0 
4.4 / 3.9 
3. 8/ 2 . 6 
3. 8/3.6 
4.2/3.8 
4 . 3/ 3 .7 
3 .2 / 3 . 6 
3.7/3 .7 
3.1 / 3 .5 

Rang_~ 
1-18/1-18 
1-18/1-17 
6-18/3-1 8 
8-18/ 4-18 
4-18/1 -18 
l-lB/1-17 
1-18/1-18 
1-18/ 1-18 
1-14/ 1-16 
]-15/1-16 
1-18/1 -1 7 
2-18/5-18 
1-16 / 1-16 
3-18/2-18 
J.-15/ 1-16 
1- 13/1-15 
1-15/1-17 
1-16/1-15 
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'l'ABLE 13 

node-of-Co nduct V~lue Mea ns, St a ndar d Deviation s (S.D. ) , and 
Range s for Dro pouts and Per s isters 

Valu e 
l. Be in0 Organized 
2.Compe ti t ion 
3.Control 
4 .cooper a tion · 
5.Discuss ion 
6.Encour a gcr..ent 
7.Equal Opportunity 
8.Evaluation 
9.F re eclorn 

10. Humour 
11.Individu alizatio n 
12.Order 
13.Sel f-Di s cipline 
14.Qui e t 
15. Respe ct for Others 
16.Structur e 
17 . Student Cent e r ed 
18.Teacher Centered 

Dr opou t s / Pe r s is te rs 
iiea ns _E.]2 . Ra nae 
7.8/ 5.6 2. 9/ 4 .0 2-1 4/1-15 

15.2/15.9 3 .9/3.3 3-18/4-18 
10. 9/10.5 4 .5 / 4 . 8 2-18/2-18 

6~2/ 5.5 3.3/3.1 1-15/1-14 
8.8/ 9 . 4 3.9/3.4 2/17/3-18 
4 .8/ 5/ 9 3.9/3. 3 1-15/1-13 
6.4 / 7.1 3 .3 / 4. 1 1-16/1-16 

13. 3/13.7 2.6 /2. 6 7-18/ 8-18 
8.0/ 8.9 4 . 8/ 4. 3 1-17/1-17 
5. 9/ 6.5 3 . 8/3.7 1-15/1-14 
6. 2/ 6.6 6.2/7.0 1-1 8/1-17 

11 . 7/11.2 3.2 / 4. 1 3-17/3-18 
6.2/ 6.6 3.6/3.5 1-15/1-14 

13 .9/15 .2 3.1/2.4 4-1 8/ 6-1 8 
4 . 8/ 4 .1 4.0/2 . 9 1-17/1-13 

12.8/12.9 3.1/3.0 4-17 /5-17 
11. 8/ 8.6 4 . 9/ 4 .5 1-1 8/1-1 8 
15.9/16.0 2 . 9/ 2 .3 5-1 8/ 8- 18 
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