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Abstract 

I used visual research methods such as drawing for inquiry and creating auto-
ethnographic multimedia graphic stories about my experiences with Sq'éwqel Seabird 
Island First Nation and Stó:lō First Nation archival history (including archival audio 
recordings and photos), my reflections, and memories as a Sq'éwqel Seabird Island 
community member. Archie Charles’ oral stories from the Seabird Island Strength of 
Claim Project Database are central to this project. I explored drawing as a research 
method to establish a personal connection with archival history and community and 
create community-accessible resources for future education initiatives. Through this 
research, I found that I, the participant/researcher, became very curious and inspired by 
the inquiry, which forged a stronger connection to my community. In sharing my 
Indigenous graphic stories, I hope to find a way to educate on the diversity of 
Indigenous perspectives and engage readers in a way that connects them to Indigenous 
archival history and culture. These findings will be put forward to create unique 
Sq'éwqel Seabird Island First Nation educational programming. 
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Chapter 1: An Origin Story of Sorts   

 

 

 

 

 

 

 

 

 

 

 

Figure 1: Beginnings 
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First, a story. As a teenager I visited my grandma during the Seabird Island Festival on 

Seabird Island. The sun was hot, and it was the ideal weather to be outside, pulling 

canoes, playing soccer, riding the zipper, and eating grilled salmon straight from the fire.  

Piles of people parked their cars wherever they could. In the hustle and bustle of the 

festival my grandma and I took our time and browsed around. On one occasion, we 

were about to get tickets for the midway rides when my grandma started to talk to a 

man I had not met before. I did not live on the reserve; each visit, my grandma 

introduced or reacquainted me with cousins and other community members. On this 

occasion, I met Grand Chief Archie Charles. It was so long ago that I barely remember 

the conversation except for my grandma saying, “[t]his is my granddaughter, Chelsea,” 

and she explained my lineage. Despite the faint memory of the conversation, the 

memory of my surroundings that day is strong.  

I remember standing between the grilled salmon station and the rides area. I remember 

the zipper going around and around very clearly in the background; I went inside one of 

the little cages and cricked my neck shortly afterwards. People were laughing, paddling, 

eating, playing, cheering, and being together. This is my permanent image of the 

Seabird Island Festival.  
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Chapter 2: My Research Story  

2.1 Introduction 

I am the researcher and sole participant who has chosen to use drawing as a method of 

inquiry and display my production of knowledge through graphic stories in this research. 

I thoughtfully invite you to look at my images to explore my mind and soul as I have put 

pencil, ink and watercolour on paper. The conscious effort to use drawings in my Living 

Lab helped me throughout this fieldwork, and I will share this process in this thesis. So, 

the point is not if these drawings are" good" but rather what can be gained through 

drawing in research. I have built on drawing from field notes, which guided me through 

the construction of graphic stories and multiple watercolours that led me further down 

inspiring and memory-reclaiming moments that I recorded on paper. This work is 

profoundly personal and unique; therefore, do not generalize my perspective, as I am 

just one tile in the mosaic of Indigenous perspectives. 

2.2 Primary Purposes 

(1)  To use visual methodologies to create auto-ethnographic multimedia1 graphic 

stories about my experiences with Seabird Island First Nation and Stó:lō First Nation 

archival history (including archival audio recordings and photos), my reflections, and 

memories as a Seabird Island community member. I aim to use my graphic stories to 

open space for diversifying educational resources, social justice, and personal, 

 
1 I define mul�media as using mul�ple materials including digital (audio and video) to create a piece of 

crea�ve work. For comprehension purposes, I will men�on that in this thesis, mul�media includes watercolours 
and ink drawings, pencil sketches, and digital drawings using Adobe Fresco and integra�on using Adobe InDesign. I 
will go into more detail n this chapter.  
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transformation and promote reconciliation by diversifying the body of Indigenous 

perspectives and Indigenous graphic storytelling formats in Indigenous graphic stories.  

 (2) To explore drawing as a research method to establish a personal connection with 

archival history and community and create community-accessible resources for future 

education initiatives.  

2.3 Research Questions 

This thesis applies audio/visual, Indigenous storytelling, and arts-based research 

methods to analyze my experiences, memories, and recollections as I connect with 

Seabird Island First Nation's history through digital archives. These research methods 

inspired the construction of multimedia graphic stories through which I address two 

main research questions: 

(1)  How can the participant/researcher grow a stronger connection to her Seabird 

Island First Nation community by drawing Indigenous graphic stories inspired by 

archival database resources?  

(2) How can sharing Indigenous graphic stories be a tool to educate on diverse 

Indigenous perspectives and engage with readers in a way that connects them to 

Indigenous archival history and culture? 

2.4 Literature Review of Indigenous Graphic Novels and Drawing  

Before I get into the particulars of my research, I will present the published literature and 

resources available to me. These resources gave me inspiration and a foundation for 

creating my graphic stories. Due to the nature of my chosen graphic story format, I must 
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adequately describe the standard Western graphic novel that gave me a foundation to 

build on and some of the Indigenous graphic novels that encouraged me to build 

outside this box. I will present research on the theory of drawing in graphic anthropology 

and Indigenous storytelling that helped formulate my research methods. I will define and 

describe graphic stories in this research.  

2.4.1 Comics Medium and Graphic Novels 

In this research, I use comics, a “visual language” or medium that uses images and 

words (captions, speech bubbles and sound effects) put into a sequence of left-right 

panels to communicate the telling of stories or jokes (Kukkonen 2013, 3). Comics follow 

a linear timeline with a beginning, middle, and end with a conflict resolution. Typically, 

empty spaces called gutters will separate rectangular panels. In a snapshot of action, 

characters give the reader clues in understanding the panel through gestures, facial 

expressions, speech, and presentation. Many clues are understood through cultural and 

socially embedded perceptions and knowledge, such as clothing style. Comics can be 

used to create simple stand-alone newspaper-style comics or even a complicated 

narrative consisting of a string of events that can be called a comic book, graphic novel, 

graphic story(s), or even “minis” (Hectate Press (insta), 2022). A graphic novel's length 

in pages is unclear and can vary greatly. The descriptions I have detailed are 

specifically for using the comic medium in a typical Western style. 

• 2.4.1.1 Indigenous Graphic Novels 

The method of comics may seem to have a rigid structure when I describe it in the 

typical Western style, but the comic medium can be incredibly flexible and adaptable. In 
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this research, I became inspired by the unique ways Indigenous storytellers used the 

method of comics to adapt to their way of story-making. I will describe a few examples 

of how Indigenous storytellers used the comic medium to tell their unique stories. For 

this analysis, I have chosen Moonshot Volume One: The Indigenous Comics Collection 

(Moonshot) edited by Hope Nicholson, Red: A Haida Manga (Red) by Michael Nicoll 

Yahgulanaas and two short stories “Nàdäy gän, Dry Lynx Mountain” and “Känt’ay kay 

gùyāt sòthän yè k’ädadlü, She is sewing a slipper with some pretty beads” from 

Kwändǖr by Cole Pauls. Red is a classic Haida oral narrative expressed in the hybrid 

genre of Haida Manga. Moonshot Volume One is an anthology that displays oral stories 

about Indigenous identity and history by dozens of contributors. Red is the story of a 

Haida leader named Red who, blinded by rage, nearly drags his village into a war. 

Kwändǖr highlights “cultural practices and experiences of Dene and Arctic peoples” 

(Conundrum Press, 2022).  

