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ABSTRACT 

In order to determine the constituents of the experience of 

dropping out of school, a phenomenological analysis was made of the 

responses of twenty high school dropouts to a questionnaire regarding 

their experience of school before deciding to leave. 

Results of the present study support existing literature and 

research which suggest that attention be directed towards school internal 

factors; students expressed a need for autonomy, feelings of futility 

and boredom, conflict with teachers and administration, disillusionment 

with intellectual dishonesty, and concern that school was an inappro­

priate place for personal growth. Little or no concern was expressed 

over school external factors such as finding work or gett·ng married. 

Examiners: 
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CHAPTER ONE 

STATEMENT OF PROBLEM 

The hi gh school dropout is frequently seen as a prob l em to him­

self and to his family. He is also the subj ec t of conc ern thr ou ghout the 

world. Much research h-1. s been carried out in an a ttemp t to di scover both 

the causes and t he consequences of his defection, An accepted definition 

of a dropout (Putnam, 1963) is a pupil who l eave s a school, for any rea ­

s on except death, before gradua tion and without transferring to another 

school. The term dropout is used most of ten to designate an elemen tar y 

or secondary pup il who has been in membership during the r egular school 

term and who withdraws from membership before gr aduating from secondar y 

school. For the purposes of thi s study, since the available records are 

known to be nisleading , the self-report of the studeot--his own defini­

tion of his situat ion as dropped nut--was accep ted , whether or not h i s 

name appeared in the official record s of dropouts for his school 

dist.:ict. 

In the past , the t radit ional image of the schoo l as the gate-

way to learn i ng and prosperi ty has been such that when a 3tudent did 

leave before gradua t ion, th e questions ask ed t ended to centre on the in­

dividual rath e r than on the institu tion, Recent studie s (Holt , 1969; 

Rogers, 1969; United Community Servi c es of Vancouver, 1970) however in-

dicate that not only are no adequate answers being found to the problem, 

but tha t the questions themselves may be being asked in the wrong place . 

~ ther th.:m continuing to consider the student as problem, ti1e mor e ap­

propriate inves ti ga tion may be of the problem school . 
- -

In Canada the na tional dropout r at e is estimated at 48% by the 

Dominion Bur eau of Statistics (1965) . It is su gges ted her e that any 
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system which a ~xu-ently fail s to meet the n eeds of nearly ha lf the people 

who are compul sorily i nvo l ved with it may be qu est i oned , certainly as to 

its methods and even as t o the necessity for its continu ed ex istence in 

its pr e3ent form. Li t tle work has been done in this country i n the area 

of dropouts other than the statistical records kept by the provinces of 

grade retention r 3t es over the years . The Canadian Teachers Fede r at ion 

cit es 160 books and pap~:=s i n "School Dropouts", in the series l3i blio ­

Braphies in educ a tion (1971) , only six of which ar e concerned with 

Cana dian da t a . In view of t11e seriousness of the situation , this short­

age would seem to indicate the need of further investigation. More 

support for the need for further stud ies of dropouts comes from the 

diversity of opinion that exists as it is reflected in both the national 

and the international literature. 

Although the dropout problem seems quite cri tical, little at­

tention has been pa id to the vi ew of the group most immediately con­

cerned , the stud ent s themselves . As it is the student who makes the de­

cision to st ay in school or. to drop ou t , it seems both relevant ar.d im­

portant to attempt to uncover some of the factors invo lved in that de­

cision from the viewpoin t of the person who makes it . The prima-::y pur­

pose of this study was to enquire , in a beginning way, into the direct 

experience of dro pping out of school of a group of young people . The 

major approach t o t he literature for this study is to provide an histor­

ical context. M_9s t existing studies examine factors that li2 outside 

the schoo l or ar e bc:sed on teacher 1 s and administrator's perception of , 

the student's s itua tion. Thus a need was seen by the author to ask the 

students thems e lves to discuss their experience of deciding to drop out 

of school , Further, since the direct r eactions of individual students 
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were soll gh t, a method was selected which is fr ee of the restrictions in­

her ent i n a formal questionnaire . Those studi es that do at t empt to in­

v es ti ga t e student opinion, as far as the res enrcher is aware , all involve 

the use of s tandardized forms whi ch may structure the r esponse s that are 

obtained . I n the present study thos e factors whJcn lie outside the school 

were termed "school external" and were defined as concern i ni socio­

economic and environmental cons iderations r e lating to the student . 

"School internal " factors concern ed schoo l administration, curriculum, 

general teach ing pa tterns and attitudes and student-teacher r elat ~onships. 

Of the six stud ies mentioned ea rlier that are s pecifically con­

cerned with Canadian high school dropouts, only one (Breton and McDonald , 

1967) survey$ the Canadian national scene and attempts to identify situa­

tional factors . Many school district s and some groups s~ch as the United 

Community Serv i ces of the Great er Vancouver area in their publicati on 

The school and th e dropout (1970), have made ind ividual studies of the 

problem. However, of the provinc es , only Alberta, British Columbia, New 

Brunswic~ and Ontario have conduct ed dropout studies (Saskatchewan has 

started such a study this ye ar) , nn<l i n none of thes e provinces' s tu<lies 

has any att empt been made, as f ar as this researcher is aware , to sample 

the student's viewpoint. 

The Breton and McDonald ( 1967) s tudy which did consul t student 

op in ion, us ed standardized questionnaires which structured responses i n­

to categories such as "to get a job", "to make my own living", "to get 

married", "di sliked school", and "don't know". These cat egories fit the 

stereotyped picture of the hi gh s choo l dropout given by Cervantes (1965) 

which repr esen t s a consideration o f ma inly school external factors. 

School internal factors such as the emphas is on cur riculum and teaching 
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(at the expens e of s t udents and learning) suggested by Rogers (1969), or 

the underachi eving school described by Holt (1969), are ignored, These, 

and other works discussed i n Chap ter Two, comprise a body of l i tera ture 

strongly indicat ing that early stud en t leavi.ne may iL la:::-ge part r esult 

fro m student di s satisfact i on with th e ir schools rather than from socio- X 
economic factors or the desire to ge t married. 

The purpose of the pr es ent study was to di s cover how the stu­

dent himself exp erienc ed his situation prior to leaving school. The 

method employed gives students a n opportunity to name the problems and 

concerns that were uppermost in their minds at the time of leaving 

school. By mear.s of a phenomeno l ogical analysis (van Kaam, 1969) of the 

students' experi ences innnediately pr ior to leaving school, the constit-

uents of that experience can be identified, The phenomenol og ical me thod 

developed by van Kaam (1958) and us ed in this study is inductive, start­

ing from the collected data of subjective ex~ierience and moving to a 

description covering the data of the s ample. It is usually used to un-

cover and explicate subjective exper ience s which are 11 common11
, basically 

constant under va rious co!1ditions and distingui shable from other exper­

iences (van Kaam, 1958). The constituents of the experience are the 

parts, elements or componen t s n ecessary in forming or making up a whole. 

Constituents of an experience are abstr actions, not a lways existing as 

really separate elements a,;,art from the whole, but separately identifiable. 

It is not propo s ed here tha t constitu ents of experience and 

causal factors i n dropping out are necessarily synonymous nor that the 

use of this me thod c an, or even should, d i scriminate between school in­

ternal and school external fact ors in such a wa y that the different view-

points become polariz ed. Rather, it is hoped t ha t by its u s e, one or 
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more significant areas of concern to the stud ents th emselves may be in­

dicated in which furth er questi ons may be as ked. 



CHAPTER TWO 

A REVIEW OF THE RELATED LITERATURE: 

.£.?rt One--The Interna tional Scene 

In 1969 , the International Bureau of Education became an 

integral part of UNESCO and in J uly 1970 their fi rst joint meeting was 

held in Geneva. In h is opening speech, M. Rene Maheu, Director General 

of UNESCO, sa id that, although edu cational wastage, the theme chosen for 

the conference, was widespread, little investigation into it had been 

done and that " work on the basis of what measures might be adopted 

to remedy the pr esent situation is still in its infancy." Because of 

the unique character of the conference, the final report is summarized 

here in some detai l as the most complete picture availab le of the world­

wid e concern over school dropouts. It is also considered particular ly 

appropri a te to the present study in tha t the emphasis throughout the 

conference was almost exc l usively on school internal factors. ·",f 

Wastage, defined as the under-deve lopment of human resources, 

occurs both in the dev eloping nations and in countries with highly 

develo pe<l and sophisticated educational systems. To reduc e this wastage, 

the UNESCO / IBE r eport suggests tha t changes, both in educational struc­

ture and in the relationship between pupil and tea cher will have to come 

about. 

It was generally agreed that the content of education should be 

constan tly ques tioned and examined to produce true reform. 

The report constantly stressed the ne eds of the individual stu-

dent, for too often it appeared" •• that the compartmentalization of 

subj ec ts and the rigid traditional attitude towards subjects on the 

syllabus meant that the individua l was impr isoned within th e knowledge 

______. 
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he acquired 11 (p. 13). The proc es s of acquiring knowledge should give the 

student more th an the oppor tunity to receive informa tion passively; 

rather he should be allowed to se lec t what he learns and as sess i ts valu e . 

He should not be expected to r eceive a training for a specific job shown _ 

in the tabl es worked out by an anonymous pl anner, but be given a training 

which would enable him to choos e his own occupation and change it in the 

future as the need arose. 

Finally, the report concludes, within the prevailing sys tems 

of evalua tion, too often the student considers himself as a failure and 

as a victim of that system. His knowledge should be assessed not so as 

to show what he can not do, but r a ther what he can do . 

Recognition must be accord ed the concept that the school no 

longer has a mono poly on edu1.,ation. Student knowledge and attitudes 

often result to a l a rge extent fr om out-of-school activities and expo­

sure to the mass media. Existing structures must become more flexible, 

and must aim at deve loping an ap t:itud~ to --le rn even more than at impart­

ing knowledge. Teachers themselves mus t l earn, . at only to understand 

~ --------the student be tt er, '-1-t- · kn-cwt° emselves better in order to ensure a 

teacher-student rela tionship based on a positive attitude. They should 

be given opportuni ties to acq~ire a wide experience in life and in their 

careers if they a r e to guide students adequately. 

