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ABSTRACT 

Educational adlliniatratora at the elementary school level are 

faced with the probl .. of uaiating anbera of their ataffa in keeping 

abreast of the changes in curricula and .. thodology which continuously 

face all educators today. In-Service education progrUlda are, for 

110at echool diatricta, the usual aeana of uaiating teachers in becoming 

familiar with auch chans••• The elementary teacher• attending th••• 

progr .... s bring with tha a wide variation of experience• and fonial 

training. Do in-aervice education activiti•• generally meet the needa 

of auch a varied group? The purpoae of thia study was to determine if 

differences of opinion regarding in-eervice education activities exiat 

between hegimdng and experienced teachers, male and female teacher■, 

or degreed and non-degreed teacher■ • A aecond purpoae of the study was 

to identify thoae aspects of in-aervice activities which all teachers 

judge u contributing to the eatabliahllent and maintenance of a good 

in-service prograae. 

Thia study wa■ conducted in a large urban school district 

(Greater Victoria) in the province of British Columbia. 

The factor• exained in the atudy, drawn fro• the related 

literature as being contributory to good in-service education programea, 

are aa follows: attitudea, motivation, planning, presentation, content, 

evaluation, tiae, and adainiatrative involveaent. The data gathered 

concerning each of th••• factors wu aubaitted to the Kolmogorov-Sairnov 

Two-Sample Teat to determine if aignificant difference• existed between 

the responses of each pair of groups being ccmpared. 
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An analy•i• of the qu••tiaanair• reaponaea indicated that there 

are few •ignificant differences between the r••pon••• of the groups being 

compared. Where significant difference• did occur, they were frequently 

in degree rather than in direction of response. The finding■ of the 

study are that real differeucaa do exiat between the opinions of beginning 

and experienced teachers regarding the diacuaaion of claaarooa aanagement 

at in-service activities and the scheduling of in-service progr .... • 

during the •---r months; between ula and female teachers regarding 

th• diacuaaion of child growth and develop•nt at in-service activities 

and administrative planning of in-service education progr .... s; and 

between degreed and non-degreed teachers concerning the motivational 

value of th• diacuaaion of philosophy at in-service education progr-••• 

A further analysis of the data revealed that all participants 

in the study share a high level of agr•--t concerning the following 

upecta of in-service education activities: 

1. Bl••ntary teachers agree that increuing attention to in-aervice 

activitiea which will proaote their prof••sional davelopMnt ia 

essential. However, attitude■ concerning the positive value■ of 

in-service activiti•• have not been firmly established. 

2. Successful put experiences and encouragaaant from fallow teachers 

are the strongest aotivational forces for atiaulating attendance 

at in-•ervic• activities. 

3. Practicing claaaroom teacher■ ahould identify tho•• areas in need 

of attention at in-service actiYitiea. The planning of in-service 

progr .... a, however, should be a reaponaibility ■hared by educators 

at all levels. 
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4. The content of programme• ahould offer a balance between philoaophy 

and teachiDg approach••• Areas of greatest 1.Dtereat have been 

identified u methodology, use of 1.Datructional aids and student 

atudy akills. 

5. The eleaentary teachera of Greater Victoria have identified 

practicing clusro011 teachers as their firat preference for resource 

persona to preaent in-service activities. 

6. El ... ntary teachers atrongly support the evaluation of in-service 

activities by teachers participating in the progr&llllle■• They have 

identified the three following areu u thoae moat in need of 

evaluation: a) relevancy to teacher needa, b) adequacy of reaource 

peraonnel, c) Mthods of presentation. 

7. Teachers favour the utilization of release ti .. or times partially 

release and partially after school houra for attendance at in-service 

activities. 

8. The achool ad11iniatrator is seen aa functioning beat in a supportive 

role in connection with in-service activities. His role is seen u 

one who should stiaulate interest in and reinforce in-service 

programaaa. 

Exainera: 
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CBAPTBll I. 

STATBHBllT or THE PBDBLEM AND DEPINITION OF TDMS 

I. DlTIODUCTION 

There :la no doubt that auch ti•, hWlllll energy, and con•iderable 

amounts of public 110Di••• have ban and continue to be expended on 

progr .... • of in-aerrl.ce education for elementary school teachers. School 

boaru, teacher•' profe•aional orgaiaatiou, and district adaini•tratora 

are all involved in th• developaent of progr ... • and activities that will 

•ti•late elementary teachers to participate in activities designed to 

increue th• profeaaional coapetency of theae teachen in their diatricta. 

Although in-service prograau are •Hllillgly carefully planned, aany are 

not well-received by the cluar0011 teacher. Attendance, if voluntary, 

frequently tends to be poor. Educational ad111D.1atrator• at the 

eleMDtary achool level are faced with the necuaity of carefully 

organizing for in-aervice education progr .... • ad of stimulating intereat 

on the part of the teachers for vhaa the progr ..... are dev:laed. 

BleMDtary school adw:tnt•tratora have recognised for some tilla 

that pre-service training cannot be accepted aa complete profeaaiClllal 

training. A •ound educational ayatea aut make prov18ion for the 
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incluaion of chaau in •thoclology ad curriculum content. Corey (19S7) 

ll'WIIIU'iau Bue' (19.57) explanation of the need for better in-eenice 

education progr-• u follanz 

Our rapidly chaging culture and ite 
illplicaticn:ae for curriculum chaps, the 
continuing increaee in pupil enrol:aante ad 
nuabere of teachera, th• need for 111proved 
acbool leadership, the continuoua adclitiona 
to our knowledge in general, ancl particularly 
our knowledge about children and youth ad 
the leaming proca••• all indicate that 
profeaaioaal school people need to work ccn:a­
tinuoualy to keep abreaet of what they auat 
know aud auat 'be able to do (p. 1). 

A buic pralliae of all in-aenice educatim, u atated by 

l'oater (1966), ia that "in-aenice education progr .... a will raault in 

the profeaaimal arovth of teachers which in turn will reault in 

incraued leaning for pupila (p. 48)." If, through in-aeffice education 

activitiea ve are to up-date ad iaprna cluaroom inatructim in our 

eleaentary achool ayateu then ve auat, ae Pheria (1966) auggeata, make 

every effort to uaiat our teachers 1n n-def:l.lling their goal■ and 1n 

feeling ••cure 1n a auch broader role. 

II. THE PIOBLEK 

StateMDt of th• Probln 

A nviw of the literature nnala a nuabar of characteriat1ce 

that have bea icleutified u being contributory to aoocl tn-••rvice 

prop__.•. The purpoaa of thia atudy 1• to 1.DTutiaat• thu• factora 

and to attaapt to d•t•rllia• tho•• cmditiou and actintiea which 

begimdllg ad experiacacl, 11&1• and feule, degreed and non-degreed 
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teachers in School District No. 61 (Greater Victoria) judge as making a 

significant contribution to the develop!l81lt of a in-service education 

programae that will satisfy teacher needa for professional arowth. 

Iaportance of the Problem 

The illportace of effective in-service education progr .... s 

for el-ntary teachers canaot be overemphasized. Methoda of educating 

our future citizens cannot and IIUSt not remain static. Either schoola 

ad their methoda of inetruction are going to chage haphuardly or, u 

Hayes (1966) indicates, in a 1UDDer that will be advatageoua to both 

studats ad teachers. Even those chages that surrouud u at the 

IIOMat, could, says Taba (1965), "be profound enough to caue a serious 

gap between what teachers are now doing ad what is expected of th•• in 

the field of Mthodology ad curricula content (p. 464)." 

Poster (1966) suggests that •aingful chages in teacher 

behavior will be effected only u a ruult of •ainaful experiences 

arising from recognized needs ad he streaaea that interest ad 

illvolve•nt are requisite if purposeful teacher actim is to be 

expected. Ivery thoughtful admu1strator realizes that ultiutely it 

1a the cluarooa teacher vho decidu what will or will not be part of 

the latter'• daily routine. Therefore, before practicing clusrooa 

teachers ca place aignificat value an in-eeffice activities they 

auet feel that such activities have a direct and iamadiate relation 

to their classroom task. Unless this 1a fully recognised by adainiatra­

tive personnel, the outcomes of ill-aenice education activities will be 

of little lasting value. 

/ 



Two studie■ related to this •urvey, both concerned with the 

improvement of the quality of in-service activities, approached the 

problem by soliciting judgments of administratora. Miel'• (1966) 

report coo.aolidated the opinions of directore and superviaore, while 

Schild'• (1964) study reported the findings of seventy-three executive 

secretaries of the Associated Public School Syatema concerning the 

effectiveneea of certain in-service practices. Thia study examines 

characteriatics aiailar to the two aforementioned investigations, but 

aearchea for differences and aimilarities which may exiat between the 

opinions of beginning and experienced, male and female, degreed and 

non-degreed teachers as to how activities can beat be organized and 

presented to promote the profeasional development of elementary school 

teachers. 

Need for the Study 

4 ✓ 

A survey of in-service practices aa reported in the professional 

journals tells ua very little regarding the extent to which the needs 

of teachers with various backgrounds are satisfied through professional 

growth activities. Documented research on in-service education, as 

indicated by Denemark and MacDonald (1967), is disappointingly scanty. 

If in-aervice education activities are to be operated for teachers and 

not for the convenience of administrative personnel, it seems reasonable 

that we should look to the teaching body to determine those aspects of 

in-service programmes that teachere feel are moat significant in 

contributing to their professional development. It would appear that 

a much greater awareness of how teachers feel should be developed before 



activities are planned or undertaken. The problem of how to establish 

and effectively achieve a satisfactory program of professional growth 

for all teachers must be a major concem of the administrator. 

Mauth (1962) indicates that: 

The surest way to avoid abuse of the 
principle of leaming is to start an 
in-service education programme with the direct 
and immediate concem of the staff. These 
concems cannot be surmised but must be defined 
ill direct consultation with the teachers 
themselves. Thia approach may not achieve 
precisely what administrators have in mind, 
but if improvements of the educational program 
is the ultimate purpose, there is no other 
justifiable approach (p. 13). 

In view of these comments the question: "How can we beat 

organize an in-service programme to meet the needs of all elementary 

school teachers?" appears to be a worthwhile research problem. If 

this study can indicate the type of organization and content that will 

best satisfy teacher needs for profeasioaal development, it should 

provide a foundat i on for the development of a worthwhile in-service 

programme. 

Definition of Terms 

In-service Education 

The term "in-service educatim" aa used in this study will 

refer to all activities, excluding university credit courses, which 

are designed to assist practising elemeutary teachers to improve their 

professional performance. 

5 t,, 



Beginning Teacher 

The term ''beginning teacher" will ref er to those teachers 

having up to two years teaching experience but who do not po••••• a 

professional teaching certificate. 

Experienced Teacher 

The term "experienced teacher" will be uaed to identify 

those teachers having more than two years teaching experience and 

poeseaaing a professional teaching certificate. 

B.eleue Time 

The term "release time" will be used to indicate those 

periods of time during the regul ar school day when a teacher is 

relieved of classroom responsibilities. 

Positive B.eaponae 

The term "poaitive response" will be used to indicate the 

reapondenta choice of SA (Strongly Agree) or A (Agree) from the scale 

(Appendix B) to indicate his response to questionnaire iteu. 

Negative B.eeponae 

The term "negative respoose" will be uaed to indicate the 

respondents choice of D (Disagree) or SD (Strongly Disagree) to 

indicate his response to questionnaire it••• 

Hypotheses 

A search of the literature dealing with in-service education 

practices has provided a baaia for the hypotheses advanced in thia 

study. 

6 



HyPothesis 1. 

There will be no significant differences between the 

responses of beginning and experienced teacher■ to those questionnaire 

iteu (no. 11-20) referring to factora which influence teacher 

attitudes toward in-service activities. 

Hypothesis 2. 

There will be no significant differences between the 

responses of beginning and experienced teachers to questionnaire items 

(no. 21-30) referring to factors 110tivating teacher attendance at 

in-service activiti••• 

HyPothesia 3. 

There will be no significant differences between the 

reaponaea of beginning and experienced teachers to those questionnaire 

items (no. 31-38) referring to the planning of in-service activities. 

HyPotheaia 4. 

There will be no significant differences between the 

reapoosea of beginning and experienced teacher• to those queatioonaire 

items (no. 39-53) referring to the content for presentation at 

in-aervice activities. 

Hypothesis 5. 

Both beginning and experienced teachers will rank p~acticing 

claaarooa teachers aa their first preference for resource persona to 

present in-service activitiea. 

7 
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Hypothesis 6. 

There will be no significant differences between the responses 

of beginning and experienced teachers to those questionnaire items 

(no. S9-65) referring to the evaluation of in-service activities. 

HyPotheais 7. 

Both beginning and experienced teachers will rank the 

evaluation of in-service activities in terms of their relevancy to 

teacher needs as being that area of in-service programmes that is in 

moat urgent need of evaluation. 

HyPothesis 8. 

There will be no significant differences between the responses 

of beginning and experienced teachers to those questionnaire items 

(no. 71-82) referring to the most favourable times for scheduling 

in-service activities. 

Hypothesis 9. 

There will be no significant differences between the responses 

of beginning and experienced teachers to those questionnaire items 

(no. 83-90)- referring to the involvement of school administrators in 

in-service activities. 

A survey of the related literature offers no information as 

to whether or not a) male and female teachers or, b) teachers with 

university degrees and teachers not having completed their degrees 

share similar or different vieva regarding in-aervice education 

activities. Therefore. the following null hypotheses are presented. 



HyPothesis 10. 

There will be no significant differences between the 

responses of male and f male teachers to all items presented on the 

In-aervice Education Survey. 

H:ypotheaia 11. 

There will be no significant differences between the 

responses of teachers with university degrees and teachers not having 

university degrees to all items presented on the In-service Education 

Survey. 

Limitations of the Study 

9 

Thia study will be limited to those aapecta of in-aervice 

education which the literature has identified aa being generally 

characteristic of good in-service programmes. The contributing factor■ 

identified for this study are not the only ones suggested in the 

literature, but are those which have been widely discussed during the 

past twenty years. 

No attempt has been made to evaluate present or past 

in-service activities either in individual schools or district-wide 

programmes. 

The subjects for this study were drawn from the elementary 

public school teachers employed in School District No. 61, Greater 

Victoria, in the province of British Columbia. Twenty elementary 

schools were randomly selected from this large urban centre. Staff 

members of these schools were then requeated to participate in the 
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study. The participating subjects have been grouped and regrouped into 

the following categories: a) beginning and experienced teachers, 

b) male and female teachers and, c) degreed and non-degreed teachers. 



CHAPTER II. 

REVIEW OF THE LITERATURE 

Most school districts are attempting to foster the pro­

fessional development of their practising teachers in some way or other. 

As indicated in a comprehensive study conducted by the National 

Education Aaaociation (1967), almost every school system in North 

America feels some commitment to support the growth and development of 

the teachers in its employ. Hillar (1968) suggests that the school 

district that expects its teachers to reach their maximum potential 

must make it possible for teachers to grow on the job. An even stronger 

position is taken by Dionne (1966) who maintains that "it is the 

responsibility of the local school district through in-service to make 

possible teacher growth toward new requirements. (p. 266)." Since 

modern procedures in curriculum building and school organization require 

the teamwork of many individuals, we must, suggests Richey (1957), 

establish a continuous in-service education program as an essential 

part of a school system if the system is to function as a cbhesive unit. 

A review of the literature clearly points out that a vigorous 

in-service education programme can do much in helping to meet the 

challenge of educational change. 

Teacher attitudes. Initially, we must recognize that it is 

the attitudes of the participants that will, to a great extent, 
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det mine the effectiveness of any in-service programme. Thelen (1967) 

points out that the quality of the change process in teaching will 

depend on the quality of teacher behavior, its affective and attitudinal 

loading. Before comnencing any progrmmne of prof•••ional development 

we should first ask ourselves whether attitude• of acceptance or 

rejection have been fostered. If the latter prevail.a, steps must be 

taken to improve the acceptance of in-service activities. Alam (1967) 

stresses that in-service acti vities "must be designed to get at the 

attitude level of teachers (p. 153). " Through in-service programmes 

teachers mu1t be led to feel better about themselves and their 

profession. Improved attitudes can beat be fostered through the 

consideration of the needs and potentials of the participants. 

Westby-Gib•on (1967) suggests that teacher attitudes towards 

participation in programmes of continuing educati011 uy well be determined 

by the expectations held by their peers. Groups show strong capabilities 

for structuring the expectations of their fellows, thua reinforcing or 

breaking down good or bad attitudes. Moffitt (1963) indicatea that 

"the extent to which beginning teachers will accept an in-service 

education programme depends substantially on the degree to which it baa 

or bu not been accepted by the experienced teachers (p. 55)." 

Torrance (1959) also feels that the inexperienced teacher is readily 

influenced by the 110re experienced staff member. 

There are many reaaona why experienced teachers are reluctant 

or unready to participate in in-service progruaes. Negative attitudea 

are reaffirmed by past experiences which have consumed valuable ti• 

but have contributed little to teacher iaprovement. All too often 
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teachers feel that in-service programmes make unnecessary demands upon 

their time and energy. Others regard such programmes as a personal 

indictment of their professional competency. 

Beginning teachers, anxious to be auccesaful in their career 

in the claseroom are generally responsive to assistance offered to them. 

A 1956 survey of such teachers in urban schools, conducted by the 

National Education Association, revealed that one-third of first year 

teachers would have welcomed more assistance. We can asaume that 

beginning teachers will initially be responsive to in-service activities 

that offer guidance in the teaching task. However, we must realize 

that the beginner is likely to be strongly influenced by the attitudes 

of his more experienced co-workers. 

The development of good attitudes towards in-service 

activitiea should be a subtle and long term consideration for every 

adainiatrator suggests Hauth (1962). It is essential that there be a 

long range plan to develop thoae desirable attitudes and skills required 

to build a better educational system. If we believe that professional 

growth is needed, that it is a continuous process, that it involves 

changes in attitude and behavior, then we have to realize that 

adminiatrators muat expend a greater effort to datel'Jline teachers' 

attitudes toward in-service practice• before entering the planning 

stages (Foster, 1966). 

Motivation. To a number of writers, teacher growth and 

in-service opportunities appear to be synonymous. However, as Alam 

(1967) points out, "whether positive growth results from in-service 

activities will depend upon what teachers experience in the proceas 



14 

(p. 153)." Similarly, much teacher motivation will depend upon how 

relevant they feel the in-service activities to be. If they feel the 

programmes are of a worthwhile nature they will be motivated to 

participate. As Sternig (1962) suggests, every in-service project must 

have a direct relation to the goals of the teachers concerned. Hauth 

(1962) indicates that the surest way of insuring teacher self-motivation 

is by "starting an in-service education programme with the direct and 

immediate concerns of the teachers (p. 13)." The literature generally 

supports the view that when teachers are able to see real and significant 

implications in an in-service programme for their own particular 

classroom or school, they will be motivated to support it. 

Jardine's (1950) study pointed out that although teachers 

generally want professional education, they do not always get the kind 

which they believe most helpful. Teachers who have spent time at 

workshops and seminars that have proven to have little relevancy to 

present goals are not easily motivated to attend future activities of 

a similar nature. Beauchamp (1950) has suggested that teachers are 

seldom motivated to attend in-service activities unless these move out 

of the realm of theory and into the realm of specific practices and 

actions. Teacher resistance, states Taba (1965), ufrequently comes 

from the fact that exhortations to make changes are not always 

accompanied with the material.a and help to acquire the skills needed 

to make changes with psychological comfort and without the threat of 

making errors (p. 475)." If teachers are to place real value on 

in-service activities, it would appear to be essential that the 

programme is readily recognized as being relevant to their needs. 
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Whether or not teachers are motivated to participate in 

programme& of continuing education may well be determined by the school 

administrator. Reeder (1958) suggest• that "it ia the obligation of 

the school administrator to set the pace for the professional growth 

of his associates (p. 126)." In situations where the principal is 

less t han enthusiastic about in-service activities one can hardly 

expect t hat the members of his staff will be any more willing to accept 

the challenge for professional growth. There are few persons who do 

not need to be stimulated to grow professionally. The methods of 

stimulation, states Foster (1966), should be dependent on the principal's 

analysis of his situation and his staff. He must work toward t he 

creation of an environment that is conducive to the motivation of 

professional development. 

The A.A.S.A. Yearbook (1955) points out that many teachers 

require the stimulation of an in-service education programme operated 

in co-operation with their fellow teachers. Many teachers' professional 

organizations, including the British Columbia Teachers' Federation, have 

embarked on rather extensive programmes for professional development. 

Such in-service activities, planned and organized by local associations, 

have a strong motivational effect on many teachers. Through attendance 

at such teacher-sponsored activities true professionalism is being shown. 

Administrators must, however, remain actively aware of the purposes of 

all programea and aaaiat in the growth of all in-service towardr its 

fulfillment. 

The experienced teacher is most likely to be motivated or 

reluctant to attend in-service activities in terms of hie past 
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experiences. The beginning teacher, anxious to succeed, will generally 

be strongly motivated to attend in-service functions that will offer 

him suggestions as to how he can function more adequately in the 

classroom situation. The motivation of both groups will undoubtedly 

be influenced by the attitudes of the school administrator and fellow 

teachers. 

Planning. The literature dealing with in-service education 

places much importance on the need for careful, long-term planning. 

Trippensee (1951) states that the planning of a vital in-service 

programme "is at once one of the most difficult and challenging 

opportunitie■ open to any professional staff (p. 33).'' Heffernan's 

report (1956), which centred around the characteristics and techniques 

of good in-service practices, also places a high priority on systematic 

planning. 

If the professional development of teachers is to be an 

on-going process, then teachers, maintains Goulet (1967), "must assume 

the initial role, becoming involved at the very beginning (p. 67)." 

Although the initial stimulation of teacher interest and other 

preparatory groundwork may be undertaken by the administrative staff, 

Harris (1966) suggests: 

When planning is undertaken co-operatively, 
with those persons to be affected by the 
in-service programme systematically involved 
in all stages of the planning, it is possible 
for personal needs to be recognized while 
systematic procedures for change are employed 
(p. 260). 

There seems to be complete agreement among researchers that 

those persons responsible for in-service education activities need to 
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give careful consideration to the matter of teacher involvement in 

planning. Teachers must be encouraged to participate by being provided 

with opportunities in which their own ideas can be considered and 

explored. Too frequently, states Roberts (1964) , t eachers are "on the 

one hand encouraged to become involved in professional growth activities, 

and on the other hand are given little opportunity or responsibility 

for helping to plan these activities (p. 20)." Teachers in such a 

situation may well soon learn that surface compliance is suf ficient and 

that no real change in behavior is expected or needed. 

Co-operative planning geared to meet the problems facing a 

school or school system has become an important factor in promoting 

activities to improve the teaching-learning situation . In the Whitmore 

(1960) study, the indication is that one of the factors contributing to 

a successful in-service programme was that "teachers were made to feel 

that they were an integral part of the in-service programme from the 

start (p. 136)." 

In view of the above comments it is rather surprisi ng that 

Schild (1964) found that sixty-three per cent of the organizational 

frameworks established for the planning of in-service activities were 

primarily administrator dominated. He suggests that i n the area of 

planning there still exists a wide gap between t heory and practice. 

Statements in the literature all point to the fact that 

practicing classroom teachers should participate in the planning of 

in-service activities. We lack information as to whether or not 

beginning and experienced teachers share common needs for involvement 

in planning in-service activities. Experienced teachers familiar with 
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curriculum and methodology uy well be expected to desire a place in 

planning a progr8J11118 and undoubtedly can make a significant contribution. 

One is, however, led to believe from the National Education Association / 

Report (1956) that beginning teachers may be looking for assistance 

during the first year or two of employment rather than an opportunity 

to expend their time planning in-service activities. Kinnick (1957) 

suggests that beginning teachers "want in-service experiences which help 

them to relate and integrate ideas and ideals of teaching with the 

realities and the day-to-day demands of the job (p. 133)." Bond and 

Smith (1967) indicate that a teacher's probationary period should be 

designed to provide a careful orientation to practice in the field. 

During this time constructive professional assistance should be constantly 

available. They go on to say that we must look to beginning teachers 

to determine their needs for in-service activities and for indications 

u to how we might best offer professional assistance to newcomers. 

In view of the opinions gathered from the literature, the only valid 

assumption that can be made is that both beginning and experienced 

teachers will desire a voice in planning in-service activities. 

Content of In-service Programmes. Perhaps the first 

question that educators at all levels should ask themselves is that 

one posed by Miel (196 7). "Are current programmes of in-service 

education adequate for the increasingly high expectations of elementary 

■chool teachers held by the public and the profession these days? 

(p. 68)" A positive answer to this question can be given only when a 

school ■yatem has developed a progrlUlllle of in-service activities that 

ia broad enough and in adequate depth to have real meaning for 
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participating teachers. Schild'a Study (1964) points out that "the 

extent of an in-service programme is no assurance of its quality 

(p. 83)." A school system may sponsor a great multiplicity of 

programmes covering a wide variety of topics which through the very 

nature of the experiences offered may lead to little or no significant 

staff growth. Schild further suggests that "if the goal of in-service 

activities is to produce a change in teacher behavior and improved 

instruction in the classroom, there is an obvious necessity for a more 

continuous and intensive study of one area or technique (p. 91)." 

