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ABSTRAC 'T 

Four randomly chosen high schools in Nova Scotia pro­

vided a sample of 71 teachers to re spond to a survey. •rwelve 

"critical incidents" and four mu l tiple choice questions were 

designed to test t eacher reaction to counsellor activity. 

The critical incidents were similar to tho s e used by Kander, 

Pulvino and Stevie (1971). Following the recommenda tions of 

Kandor et al., areas of dissonance were identified, and each 

tested by three or more incidents. Two types of activity 

were proposed for each incident, and t wo alternate forms of 

the survey were drawn up. In one form, a g iven item showed 

the counsellor acting in a way judged acceptable to teachers; 

in the alternate form, the corresponding item showed the 

counsellor acting in a way judged unacceptable. In each form, 

approximately half the items showed counse llor activity judged 

ac ceptab l e and ha lf unac captable. Teache~s responded to one 

or the other of the forms using a five-point Likert scale. 

This procedure permitted comparison of te a cher response s to 

the two types of activity. Differences in responses to each 

item were tested for significance using the Kolmogorov­

Smirnov t wo-sample test. 

The first area of dis sonance, administrative role of 

the counsellor, showed teachers willing to accep t such a 
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role i n some instances, but in general re acting negative ly . 

Items testing the counsellor as threat to tea cher goals and 

reward s s howed strong ev idence tha t te ac hers p refer c ounse l­

lor act ivity which permits teachers to share in helping 

students, but are not so concerned about counsellor inter­

fe renc e with their achieving profe ss iona l goals. The third 

a r ea tested, specia l considerations for counsellors, showe d 

teachers strongly in favor of counsellors s ha ring with 

teachers certa in duties and personal restrictions , but ev en 

on these items there is evidence th~t some t eachers are 

willing to gr ant the counsellor concessions t ha t te achers do 

not enjoy. 

A second part of the survey showed te a chers ready to 

discuss with counsellors situa tions tha t make for discord, 

but expecting counsellors rather than teachers to initiate 

discussion. Tea chers do not look to the counse llor for help 

with profe ssiona l or personal problems, nor do they show 

interest in additional personnel to meet thes e needs . 

The lack of c onc lusive evidence (on s i x of t he twelv e 

items ) to show t eac hers discriminating be t ween "acceptable " 

and "unacceptable" activity may indicate a more generally 

accepting atti t ude toward c ounsel lor be haviors than was 

expected. The writer rec ommends that counsellors be alert 

to recognize and cap i ta lize on any improvement i n teacher ­

counsellor r e l ations. 

De t a iled description of the development of the 
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instrument used and suggestions for furthe r revisions make 

up a large part of the study. 

Examiners, 
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CHA PTER I 

I N'l'RODUC11 ION 

Relations between teachers and counse llors are frequent ­

ly viewed as less than ideal by both groups invo l ved. The 

statements , written and verbal , of educational authorities , 

the findings of research, and the pe r s onal experi ence of 

many teachers and counsellors a ll testify to th i s unfortunate 

state of affairs. While some amelioration of the situation 

begins to be evident (Sherman and Shapiro, 1969) the problem 

continues to be an i mpor tant one in t he schools of Nova 

Sco t i a , as indicate d by Anderson (1972 )( see Appendix 1) of 

the At lantic Institute of Education , which has concerned 

itself with outlining ~ program fo r counsellor e duca ti on~ 

From the concomitant re search , G. J. Ander son, Assistant 

Direc t or of the Institute, has arr ived at t he conclusion 

" • • • unles s they l the counsel lors J can inte.cac t more at a 

higher leve l with teac hers , there will be li ttle hope for 

improving the state of counselling in our schools." The 

problem with which this s tudy is concerned is how counsel lors 

can "interact more at a higher l evel" with teachers in the 

high schoo l s of Nova Scotia. 

Need f or the Study 

Since the problem of di scord in teacher-counsellor 
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relationships persists, in spite of many studi es , a new 

approach may be indicated. The traditional approach to the 

problem has been to at t empt to clarify the roles of eac h 

group, or to find how the teacher perceives the role of the 

counsel l or . The authors of one of the most recen t of such 

studies, Kandor , Pulvino and Stevie (1971), sugges t that 

rather than repeat studies of role and of perc ept i ons of the 

counsellor, we shou ld now analyze counsellor activ i t y, de­

fining areas in which there is discord , and a rea s in which 

teachers and counsellors work harmoniously . We should then 

test teacher reac tion to counse llor activity within the area s 

of discord to find what sort of counsellor activity is 

acceptable to teachers. This is supported by Shertzer and 

Stone (1971, p.398) and indicates a line of action which 

appe a ls to the writer. 