In Moonshot Volume One, Indigenous storytellers collaborate with non-Indigenous 

artists on graphic stories/comics. It is common to collaborate on graphic novels 

involving several people from various specialized backgrounds to take on different 

tasks, but it is collaborative work. The settings for all these stories vary vastly, but a 

commonality is that the Indigenous characters are relatable and diverse which adds to 

the much-needed complexity of underrepresented Indigenous characters in media. As 

put by the editor, Hope Nicholson, in the forward "There is no single, homogenous 

native identity, and Moonshot is an extensive exploration of the wide variety of 

Indigenous storytelling in North America"(2016, 7). The stories in this anthology gave a 

broad perspective on Indigenous identity, storytelling, perspective, and character. 
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Yahgulanaas’s Red: A Haida Manga2 is a perfect example of using Indigenous story-

making to re-imagine the comic medium to serve the storyteller’s needs. Red's 

composition is experimental yet bounded by form line art, Haida oral story traditions, 

Haida art, Japanese Manga, and Western graphic novel characteristics. Yahgulanaas 

uses the panel borders as parts of a larger Haida form line art piece that, if you were to 

line up all the pages in order, you would have a larger connected, holistic picture of the 

manga. The panels' borders do not follow square shapes with straight lines or have no 

gutters between these panels on the page. The form lines/panels even become part of 

telling the story like one of the characters. Red pushes and pulls at the borders to make 

them bend to his will, even creating a spear from a panel piece (Yahgulanaas 2009, 

103). Panels in Red are not static and become active in the story like a character. 

Yahgulanaas experimented with using manga and tailoring it to suit Haida form line art 

drawings to create a unique Indigenous graphic novel and comic medium called Haida 

Manga.  

“Nàdäy gän, Dry Lynx Mountain” and “Känt’ay kay gùyāt sòthän yè k’ädadlü, She is 

sewing a slipper with some pretty beads” from Kwändǖr by Cole Pauls inspired me to 

see from my point-of-view and how this can be used in a powerful way to generate 

social awareness. The word Kwändǖr in Southern Tutchone translates to story, and 

Pauls describes these two comics from Kwändǖr as short stories. Pauls uses the comic 

medium to tell short stories about childhood memories, cultural practices, and 

experiences. These short stories diversify Indigenous voices in media and can be used 

as a transformative space for political awareness and empathy. In “Känt’ay kay gùyāt 

 
2 A Manga, is a Japanese comic or graphic novel that uses the comic medium.  
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sòthän yè k’ädadlü, She is sewing a slipper with some pretty beads”, Pauls “wanted to 

illustrate the momentum of beadwork and how much effort it takes to create a pair of 

slippers” (BC STUDIES, 5). When Pauls shares a beader’s struggle and incredible 

labour to complete a beading project, it can create understanding and social awareness 

for non-beaders to value the practice.  

As described with the examples of Moonshot Volume One, Red, and Kwändǖr, the 

comic medium is flexible enough to adapt to unique and diverse Indigenous narrative 

structures. Through graphic stories, these authors are creating space by using visual 

story-making methods to share previously “unattended experiences”, give “potential to 

(re)author identities,” and diversify Indigenous voices through (graphic) story (Rice and 

Mundal 2018, 211). These few examples of Indigenous graphic stories/novels/short 

stories can be described as “small stories,” which come from an infinite body of 

knowledge that goes on with people who experience them and can become part of them 

(Georgakopoulou 2015, 256). Further, these graphic stories can be used as a device for 

communicating and educating a unique Indigenous perspective that “makes sense of 

myself, others, and the world” and, in an Indigenous context, “make meaning of the 

world and communicate that meaning” and, view their story as a carrier of knowledge 

and values which have the power to change the world (ibid, 220; Kukkonen 2013, 49). 

In sharing and making these stories, they can be used as a tool to create social 

awareness by diversifying Indigenous voices and experiences.  

2.4.2 Drawing in Graphic Anthropology 
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I used drawing as a research methodology, method, and as fieldnotes in this thesis. I 

will discuss the various scholarly literature that inspired my work. I will define drawing 

and how it can benefit anthropological research.  

Through the making of lines, drawing can encourage thoughtful reflection that can lead 

to transformative experiences (Taussig (2011), Ingold (2011 and 2013), Causey (2016), 

Guelke (2018)). Drawing is not merely lines and colours sitting on paper but can be a 

more profound process that is active, participatory, and visually engaging (Causey 

2017, 14). It is an “inscriptive practice in its own right, and of the lines of drawing can be 

seen as weaving very text and texture of (ethnographic) work” (Ingold 2011, 2). A 

translation process occurs during a drawing session that ties the seen world to memory, 

cognitive processes, and analogic thinking (Ibid 38). Drawing through observation can 

make clear how much we rely on memory, assumption, and imagination. This 

perspective on drawing in ethnographic research can be beneficial in using it as a 

method of inquiry and field notes.  

To use drawing effectively, the ethnographer must be open to using it as a way of 

“drawing to see” (Causey 2017, 38) or, as Taussig puts it, citing Berger, a “line drawn is 

important not for what it records so much as what it leads you to see” (2011, 3). In the 

case of drawing from memorized scenes, the accuracy of the drawing in the artistic 

sense is not essential because the process can lead the researcher to many details in 

carefully engaging with those memories. Drawing is a process that can enhance 

perception and writing, help consolidate information, and facilitate social interaction 

(Guelke 2018, 24). Guelke created drawings from photographs and memories, as did 

Causey in fieldwork in Indonesia. Guelke refers to Hendrickson’s emphasis on 
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combining and alternating between written and visual recording, which can aid thinking 

through complex issues as a process of visual consolidation (2008:122). The resulting 

drawings created from memory and photographs reflect a deeper understanding and 

analysis. In the moment of drawing, the ethnographer takes note of every detail that 

interests them and gives them drawing as a form of processing knowledge.  

Drawings can give insight into the ethnographer’s perspective and experiences. 

Hendrikson’s fieldwork sketches of dancer movement through tactile vision were made 

in the dark at a Salsa Club in Havana. When looking at the drawings, Hendrikson could 

be drawn back into memories of being in that night's space and sensory experience 

(2017, 199). Hendrikson discussed that these sketches played a role in thinking through 

ideas after the event (ibid, 210). For Berger, a drawing’s meaning is inseparable from 

the conditions in which it was made, and the drawing of a tree does not show a tree but 

a “tree-being-looked-at” (71). This way of looking at drawing is seen through the eyes of 

the ethnographer, an autobiography, and a record of “seen, remembered, or imagined 

events” (ibid). This conception of drawing as experience has close parallels with the 

ethnographic enterprise, particularly in the form perceived by social anthropologists 

influenced by Malinowski’s model of intensive and immersive fieldwork (Kuschnir 2016, 

109). Drawing is a valuable process and experience to gain a deeper understanding of 

what the ethnographer is experiencing.  

These bodies of work helped me formulate and motivate my visual research methods of 

drawing as ethnographic tool, inquiry, and notetaking. In this research project, I used 

drawing as a methodology in constructing the auto-ethnographic graphic story from the 

data results consolidated from the drawing methods in the fieldwork.  
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2.4.3 Auto-Ethnography  

In this research, auto-ethnography is part of the research methods and methodology. 