That the content of in-service programmes has frequently been 

less than what might be expected is pointed out in Jardine's (1950) 

study. This point is made again in Osbome's (1951) investigation which 

determined that administrators and college instructors ranked the need 

for philosophy of education higher on the preferential training needs of 

teachers than did practicing classroom teachers. Too frequently 

administrative personnel are inclined to determine the content of 

in-service activities unilaterally rather than with the teachers. 

Carroll (1966), Foster (1966) and Moffitt (1963) all maintain 

that the content of in-service activities must be designed to help 

teachers improve local educational objectives. They suggest that 

whatever activities are undertaken must be of such a nature that 

participants can see that they are moving towards acceptable goals that 

can carry over into effective classroom programmes. In the same vein, 

Wolf and Wolf (1961) indicate that "successful in-service activities 

are usually directed toward a specific topic, a specific group of people 

or a specific school situation (p. 14)." Basically, the content of any 
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programme designed to promote professional growth must be determined by 

the needs of a specific group of teachers. As summarized by Duncan 

(1964) "whatever is offered under the guise of in-service education 

should deal with and be adjusted to local problems and the real needs 

of the participants, bearing in mind both the immediate and long term 

goals (p. 59) • " 

For the most part, writers in the field of in-service 

education have refrained from suggesting specific areas of content that 

might be dealt with. However, the studies of Herrick (1954) and Miel 

(1967) have indicated areas that might form a broad base upon which 

local topics may be developed. Herrick:s investigation revealed that 

in-service education activities could well be organized about the 

following: a) child study, b) studying teaching situations, c) action 

research, providing the research points the teacher to ways of improving 

instruction. In Miel 's comprehensive research the respondents placed 

greatest emphasis on the rationale for change as a topic for in-service 

study. How to utilize new media was ranked second while methodology 

placed third. 

From the literature, it is clear that whatever the content 

of an in-service programme is to be, practising classroom teachers 

must help in both the investigation of needs and the setting of goals. 

The content of the programme must be the outcome of these two activities. 

Whether beginning teachers and experienced teachers respond 

favorably to the same type of content is a question that has received 

little attention in the literature. Dionne (1966) does however, suggest 

that the content must take account of the great diversity of needs in 
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groups and individuals. He stresses that opportunities for growth should 

be distributed equitably among all kinds of teachers. Wolf and Wolf 

(1961) indicate that the content of in-service activities for the 

beginning teacher should be designed to bring about professional maturity 

as an outcome of an individual's efforts to develop the foundation 

experiences of a college programme. Gross (1967) suggests that in-service 

activities for beginners should consist of a "co-operative, many faceted 

attack upon the complex problem of shaping a newcomer in the best 

possible image t~at is expected of a professional educator (p. 134)." 

Whitmore's (1960) study points out that "the inexperienced teacher all 

too often must make the transition from student to faculty member 

without the help of an organized programme (p. 16) ~" 

The above statements point to the fact that the beginning 

teacher may require a broader type of in-service programme than the 

experienced teacher. It may be assumed, then, that the beginning 

teacher would feel the need for an in-service programme that would be 

designed to acquaint him with conditions, curricula, current practices, 

uses of multi-media and other areas of concern which may not have been 

dealt with adequately during his pre-service training. While the 

experienced teacher may desire'' a programme that will discuss similar 

topics in greater depth, it may be assumed that the experienced person 

will show more interest in activities that will explain why certain 

changes are taking place and how they can best be initiated. However, 

in view of the fact that the literature reviewed offers no evidence of 

major differences existing between the preferences of beginning and 

experienced teachers, the only reasonable conclusion that can be drawn 
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at this point is that there are no major differences between the choices 

of beginning and experienced teachers as to the content to be dealt 

with at in-service activities. 

Presentation. The types of information or skills to be 

imparted by an in-service programme will, in large part, determine the 

manner of presentation to be used. If new materials alone are being 

introduced, one might use a lecture-discussion type of presentation. 

If new teaching techniques are being offered , demonstration lessons 

might be more appropriate. Boyd (1961) attempted to evaluate two 

different methods of presentation. Specifically, he investigated 

face-to-face discussions and television presentations. He concluded 

that there was no significant difference in effectiveness between the 

two approaches. However, he did determine that either method could be 

improved by specialists consulting with teachers in the classroom 

situation following the in-service sessions. Alam (1962) suggests that 

the presentation uhould focus on the rationale which will support 

decisions that teachers will make in their classrooms as a result of 

their participation in the in-service activity. 

Most research to date, on in-service programmes. focuses on 

who should present materials, rather than on the methods of 

presentation to be used. Dutton and Hammond (1966) compared the 

effectiveness of presentation by a college professor in one school 

system with presentation by district staff in another system. Although 

both programmes helped to make significant improvements, the gains 

resulting from the efforts of the district staff were judged to be 

greater. 
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Schild's (1964) study reported that eighty-one per cent of 

the school systems surveyed used university personnel as consultants 

to present i n-service programmes. Whitmore (1960) reports t hat when 

visiting university personnel acted as consultants they gave "local 

staff members a sense of security and of direction needed to move ahead 

with the in-service programme (p. 146)." Miel 's (1967) s tudy placed 

utilization of college personnel high in teacher choice f or presentation 

of materials . 

The use of district personnel, mainly practicing classroom 

t eachers and supervisors, as resource persons at in-service activities 

has gained wide acceptance during the past ten years. Denemark and 

Macdonald (1967) found that teachers wanted gr eater use of school 

system personnel in staffing in-service programmes. In-service 

education programmes can, says Carmichael (1962), make excellent use of 

teacher leadership. A teacher's specialty can often be utilized to 

assist and promote growth f or all teachers. The utilization of 

outstanding teachers to present in-service programmes was cited by 

Doherty (196 7) as perhaps t he greates t achievement of the Carnegie 

Project in Portland, Oregon. The t alents of local staff members were 

utilized for the improvement of t he entire teaching staff. "District 

staff," states Doherty, "responded enthusiastically to the presentation 

by fellow professionals (p. 263). " 

Just as a variety of me t hods may be employed to present 

in-service activities, so may a number of persons be used to make the 

actual presentation. The task that must be undertaken is that of 

helping practicing classroom teachers to clarify issues of concern. 
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Whoever is to present a topic or lead a discussion must have the necessary 

background and the facility to express himself so the par ticipants can 

fully grasp the significance of th problem und r consideration. 

Mason (1962) points out that the first few years of a 

teacher ' s carer are most important in terms of setting a growth pattern. 

Olson (1968) indicates that beginning teachers need immediate and 

constant help during the critical weeks and months of teaching. In t he 

Bond and Smith (1967) investigation the beginning teachers were asked 

to report the major problems they faced dur ing their first year of 

teaching . The ereatest problem reported was that of not knowing what 

was expected of them. The beginning teacher unfamiliar with school and 

classroom organization, curricula, and methodolor,y is looking for 

assistance in these areas. 

In light of the statements mad above we can assum that all 

teachers r e spond favourably to the presentation of in-servic activities 

by practicing classroom t eachers. Both beginning and ex rienced 

teachers may be expected to value and profit from the experiences and 

opinions of the outstanding classroom practitioner who is willing t o 

share his specialty with his fellow professionals . It is t he 

utilization of these persons who are directly associated with the 

pupils and materials to b discussed that is most lik ly to offer the 

practical kind of information that teachers are searc1ing for. 

The literature also leads us to believe that t eachers will 

usually respond favourably to the presentation of in-service activities 

by university personnel. It is g nerally accepted that the university 

specialist is we l l equipped to offer information r egarding the latest 

education research related to new materials and promisi ng innovati ve 
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practices. As Schild (1964) and Whitmore {1960) point out, the 

university personnel can add an important dimension to in-service 

activities. 

Evaluation. The literature dealing with in-service education 

practices generally stresses the need for improved methods of evaluation. 

Appraisal and evaluation are cited in the National Education Association 

Study {1966) as being important components of in-service activities 

but ones that are frequently overlooked. Stemig {1962) suggests that 

"if present results are constantly checked against original purposes 

and alterations made on both as needed, the total progr8DIJJle will move 

along {p. 9)." If, as has been stated earlier, (Foster, 1966) teaching 

personnel must be involved in setting the objectives of a programme, they 

must also be involved in the evaluative process. Otherwise they will 

not know whether their efforts are producing worthwhile results. 

Objective appraisal of the effect of in-service activities 

is described by Schild (196A) as a complex and uncertain endeavour. 

Herrick {1957) indicates that the problem with evaluation is that 

fundaaentally "most areas of desired change in education do not have 

standardized units developed for quantifying these changes {p. 313)." 

~ The value of any in-service programme should be judged successful by 

the participants only if the desired changes are taking place as a 

result of the activities. Such changes, suggest Rehage and Heywood 

{1953), are complex and therefore a variety of means of collecting 

data should be used. In a study conducted by the California Teachers 

Association {1959) a variety of evaluative instruments were used. 

llowever, most systems indicated that even using a variety of methods, 

evaluation was inadequate. Although ■everal approaches were utilized, 
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they could all be generally classified as subj ective. 

To date, t he use of objective techniques to evaluate 

in-service activities has been limited. Anderson (1951) used objective 

techniques when he attempted to isolate areas of teacher competencies 

improved through in-service activities. Downes (1947) evaluated pupil 

growth and found there was a direct relationship between teacher 

participation in in-service activities and improvement in pupil growth . 

On the other hand, Brandt and Perkins (1958) reported that teachers' 

participation in child-study programmes did not affect their pupils' 

reading and arithmetic achievement. 

The most frequently used met hod of evaluation pointed out 

in Schild's (1964) study was observation by administrative and 

supervisory personnel followed by teacher reactions. Fifty-seven per 

cent of the districts participating in the study indicated that their 

methods of evaluation were inadequate. 

There appears to be no easy answer to the evaluation of 

in-service activities. From the literature one is unable to locate 

any one method that could meet t he needs of various progranunes. 

owever , if we believe that t he effectiveness of an in-service activity 

can be measured by the changes that take place as a result of it, 

then we must look to practicing classroom teachers to determine 

whether or not the activities provided have been of benefit to them 

in implementing change in their classrooms. 

If, as Wolfe and Wolfe (1961) suggest " recent gr aduates of 

teacher training programmes are not apt to be highly skilled teachers 

(p. 142)," we may well expect the beginning teacher to be somewhat 

L 
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reluctant to participate in the evaluation of in-service activities. 

We do however, require their judgement of those aspects of a programme 

which relate directly to t heir orientation to a particular school or 

system. The outcomes of all aspects of in-service activities for 

beginning teachers should be aimed at producing professional maturity. 

Experienced teachers presumably have reached a fairly high degree of 

professional competency and may be expected to desire a more active 

role in the evaluation of in-service activities. Just as all teachers 

are expected to examine the educational needs of children in their 

school, so may they j ustifiably be expected to feel the need to 

participate in the evaluation of those activities which have been 

organized to meet their needs for professional development . 

Time. The gr eatest source of f rustration for both teachers 

and administrative staff is the lack of adequate time for wholehearted 

participation in in-service activities. 1isner (1950) states that 

"probably the most stubborn obstacle to be faced in the further 

development of improvement of programmes of in-service education is 

the problem of time (p. 36)." Whitmore's (1960) study indicates that 

teachers currently consider the problem of time as a fundamental one 

in an on- the-job training progrannne. 

Most systems reported on by Schild (1964), and t he California 

Study (1959) relied heavily on in-service education programmes 

scheduled at the end of a full teaching day. Mason (1962) implies 

that the imposition of a great number of after-school sessions 

imposes additional tensions ~nd frequently leads to only peripheral 
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participation. While Sternig (1962) agrees that scheduling in-service 

activities after school hours places a burden on teachers , he suggests 

t hat frequently t here are l egal and financial problems that must be 

faced when release t ime is given to all teachers at one time. 

The practise of releasing teachers from classroom duties to 

attend in-service activities appears to have increased during the past 

decade. However, the general trend in t his direction tends to be slow. 

In Schild's (1964) study only slightly more than half of the school 

systems reported the provision of release time for in-service programmes 

during the school year . In Miel's (1967) investigation the use of 

released time during the school year was rated high in importance by 

fifty-two of the one hundred and thirty-three respondents. Fifty-eight 

per cent of the participants reported that more release time for 

in-service activities was granted in 1969 than had been in 1959. 

Use of a portion of the summer vacation for in-service 

activities appears to be on the increase. Schild (1964) reports that 

just under half of the school systems participating in the study 

provided in-service programmes during the summer months. Participation 

in these programmes, however, involved only eight per cent of the 

teaching staff. Miel's (1967) study suggests an increase in the use 

of summer months but she does not indicate the number of teachers 

involved. 

Tripensee (1952) summarizes the feelings of a number of 

writers in the field. He states: " ••• it would seem strongly 

advisable t hat at least part of the time devoted to a programme for 

improving teachers while on the job should be scheduled during the 



regular school day (p. 33)." A survey for the National Commission 

on Teacher Education and Professional Standards edited by Brandt 

(1965) analyzed 397 brief reports on in-service practices and f ound 

the trend is toward a) more released time, or, b) compensation for 

time used outside the regular working day . 

There is agreement in the literature regarding the limited 

effectiveness of in-service activities after school hours. Teachers 

who have completed a full working day will l ack both t he ener gy and 

the motivation needed to accomplish the goals of any in-service 

progr amme . 
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Teachers' opinions must be considered when one is scheduling 

the t ime f or in-service activities . In light of the statements found 

in the literature, we may well expect both beginning and experienced 

t eachers to identify those times when t hey are released from classroom 

duties as being the most reasonable time for carrying on professional 

growth activities. 

Administrative Involvement . Administrative leadership is 

discussed extensively in the literature dealing with in-service 

education. The individual school rincipal is cited as playing a key 

role in in-service activities. Gross (1964), r1ason (1962) and 

Westby-Gibson (1967) indicate that there is no one, with the exception 

of the teacher, who exercises more direct influence upon the teaching­

learning situation than the elementary school administrator. It is 

he who can maximize or minimize t he effectiveness of any in-service 

programme. The administrative personnel of any school system must 

take on the task of stimulating teachers to participate in in-service 



activities , and as Brahner (1964) states, "create an environment and 

attitudes conducive to co-operative faculty action (p. 14) . " 
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As is suggested by Duncan (1964) and Moffitt (1963) the 

school administra tor may or may not originate the in-service programme , 

but he is inescapably a facilitator of it once it is underway. In 

this capacity the principal is one who shares, supports, and encourages 

his staff members in all aspects of i n- service activities. It has 

been stressed by Carmichael (1962) that t he principal need not feel 

obligated, unless he is particularly knowledgeable in a certain field , 

to lead the in-service activities himself. As indicated by Mauth (1962), 

"the school administrator who takes times to prepare hie teachers for 

assuming personal r esponsibility f or self-improvement and for 

co-operative attack on school problems has gone a long way toward 

ensuring success of the venture (p. 14). " 

A study by Bond and Smit h (1967) points out that beginning 

teachers felt that they had received inadequate administrative and 

supervisory support and assistance. Beginning teachers are frequent l y 

looking for direction and assistance, much of which can be obtained 

through active participation at in-service activities. 

It may be assumed t hat both beginning and experienced 

teachers will look to the educational leader in the school, the school 

administrator, for advice and information regarding curricular and 

organizational policies relating to their particular situation. Both 

groups see the school administrator as best assisting their 

professional development by assuming a supportive role in in-service 

activities, chiefly concerned with encouraging and facilitating the 



development of an effective in-service education programme. 

Summary. The r eview of literature has identified a number 

of characteristics of good in-service programmes that should be 

carefully considered when in-service activities are being anticipated 

as a means of promoting the professional growth of elementary school 

teachers. These contributing factors may be briefly described as 

follows: a) teacher attitudes, b) motivation, c) planning , 

31 

d) content, e) presentation, f) evaluation, g) time, and h) administra­

tive involvement. The books, studies, and articles from the 

professional journals generally have dealt with teachers as a conunon 

group. However, there has been some discussion of the needs of 

beginning and experienced teachers for in-service education programmes. 

An extensive search of the literature was carried out in 

an attempt to obtain some indication as to whether or not a) male 

and female or, b) teachers with university degrees and those not 

having degrees differed in their reactions to different aspects of 

those factors being studied in this survey. This search uncovered no 

information that was relevant to this study. 



CHAPTER. III. 

COLLECTION, ORGANIZATION, AND TREATMENT OF DATA 

I. QUESTIONNAIRE DEVELOPMENT 

The questionnaire developed to collect the data bu been 

fonaulated from information gathered from the literature and includes 

modificationa of que■tion■ found in related studie■• 

The questionnaire 1• divided into two sections. Section I 

is intended to give a brief per■onal history of the participants' 

academic training and yeara of teaching experience. Section II i• 

divided into eight part■, each dealing specifically vith one of the 

distinguishing qualities of in-service practices. The participants 

were requested to respond to atateaenta which would identify those 

upects of each factor which they feel contribute aignificantly to 

the establishment and maintenance of a progranme for profeaaional 

development. The factors, drawn froa the literature, which have been 

identified for study are: attitude, aotivation, planning, content, 

preaentatiou, evaluation, ti•, and adainiatrative involveMnt. 

Permission vu granted to conduct a pilot study using graduate 

student■ from the University of Victoria. All of these graduate 

students had ■ome teaching experience. Also, five me111>era of the 
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supervisory •taff of School Di•trict No. 61 were requested to complete 

the que•tionnaire. 

The re•pouaee given in the pilot study were •ubjected to an 

itea analysis (Wert, Neidt, & Ahmann, 1954). Following the pilot study 

deletiona and revisioo• were aade to give clarity and validity where 

needed. Revi•ion va• required in Section II where ten iteu were 

deleted and twelve iteu were rephrased to give greater clarity. The 

final set of eighty it ... that make up Section II of the questionnaire 

were judged u po••e••ins clarity and a reliable degree of discriainating 

power. 

II. COLLECTION OF DATA 

Twenty elementary school• were rand01ll.y •elected to 

participate in the •tudy. The adainiatrator of each achool was contacted 
' to gain pend.aaion to conduct the study in hie achool. Permissioo was 

granted by all twenty principals. Letters were then distributed to 

all teachers in the aelected echool.a aoliciting their participation in 

the •urvey (Appendix A). 

Wheu the teacher• had been ideutifiad, the inveatigator Mt 

with the participant• at each achool to discus• the purpose of the 

atudy and aolicit their uai•tance. The revised que1tionnairea were 

diatributed at thia time. Participant■ were reques t ed to complete the 

quaationnaire anonyaoualy and to return it directly to the inveatigator 

in an envelope bearing only the latter'• naM and addresa. Partici­

pant■ were reque•t•d to complete and return the queaticxmaire within 
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Two hundred and dinety-three que•tionnairea were di•tributed. 

Two hundred and thirty-three (or 80%) vere returned. Three of the 

participant■ bad refrained froa coapletiDg Section I, therefore their 

re•ponae• were not u•able in the atudy. 

III. ORGANIZATION OF THE DATA 

The data collected by the questionnaire were recorded on 

anner •h••t•• Proa th••• the total number of re•p0118ea to each item 

in each category waa calculated and recorded iD tabl••• The percentage 

of poaitive and negative r••pon••• for each it•• va• calculated for 

each group to deteraine the general direction of re•ponaea. 

To facilitate a coapari•on of the data aeparate tablea for 

each group vere u•ed at the initial atagea. 

IV. TREATMENT OF THE DATA 

Since the purpose of thia atudy 1• to pre•ent a de•criptive 

aurvey of certain contributing factors of good in-aervice practices 

and how they can beat be adapted to aatiafy the need■ of t he elementary 

teacher■ in School Di■trict No. 61, a daacriptive analy■ia (Good and 

Scat••• 1954) vu carried out. Thi■ deacriptive analy■i■ baa been 

reinforced through the uae of the ~laogorov-Sldmov Two-Saaple Teat 

(Siegel, 1956) to deteraine if there 1■ agreeMnt or •1gn1ficant 

difference■ exi•ting between the participating group■• The criteria 

for rejecting an hypoth••1• hu been e1tabli■hed at the conventional 

P • .OS level. 



3S 

Figure• depicting the percentage of positive re■ponae■ from 

each group have been included to facilitate an euy coapari■on of tho■e ·· 

que■tionnaire itema ■trongly aupported by each group. 

.-. 



CHAPTER IV. 

THE PERSONAL AND ACADEMIC HISTORY OF THE ELEMENTARY TEACHER 

The purpose of this chapter 1• to preeent an analysis of the 

data collected on the personal and academic history of elementary 

teachers<••• Appendix B). What 1a th• ■ex, age, and number of year■ 

of teaching experience of the typical elementary teacher in School 

Di■trict No. 617 What level of academic training baa generally been 

achieved by the teacher■ in thi• aysteat To what extent are practicing 

el ... ntary teacher, currently involved in univeraity credit cour■es? 

To what extent do beginning and experienced teacher• feel that univer■ity 

credit couraes will increue their teaching proficiency? 

The uee of de■criptive analyai■ is employed to anever the 

above que■tions. Por purpose■ of comparieon the teacher• in the atudy 

have been grouped u beginning and experienced, male and female, 

po■seseing a univereity degree or without a univereity degree. 

Personal history. Beginning teachers, for the purposes of 

thia study, have been classified u those teachers having up to two 

years teaching experience. Anyone with 11C>re than two years of teaching 

experience vae claaeed u experienced. Forty-two or 18% of the 

participant■ in the etudy have been classified as beginning teachers 

while 188 or 82% are classed as experienced. 



37 

TABLE I 

SEX OF ELEMENTARY TEACHERS 

Group Number Percent 
Sex in of 

Beginning Experienced Total Group Total Group 

Male 14 53 67 29.1 

Female 28 135 163 70.9 

Total 42 188 230 100 

TABLE II 

AGE GROUPS OF ELEMENTARY TEACHERS 

Age 
Beginning Experienced 
Teachers Teachers 

N % N % 

Under 25 32 76.2 11 5.9 

25 - 30 3 7.1 48 25.5 

30 - 40 4 9.6 !18 25 . 5 

40 - so 2 4.8 33 17.6 

Over so 1 2.3 48 25.5 

TOTAL 42 100.0 188 100.0 

TABLE III 

YEARS OF EXPERIENCE OF ELEMENTARY TEACHERS 

1-2 yr. 3-5 yr. 6-10 yr. 11-20 yr. over 20 Total 

Beginning N 42 42 
Teachers 

% 100 100 

Experienced N 41 45 57 45 188 
Teachers 

% 21.8 23.9 30. l1 23.9 100 



Beginning 
Teachers 

Experienced 
Teachers 

TABLE IV 

CERTIFICATION OF ELEMENTARY TEACHERS 

EB EA PC PB 

N 13 19 2 8 

% 30.9 45.2 4.8 19.1 

N 55 51 34 42 

% 29.3 27.1 18.1 22.3 

TABLE V 
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PA Total 

o.o 42 

o.o 100 

6 188 

3.2 100 

YEARS OF UNIVERSITY COMPLETED BY ELEMENTARY TEACHERS 

2 or lesi 3 yr. 4 yr. 5 yr. 6 or more Total 

Beginning N 12 18 4 8 o.o 42 

Teachers 7. 28.6 42.9 9.5 19.0 0.0 100 

Experienced N 61 45 35 41 6 188 
Teachers 

% 32.5 23.9 18.6 21.8 3.2 100 

TABLE VI 

UNIVERSITY DEGREES HELD BY ELEMENTARY TEACHERS 

Group Number Percent 
Degree Beginning Experienced in of 

Total Group Total Group 
N % N % 

B. Ed. Elem. 6 14 40 21 46 20 

B. A. 3 7 20 11 23 10 

B. Ed. Sec. 0 0 7 4 7 3 

B. Sc. 0 0 3 2 3 1 

Other 5 12 12 6 12 5 

Total 14 33 82 44 96 39 



Table I shows that a majority of both beginning and 

experienced teachers are female. While 71% of the total group are 

female, 29% are male. A majority of the beginning teachers are under 
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25 years of age while the experienced taachera tend to be evenly 

distributed in all des~gnated age groups over 25 years of age (Table II). 

Experienced teachers tend to be fairly evenly distributed in each of 

the classifications for years of experience (Table III), with a 

slightly higher percentage (12%) falling in the 11-20 years of 

experience category. This may well be due to the increase of the 

interval at this point on the scale. 

Academic history. The numbers of teachers in each category 

of certification (Table IV) is an indication of the number of years of 

university completed (Table V) and the number of degrees held by 

beginning and experienced teachers. Pour or more years of univeraity 

education have been completed by 29% of the beginning teachers, while 

44% of the experienced personnel have 1i11ilar qualifications. Four or 

more years of university education norully entitles a teacher to a 

Professional Teaching Certificate. The minor discrepancies observable 

among Tables IV, V, and VI can be explained by the fact that aoae 

teachers have completed four or aore years at a foreign university that 

is not granted full accreditation by the DepartMnt of Education when 

assessing university credits for certification. Such teachers are 

expected to complete specified courses at Canadian universities before 

full certification in British ColUllbia is granted. 