In the United States the problem of educational wastage has 

reached such propor tions that twice wit~in the last decade a President 

has felt it neces sary to bring t he matter to the attencion of the people. 

In his State of t he Union Me ssage to Congress on January 14, 1963, 

President John F. f.ennedy urged the American people to become aware of 

the seriousness of the school dropout problem saying, " •• • the future 
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of any country which is dependent on the will and wisdom of its citizens 

is damaged, and irreparably damaged, whenever any of its children is not 

educated to the fulle s t extent of his capacity .•• " (NEA Research Memo, 

1963, p . 10). Again , in 1965 President Johnson r e iterated, 11 
• there 

is a darker side to education in America ••• almost a million young 

peopl e each year will continue to quit school if our schools fail tc 

stimulate their desire to l earn. the cost of this neglect runs high, 

both for the you th and for the nation (Schrieber, 1965, p. 14)." 

Lucius Cervantes has carried out extensive sociological re-

search among school dropouts in the United States, examining the socio­

cultura l and psychodynamic factors involv ed in the dropout phenomenon 

(1965). Using an interview schedule and a matched sample technique, 

Cervantes drew a picture of the typical dropout which main ly emphasized 

school external fact ors . Among these were membership in a large, unhappy 

f amily , parents who had not progressed beyond the eighth grade, parental 

inconsistencies in affection and discipline and a fatb C?r who was absent 

or perceived as weak. The student had behaviour problems requiring dis­

ciplinary measures , had changed schools frequently, showed a weak 

deferred-gratification pattern and expressed an inadequate· image of self. 

Littl e attention was paid to school internal factors, a lthou gh the stu­

dent was described as resentful of authority and express ing fee lings of 

"not belonging" in school. Cervantes cmnMents, 

••• the dropout is no l onger a boon to the na tional 
economy . He is clumsily dysfunctional in the computer ­
precisc, machi:1e -oriented, communication s c.1 turated 
soci ety ..• the appalling fact is tha t t here are s o 
many of him ••• 7,500 ,000 (in the U. S.) during the 
1960 1 s •.• 25% of the country's top tal ent (above 110 
I.Q.) is lo s t through pr emature withdrawal from the 
secondary school process (p . 196) , 
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Here it may be appropriate to note that su ch data have been and are 

bias ed in favour of upper and middle class youth (Pi ne, 1967), who are 

les s likely to become official statistics of any kind, including school 

dropouts, than young people from th e lower socio-economic br ackets. In 

part this may be due to the alternate solutions available to their 

parents, such as private schooling. These solutions are beyond the 

reach of lower income families. Due to this bias, the characteristics 

of school dropout s listed by Cervantes, may in fact bet ter refl ect 

official statistics than a real life situation. More recent research 

also indicates that the dropout may not always be a s "clumsily dysfunc­

tional" as has been suggested. Combs and Cooley (1968) in their study 

of high school dropouts and non-college high school graduates expected 

to find that non-college high school graduates were better off than high 

school dropouts as far as future employment and earnings were concerned. 

"Unfortunately, the results were not consistent with these expectations. 

Not only were the rnale dropouts earning as much as th e controls, but 

they had been earni.ng it longer" ( p. 361-2) . However., when these data 

were collected the dropouts were only about 19 years old. Many of the 

consequences of leaving high school prior to graduation may not become 

apparent until l a ter in life. 

Many soc ia l and educational critics, for exam~le Carl ~agers 

(1969) and John Holt (1969), suggest that , rather than doing more re ­

search into the student-as-problem, a contextual emphasis is needed . 

This means examining the school and how students percei.ve schooling rath er 

than studying th e personality or socio-economic characteristics of pupils. 

Rogers sees that" •.. nearly every student finds that l arge portions 

of his curriculum are for him meaningless'' (p. 4), and that classroom 



l earn in g becomes a fu t il e ex ercise i n learning mat er i a l wh ich has no 

persona l mear. i ng . To fu rther qu o t e Rogers : 

in t he vas t ma jor i t y of our s chool s a t all educa tiona l 
l evels , we a r c l ocked i n t o a tr aditiona l and conven­
t iona l a ppr oa ch wh ich makes significant learnin g im­
prob abl e i f no t impo ssibl e . Wh en we pu t t ogether in 
one sch eme such c l emen ts as a pr escr ibed curr i culum , 
s im i l ar as signments f or a ll students, lec t ur ing as a l ­
mos t the onl y mode of ins t ruct i on , standar d t est s by 
wh i ch all s tud en t s a re ex ternal l y eva luated and instruc ­
t or chosen gr ades as the mea sure of l earning , t hen ~e 
c an a l most guar ant e e t ha t meaningfu l learning wil l be 
at an abs o lute minimum ( 1969, p . 5) . 

Holt su gges ts t ha t mos t, if no t a ll, schoo l s a r e 11 bad pl ac es 

fo r ki ds", plac es wh er e the ch il d l earns that he :. s 11 
••• worthles s, 

fit on ly to take other peo pl e ' s ord er s •.. to dod ge , bluf f, fa ke, 

cheat and to be l az y" (p, 18- 19 ) . He views wi th concern the s ituation 
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at the pres ent time i n th e Uni ted States wh ere 11 
••• hav i ng spent ten 

years mak i n g t he childr en ha t e s chool so much t ha t t hey drop out, we 

then s pend al l kinds of money trying to f igur e cu t how to make schools 

a ttractive enough so tha t they 11l come ba ck in11 (p . 183-4) . 

In Great Br i t ain th e minimum s chool l eav i ng a ge is 15. Al ­

though dur i ng t he 1960 ' s 40- 45% of the student s left at th a t time, a 

large percentage of them con tinued the ir education under the furth er 

educat i on sys t em (V enabl es , 1968) . By this pl an, employer s a re encour­

aged to give thei r youn g emp lo yees a regul ar number of hours of f ea ch 

week t o ena bl e t hem to carr y on with the i r s t udies, and this pro gr amme 

is state subs i d i sed , The s ys tem i s apart fro m the universities and 

off ers an enormou s selec tion o f cl a sses a nd courses a t local colleges. 

In her book , Leavin g school and st art i ng work (1 968) , Venables comments 

that one r ea son giv en fo r th e popular ity of t hes e co l l eges is that 
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II you're not a 1-: i d anymore" (p . 7). A system of schooling \,·hich 

has the power t o r etain the ma jority of adolescents , requires a change in 

attitude t owards many ad olescent learners . In Venab l es' wo r ds: 

Earlier phy s ical maturity and chan ging id eas about 
early marri~ge make it dif f icult for s ome 15 and 16 
year olds to agree to r emain school children fo r a 
fu rthe r 2 or 3 years . .. i f we eec ide that a 
l onger school i.ife is essen::.-ial , both for th e in ­
dividual and t he nation , then t here will be ne ed 
for a widespread change of attitude to ado les cent 
l earners (1968 , p . 7) . 

To bring abou t a nwid esp read change of atti tudes to adolescent 

l earners", adults must consider the adol e.s ce nt s 1 ex periences of school­

ing , The numero us obs tacles to such attitude chan ge in c lude the ambi­

valence of adu lt feelings towards the young ," ••• t he older genera­

tion is constrained t o torment as well as test (Venables , 1968, p . 3).'' 

Part Two--Car;.ada 

The national dropou t rat e in Canada is estimated at 48% 

(Dominion Bur eau of Statistics, 1965). Grade nomencla ture i s not stand-

ard for all t he provinces . In order to gi ve nationa l total s of estima ted 

retenti on r ates , t he DBS has combined provincial gr ades to desc~ibe 

specified leve ls . 

Caree r decisions of C&nadian youth (Breton & Mc~onald , 1967) 

was the only re cent study concerned with Canadian students ' reasons for 

their decision to leave school or to stay in availab le to the researcher, 

The authors publ ished the preliminary, descriptive results of a survey 

of the educational and occupatfonai choi ces of a little over 13% of 

Canadian seconda r y school students . A cross- sectional design was used 

to simp l ify administration and minimiz e the amount of time requi red for 

the project. 
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Data was coll ected from approximately 375 schools, 8,000 

teachers and 150,000 stud ents . The stud ent questionna ires were divided 

into two ma in part s : 

A. You and your school, 

B. Your educational plans, 

Of neces s ity, a ll the responses to B were a priori to the educ a tional 

plans discu ssed, From thes e r e sponses, however, some interesting indi-

cations appeared. To the question , "When you finish your education, 

what type of work or occupation will you be most qualified to go into?" 

32.2% of Senior Se~ondary students across Canada indicated that they did 

not know and 28.8% stated that they did not know what type of work or 

occupation they would like most if they had a choice (p. 65) . 

To the question, "Do you think you will leave school soon, 

leave later or stay until finishing?" 67.8% said that they would definite­

ly finish high school (it should be noted here that this figure is some­

what higher than the estimated national average of 52% who do actually 

complete high school). Tho s e who did not plan to finish gave the fo llow-

ing res ponses to a further question as to their main reason for leaving: 

- To get a job 
To make my own living 

- Poor marks or grades 
To ge t married 
Becau se of financi a l 

bDislike s chool work 
Othe r 
Don't know 

and be independent 

bl ---.,; ", pro ems, 1 
1 

.. 
Boys and girls were about equally likely to say that they will probably 

or def i ni.tely fini sh high school. The difference va ried depending on 

grade level, bu t t ended to be around 3% in favour of the gir ls (p. 19) . 
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The proportion of s t udents who def init ely planned to finish 

high school diff ered considerab ly from province to province, from 60.9% 

for Qu ebec to 80.7% for British Columbia (p . 65). However, as h as been 

previously mentioned , these fi gures were obtained "befor e th e fa c t" and 

as yet no comparison has been published between estimat ion and actuality. 

It is also import ant to be aware, in consinering t he project ed r eas ons 

given by students for their possible school wi thdrawal , that cat egories 

such as "dislike school work" , "other", and "don't know", which acc:oun t.ed 

for 44.6% of th e whole, probably meant something diff erent to each stu­

dent who responded affirmatively. 