'l' he Purpose of This Study 

The purpose of t he present study was threefold. From a 

study of the literature areas of dissonance in teacher­

counsellor relati ons were identified. 'l' he literature is 

rich in its supply of definitions of counse llor role, lists 

of legitimate counse llor duties, and in descriptions of how 

the teacher perceives the counsellor. A study of these sub­

jects and an analysis of the findings of Kandor et al. (1971) 

helped to delineate areas of discord , The second step was 

to selec t areas which, in the words of Shertzer and Stone 

(1971), are "amenable to atta ck [p.J98]." Finally, the study 



attempted to test teacher re a ction to propo s ed a lterna tive 

activity by the counsellor in ea ch of the sele c ted are a s. 

This entailed preparation of an instrument . 

Hypothesis 

J 

Stated in very genera l terms , the hypothesis to be 

tested by the study was as follows: In his repertoire of 

act ivitie s , the counsellor has those that are acceptable and 

those that are displeas ing to teachers. By a judicious 

choice of activities, and by a continuing awareness of pos­

sible areas of dissonance, the counsellor in Nova Scotia 

high schools can improve his relationships with teachers 

without jeopardizing the interests of the studen ts. 

Definitions 

The term counsellor in this study refers to either the 

part-time or full-time school counsellor. No attempt i s 

made to distinguish between the two ca te gories or to examine 

the effects of training or experience on couns ellor a ctivity. 

The counsellor here referred to is any person in the schools 

assigned the title. 

By dissonance is meant a lack of harmony in the working 

relationships of teacher and counsellor. It implies that 

either teacher or counsellor may be the cause of the discord. 

Counsellor activity i s action taken by the counsellor 

in order to carry out his ob liga tions to the student. 'I'he 

activity must meet two requirements: first, it serves the 



needs of the students ; second,it i s not unethical . 

Hi gh schools refer s to both junior and senior hig h 

schools, or to the schoo l which serves both groups, juniors 

and seniors. 

4 



CHAPTER II 

REV I EW OF THE LITERATURE 

Respons ibility of the Counsellor 

A review of the literature was under taken with several 

questions in mind. First, is the counse llor the logica l 

person to concern himself with the problem of i mproving 

teacher-counsellor relations? The general cons ensus would 

seem to be that counsellors should accept at lea st the re­

sponsibility of initiating action that will lead to a better 

relationship between them and their co-workers, the te achers 

(Friedland, 1969; Tennyson and Hansen, 1971; Sweeney, 1966). 

When we think of the special training and s kills of the 

counsellor, this expectation would seem to be reasonable. 

Counsellors have training in interpersonal communication, 

and in becoming awa re of the attitudes of and feeling s of 

others. As c ompar a tive newcomer s t o the educa t ional scene , 

can counsellors and counselling be expected to be more 

amenable to change than teachers and t eaching? As a new and 

minority group, do counsellors and counselling stand to lose 

more than othe r s chool groups i f the relationship proves 

ineffective? Whatever the r ea son, counsellors, rather than 

te achers, are thos e frequently mentione d a s those who can 

and s hould bridge whatever gap exists between them a nd the ir 



colleagues ( Smith , 1971 ; Kandor et a l., 1971; Shertzer and 

Stone , 1971) . 

Areas of Dissonance 

6 

A se cond purpose fo r r eviewing the liter ature was to 

identify areas of dissonance , whic h emer ged from a review of 

teacher percep t ions of counse l lor function , from s tudies of 

teacher attitudes toward counsellors, and from the observa­

tions of those qua li f ied to commen t on teacher-counsellor 

relations, 

The counsellor as threat to the t eache r. As might be 

expected, one of the first areas identifiable wa s one in 

which teacher and counsellor r oles overlap. It is an ar ea 

in which te a cher and counsellor are working toward simila r 

but not identical goals and where either may threaten the 

r ewards of the other . ~he counsellor's interest in the 

student's development is likely t o be more general than tha t 

of the teacher, who is concerned with preparing the student 

t o meet a specific a cademic standard or acquire a specific 

skill. Either teacher or counsellor, if forgetful of or 

unaware of the aim s of the other, may be a t hreat to or be 

thre a tened by the activities of the other, but the litera­

ture stresses the fact tha t it is the counse llor who i s more 

likely to threaten the tea cher , than the reverse (Aubrey, 

1967; Jones , 1971; Lortie , 1969) . 