The Bachelor of Education (Bleaentary) Degree is the university 

degree moat c01111tonly held by eleaentary teachers in School District 
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TABLE VII 

WHEN UNIVERSITY DEGREES WERE COMPLETED 

Degree Group Total of !Percent of 
Completed Beginning Experienced Both Groups !Both Groups 
Within: N % N % 

5 yr. 10 24 41 22 51 22 

10 yr. 0 0 21 11 21 9 

15 yr. 0 0 13 7 13 6 

20 yr. 0 0 3 2 3 1 

over 20 yr. 1 2 3 2 3 1 

Total 11 26 81 44 91 39 

TABLE VIII 

ELEMENTARY TEACHERS PRESENTLY ENROLLED IN UNIVERSITY COURSES 

Yes No Total 

Beginning N 9 33 42 
Teachers 

% 21.4 78.6 100 

Experienced N 26 161 188 
Teachers 

% 13.8 85.6 99.4 

TABLE IX 

ELEMENTARY TEACHERS ANTICIPATING ENROLLING I N UNIVERSITY COURSES 

Yes No Total 

Beginning N 22 20 42 
Teachers 

% 52.4 47.6 100 

Experienced N 54 134 188 
Teachers 

% 28.7 71.3 100 
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TABLE X 

REACTIONS OF ELEMENTARY TEACHERS 
TO UNIVERSITY COURSES TO INCREASE COMPETENCY 

Yes No Total 

Beginning N 28 14 42 
Teachers 

% 66.7 33.3 100 

Experienced N 84 103 187 
Teachers 

% 44.7 54.8 99.5 
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No. 61 (Table VI). While 39% of all teachers participating in the study 

possessed university degrees, 61% held no degree. Furthermore, 91% of 

the beginning teachers who have completed a degree have done ao during 

the past five yeara, 51% of the experienced teachers with degrees have 

completed the■ during the same period of time. 

The ele•ntary teachers of School District No. 61 are not 

inclined to participate in large numbers in university credit courses 

during the teaching year (Table VIII). It may be noted, however, that 

a larger percentage of beginning teachers than experienced teachers do 

avail themselves to such courses. Fifty-two per c•nt of beginning 

teachers anticipate enrolling in university credit courses within the 

next year while 29% of the experienced teachers have indicated a similar 

inclination (Table IX). Sixty-seven per cent of the beginning teachers 

have indicated that participation in further university credit courses 

would increase thetr teaching proficiency. Conversely, 55% of the 

experienced teachers have expressed the opinion that participation in 

further univeraity courses would not increase their competency in the 

classroom. 

Summary. Most beginning eleaentary school teachers in School 

District No. 61 (Greater Victoria) are female, under twenty-five years 

of age, and posaeas an EB or EA teaching certificate. They have 

completed three or fewer year• of univeraity education, are not presently 

enrolled in a univeraity credit course but do feel that further atudy 

at univeraity will increase their clueroom proficiency. Therefore, 

they plan to further their university education. 

Most experienced teachers of School District No. 61 can be 



43 

described as being female, under fifty years of age, and possessing an 

EB or EA teaching certificate. They have fewer than twenty years 

teaching experience, have completed three or fewer years of university 

education, are not presently enrolled in a university credit course and 

do not feel that participation in further university courses will 

increase their classroom proficiency. They do not plan to participate 

in university courses within the next year. 



CHAPTER V 

TEACHER ATTITUDES TO IN-SERVICE EDUCAl'ION ACTIVITIES 

Thia and succeeding chapters present an analysis of those 

factors identified in the review of literature as being contributory 

to good in-service programaea. The object of this analysis is to 

determine if there are aignificant differencea between the responses of 

a) beginning and experienced teachers, b) male and female teachers and, 

c) degreed and non-degreed teachers. Secondly, the data has been 

ex•a1u4d to determine if there are certain conditions and activities 

which practicing elementary teachers judge as contributing markedly to 

meeting th• needs of teachers for professional growth. 

The literature dealing with in-aervice education suggests that 

before any programae of in-service activitiea is attempted it should be 

determined whether or not the teachers expected to become involved are 

receptive to the concept of in-service education to encourage 

professional growth. Part I of Section II of the In-Service Education 

Survey (Appendix B) was devised to indicate whether teachers have 

positive or negative attitudes towards in-service activities designed 

to increase their classroom proficiency. 

An examination of th• data illaediately reveals that there are 

no significant differences between the attitudes of beginning and 

experienced teachers toward in-service activities (Table XI). Both 
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TABLE XI 

FACTORS INFLUENCING TEACHER ATTITUDES TO IN-SERVICE EDUCATION ACTIVITIES 
(BEGINNING AND EXPERIENCED TEACHERS) 

Item 
Responses (%) 

SA A u D SD 2 p X 

11. Acceptance of in-
B 7.1 57.1 26,2 9.5 o.o 

1. 423 76 < .so 
service activities E 12. 2 62.2 15.4 9.6 0.5 

12. Increasing attention 
B 11.9 76.2 7.1 4.8 o.o 

4.39131 ( .20 
essential E 29.8 57.5 8.0 4.3 0.5 

13. Real and significant 
B 16. 7 45.2 26.2 11.9 o.o 

1. 94617 ( .50 
implications E 6.9 43.1 37.2 12.8 o.o 

14. New methods needed B 26.2 50.0 16.7 7.1 o.o <.n 0.11450 
E 25.0 51.0 19.7 4.3 0,0 

15. Location of activitie, B 38.1 35.7 9,5 14.3 2.4 

< 1.93790 .50 
important E 35.1 50.5 9.6 4.3 0.5 

16. New skills - teacher' i 
B 21.4 47.6 14.3 14.3 2.4 

0,08461 ( .98 
responsibility E 22.3 47.9 10.6 16.5 2.7 

B 31.0 54.E 4.8 9.5 o.o 
17. New skills - adminis- 0.67112 < .80 

trators' responsi- E 28.7 50.C 9.0 12.2 o.o 
bilitv 

18. New skills - joint 
B 33.3 61. S 2.4 2.4 o.o 

< 5.12901 .10 
responsibility E 52.7 43.€ 1.1 2.7 o.o 

19. District-wide in- B o.o 35. i 42.9 19 .o 2.4 < service most effectiv e 1.23893 . 71 
E 5.3 39.5 35.1 17,0 2.7 

20. Individual staff in-
B 14.3 38. J 2-3. 8 19 .1 4.8 

effectiv 
2.93316 < .30 

service most i! E 7.9 29. l 32.5 26.1 3.7 

B = Beginning Teachers N = 42 
E = Experienced Teachers N = 188 

df == 2 
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17. 
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TABLE XII 

FACTORS I NFLUENCING TEACHER ATTITUDES TO IN-SERVICE ACTIVITIES 
(MALE AND FEMALE TEACHERS) 

Responses (%) 
Item 

SA A u D SD 2 
X 

Acceptance of in- M 4.5 58.2 23 .9 13.4 o.o 
service activities 3.72293 

F 14 .1 62.6 14 .7 8.0 0.6 

Increasing attention M 25.4 58.2 11.9 4.5 o.o 0.54871 
essential F 27.0 62.0 6.1 4.3 0.6 

Real and significant M 4.5 35.8 47 .8 11.9 o.o 
5.33300 i mplications F 10.4 46.6 30.1 12.9 o.o 

New methods needed M 19.4 49.3 25.4 5.9 o.o 
2. 08776 

F 27.6 51.5 16.6 4.3 0.0 

Location of activities M 29.9 44 .8 16.4 8.9 o.o 
2.96277 

important F 38.0 49.1 6.8 4.9 1.2 

New skills - teacher's M 29.9 43.3 10.5 11.9 4.5 2.22864 responsibility F 19 .o 49 .7 11. 7 17.8 1.8 

New skills - adminis- M 23.9 47.8 8.9 19.4 o.o 
trators' responsibilit 2.64180 

F 31.3 52.1 8.0 8.6 o.o 

New skills - joint M 64.2 29.8 1.5 4.5 o.o 8.56389 
responsibility F 42.9 54.0 1.2 1.8 o.o 

! 19. ,District-wide in-
M o.o 31.3 37.3 25.4 6.0 service most effective 5.56869 
F 6.1 42.3 36.2 14.1 1.3 

20. Individual staff in- M 11.9 34.3 32.8 20.9 o.o 
service most effective 2.30080 

F 8.0 30,0 30.1 26.4 5.5 

M = Male t_eachers N = 67 
F = Female teachers N = 163 

df = 2 
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TABLE XIII 

FACTORS I NFLUENCING TEACHER ATTITUDES TO I N-SERVICE ACTIVITIES 
(DEGREED AND NON-DEGREED TEACHERS) 

Responses (% ) 
I tem 2 SA A u D SD X 

Acceptance of in- D 9.4 63,5 17 . 1 9 . 4 o.o 
servi ce activities 0 .24534 

ND 12.7 59.7 17 . 2 9 . 7 0 . 7 

Increasing attention D 29.2 60.4 6.3 4 . 2 o.o 
essential 0.46109 

ND 24.6 61.2 9.0 4.5 0.7 

Real and significant D 3.1 38.5 43.8 14.6 o.o 
7.2 7666 implications ND 12.7 47.0 29 . 1 11.2 o.o 

New methods needed D 28.1 46.9 20.8 4. 2 o.o 0. 55722 
ND 23.1 53.8 17.9 5.2 o.o 

15 . Location of activities D 32.3 47.9 11.5 6.3 2 . 0 
0 .74433 

ND 38.0 47 . 8 8 . 2 6 . 0 o.o 

16. New skills - teacher ' s D 24.0 42.7 12.5 17 . 7 3 . 1 
responsibility 0. 73234 

ND 20.9 51.5 10.5 14 . 9 2 . 2 

17 . New skills - adminis- D 32.3 44.8 11.5 11.4 o.o 
trators' responsibilit 0.65867 

lfND 26.9 55 . 2 6. 0 11. 9 o.o 

18. New sk_ills - joint D 60.4 36.5 o.o 3. 1 o.o 8. 39561 
responsibility ND 41.0 54 . 5 2 . 3 2. 2 o.o 

, 

19. District-wide in- D 3.1 33. 3 36.5 22.9 4 . 2 
service most effective 3. 30696 

ND 5.2 43 . 3 36 .6 13.4 1.5 

20. Individua l staff in- D 11.5 33 . 3 28·.1 22.9 4.2 
service most i mp ortant 1.25114 

ND 7.5 29.9 32.8 26.1 3 . 7 

D = Degreed t eachers N = 96 
ND= Non-degreed teachers N = 134 

df = 2. 
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( .90 

( . 80 

( . 05 

( .80 

(. 70 

( . 70 

( .80 

( .02 

( . 20 

( • 70 
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group■ ■hov a tendency to share aimilar feeling■ in all areas examined. 

One significant difference does occur between the responses of male and 

female teachers (Table XII, Item 18). Thia is a difference in strength 

of response rather than in direction. Both male and female teachers 

have indicated a strong majority of positive responses to the suggestion 

that professional growth is the responsibility of all levels in the 

educational hierarchy (Figure 2). Male teachers however, have indicated 

21% more responses at the "Strongly Agree" level than female respondents. 

Significant differences occur between the responses of degreed and 

non-degreed teachers in two instances (Table XIII, Items 13 and 18). 

Degreed teachers have reaponded with a very high percentage (44%) of 

undecided responses to the suggestion that teachers see real and 

aignificant implications in in-service activities. Non-degreed teachers 

have registered a 17% more positive response to this item than have 

degreed persounel (Figure 3). Both degreed and non-degreed teachers have 

responded in a strongly positive manner to the suggestion that professional 

growth ia the responsibility of all educators (Figure 3, Item 18). The 

significant difference that occurs in this instance is again in strength 

rather than the direction of the responses (Table XIII). Sixty percent 

of the degreed participants have responded at the "Strongly Agree" level 

while only 41% of the non-degreed persons have indicated a similar 

response. 

By observing the positive responses of beginning and 

experienced teachers (Figure 1), male and female teachers (Figure 2), 

and degreed and non-degreed teachers (Figure 3) it can be seen that 

in-■ervice education hu been accepted u an integral part of the 
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Item 
An Opinion Poll 

Positive Responses 

11. Acceptance of I 
' -,_;;-·,.,_~, -. 63% 

in-servi-:e activi- I 77% I 

ties 

12 . Increasing atten- >C!~ i."~{;,;:3<t~ ~,!., - ,., 
' "" .. ,.:..~~ .. · .... , 84% 

tion essential 789% 

13. Real and signifi- ~··,i;• ........ ~ .• ·~ .. • ., -::::IJI 40% 
cant implications I 57% 

-~ ,. 
" "J,.,"i~J;:· !\; -.-,, .. 69% 

14. New methods needed 
..:;,i.,:na 

I 79% I 

15. Location of activi- ~ J . .;,; i- · - ·,p...,'l'>~~i~£if.•-. J-·:t:,·- :"f",•,'-'..Jt.f,._~'!:_"';,-¥ I' --=,;.'t ,~•°':.,.uJ<;~}jl 75% 
ties important I 

I 87% 

16. New skills - ~-- · ~ '<i'"~ .... ~·~...,. ~-..o.·;,;...,,.~!,,;,?'~~~?~.il": ·;:/;,.-~,;,i, 73% ,: .. ~ ,:~..__,. 

teacher's responsi- I 69% I 

bilitv 

17 . New skills - i,..cq..r,,-:t . .fl'-~ . ;-;,:' . --~.-...•'• • -"·'2' ~f,: -~ .. , .. .. 72% ·, 

administrators I 
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resnonsibilitv 
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changing educational scene by a majority of all groups in the study. 

An even larger percentage in all groups has responded positively to the 

suggestion that increasing attention to in-service activities is 

essential for the professional growth of elementary teachers. The 

responses to these items (Items 11 and 12) would indicate that attitudes 

towards in-service activities are generally good. 

A small majority of beginning teachers (62%), female teachers 

(57%) and non-degreed teachers (60%) responded positively to the 

suggestion that in-service activities have real and significant 

implicationl!I. The "Undecided" response was selected by more than 25% 

of the participants in each of these groups (Tables XI, XII, XIII). The 

high percentage of "Undecided" responses of experienced (37%), male (47%), 

and degreed (44%) personnel to this same item (Item 13) suggests that 

positive attitudes concerning the value of in-service activities are not 

particularly strong. 

~ The literature suggests that the location of in-service 

activities and the methods used in their presentation will influence the 

extent of teacher participation. A conaiderable majority of each group 

(Items 14 and 15, Figures 1, 2, 3) baa indicated that experimentation 

with new methods of in-service education would encourage greater 

participation and that the location of meetings is an important factor. 

The assumption can be made that good attitudes toward in-service 

activities can be fostered through careful consideration of where and 

how in-service activities are presented. 

An analysis of the ite111& (Items 19 and 20) that assess teacher 

attitudes tovard district-wide and individual school in-service 
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activities reveals that individual staff in-service is more popular with 

beginning, male and degreed teachers. Experienced, female and non-degreed 

teachers favour district-wide in-service activities as being most 

efficient for meeting teacher needs for professional development. 

However, none of the groups has indicated a strongly positive or negative 

response to either type of organization. The large percentage in all 

groups who indicated indecision through the choice of "Undecided" for a 

response (Tables XI, XII, XIII) would indicate that attitudes of teachers 

have not been strongly influenced to favour either district-wide or 

individual school in-service activities. 

Summary. A survey of the data gathered from beginning and 

experienced, male and female, degreed and non-degreed teachers would 

indicate that their attitudes toward in-service activities are as follows: 

1. There is no significant difference between the attitudes of heg!nning 

and experienced teachers toward in-service activities. 

2. There is one significant difference between the attitudes of male 

and female teachers. Thia difference may be described as a 

difference in strength rather than direction. Although both groups 

see the responsibility of professional growth as a joint responsi­

bility, male teachers respond more strongly than female teachers to 

this suggestion. 

3. There are two significant differences between the attitudes of 

degreed and non-degreed teachers. Degreed teachers are considerably 

more undecided concerning the value of in-service activities than 

are non-degreed teachers. Although both groups favour a joint 
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responsibility for in-service activities, the degreed teachers feel 

significantly more strongly than the non-degreed persons concerning 

joint responsibility. 

4. The majority of elementary teachers accept in-service activities aa 

a part of the educational scene and as being essential for the 

promotion of professional growth. 

5. Attitudes concerning the value of in-service activities have not been 

firmly establiabed by the elementary teachers of School District 

No. 61. This is an area of indecision. 

6. Practicing classroom teachers feel strongly that in-service education 

is a responsibility to be shared at all levels. District 

administrators are seen as being responsible for acquainting their 

staffs with new materials while teachers themselves feel responsible 

for acquiring new skills required to itnplement changes. 

7. New methods of in-service education and careful consideration of the 

location of activities are important factors influencing teacher 

attitudes toward in-service activities. 

8. The elementary teachers of School District No. 61 do not possess 

strong attitudes as to the relative value of district-wide or 

individual school in-service activities. 



CHAPTER VI 

THE MOTIVATION OF TEACHERS TO ATTEND IN-SERVICE ACTIVITIES 

One section of the In-Service Education Survey sought to 

determine whether or not beginning and experienced teachers, male and 

female teachers, and degreed and non-degreed teachers are motivated to 

attend in-service activities for different reasons. In addition, a 

descriptive analysis has been employed to investigate those aspects of 

in-service activities which a majority of all groups participating in 

the study have itlentified as having motivational value. 

A review of the literature suggests that a teacher's past 

experience will determine whether or not he will be interested in 

attending in-service activities. If his needs for additional skills 

and information have been met through participation at in-service 

sessions, he will be encouraged to attend future activities. The 

beginning teacher, in search of assistance during his period of adjust­

ment, may be expected to respond more favourably than the experienced 

person to those activities which promise to give assistance in the 

areas of pupil and classroom management. The literature further sugpeta 

that all teachers will tend to be influenced by the attitudes of 

principals and fellow teachers towards the value of in-service 

activities. 
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With only one exception for each pair of groups being 

compared, there are no significant differences between the responses of 

the participants to questionnaire items discussing forces that motivate 

teachers to attend in-service activities. A significant difference 

occurs between the responses of beginning and experienced teachers to 

the suggestion that the discussion of classroom management would 

motivate participation at in-service sessions (Table XIV, Item 27). 

Eighty-three per cent of the beginning teachers responded in a positive 

manner to this item while only 64% of the experienced persons responded 

in a similar fashion (Figure 4). One-fifth of the experienced teacher■ 

responded negatively to the same suggestion while there are no negative 

responses recorded for beginning teachers. The finding, then, is that 

beginning teachers are much more strongly motivated to participate in 

in-service activities dealing with classroom management than are the 

experienced te.~hers • 
.,. t. ··, 

The significant difference occurring between the responses of 

male and female teachers appears in the reactions to the suggestion 

that the expectancy that in-service activities will equip teachers with 

a knowledge of up-do-date methodology motivates participation (Table XV, 

Item 24). It can be observed that this difference is mainly one of 

strength of response rather than direction of response. Both male and 

female teachers have reaponded in a strongly positive manner (Figure S), 

but the female respondents have selected the 11S-t:rongly Agree11 response 

14% more often than the male participants. One can conclude that 

although both groups are motivated by the discussion of methodology, 

the female teachers feel that it is a significantly stronger motivating 

force than do ule teachers. 
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30. 

TABLE XIV 

FACTORS MOTIVATING BEGINNING AND EXPERIENCED TEACHERS TO 
ATTEND IN-SERVICE ACTIVITIES 

Responses (%) 
Item 

l SA A u D SD X 

Past attendance at in- B 33.3 47.6 11.9 7.1 o.o service activities 0.63751 
E 33.0 54.8 8.5 3.2 0.5 

Having complete infor- B 28. 6 5 7 .1 9.5 4.8 o.o 
mation about programme 0.53316 

E 22.3 66.0 9.6 2.1 o.o 

Discussion of current 
B 11.9 42,9 33.3 9.5 2.4 philosophies 0.87975 

motivates E 8.0 54.8 25.5 10.1 1.6 

Discussion of method- B 31.0 59.5 9.5 o.o o.o 
ology motivates 1.58386 

E 20.2 70.2 5.3 3.7 0.5 

Discussion of Curri-
B 14.3 64.3 16.7 4.8 o.o culum changes 0.48241 

motivates E 20.2 58.0 18 .1 2.7 1.1 

Possible solution of B 23.9 54.8 14.3 14.3 7.1 pupil problems 5.52631 motivates E 13. 8 44.7 16.5 23.9 1.1 

Possible improvement B 19.1 69.1 11.9 o.o 0.0 of classroom manage- 7.73507 ment E 15. 4 48.9 14.4 20.7 0.5 

Encouragement by B 26.2 54.8 7.1 9.5 2.4 
4.54186 principal E 14.9 47.9 18.6 17.0 1.6 

Encouragement by B 11.9 64.3 9.5 7.1 7.1 
fellow teachers 0.58190 

E 12.2 57.5 14.4 13.8 2.1 

Encouragement by B 9.5 26.2 35.7 21.4 7.1 
teachers' professional 0.62807 
organization E 5.3 35.6 37.2 20.7 1.1 

· B = Beginning teachers N = 

E = Experienced teachers N = 
df = 

57 

p 

(.80 

<.so 

<· 70 

<.so 

(.80 

<.10 

<.os 

( .20 

( .80 

( .80 

42 

188 
2 
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25. 

26~ 

27. 

28. 

29. 

30. 

TABLE XV 

FACTORS MOTIVATING MALE AND FEMALE TEACHERS TO ATTEND 
IN-SERVICE ACTIVITIES 

Item Responses (%) 

SA A u D SD 2 
X 

Past attendance at in- M 25.4 55.2 11.9 7.5 o.o 
service activities 2,30080 

F 36.2 52.7 8.0 2.5 0.6 

Having complete infor-
M 14.9 64.2 16.4 4.5 o.o 

mation about programme 2.22487 
F 27.0 64.4 6.7 1.8 o.o 

Discussion of current M 3.0 44.8 40.3 10.4 1.5 
philosophies 2.87652 
motivates F 11.0 55.8 21.5 9.8 1.9 

Discussion of method- M 11.9 71.6 9.0 6.0 1.5 
ology motivates 6.93609 

F 26.4 66.9 4.9 1.8 o.o 
Discussion of curri- M 8.9 62.7 22.4 4.5 1.5 
culum changes 3. 96034 
motivates F 23.3 57.7 16.0 2.4 0.6 

Possible solution of M 6.0 50.8 25.3 16.4 1.5 pupil problems 3.91527 motivates 
F 19.6 44.8 12.3 22.7 0.6 

Possible improvement M 9.0 52.2 22.4 14.9 1.5 of classroom manage- 3.54492 
ment F 19.0 52.8 10.4 17.8 o.o 

Encouragement by M 10.5 55.2 17.9 16.4 o.o 
principal 2.12807 

F 19.6 46.6 16.0 15.3 2.5 

Encouragement by M 10.5 55.2 17.9 13.4 3.0 
fellow teachers 1.60203 

F 12.9 60.1 11. 7 12.3 3.0 

Encouragement by 
M 7.5 17.9 55.2 16.4 3.0 teachers' professional 1.02172 

organization . F 5.5 40.5 29.5 22.7 1.8 

M = Male teachers N = 67 

F = Female teachers N = 163 

df = 2 

58 

p 

(.so 

<.so 

(.30 

<.as 

(.20 

<.20 

(.20 

(.so 

<.so 

(. 70 



21. 

22. 

23. 

24. 

25. 

26. 

27. 

28. 

29. 
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TABLE XVI 

FACTORS MOTIVATING DEGREED AND NON-DEGREED TEACHERS TO ATTEND 
IN-SERVICE ACTIVITIES 

Item Responses (%) 
- 2 SA A u D SD X 

Past attendance at in- D 36.5 46.9 11.4 4.2 1.0 
service activities 0.76860 

ND 30.6 58, 2 7.5 3.7 o.o 

Having complete infor- D 22.9 59.4 13.5 4.2 o.o 2.01882 mation about progranune ND 23.9 6 7. 9 6.7 1.5 o.o 

Discussion of current D 7.3 42.7 34.4 12.s 3.1 
philosophies 8.42257 
motivates ND 9.7 59.7 21.6 8.2 0.8 

Discussion of D 19.8 67.7 7.3 4.2 1.0 0.56768 methodology ND 23.9 68. 7 5.2 2.2 o.o 

Discussion of curri- D 20.8 58,3 16.7 3.2 1.0 
culum chan6es ND 17.9 59.7 18.6 3.0 0.8 0.19113 

Possible solution of 
D 15.6 39.6 18.8 25.0 1.0 pupil problems 3.19793 

motivates ND 15.6 51.5 14.2 17.9 0.8 

Possible improvement D 14.6 51.0 14.6 18.8 1.0 
of classroom manage- 0.62146 
ment ND 17.2 53.7 13.4 15.7 o.o 

Encouragement by D 12.5 54.2 17.7 12.5 3.1 1. 30902 
principal ND 20.1 45.5 15.7 17.9 0.8 

Encouragement by D 15.6 56.3 15.6 9.4 3.1 
fellow teachers 0.78499 

ND 9.7 60.5 11.9 14.9 3.0 

Encouragement by D 7.3 31.3 44.8 13.S 3.1 teachers' professional 2.68016 
organization 

ND 5.2 35,8 31.4 26.1 1.5 

D = Degreed teachers N = 96 

ND= Non-degreed teachers N = 134 

df = 2 

59 

p 

(.so 

(·20 

(.02 

(.80 

( .95 

( .30 

( .80 

(. 70 

(. 70 

( .30 
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A significant difference occurs between the responses of 

degreed and non- degreed teachers to the suggestion that in-service 

activities that discuss the current philosophies of educational change 

motivate participation (Table XVI, Item 23). Non-degreed teachers 

have responded 197. more strongly in the positive direction than have 

degreed persons (Figure 6). It should also be noted that 12% more 

degreed than non-degreed teachers responded with a choice of "Undecided". 

It may be stated. then, that non-degreed teachers are more strongly 

motivated to attend in-service activities by the discussion of the 

philosophies of educational change than are degreed teachers. 