In 1970 the United Community Services of the Greater Vancouver 

area published a report, The school and the dropou t, The report re-

viewed research findings on stu dent dropout and dissatisfaction , drawn 

from published studi es in the f i e lds oi educ a tion and the socioJ.ogy and 

psychology of education. The report relied heavily on research con­

ducted in the United States and Canada. 

This report, which pl aced great emphasis on the role of school 

internal factor s in earl y student ~•ithdrawal, made tl:e following major 

proposition: 

That dropping out, student dissa tisfa~tion and low 
commi tment to educationa l values are in l arge µart 
responses to thr ee , not neces sarily mutually exclu­
sive, factors : educational fai lure, perc eived ir­
relevancy of formal educa tion and a lack of involve­
ment on t he part of t he student in the proc es s of 
education (Un ited Commun ity Services of Vanc ouver, 
1970, p. 69) . 

It was su gges ted by the research evidence cited in this study 

that the phenomenon of dropping out is not a respect er of social back­

ground, intelli genc e or pers onali ty type, and that concentration on 
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school interna l, r a ther than on school external factors is indicated for 

identifying the s ource of the pr oblem. Schools were seen her e as being 

(with the possible exception of prisons), " •.• the only ubiquitous, 

uniform, compulsory, government control led social institutions which 

have a wholly c a pt ive client ele (Unit ed Community Servic e s of Vancouver , 

1970, p . 28)." 

The report The school and th e dropout concluded by stating 

that findings taken from a broad spectrum of educational research sub­

stantiated the proposition quoted above and suggested that the nature of 

the authority-system and the teaching-learning structure in n~st schools, 

positively contributed to educational failure , perceived irr e levancy of 

formal education, student dissatisfaction and lack of involvement in the 

educational process. The authors of the report stressed that it was not 

their intention to accuse the schools of malperformance of duties , bu t 

rather to suggest that internal resistance t o change and problems of in­

novation, implementation and evaluation have left them inadequate to 

accommodate and institutionalize chan ge . The public school has retained 

features which are inappropriate to the demands of modern society . 

Today, there is a greater emphasis on the schoo l s ' 
r esponsibility for all youth for longer periods of 
t ime, not only in terms of academic and vocational 
requirements but also in t erms of social attitudes, 
i nterpersonal competence and ma turity. Too many 
aspects of the school system are inade quate for this 
expanded ' task . .. the problems of early school 
l eaving and the disaffection of youth won ' t be solved 
by a simple categorization in terms of "dropout" and 
" aliena ted" . These concepts are too global and too 
diffuse, and, above all, they fail to highlight the 
social processes by which young persons come to re­
j ect the legitimacy of the school system (United 
Connnunity Services of Vancouver , 1970 , p . 69) . 

-
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A differ en t approach to the unde rlying problems of dropouts 

was taken by Dr. Aaron Bindman of the Un i versity of Saskatchewan (1966), 

who suggested that an exa ggerat ed "pseudo -psychological" emphasis on 

individua l i sm " which r egards the individual as a self-contained 

unit (Hindman, 1966, p. 24)'', i gnores th e process of environmen t al in­

fluence on behaviour and stops researchers from asking the more impor­

tant question, "\..'h at i ::: wr ong with socie t y ?" "I submit that we resist 

the hard look at society because we beli eve that we can sufficiently 

manipulate the individual .•• to reori ent • h im, no matter how 

disorganized and di sorienting our society may be (Bindman , 1966, p. 25)." 

He commented that young people from affluent homes are increasingly 

found among high school dropouts. 

In discussing possible solutions, he suggested that although 

any steps taken to overco;ne the problem would be expensive, they a1ight 

not be as ex?ensive as failing to equip youth to make " • a reason-

able adaptation to the requirements of a modern complex society (Bindman, 

1966, p. 28)". At present, many school s are attempting to increase their 

holding power by making school work interesting, exciting and stimulating. 

This Bindman saw as an entirely false hope on the grounds that reading, 

writing, and arithme tic could never, under any circums tances , be as 

stimulating as a r id e in a car with a co- ed . Also, the result of making 

school "fun" too often turned out to be a diluted curriculum which lacked 

substance . 

Bindman offered two possible solutions to the dropout pheno­

menon . One was based on what some psychologists have called a "psycho­

social moratorium" for youth during the stressful years of social and 

physical maturation . An adapt a tion of th i s would involve young people 
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remaining in school and would require the development of a se t of school 

sub-systems as holders of students within the high school. Many high 

school athletes today for example, have only the loos es t attachment to 

the more acad emic aims of their school , but remain in order to t ake part 

in the sporting activities that they see as important in their lives . In 

much the same way, Bindman suggested, this concept could be broad ened to 

include many other eJ~ tra curricul ar activities which would be attractive 

enough to keep the student s in school. 

The second plan put forward by Bindman involved the introduc­

tion of a distributive education programme (al ready being adopted in 

some of the urban cen tre high schools in Saskatchewan), or "time-ou t " 

for work. In this ~pproach, the students are helped to find work 

loca lly ( for which tr.ey are paid) for half the day and attend school for 

the other half. 

Thr~e localized studies were reviewed. Hall and McFarlane's 

study of "Paulend", a typ i cal Ontario community, in Transiti.on fro m 

school to work, (1 965) , Ranciers' case studies of high school dropou ts 

in a rural school division in Alberta (Alberta Journal of Education 

Research, 1963) , and Dumka' s intervie\.!S with one hundred dtopou ts re­

ported in The B. C. Teacher (Septenber-October, 1970). 

Transition from school to work was an intensive indepth study 

made in "Peul end" to d~termine how school achievement was linked to (a) 

job opportun ity , (b) income, (c) unemploymen t, and (d) work achievement . 

Students dropped out during all five years of the Ontario hi gh school 

programme. The lar ges t ~roportion left in grade 10 and another large 

contingent in grade 12 . Hall and McFarlane sta ted that "It would a ppear 

that intell igence is roughly co rre la ted wi th survival in high school, but 
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enough bright students drop out early and enough du ll ones carr y through 

to the end to cast doubt on intelligenc e tests as good predictors of 

school performance (p . 75)". Boys fell out of school to a greater extent 

than gir ls did and were more likely than girls to have trouble finding a 

job when they did, They also experi enced longer periods of unemployment . 

Ranci er (1963) conducted case studies of t en high school drop­

outs in a rural school d ivision in Albe.rta to find out why they left 

school and if and how th i s c ou l d have been preven t ed , Six significant 

simil arities in the reasons given for withdrawal emerged . All the drop­

outs wanted to take ccu rses of a more vocational nature than those 

offered in an academic prograrmne , "Outs ide attr ac tions" (classified by 

Rancier as ranging fr om boy or girl friends to desire for financial and 

social i ndependenc e) , played a l arge part i n the rea sons given for leav­

ing school. F inancia l difficulties wer e of ten mentioned as an excuse 

for l eav ing school early , but Rancier su ggested that" ••• it must be 

considered that there appeared t o be some rationalization in using this 

as a reason (p. 20) ." Dislike of school and t eacher s , the negative feel­

ings of parents towards school and personality probl ems that pointed to 

the dropout as an iso l ate or near isolate i n school were oth er important 

factor s related to early school withdrawal . It was also suggest ed here 

that it was not the less b.telligent who l eave school before graduation. 

In Vic toria , B. C., Dumka (1 969 ) interviewed 100 dropouts from 

the Greater Victoria School District and 100 stay i ns in the same area as 

a basis for comparison . The f indings s howed that there were character­

istic dif fe renc es in home and school experiences of the two groups . 

Dropouts had a higher rate of gr ade fail ure, r eading re tardation, truancy 

and r ate of absence; they did not receive less counselling than s tudents 
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who stayed in school, but both groups agreed that the services offered 

were inadequate, Dropouts felt that they were less accepted and under­

stood at home and at school than stayins did and they became resentful 

of corporal punishment, which merely served to intensify their dislike 

of school. They took part in fewer extracurricular activities than stu-

dents who stayed in school and felt th a t they were both academically and 

cultural ly disadvantaged . The majority of dropouts, at l east in the 

greater Victoria area , did not come from the lower socio -economic levels. 

Dumka questioned the attitude of the school towards some stu-

dents and suggested that" . when certain pupils withdraw from 

school, there are sighs of relief from the staff and administration. 

Another school problem has left1 ( p. 27) • 11 He stres s ed that the re­

sponsibility of the school to the student should not end when tha t stu-

dent drops o~t . Rather , through competent counselling and a well organ-

i zed follow- up prograrmne , students should be encouraged and enabled to 

return to the system, even after they have once withdrawn from it. tf-
This chapter and the preceeding one were intended as a broad 

contextual review to provide a framework for the study which was carried 

ou t in Victoria by the researcher . It was hoped also that it might 

ser11e in some way to point up the complexity of this mult i-faceted pro­

bl em and the diversity of ppinion that exists . 

To the author, the word "dropou t" itself has an unfortunate 

connotation, carrying with it an intimation of an almost inevitable pro­

cess of attrition within which the student is powerless to act . It is 

suggested here that many so called dropouts are in fact driven-outs or 

break-outs, young men and vomen who have taken dec isive action to escape 

a situation which they have come, over a period of years , to perceive as 

untenable . 

7 

I 
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CHAPTER THREE 

RESEARCH METHODS: DISCUSSION AND PROCEDURE 

Res earch surveys invo lving the use of questionnaires have been 

much in use during recent year s, resulting in the accumu lation of a mass 

of statistical data . A problem arising from the use of standardized re­

search ques tionnaires may be the inadverten t imposition by the investi ­

gator of response categories which fail to allow the subject sufficient 

latitude in which to express his views. 

One value of the phenomenolo gica l method which w~s used in this 

study is that its use guards aga inst subjectivism, defined by van Kaam a s 

II the one sided attempt by an inves tigator to impose man made cate-

gor ies , me thods and schemat a upon objectively given data (1969, p. 305)." 

The use of any method is only provisional, and must be open to change i f 

it fails to lead to a deeper understanding of the subject, The phenom­

en.ological method wa s used here as a f i rst approach which does not re­

strict the phenomena under study to an establi shed s tructure of th eoret­

ical constructs . 