The definition of auto-ethnography can be expanded. Still, it can be understood as “the 

qualitative research method that utilizes ethnographic methods to bring cultural 

interpretation to the autobiographical data (memories, recollections, and experiences) of 

researchers with the intent of understanding the self and connection to others” (Chang 

2008, 56). The auto-ethnographic methods used to document my ways of seeing is both 

visuals (drawings) and text form. Auto-ethnography can also be the methodology that 

“treats research as a political, socially-just, and a socially-conscious act” (Dalley 2021, 

356) and that, as such, it forms “both process and product” (Ellis, Adams, and Bochner 

2011, 273).  In this research, the auto-ethnographic graphic story is based on 

interpreting and the way-of-seeing of the auto-ethnographic research data created 

through qualitative research methods (auto-biographical data and drawings) during the 

fieldwork. 

2.4.4 My Research and Indigenous Archival Databases 

• 2.4.4.1 Introducing Archie Charles  

Archie Charles was elected Seabird Island First Nation chief for 14 consecutive terms. 

As Chief of Seabird Island, he dedicated his efforts to initiating many cultural and 

language projects, including bringing canoe racing back with the first opening of the 

Seabird Island Festival in 1969 (Canada 2009). He was the first to be given the title of 

Grand Chief of Stó:lō First Nation due to his devotion “to the betterment and well-being 
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of the Stó:lō First Nation” and became a member of the order of Canada (Canada 

2009).  

Archie Charles dedicated his time to sharing oral stories to benefit the future 

generations of Indigenous peoples. These oral stories have been gathered and put into 

the Seabird Island database, such as the ones I will describe next.  

• 2.4.4.2 Indigenous Archival Databases  

In this research project, I accessed two digital Indigenous archives throughout this 

fieldwork: The Stó:lō Research and Resource Management Centre (SRRMC) and the 

Seabird Island First Nation Strength of Claim Project’s online database. 

The Stó:lō Research and Resource Management Centre (SRRMC) is an archive 

established "to support and encourage all the Stó:lō to re-establish, protect and assert 

self-government through research, documentation and communication of Stó:lō rights 

and title. The archives contain supplementary information to the library holdings such as 

maps, transcripts, oral history, photographs, video recordings, archaeological reports, 

and unpublished material" ( Stó:lō Research and Resource Management Centre 

(SRRMC) 2016). I have primarily used photos from the SRRMC database for inspiration 

in the graphic stories or watercolour paintings I created in this research. I obtained data 

from the drawing and painting of photographs from this database. This will be described 

in detail in this chapter.  

The Seabird Island First Nation Strength of Claim Project created an online database 

containing approximately 200 sources that include: a collection of survey maps of the 

area from various historical periods; newspaper clippings from various sources 
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referencing Seabird Island; ethnographical research referencing Seabird Island; 

anthropological research about Seabird Island (for example research by Franz Boas, 

Marian Smith, Henrie DeBoer); audio-recordings of community members’ oral stories 

(Archie Charles, Mary Charles, Clem Seymour, Ivan McIntyre, and Ralph George) 

inclusive of their transcripts; recorded oral stories from books. This Indigenous archive 

focuses primarily on Seabird Island history including membership land use and 

occupancy and how it is situated within the larger context of the Tíyt tribal history and 

Stó:lō history within the collective traditional territory of S’ólh Téméxw. The purpose of 

this archival database is to be used for “land management, assertions of rights and title, 

the creation of a local history educational book, K-12curriculum, and a website (Seabird 

Island First Nation. 2020).  

I was introduced to the Seabird Island First Nation Strength of Claim Project when I was 

hired as the lead researcher in the summer of 2020. I focused on adding entries and 

processing the details of these entries in the database/archive, as well as creating tape 

logs and transcribing oral stories from audio recordings. I was assigned two oral stories 

by Archie Charles. Archie Charles's oral stories were recorded in 1998 (28:27 minutes) 

and 2007 (23:00 minutes). In these recordings, Charles shares his cultural knowledge of 

fishing grounds, practices, and details of Seabird Island history. Due to permissions, 

interest, content, and familiarity, Archie Charles' two oral stories from the Seabird Island 

Strength of Claim Database became the obvious choice for this research project. These 

audio recordings became the foundation for this thesis. 

One of the purposes of the Seabird Island First Nation Strength of Claim Project is to 

become an educational resource for the community. This thesis will be the first step 
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toward creating educational programming for my community using the archival 

database. This first step includes the use of oral stories to stimulate connection and 

meaningful reflection as the researcher/participant draws while listening to the oral 

stories. This research will see how these oral stories can help answer my research 

questions and become a valuable tool for my community to stimulate historical and 

cultural ties and interests.  

• 2.4.4.3 Archie Charles’ Oral Stories and Description of Tapes  

This section will give more details about the two oral stories recorded by Archie Charles 

used in this research project. These tapes come from different community projects that 

were deemed priority by Seabird Island First Nation and are not connected. I created a 

tap log and transcript for each of the oral stories during the time I worked as a 

researcher for the Seabird Island Strength of Claim Project. Please note that throughout 

the tapes there are some distorted parts that make it difficult to hear some details, but it 

does not affect the use of the tape for this research.  

Since I engaged with the oral stories in chronological order, I will start with Archie 

Charles' oral story that was recorded in 1998 (28:27 minutes) and I will call this Tape 

One. In Tape One, the main topics of discussion between Keith Carlson and Archie 

Charles are fishing, Elder’s fishing spots, stone walls, community unity and action. 

Charles describes the timeline of the rock wall until present, what it was used for in the 

past and how it had been a place of tension as researchers began to deconstruct it. 

Charles describes places, orientations, and people relevant to these places on Seabird 

Island. Charles begins to talk about fishing including his fishing camps, how it passes on 
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to the next, how he opened his fishing spot to the Elders. Near the end of Tape One, 

Charles talks about weirs, dipnets and the spots around Seabird Island for this.  

In the sharing of these stories in Tape One, I believe that Archie Charles intended to 

highlight the importance of protection and community unity from outside challenges. I 

understand these “defensive walls” and “rock walls” found in Seabird Island as 

protective structures for the community and when economic developments and 

archaeological investigations threated to damage those walls, the people of Seabird 

Island First Nation showed unity as a community by coming together to stop their 

destruction. 

In Tape Two Archie Charles (recorded in 2007 with a duration of 23:00 minutes) is 

being interviewed by a student (named as Stephanie on the tape) on topics such as 

foster parenting, logging, farming, residential school, diversity in the community and 

their connection to the multicultural community of Fraser Valley. Charles shares details 

about how he was adopted by Mary Charles (Pettis) and his family structure. Charles 

adopted many children, and while he is talking, he is pointing at a photograph of 

relatives that cannot be seen while I listen. Charles talks about people who lived in the 

area and the diverse backgrounds of people who were working in the area throughout 

the years such as Japanese and Chinese peoples. Charles touches on Kamloops 

Indian Residential School, but the tape suddenly cuts off. 

I believe that Archie Charles intended to describe these connections in detail so that 

Seabird Island community members can hear about the cultural diversity in the Fraser 

Valley, the importance these connections between Seabird and greater community, and 

family bonds. For me this oral story felt like an oral mapping of meaningful community 
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connections between Seabird Island members, the greater community of Fraser Valley, 

and traces left behind in places like the Kamloops Indian residential school or during 

World War I.  

The important teachings Archie Charlie shares in these tapes are significant to 

strengthen community ties, a source of inspiration, insight into the dynamics of 

community, and the wider community connections Seabird Island has in Fraser Valley. I 

will discuss my methodologies and processes in this research and how I used them as a 

tool in combination with these important teachings and oral stories.  