It should be noted that the item (No. 26) which deals with the 

motivational power of programmes designed to assist teachers in handling 

individual pupil problems has produced a fairly high divergence of 

responses from beginni ng and experienced teachers. A 79% majority of 

beginning teachers have r esponded in the pos itive direction while only 

a 59% maj ority of the experienced teachers share a similar point-of-view. 

This item does not approach significance, however. As Tables XV and 

XVI indicate, this same item has produced only a moderate majority of 

positive reactions from the male and female, and degreed and non-degreed 

respondents. 

All groups have responded in a strongly positive manner to 

the suggestion that the consideration of methodology at in-service 

sessions motivates teacher attendance (Figures 4 , 5, 6, Item 24). 

Similarly, beginning and experienced, male and female . degreed and 

non-degreed teachers have reacted with highly positive responses to 

having complete information about the programme being offered. The 
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Item Motivation 

Positive Responses 

21. Past attt::ndance at •'•~-~~r•,~·,-""~w,.-1, ,_.. ,.;. ,,, .=, 
1 

• • -••.;r'· .• ,-.~ - 81% 
in-service activitie _ ___________ .._l _ _______ -• 88% 

22. Having complete 
information about 
programme 

... ,., ~ _,,.,,. , 86% 

~------------r---------~· 88% 

23. Discussion of ... -- . ., ; ,.p,c•=·· ;-·- 54% 
current philosophies t--·· ____________ ..__ ___ 

motivates 1 63% 

24. Discussion of i'.,-..:n'!!i~, .- -~.. -:';""'•-·,"ri>,~;;-t=,-;•""··~· .,, ·~· -· c,;~ 90% 

methodology motivate~·------------.----------~• 90% 

25. 

26 . 

27 . 

28 . 

29 . 

30. 

Discussion of 
curriculum changes 
motivates 

"-••• •u,,\;~ 79% 

~--------------------· 80% 
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pupil problems 

Possible improve-
ment of classroom 
manaQement 
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Item 
Motivation 

Positive Responses 

21. Past attendance at ri•~'.,."""Gl~ . , •;ic, . ·-·•, 81% 
in-service 89 % 
activities 

22. Having complete ~· :,;_-;,:.-,.~~,. .. -~ -~ -. ·~ ' ;;-<j ·•-A, ~~ ... 79% ~ 

information about I 
I 91% 

nroP'ran;m<> 

23. Discussion of cur- -,,._,!.it,: '"Jl ·, :.fr.A: . 48% 
rent philos ophies "67% 

24. Discussion of ' )t.'.--:·s..·,~~- -~ _:; if:--• ... ,.._'!..', "'· --- 84% . ·' . "' ,.y: ... =· 
I 

methodology 1 93% 

25. Discussion of cur- !'('!;'t"' ;;,-0i-~•it:i;_ ' ·~ . -~:71._r-:~:.,,~:-• .,.--:::j,,-~f- J. : ,";t.'-"""Q!;,J\ffltl 72% 
riculum changes -i 81% 

26. Possible solution ~;;~.c~:;-:- .. ,c· c.<l~ ;; .. ;" . -·~.:r·~· ,-7,.,...,~ .. 57% 
of pupil problems I 64% 
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I 

fellow teachers l 73% 

30. EnGouragement by 
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suggestion that attendance at past in-service activities which made a 

worthwhile contribution to teachers professional development motivates 

future participation provoked strong positive responses from all groups. 

Each group r~sponded to this item {No. 21) with a majority of greater 

than 80%. 

There is a strong similarity shown in the responses of 

beginning and experienced teachers {Table XIV) and degreed and non-degreed 

teachers {Table XV) to the suggestion that in-service activities designed 

to inform teachers of curriculum changes and the classroom adjustments 

needed to accommodate them are a motivational force. These groups have 

all registered a positive reaction of approximately 78%. Although both 

male and female participants have indicated a good positive response , 

female personnel are more strongly in favour of this item {by 9%) than 

are male teachers (Figure 5). 

The expectancy that in-service activities will impart a 

greater understanding of the current philosophies of educational 

change is not judged as being a ~particularly strong motivational force 

(Item 23). The positive responses of non-degreed (69%), female {67%), 

and experienced teachers (63%) do however indicate that they are more 

responsive than degreed {50%), male (48%), and beginning teachers {54%). 

It should be noted that the "Undecided" response has been selected by 

more than 20% of the participants in each group {Tables XIV, XV, XVI). 

With the exception of beginning teachers, there is a variation 

of only 4% among the positive responses of all groups to the 

suggestion that encouragement by principals and other administrative 

personnel motivates attendance at in-service activities {Figures 4 , 5 , 6, 
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Item 28). These responses average a 66i majority in the positive 

direction. Beginning teachers, however, indicate that they are more 

strongly motivated by this type of encouragement. A positive majority 

of 81% has been recorded for this group. This would indicate that most 

teachers are moderately i nf luenced by administrative encouragement, 

while beginning teachers are strongly influenced by such encouragement. 

All groups are inclined to feel that encouragement by fellow staff 

members is a positive motivational force. Practising elementary 

teachers have responded to this item, (No. 29), with an average of 71% 

in the positive direction. Although there is agreement among the groups 

concerning the 1motivational value of encouragement by teacher's 

professional groups, it has not been judged as being a strong motivational 

force. None of the participating groups have indicated a positive 

majority for this item (Figures 4, 5, 6, Item 30). One should note the 

high percentage of "Undecided" responses that have been prompted by this 

suggestion (Tables XIV,~, XVI). The elementary teachers of School 

District No. 61 appear to be indecisive as to whether or not their 

teachers' profesoional organization is a motivating influence encouraging 

teachers to attend in-service activities. 

Summary. A review of the data would indicate that the 

reactions of begimu.ng and experienced, male and female, degreed and 

non-degreed teachers to questionnaire itema dealing with motivation of 

teachers to attend in-service activities could be swmnarized as 

follow■: 

1. Beginning and experienced teachers differ significantly in the 

extent to which they feel that the discueaion of classroom 
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management encourages teachers to attend in-service activities. 

2. Male and feaale teachers differ significantly regarding the 

motivational value of diacuasing methodology at in-aervice aeasiona. 

Feaale teacher, feel 110re strongly than male teachen that it ia a 

poaitive motivating force. 

3. Degreed and non-degreed teacher■ differ significantly in the extent 

to which they feel the diacuasion of philoaopbiea motivates 

attendance at in-service activities. 

4. teachers other than beginning teacher• do not attach a particularly 

atrong 110tivational value to in-service activitie■ dealing with 

individual pupil problema. 

5. Elementary teachers are strongly motivated to attend in-service 

activities dealing with methodology and curriculum changes. 

6. Practising classroom teacher■ feel that having complete information 

about the progranae being offered ia a positive motivational force. 

7. Succesaful put experiences at in-service education activities 

encourages teachers to attend future activitiea. 

8. The discussion of philoaopbie■ at in-aervice activitie■ does not 

have a strong motivational value. 

9. Elementary teachers are moderately influenced to attend in-service 

activitiea by administrative encouragement. Beginning teacher■ 

tend to respond aore favourably to this type of encourage•nt than 

other teachers. 



67 

10. Encouragement from fellow staff members motivates moat teacher• to 

,,attend in-service activities. 

11. The eleaentary teachers of School District No. 61 are undecided as 

to whether or not encourageaent froa teacher's professional 

organisations 110tivatea attendance at in-service activities. 



CHAPTER VII 

PLANNING FOR IN-SERVICE ACTIVITIES 

The literature dealing with in-service activities places 

much importance on the need for teacher involvement in the careful 

planning of such programmes. Aa stated earlier, in-aervice activities 

must be planned to meet the existing needs of the teachers for whom 

the programme is intended. To what extent do beginning and experienced, 

male and female, degreed and non-degreed teachers differ in their 

reactions u to how (a) practising classroom teachers and, (b) principals 

and other administrators should be involved in the planning of in-service 

activities? The data have been examined to answer these and related 

questions. 

The data recorded from Section II, Part III of the In-service 

Education Survey (Appendix B) point clearly to the fact that there ia 

only one significant difference among the responses of the participating 

groups, (Tables XVII, XVIII, XIX). Female teachers have indicated 18% 

more positive responses than have male teachers to the suggestion that 

administrators should assist in.determining the needs of teachers for 

in-service education. The negative responses of male teachers have 

exceeded the female negative responses by 14% for this same item (36). 

Although a significant difference does exist between male and female 

responses, it is important to note that only a 53% majority exists in 



TABLE XVII 

FACTORS INFLUENCING THE PLANNING OF IN-SERVICE ACTIVITIES FOR 
BEGINNING AND EXPERIENCED TEACHERS 

Responses (%) 
Item 2 

SA A u D SD X 

31. Involvement of B 35.7 50.0 11.9 2.4 o.o 
teachers 0.13329 

E 37.2 51.6 6.9 4.3 o.o 

32. Responsibility of B 9.5 33.3 28.6 26.2 2.4 4.56720 
administrators E 4.8 27.1 21.3 41.5 5.3 

33. Responsibility of B 16.7 40.5 28.6 14.3 o.o 0.49904 
teachers' professional E 10.6 47.9 27.7 13 .3 0.5 
--.-. ... n-t --.t--t nn 

~ 

34. Joint responsibility B 28.6 47.6 11.9 11.9 o.o 
E 33.5 52.7 5.9 7.5 0.5 

1. 36766 

35. Teachers to determine B 38.1 52.4 4.8 4.8 0.0 
programmes 0.09347 

E 38.8 54.3 4.3 2.7 o.o 

36. Administrators to B 14.3 35.7 28. 6 16.7 4.8 0.073075 
determine programmes E 10.6 36.2 24.5 23.9 4.8 

37. Stating objectives B 35.7 59.5 2.4 2.4 o.o 
part of planning 2. 08093 

E 23. ~ 70.7 5.9 0.0 o.o 

38. Planning for active B 26.2 42.9 23.8 7.1 o.o 
participation 4.28006 

E 31.9 54.8 11. 7 1.6 o.o 

B = Beginning teachers N = 42 

N = Experienced teachers N = 188 

df = 2 

69 

p 

(.95 

(-20 

<.80 

(. 70 

( .95 

<- 70 

<.so 

( .20 



TABLE XVIII 

FACTORS INFLUENCING THE PLAl'mING OF IN-SERVICE ACTIVITIES FOR 
MALE AND FEHALE TEACHERS 

Item 
Responses co 

--z 
SA A u D SD X 

31. Involvement of H 37.3 52.2 9.0 1.5 o.o 
teachers 0. 22156 

F 36.8 50.9 7.4 4.9 o.o 

32. Responsibility of M 4.5 25.4 25.4 38.E 5.9 0.62405 
administrators F 6.1 29.5 21.5 38.6 4.3 

33. Responsibility of M 17.9 37.3 31. 3 13.5 o.o 
teachers' professional 1. '•4023 
organization F 9.2 50.3 26.4 13 .5 0.6 

34. Joint responsibility 
M 41.8 38.8 7.5 11.9 o.o 

3.18847 
F 28.8 57 . 1 6.7 6.8 0.6 

35. Teachers to determine M 37.3 53.7 6.0 3.0 o.o 
programmes 0.09249 

F 39.3 54.0 3.7 3.0 o.o 

36. Administrators to M 6.0 28. 4 28. 4 32.8 4.4 6.45293 
determine programmes F 13.5 39.3 23. 9 18.4 4.9 

37. Stating objectives, M 19 . 4 74.6 l1. 5 1. 5 o.o 
part of planning 1. 47680 

F 28.2 66.3 5.5 o.o o.o 

38. Planning for active M 35. 8 46.3 16.4 1.5 o.o 0.92708 
participation F 28.8 55.2 12.9 3.1 0.0 

M - Male t eachers N = 67 

F - Female teachers N = 163 

df = 2 

70 

p 

(.90 

(.80 

(.so 

<.30 

(·98 

<.05 

<.so 

<· 70 



TABLE XIX 

FACTORS I NFLUENCING THE PLANNI NG OF I N-SERVICE ACTIVITIES FOR 
DEGREED AND NON-DEGREED TEACHERS 

Item 
Responses (%) 

SA A u D SD 2 
X 

31. Involvement of D 38.5 47.9 9.4 4.2 o.o 
teachers 0.21415 

ND 35.8 53.7 6.7 3.8 o.o 

32. Responsibility of D 5.2 28.1 18.8 38.5 9.4 1. 39005 
administrators ND 6.0 28.3 25.4 38.8 1.5 

33. Responsibility of D 13.5 49. O 26.0 10.4 1.1 
teachers' professional 1. 18443 
organization ND 10.5 44.8 29,1 l.5,6 o.o 

34. Joint responsibility 
D 36.5 46.9 5.2 11.4 o.o 

o. 976 77 
ND 29.9 55.2 8.2 6.0 0.7 

35. Teachers to determine D 39.6 53.1 3.1 4.2 0.0 
programmes 0.08315 

ND 38.0 54.5 5.2 2,3 0,0 

36, Teachers to determine D 11.5 37.5 18.8 26.0 6.2 1.58274 
programmes ND 11.2 35.0 29.9 20.2 3.7 

37. Stating objectives D 31.: 39 .4 8.3 1.0 o.o 
part of planning 2.06535 

ND 21. E 75,li 3,0 0.0 0,0 

38. Planning for active D 32. :i 54.2 12,5 1.1 o.o 
participation 0.58534 

ND 29.S 51.5 14. 9 3,7 0,0 

D - Degreed teachers N = 96 
ND - Non-Degreed teachers N = 134 

df = 2 

71 

p 

(.90 

( .50 

(. 70 

(. 70 

( .98 

<,50 

( ,50 

( ,80 
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the positive direction for female teachers. Neither beginning and 

experienced nor degreed and non-degreed teachers have registered a 

majority of positive reactions to this item, (Figures 7, 9). Although 

no group is strongly in favour of administrators assisting in 

determining the needs of teachers for in-service education activities, 

female teachers are significantly 110re in favour of this administrative 

involvement than are male teachers. 

The suggestion that the planning of in-service activities 

should include comdttees of teachers to determine those aspects of 

in-service education which are of greatest assistance (Item 35) has 

provoked a strongly positive reaction (over 90%) from all groups. 

Similarly, a large majority of each group is of the opinion that class­

room teachers should play an important role in planning in-service 

progranaes. The data in these two areas support the view■ expressed by 

writers in the field. 

Although there i■ considerable variance of opinion between 

beginning and experienced teacher■ to the suggestion that principals 

and other administrators should be responsible for planning in-service 

activities, there is little difference between the responses of male 

and female or degreed and non-degreed teachers. With the exception of 

beginning teachers, the negative responses to this item (No. 32) exceed 

the positive responses for all groups (Tables XVII, XVIII, XIX). In no 

instance do the positive responses reach the majority level. Therefore, 

it may be stated that elementary teachers do not favour principals and 

other administrative staff being solely responsible for planning 

in-service activities. 
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A atrong si11ilarity exiats among the positive responses of all 

group• to the suggestion that teachers through their professional 

organizations should be responaible for planning programnes of 

professional development (Figures 7, 8, 9). Reactions to thia item (33), 

though similar, are not atrongly positive. Approximately 28% of each 

group has registered an ''Undecided" responae. Thia would indicate that 

rather a large percentage of ele•ntary teacher• are unsure of the 

poaition that should be taken by their profeaaional organization in 

planning in-service activities on their behalf. 

The view that the planning of in-service activities should be 

a joint respousibility shared by educators at all levels is strongly 

endorsed in the positive direction by beginning (76%), experienced (86%), 

male (81%), female (86%, , degreed (83%), and non-degreed (85%) teachers. 

All teachers, then, approve of the co-operative planning of in-service 

activities. 

Informing teachers of the objectives of the in-service 

programme as a part of the planning process is atrougly supported by 

all sroupa (Item 37). This reinforces the earlier finding that having 

complete knowledge of the in-service programme is a strong motivational 

force. The auggeation that planners should make provision for active 

teacher participation at in-service activities has provoked strong 

positive responses from all groups except beginning teachers (Figures 7, 

8, 9). Thia divergence, although not significant, is worthy of note. 

It would indicate that although beginning teacher• are only moderately 

in favour of active participation, other groups are strongly inclined 

to favour such a provision. 
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Sumary. The following coo.clua10ll8 emerge from a study of the 

data referring to the planning of in-service activities: 

1. There are no significant differences between the responses of 

beginning and experienced teachers or the responses of degreed and 

non-degreed teachers to questionnaire items discussing the planning 

of in-service education. 

2. Male and female teachers differ significantly in the extent to 

which they feel administrators should determine the needs of 

teachers for in-service education. 

3. Elementary teachers do not strongly favour principals and 

administrators determining their needs for professional development. 

nor do they feel that planning should be solely on administrative 

responsibility, 

4. Teachers feel strongly that committees of practising cluaroom 

teachers should identify the needs of teachers for in-service 

education. and that they ahould play an active role in planning 

activitiea to meet these need■ • 

5. Teachers are not strongly in favour of teachers' professional 

organisations planning in-service activities. Thia conclusion 

must be qualified by stating a large percentage of teachers are 

undecided u to the role which ahould be taken by the teachers 

professional organization. 

6. Elementary teachers are strongly in favour of the planning of 

in-service activities being a responsibility that is shared by 

educators at all levels. 



7. Teachers feel that it is part of the planning committee task to 

inform teachers of the objectives of in-service activities. 

8. Beginning teachers are only moderately in favour of planning for 

active teacher partt cipation while other teachers are strongly in 

f avour of such involvement. 

78 



CHAPTER. VIII 

CONTENT FOR IN-SERVICE EDUCATION ACTIVITIES 

the literature di■cua■ing in-■ervice activitie■ ■ugge■t■ that 

the content of ■uch programme■ should vary in nature and in depth in 

order to Met the ■pecific need■ of each school ■y■tem. If we are 

reali■tic, ve auat recognize that the content of in-■ervice progr--• 

can only be deterained by the progr .... of atudiea and the need■ of 

teaching personnel u they are related to local condition■• Aa bu 

been pointed out by Carroll (1966), and Moffitt (1963) the content of 

in-■ervice activitie■ •u■t be de■igned to help teacher■ to improve local 

educational objective■• If the variou■ need■ of teacher■ and achool 

progrmae■ are to be Mt, the adllini■trative and teacher group■ 

re■pon■ible for in-aervice education activitiea auat be aware of the 

types of content that will aatiafy the need■ of the teacher■ for whoa 

the progr .... i■ intended. 

Section II, Part IV of the In-aervice Education Survey bu 

been included in the atudy to determine if aignificant difference■ exi■t 

among the type■ of content judged by beginning and experienced, ule 

and female or degreed and non-degreed teacher■ u contributing to their 

profe■aional development. In addition the data have been exudned to 

identify tho•• general area of content that all group■ indicate u 

■atisfying teacher need■• 
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TABLE XX 

IDENTIFICATION OF PREFERRED TYPES OF CONTENT FOR I N-SERVICE 
ACTIVITIES BY BEGINNING AND EXPERIENCED TEACHERS 

RP, so :mses ( %) 
Item SA _ A u D SD XL 

Emphasis on subject B 11.9 35. 7 16.7 33.3 2.4 0.74606 
matter . E 8.0 33.5 15.4 37.3 5.9 

Emphasis on B 16. 7 69 .1 11.9 o.o 2.4 3.38663 
methodology . E 17.6 53.2 11.2 17.0 1.1 

Emphasis on rationale B 2.4 50.0 21.4 26.2 o.o D.98509 
E 7.6 36.7 23.4 30.9 1.6 

Emphasis on philosophy . B 7.1 31.0 21.4 35.7 4.8 4.45294 
E 11.2 41.0 25.0 18.6 3.7 

Emphasis on B 19 .o 59.5 16.7 4.8 o.o 1.09783 
instructional aids E 10.1 61. 7 15.4 12.2 0.5 

Emphasis on study B 11.9 64.2 16.7 7.1 o.o 1. 75248 
skills . E 16.5 48.4 23.9 11.2 o.o 
Emphasis on organiza- B 4.8 42.9 40.5 9.5 2.4 0. 61869 
tional change . 

E 6.9 38.8 35.6 17.0 1.6 

Child development 
B 23.8 38.1 21.4 14.3 2.9 2.16744 and growth . 
E 21.3 53.2 17.0 8.0 0.53 

Activities for many B 38.1 42.9 4.8 11.9 2.4 D.52452 
levels . 

E 31.9 47.3 11. 7 8.5 0.5 

Single topic in depth . B 26.2 33.3 21.4 11. 9 7.1 2.09809 
E 13.8 40.4 25.0 19.2 1.6 

Teaching approaches B 11.9 47.6 26.2 9.5 7.8 2.44684 
and philosophy . 

E 16.0 56.9 19.2 8.0 o.o 
Orientation of new B 21. 4 47.6 11. 9 19 .1 o.o 0.49486 
teachers 

E 15.4 51.6 13.3 19.2 0.5 

Follow-up activities B 23.8 42.7 11.9 21.4 o.o 3.80291 
E 115. 4 62,8 17,0 4.3 0,5 

Content detennined by B 14 .3 28.6 33,3 21.4 2.4 0.70062 
staffs E 9.6 40.4 29.8 19.2 1.1 

Content determined by B o.o 9 . 5 26.2 50.0 14.3 0.19559 
admin;i.strators E 2. 1 11. 2 26.l 48.4 12.2 

B = Beginning t eachers N = 42 
E = Exper ienced teachers N = 188 

df = 2 

80 

p 

(. 70 

( .20 

(. 70 

( .20 

(. 70 

( .50 

( .80 

(. 70 

( .95 

( .80 

(. 70 

( .98 

( .20 

·-
( .80 

( .98 
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40. 

41. 

42. 

43. 

44. 

45. 

46. 

47. 

48. 

49. 

50. 

51. 

52. 

53. 

TABLE XXI 

IDENTIFICATION OF PREFERRED TYPES OF CONTENT FOR IN-SERVICE 
ACTIVITIES BY MALE AND FEHALE TEACHERS 

Responses (%) 
Item SA - A u D SD L 

X 

Emphasis on subject M 6.0 32.8 8.9 44.8 7.5 4.16895 
matter F 9.8 34.4 18.4 33.1 4.3 

Emphasis on M 16.4 61.2 8.9 10.5 3.0 0.64617 
methodology F 17. 8 54.0 12.3 15.3 0.6 

Emphasis rationale 
M 6~0 41.8 16.4 34.3 1.5 o. 77142 on 
F 6.8 38.0 25.8 28.2 1.2 

Emphasis on philosophy M 13.4 38.8 20.9 20.9 6.0 0.33024 
F 9.2 39 .3 25.8 22.0 3.1 

Emphasis on M 11.9 58.2 20.9 9.0 o.o 
instructional aids 0.31677 

F 11. 7 62.6 13.5 1.6 0.6 

Emphasis on study M 16.4 55.2 23. 9 4.5 o.o 1. 311201 
skills F 15.3 49. 7 22.1 12.9 o.o 
Emphasis on organiza- M 4.5 37.3 41.8 14.9 1.5 0.69789 
tional change F 7.4 40.5 34.4 15.9 1.9 

Child growth and M 7.5 56.7 26.9 7.4 1.5 7.70752 
development F 27.6 47.9 14.1 9.8 0.6 

Activities for many M 20,9 65.6 10,5 3.0 o.o 5.58060 
levels F 38.0 38.7 10.4 11. 7 1.2 

Single topic in depth M 13.4 43.3 26.9 13.4 3.0 0.61017 
F 17.2 37.4 23,3 19.6 2.5 

Teaching approaches M 11.9 52.2 26.9 9.0 o.o 1.47987 
and philosophy F 16.6 56.4 17.8 8.0 1.2 

Orientation of new 
M 11.9 43.3 17.9 26.9 o.o 

teachers 5.59851 
F 18.4 54.0 11.0 16.0 0.6 

Follow-up activities M 16.4 58.2 14.9 9.0 1.5 0.25992 
F 17.2 59. 5 16.6 6.7 o.o 

Content determined by M 7.5 41. 8 29.8 19.4 1.5 o. 331,04 
staffs F 11.7 36.8 30.7 19.6 1.2 

Content determined by M o.o 6.C 25.4 46.3 22.3 3.61656 
administrators F 2.4 12.9 26.4 49.7 8.6 

M = Male teachers N = 67 
F = Female teachers N = 163 

df = 2 

81 

p 

( .20 

( .80 

(. 70 

( .90 

( .90 

<. 70 

( .80 

( .05 

( .IO 

(. 80 

< .so 

( .10 

( .90 

-
( .90 

( .20 



39. 

40. 

41. 

42. 

43. 

44. 

45. 

46. 

47. 

48. 

49. 

50. 

51. 

52. 

53. 