Deciding to leave school is seen a s distinct from other deci­

sions made in every <lay l ife to the exten t that any decision made 

differs from any other , Processes of decision making may have much in 

common, but the experience of t~at decision, the constituents or compon­

ents involved, may differ both quali ta t i ve ly and quant i t a tively each 

time a decision is made . The experience of dec iding to get married, for 

example, may be pr esumed lo differ f r om deciding t o turn off the tele­

vision. With in these decisions, one experiential phenomenon i s di s t i n­

guishab le by an ind ividual from another , although certainly not as 

cl ear ly as a physi.cai entity wou l d be. 
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The purpose of this study was to discover the areas of common 

experience that might exist among individuals who decided to leave 

school before completing their studies. The study cons idered whether the 

experiences of that decision conta ined elements or components common to 

more than one person who made it, and what those elements were. 

Phenomenological Analysi s 

The complexity of such a decision may make it appear difficult 

to isolate su ch a phenomenon as "experience of school", although every­

day conversation does indicate a connnonality of experience affiong early 

school leavers, An assumption of this type, intuitively valid though it 

may appear, does not serve as an adequate found a tion for further theoret­

ical development. It me.y be possible, however, to arrive at these 

commonalities in a more precise and scientific way by means of a method 

such as a phenomenological analysis. 

There are six operations in the scientific explication of the 

data in a phenomenological analysis: listing and primary grouping, 

elimina tion, reduction, hypothetical identification, application and 

final ident ific a tion. These steps do not always occur in the order in­

dicated and they may tend, in practice, to overlap one another, but 

11 
••• they form a set of ordered abstractions partly describing the 

complicated menta l process that th e phenomenological scientist exper­

iences as a natural totality (van Kaam, 1969, p. 325)." 

For this study, the data was collected by means of a question­

naire which was complet ed by the subjects, The initial form used in a 

brief pilot study (Appendix A) clos e ly followed the outline given by 

van Kaam (1969, p. 331). The subjects were 12 girls, ages ranging from 

16 to 22, all of whom had made some radical change in the ir life styles 
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during the previous 12 months. For some it was leaving school, for 

others, l eaving university or a religious order or, in one case, the 

t ennination of a personal relationship . Girls were chosen for the pilot 

study because it had been decided to use male subjects for the actua l 

study. Since anonymity was an essential feature of selec tion, there was 

no other way of ensuring tha t the same subject was not used twice. 

The sub j ects used in the pilo t study wer e contacted by the re­

searcher and asked if they would be willing to help by giving half an 

hour of their time. All bu t three wer e personally known to the author 

and were chosen because their circumstance.s seemed appropriate; the 

names of the other three girls were suggested by those who had already 

completed the questionnaire. They were all interviewed in the re­

searcher 's home and were asked, with a minimum of pre a~ble, if they 

would sit down and complete a questionnaire designed to refer to their 

particular situation. For e}~ample, girls who had left school were given 

a form with the words "Describe how you felt about school before you 

left," wh ile the girls who had r~cently left the convent were asked to 

complete a form with the words "Describe how you felt about religious 

life before you left ." 

Interviews with each of the pilot study subjects after they 

had completed the i nit ial forms resulted in the elimination of th e 

numbering system used by v an Kaam, which was found to tend to organize 

the r esponses into a po int form, thereby reducing spontaneity. The ques­

tion of confidentiality appeared to be important to all the respondents 

in the pilot study who stressed the need as they saw it for the researcher 

to establ ish a "trust" relc1tionship with the subjects and to maint.?in an 

air of informality. In keeping with thi s aim, and the personal approach 



22 

that was felt to be an integral part of the project, the actual appear­

ance of the form to be used was cons idered to be important . The u s e of 

coloured paper and hand lettering was sugges ted as one means of convey­

ing a less for ma l i mpress ion than the white sheet, typewritt en, that was 

used as the initial form in the pilot study. Several different layouts 

were prepared and the final version, using black hand lettering on legal 

sized pale blue paper (Appendix B) was chosen. The expressed need for 

informality and establishment of a climate of trust led to the decision 

to devote as much time as seemed necessary to each group of subjects be­

fore asking for their help, rather than presenting them with the form 

without any introduction . 

Selec t ion of Subj ects 

Male stude~ts who had been registered in grades 10, 11 or 12 

in the Greater Victoria School District during the academic year 1970-

71 were chosen as subjects. Fifteen of the twenty subjec ts used in the 

study were contac ted through the Greater Victoria Boy's Club where they 

were registered in the Alternate Programme . The remaining 5 were names 

taken from the withdrawal list published by the Greater Victoria School 

Board. 

Approximately forty boys are registered in the Alternate Pro­

gramme . Attendance is checked for specif i c proj ects in which they are 

enrolled , or in cases where they are required to come. Some boys are 

there purely as "soc ia l" members, the majority are continuing their edu ­

cation by corresponden ce course with minimal supervision. Boys wander 

in and out during the day and at any time , some may be present who are 

not officially members. The difficulty of keeping track of who attended 

the club and th e anonymity factor of the study made it impractical to 
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try and reach all forty . In 4 days, the author talked with over 30 boys . 

Some took forms and did not return th em, some stated tha t they did not 

mee t the criteria . Nineteen responses were obtained and fifteen were 

used in the study. The remaining 4 did not fit the criteria , either be­

cause they had l eft school prior to reaching grade 10 or before the ac a ·­

demic year 1970-71. 

Boys rather than girls were chosen for the study fo r a variety 

of reasons. The percentage of boys failing to complete high s~hool is 

higher than the percentage of girls (Whitt ingham, 1966, p. 7). The con­

sequences regarding employment of early school l eaving may be more 

serious for boys than for girls (United Cormnun ity Services of Vancouver, 

1970, p. 2). Boys proved to be easier to contact th~n girls. Girls 

appear able to get part - time work, baby-sitting or in a kitchen, more 

easily than boys . Girls do not exhibit the same tendency to spend the ir 

days together in group s of ten or twelve if they are not employed and 

there is no facility for girls in Vic toria comparab le to the Boy's Club . 

The breakdown of the twenty subjects according to grade level, 

age and me t hod of contact is given in Appendix C. Students from grad e 10, 

11, and 12 only were contacted , and occupational class students were not 

included . Following van Kaam (1969, p. 32), older students were selected 

as more likely to have the written and expressive skills necessary for 

adequate res pons e . Ten responses obt a ined from students who had left 

school while still enrolled in grade 8 confi rmed this opinion, and these 

were not used in the final study . 

The stipulation that students had been enrolled during the pre­

sent academic yea r was de emed necessary in order to minimize the distor­

tion which may be present in data reca lled over a long period of time. 
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specified and because they were ava ilable to the r es ear cher. To reach 
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as representative a group as possible, it was planned originally to con­

tact subject s through a number of different places in the town, Included 

in th ese var i ou s settings were Cool Aid, th e Juvenile Detention Centre, 

the Y.M.C.A . , the Boy 's Club, Middle Earth House, and the Reception and 

Diagnostic Centre at Carey Road , as well as the list of school with­

drawals printed month ly by the Greater Victoria School Board, On investi­

gation of the backgrounds of the boys registered in the Al ternate Pro­

gramme at the Boy's Club however, it was found that they represented a 

wide cross-section of the community and had themselves had experience of 

many of the groups and places named above . An indication of this 

breadth of experience is given in Appendix D, which shows a br eakdown 

arrived at by the researcher in consulta tion with workers at the Club. 

The Alter nate Programme at th e Boy ' s Club provides a work , re­

c reation and s tudy club programme for boys who have left school . Approx­

imately 25% of the members are refer r ed f rom Juvenile Court; for the re­

mainder, attendance is largely voluntar y , as is the amount of time spent 

at the club or out on work projects during the week, The atmosphere is 

informa l and relaxed; smoking is allowed; coffee and coke are available ; 

and an exc ellent r apport exists between the boys and the staff . An 

attempt at data collection was made in Bas tion Square and from Middle 

Earth House. The samples gathered wer e not suitable for this study in 

that the subjects had either left s chool before the curr;ent academic 

year , or had not reached grade 10 . 
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Proc edure for Dat a Col lection 

The fifteen subjects who were reach ed through the Boy's Club 

were contacted during a five day period near the end of the school year . 

An average of 4 hours a day was spent with the boys in the large room 

used by the Alt ernate Pro gramme . The researcher wore jeans and a 

sweater in keeping with the informal atmosphere . 

On the first day, the programme director introduced the re­

searcher to the group of 4 or 5 boys who were in the club, "Hey, this 

is Liz. She:s from the University. Show her where the coffee is." The 

boys are accustomed to students as resource people and the presence of 

one more person from the University was readily accepted. No attempt at 

data collection was made at that time. It was felt necessary to estab­

lish a good relationship with as many of the boys as possible before ask­

ing them to respond to the questionnaire in a personal way. For the re­

mainder of the day, the author sat, listened, drank coff ee , talked, and 

acted as resource person for thos e boys who were studying. 

On the second and subsequent days a pile of blue questionnaire 

forms was placed on a table by the r esearcher. When a form was picked 

up and commented on, the researcher explained her work and-enumerated 

her criteria to one or more boys who appeared interested. Boys who felt 

that they met these criteria were asked to take a form and complete it 

if they had tim~. Similar contacts we~e made during the three days with 

individuals and with small groups. As often as was necessary, the 

following points were made by the researcher, approximately in this 

order and in as informal a manner as possible. "I am a graduate student 

at U. Vic., ~orking on a master's thesis. My interest is in people who 

leave school before completing. I hear reasons why this happens, but they 
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come from administrators, teachers, and parents. I don't h £ar what the 

people who are actually doing the leav ing- -you--what you are saying. I'd 

like to know about that. If you have time, you could help me a lot by 

doing this (indicating the questionnaire). I'd really appreciate 

Each sub ject compl eted his own questionnaire in his own time . 

No limit was set and some of the boys asked to be allowed to take the 

form home with them and do it in the evening and bring it back the next 

day. When a form was handed bac k, the researcher made a point of fold­

ing it and putting it in a file, without looking directly at it or the 

subject as it was felt important to support the claim of anonymity which 

was made throughout the stu&y. This cl a im would have been affected if 

any attempt to link a subject with his response had been observed. 