2.5 Methodology and Process 

2.5.1 Living Lab and Drawing 

My research process was centred around the creation of what I term “Living Labs”. I use 

the term Living Lab instead of a field notebook. The Living Labs are a series of books 

that record my dynamic process of auto-ethnographic research. I use drawing and 

painting as a visual form of notetaking. The pages were divided into sections with 

margins on either side of most pages to encourage re-reading and/or the addition of 

new details into the thinking/drawing at any time throughout the project. These Living 

Labs include periodic check-ins, quick five-minute sketches of characters (somewhere 

between fiction and versions of myself on that day), closing reflections from the day of 

fieldwork, chosen up-river Halq'eméylem words from the First Voices3 online dictionary 

following the themes of the current research day and later using them in sketching 

 
3 First Voices: htps://www.firstvoices.com/ 

https://www.firstvoices.com/explore/FV/sections/Data/Salish/Halkomelem/Halq'em%C3%A9ylem
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exercises. While immersed in creating the drawn part of the labs, I was engaged and 

inspired by the recorded oral stories I heard from the archive.  

I added several research quotes from my reading in the areas of Indigenous Storywork 

(Archibald 2008), Drawn to See (Causey 2016), and I Swear I Saw This (Taussig 2011) 

to the pages of the Living Lab; these quotes were added to align/engage with the theory 

of this research and closing entry reflections. This integrates drawing and writing as 

both a notetaking and visual research method. I am using the inspiration of drawing as a 

transformation “to weave the text and texture” of my ethnographic work into the pages 

of my Living Lab (Ingold 2011, 2). In the following section of this chapter, I describe 

what happens when I draw as a form of notetaking and visual research method and the 

research process.  

2.5.2 My Introduction to Drawing as Research Methodology 

I needed a place to locate the Living Lab, and supplies to create it, so I bought a big, 

thick sketchbook, waterproof archival pens, and a little watercolour set with brushes. "I 

looked at the fresh pages + took my watercolour travelling kit out of the square 

packages and put them in their spot in the travel kit" (Living Lab (LL), 1). The supplies 

felt ready, so I must be, too, I thought. Not exactly.  

• 2.5.2.1 Living Lab Page 1 

I began with watercolours on the first page. I planned on writing "the primary purposes + 

research questions on the first page, but I really felt like the first page is so uninspiring to 

be left white w(ith) writing. It needed more." (LL, 1). I needed to dabble some paint on 

the pages, and then I would be able to start with this process. The painting was a way of 
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ripping off the band-aid, so the empty sketchbook didn't increase the empty page 

anxiety. It felt daunting to put my pen to paper, to make it permanent, and I felt anxious 

about making a mistake.  

For the first page, I took inspiration from Mount Cheam, the mountains, and the trees 

surrounding Seabird Island. "I was thinking about Mount Cheam and the drive to my 

grandma's house. The slough, the colours of the trees at this time of year (August) (LL, 

1)." I went in with a plan, as I wanted the first page to look solid. I started thinking about 

things like, is it okay to rip out the page if I did not like it or if mistakes were all over it. 

Regardless of the result, I decided it would have to stay part of this process and show 

an example of imperfection, which doesn't mean it is meaningless or worthless to the 

research process.  

I got my archival pens and drew on the watercolours with mountain ranges and nature 

as I remember them. This first page carried me on the journey of watercolours and 

archival pen because I initially did not see myself using the pen on top of the 

watercolours. However, this first page inspired me to experiment with this way of 

presenting my imagination and engagement. I made a few mistakes but made peace 

with them and moved forward. On my first day of working in the LL I wrote: "I was pretty 

annoyed how I made a mistake 2x and had to x on what was written…then I 

remembered this is the MESSY ONE and that's okay. I can make those kinds of 

mistakes" (LL, 1). Making a few mistakes on the first page was a valuable first-page 

exercise for me to learn to love them too.  

As Taussig explains, drawing suggests a world beyond and does not have to be 

explicitly recorded (2011, 13). The first page was a critical time to remind myself that 
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this is my perspective of the mountains from memory, not a reproduction of a photo of 

the mountains. For Berger, a drawing's meaning is inseparable from the conditions in 

which it is made, and the drawing of a tree does not show a tree but a "tree-being-

looked-at" (Berger in Taussig 2011:71). This way of drawing is seen through the 

participant's eyes, an auto-ethnographic drawing, and a record of seen, remembered, 

imagined events, or personal experiences.  

After completing the painting and drawing on the first page (Figure 2, Below), I wrote the 

purposes and research questions where I felt fit. The first page gathers the reason for 

my paper, but the watercolour painting gave me a constant reminder about my 

community. The process of creating the first page was a warm-up exercise that I 

needed to start my fieldwork. 

Figure 2: Page 1 of my Living Lab 
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2.5.3 Living Lab Processing and Drawing Oral Stories 

I am not an artist. I am a researcher and the sole participant who has chosen to use 

drawing as a method of inquiry and to display my production of knowledge through 

graphic stories in this research. I began each fieldwork day with a check-in (a quick 

moment to write down any thoughts about myself or reflection on the research). Given 

that my research was based on a digital archival environment and my physical distance 

from the actual space the archive represented, I felt an urge to ensure the work was 

grounded by the place I was working. Thus, I recorded my surroundings and noted how 

the place impacted my ideas as I worked in Qatar, half a world away from my 

homeland. I did not have many criteria for the check-in. I wanted it to be honest and to 

include anything I felt valid for the day.  

After the check-in on August 17, 2022, I created a portrait of myself that day to practice 

drawing characters for the graphic stories and get warmed up for drawing while 

engaging with the oral stories. I gave the character a name and qualities. Next, I wrote 

down a quote from research to get my mind in the right space before I started drawing. I 

wrote: “As Taussig puts it, citing Berger, a “line drawn is important not for what is 

records so much as what it leads you to see” (Berger in Taussig 2011:3). I felt it was 

time to start listening to the first tape, Archie Charles 1998 August 28. I listened to this 

tape many times while transcribing it; however, the frequency of listening to oral stories 

with a different purpose did not make it easier to let my mind wander into the drawing 

(more details on this later). I went from a technical to an expressive and open mindset. 

Listening with specific intentions can change how you engage with oral stories. Looking 

and listening anew can make you see or hear differently. I listened to the oral stories 
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first without drawing and then while drawing. I would listen to them many times 

throughout this fieldwork. 

Margin comments written reflecting back on the first days of fieldwork (LL, 3) on August 

17, 2022: 

“Aug 17 2022: I listened to 5 min- started over again---the audio is a little 
distorted. There is a radio playing in the background. I am trying to read 
the transcript I created for this tape to help. I paused it again at 5 min. I 
feel like this is taking time to get into. I am going to try listening to the 
whole thing then read the transcript then start again. I will start again.” 

 

I worked on small portions of the tape by pausing it when I wanted or repeating parts to 

listen again in each sitting of the tape. I was open to how many times I would listen or 

how long I would pause to think, draw, and write. “Often with archival tapes, the audio is 

not entirely clear, and they take a lot of active listening to understand every word. It is 

fortunate that I created tape logs and transcripts for both tapes. It makes it easier and 

more time efficient to not have to guess what they are saying. This is not the point of 

these exercises.” (LL, 19). I found that the visual lab evolved as I progressed.  

At the start of the fieldwork, I had to keep reminding myself in check-ins, "I am 

going to be kind to myself," as I found it challenging to get into the flow of drawing while 

I listened to the oral stories (LL, 4). I expected the images to flow out of me, but at the 

start, "the drawing was taking a long time and is also not so smooth" (LL, 4). I continued 

to wait until "I get into the flow of things," this was when I got the idea to put margins on 

the paper for future additions (LL, 4). The additions of the margins turned out to be a 

brilliant idea, as the flow of thoughts, reflections, and memory sometimes came later. I 

wrote a note to myself about a memory of Berger’s idea: "I found it difficult to draw and 
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let my mind wander to start "to lead to see something [sic]" (LL, 5). If I listened to the 

tapes several times, I thought I would add more to the pages, but that did not happen. 