TABLE XXII 

IDENTIFICATION OF PREFERRED TYPES OF CONTENT FOR IN-SERVICE 
ACTIVITIES BY DEGREED Ai~D NON-DEGREED TEACHERS 

Responses (%) 
Item 2 

SA - A u D SD X 

Emphasis on subject D 10.4 31.3 11.5 38. S 8.3 1. 73853 
matter ND 7.5 35.8 18.6 35. J · 3.0 

Emphasis on D 24.0 53.1 9.4 12.S 1.0 2.84245 
methodology ND 12.7 58.2 12.7 14 • C 1.5 

Emphasis rationale D 9.4 36.5 19. 8 32., 2.0 0.62146 on 
ND 4.5 41.0 25.4 28. l 0.7 

Emphasis on D 12.5 36.5 20.8 22 • C 7.3 1.30584 
philosophy ND 9.0 41.0 26.9 20. < 1.5 

Emphasis on D 11.5 58.3 19.8 9. l 1.0 0.69696 
instructional aids ND 11.9 63.4 12.7 11. ( o.o 
Emphasis on study D 15.6 51.0 24.6 -9 ~i o.o 0.07403 
skills ND 15. 7 51.5 21.6 11.: o.o 
Emphasis on organiza- D 6.3 45.8 24.0 19. l 4.1 2.84245 
tional change ND '. 6 .·1 35.1 45.5 12 •. o.o 
Child growth and D 12.5 55.2 20.8 9. l 2.1 
development 5.62621 

Nn ?R l. L.7 n 1"i 7 8 ( n o 

Activities for many n 32 3 44.8 14 6 6. - 2.0 0.40599 
levels ND 33.6 47.7 7.5 11.~ o.o 
Single topic in Q 19. 8 36.5 25.0 13. ~ 5.2 0.90461 
depth ND 13.4 41.0 23.9 20.S 0.8 

.. 

Teaching approaches D 15.6 49 .o 20.8 13. C 1.1 2.25674 
and philosophy 

ND 14.9 59.7 20.2 4.' 0.7 

Orientation of new D 19.8 46.9 13.5 18. l 1.0 0.70474 
teachers ND 14.2 53.7 12.7 19 • l o.o 
Follow-up activities D 19. 8 60.4 10.4 8. 1.1 1.11954 

ND 14.9 58.2 20.2 6. o.o 
Content determined D 10.4 38.5 32.3 17. 1.1 0.29611 
by staffs ND 10.5 38.0 29.1 20. c 1.5 

Content determined D o.o 9.4 28.1 4 7. < 14.6 0. 68921 
by administrators ND 3.0 11. 9 24.6 49. 11.2 

D = Degreed teachers N = 96 
ND = Non-degreed teachers N = 134 

df = 2 

82 

p 

(.50 

(.30 

( .80 

<· 70 

( .80 

(.90 

< ·30 

<.10 

(.90 

<· 70 

(.50 

<.so 

(. 70 

(.90 

<· 80 



83 

A brief examination of Tablas XX, XXI, and XXII reveals that 

there are no aignificant differencea between the reaponsea of beginning 

and experienced or degreed and non-degreed teachers. A ■ignificant 

difference does occur between the reaponses of male and female teachers 

to the auggeation that emphasis ■hould be placed on child growth and 

development, While both groups have indicated a good percentage of 

positive responses (Pigure 11, Item 46), female teachers have responded 

with a 12% aore poaitive reactiou than male teachers. ?he ''Undecided" 

reactions of male teachers exceed ■imilar female responses by 13%. The 

concluaion aay be drawn that female teachers are significantly more 

strongly in favour of the study of child growth and development at 

in-service activities than are ■ale teachers. Experienced and non-degreed 

teachers are more strongly in favour of this type of content than are 

beginning and degreed teachers (Figures 10, 12). 

All groups have responded with positive majorities (average 

76%) to the auggeation that eaphaaia should be placed on methodology 

(Figure■ 10, 11, 12). E■phasi■ an the uae of instructional aids and 

on atudent ■tudy akilla (It ... 43, 44) are aleo areu that have been 

given preference for con■ideration as pos■ible content for in-aervice 

activitiea. 

that the content of in-aervice activitiea should consist of 

a balance of teaching approach•• and philoaophy (Item 49) haa received 

a majority of poaitive reapona•• froa all group■• Beginning teachers 

(60%) have regiatered the fweat poaitive reeponaea, while non-degreed 

peraonnel (75%) have indicated the areateat intereat iu this type of 

content. 
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Content 
Item 

_ Positive Responses 
39. Emphasis on ,, " .. . .. 4~7o 

subject matter -. 42% 
40. Emphasis on ·. ._, ,.._,:..,_ ',\~~·.;;_;;, . ~ 86% 

methodology I 71% 
41. Emphasis on "' . ., -~ ~ 52% 

rationale I 44% 
42. Emphasis on ' - 38% 

philosophy I 52% 
43. Emphasis on in- , .,. .. . 

~ ''"" .. - 79% 
structional aids I 

72% I 

I -44. Emphasis study 
,,_ 

" \c.~~•h~ - - 76% on 
,_ 

I 

skills 65% 
45. Emphasis on organ- '""" 

:,.;..:;:i,. • .._ - ~-' ~;;••u-·,- 48% 
izational change I 46% 

46. Emphasis on child ,~: . 62% . - ..... . ,'!.< ..... · . ., 
growth and develop I 75% .. I 

47. Activities for ~~,,-,,;,; -· ,,_ - 81% 
I 

manv levels I 79% 
.. 

"" 
. - ' . 60% 48. A single topic I 

in denth 54% 
I 

49. Teaching approach- l;"'.'-~•~.)k-;c:..:.,.=....r- Y•,;:;_" .. T"II:. ~-U~.h .-,._~-~~~ 60% 
I 

es and nhilosonhv I 73% 
50. Orientation of 

I 
~1:.).~~- .... "t< ~ _::;-.,:•:~""1'.'--•-- - - -· -~ 69% 

new teachers I 
I 67% 

I 
67% 

51. Follow-up 
.:r1:"\: .. ~-~1:.....,,~H-~,.~. --"'"'·""' . 'f-;; .,;.,.: . ' 

I 

activities I 78% 

52. Content deter-
. 43% -

mined by staffs 50% 
53. Content deter ~--4!1,; 

~ 10% 
mined by district I 13% 
- -- ·--•...,"---v 

20 3b 40 ~ 0 6d 76 86 gt, 0 10 

Percentage of total group 

Beginning teachers 

Experienced teachers 
Cl 

FIGURE 10 

A COMPARISON OF THE POSITIVE RESPO~SES OF BEGINN ING /u~D EXPERIENCED 
TEACHERS TO SUGGESTED CONTE.T FOR IN-SERVICE ACTIVITIES 

lGO 
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Item 

39. Emphasis on subjec 
matter 

40. Emphasis on 
methodology 

41. Emphasis on 
rationale 

42. Emphasis on 
philosophy 

43. Emphasis on in-
st rue tional aids 

44. Emphasis on study 

45. Emphasis on organ 
izational change 

46. Child growth and 
development 

47. Activities for 
many levels 

48. A single topic 
in depth 

49. Teaching approach 

Content 

Positive Responses 

" .. 

39% 
44% 

48% 
45% 

52% 
49% 

48% 

78% 
72% 

70% 
74% 
72% 
65% 

64% 
76% 

es and philosophy 

50. Orientation of 

64% 
73%. 

t"so~~tationcr--ii,:~ii~ -~~i~ iii~~~,---' 55% 
new teachers 72% 

51. Follow-up 75% · 
activities 77% 

h5i22~.CC~o~n~t;ennttddeetteenrm;;iiino--=i;l;~;;;.1-,~~;~;.~ . ;, ; .. ~;;;r4;9;%~.------' 
ed by s ta£ f s ~::::::::::::::======::.i .. 1 49 % 

ed by 

0 10 20 30 40 
Percentage of total group 

Male teachers 

Female teachers 

FIGURE 11 

CJ 
N = 67 

N = 163 

87% 
77% 

A COMPARISON OF THE POSITIVE RESPO TSES OF MALE AND FEMALE TEACHERS TO 
SUGGESTED CONTENT FOR I N-SERVICE ACTIVITIES 

10 
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40. Emp1as son 
methodology 

41. Emphasis on 
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43. Emphasis on in-
structional aids 

44. Emphasis on study • · 
skills 

45. Emphasis on organ­
izational change 
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development 

47. Activities for 
man levels 

48. A single topic 
in depth 

49. Teaching approach ~ 
es and philosophy 

50. Orientation of , , • 
teachers 

51. Follow-up 
activities 

52. Content determin- • 
ed by staffs 

53. Content determin- ~­

Content 

Positive Responses 
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9% 

46% 
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ors 
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The suggestion that the content of in-service activitiee should 

emphasize the areas of a) subject matter , b) rationale, c) philosophy, 

and d) organizational change has not stimulated a strong positive 

response frOlll any group. It ■hould be noted that a relatively high 

percentage of negative responses have been indicated by all groups in 

response to these iteme (No. 39, 41, 42, 4S). 

That one aspect of in-service education activities should be 

the orientation of new teacher• ha• produced the following positive 

responses: beginning (69%), experienced (67%), aale (55%), female (72%), 

degreed (67%), and non-degreed (68%). It can be observed that all 

reaponsea approximate 70% with the exception of male teachers who•• 

positive responses only reach a 55% majority. The conclusion may be 

drawn that lllOSt teachers favour in-aervice education activities to ori ent 

new teachers to the system. 

The sugga■tion that in-aervice activities 1hould include 

something of value to a wide variety of levels (Itea 47) has received 

atrong poaitive ■upport fros all groups. Sillilarly, the inclusion of 

follow-up activities bu received favourable support from all groupa. 

On the other hand, teachers do not strongly support th• ieea of content 

being restricted to a single topic in depth. 

Thoe• itns (No. 52, 53) referring to the group■ that ahould 

usume the responsibility for detendning the content of in-service 

activities did not functi011 well. Ona quarter or aore of each group 

haa selected the "Undecided" reapon•• for both of theae item■• However, 

determination of content by teachers at the staff level has received a 

much stronger positive reaction than deteraination by adllini■tratora 
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at the district level. In fact, there is strong agreement that 

administrators should not determine the content for in-service activi­

ties (Tables XX, XXI, XXII). One can only assume that since neither of 

these i t ema has motivated a strongly positive response that the choice 

of content should be a joint endeavour undertaken by educators from all 

levels. 

Summary. A survey of the data relating to suggested content 

for in-service education programmes indicates that the responses of 

participating teachers could be summarized as follows: 

1. There are no significant differences between the responses of 

beginning and experienced or degreed and non-degreed teachers to 

questionnaire items referring to possible content for in-service 

activities. 

2. Male and female teachers differ significantly in the extent to 

which they feel the emphasia should be placed on child growth and 

development. A majority of all groups however, do respond favourably 

to content around the discussion of child growth and develop•nt. 

3. Elementary teacher■ show a preference for the content for in-service 

activitiea to be centred around the areas of methodology, uae of 

instructional aide, and student study skills. 

4. A majority of elementary teachers feel that in-service activities 

should consist of a balance between teaching approaches and philosophy. 

5. Elementary teachers do not attach strong importance to the inclusion 

of subject matter, rationale, philosophy or organizational change 

as individual topic■ for conaideration at in-service activities. 



6. Moat teachers favour in-service education activities for the 

orientation of teachers new to a system. 
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7. Practicing classrooa teachers feel that in-service activities ehould 

offer something of value to a wide variety of levels. 

8. Teachers generally feel that follow-up activiti•• should be part 

of the in-eervice programae. 

9. Restricting content to deal with a eingle topic in depth ia not 

etrongly aupported by elementary teachers. 

10. This study did not clearly determine who should bear the responsi­

bility of deciding on the content to be offered at in-service 

activities. However, there is strong agreement that content should 

not be determined by administrators. 



CHAPTER IX 

PRESENTATION OF IN-SERVICE ACTIVITIES 

The literature reviewed has stressed the point that no set 

pattern for the presentation of in-service activities should be estab­

lished until the topic to be considered has been identified. The nature 

of the information or skills that are to be presented at the in-service 

programme should be a major factor in determining the method of 

presentation to be employed. 

Much of the research dealing with the presentation of in-service 

activities focuses on who should be employed as resource persons to 

carry out the actual presentation of new methods and materials. It is 

auggeated that the utilization of district personnel, particularly highly 

skilled classroom teachers, has gained wide acceptance by teachers during 

the past decade. The utilization of university personnel has been cited 

in the literature as being highly recoamended for giving teachers a 

senae of aecurity and direction (Whitmore, 1960). 

The participants in this study were requested to rank in the 

order of their preference those persons who are coamonly enlisted to 

conduct in-service education progr .... ,. In addition, one it••• the 

utilization of demonstration lessons wu included to determine teacher 

reaction to this method of presentation. 

Male and female teachers differ significantly 1n their response 
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to the utilization of demonstration lessons as a method of presentation 

for in-service activities. Forty-five per cent of the female teachers 

have identified this item (No. 58) as their first choice of method of 

presentation and 30% of the same group have ranked it second. Male 

teachers have ranked demonstration lessons in second place (Table XXIV) 

with 31% of the participants selecting this method of presentation as 

their first choice and 25% placing it as their second preference. It 

can be observed, then, that female teachers favour demonstration lessons 

as a method of presentation at a significantly stronger level than do 

male teachers. There are no significant differences between the 

preferences of beginning and experienced or degreed and non-degreed 

teachers for methods of presentation. 

All groups have placed the utilization of demonstration 

lessons high in preference (first or second) as a ■ethod of presentation 

(Tables XXIII, XXIV • XXV). 

If demonstration lessons (Item 58) is excluded from the rank 

order (Rank Order B) and the ranking concerns only those persona 

suggested as possible resource personnel, it becomes clearly evident 

that the first preference of all groups is the practicing classroom 

teacher. Ihe classroom teacher has been judged the resource person who 

can contribute moat to the professional development of hia fellow 

workers (Figures 13, 14, 15). Presentations by supervisors are ranked 

second by male, female, degreed and non-degreed. and experienced teachers. 

Beginning teachers, however, have placed supervisory personnel in third 

place. University personnel have been ranked as the third choice of all 



54. 

55. 

56. 

57. 

58. 

Note: 

TABLE XXIII 

METHODS OF PRESENTATION AS RANKED IN ORDER OF PREFERENCE 
BY BEGINNING AND EXPERIENCED TEACHERS 

Responses (%) 
Item 

1st 2nd 3rd 4th 5th 2 p X 

Presentation by B 40.5 23.9 21.4 4. i 9 • I 
teachers E 39.9 36.2 11., 8. ( 4. I 1. 90498 <.so 

Presentation by B 4.8 11.9 23. E 26.2 33. 
<.99 administrators 0.02763 

F. I. - 1 ..1.2...a ?'.)_q 2Ll 'l 1 - ( 

Presentation by 
B 9.5 16.7 35.7 21.Li 16. , 

(.so 2.05811 
supervisors E 17.0 21.8 31.4 23 • .l 6 • L 

Presentation by 
B 16 .7 23.8 14.3 23.E 21.L 

2.14803 (.50 
university personnel E 10.6 17.0 22.3 25.0 23.9 

Demonstration lessons 
B 40.5 33.3 14.3 9.S 2. Li 

o. 72064 (. 70 
E 41.5 27.7 11.7 10.1 9 .c 

B = Beginning teachers N = 

Rank 
Order 

A 

2 

1 

5 

5 

· 4 

3 

3 

4 

1 

2 

42 
E = Experienced teachers N = 188 

Rank Order B excludes Item 58 
df = 2 

Rank 
Order 

B 

1 

1 

4 

4 

3 

2 

2 

3 

I 

\0 
I\,) 
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56. 

57. 

58. 

Note: 

TABLE XXIV 

METHODS OF PRESENTATION AS RANKED IN ORDER OF PREFERENCE 
BY MALE AND FEMALE TEACHERS 

Responses (%) 
Item 

1st ~nd 3rd 4th 5th 2 p X 

Presentation by M 44.8 29.9 14.9 4.5 5 • C <. 70 teachers 0.86263 
F 38.0 35.6 12.3 8. ( 5. ~ 

Presentation by . 
M o.o 16.4 22. L 22 • I 38. l 

1.66330 (.50 
administrators F 6.1 11.0 23.: 30. I 29.' 

Presentation by M 9.0 17.9 31.: 26. < 14. < 4.15865 (.20 
supervisors F 18.4 22.1 32. ~ 21.' 5 • I 

Presentation by M 14.9 22.4 16.• 26.' 19 • I 
(.so university personnel 1.88649 

F 10.4 16.6 22., 23.' 21.: 

Demonstration lessons 
M 31.~ 25.4 16 • I 13., 13. I 6.67276 <·05 
F 45.~ 30.0 10 .L 8. I 5. I 

M = Male teachers N = 67 
F = Female teachers N = 163 

df == 2 
Rank Order B excludes Item 58 

Rank 
Order 

A 

1 

2 

5 

5 

3 

3 

'• 
4 

2 

1 

Rank 
Order 

B 

1 

1 

4 

4 

2 

2 

3 

3 

I 

'° w 
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55. 

56. 

57. 

58. 

TABLE XXV 

METHODS OF PRESENTATION AS RANKED IN ORDER OF PREFERENCE 
BY DEGREED AND NON-DEGREED TEACHERS 

Responses (%) 

Item 2 1st 2nd 3rd 4th 5th X p 

Presentation by D 38.5 36.5 14.6 6.2 4.2 
<.so teachers 1. 90498 

ND 41.0 32 .1 11.9 8.2 6.8 

Pr esentation by 
D 5.2 15.6 17.7 25.0 36.5 

0.02763 (.99 administrators ND 3.7 10.5 26.9 29.8 29.1 

Presentation by D 12.5 19. 8 34.4 21.9 11.5 < .so supervisors 2.19374 
ND 17.9 ~1.6 130.6 23.9 6.0 

Presentation by D 14.6 '2.9 ,18.7 26.0 16 7 (.so 2.14803 university personnel ND 9.7 14.9 22.4 23.9 28.4 

D 39.6 ' 6.0 il.2.5 12.5 10.4 
Demonstration lessons o. 72064 <. 70 

ND 42.5 ~1.3 (ll. 9 8.2 6.1 

D = Degreed teachers N"" 

Rank 
Order 

A 

1 

2 

5 

5 

3 

3 

6. 

4 

2 

1 

96 
ND= Non-degreed teachers N = 134 

Note: Rank Order B excludes Item 58 df = 2 

Rank 
Order 

B 

1 

1 

4 

4 ' 

2 

2 

'.\ 

3 

..... 

\0 
.::-. 
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groups except beginning teachers who have placed thea in second place 

ahead of supervisors. All participating groups ranked administrators 

as their fourth choice of persona to be utilized aa resource personnel 

at in-service education activities. 

A close examination of Tables XXIII, XXIV, and XXV (Rank 

Order A) reveals that there is a strong preference for both demonstra­

tion lessons as a method of presentation and practicing classroom 

teachers as resource personnel to conduct the progr8Dlllle. It would appear 

that these two conditions are complimentary to each other. The 

assumption can be drawn from this information that the first preference 

of teachers for method of presentation ia demonstration lesson■ conducted 

by practising classroom teachers. 

Summary. The preference of elementary teachers for resource 

personnel to present in-service activities may be summarized as follows: 

1. Male and female teachers differ significantly in the degree to which 

they feel that demonstration lessons should be utilized to present 

materials and methods at in-service activities. 

2. There are no significant differences between the rank order 

selected by beginning and experienced or degreed and non-degreed 

teachers for presentation of in-service activities. 

3. Elementary teachers rank practicing classroom teachers as their 

first preference of resource personnel to be utilized to present 

in-service activities. 

4. Degreed, non-degreed, male, female and experienced teachers rank 

supervisory personnel as their second choice of resource persons. 

Beginning teachers rank them third. 



5. University personnel are ranked as the third choice of resource 

persons by all groups except beginning teachers who place them in 

the second position. 
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6. All teacher• place administrators as their fourth choice of resource 

persons to present in-service activities. 

7. All elauentary teachers are strongly in favour of the utilization 

of demonstration classes for the presentation of in-service 

activities. 



CHAPTER X 

EVALUATION OF IN-SERVICE EDUCATION ACTIVITIES 

It has been suggested by Foster (1966), that the involvement 

of teachers in the evaluation of in-service activities is as important 

as is their participation in the planning of such progrannes. 

Ultimately it is the practising classroom teacher who will accept or 

reject the professional assistance offered at in-service activities. 

It is the classroom practitioner who must decide whether in-service 

activities are worthwhile or irrelevant to his particular needs. The 

literature reviewed not only points to the need for teacher involvement 

in evaluation, it also reveals that the assessment of in-service 

activities is a highly complex and uncertain endeavour. 

The difficulties involved in the evaluation of in-service 

activities are reflected in the data collected from the participating 

groups. There are no significant differences between the responses of 

beginning and experienced (Table XXVI) or degreed and non-degreed 

(Table XXVIII) teachers to those questionnaire items referring to the 

evaluation of in-service activities. Male and female teachers do, 

however, differ significantly in their response to Item 65 (Table XXVII). 

While 48% of the female participants responded negatively to the 

suggestion that formal evaluation instruments should be utilized to 

assess in-service activities, only 27% of the male teachers indicated a 



TABLE XX.VI 

RESPONSES OF BEGINNING AND EXPERIENCED TEACHERS TO SUGGESTED 
METHODS OF EVALUATING IN-SERVICE ACTIVITIES 

Responses (%) 
Item 

SA A U . D SD 
2 

X 

59. Evaluation by B 47.6 42.9 4.8 2.4 2.4 
practicing teachers 1.63659 

E 36.7 51.0 7.5 4.3 0.5 

60. Evaluation by B 7.1 11.9 16.7 42.9 21.4 1. 76035 
administrators E 1.1 12.2 16.5 60.1 10.1 

61. In terms of teacher 
B 35.7 54.8 7.1 o.o 2.4 

0.34728 
satisfaction E 30.9 59.0 7.5 2.7 o.o 

62. In terms of pupil B 16. 7 35.7 26.2 16.7 4.8 
growth 0.65816 

E 10. 1 35. 1 28.2 23.4 2.7 

63. In terms of teacher B 9.5 45.2 21. 4 16.7 7.1 
improvement 0,70062 

E 8.5 51.0 20.2 20.2 o.o 

64. Informal evaluation B 7.1 19.1 42.7 26.2 4.8 
3 t-21409 

E 4.8 36,7 26.6 27.1 4.8 

65. Formal instrument B 7.1 26.2 33.3 19 .1 14.3 
should be used 1.60635 

E 3.7 21. 8 30.3 36.2 8.0 

B = Beginning teachers N = 42 
E = Experienced teachers N = 188 

df = 2 
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< .8( 
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< .3( 

< .5( 



TABLE XXVII 

RESPONSES OF MALE AND FE'MALE TEACHERS TO SUGGESTED METHODS OF 
EVALUATING IN-SERVICE ACTIVITIES 

Responses (%) 
Item 

SA A u D SD X 
2 

59. Evaluation by M 34.3 55.2 6.0 4.5 o.o o. 72127 
practicing teachers F 40.5 47.2 7.4 3.7 1.2 

60. Evaluation by M 3.0 11.9 14.9 58.2 11.9 
administrators 0.03925 

F 1.8 12.3 17.2 56.4 12.3 

61. In terms of teacher M 31.3 56.7 7.5 3.0 1.5 
satisfaction 0.14237 

F 31.9 58.9 7.4 1.8 o.o 

62. In terms of pupil 11 6.0 35. f 31.3 22.4 4.5 
growth 1.09798 

F 13.5 35.C 26.4 22.1 2.4 

63. In terms of teacher M 7.5 49. 3 23. 9 17.9 1.5 
improvement 0.14814 

F 9.2 so.: 19.0 20.3 1.2 

64. Informal evaluation 
M 4.5 31.: 31.3 28.4 4.5 

0.31252 
F 5.5 34. L 28.8 26.4 4.9 

65. Formal instrument M 7.5 28. l 37.3 19 .4 7.4 8.86187 
should be used F 3.1 20.: 28.2 38.6 9.8 

M = Male teachers N = 67 
F = Female teachers N = 163 

df = 2 
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(. 70 
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< .95 

( .90 
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TABLE XXVIII 

RESPONSES OF DEGREED AND NON-DEGREED TEACHERS TO SUGGESTED 
METHODS OF EVALUATING IN~SERVICE ACTIVITIES 

Responses (%) 

Item 

SA A u D SD 
'L 

X 

Evaluation by 
D 41.6 46.9 6.3 5.2 o.o 

0.58179 
practicing teachers ND 36.6 51.5 7.5 3.0 1.4 

Evaluation by D 2.1 13.5 18.8 51.0 14.6 
administrators 0.80991 

ND 2.2 11.2 14.9 61.2 10.5 

In tenns of teacher D 30.2 57.3 9.4 3.1 o.o 
satisfaction 0.41194 

ND 32.8 58.9 6.0 1.5 0.8 

In terms of pupil D 10.4 30.2 31.3 23.9 4.2 

growth 2.46013 
ND 11.9 38.8 25 .ti 20.9 2.2 

In terms of teacher D 9.4 44.8 25.C 20.8 o.o 1.35193 
improvement NI 8.2 53.7 17 .2 18.7 2.2 

Informal evaluation I 4.2 39.6 21.5 27.0 7.3 
1.68378 

NI 6.0 29.1 35. J 26.9 2.9 

Formal instrument I 5.2 18. 8 · 34. l 28.1 13.5 
should be used 1. 28255 

NJ 3.7 25.4 28.1 36.5 6.0 

D = Degreed teachers N = 96 
ND = Non~degreed teachers N = 134 

df = 2 
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p 

( .80 

(. 70 

( .90 

( .30 

(. 70 

< .so 

( • 70 
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Item 
Evaluation 

Positive Responses 

59. Evaluation by prac-
I 90% 

ticing teachers I 
I 88% 

60. Evaluation by 19% 
administrators 

I 13% 

61. In terms of teacher : ..... .. ~~ ·- - 90% 
satisfaction 90% 

62. In of pupil 
-

" 
_,_ 52% 

terms ' ~ 

growth I 45% 

63. In terms of teacher -. - ... 55% 
improvement I 60% 

164' 
Informal r 26% 
evaluation 41% j 

65. Formal instrument 
. 

' * 33% . 

should be used I 26% 
I I I I I I I I 

0 10 20 30 40 50 60 70 80 90 100 

Percentage of total group 

Beginning teachers N = 42 

Experienced teachers c::J N = 188 

FIGURE 16 

A COMPARISON OF THE POSITIVE RESPONSES OF BEGINH I NG AND EXPERIENCED 
TEACHERS TO QUESTIONi'l'AIRE ITEHS REFERRING TO THE EVALUATION OF 

IN-SERVICE ACTIVITIES 
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Item 
Evaluation 

Positive Responses 

59. Evaluation by 
I 

90% prac- ~~•--i ~ 

ticing teachers I 
l 88% 

60. Evaluation by .. 15% , 

administrators 
I 14% 

61. In terms of teacher ..... , . - / iA - 88% 
satisfaction I 91% 

162. In of pupil 

~ 
42% terms 

growth 48% J 

63. In terms of teacher <, • i' .C> ' =r- 57% 
improvement 60% 

164. Informal 

~ 36% 
evaluation 

I 40% 
I 

65. Formal instrument ~.;;e'~:t;T;~~~ ·'"' 36% 
should be used 

I 23% . ' I I I I I I I 

0 10 20 30 40 50 60 70 80 90 100 

Percentage of total group 

Male teachers N = 67 

Female teachers CJ N = 163 

FIGURE 17 

A COMPARISON OF THE POSITIVE RESPONSES OF MALE AND FEMALE TEACHERS 
TO QUESTIONNAIRE ITEMS REFERRING TO THE EVALUATION OF 

IN-SERVICE ACTIVITIES 
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Item Evaluation 

Positive Responses 
I 

59. Evaluation by prac- ., 
~ ~.,. .. -

ticing teachers I 

60. Evaluation by 16% 
administrators I 13% 

61. In terms of teacher .... - - ': 
satisfaction I 

I 

41% 62. In terms of pupil . , .. . .,, 
I 

growth I 51% 
I 

~3. In of teacher - ,,_ 54% terms :e.'-.,;;.,l'• ... 
improvement 1 62% 

~4. Informal evaluation r~ 44% 
35% 

65. Formal instrument " ' ...,..~ "" - . 24% 
should be used I 29% 

0 Hf 2-d 3d .4b 5) 6h 1d 86 

Percentage of total group 

.Degreed teachers N = 96 

Non-degreed teachers c:::J N = 134 

FIGURE 18 

A COMPARISON OF THE POSITIVE RESPONSES OF DEGREED AND NON-DEGREED 
TEACHERS TO QUESTIONNAIRE ITEMS REFERRING TO THE EVALUATION 

OF IN-SERVICE ACTIVITIES 

106 

89% 
-i 88% 

88% 
l 92% 

96 10 



107 

similar response. Male teachers did not however react with a strong 

positive response. The "Undecided" responses of the male teachers 

outnumber their positive or negative reactions. The percentage of 

negative responses for beginning, experi enced, degreed and non-degreed 

teachers to this same item exceed the positive responses in each case. 