In addition to contacts made at the Alterna te Program.~e , the 

names of 51 male students who had withdrawn from school and who appeared 

to fit the criteria already specified, were obtained from the list of 

withdrawals issued monthly by the Greater Victoria School Board. This 

extension was carried out to obtain r esponses from as varied a gr oup as 

possible, and it was felt that in this way subjects who were actually 

employed might be contacted. A personal letter (Appendix E) was mailed 

to each of them with a copy of the questionnaire and a stamped envelope 

for its return to the researcher. Out of a total of eleven written re-

plies, five were us ed in the study; five of the remainder had been des­

cribed inaccurately on the list of withdrawals and did not in fact fit 

the required criteria , and one arrived too late to be included in the 

analysis of the data. Because so many of the comments made in it echo 

the replies received from the other subjects, this last reply is in­

cluded, in the student' s own language, in Appendix F. 
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Inaccuracies in the withdrawal list were such that no attempt 

was made to follow up nonrespondents. Some students shown on the 

"withdrawals" list had in fact graduated or transferred to other schools . 

Of the first ten letters received by the res earcher , only five actually 

fitted the specified criteria although all ten names appeared rrom the 

list to be suitable for inclusion in the study. In addition, concern 

was expressed in two telephone calls made by mothers of boys who were 

shown on the withdrawal list but who had completed grade 12, As no 

other source of information was available , it was felt undesirable to 

continue for reasons of time, money, and the possibility of troubling 

some families unnecessarily. 

Analysis of Data 

Listing and Prelimina ry Grouoing 

After all the completed questionnaires were collected , the 

descr ip tive expressions contained in them were identified and listed in­

dep endently by three judges (two women and one man), as separate unique 

statements. This method of using three judges, the author and two grad­

uate students, in counselling psychology at the University of Victoria, 

was used in all six operations. The same three judges were used through­

out. The judges familiarized t hemselves with the procedures and then 

worked independently from the raw data through all the steps in turn. 

After this, they worked together, starting once again with the raw data 

and conferr i ng until a consensus was reached a t each step. Disagreement 

among the judges presented no particular problem. If an expression was 

found by one judge that had been overlooked by another, it was added, If 

one judge was not convinced that a part i cular expression was really repre­

sented by the reduc tion which was subsequently made, this initial 
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reduct i on was su pplemented until agreement was reached. Although some 

expressions appeared i nitially to overlap with others , fur ther reduction 

was carr i ed out only i n the later stages of the expl i ca t i on. The pre­

liminary gr ouping t herefore wa s extremely flexible and wa s expanded to 

i nclude every basica lly dif fer ent statement made by the subjects . 

Throughout the proc es s , van Ka am' s statement that " . every expres-

sion reveal ing a morr. ~nt of experience not manifested in formulations of 

other subjects must be wr i tten down, whether or not the researcher be­

lieves it to be worthwhile (p. 332) ," was the guide line us ed by the 

judges. 

Eliminat ion 

Those expressions that were probably not d i r ectly rel a ted to 

the experience of deciding to l eave school, as judged by all three 

judges , were e l iminat ed . I n the process of elimi nat ion, however, it 

was necessary to bear in mind that some valid exper i ences mi ght be re­

vealed in negative or indirect ways, and i t was f e lt to be important tha t 

these expressions be i nt erpreted and listed car efull y . 

Reduct i on 

In this stage , the imprecise, vague, sometimes negative and 

often over l apping ex pres s ions of the subjects were reduced to more pre­

cise and descriptive terms. Here too, inter-subjective agreement among 

the three j udges was obta i ned i n an attempt to e l imina te subjectivism in 

the terms to which the expressions were reduced . Expressions such a s 

"I coul dn 't take t he courses I wanted to" and "I was forced to take 

courses I didn't want" were r educed to "I felt frustrated" ("frustrated" 

here defined as being thwarted from reach ing a goal) . 
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In the process of reduc tion each of the expres s ions listed had 

to be tested , by all three judges , on two dimensions: 

1. does this ?.xpression by the s ubject contain 
a moment of experience that was really par t 
of hi s dec ision t o leave school? 

2, If so , is it possible to iden t ify this 
moment of axperience, and l abe l i t prec ise ly 
without violating the or igina l statement of 
the subject ? 

After all the experiences were tested on these two dimensions, 

the judges were ab l e to determine whether many seemingl y different ex­

pressions actually had some relevant moment of experience in common. 

All th e expressions d i scovered in this way to either directly or indi­

rectly represent a shared exper ience were brou ght together. 

First Hypothetical Id entification 

All the expr es sions gathered in the process of reduction were 

then grouped together and label ed with a more abstract formula which ex­

pressed a connnon feeling . This identification or labeling was ref erred 

to as "hypo t hetical" because i t had not at this stage been tested 

against the orig ina l data (van Kaam, p. 327). This step resulted in the 

identificat i on of five constituents or components of the experience of 

decid i ng to leave school, each of which headed a certain number of ex-

pre ss ions i n which they were originally contained , Each of these consti­

tuents wa s accompanied by the percentage of responses in which it was 

present. 

Appl ication 

The fifth step of the explica tion was the application of the 

hypothetical des criptions to the original cases, The components that 

had been hypothetically ident ified had to be found, by all 3 judges, to 



be fully compatib le with the or ig ina l r espons es ma de by the subjects. 

The y cou ld then be considered va l i d identi f ications and des cr i pt i ons 

of the experi enc e . 

The f o llowing operat i onal de f i nition was us ed: 

A necess ar y con s t i t uen t of a certa i n experi ence 
is a moment of the ex per ience wh ich, whil e ex­
plic i tl y or implic it l y expr essed i n the si gni­
fi cant maj ority of exp lications, i s al so compat­
ible with thos e descriptions which do not express 
it (van Kaam, 1969 , p. 336). 

30 

For the pres ent study, this gu i deline meant that all components were 

judged either (a) to describe a moment of experience explicitly or im­

plicitly expressed in the majority of explications or (b) to be compat­

ible with those descr ipt i ons in which they were not expressed. 

Final Id enti f ica t ion 

After preceding steps had been completed, the for merly hypo-

thetical identification of the components of the experience of deciding 

to leave school, were considered independently by the three judges to 

be a valid i dentification and des cript i on. It should be noted that 

validity was only for the grou p repr esented in this study, and lasts 

only until other cases of the experience of deciding to leave school are 

presented which do not correspond to the const i tuents described here and 

contained in the formula. 



CHAPTER FOUR 

SUMMARY AND CONCLUSI ONS 

A S)~t thet ic descr ipt i on of the experi ence cf schooling prior 

to dropp ing ou ~, derived fro m the data collected in this study, is given 

her e : 

A subj ec t , prior t o l ea ving s chool, experi enced a l ack of 

aut onomy a nd a fee ling of be i ng powerles s to e f fec t change 

in a sys tem wh i ch h e found frus tr a t in g , futile and boring . 

He experi enced confl i ct with t eachers and administr ati on 

an<l was dis illus i.oned by wh r: t he perc ei v ed a s their in-

tel lectual di shonesty. He experienc ed school as an in- -

appropr i a te pl ace t o r e solve h i s confu s i on over h is own 

id en t ity. 

This de .s cription summarized the results of the present study 

which expres sed strong concern over school - internal factors. Support 

v:as found, o;i a local l evel, for the views of Holt (1969) , Rogers (1969), 

the UNSSCO/ IBE Confer enc e (1970), the United Cor.ununity Services of 

Vancouver Repor t (1 970) , and Venables (1970), which were concerned almost 

exclusively with such school - internal factors as school administration , 

curriculum, general teaching patterns and attitudes and student-teacher 

relationships , School-in t erna l factors mentioned by Dumka (1970) were 

also support ed . No support wa s found f or th~ importance of school-

exter nal factors such as socio-economic or environmental conditions in 

a student's deci s ion to drop out cf high school. While not nece.ssarily 

refuting the con c ern of Bre t on and McDonald (1 967) or Cervantes (1965) 

with school-ex terna l f actors, findin gs from the pres ent study indicate 

the need for fu rther investiga t ion of ways in which schools and teachers 

-
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may be failing to meet students' needs. 

The UNESCO/IBE report stressed the need for changes in the educa-

tional structure and in student-teacher relationships, the importance 

of att ending to the needs of the individual student and the need for an 

increase in self- awareness by teachers in order to facilitate more posi-

tive attitudes towards students. Students interviewed locally saw the 

same areas in need of change. Ninety percent expressed feelings of frus­

tration, futility and boredom (Appendix J). The words "futile" and "bor­

ing" were used frequently by the respondents. "Frustration" was intro-

duced by the judges to compact the expressed feelings of students com-

pelled to take ccurses in which they were not interested or unable to 

work in areas which they saw as valuable . Seventy-fi_ve percent found 

themselves in conf lict with the system, teachers and administration, 

both in matters relating to curriculum when they felt that their needs 

were-' ignored and in disciplinary procedures which they considered un ­

reasonable . Feelings of being powerless to effect change were expressed 

by 65%. Furthermore , 40% were disillusioned by teachers whom they per­

ceived as us ing class time to indoctrinate them with "middle-class" 

values (Appendix K). Twenty-five percent mentioned a particular inci-

dent that result ed in their deciding to le~ve school; seventy-five per-

cent said that ther ~ was no particular incident but that school was not 

a place in which they found it possible to remain . It is important to 

note here that 75% of the subjects who partici.pated in the present study 

were involved in a programme of continuing education through the Alternate 

Programme at the Boy's Club . Although they could not accept schooling , -

they were still concerned with getting an education. 
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The strong support found in the local study for the UNESCO/IEE 

report also existed for the school-internal factors discussed by Holt 

(1969) and Rogers (1969). Both Holt's view of school as a place where 

the student is not respected and Roger's statement that the curriculum 

is meaningless to many students reflect attitudes prevalent among the 

subjects interviewed by the author (Appendices F and K) . 

While Breton and McDonald (1967) found that 30% of high school 

students gave "to get a job and earn my own living" as a probable reason 

for leaving school, the importance of this school-external factor is not 

supported by the present study. Ten percent of the local subjects 

stated that they were working. The concern expressed however was not with 

"working to earn a living" but rather with the possibilities for self- -­

exploration and self-fulfillment which they found in work but not in 

school (Appendices F and K) . 