Certain words and images connected with me in this period, so there was minimal 

additional drawing after the initial drawing in re-listening to the oral stories. I eventually 

would write these words in ink throughout the Living Lab.  

Only when I completed two days of fieldwork and worked through ten minutes of 

tape one, did I see results from being led to see through drawing. In my closing 

reflection on August 21, 2022, I said,  

"I feel like it is starting to take me on a journey. I am starting to draw and 
think about fishing with my Grandma. I only got to go4 once, but a few 
memories stand out, like the orange salamander or lizard that ran out from 
the outhouse. I screamed so hard my Grandma ran fast to check on me 
because she thought I saw a bear. She was a little annoyed when I told 
her it was a really weird lizard. I remember a hazel stone that I think was 
called a tiger stone with Native trinkets. 1st I wanted an Indigenous doll….I 
think even Grandma took me to get a doll, but ended up leaving with a 
necklace. I have no idea where that necklace is now, sadly" (LL 8).  

 

Archie Charles' oral story triggered thoughtful drawing that led to reflection. A constant 

back and forth, a conversation with the paper, the story, my pencil, and my memories. 

Taussig underlines Berger, who sees a drawing as a conversation with the thing being 

drawn, one likely to involve prolonged and complete immersion and as a process 

encompassed in time (2011, 22). This process makes the drawing unique to the 

moment it is drawn.  

 
4 Here I am talking about going to the family fishing camp 
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I would spend more time sketching and enjoying certain parts of Tape One (Archie 

Charles 1998 August 28) that made me elaborate more on one piece as it carried me to 

new and old places.  

“While I have been drawing and remembering old memories (some things 
I feel I even forgot about), I think about them. So far, all the memories I 
have thought about are generally positive. Now that I live far away5, I 
keep thinking about how I cannot wait to go back and see if my daughter, 
Grandma, and I can do those things again together or take my daughter 
in a canoe etc. Memories bring on strong feelings. They create wants and 
wishes for the future” (LL, 19). 

 

I remembered a lot from my past that connected well to the tapes, as mentioned in a 

closing reflection near the end of my engagement with tapes, “It is interesting and 

almost unbelievable how many memories are coming forward that relate to the tapes” 

(LL, 26). The memories influx encouraged me to draw and to get them down as fast as 

possible. I became more comfortable drawing, journaling, engaging with oral stories, 

and letting my mind wander. I started asking myself questions about details in the oral 

stories about which I knew little. I needed to look up pictures or search for more 

information about topics that came up during the oral stories. For example, I wanted 

more information about the rock wall that Charles speaks about in Tape One 06m:15s. 

Carlson spoke specifically about needing to ask about the rock wall in the interview, and 

Charles shared what he knew about it. Carlson and Charles spoke about the massive 

rocks the wall made of and wondered where they got them. After hearing “rock wall 

(06m:15s-end),” “huge rocks” (15m:50s), “defensive walls” (15m:20s), and “they 

destroyed it all anyway” (02m:35s) in Tape One, it made me need to find out more 

 
5 Currently I live in Qatar  
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about it (Charles 1998). I had not heard of this defensive rock wall before, but I needed 

to see it after they spoke about it. I found myself looking through the photo database 

with no results. Ultimately, I found an archaeology paper named Rock Fortifications:  

Archaeological Insights Into Precontact Warfare and Sociopolitical Organization Among 

the Stó:lō of the Lower Fraser River Canyon, B.C. (2006) by David Schaepe, with a 

picture of Albert McHalsie next to the rock wall. I thought I had found it, which did not 

look like I expected (Figure 3, below).  The rock wall looked small in the picture, and I 

thought that this must be all that remained after it had been taken apart during the 

archaeology excavation mentioned by Charles in Tape One.  

 

Figure 3: Schaepe 2016 



25 
 

Only when I spoke about findings and curiosity with my supervisory committee did I 

discover that the wall I found in Schaepe’s paper was another rock wall than the one 

mentioned in Tape One. My external committee member, Dr. Keith Carlson recently 

worked on getting some drone footage and had a fantastic photo of the rock wall 

mentioned in Tape One. This rock wall was just as impressive as I imagined (Figure 4, 

Below).  

Figure 4: Carlson, 2023 

2.5.4 Drawing Halq'eméylem  

As mentioned before, during a fieldwork day, I would do a series of exercises such as 

check-in, closing reflection, daily portrait, anthropological quotes, and engagement with 

the tapes. After re-reading the previous day’s data from these exercises, I would pick 

out a few words as themes or keywords that I felt were relevant to the ethnographic 

data. The words were linked with oral stories, my memories, reflections, and aspirations 

for the future. Once I had these words written in English on the page of the Living Lab, I 
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would direct myself to the First Voices (footnote) online dictionary for upriver 

Halq'eméylem. It was not always easy to find the exact word I wanted, but I would 

search around in the dictionary for something suitable. For example, on the fieldwork 

day of August 17, 2022, I chose the words flexible, determined to do it, and respected 

leader (LL Page 5, Figure 5). 

 

Figure 5: Page 5 of my Living Lab 
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Initially, I did not plan to draw from the inspiration of the Halq'eméylem words, only to 

pick them out and write the word for later use in the graphic story. However, the second 

time on August 23, 2023, I decided to draw the words I chose the day before (LL, 11):  

I took inspiration from these words and drew on August 24, 2023:  

         Figure 7: Page 12 of my Living Lab 

 

Figure 6: Page 11 of my Living Lab 
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I felt like 

“I couldn’t wait to see how my drawings get better with practice” and by 
drawing these Halq'eméylem words I wanted to use it as a way of 
practicing drawing techniques. These words were chosen from the themes 
already present throughout the fieldwork, but they became a continuation 
of the previous day and the drawing of the words helped “tap into my 
memories right away [and] how I personally related to these words. I 
started thinking about blackberries [that] I missed picking this summer and 
how I imagined my daughter with blue/black/purple stained fingers, face, 
tongue, and mouth from eating everything we picked in the yogurt 
containers. It made me think of my grandma’s fabric shorts and large t-
shirts with cats on them, I often think of the feeling of cedar bark, its dry 
paper feeling. I thought about Salmon fishing; the pebbles, the soft feeling 
of them and the agates I tried to collect. I used to collect pretty rocks when 
I was little. I had a little collection. I saw my grandma’s collection. She was 
collecting for the fish tank…” (LL, page 13).  

As described in my Living Lab in the closing reflection on August 24, 2022, I did not 

expect the Halq'eméylem theme word drawing exercise to be so thought-provoking, but 

it became an extension of the engagement of the tapes. I used many of these drawings 

in the graphic stories as they connected well to the other drawings from listening to oral 

stories. I think it helped me gain confidence in myself and drawing too.  

2.5.5 Nurturing my Living Lab 

I returned periodically and added comments, stories, or drawn images to the visual lab 

with different pens and dates. I was inspired by reading my comments, drawings, and 

previous entries in my Living Lab. It was fascinating how I could quickly look at my 

images and make sense of them. My memory became clearer throughout the process 

of returning to the Living Lab; I remembered more details about something I briefly 

mentioned on the pages, and I enhanced the drawing, or added notes. It was effortless 

to continue my train of thought from a previous drawing or even I would think of another 

memory or thought to add to that session that was built on it. I added a lot throughout 
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that became very important to creating the graphic story. As my knowledge of Seabird 

Island culture and history grew from my fieldwork, I started understanding what I heard 

in the oral stories. I furthered this knowledge by looking through the databases.  