In no instance do either the positive or negative responses reach a 

majority level. 

The suggestion that informal evaluation might best be used to 

assess i n-service activities (Item 64) has also failed to produce a 

strong majority of positive or negative reactions. Although all groups 

except beginning teachers have registered more positive than negative 

reactions, there is not enough strength in either direction to determine 

a firm preference. The question of whether formal or informal evaluation 

is moat desirable cannot be answered from the data collected for this 

study. The only usumption that can be made at this point is that 

neither formal nor informal evaluation in itself is. judged by teachers 

as being a satisfactory method of assessing in-service education 

activities. 

The suggestion that the evaluation of in-service activities 

should be an administrative responsibility has stimulated a majority of 

negative responses from all the parti cipating groups. Teacher■ do not 

support assessment of in-service activities as being an administrative 

responsibility. 

Aasesaaent of in-service activities through the evaluation of 

pupil growth (Item 62) is not strongly supported by any group 

participating in the study. It should be noted that in all cases the 
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percentage of "Undecided" respon•es exceeds the negative reactions. 

Evaluation in terms of teacher improvement, although more acceptable to 

all groups, does not reveal a strong majority of positive responses 

from any group. 

The only two items considering the evaluation of in-service 

activities that have revealed a positive reaction with any real strength 

are Items 59 and 61. All participating groups have responded in a strongly 

positive manner to the suggestion that the assessment of in-service 

activities by participating teachers should be an integral part of any 

in-service programme. Teachers have also shown strong support to the 

suggestion that evaluation should be carried out in terms of the 

satisfaction of teacher needs. 

Items 67-70 of the In-Service Education Survey were included 

to determine those areas of in-service activities which teachers feel 

-are most in need of evaluation. \ Beginning, experienced, male, female, 

degreed and non-degreed teachers were in strong agreement that the 

evaluation of in-service activities in terms of their relevancy to 

teacher needs is the area of greatest urgency. I The evaluation of the 

adequacy of resource personnel was placed second, while the evaluation 

of the methods of presentation was ranked third in importance by all 

groups (Tables XXIX, XXX, XXXI). All of the participating groups except 

beginning teachers ranked the times of meetings as fourth in importance 

for evaluation. Beginning teachers ranked this item (70) fifth. 

Similarly, all groups except beginning teacher• placed the location of 

meetings as being fifth in importance for evaluation. Beginning teachers, 

however, placed location of meetings u their fourth choice. 



TABLE XXIX 

ASPECTS OF IN-SERVICE EDUCATION ACTIVITIES MOST IN NEED OF EVALUATION 
AS RA..~KED BY BEGINNING AND EXPERIENCED TEACHERS 

Responses (%) 
Item 

1st 2nd 3rd 4th 5th 2 p X 

66. Methods of B 4.8 28.6 38.1 19.0 9.5 
(. 70 presentation 1.03651 

E 6.9 35.1 30.9 15.9 11.2 

67. Adequacy of resource B 7.1 52.4 23.8 11.9 4.8 
(. 70 1.11030 personnel 

E 11. 7 38.8 31.4 10.6 7.5 

68. Relevancy to teacher B 78.6 7.1 11.9 2.4 o.o 
<.98 needs 0.09166 

E 78.2 10.1 8.0 3.7 o.o 
69. Location of meetings B 7.1 9.5 14.3 35.7 33.3 <.90 . 0.29183 

E 5.9 15 .4 11. 7 31.9 35.1 

70. Times of meetings B 2.4 11.9 19 .o 28.6 38.1 
<.20 4.01414 

E 18.1 13.3 14.9 24.5 29.2 

B = Beginning teachers N = 42 
E = Experienced teachers N = 188 

df = 2 

Rank 
Order 

3 

3 

2 

2 

1 

1 

4 

5 

5 

4 

1--' 
0 
\0 
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TABLE XXXI 

ASPECTS OF IN-SERVICE EDUCATION ACTIVITIES MOST IN NEED OF EVALUATION 
AS RANKED BY DEGREED Ai.~D NON-DEGREED TEACHERS 

Responses (%) 
Item 

1st 2nd 3rd 4th 5th 2 p X 

66. Methods of D 6.2 29.2 29.2 21.9 13.5 
( .20 

presentation 4.24505 
ND 6.7 37.3 34.3 12.7 o.o 

67. Adequacy of resource D 111.5 40.6 30.2 10.4 7.3 0.02285 ( .99 personnel ND 10.5 41.8 29.8 11.2 6.7 

68. Relevancy to teacher D 80.2 6.3 1.4 2.1 o.o 
( .90 needs 0. 2499 7 

ND 76.9 11.9 6.7 4.5 o.o 

69. Location of meetings D 5.2 19.8 12.5 32.3 30.2 
<.so 1.57690 

ND 6.7 10.5 11.9 32.8 38.1 

D 15.6 13.5 17.7 21.9 31.3 
(.so 70. Times of meetings 0.57825 

ND 14.9 12.7 14.2 2 7. 6 30.6 

D = Degreed teachers N = 96 
ND~ Non-degreed teachers N = 134 

df = 2 

!Rank 
kJrder 

3 

3 

2 

2 

1 

1 

5 

5 

4 

4 

.... .... .... 
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Summary. A survey of the data referring to the evaluation of 

in-service activities reveals that the responses of the participants may 

be summarized as follows: 

1. Male and female teachers differ significantly in the degree to which 

they feel that formal evaluation instruments should be used to aaaeaa 

in-service activities. Female teachers are more strongly opposed 

to the use of such instruments than are male teachers. 

2. There are no significant differences between th• responses of 

beginning and experienced or degreed and non-degreed teachers to 

questionnaire items referring to the evaluation of in-service 

activities. 

3. Elementary teachers do not strongly support the sole use of formal 

or informal evaluation procedures for the assessment of in-service 

activities. 

4. Elementary teachers do not feel that the evaluation of in-service 

activities should be an administrative responsibility. 

S. Evaluation of in-service activities through the measurement of 

pupil growth or teacher improvement is not strongly supported by 

practicing classroom teachers. 

6. Elementary teachers strongly support the evaluation of in-service 

activities by teachers participating in the various progrmmnes. 

They also feel that such evaluation should be based on the 

satisfaction of teacher needs. 
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7. Elementary teachers have identified the three following areas as 

those aspects of in-service education activities which should receive 

priority in the process of evaluation: 

1. Relevancy of topic to teacher needs. 

2. Adequacy of resource personnel. 

3. Methods of presentation. 



CHAPTER XI 

TIME FOR IN-SERVICE ACTIVITIES 

A ••arch of the literature has revealed that one of the 

greatest ob1taclea in the path of the aucceaaful developMnt of 

in-service programaea ia the lack of the provision of adequate tiae 

for professional development activities. There appears to be rather 

a wide gap between theory and practise regarding time provisim for 

in-service activities. If in-service education ia to be regarded u 

an eaaential part of to-day's educational scene, it should be assumed 

that it is of enough importance to occupy at least a portion of a 

teacher's working year. Misner, (1950), and Whitmore, (1960), both 

maintain that it 11 aoat illportant that there be adequate time, free 

froa the prueure of classroom dutiee, if one expects an in-eervice 

programme to be a aucceas. 

Section II, Part VII of the In-service Education Survey wu 

included in the study to determine those period■ of time which are 

coneidered by the practicing cluarooa teacher■ of School District 

No. 61 u bei ng the 110at favourable for scheduling in-eervice activities. 

The data gathered from the participants in response to this queetion 

indicate■ that there ia a eignificant difference between the reeponeea 

of beginning and experienced, male and female, degreed and non-degreed 



TABLE XXXII 

CONSIDERATION BY BEGINNING AND EXPERIENCED TEACHERS OF TIMES 
REASONABLE FOR SCHEDULING IN-SERVICE ACTIVITIES 

Item 
Responses (%) 

- x2 SA A u D SD 

71. Present number of B 7.1 50.0 35.7 4.8 2.4 
hours realistic E 7.5 38.8 28.7 19. 7 5.3 

4.37888 

72. Times in-service B 9.5 47.6 19 .o 23.8 o.o 3.36482 
scheduled are good E 4.3 . 37. 2 29.3 26.1 3.2 

73. Best if scheduled B 26.2 42.9 14.3 16.7 o.o 
well in advance 1. 16731 

E 22.9 51.0 18.6 6.9 0.5 

74. Best if scheduled B 11.9 45.2 26.2 16.7 o.o 
as needed 2. 71375 

E 7.5 35.6 30.9 23. 9 2.1 

75. Best if scheduled B 40.5 38.1 14. 3 7.1 o.o 3.02538 
on release time E 55.3 35.1 5.3 2.6 1.6 

76. If scheduled after B o.o 26.2 23.8 45.2 4.8 
school hours E 2.7 18.0 19.7 40.4 19.2 

2.84237 

77. If scheduled par- B 14.2 61.9 16.7 7.1 o.o 
tially on release 0.12060 

time E 14.4 62.2 13.3 9.0 1.0 

78. If scheduled on B o.o 2.4 7.1 40.5 50.0 
Saturday 0.32140 

E o.o 4.3 10.1 40.4 45.2 

79. If scheduled for B o.o 28.6 11.9 42.9 16.7 
early evening 2. 77275 

E 1.6 12.8 20.2 45.7 19.7 

80. If scheduled for B 16.7 38.1 23.8 19.0 2.4 
lengthy periods E 12.2 43.6 24.5 18.0 1.0 

0.26981 

81. If scheduled for B 9.5 31.0 28.6 31.0 o.o 
short, intensive 1.24555 

sessions E 9.0 41.0 26.1 20.2 3.7 

82. If scheduled for B 2.4 9.5 14.3 52.4 21.4 
summer months E 2.1 18.1 29.8 36.7 13.3 

7.78468 

B = Beginning teachers N = 42 
E == Experienced teachers N = 188 

df = 2 
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p 

<.20 

<-20 

<·70 

~30 

<.30 

<.30 

<·95 

<·90 

<·30 

<.90 

<. 70 

(.05 
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TABLE XXXIII 

CONSIDERATION BY MALE AND FEMALE TEACHERS OF THIES 
REASONABLE FOR SCHEDULING IN-SERVICE ACTIVITIES 

Responses (%) 
Item 2 

SA A u D SD X 

Present number of M 9.0 23.9 35.8 t23.9 7.4 
hours realistic 8. 99 763 

F 6.8 47.9 27.6 14.1 3.6 

Times in-service M 7.5 26.9 32.8 ~5.4 7.4 
scheduled are good 3.79633 

F 4.3 44.2 25.2 25.8 0.6 

Best if scheduled M 23.9 47.8 22.4 5.9 o.o 
well in advance F 23.3 50.3 16.0 9.8 0~6 

0.37768 

Best if scheduled M 4.5 40.3 29.9 25.3 o.o 0.54126 
as needed F 9.8 36.2 30.1 21.5 2.4 

If scheduled on M 56.7 34.3 3.0 6.0 o.o 
release time 0.63808 

F 50.9 36.2 8.6 2.5 1.8 
If scheduled after M o.o 14.9 23.9 ~0.3 20.9 
school hours 1. 75569 

F 3.1 21.5 19 .o ~1.7 14.7 
If scheduled par- M 11.9 58.2 23.9 6.0 o.o 
tially on release 1.53565 
time F 15.3 63.8 9.8 9.8 1.3 

If scheduled on M o.o 3.0 7.5 t35.8 53.7 2. 2098l; 
Saturday F o.o 4.3 10.4 ~2.3 43.0 

If scheduled for M o.o 19 .4 26.9 137.3 16.4 
early evening 4.26222 

F 1.8 14.1 15.3 ~8.5 20.3 

If scheduled for M 11.9 38.8 26.9 ~0.9 1.5 
lengthy periods 0. 91015 

F 13.5 44.2 23.3 tl.7.2 1.8 

If scheduled for M 4.5 49.3 26.9 11.6.4 2.9 

short intensive 1.27845 
~,._,...-{ ,.,,1 ~ F 11.0 35.0 26.4 24.5 3.1 . 
If scheduled for M 1.5 9.0 25.4 :50.8 13.3 3.65506 
summer months F 2.5 19.6 27. 6 35.0 15.3 

M = Male teachers N = 67 
F = Female teachers N = 163 

df = 2 

116 

p 

(.02 

(.20 

<.90 

<·80 

(.80 

(.50 

<.so 

<·50 

<·20 

(.70 

<· 70 

<·20 
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TABLE XXXIV 

CONSIDERATION BY DEGREED A.~D NON-DEGREED TEACHERS OF TIMES 
REASONABLE FOR SCHEDULING IN-SERVICE ACTIVITIES 

Responses (%) 
Item - 2 

SA A u D SD X 

Present number of D 9.4 38.5 32.3 15.6 4.2 0.25936 
hours realistic ND 6.0 42.6 28.4 17.9 5.1 

Times in-service D 7.3 37.5 27 .o 26.0 2.2 
scheduled are good 0.28359 

ND 3.7 40.3 27.6 25.4 3.0 

Best if scheduled D 24.0 49.0 19. 8 6.2 1.0 
well in advance 0.22285 

ND 23.1 50.0 16.4 10.5 o.o 
Best if scheduled D 9.4 35.4 32.3 21.9 1.0 0.13500 
as needed ND 7.5 38.8 28.4 23.1 2.2 

If scheduled on D 55.2 33.3 4.2 5.2 2.1 
release time 0.44543 

ND 50.8 37.3 9.0 2.2 0.7 

If scheduled after D 4.2 15.6 27.1 36.5 16.6 
school hours 1.45663 

ND 0.7 22,4 15.7 44 .8 16.4 

If scheduled par- D 15.6 64.6 11.5 6.3 2.0 
tially on release 0.89579 
timo ND 13.4 60.5 15. 7 10.4 o.o 
If scheduled on D o.o 6.3 9.4 43.7 40.6 
Saturday 1.96630 

Nn 0.0 2.2 9.7 38.1 ~o.o 
If scheduled for D 3.1 18.8 23.9 41. 7 l2.5 
early evening 6.83201 

ND o.o 13.4 14.9 47.8 12 3. 9 
If scheduled tor D 11.5 38.5 26.0 20.8 3.2 
short intensive 0.35718 
periods ND 7.5 39 .6 26.9 23.1 2.9 

If scheduled for D 13.5 44.8 24.0 14.6 3.1 
lengthy periods 0.47380 

ND 12.7 41.0 24.6 20.9 0.7 

If scheduled for D 2.1 17.7 26.0 41.7 112. 5 0.34341 . 
summer months ND 2.2 15.7 27.6 38.0 ~6.4 

D = Degreed teachers N = 96 
ND= Non-degr eed teachers N = 134 

df = 2 

117 

p 

<· 70 

<. 70 

<- 70 

<.80 

<· 70 

<-30 

(.50 

< .20 

<.05 

< · 70 

< .50 

<.10. 
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teacher• to one it•• in each caae. It ahould be noted that the eignifi­

cant difference occurs with a different item with each compariaon made. 

The auggeetion that teachers reapond favourably to in-service 

••••ions conducted during the &Ullllllr 1D011ths (Itn 82) bu motivated a 

significant difference between the responses of beginning and experienced 

teacher•. While 74% of the beginning teacher• have registered negative 

reaponeee to thia euggeation, only 50% of the experienced personnel have 

indicated a aillilar reaponae. The negative responses froa the male and 

female, and degreed and non-degreed groups strongly outweigh the 

positive respona••• It may be concluded that teachers generally do not 

favour the scheduling of in-service activitiee during the a\Ulll8r months. 

A aignificant difference occurs between the responses of male 

and female teachers to the auggeation that the number of hour• teachers 

are presently expected to spend at in-aervice activities are realistic 

(Item 71). Female teachers have responded with a 55% poaitive reaction 

and 18% in the negative direction. Male teachers, however, have 

registered only a 33% positive reaction along with an almost equal 

percentage (31%) of negative reaponae. Items 71 and 72 have been included 

in the study to determine teacher reaponaes to preaent practiaes of 

scheduling in-service activities. To date no fin policy hu been 

established regarding ti• allotment for such prograaaes. At preaent 

in-service activities are acheduled u requested by teacher group■ or 

by auperviaory personnel. The ti•• utilized have generally been after 

achool hours, early evening, or occaai onally brief perioda (30-60 

llinutea) of releue time when auch can be arranged without the employment 

of aubstitute teacher• or cloaure of claaaroo•. Although female 
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teachers favour the present number of hours aignificantly stronger than 

male teachers, beginning teachers are the only other participating 

group to indicate a aaall positive .. jority favouring the preaent number 

of hours used for in-service aesaiona aa realistic and that efforts to 

schedule activities at convenient ti•• are good. From the data 

collected one can only conclude that teachers are not particularly 

enthuaiastic about the present scheduling of in-aervice activities. 

The significant difference between the reaponaea of degreed 

and non-degreed teachers occurs in reaponae to Item 79. While 54% of 

the degreed teachers have registered a negative response to th• 

auggeation that teachers respond favourably to in-eervice activities 

scheduled for early evening, 72% of the non-degreed aachera have 

reaponded negatively to this aaae itea. Thia difference then ia one of 

strength of reap0l'l8e rather than direction of response (Table XXXIV). 

A majority of begimling, experienced, ule and feaale have responded 

negatively to this item. It may be concluded that no group 1a etrongly 

in favour of scheduling in-service activities during the early evening 

houra. 

The atrongest positive reaction to itema relating to ti•• 

for in-service activities vu to the suggestion that teachers reepond 

favourably to in-service activities that are scheduled on release tiM. 

There is strong agre ... nt &110Dg all group• that teacher• favour 

in-service activities scheduled on release ti• (P'igurea 19, 20, 21). 

S:l.milarly, there is a strong positive reaction to the suggeation that 

teachers respond favourably to in-aervice activitiee scheduled partially 

on releue tiae and partially after school hours. 
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Item 

71. Present number of 
hours realistic 

72. Times in-service 
scheduled good 

73. Best :' if scheduled 
well in advance 

74. Best if scheduled 
as needed 

75. If scheduled on 
release time 

76. If scheduled after 

' 

-

pt ,,.."' "' 

.. 

.• 

Time 

Positive Responses 

"' 57% 
I 46% 

_ ... .. . 57% 
I 41% 

' . - ,t . 69% 
I 74% 

.. _,- · ,, " 57% 
I 43% 

79% 
I 901~ 

school hours -----, 
26% 
21% 

77. If scheduled par­
tially on release 
time 

78. If scheduled on 
Saturday 

79. If scheduled for 
early evening 

80. If scheduled for 
lengthy periods 

81. If scheduled for 
short intensive 
sessions 

82. If scheduled for 
summer months 

76% 

1---------------------· 77% 

D 2% 
tJ 4% 

I 

29% 
14% 

--~«:,:f' -~..,,... 55% 
I 

1------------.---'•56% 

40% 

~===================::: 50% 
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A COMPARISON OF THE POSITIVE RESPONSES OF BEGINNING AND EXPERIENCED 
TEACHERS TO QUESTIONNAIRE ITEMS CONSIDERING TIMES FOR 

IN-SERVICE ACTIVITIES 
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Time 
Item 

Pos i t ive Responses 

71. Present number of •" ~. 33% 
hours realisti c I 55% 

-
72. Times in-service I 

. j ' 34% 
schedul ed ar e good 

I /♦ 8% 

73. Best if scheduled 
. St/ __ 

._ ... ' ' ,n 72% 

well in advance I 74% 

174. Best if scheduled 

~ 
45% 

as needed 46% ., 

75 . If scheduled on ' . ". ~-

release time I 

76. If scheduled af ter ~'-'t • ' . 15% 
school hours 

I 25% 

77. If scheduled par 
.. _.u;,,~ ' 70% 

tially on release 
time I 79% 

78. I f scheduled on Im 3% 
Satur day =i 4% 
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80. If scheduled f or ~ ~~;'--, ~"! :r . . ~ ~A~ .>~.1• ="J: 51% 
lengthy periods I 58% 
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Item 
Time 

-
Positive Responses 

71. Present number of ·• ' . 48% 
hours realistic 1 49% 

-
72. Times in-service ~ . '"""~;- 45% 

scheduled are good I 44i~ 

~ 

73. Best if scheduled , . . ~ • .. ,;!:'Jt , .. 73% .. . . , 
well in advance 

I 73% 

174. ~--I 
Best if scheduled 45% 
as needed 46% 

75. If scheduled 
. . 

f .• ·=· 89% on , .. ,., .. 
release time 88% 

76. If scheduled after - - 20% 

school hours I 23% 

77. If scheduled par- ' 
.. , 

•· -·. ~J. . ,_ .. .. ~-...... ~---= ... 74% 
tially on release 
time 

I 80% 

6% 
78. If scheduled on 

Saturday t:I 2% 

79. If scheduled for I • .~ .. 22% 
-

early evening 13% 

80. If scheduled for ~: ,-.:.p '.\ .>i£. .. ~•, ,.; - 58% - '-~ .. ~ -

lengthy periods I 54% 

81. If scheduled for -- ~ ... ~ - • :•:-"'=· 50% 
short intensive 
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82. If scheduled for · --~,, ,.,~i 20% 
summer months I 18% 
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FIGURE 21 
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A COMPARISON OF THE POSITIVE RESPONSES OF DEGREED Ai~D NON-DEGREED 
TEACHERS TO QUESTIONNAI RE ITEMS CO:NSIDERING TIMES FOR 

IN-SERVICE ACTIVITIES 
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A large percentage of all groups have indicated a positive 

reaponae to the auggeation that in-aervice activitiea are beat scheduled 

well in advance. Although a small majority (57%) of beginning teachers 

favour the scheduling of activities as needed throughout the school 

year, the reaponaea of no other group reached a positive majority 

(Item 74). 

The scheduling of in-service activities after school hour• and 

on Saturdays (Items 76, 78) received far more negative than positive 

responaea. Saturdays particularly appear to be moat unpopular for 

in-aervice activitiea. 

The suggestion that the time scheduled for in-service is beat 

utilized if lengthy periods of time are used received only a amall 

majority of positive responses from all participating groups. Likewise, 

the utilization of abort, intensive sessions did not provoke a large 

percentage of positive responses from any group. To both of theae ite118 

(80,81) there was a larger percentage of "Undecided" responses than 

negative responses. The aaaumption can therefore be made that teachers 

do not have atrong attitudes toward■ the relative value of brief or 

lengthy in-service ••••ions. 