The United Community Services of Vancouver Report (1970) des­

cribed a lack of involvement for students in an education process per­

ceived by them as irrelevant . The support of the local study fo r this 

view has already been made clear. Dumka's finding (1970) that corpor al 

punishment bred resentment among students and served to intensify their 

dislike of school is also supported here. However the author doubts 

whether any of the dropouts she interviewed would be willing to co­

operate with the follow - up counselling programme that Dumka suggests 

should be initiated by the schools. None of the young people with whom 

the author talked were prepared to consider further cont act with a 

"regular" high school. They expressed concern over education per se 

but believed that chey could best work for one outside the existing _.,..-­

structure. Their pleasure at having "soneone from the University" 
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listen to and accept their views appeared real, as did their concern for 

"other kids who'd have to drop out" because they too would find it im­

possible to stay in. 

This initial look at how hi gh school dropouts experience 

schooling before deciding to leave suggested many questions that so far 

remain unanswered . It suggested also that these questions should be 

asked of the student, about the school, as well as of the school about 

the student. 

· The feelings of alienation expressed by the subjects in the 

present study may reflect those common to the current youth culture 

rather than of high school dropouts alone . Further research using a 

control group of students who have chosen to remain in school is needed 

to clarify this point. Other changes planned by the author include the 

use of a sample drawn from a more extensive population and of taped v er ­

ba l as well as written reports. In further studies, all subjects should 

be contacted in the same manner . 

While finding little that was definitive, the pr esent study 

indicated that the phenomeno logic al me thod has value as a means of in­

vestigating the direct reactions of individuals in a way that should 

enrich further research. 



.. 

REF EREN CES 

Bindman , A, The dropout. ArbYos , 1966 , May-June, 24 -28 . 

Breton, R. , & McDonald , J. C. 
Ottawa : Queen's Printer, 

Career decisions of Canadian yo~th . 
1967 . 

Carkhuff, R, R,, & Berenson, B. G. Beyond counse l ing and th erapy . 
N~w York: Holt, Rinehart and Winston , 1967 . 

35 

Cervantes , L . F. The dro pout, causes and cure , Ann Arbor : Un ive,Fs ity 
of Michigan Pr2ss, 1965, 

Conway, C. B. Scholastic survival r ates in B. C. Victoria: Department 
of Education, 1970 . 

Comb s , J., & Cooley , W. W. Dropou t s: In high school and after hi gh 
school. AERJ ., 1968, 5, 343-363. 

Dumka , S. Who are the dropouts? The B. C. Teacher, 1970, 50(1) , 23-28. 

Goo dman , P. Compulsory rr.is-education, New York: Random House, 1964 . 

Hall , 0,, & Mcfarlane , :a. Tr?~-~-i_tJon frorc, schoo l to wor k . Ottawa: 
Resear ch prcgram on the training of skil l ed manpower, Re po r t No . 10, 
December, 1962 . (Reprinted 1965 .) 

Ho lt, J, The und erachieving S':_hoo l. New York: Delta, 1969, 

Illich , I. De - school ing soc iety . New York: Harper and Row, 1971. 

Laga ce, M. D. Educational atta inment in Canada . Otta~a : Dominion 
Bureau of Statistics, 19 68 . 

Mc Dona l d , L, Social cl ass and delinguency , London : Faber , 19 69 • 

Mill er , S. M. Th e school dropout prob lem: Syra cu se, pa~t 1, The first 
fiv e years 1958-1963 , Syracuse University You th Development Centr e , 
1963. 

Newell, F . N. World dropout rate is apalling . The Times Educational 
§~J?.lement, Juri2 26, 1-970, 17 . 

Pine , G. J . The aff luent delinquent . 
Bernar d , H. W., & Huck i ns, W. C. 
Inc., 1967, 303-31 3. 

!lead ings in human deve l opment, 
(eds . ) . Bo ston: All yn and Bacon , 

Putnam , J. F. Informa tion about dropouts: Terms and compu tations. 
School Life , 1963, XLV , 27 . 

Rancier , G. J . Case 3tudies of hi gh school dropout s , Al berta Journal 
of Educational Research , 1963 , 9(1) , 13-21. 



3 6 

Ro gers , C. Freedom to l ea~n . Columbus : Merrill, 1969 . 

Schrieber , D. Dropout studies : Desi gn and conduct . Was h ing ton, D. C. : 
Na tional Education Association , 1965. 

Tro tter , H. Jr. I n Canadian School Journal , 1969 , 43( 9), 29 . 

Tyl er , L . E . Th e work o f the c ounselor . New Yo r k : Appl e t on - Cen tury­
Crofts , 1969 . 

UNESCO/IEE . F inal r enort : Interna t iona l c on ference on educa t ion , 32nd 
Se s sion . Geneva : Educati onal Conference , 19 70 . 

Un it ed Community Serv i c es of t he . Gr ea t er Va ncouver Ar e a . The school and 
t he dropout . Van co uver : 19 70 . 

van Kaam , A. The experience of rea l ly fee l ing un dersto od by a person . 
( Unpub l ish 2d Doctoral Disserta t ion . ) Clev e l and : We s t ern Reserve 
Un iver s i t y , 1 953 . 

van Ka am, A. Existential foundati ons o f psycholog~. New York: 
Doub l eda y I mage , 1969 . 

Venabl es , E . Leaving school and s t art i ng wor k . Ox ford: Per gammon 
Press , 1968 . 

Whittingham, F. J. Sduc a tiona l attainmen t of t h e Cc,nadi an popul a t i on 
a nd l abour f o rce . Ot tawa : Dom i n i on Bureau of Stati sti cs, 19 66 , 



37 

APPENDIX A 

Initi a l Form 

Age Sex 

1. Do NOT write your name or any other personal identifica tion at the 
top of t his paper . 

2. Write ONLY your age and sex at the top of this paper. 

3. Please r ead ALL the following remarks before you write anything 
further. 

4. Describ e how you felt about school before you left 
a. recal l some situation when you felt you would rea lly have 

to l eave, t h at i t was impossible for you to stay in school 
any longer 

b. it does not matter how big or small the incident was, it is 
you r feelings about it t hat a re impor tant. Try to describe 
how you felt in that situation NOT the situation itself 

c. try to describ e your fe e lings just as th e y were 
d. plea se do not stop until you feel that you have described 

your fee lings as completely as possible 
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AFPE\'DIX E 

(on blue pape r fo r subject s ) 



N 

1 

9 

1 

1 

1 

1 

2 

1 

1 

1 

1 

APPENDIX C 

Breakdown of 20 ~ According to 

Age, Grade Level and Me thod of Contact 

Age 

lS 

16 

16 

16 

17 

17 

18 

18 

18 

18 

18 

Grade 

10 

10 

10 

11 

10 

11 

10 

10 

11 

11 

12 
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Contact 

Boy 's Club 

Boy's Club 

Mai ling List 

Boy's Club 

Boy's Club 

Boy's Club 

Boy's Club 

Mailing List 

Mailing List 

Boy's Club 

Mailing List 



APPENDIX D 

Breakdown of Background Experience 

of Members of Boy's Club Alternate Programme 

On probation 

Referred by social a gency: 
Family and Childr en's Service 
City Wel fa re, etc. 
Home problems or living away 
from home 
(inc ludes 25% on probation) 

Living at home with no apparent ma jor 
family problems 

Considered by staf f to come from midd le 
or upper-middle class homes 

25% 

58% 

20% 



APPENDIX E 

Letter Mail ed to Ss 

May 13, 1971 

Could you find time to reply to the enclosed questionnaire? I am 

working for my Masters Degree at the University of Victoria, and 

am preparing a thesis on students' reasons for leaving high school. 

All the material I receive is held in the strictest confidence. 

Your name will not be linked with your response , nor will it be 

used in any other way. If you have any questions, please phone 

me at 598-4391. I would very much appreciate having the form 

back as soon as possibl e nnd I enclose a stamped addressed 

envelope. 

Thank you for your help. 

41 
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APPENDIX F 

Response Not Included in the Data 

"U", aged 16, left school in grade 11 

Before I left school I felt crappy. Everything in the school 

was driving me nuts. For an example I will explain to you that the 

teachers made like they were super brains or god or something, you 

couldn't talk to them like they were normal people. For instance, my 

P. E. teacher, his name was (X), I put his name in there so if you ever 

see him you can spit on h i m or something. (X) figured he was j ust the 

greatest guy in the world. He used to drive me nuts. You couldn't do 

one thing wr ong when he was around becaus e if he b2gan to dislike (you) 

he would get you kicked out of school. That's no lie either. I hated 

the guy . He used to help all the girls in our class but never any guys . 

He liked to rub their bums when they were on the trampoline and he used 

to watch all us guys eat our hearts out. He was a lso a sadist. He 

loved to torture stud ents. I f you didn't meet up to his requ irements he 

L 
would stay on your back until you went nuts . An-r,.;ay, so much for the I 

I 
hate the teacher crap. 

All the bloody teachers in the whole place figured I was a 

prick. That really ate my ass, I dropped in to see the councellor and 

the vice principal grab ed me and said he wanted to talk to me . I nearly 

hammered t he co~k su ckcr ri gh t in the head. He gave me all this shit 

about he figur ed it would be to the schools advantage if I quit. Nice 

guy : He wiped out his little card and showed me how bad I had been. I 

t ell you it sure ns hell brought tears to my eyes. He ' s a real j erk . He 

was just very ,1icely telling me t o quit fucking up his school and ge t out 

of it. It didn ' t matter what I did, the son of a bitch s till hung onto 



my back . Finally I said fuck this noise so I didn't go to any of my 

classes . I went down into the shops and worked on my car and I made 

cabinett s and stuff. I love th e shop . I always did. I learned a lot 

down there and th e shop teachers were really grea t. They~ew I wa s 

skippi ng all my cla sses but they just told the other teachers I was n 't 

in the shops. It was really gr ea t , I was rea lly working and I real ly 

liked it . Fer about three weeks I went to school at 7 and left at 5 . 