A picture of my Living Lab on page three was taken on August 24, 2023, and originally 

the margins on the side were blank and there were only pencil marks down the center of 

the page (between the margins). After listening again, I would add more to the pictures, 

and I started to write descriptions and stories. I would reread some of the pages before I 

would start a new day and add drawings/stories on the sides. Once I started the 

watercolours, I went back and started to write the keywords from the tapes that sparked 

the drawing and circle them in blue ink here. Page three has the most engagement due 

Figure 8: Page 3 of my Living Lab 
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to it being one the first pages produced in the Living Lab, therefore it has the most 

revisits (Figure 8, Above).  

2.5.6 Drawing Archival Photos 

After engaging with the two oral stories from the database, I eventually began to dig into 

the photos in the SRRMC; to use as inspiration for watercolour images to paint for use 

in the graphic story with the originals taped into the Living Lab. I would look through the 

sketches I made in response to listening to the graphic story, and then I listened to the 

oral stories again. I wrote down the words or phrases said by Archie Charles that 

sparked memory recalling or imagery for me that generated drawing. I wrote these 

words on the pages of my Living Lab. For example, archaeologist dig, rock wall, 

railroad, huge rocks, graveyards, etc.  

I imagined the graphic story would be a flowing visual of my paintings, drawings, and 

dialogue created in the Living Lab. I used the words that sparked my memory as search 

words in the SRRMC photo database, and I wrote them in blue pen or circled in the blue 

pen on this example on page 3 of the Living Lab (Figure 8, Above) 

However, the database needed to be reviewed more thoroughly to see all the photos 

that may apply to the word searches. Eventually, I began to click through all the photos 

individually and saved all the ones connected to my drawings in the visual labs.  After 

sketching in pencil and painting in watercolour, I drew in archival ink.  

This method would make me look at the photos in detail. First, I drew lightly in pencil, 

then painted the watercolour and completed it with ink after it dried. I would scan, 

concentrate, and look from the photo to the painting, and my mind would wander again 
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to how this connected to me. Afterwards, I added descriptions and annotations of the 

experience. I continued to write check-ins throughout this process and occasionally 

throughout this work. I worked through several watercolours when it felt like time to start 

the graphic story.  

Here is example: as I clicked through the digital archive, I saved this picture of the 

Seabird Island canoe races 2010.P.0084:  

          Figure 9: Fiegehen, Gary. Canoe races at the Seabird Island Festival (1996) (2010.P.0084) 

On page 30 of my Living Lab (Figure 10, Below), I wrote the date, a few quick 

reflections and information from the archives for reference.  
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Figure 10: Page 30 of my Living Lab 

2.5.7 Drawing My Experiences with Archie Charles’ Stories 

As I moved towards a visual thought process of my research project and what I was led 

to see by using drawing as methodology, it became more beneficial to follow this way of 

creating unique graphic stories for me and my experience. I will describe the process as 

it happened throughout the graphic story making.  
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I started this research project with stringent and clear rules, but as time taught me, 

pursuing this kind of “small” (auto-ethnographic research) “story” with “flexibility and 

versatility” (Georgakopoulou 2015, 259). I wanted the research methods to lead me 

down unexpected paths. I spent much time breaking those strict barriers within myself 

to let go and trust this creative research process to be led to see through visual 

research methods. 

First, I followed the standard graphic story-making rules (as described earlier in this 

chapter) in the beginning. However, it naturally began to have less formalized structures 

than traditional graphic novels, and I followed my visual thought process. Pages one 

and two of the graphic stories began with standard talking bubbles, panels, gutters, and 

theory. By the third page, I started to form a different and more unique structure. The 

journey was now partly inside the flowing Fraser River panel that took up the whole 

page and flowed to the next page with thoughts and memories. “Stops” along the river 

highlight a living memory elaborated in drawings, reflections, thoughts, and stories. On 

the outside of the Fraser River are watercolours created during the fieldwork arranged 

at the stops along the river. For instance, on page three of the graphic story, there is a 

conversation, two watercolours, quotes from theory research and the Living Lab, words 

in Halq'eméylem with digitalized drawings found in the Living Lab about the “stonewall” 

or “defensive wall” that was discussed by Archie Charles in Tape One (15m:20s).  

Here is an example of the stop for the “defensive wall” of the top right of the page 

(Figure 11, Below): 
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 Figure 11: Page 4 of My Graphic Story 

It did not feel right to crop my “small” stories and memories to fit into the traditional 

structure as it does not meet my worldview or temporalities of this research project. I 

chose to start conventional, but it quickly melted away the traditional guidelines of 

graphic stories to follow their unique style and structure. Kukkonen applies Labov's six 

steps of a narrative structure for analysis in graphic novels: Abstract (preview of 

narrative and what it is about), orientation (introduction), complicating action (conflict), 

evaluation (explaining the point of the story), resolution of conflict and coda (conclusion) 

(2013, 37). I could not nor did I want to make all the stops along the river be this linear, 

rigid, or predictable. A single event in a linear sequence does not align with reality, for 

our stories are often messy and do not always have clear points of beginning, middle, or 

end (Georgakopoulou 2015, 258). My memories and thoughts were often written in the 

Living Labs at different times, and multiple sources (in multiple mediums) inspired 
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graphic stories. However, my graphic stories can meet some general criteria as put by 

Kukkonen; graphic novels are recounted by a narrator who brings readers into the story 

world through the engagement of characters, images, and words (2013, 31). 

I have emerged from this research method of creating graphic stories with a unique 

perspective. I feel my practice has evolved and will continue to evolve as I use this 

visual research method. I believe the fluidity of the graphic story formatting and the 

display of my thought process of engaging with oral stories will be taken on unique 

journeys specific to oral story content and time. If I listened to the same oral story, I may 

connect with it differently as I would be at a different time in my life, which impacts my 

perspective and new memories. 

Most of my memories and thoughts in the Living Lab and graphic story are interwoven 

with memories of my grandmother. I spent two summers (it felt like the whole summer, 

and I am not sure how long I spent there each time) with my grandmother without my 

parents or brothers, and I kept returning to these memories. I did not realize how 

important these times were with my grandmother for cultural teachings and did not 

appreciate them as I do now because of this research. However, in the second tape, I 

realized that it was not only at my grandmother's place on Seabird that I have these 

vivid memories connected to Seabird culture, but time spent with my grandmother 

anywhere became a point of significance.  

2.6 Conclusion 

A June 19, 2022, comment, “It doesn’t matter where you are in the world. If you have 

the archive, the tapes to listen to…you can transport yourself into place and memory–
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evoking smells, feeling, tactile [memory], thoughts, beauty reminiscing, food, even the 

feel of a gentle breeze on your face or a huge wind gust full of snow on Christmas Eve” 

(LL, 24). 

In this research, I “draw in order to see” (Causey 2017,15). However, I also drew to 

hear, feel, smell, think, see, reminisce, realize, be transported, create visual research 

data, and gain cultural and historical knowledge. Drawing and listening induced curiosity 

about Seabird Island’s history and culture, which furthered seeking out more information 

and research.  