Summary. A review of the data concerning times for acheduling 

in-service activitiu indicates that the findings of this study may be 

summarized as follows: 

1. Begiuning and experienced teacher• differ significantly in the 

degree to which they feel practicing claaaroom teachers favour 

in-service activities scheduled during the suDIIHr months. Thia is 

a difference of degree rather than direction. Elementary teachers 



generally do not favour in-service activities being scheduled for 

the summer months. 

U4 

2. Male and female teacher■ differ aignificantly in the degree to 

which they feel that the present number of houra utilized for 

in-service activities is realistic. Teachers generally do not 

strongly support the number of houre as being realistic. Beginning 

(57%) and female teachers are the only two groups that have 

indicated a small majority of positive responses. Nor do they feel 

the times scheduled are good. 

3. Degreed and non-degr eed teachers differ significantly in their 

opinion as to the utilization of the early eveni ng hours for 

in-service activities. Non-degreed teachers are more strongly 

opposed to the utilization of evenings for in-service activitiea. 

As a group, ele11811tary teachers do not support the uae of evening 

hours for in-aervice activities. 

4. Elementary teachers straogly favour the uae of release time for 

in-service activities and programme■ that are held partially on 

release tiM and partially after school hours. 

5. Elementary teachers do not favour the scheduling of in-service 

activities on Saturdays or after school hours. 

6. Teachers favour scheduling in-service activities well in advance. 

They do not strongly favour t he scheduling of activities aa needed 

throughout the achool year. 

7. Teachers show no atrmg preference for either lengthy or abort, 

intensive in-service activitiu. 



CHAPTU. XII 

ADMINISTRATIVE INVOLVEMENT IN IN-SERVICE ACTIVITIES 

The principal 1• cited 1n the literature aa playing a key role 

in the develop•nt of in-aervice education progr .... s for teachers 

(Groas 1964, Muon 1962) • Th• individual achool adainistrator can 

contribute aignificantly to the profe■■ional develop•nt of •he teacher■ 

in hi■ school by acouragina their participation in in-service activitiea. 

Do begilllling, experienced, ule, fe•l•, degreed and non-degreed 

teachers consider that the school adainiatrator ahould deteraine the 

in-aervice education need■ of hi• staff7 Do they feel that he ■hould 

be directly reaponaible for the in-service education of hie staff 

member■? Can he but assist his teachers by adopting an active or a 

supportive role in 1.D-aervice activitiea? The data collected ill 

Section 11, Part VIII of the ln-eervice Education Survey baa been 

gathered to deteraine the responses of the participating groups of 

teacher• to th••• and related queationa. 

A brief exallination of the data (Tablea XXXV, XXXVI, XXXVII) 

reveala that there are no significant differences between the responses 

of the participating groupa to those questionnaire itaa referring to 

adlliniatrative involvement in in-aervice activities. 

Thoe• iteu on the que■tionnaire (Items 88, 89, 90) which 

auggest that the role of the adllinistrator in in-service activiti•• 
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TABLE XX.XV 

RESPONSES OF BEGINNING AND EXPERIENCED TEACHERS TO SUGGESTED 
INVOLVEMENT OF SCHOOL ADMINISTRATORS IN IN-SERVICE ACTIVITIES 

Responses (%) 

Item 2 
SA A u D SD X 

Responsible for deter- B 2.4 35.6 26.2 28.6 7.1 
mining staff needs 0.45799 

E 3.2 30.9 24.5 33.0 8.5 

Responsible for in- B 7.1 26.2 35.7 28.6 2.4 
service education of o. 97109 
his staff E 2.7 30.9 27.1 35.1 4.3 

To stimulate interest 
B 11.9 52.4 26.2 9.5 0.0 

in district 1.57640 
programmes E 12.2 62.8 18.0 6.4 0.5 

Initiating activities B 4.8 26.2 45.2 23.8 0.0 2.39145 
for his staff 

E 4.8 39.4 32.5 21. 3 2.1 

Responsible for B 7.1 40.5 35.7 16.7 o.o 
follow-up activities 0.07620 

E 4.8 43,6 34.0 17.0 0.5 

Responsive to B 38.1 57.1 4.8 o.o o.o 
expressed needs of 1.20611 
teachers E 28.7 65.4 3.7 2.1 o.o 

Facilitate teacher B 42.9 45.2 9.5 2.4 o.o 3.01683 
initiated programmes E 28.2 63.3 6.9 1.6 o.o 

Encourage staff B 50.0 38.1 7.1 4.8 o.o 
participation 0.49757 

E 48.9 44.7 3.7 2.1 0.0 

B = Beginning teachers N = 42 
E = Experienced teachers N = 188 

df = 2 

126 

p 

(.80 

(. 70 

(.so 

(.40 

(98 

(.70 

(.30 

(so 



TABLE XXXV I 

RESPONSES OF MALE .ru~D FEMALE TEACHERS TO SUGGESTED I NVOLVEMENT 
OF SCHOOL ADMINISTRATORS IN I N-SERVICE ACTIVITIES 

Item 
Responses (%) 

SA A u D SD 2 
X 

83. Responsible for deter- M o.·o 22.4 28.4 32.8 16.4 
mining staff needs 5.80946 

F 4.3 35.6 23.3 31.9 4.9 

84. Responsible for in- M 3.0 31.3 32.8 25.4 7 .5 
service education of o. 94172 
his staff F 3.7 29.4 27.0 37.4 2.5 

85. To stimulate interest 
M 9.0 59.7 25.3 4.5 1.5 

in district o. 72772 
programmes F 13.5 61.3 17.2 8.0 0.0 

86. Initiating activities M 3.0 43.3 31.3 19.4 3.0 
for his staff 0.77585 

F 5.5 34.4 36.2 22.7 1.2 

87. Responsible for M 3.0 41.8 40.3 13.4 1.5 
follow-up activities 0.45922 

F 6.1 43.6 31.9 18.4 o.o 
88. Responsive to M 25.4 67.2 6. 0 1.4 o.o 

expressed needs of 0.96885 
teachers F 32.5 62.6 3.1 1.8 o.o 

89. Facilitate teacher M 32.8 53.7 13.5 o.o o.o 
initiated programmes 0.70000 

F 30.1 62.6 4.9 2.4 o.o 
90. Encourage staff M 58.2 38.8 3.0 o.o o.o 

participation 2.97655 
F 45.4 45.4 4.9 3.7 o.o 

M = Male teachers N = 67 
F = Female teachers N = 167 

df = 2 

127 

p 

( .10 

(. 70 

(. 70 

(. 70 

< .80 

( .70 

( .80 

( .30 



TABLE XXXVII 

RESPONSES OF DEGREED AND NON-DEGR__EED TEACHERS TO SUGGESTED 
INVOLVEMENT OF SCHOOL ADMINISTRATORS IN IN-SERVICE ACTIVITIES 

Responses (%) 
Item 

SA A u D SD x2 

83. Responsible for deter- D 2.1 29.2 25.0 28.1 15.6 
mining staff needs 3.57435 

ND 3.7 33.6 24.6 35.1 3.0 

84. Responsible for in- D 2.1 28.] 34.4 30.2 5.2 
service education of 0.70474 
his staff ND 4.5 31.~ 24.6 36.6 3.0 

85. To stimulate interest D 14.6 58.: 18.8 7.3 1.0 
in district 0.38263 
nroQrammes ND 10.5 62.] 20.1 6.7 o.o 

86. Initiating activities D 6.3 34.~ 34.4 20.8 4.1 
for his staff 0.38841 

ND 3.7 38. f 35.1 22.4 o.o 

87. Responsible for D 4.2 49.( 25.0 20.8 1.0 1.55943 
follow-up activities -

ND 6.0 38. f 41.0 14.2 o.o 
88. Responsive to D 33.3 60. l 4.2 2.1 o.o 

expressed needs of 0.55375 
teachers ND 28.4 66.l 3. 7 1.5 o.o 

89. Facilitate teacher D 36.5 54. ~ 9.4 o.o o.o 
initiated programmes 2.05867 

ND 26.9 64.: 6.0 2.9 o.o 
90. Encourage staff D 56.3 38. I 3.1 2.1 o.o 

participation 3.15243 
ND 44.0 47. ( 5.2 3.0 o.o 

D = Degreed teachers N = 96 
ND = Non-degreed teachers N = 134 

df = 2 

128 

p 

( .20 

( .80 

( .90 

(.90 

( .50 

( .80 

< .so 

( .30 
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should be a supportive one have aotivated a strong majority of positive 

responses from all participating groups (Figures 22, 23, 24). All 

groups have indicated that the school adllinistrator should be responsive 

to the expressed needs of teachers for in-service activities, that he 

should be a facilitator of teacher initiated in-service programmes, and 

that he should develop an atmosphere that encourages active participation 

in in-service progr&1111ea. 

The suggestion that adlliniatrative personnel should take the 

initiative to stimulate interest in and reinforce district in-service 

programmes (Item 85) has also prompted a high percentage of positive 

responses from all groups. Thia would indicate that el .. entary teachers 

generally feel that the school administrator is seen as beat filling the 

role of stimulator and facilitator of in-service activities. 

None of the participating groups have indicated a majority of 

positive responses to the suggestion that the school administrator should 

be responsible for determining the in-service education needs of his 

staff (Item 83). The negative responses fro• experienced, male and 

non-degreed teachers have exceeded the positive reactions of these three 

groups. From the data collected it can be concluded that teachers are 

not generally in favour of school administrators being responsible for 

determining the in-service education needs of their staffs. 

Only 1/3 of the participants in each group baa registered 

positive support for the school administrator being responsible for the 

in-service education of his staff (Item 84). The negative responses of 

experienced, female, degreed and non-degreed teachers exceed the 

percentage of positive reactions. Neither the positive nor negative 
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responses of any group reach the majority level. An average of 31% of 

each group baa registered an "Undecided" response to this ita. Although 

the ''Undecided" responses uke up a relatively high percentage of 

reactions, the lack of any really strong positive support for this item 

would lead one to conclude that, at the present time at least, teachers 

do not favour the school administrator undertaking the responsibility 

for the in-service education of his staff. 

Although no group has registered a majority of positive 

responses favouring the administrator being responaible for the 

initiation of in-service activities for his staff (Item 86), the 

percentage of positive reaponaea does, however, have considerably more 

strength than the negative responses in every case (Tables XXV, XXXVI, 

llXVII). One should also note the high percentage of ''Undecided" 

responses registered by each group. Thia would indicate that teachers 

are indefinite in their views u to whether or not the school admini­

strator ehould be reeponsible for the initiation of in-service activities 

on their behalf. 

There ie a marked similarity among the responees of all groups 

to the suggestion that the school administrator should be responsible 

for follow-up activities to reinforce district wide in-service 

programmes. Although only the responaea of the degreed personnel have 

reached a positive majority, the percentage of positive responses for 

all groups 1• considerably greater than the negative responses. Again, 

however, it is important to note the percentage of ''Undecided" responses 

made by all groups. The indication again is that although teachers do 

not generally oppose the principal being responaible for follow-up 
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activitiea, neither do they strongly favour auch action. Elementary 

teacher• of School Diatrict No. 61 are iudeciaiv• as to whether or not 

the principal should be responaible for follow-up activitiea to 

reinforce diatrict-wide in-service activities. 

Summary. Baaed on the data gathered from the varioua 

participating groups, the following are the major concluaions regarding 

the involveaent of school adminiatratora in in-service activities: 

1. There are no significant differancea between the responses of 

beginniDg and experienced, male and female or degreed and non-degreed 

teacher• to those it ... on the In-Service Education Survey referring 

to the involveaent of school adllinistrators in in-service education 

activities. 

2. Elementary teachers respond in a highly positive manner to school 

administrators assuming a supportive role in in-service activities. 

3. Teachers generally reapond poaiuively to the school administrator 

stimulating interest and reinforciug diatrict in-aervice progruaea. 

4. Elementary teacher• do not favour the achool administrator 

determining their needs for in-service education or that he ahould 

be actively reaponaible for the in-service education of his staff. 

5. ?he teacher• of School Diatrict No. 61 are indeciaive as to 

whether or not the achool adlliniatrator should be ruponaible for 

the initiation of in-service activities for his staff and be 

reapon1ible for follow-up activitiu. 



CHAPTER XIII 

SUMKAB.Y, FINDINGS, CONCLUSIONS AND RECOMMENDATIONS 

I. SUMMARY OF THE PROBLEM AND RESEARCH DESIGN 

The Problem Educational adlllinistratora at the elementary 

school level are faced with the problem of assisting members of their 

staffs in keeping abreast of changes in curricula aud methodology which 

continuously face educator• to-day. In-service education activities 

have for ll&DY years bean employed to infora teachers of th••• changes. 

Frequently such progr .... • have failed to ••t the needs of teachers to 

acquire itnforaaticm regarding changes in curricula and to develop the 

akilla needed if iaple•ntation of such changes is to be carried into 

the classroom. Although it is COW11101lly agreed that desirable changes 

in teacher behaviour will be affected only as a result of experience• 

judged to be aeaningful in the light of the:,particular needs of any 

staff, in-service activities are frequently organized and presented with 

a greater concern for the subject aatter being praaented than for the 

needs of the participating teachera. 

It was the purpose of this study to determine if differences 

of op.inion• regarding in-aervice education activitiea exiat a110ng 

various groupa of teacher• and also to identify those factors which all 
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teachers judge as contributing to the iaplementation and maintenance of 

a good in-service education programme. The contributing factors dealt 

with in thia study, drawn from the review of literature, are u 

follows: attitudes, motivation, planning, presentation, content, 

evaluation, time, and administrative involvement. 

Methodology The population for the study consisted of the 

elementary teachers of Greater Victoria, a large urban centre in the 

province of British Columbia. The study sample consisted of the teaching 

staff of twenty elementary schools randomly selected from the schools 

in this district. Each teacher was requested to complete the In-Service 

Education Survey which was developed and used to collect the data. 

Participants responded to statements designed to identify those aspects 

of each factor which teachers feel contribute to the establishment and 

maintenance of a good progr8lllllle for professional development. 

For purposes of comparison, the participating subjects were 

grouped and regrouped into the following categories: beginning and 

experienced teachers, male and female teachers, and degreed and non-degreed 

teachers. The data from each pair of groups were then submitted to the 

Kolmogorov-Smirnov Two Sample Teet to determine if there were significant 

differences between the responses of the groups being compared. 

The data were also examined to determine if there were aspects 

of each factor that all groups favoured as contributing to good 

in-service practices. 

II. FINDINGS 

Thia section preaents a composite summary of the findings in 
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this study. 

HyPothesis 1. There will be no significant differences between the 

responses of beginning and experienced teachers to those questionnaire 

iteu (no. 11-20) referring to factors which influence teacher 

attitudes toward in-eervice activitiee. 

This hypothesis is supported by the findings of the study. 

The findings indicate that both groups feel that increasing attention 

to activities which will promote their professional development is 

essential. The study also reveals that the attitudes of both groups 

concerning the positive value of in-service activities have not been 

firmly established in School District No. 61. 

HyPothesis 2. There will be no significant differences between the 

responses of beginning and experienced teachers to questionnaire items 

(no. 21-30) referring to factors motivating teacher attendance at 

in-service activities. 

This hypothesis was not fully supported by the findings of this 

study. It was rejected by the responses to Item 27. Beginning and 

experienced teachers differ significantly in the extent to which they 

feel the discuasion of classroom management motivates attendance at 

in-service activities. Thia appears aa a much stronger motivational 

force for beginning teachers than for experienced teachers. Both groups 

have identified eucceaaful past experiences at in-aervice activities 

and encouragement from fellow teachers as strong aotivating forces. 



138 

liyPothesis 3. There will be no significant differences between the 

responses of beginning and experienced teachers to those questionnaire 

items (no. 31-38) referring to the planning of in-service activities. 

This hypothesis is supported by the findings of the study. 

Both groups share similar opinions regarding the planning of in-service 

activities. Beginning and experienced teachers strongly support the 

opinion that the responsi bility for planning in-service activities 

should be shared by educators at all levels and also that practicing 

classroom teachers should play an important role in planning in-service 

activities. 

HYt>othesia 4. There will be no significant differences between the 

responses of beginning and experi enced teachers to those questionnaire 

iteu (no. 39-53) referring to the content £or presentation at 

in-service activities. 

This hypothesis is supported by the findings of the study. 

The findings reveal that beginning and experienced teachers share 

similar views concerning content for in-service activities. Both 

groups have indicated that methodology, use of instructional aids, and 

the development of student study skills are areas of greatest interest 

for inclusion in in-service education programmes. 

Hypothesis S. Both beginning and experienced teachers will rank 

practicing claaaro011 teachers aa their first preference for resource 

persona to present in-service activities. 
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Thia hypotheaia waa supported by the findings. Both beginning 

and experienced teachers have identified practicing classroom teachers 

as their first preference of reaource persons to present in-service 

activities. While experienced teachers have identified supervisors as 

their second choice and univeraity personnel a, third choice, the 

beginning teachers have reveraed this latter order of preference. Both 

groups have placed deaonstration leasou high in preference aa a method 

of preaentation. 

HyPothesia 6. There will be no aignificant differences between the 

reaponaea of beginning and experienced teacher■ to thoae questionnaire 

iteu (no. 59-65) referring to the evaluation of in-service activities. 

Thia hypotheaia ia supported by the findings of the atudy. 

Beginning and experienced teachers express strong support for the 

evaluation of in-service activities by teachers participating in the 

various progruaea and agree that evaluation ehould be based on the 

aatiafaction of teacher needa. Neither group strongly favour• evaluation 

of in-aervice activities through the measurement of pupil growth or 

teacher improvement. 

HyPotheaia 7. Both beginning and experienced teacher• will rank the 

relevancy of in-aervice activitiea to teacher needs aa that area of 

in-eervice programaea moat in need of evaluation. 

Thia bypothesia waa supported by the finding■• BegiDDing and 

experienced teacher■ have identified the evaluation of in-aervice 
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activities in terms of their relevancy to teacher needs as being that 

area of evaluation that is of greatest importance. Adequacy of resource 

personnel was placed second, while methods of presentation was judged 

as being third in importance for evaluating programmes of in-service 

education. 

HyPothesis 8. There will be no significant differences between the 

responses of beginning and experienced teachers to those questionnaire 

items (nos. 71-82) referring to the most favourable times for scheduling 

in-service activities. 

This hypothesis was not supported in its entirety by the 

findings. Beginning and experienced teachers differ significantly in 

the degree to which they feel practicing classroom teachers favour in­

service activities scheduled during the sU11111er months. Beginning 

teachers are significantly mbre strongly opposed to the scheduling of 

in-service activities during the summer months than are experienced 

teachers. Both groups strongly favour the utilization of release time 

or periods of time that are partially release and partially after school 

hours for in-service activities. There is also strong agreement that 

teachers should be given adequate prior notice as to when programmes 

are to occur. 

Hypothesis 9. There will be no significant differences between the 

responses of beginning and experienced teachers to those questionnaire 

items (nos. 83-90) referring to the involvement of school administrators 

in in-service activities. 
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This hypothesis is supported in the study. The findings 

indicate a generally high level of agreement between beginning and 

experienced teachers concerning the manner in which achool adminiatrators 

should be involved in in-aervice activities. Both groups are of the 

opinion that school administrators should usae a supportive role, 

stimulating interest in and reinforcing in-aenice activities. 

HyPothesis 10. There will be no significant differences between the 

responses of male and female teachers to all iteu presented on the 

In-service Education Survey. 

Thia hypothesis i• supported by all but aevan itna on th• 

In-Service Education Survey. The significant differences between the 

reapona•• of male and faala teachers are aa follows: 

It•• 18. Male and faale teachers differ significantly in the strength 

of their raactioa u to whether the responsibility for profeasional 

growth is a joint responsibility shared by educators at all levels. 

Although a majority of both groups favour joint reaponaibility, male 

teachers are aignificantly 110re atrongly in favour of thia itea than 

are female teachers. 

Item 24. Male and female teachera differ aignificantly in the extent 

to which they feel the diacuaaion of •thodology motivate• attendance 

at in-service activitiea. Again, thia ia a difference in atrength of 

reaponae rather than direction. F-1• teacher• feel significantly 

stronger than male teacher• that the diacuaaion of •thodology is a 

motivating factor. 

Item 36. Male and female teacher• differ aignificantly in the extent 
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to which they feel that administrators should determine the objective• 

of in-■ervice education activiti••• Female teacher• are significantly 

more in favour of administrative determination of in-service activities 

than are male teachers. 

Item 26. Male and female teacher■ differ aignificantly in the extent 

to which t9ey feel that the content of in-service activities ahould be 

centred around child growth and developaent. Although both groups have 

regiatered a majority of positive responses, the responses of female 

participant, are significantly stronger in this reapect than are male 

responses. 

Item S8. Male and female teachers differ significantly in their 

opinion of the value of de1DOD.stration les■ons for the presentation of 

aateriala and aethodology at in-service activities. Although both 

groupa have shovn aarked preference for demonatration lessons as a aethod 

of preaentation, female teachers have selected it as their first choice 

while aale teachers have placed it in second position. 

Item 6S. Male and fuale teachers differ aignificantly in the degree 

to which they feel that formal evaluation inatruaenta ahould be uaed to 

aaaeaa in-aervice activitiea. Although neither group atrongly endoraea 

the employment of auch method■ of evaluation, female teacher■ are 

aignificantly more atrongly oppoaed to the uae of auch instrument■ than 

are male teachers. 

Item 71. Male and feaale teacher■ differ aignificantly in the degree 

to which they feel that the nUllber of hour• presently utilized for 

in-aervice activiti•• ia realistic. Male teacher■ are aignificantly 

more atrongly oppoaed to the preaent time allotment for in-service 

activities than are feaale teachers. 
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Hypothesis 11. There will be no significant differences between the 

responses of teachers with university degrees and teachers not having 

degrees to all items presented on the In-service Education Survey. 

This hypothesis is supported by all but four items on the 

In-Service Education Survey. The significant differences between the 

responses of degreed and non-degreed teachers are as follows: 

Item 13. Degreed and non-degreed teachers differ significantly in the 

extent to which they see real and significant implications in in-service 

activities. Non-degreed teachers see greater value in such activities 

than do degreed teachers. 

Item 18. Degreed and non-degreed teachers differ significantly con­

cerning in-service being a responsibility of all educators. Although a 

majority of both groups favour this opinion, degreed teachers support 

joint responsibility more strongly than do non-degreed teachers. 

Item 23. Degreed and non-degreed teachers differ significantly regarding 

the discussion of philosophy as a motivating force. Non-degreed teachers 

are significantly more strongly motivated to attend "philosophical'' 

in-service sessions than are degreed teachers. 

Item 79. Degreed and non-degreed teachers differ significantly regarding 

the use of early evening hours for in-service activities. Non-degreed 

teachers are more strongly opposed to the use of such times than are 

degreed teachers. 

In addition to determining the differences of opinion between 

each pair of participating groups, the purpose of the study was to 

identify those aspects of in-service activities which all groups support 

as contributing to the implementation and maintenance of a programme of 

professional development. These areas of common agreement are listed 

below: 
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1. Beginning, experienced, male, female, degreed and non-degreed 

teachers agree that increasing attention to activities which will 

promote their professional development 1• essential. The study 

also reveals, however, that attitudes concerning the positive value 

of in-service activities have not been firaly eetablished in School 

District No. 61. 

2. All participating teacher• ehare the opinion that the responaibility 

for the profeaaional development of teachers should be ehared by 

educators at all levels. 

3. The utilizatim of new uthode of in-service education and the 

careful consideration of the location of meetings are eeen, by 

teachers, u illportant factors influencing attitudes towards 

in-service education activitiu. 

4. Succeaaful put experiences at in-service activities i■ the strongest 

motivating force encouraging attendance at future ••••ions. 

s. Raving complete information concerning the in-service activitie• 

being offered ia judged by all groups aa being a strong 110tivating 

force. 

6. Encourag ... ut froa fellow teachers to. attend in-aervice activities 

is judged u having a stronger aotivational value than 

encouragement from school adainiatratora. 

7. All groupa agree that the identification of areu of need for 

in-■ervice education activities should be carried out by 

practicing claaaroom teachers. 

8. The planning of activities for the profe■aional growth of teachers 

should be a re■ponaibility ahared by educators at all levels. 



9. All participating groups have indicated a preference for the 

content of in-service activities to be centred around the areas 

of methodology, use of instructional aids, and the development 

of student study skills. 
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10. The content of in-service programmes should offer a balance between 

teaching approaches and philosophy. 

11. A programae of follow-up activities should be used to reinforce 

in-service activities. 

12. All participating groups have identified practicing clusroom 

teacher• u their first preference for resource persoanel to 

present in-service activities. 

13. The utilization of demonstration lessons hu been placed high in 

preference as a method of presentation of new aethods and materials 

by all groups. 

14. All teachers express strong support for the evaluation of 

in-service activities by teachers participating in the various 

progr&111Hs. 

15. Teachers do not support the evaluation of in-service activities 

by the measurement of pupil growth or teacher inproveaent. 

16. Teachers have identified the following aa those aspects of 

in-service activities aost in need of evaluation: a) relevancy 

to teacher needs, b) adequacy of resource personnel, c) Mthods 

of presentation. 

17. All teachers strongly favour the utilization of release time or 

periods of time that are partially release and partially after 

school hours for the scheduling of in-service activities. 



18. Teachers favour the scheduling of in-service activities well in 

advance of the dates on which they are being held. 
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19. There is a high level of agreement among all participating groups 

that the school administrator should assume a supportive rather 

than an active role in in-service activities. His responsibility ✓ 
is seen as one who stiaulatee interest in and reinforces in-service 

activities. 