That was pretty good for me. Then all hell broke loose. The teachers 

found out what I was doing and st arted to r azz the shop teacher s . I 

didn't even know this because t h e shop teachers didn't tell me. You 
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know, t ha t being a good shit, they knew I was working and learn ing down 

there so they l eft me . When I found out they were gett ing shi t becaus e 

I was down I freaked . There was no way I was going to let those guys 

get in any mere trouble because of me . Wha t a fuck up hey??'? Tha t 

killed me r ight ther e . The only work I had ever done in my life in 

school and I wasn ' t allowed to do it . 1 was real ly mad and hurt too I 

guess . Tha t made me so god damn mad. You wouldn't beli ev e it would you. 

Th ere wa s no cours e I coul d t ake or even change ove r to so I could ge t 

into thos~ shops . I will never forget that a s long as I 1 fve. Thats 

one for your little book . The fuckers didn't want to l et me work. They 

fi gu r ed if I stayed down there a ll the oth~r k ids would want t o also . 

Well th en why cid~ ' t they make a fucking course that would l e t you s tay 

in the shops . I was going to be a car pent er anyway so why s houl dn 't I 

learn some th ing that wou ld help my future. English sur e a s shit wasn't 

going to make me into a f ucking good carpenter wa s i t ; Anyway when I 

got called to the off ice by the vic e and he asked me wh at the Hell I wa s 

doing I said I was learning ~nd working in t he shops and I was rea lly going 
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to help my future, He could dig this. No matter what I sai.d or how lrn.rd 

I suckholed they wouldn't let me in the shops so I told him he could put 

his ros ey little school up his r ectumn and walked out, As far as 

I got it figured those bastards didn't want me in that bloody school so 

I went to wor k . I am working on construction on a framing crew and I 

l ove it . No shit , Well thats the end of my sob story but I hope those 

teachers learn to look past their God damn clas srooms and change a course 

or two to help some of those guys . 

Good luck over and out and I hope you make it . 

John Dropout 



APPENDIX G 

11 7 Ori gina l Res ponses I dentified 

Comple te li s t o f s t a t ement s with age and grade of re s pondent 

"A", age 17, gr ade 11 (Boy ' s Club) 

I di dn't fee l good in school 
I was unh c'.l. ppy 
I wa s conf u sed 
I was in a turmoi l on t h e inside trying t o find myself 
peopl e wer e t hr owi ng garbage a t me from t he ou t s ide 
it' s irapos sibl e to lea rn something un t il y'.)u know yourself 
the schools s hou l d do some th i ng about this 
I knm, they won ' t 

"B", age 18, 8r ::i de 11 (Boy's Club) 

I was confused 
I felt frustrated 
I received poor counselling 
I los t interest i n my classes 
my classes were al l screwed up 

"C", age 18 , grade 10 (Boy ' s Club) 

I felt frustrat ed 
I was embittered 
I lost my temper (with the principal) 
I got the strap 
school wa s not a place of learning 
school wa s a pla ce where tea cher's belief s were pushed a t me 
teacher's beli efs are not rel evant to today 
schools should ge t updat ed and get fres h thoughts and minds 

into the syster:1 

" D" , age 1.6 , gr ade 10 (Boy's Club) 

I didn't have any freedom in school 
I felt like an 3n i ma l c aged in 
I wa s humiliated by a teacher in front of the class 
a t eacher hit ano ther kid and I didn ' t like it 
I felt so angry I walked out 
I was so mad I could have killed the teacher 

"E", age 16 , grade 10 (Boy ' s Club) 

I fe l t like skippi ng out 
When I got caught s kipping out 
I gambled and lost 
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"F", age 17, grade 10 (Boy's Club) 

I didn't have any freedom in school 
school l acks indiv Ldualism 
school l acks i dealism 
I was hit unj ustly by a teacher 
the principal s i ded with the teacher 
the principal didn't attempt to und erst and my feelings 
rules such as compulsory a tt endance are useless 
the principal manipulates th e students through the use 

of studen t counc ils 
you're programmed i n school to l ead an average (money making) life 

"G" , age 18 , grade 12 (Mailing List) 

I was bitter about the administration 
I was bitter about the poor rules 
I was forced to take el ectives I didn't want 
I was hasseled by the vice principal for not attending classes I 

didn't want to take 
I didn ' t get to take the cl&sses I did want 

"H", age 18 , grade 10 (Boy's Club) 

I w~sn ' t involved with the system 
I wasn ' t interested in the system 
I was hated by the teachers 

"I", age 16 , grade 10 (Boy ' s Club) 

I didn ' t have any freedom in school 
I didn't have any pr i vil eges 
I wasn't i nt erested i n the system 
I started to skip out 
skipping out became a habit 
I finally d i sinvolved myself totall y 

"J ", age 16 , grade 10 ( Boy ' s Club) 

I started to s k ip out 
skipp ing out got to be a habit 
I got bored 
I didn ' t like t eachers telling me what to do and when t o do it 
it seemed as t hough they didn't want to kick me out 

"K", age 16 , grade 10 (Boy ' s Club) 

I didn' t ge t along with the only school I was allowed to go to 
I wanted a school ~i th more freedom 
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111 11
, aged 18 , grade 10 (Mail i ng Lis t) 

I was wasting my t ime at s chool 
the only things I 1 ea rnt I le arnt on my own 
s tudents need more help from te~chers than th ey get 
when I quit I fel t I was l et tin g my parents down 

"M", age 16, grade 10 (Boy's Club) 

I felt depress ed in school 
I felt schoo l was futile 
the school t r ied to r emove my di gnity 
the school tri ed t o r emove my independence 
because I had different beliefs f rom the teacher I was considered 

a deficit to the cl ass 
I felt I was forced to leave school 
th e school was used to push a parti cu l ar ideology at me 
I left because of the t eaching methods 
I left because of the subject matter 

"N", age 16, grade 11 (Boy's Club) 

I started to sk i p out 
it got to be habit 
I got bor ed 

"0" , a ge 16, grade 10 (Boy's Club) 

I felt de pressed in school 
I got kicked out for fighting 
I got ki cked out f or skipping clas ses 
I was bugged by my peers 

"P", age 16, grade 10 (Hail ing List) 

school was a rat race 
I want ed t o do some thing that wou ld show what I'd put i nto it 
school is for. people who have interest in studies 
I have interest in work you can be proud of 
I want ed a job that would make a man out of me 
I didn't want t o be a bloody h ippie 
I couldn't stand the lazy bums who go to school and make a mess of 

the world 
I've got a joh 
I'll advance in my job according t o my ability 
I got into fi ght s 

"Q", age 18, grade 11. (Mai ling Li s t) 

I've go t a job 
I had to t ake courses I didn't wan t 
students shou ld be allowed to t ake courses they need 
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my bi ggest disappointment was the slow rate at which we learnt 
enjoyment of what one is doing is an importan t part of life 
no attempt was made to understand my situation 
working at my own pace woul d hrtve given me a feeling of satisfaction 
I got bored 

"R", age 16 , grade 10 (Boy's Club) 

Having women teachers made me feel as if I was in grade 1 
I couldn't stand having ladies tell me what to do 

"S", age 15, grade 10 (Boy's Club) 

I felt everyone was against me 
there was nowhere I could go without getting hasselled 
I felt pret t y shitty 
it was one complete mind-fuck 

"T", age 18, grade 11 (Mailing List) 

I was worried i f I was doing the right 
I was just plain sick of school 
I had slowly lost my respect for school 
I was disillus ioned 
I felt like a robot 
the things I had to do were useless 
teachers seemed like anybody else 
I'd lost my fear of teachers 
I'd lost my respect for teachers 

thing 

I felt that if I didn't go along with teachers they di dn't want me 
I know I need to finish hi gh school 
I won't go back to a regular hi gh school 
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APPENDIX H 

Pre liminary Grouping 

Teachers 

didn ' t s how respect for me 
didn't und er stand my f ee l i ngs 
principal pl ac ed s ystem ahead of the individual 
made me angr y 
I los t my f ear of t eachers 
I los t my r espect f or t eachers 
I found out t ha t teacher s we r e just or dinary people 
female teachers treat ed me like a ch ild 
I didn't like being told what to do by female teacher s 
the t eachers hated me 
mdkP unjust demands 
I received poor couns el ling 
didn ' t h elp ~e enough 
teaching met ~ods inappropr iate 
too author i ta rian 

Curriculum 

much of the r equired work is irrel evant 
students shou ld be a ll owed to proc e ed at their own pace 
the wo r k should be r e l evant 
the things I had to do seemed to me to be useless 
I had to t ake courses I did not want to take 
the things I was expected to do didn ' t seem relevant t o my pres ent 

or my future 
I wasn't allowed t o t ake the cour s es I wanted to take 
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where free choice was ostensibly avai labl e , it didn't work out that way 
the subject ma tt er was of no i n terest 

Personal Fe elings 

everyone was aga i ns t me 
persecut ed 
angry 
no r es pect f or f e llow students 
mixed u i;- i nside 
expressed an ger 
I was unh appy 
I was r esentful 
frustra ted 
confused 
felt like escaping t he system 
tried to beat t he system and it didn ' t work 
bored 
wasn ' t tr~al e<l with respect 
manipul:;it ed 
lack of f r eedom 



disillusioned 
I'd taken all I coul d 
I coul dn 't accept their goals 
alienated from the system 
dis illus i.oned 
couldn't accept values of peer group 
school was the wrong place for me 
not respected 
not allowed the freedom I deserved 
forced to leave school 
I expressed anger 
couldn't put up with the system 
lack of freedom 
persecuted by peers 
futility 
unable to adjust to system 
bored 
felt like escaping 
escaping became a habit 
not enough freedom 
I was concerned about dropping out of school 

Personal Freedom and Ideology 

feeling of rej ection if teacher's standards not adhered to 
failure to accorrnnodatc to individual differences 
people were trying to impose their values on me 
understandin g oneself is a prerequisite to understanding anything else 
self-understanding is a desirable goal in education 
contemporary th i nk ing should influence the educational process 
outdated standards are imposed by the educational system 
a feeling of dissatisfaction arose from having to learn at a 

controlled pace 
education should be enjoyab le 
apparent freedom of choic e is illusory 
people were try i ng t o i mpo se their values on me 
rejection if t eacher 's bel i efs not adhered to 
being brainwashed 
failure to accommodate to individual differences 