This research project was formed from my work as a virtual summer student researcher 

at Seabird Island First Nation. Virtual research has put me in a unique position to 

experience a connection with my history, culture, and community despite not physically 

being on Seabird Island or even close by, but listening to oral stories, reading historical 

documents from Seabird's database, drawing as I thought about beautiful memories and 

recollections at Grandma's house on reserve. I learned a significant amount of cultural 

knowledge from research in the database, anthropological and archaeological materials, 

and putting together connections from everything I learned throughout this process. I 

am building a meaningful relationship with my community through drawing and archives.  

I have built on drawing from field notes which guided me through the construction of 

graphic stories and multiple watercolours. These visuals led me further down, inspiring 

thought-exploring- rabbit-holes or, somewhat more suitably, swirling around in an eddy 

whirlpool of thought while floating down the Fraser River in my mind and recording on 

paper. The visual research methods also led me to see the bigger picture and make 

culturally complex connections. Listening, drawing, revisiting the Living Lab’s previous 
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pages, researching in the archival database, and revising led me to learn more about 

my history and culture. As a researcher and participant, it became clear that my 

grandmother, regardless of location, is my central knowledge figure. Culture can be 

transmitted virtually through photos or oral stories on audio tapes in an online database 

or by her teaching me the recipe on how to make bannock over the phone.  

One of my main research goals was to create a method that would establish 

connections to history, culture, and community. This method proved more effective than 

I initially expected, as I could grasp memories once my mind and pencil warmed up. At 

the same time, I drew and painted from the archival database and while listening to the 

oral stories as well as I was also able to continually tie in all the information I had 

gathered throughout the research and begin adding to it in the Living Labs and 

throughout the process of making the graphic story. I spent much time creating and 

drawing my auto-ethnographic graphic story, which became an additional connecting 

exercise and continued to grow my knowledge and connection. It became clear that my 

graphic stories did not follow a traditional structure and became unique in their structure 

and content.  
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Chapter 3: My Graphic Story 

 

Figure 12: Page 1 of My Graphic Story 
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Figure 13: Page 2 of My Graphic Story 
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Figure 14: Page 3 of My Graphic Story  
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Figure 15: Page 4 of My Graphic Story 
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Figure 16: Page 5 of My Graphic Story 
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Figure 17: Page 6 of My Graphic Story 
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Chapter 4: My Graphic Story with Commentary  

Strengthening Family Ties and Community Connection through Archival History and 

Drawing 

In this chapter, I will present six pages of graphic stories created from the visual 

methods described in Chapter One. I will describe how I was inspired by archival 

records and express this by drawing on my memories, recollections, wonderings, and 

aspirations. The graphic stories were created by me (the sole participant and 

researcher), and their creation is deeply personal. Describing relevant processes and 

background information is beneficial so that those intending to use these methods can 

have one complete example. This chapter will have a running commentary alongside 

the graphic story.  
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Figure 18: Page 1 of My Graphic Story 
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Figure 19: Page 2 of My Graphic Story 
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         Figure 20: Page 2 of My Graphic Story 
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            Figure 21: Page 3 of My Graphic Story 
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            Figure 22: Page 4 of My Graphic Story 
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     Figure 23: Page 5 of My Graphic Story 



52 
 

Chapter 5: My Reflections 

 

 

 

 

 

 

Figure 24: Beginnings and Futures 
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5.1 Introduction 

In this chapter, I want to explain my intentions at the start of the research journey and 

how they were carried out in this research project. I will discuss and reflect on why it is 

important to do this research. Now that this research project is completed, I will reflect 

on who benefits from it and what it might provide for them. Lastly, I would like to end 

with a departure point for the future and how I see this research being applied, but not 

limited to.  

5.2 Intentions 

As stated in Chapter One, I started on this journey to follow my research purposes and 

answer my research questions. A priority was to make the questions and purposes 

suitable for Seabird Island First Nation, Seabird Island First Nation Strength of Claim 

Project, and UVIC standards for student research. I intend for this research to be 

directly used by the Seabird Island First Nation Strength of Claim Project to fulfill the 

educational component. After graduation, I intend to use this research and create 

educational resources for Seabird Island. These are my academic and professional 

intentions, but I carried personal intentions and community obligations with me on this 

research journey. These personal intentions are bound to my culture and community. 

Future aspirations and intentions were made, too, and I will discuss this in the future of 

this project section.  

I needed to consider what it means to be a Seabird Island First Nation community 

member and a researcher. I am one of 1073 members of Seabird Island First Nation. As 

I move through academic space, I am a small representative of my community in this 
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discipline. Being in this position is an honour and a big responsibility; therefore, I hope 

to make my community proud of my small contribution.  

In 2016/2017, I was researching for a small archaeology project at Gothenburg 

University in Sweden about rock art in Snuneymuxw Territory. I made an appointment to 

see a Snuneymuxw Elder in Residence and an old family friend to discuss the topic. I 

was given invaluable advice and guidance in this meeting, which I still carry daily. She 

told me not to forget who I am and where I come from as I move through academic and 

colonized space. I was told to trust in myself and to do right by my community as I work 

in archaeology and anthropology. Personal intentions are significant and necessary for 

me as a mixed Indigenous researcher.  

One of my personal intentions was to keep myself on the right path by engaging with 

Indigenous research and wisdom directly alongside my fieldwork. One of the main 

places I took inspiration from was/is Indigenous Storywork: Educating the Heart, Mind, 

Body, and Spirit by Joanne Archibald; as a fellow Stó:lō  First Nation member and 

researcher, I found her work inspiring and applicable. Here is an example from my 

Living Lab: “The story listener must become a participant who is actively engaged with 

the story,” Archibald quoted from Gerald Vizenor (33)) (Archibald in LL 9). I wrote this 

on the pages of my living lab because it felt important to this work and to remind me 

how, by listening to Archie Charles’ oral stories, I was a participant who had become 

actively engaged in more than one way: my mind as I thought and my body as I drew 

the pencil on paper as I listened to him talk about rock walls and family members. I 

thought about these things as they related to me personally, making me an engaged 

participant. Indigenous scholarship aligned well with much academic literature about 
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these visual research methods. I wrote in my Living Lab that I felt like I was 

“participating in this story [Archie Charles Tape One] by relating it to my memories and 

journey (ibid 10). At the end of this research, I would conclude that I was and am still an 

active participant as I keep adding to my Living Lab. These oral stories still run through 

my head occasionally, and I think about them. In this sense, I am always an active 

participant. Through Indigenous research and wisdom, I intended to steer myself on the 

right path.  

I wrote another quote from Archibald’s Storywork on page 24 of my Living Lab: “We 

have three ears to listen with, two on the sides of our head and one in our heart” is a 

common Stó:lō saying (70) Archibald. This is another reminder I felt spoke to how I was 

researching and what I wanted to keep in mind. It was essential to keep this common 

saying visible to remind myself that this kind of research, as I listened to Archie 

Charles's talk, should be listened to through the heart. It reminded me to be true to 

myself and give the words a chance to be felt meaningfully. This common Stó:lō  saying 

seemed obvious and uncomplicatedly applicable to this research, literally and 

metaphorically. As discussed in Chapter One, this research was not only a cerebral 

exercise.  