III. CONCLUSIONS 

The purpose of this study vu to detendne if significant 

differences exist between the opinions of beginning and experienced, 

male and female, degreed and non-degreed teachers regarding certain 

factors which are connonly judged as contributing to good in-service 

education prograanes. It wu also the intent of the study to determine 

if there were upecta of each factor which all groups strongly favoured 

u contributing to the establishment of a good in-service education 

programme. Few significant differences have been revealed by this 

study. Beginning and experienced teachers differ in only two instances, 

male and female teachers in seven instances, and degreed and non-degreed 

teachers in four. Furthermore, the findings indicate that any 

conclusions regarding the s i gnificant differences that have been revealed 

must be made with some caution. Where significant differences do occur 

they are frequently in degree rather than in direction, indicating that 

although general agreement may exist between the two groups being 

compared, one of the groups pos1eeses a greater intensity of feeling 

towards a certain aapect of in-service activities than the other. The 

study suggests that real differences do exist between the opinions of 
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beginning and experienced teachers regarding the discussion of classroom 

management at in-service activities and the scheduling of in-service 

activities during the summer months; between male and female teachers 

regarding the discussion of child growth and developaent at in-service 

activities and administrative planning of in-service education 

programmes; and, between degreed and non-degreed teachers concerning the 

mot~vational value of the discussion of philoaophy at in-service education 

programmes. 

Although few significant difference• have occurred between the 

responses of each pair of partici pating groups, the findings reveal that 

there are 19 items which have motivated strong positive responses in 

support of certain aspects of each of the contributing factors 

investigated. It is these areas of strong support, reported in the 

findings of the study, that should be carefully examined so that future 

programmes of in-service education will come closer to meeting the needs 

of the teachers involved. 

IV. RECOMMENDATIONS 

In the following recommendations the author hu attempted to 

bring together the findings of thia study with the opinions of those 

writers who have contributed to the study of in-service education 

practices. The following rec01D11endationa are 11ada with the hope that 

they will aid in the establishment of in-service education progr8111118a 

that will assist 1n ••ting th• needs of eleaentary teachers for 

professional development activities. 

1. Although the teacher• of School District No. 61 recognize the 

importance of in-service educatioa activitiee to encourage the 
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professional development of classroom t eachers, attitudes concerning 

the positive values of such programmes have not been firmly 

established, It is rec011111ended that much greater consideration be 

given to the question of whether or not in-service progr81D111.es are 

meeting the needs of teachers. Strong positive attitudes toward 

i n-service education will be developed only when the programmes 

offered are of real value to teacher• by assisting them with their 

day to day teachi ng task. 

2, Since elementary teachers are most strongly motivated to attend 

in-service activities by put experiences at such progr8111Me and 

encouragement from fellow teachers, it ia reco111Mnded that all 

elementary teachers be informed of the objectives of any programme 

and that every possible effort be made to aeaure them that th••• 

objectives are met. If objectives appear to be beyond reach due to 

lack of materials, time, peraonnel or any other legitimate reason. 

activities should be delayed until such tiaes as a reasonable 

degree of success appears to be attainable. 

3. If in-1ervice education progruaea are to have any effect upon the 

instruction of eleaentary pupils they must be carefully and 

cooperatively planned. It is therefore recommended that an 

In-Service Education Committee be establiahed to plan cooperatively 

a programme of in-service activities to promote the profeaaional 

development of the elementary teachers in School District No. 61. 

This committee should conaiat of a croaa-aection of practicing 

classroom teachers, school adainistrators, and one or two members 

of the central administrative staff. One person should be charged 
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with th• reapouaibility of co-ordinating the efforts of the In-Service 

Education Committee. It would be advisable that this person be a 

member of the central administrative staff with time and faciliti•• 

put at his disposal so that his task may be effectively carried out, 

If in-service education is recognized as being essential for the 

professional development of district staff, then it should also be 

recognized that an effective programme cannot be initiated and 

carried on entirely by teachers who are willing to donate their time 

and effort after school hours. 

4. The In-Service Education C0111111ttee ■ust undertake the identification 

of specific areas of instruction that teachers feel can be improved 

through in-aer.rice education programmes. This atudy has revealed 

that •thodology, use of instructional aids md student study 

skills rank high as choices for content at in-service activities. 

Th••• areas could initially serve as a broad base upon ,which to 

build the more specific subject content. 

5. The In-Service Education Co111Dittee should consider the advisability 

of eatabliahing a prograama for the orientation of beginning 

teacher■• Such a programme should include the topic of cluaroom 

manag ... nt. 

6. Serious consideration ahould be given to the greater use of district 

staff, particularly highly ■killed claaarooa teachers, u resource 

peraoa.a for the presentation of in-aarvice activities. Outatandiug 

cluaroom teachers can be major influence in foatering the adoption 

of new •thode and materials. Their close uaociation with pupils, 

aateriale, md cluaroom routines enables them to diacuaa the type 

'v 
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of classroom organization that will beat facilitate the adopti011 of 

recommended changes. 

7. Greater efforts should be made to include demonstration lessons as 

an integral part of in-service education activities. Teachers 

should be given an opportunity to see new curricula and methodology 

at work in a realistic classroom situation. The use of television 

tapes may well be the most efficient and effective method of 

presenting demonstrati011 lessons in a large urban area. 

It must be recognized that the effective use of teachers as 

resource persons and as assistants in demonstrations will be highly 

dependent upon the full support of administrative personnel. Time, 

materials, and constant encouragement will be required if teachers 

are to be enlisted to participate in these types of presentation. 

8. The In-Service Education Committee should be given the responsibility 

of developing a programme for the evaluation of in-service activities. 

The actual evaluation however, must be carried out by those teachers 

participating in the in-service education activities. The committee 

should keep in ldnd those three areas that have been identified by 

teachers u being most important for evaluation purposes: 

a) relevancy to teacher needs, b) adequacy of reeource personnel, 

c) methods of preeentation. 

9. Arranging for euitable period• of time, free fr011\ the pressures of 

claaaroom reaponsibilities, 1a one of the first problems that must 

be faced in the establishment of an in-service education progralllllle. 

Providing teachera with releue tiDe for at least a portion of the 

time required for attendance at professional growth activities 



should be seriously considered. It is therefore recommended that 

the In-Service Education Committee should meet with representatives 

of the school board and administrative staff to determine the number 

of hours per year that could reasonably be set aside from classroom 

time for attendance at in-service activities. 

10. Teachers should be given complete information regarding in-service 

education activities. A schedule outlining the purposes and content 

of activities planned for the school year should be circulated 

~ear ly during the Fall term so that teachers may select those 

activities that are pertinent to their area of instruction. 

Scheduling in-service activities well in advance will give teachers 

the opportunity to arrange other school commitments on date• that 

will not conflict with in-service activities. 

11. The school administrator can best assist with the establishment 

and maintenance of good in-service progrmnmes by assuming a 

supportive role. Any in-service education programme will function 

smoothly and efficiently only if it has the support of the school 

administratora. Such aupport can be expected only when administrators 

have full knmledge of the prograane, its objectives, and 

implications for changes in the classroom. It is therefore 

recommended that the school administrators repreaentative(a) on 

the In-service Education Committee meet with the administrators 

of the district, possibly at one or two of their monthly meetings, 

to discuss in depth the objectives and plans for anticipated 

in-service education programmes. 



........ 
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1949 Ferndale Rd., 

Victoria, B.C., 

April 10, 1970. 

The staff of the school at which you are teaching is one of 

a group of twenty el•entary schools that hu been raudoaly selected 

to participate in a research study. Permission hu been granted to me 

by Dr. J. Wiens , Director of Instruction, and the principal of your 

school to solicit your uaiatance in this project. May I ask for your 

co-operation? 

The purpose of this study is to determine if differences of 

opinion exist between various groups of teachers regarding in-service 

education activities. Also, it is hoped to determine the nature of 

those activities and conditions which eleaeutary teachers judge u making 

a significant contribution to the development of an in-service education 

programme that will satisfy teacher needs for professional growth. 

Thia atudy is confined to in-service activities other than 

university credit courses. You will be asked to respond to statements 

in te1'118 of your reactions to individual school, system-wide, or teacher 

professional organization offerings that contribute to a teacher'• 

professional developaent. 

The data collected will be used for a thesis which I aa 

writing for the degree, Muter of Education in Educational Administration, 

at the University of Victoria. Dr. D. Chabusol is ay advisor. 

In order that thi• study aay be reasmably valid, I auat 

have a high percentage of teachers from each echool participate in the 

study. Your co-operation in this regard will be greatly appreciated. 

Yours sincerely, 

Roy L. Lister 
RLL/vak 



Dear 

1949 Ferndale Rd., 

Victoria, B.C., 

April 28, 1970. 

I recently approached the members of your etaff to request 

their uaiatance 1n a reaearch study that I aa conducting. Each of 

your ataff mellbera wu given a queatiODDaire entitled "In-Service 

Education Survey" which they were requested to complete and return. 
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May I take thie opportunity to thank all of thoae teachers 

who have been most co-operative 1n completing the questionnaire and 

returning it so promptly. I• indebted to you and your ataff members 

for your excellent co-operation. 

If there are members of your ataff who have not completed 

the questionnaire, it would be sincerely appreciated if this could 

be done at their earliest convenience. In order that the study be 

reasonably valid I must have a high percentage of returns. 

Once again, may I thank each of the participants for their 

c011111endable co-operation which hu made this study possible. 

Yours sincerely, 

Roy L. Liater. 

RLL/vak 
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IN-SERVICE EDUCATION SURVEY 

DIRECTIONS: Please mark your responses to the 
items from the questionnaire on the 
ANSWER SHEET provided. Use only an 
HB penci I. The machine wi I I not 
read ink, very light or coloured 
penc i I. 

Should you wish to comment on any 
part of the questionnaire, a space 
has been provided on the last page. 



SECTION I. 

This section is intended to give a bri e f picture of a teacher's formal 
pre-service and continuing academic training. 

Training and Teaching Experience 

1. 

2. 

Sex: 

Age: 

A) Ma le 

A) under 25 

D) 40 - 50 . 

3. Years of teaching experience: 

A) l-2yr. 

D) IO - 20 yr. 

4. Certificate held: 

B) Fema I e 

B) 25 - 30 

E) over 50 

B) 3-5yr. 

E) more than 20 yr. 

A) Licence (E.B.) B) Standard (E.A.) 

C) Profess i ona I (P.C.) 

E) Professional 3 (P.A.) 

5. Number of years of university completed 

A) two or I ess 

D) five 

6. Degree held 

A) B.Ed. (Elem) 

D) B.Sc. 

B) three 

E) six or more 

B) B.A. 

E) Other 

7. Degree completed within the last 

A) 5 yr. B) 10 yr. 

Cl 30 - 40 

Cl 6 - 10 yr. 

Dl Professional 2 (P.B.) 

Cl four 

Cl B.Ed. (Sec.) 

Cl 15 yr. 

D) 20 yr. E) more than 20 yr. ago 

8. Are you presently enrol led in a university credit course? 

A) Yes B) No 

9. Do you anticipate enrol ling in a university credit course during the 
1970-71 school year? 

A) Yes 8) No 

10. Do you feel that the completion of further university credit courses 
would increase your teaching proficiency? 

A) Yes B) No 
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SECT ION I I. 

Part I: AN OPINION POLL 

Pl ease react to t he items in this sect ion. There are no right or wrong 
answers to th ese s tatements . I am simply interested in your opinions about th em . 

Us ing t he s cal e below, please indicate the response which best expresses 
your feeling c: !;out the item . Commence with number 11 on the accompanying answer 
sheet. 

SCP. LE 

A) STRO'.~GLY AGr~r:E ( SA) B) AGREE ( A) 

C) u; !C:::RTA IN ( U) D) DISAGREE (D) 

E) STROf~GLY DISAGREE (SD) 

11. Teache rs accept in- s a rvice education activities as an Integral. part of the 
ch anging sducationai scena . 

A) S/\ B) A C) U D) D E) SD 

12 . Th o inc rGci~ ing attention being given t o in-service activities is essential 
fo, t: 1e 1_.i-c,fes s ic,1al gr owth of classroom t eachers. 

A) Sil. 8) /-, C) U D) D E) SD 

13. Teache rs s ac r s~ I and si gnificant imp I I cations in in-service activities. 

s; A C) U D) D E) SD 

14 . Expe ri mcnta~ion with new me1 hods of in-se rvice education would encourage 
mc~e te~chars to att end. (T.V. tapes, etc.) 

Al SA 8 ) A C) U D) D El SD 

15. Th a iccaTic~ o~ in-se rvice act ivities has a definite effect on attendance. 

Al SA B) A Cl U D) D E) SD 

16. Ac,!,: iring -~r, :- r: o,: le dge and skills required to implement curricular and 
orga:1 iz :-:-~ior,a l changes in i'he cl ass room is the responsibility of the 
indi v idual teJcher. 

A) SA 8) A C) U D) D E) SD 

17, Acqu aintinJ t ecchgrs with new methods and ma te rials is a responsibility 
of d istrlc~ a~~ ini3t,~tors. 

A) SA B) f, C) U D) D El SD 

18. Pro·fes si cna l gr o>1fo is the re:sponsibili t y of the combined efforts of 
teachers , c~rn i nistrat c rs, t eachers ' professional organizations and 
t he schooi bo ird . 

A) SP, B) A C) U D) D E) SD 
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19. District wide in--service activities are most efficient for meeting teachers ' 
needs for professional development . 

A) SA B) A C) U D) D E) SD 

20 . In-service activ i t ies carried on at th e individual staff level are most 
effect i ve for meet ing teacher needs for professional development. 

A) SA B) A C) U D) D E) SD 

Part 11 : MOTIVATION 

The object ive of this sect ion is to dete rmine what you feel motivates 
teachers to attend in-serv ice activities. Pl ease mark the response which 
indicates your react ion to the fol lowing statements on the answer sheet. 

21. Attendance at past in-se rvice activities which have made a worthwhile 
contribution to teachers' professional development motivates future 
participation. 

A) SA B) A C) U D) D E) SD 

22. Having complete information about the in-service education program being 
offered encourages pa rticipation. 

A) SA B) A C) U 0) D E) SD 

23 . Th e expectancy that in-service activities wi I I impart a greater under­
standing of the cu rren t philosophies of educational change motivates 
participation. 

A) SA B) A C) U D) D E) SD 

24 . Th e expectancy that in-service activiti es wi I I equip you with a knowledge 
of up-to-date methodo logy motivates participation . 

A ) SA B) A C) U D) D E) SD 

25 . The expecta ncy tha t in - service activities wi I I inform you of curriculum 
changes and the clcssroom adj ustme nts that must be made to accommodate 
such cha nges mot ivates participation. 

A) SA B) A C) U D) D E) SD 

26. The expectancy t hat in-service activities wi I I assist you in solving 
indivi dua l pupi I problems mot ivates pa rticipation. 

A) SA B) A C) U D) D E) SD 

27. The expectancy that in- service education act iviti es wi I I assist you in 
improving your gene ral classroom managemen t motivates attendance . 

A) SA B) A C) U D) D E) SD 
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28. Encouragement offered by the principal or other administrative personne l 
motivates attendance at in-service activities. 

A) SA B) A C) U D) D E) SD 

29. Encouragement offered by fellow staff members motivates attendance at 
in-service activities . 

A) SA B) A C) U D) D E) SD 

30. Encouragement offered by the teachers' professional organization motivates 
attendance at in-service activities. 

A) SA B) A C) U D) D E) SD 

Part I I I: PLANNING 

The intent of this section is to obtain your op1n1on as to how an in­
service education program should be planned if it is to meet the needs of 
the participating teachers. Please mark your response on the answer sheet. 
Commence with number 31. 

31. Practising classroom teachers should p lay an important role in the 
planning of in-service activities. 

A) SA B) A C) u D) D E) SD 

32 . Principals and other adm inistrat ive staff should be responsible for 
planning the in-service program. 

A) SA 8) A C) u 0) D E) SD 

33. Teachers through their profess i ona I organ ization should be responsibl e 
for p lan ning a program of p rofoss i ona I development . 

A) SA 8) A C) u D) D E) SD 

34. Th e planning of in-service activities should be the joint responsibi I ity 
of th e school board, adm inistrative staff and teaching personnel of a 
school district. 

A) SA 8) A C) U D) D E) SD 

35. Planning should include committees of teachers to determine those as­
pects of in-service education which a re of greatest assistance t o 
teachers. 

A) SA B) A C) U D) D E) SD 

36. Planning should include committees of administrators to determine the 
needs of teachers in the field of in-service . 

A) SA Bl A C) U D) D E) SD 
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37 . Part of planning is informing teachers of the ob jectives of the in­
service activity. 

A) SA B) A C) U D) D E) SD 

38. Planners should make prov ision for active teacher participation 
during in-serv ice sessions. 

A) SA B) A C) U D) D E) SD 

Part IV: CONTENT 

The intent of this section is to determine those topics that you feel 
best satisfy t he needs of classroom teachers . 

39. Emphasis is best placed on subject matte r. (what to teach) 

A) SA B) A C) u D) D E) SD 

40. Emphasis is best placed on methodology. ( how to teach) 

A) SA B) A C) u D) D E) SD 

41. Emphasis is best placed on rati onal e . (why we teach t his way) 

A) SA B) A C) u D) D E) SD 

42 . Emphasis is nee ded on th e phil osophy behind educational change. 

A) SA B) A C) u D) D E) SD 

43 . Emphasis should be p lace d on the ut i I i zat ion of instructional ai ds. 

A) SA B) A C) u D) D E) SD 

44 . Emphasis should be placed on the developme nt of student study skills. 

A) SA B) A C) u D) D E) SD 

45 . Emphasis should be placed on organizat ional cha nge. (non- grading, etc .) 

A) SA B) A C) u D) D E) SD 

46 . Emphasis shou ld be p laced on chi Id grow th and deve lopme nt. 

A) SA 8) A C) u D) D E) SD 

47. A programme of in-service activities should include something of value 
to a wide variety of leve ls . 

A) SA B) A C) u D) D E) SD 
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48. In-service activiti es should deal with a singl e topic in depth. 

A ) SA 8) A C) u D) D E) SD 

49. An in-service programme should balance teaching approaches and phi I osophy. 

A) SA 8) A C) u D) D E) SD 

50. An important aspect of in-se rvice acti v iti es is to orientate teachers 
new to th e district. 

A) SA 8) A C) u 0) D E) SD 

5 I • A programme of fo 11 ow-up activiti es should be part of th e in-service 
programme . 

A) SA 8) A C) U D) D E) SD 

52. Th e content for in-service activiti es is best dete rmined by teachers 
at the ind ividual staff level. 

A) SA 8) A C) U 0) D E) SD 

53. Th e content for i n-s e rvice activiti es is bes t dete rmined by administrators 
at the distri ct level. 

A) SA 8) A C) U D) D E) SD 

Part V: PRESENTATION 

The intent of t his section is t o determine those methods of presentation 
which you fee l have the greatest value to the practising classroom teacher. 

Please ran k th e fol low i ng items (54 - 58) in orde r of your preference 
( I - 5) and ma rk th e orde r of your choice on th e answer sheet. 

54. Uti I ization of practising c lassroom teachers as resource persons. 

A) First 8) Second C) Third D) Fourth E) Fifth 

55. Ut i I i zat ion of administrators as resource persons. 

A) First 8) Second C) Thi rd D) Fourth E) Fifth 

56. Uti I i zation of supervisory personne I as resource persons. 

A) Firs t B) Second C) Thi rd D) Fourth E) Fifth 

57. Ut i I i zat ion of unive rsity personne I as resource pe rsons . 

A) First B) Second C) Thi r d D) Fourth E) Fifth 

58. Ut i I i zat ion of demonstration I es s ons . 

A) Firs t B) Second C) Thi rd D) Fourth E) Fifth 
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Pa rt VI : EVA LUAT ION 

Th e i nten t of t h is s ecti on i s t o determ i ne your react ion to th e 
inc lusi on of eval uati on of i n-se r v ice acti v i t ies as a part of the 
in-se rvi ce process. 

59. The as s essment of i n- s e rvi ce acti v iti es by th e parti c ipa t ing 
t eache rs should be an integral part of any in -se rvice prog ram. 

A) SA B) A C) U D) D E) SD 

60. Evaluati on of i n- se rv ice acti v it ies s hould be an administrative 
res pons i bi I i t y. 

A) SA 8) A C) U D) D E) SD 

61. In-se rvi ce acti vit ies should be eva luat ed i n te rms of the satisfaction 
of t eache r needs for in fo rmati on regardi ng new mat e rial s , t echniques, etc. 

A) SA 8 ) A C) U D) D E) SD 

62 . In-se rvi ce ac tivi t ies s houl d be evaluat ed in te rms of pup i I growt h. 

A) SA 8 ) A C) U D) D E) SD 

63 . In- s e r v i ce activi t ies sh ou ld be eva luate d in t e rms of t each e rs' 
improveme nt i n i ns t ructional methodology . 

A) SA B) A C) U D) D E) SD 

64 . The informal t ype of eva lua t ion gene ra lly used to eva luate in-se rvice 
activiti es is adequate t o de t e rmine th e degree of us e fulness of a 
prog ram . 

A) SA 8 ) A C) U D) D E) SD 

65. A forma l eva lu at ion i nstrume nt s hould be uti I i zed t o determine th e 
use fulnes s of an i n-se r v ice prog r am . 

A) SA Bl A C) U D) D E) SD 
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Please rank the fol lowing items (66 - 70) in the order in wnich you 
feel evaluation of in-service practices is most needed . Your first choice 
should indicate the item of greatest urgency . Please place your answer on 
the answe r sheet. 

66. Methods of presentation 

A) First B) Second 

67 . Adequacy of rGsource personnel 

A) First 

68. Relevency to teacher needs 

A) First 

69. Location of meetings 

A) First 

70. Times of meetings 

A) First 

Part VI I : TI ME 

B) Second 

B) Second 

B) Second 

B) Second 

Cl Third D) Fourth E) Fifth 

C) Third D) Fourth E) Fifth 

C) Third O) Fourth E) Fifth 

C) Third D) Fou rth E) Fifth 

C) Third D) Fourth E) Fifth 

The intent of this section is to det e rmine your optnton as to what 
is th e most favourable time to sch ed ul e in-service activities . 

71. The number of hours that teache rs are present ly expected to spend at 
in-service activit ies during th e school year is realistic . 

A) SA B) A C) U D) D E) SD 

72 . Efforts t o schedule in-service activities at times when t eachers are 
not expected to meet other responsibi I iti es have been good. 

A) SA 8) A C) U D) D E) SD 

73. In-service activit ies are best when scheduled wel I in advance for 
specified periods through - out the school year. 

A) SA 8) A C) U D) D E) SD 

74. In-service activities are best when scheduled as they are needed 
through-out the year. 

A) SA 8) A C) U D) D E) SD 

75. Teachers respond favourably to in-service activities that are schedul ed 
on release time. (free of classroom duties) 

A) SA 8) A C) U D) D E) SD 
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76. Teachers respond favourably to In-service activities that are 
scheduled for after school hours (3 - 5 p.m.). 

A) SA 8) A C) U 0) D E) SD 

77. Teachers respond favourably to In-service activities scheduled 
partially on release time and partially after school time. 

A) SA 8) A C) U D) D E) SD 

78. Teachers respond favourably to In-service activities scheduled on 
Saturday. 

A) SA 8) A C) U D) D E) SD 

79. Teachers respond favourably to in-service activities scheduled for 
the early evening. 

A) SA 8) A C) U D) D E) SD 

80, Time for in-service activities Is best utl Ii zed if lengthy periods 
( 1/2 or ful I day) of time are used. 

A) SA 8) A C) U D) D E) SD 

81. Time for in-service activities is best utilized through a number of 
definitely scheduled, short, intensive sessions. 

A) SA 8) A C) U D) D E> SD 

82. Teachers respond favourably to in-service sessions conducted during 
the summer months. (short, non-credit courses) 

A) SA 8) A C) U D) D E) SD 

Part VI I I: ADMINISTRATIVE INVOLVEMENT 

The intent of this section is to determine teachers' opinions as to 
how school administrators can best assist their teachers through in-service 
activities. 

83. The school administrator should be responsible for determining the 
in-service needs of his staff. 

A) SA B) A C) U D) D E) SD 

84. The school administrator should be responsible for the in-service 
education of his staff. (active role) 

A) SA B) A C) U D) D E) SD 
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85. Administrative personnel should take the initiative to stimulate 

interest in and re-inforce district in-service programs . 

A) SA 8 ) A C) U D) D E) SD 

86. School administrators should be responsible for initiating in-service 
actlvities for his staff . 

A) SA 8) A C) U 0) D E) SD 

87. School administrators should be responsible for the organ ization of 
"fol low-up 11 acti vit ies to re-inforce district- wide in-service pro­
gra1"'._~ 

A) SA B) A C) U D) D E) SD 

88. School administrut ors should be responsive to the expressed needs 
for in-service ed ucation programs . 

A) SA 8) C) u D) D E) SD 

89 . School ad ~inistrators should faci I itate teacher initiated in-service 
0ducation programs. 

A) SA 8) A C) U 0) D E) SD 

90. The greatest contr ibution of administrators is the development of an 
atmosphere tint encourages active participation in in-service pro­
grams. (s uppo rti ve role) 

A) SA B) A C) U D) D E) SD 

COMMENT: ·---··----------------------

J1 I 
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