Future-oriented Cho i ces 

regular high school didn't meet my needs 
work is more important to me than school 
success will be attained through my own ability 
I want my efforts to be rewarded 
I need a feeling o f accomp lishment and purposefulness 
I want responsibi lity 
I want to get grade 12 

UNIVrn.SlTY OF VICTORIA 

LIBRARY 
Victoria, B. C. 
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Admini s tr a tive Side of School 

feelin g of bi tt erness against administration 
resentment aga inst meaningl es s rules 
no freedom 
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APPENDIX I 

Stat ements Included in Final Categories 

1. Feeling of a lack of autonomy 

I st arted to skip out 
skipping owt go t to be a habit 
I skip ped out and got cau ght 
*stud ents should be allowed to choose courses they need 
*I was disappointed by the slow rate at which we learnt 
I took courses I didn't need 
*I didn't get to t ake the courses I di d want 
*I was forced to take electives I didn't want 
*rules such as compulsory attendance are usPless 
*I was bitter about th e poor rules 
I didn't have any f reedom in school 
*I didn 't l ike th e teachers telling me what to do and when to do it 
*I was being hasselled by t he v i ce pr i ncipal for not attending courses 

I didn't want to take 
I couldn't stand having ladies tell me what to do 
the system was too ti gh t 
I wanted a school with more freedom 
*school tried to r emove my independence 
school tried to remove my dignity 
I felt like an an imal caged in 
I didn't have any privileges 
*there wa s no where I could go without getting hasselled 
school lacks indificualism 
enjoyment of what one is doing is an important part of life 
I'd lost my fear of teachers 

2, Perceived conf lict with the syst em, teachers and administration 

- *there was nowher e I could go without ge tting hasselled 
*school tried to remove my independence 
*I was be ing hasselled by the vice principal for not attending courses 

I didn't want to take 
*I didn't like the teachers t elling me what to do and when to do it 
*I was bitter about the poor rules 
*rules such as compulsory a ttendance are useless 
*I was forc ed to take electives I didn't want 
*students should be al lowed to choose courses they n eed 
*I didn't get to take the cours es I did want 
school lacks idea lism 
I got into fights 
*I l ef t because of the teaching methods 
I w~s hated by the teachers 
havin g women teachers mede me feel as i f I was in grade 1 
*when I spoke to the principal about an injustice, he sided with the 

teacher 
*the principal di_dn 't attempt to understand my feelings 
I didn't get along with the only school I was allowed to go to 
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*I wasn't interes ted i n the system 
I was embi t t ered 
I lo s t my t emper wi th the principal 
*I felt ever yone was against me 
*I felt that if I didn ' t go along wi th tea cher s they didn' t want me 
*teacher's beli e f s ar e no t r e l evant to t oda y 
I won 't go ba ck to a r egular hi gh school 
I was so mad I cou ld have killed the t ea cher 
A teacher hit another kid 3nd I didn't l ike it 
I was hit unjustly by a t eacher 
I got kicked ou t for skipping classes 
I got kicked ou t f or f ighting 
I felt I was forc ed to l eave school 

3. Feelings of frustration, futility and boredom 

*rules such a s compuls ory attendance arc useless 
*I wasn ' t inter es t ed in the system 
*I felt everyone was against me 
I lost interest i n my classes 
rules such as "no smoking" a re useless 
I was bitter about the admi nistration 
the only thin gs I learnt I l earnt on my own 
students need mor e help f rom t eachers than they get 
I got bored 
I was wasting my t i me at school 
school was futile 
I felt depr es s ed in school 
school is for people who have i nterest in studies 
I wasn't involved with the system 
I felt so angry I wa lked out 
I was just plain sick of school 
I felt l i ke skipping out 
I felt frustr ated 
schools should get updated and get fresh thoughts and minds into the 

syst em 
working at my own pace would have given me a feeling of satisfaction 
I was bu gged by my peers 
s chool was a rat race 
*I was confused 
I didn't feel good i n school 
*I was unhappy 

4 . Disillusioned by intellectual dishonesty 

*I was disappointed by the slow rate at which we learnt 
*I left because of the t eaching metho ds 
*when I spoke to the princ ipa l about an injustice he sided with the 

teach er 
*I felt that if I didn't go along with teachers they didn ' t want me 
I left because of the subject ma tt er 
I received poor counselling 
I didn't want to be a bloody hippie 
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. the school was us ed t o push a particul ar ideology at me 
peo ple were throwin g garbage at me from the outside 
school programmes students t o lead an av erage (money making) life 
the princ ipal mani pulates the students through the use of student 

councils 
school was a pl a ce where teachers ' beliefs were pushed at me 
becaus e I had diff eren t beli efs f rom the tea chers, I was considered a 

deficit to the school 
I'd los t my r espect for teachers 
teacher s seemed li ke anybody else 

5. Confus ed over personal iden tity, future 

*I was unhappy 
*I was confused 
*teachers' beliefs ar e not rel evan t to tod3y 
*the principal didn 't attempt to understand my feelings 
*school tried to r emove my independence 
I wanted to do something that wou ld show what I'd put into it 
I wanted to do wor k I could .be proud of 
I was humilia ted by a teacher in front of the class 
I had sl owly lost my respect for school 
school wa s not a pl ace of lear ning 
I wa s dis i llusioned 
I felt like a r obot 
I was in a turmoil on the ins ide , trying to f i nd myself 
no att emp t is made to understand me in my situa t ion 
it is i mpo ssibl e to learn some t hing until you know yourself 
the schools shou l d tr y and help people know themselves better 
I wanted a job th a t wou ld make a man out of me 
I know I need to finish high s chool 
I couldn't stand th e l azy bums who go to school and make a mess of the 

world 
I was worried if I was doing the right thing (in l eaving) 
when I qu it I felt I was letting my parents down 

* Statement is incl uded in more than one category 
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APPENDIX J 

Final Identification of Categories 

and the Percentages of Respondents 

Who Appear in Them 

The constituen t s of the experLence of decid i ng to leave school 

1 . Feeling of a lack of autonomy--a powerlessness 
to effect change 

*TQFMSIDKRGJEN 

2. Perceived conflict with teachers , the administra­
tion , and the system 

MOFDTCSHI KRGJQP 

3 . Feelings of frustration , futility and boredom 

ABPOQCSETDMLJNFGHI 

4 . Feeling of being d i sillusioned by i ntellectual 
dishonesty 

TMCFAPBQ 

5. Feeling confusion about personal identity and 
the future 

LTPCAQM.DFB 

Percentage who stated that there was a particular 
incident that resulted in the i r leaving school 

Percentage who stated that there was no particular 
incident that result ed in their leaving school 

* Respondents r epresented in this category 
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65% 

75% 

90% 

40% 

50% 

25% 

75% 



APPENDIX K 

Excerpts from Some of the Responses 

"A", aged 17, left school in grade 11 

I cannot recall any individual event that led me to quit 

school. In school I just didn't feel good . I was unhappy and con­

fused. At a t ime when I was in a turmoil on the inside try ing to fi nd 

myself, there wa s all this garbage people were throwing at me f rom the 

outsid e . It is impos sible to learn some thing until you know yourself . 

Maybe the schools should try and do something about th i s . I know they 

won't. 

"F" , aged 17, left s chool in grad e 10 
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Public school have a definite lack of individualism, idealism 

and freedom. Th ey slap down a bunch of use less rules , i.e ., no smoking 

and compulsory attendance. Teachers are god , in .'70 a teacher gave me 

two welts 8cros s my back so I complained to the principal and all he 

said was, you pr obab ly deserved i t. 

As far as attendance goes , one day if you don't feel like go ­

ing to school obviously i f you go your not going to turn out good work 

so why go a t al l. 

Stud ents counci l --the voice of the students--is run by 

t eachers a ll the students council is is the voice of the pr i nciple in 

hopes that t he students are morE: l ikely to accept it your not aloud to 

think- - you 're programed t o lead an average life, you know go out and 

spend your day making money . 

"M", aged 1.6, left school in Grade 10 

My feelin gs pr ior to leav ing school were depression and futil­

ity. The school had tried its best to r emove my digni ty and independence . 



57 

A person (me) who had social, political and theological beliefs removed 

from the t eachers was considered a deficit to the cl ass . There was not 

a particular incident. The stru~ture of the school, the teaching methods, 

the subject matter and use of the school to push ideolo gy all forced me 

to leave school. 

"Q", age 18, left school in grade 11 

my biggest disappointment was the slow rate at which we 

progressed, In the first 2\ months of History 12 we completed 13 

chapters of history . I skipped out and studied on my own at the Univer­

sity 1 ibrary and completed the next 1L1 chapters ( of equal length) in 3 

days, studying 6 hours per day. When caught being truant by the office 

I was told I would have to abide by the rules and be present at school 

or I would be expelled. So I completed the f i rst semester and quit . I 

intend to complete my remaining subjec ts by correspondence I am 

working full time and enjoying myself much more . This I feel is the 

most important part of life, enjoyment of what one is doing, and enjoy­

ing school was near to impossible for me, as it was s imp ly a bore . . 

If I could have worked at my own pace I would have found much greater 

satisfaction out of school, but this was impossible under this school 

system and I feel th i s is what is letting down and making most students 

fail to complet e their grade 12. 

"T" , 18 years, left school in grade 11 

•• • teachers were what made the school go around and if I 

couldn't get along with them or the system, they didn't want me, so I 

figured I'd better quit •.• but only because I couldn't stand it any 

longer . I'll probably go back and get my grade 11 finished and then get 

12 only because I realize the value that emp loyers set by education. 



However you couldn't get me back in a high school again for blood nor 

money. 
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Well that's abo~t it I guess good luck with the thesis. And I 

hope I've done some go od, for both you and me and tod a ys education. I 

hope you can tell I care because I really do . A lot more people should 

I guess anyway to change people would be i mpossible but within a system 

there is always room for change. Your in the position so why not shove 

it a bit in the right direction hey? Thanks for the chance to spout off 

Adios. 
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