Due to growing up off-reserve on Vancouver Island, I always felt like I had limited 

cultural teachings; therefore, I am consciously seeking out knowledge to learn more 

about cultural protocols and ways of knowing. My grandmother is my source of 

Indigenous knowledge and culture. I wanted to try my best for my community to 

research the right way. Through this research, I intend to retain, learn, and understand 

as much as possible to be helpful to my community in this field.  
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5.3 The Importance of this Research  

This Indigenous-led research is a way to nurture myself and my community. I feel like I 

have been nurtured and experienced personal growth through this work. My sense of 

self and connectedness to culture has been fragmented due to colonialism, and through 

this research, I felt small pieces come into place. I believe that I have now had the 

chance to create valuable and meaningful research that has the potential to make an 

impact on my community. It is a way for members and students to connect to their 

culture and history in an accessible, culturally relevant, and engaging way. In 

completing this research, I was fulfilling my goal of completing my master’s degree and 

helping to fulfill some community goals for the Seabird Island First Nation Strength of 

Claim Project.  

As mentioned, I began as a research assistant job with the Seabird Island First Nation 

Strength of Claim Project while searching for a research project. At the time of the 

project, Keith Carlson mentioned a need for an educational component. I began thinking 

about how to contribute to this piece as a museum professional and master’s student, 

and eventually, I proposed this project. I felt that this research project could fulfill 

requirements and fill spaces needed for everyone involved.   

There is a significant need for research such as this, as Seabird Island voted to take 

complete control over education on our land. The new education law was adopted in 

August 2022 when Seabird Island voted to have complete jurisdiction over our 

education. This new law means that “Seabird Island is assuming jurisdiction over 

education on Seabird Island” and “it will require Seabird Island to develop, approve and 

operate by its education law” (Sq'éwqel Seabird Island Band 2022). Due to this new law, 
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it is even more imperative to put resources and research into creating Seabird Island-

centered education to create more relevant education for our students. Archival 

resources can provide an excellent source of culturally relevant curriculum-creation 

materials. This research is one way to contribute to the vision that Seabird Island is 

trying to achieve.  

As the participant/researcher, I experienced reclaiming cultural and historical knowledge 

and making new memories as I listened to audio tapes, drew from the heart, and stared 

at photos with wander. I began to feel prouder and confident of the knowledge I learned 

through drawing, listening to oral stories, curiosity, and clicking through archival photos. 

The cultural and historical knowledge I gained is one of the most important reasons for 

this research to be carried out now. The loss of cultural knowledge and history among 

Indigenous Peoples due to colonization has the potential to be gained back through 

these kinds of educational activities, and there is no better time than now for this kind of 

research. People can gain confidence and pride in knowing more about themselves, 

history, and culture.  

Seabird Island First Nation Strength of Claim Project and Stó:lō Research and 

Resource Management Centre (SRRMC) can be virtual places to make personal 

meaning and connections. As mentioned earlier, on many occasions, I began to search 

for more information in the archives about something interesting I saw or heard in the 

oral stories. I began searching for more information, and my community knowledge 

grew with the search and the answers I found. The ability to gain knowledge through 

virtual archives and listen to oral stories by community members can become a 

commonly used vital resource. However, I think this research can facilitate the learning 
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and interest in the archives to be used as a standard tool for Seabird Island First Nation 

students. It is essential to create educational programming that stimulates interest; the 

visual research methods used in this research can help to engage the students.  

Not all Seabird Island members live on their ancestral territory for various reasons. 

Through virtual archives, students (and other members) can access their culture and 

heritage from any location provided they can access WIFI and a computer or phone. As 

a young Indigenous person growing up on Vancouver Island, I did not have access to 

such resources, nor did they exist in digital format. It has been a privilege to be able to 

connect to these resources throughout this research project, and I hope to be able to 

create educational programming that can be used by anyone interested in engaging in 

learning about Seabird Island's history. Still, my priority is Seabird Island members and 

those who attend Seabird Island schools. This research can lead to an increase in 

literacy and interest in virtual archives. This research aims to make archives more 

accessible and useful in the lives of the Seabird Island First Nation. Colonialism has 

disrupted Indigenous knowledge systems, and these tools can also help with 

strengthening land claims.  

 My participation in this research widens the scope of Indigenous perspectives in the 

anthropological discipline by sharing my unique view. Through the Living Lab and the 

graphic stories, I have used my memories, recollections, and stories to show my unique 

perspective. In doing this, it can break down harmful Indigenous stereotypes. I am only 

one voice in the mosaic of Indigenous voices in academia.  

5.4 Who does this Research Benefit? 



59 
 

Since I am a member of Seabird Island First Nation and this thesis project fulfills partial 

requirements for a master’s degree in anthropology at the University of Victoria, this 

research will directly benefit the community of Seabird Island First Nation as I use my 

findings to further work on projects in my community.  

Young people and students on Seabird Island First Nation stand to benefit the most 

from these educational projects. Strengthening and investing in young community 

members will help the community flourish long term. This research is significant for 

young people to become familiar with their archival history and to engage in culturally 

appropriate learning materials. A community can connect with oral stories and become 

secure in their cultural bond. The methods in this research project are inclusive and can 

be tailored to suit all ages. I intended to create research that could directly benefit my 

community and provide research for engaging in culturally appropriate education.  

5.4 Looking Forward to the Future 

As I have mentioned, I see a future for this research in my community. I plan to carry 

out all my intentions for this research to see the benefits. Like my understanding of 

Archie Charles’ intentions by sharing oral stories that highlight the importance of 

community unity and connection, I hope that through my graphic stories and research 

methods can create a tools for bringing Seabird Island First Nation community together 

through drawing, Indigenous Archives, and oral stories. However, this research can be 

applied to any archive and community, given proper local cultural protocol is met. I see 

how this can foster community connections, bridge understanding, and promote 

reconciliation.  
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The fieldwork was completed virtually and not physically on Seabird Island First Nation. 

I sat with my laptop or phone in various places such as apartments (I have moved three 

times throughout this work) and working in cafes or public libraries in Canada and 

Qatar. I worked through the fieldwork and found a way to connect to my culture through 

virtual space. I realized through this work I could soak up culture and history in a virtual 

space.  

5.5 Conclusion 

Throughout this research, personal and community intentions and responsibilities 

steered the work through a Stó:lō lens. Archibald’s Storywork gave insightful Indigenous 

knowledge, wisdom and guidance while working in academia and fieldwork that became 

very applicable to this research. I reflected on advice given to me by a Snuneymuxw 

Elder about how it is to be an Indigenous person working in an academic space and 

how to do right by myself and my community.  

This research is important for finding visual, engaging, and inclusive ways for all people 

to connect to their culture and history through drawing and archives. This research 

project will further learning and education in my community. This research sparks 

curiosity about one’s history and culture, resulting in knowledge-seeking and learning. 

The graphic stories and drawings created from this research have the potential to 

continue to engage readers in reconciliation. It is possible for cultural sharing and 

connection-building between all peoples to take part in these exercises from multiple 



61 
 

archival sources, exposing people/students to learning, seeking knowledge, and 

understanding through personal connections and drawing.  

I intend to follow my promise to build upon this foundation for school programs to benefit 

my community and our educational curriculum. I experienced increased knowledge of 

my culture and history throughout this research, and I hope the educational curriculum 

created from this research can offer the same to Seabird Island students. I hope anyone 

interested in learning more about Seabird Island's history and culture who doesn’t live 

on the reserve will have the chance through the archival databases.  

This nurturing cultural work can only benefit both the self and the community. It can 

promote social awareness and reconciliation when used cross-culturally. I am curious to 

see how this work will develop and inspire other work in the field. I am so thankful and 

appreciative that this work took place, and I cannot wait to see how these educational 

programs are developed and implemented. This is one way of creating educational 

programming, and I hope that future generations will benefit from this research and be 

able to relate to it uniquely.  
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Appendix A: Living Labs 
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