Clo se ly rela ted to the threat which the counse llor may 

pose to a teacher ' s professiona l a ims is the threat he pose s 
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to the "rea l re wa r ds " of t eac hing . Lortie (1969) br i ngs to 

our at t ention tha t it i s n ot t he un i form ly as s i gned ex trin s ic 

r ewar ds of t ea ching t ha t cha llenge the te a cher , bu t t he 

individua l l y earned in tr i ns i c r ewa r ds . When Lor t ie wante d 

t o di scov er j u s t wha t t hi s r ewar d was , he found t eac he r s 

re sponde d to the statement "Knowi ng t hat I have ' reac hed' 

students and they ha ve lea rned [ p. 32]. " "Reaching" studen t s 

is also the aim of the couns ellor , wh o may, in hi s e f f orts to 

he lp the s t udent make a pe rsona l a d ju s t ment, n ot only over­

look what the te a cher is trying to do a ca dem ica lly, but is 

even more likely to usurp for himse lf the sole ri ght to help 

with personal pr oblems. 

Jones ( 1970) discu ssed another type of thr ea t which ma y 

be the result of counsellor activity. 

On a persona l leve l t ea chers may fee l, though n ot 
very often voice deeper anxieties . Wha t is J a ne 
s aying about them? Is she critici z i ng t hem or 
their t eaching me thods? What will the c ouns ellor 
do with this informati on? Supp osing she be li eve s 
it, supposing she passes it on to the ' powers that 
be' [p.59]. 

Administra t i v_ role of t he counse llor . The c ounsello r 

may be assumed by the teac hers t o be a part of the admini­

stration. This f ee l ing will be strengt hene d in the degre e 

that c ounse llors assume or acc ep t duties of an a dministra tive 

na ture . The s e du t i e s may inc lude the ass i gning of students 

t o clas s sections , or arrang i ng t r an sfe r s fr om s ec t i on to 

sec t ion . Counsellor s may t ake the r e spon s i bi li t y f or a rra ng­

ing for meetings of group s of teac her s . I n t he a bse nce of 
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principal or vic e- princ ipa l the counsel l or , l i ke the depa rt­

ment head, may " s t and in" as cha irman of a sma ll s t a ff 

meeting or as " offi cer-in-comma nd " of the school t emporarily. 

Dunlop (1968) found that in some s choo l s counselling i s 

ac cepted as the first r ung on the administra tive ladde r. 

While it has not been the experience of the writer that such 

an expecta tion is typical of c ouns ellor s in Nova Scotia 

schools, it has been her experience that teachers may see 

the counse llor as having a somewhat administra tive role. 

Such incidental considerations as the location of his office 

near the administrative offices, or the possibility of 

counsellor and principa l or vice-principal having br i ef 

impromptu meetings due to their relatively flexible schedules, 

all add to the impression that the counse llor is an admini­

strator . 

Special cons idera tions enjoyed by counsellors. Fried land 

(1969) is one writer who has subjected this area of possible 

discord to scrutiny. He ca lls attention to the f a ct that, 

on one hand the counsellor as compared with the te a cher see ms 

to have such special privileges as hi s own office, a phone, 

and freedom from lesson preparation and marking . In addition, 

he fr e quently represents the school to the pub lic, attending 

inter-school meetings, or greeting and en tertaining vi s i t ors 

to the school. On the other hand , he ma y be excused from 

some of the l east attrac tive duties assigned to staff members, 

such as study hall supervision , corridor duty, or the c onduc t 



of extra-curricula r activities. Ea ch of these items in 

itself seems too small for the t eacher to comp l a in a bout, 

but the total may well make for a great deal of di s content, 

all the greater because the t ea cher is reluctant to express 

it. 

9 

The counse llor as counsellor-consultant to the teacher. 

In his foreword to Discord in Teache r-Counsellor Relations 

(Kushel, 1967), Beck reminded the counsellor that the 

teacher has the same sorts of concerns that bring the student 

to the counselling office. It would seem reasonable that the 

counsellor's door should be open to staff members as well as 

to students. Faust (1968, p.1JO) saw it as a legitimate 

activity for the counsellor to counsel teachers on profes­

sional though not on personal problems. Faust had no reser­

vations as to the counsellor as consultant to the teacher. 

But Stefflre, quoted in Dunlop ( 1968), while not in any way 

questioning the consultant role as a le gitimate one for 

counsellors, raised the question whether teachers wish this 

sort of help from counsellors. Will they see the admiss i on 

of the need for help of this kind as evidence of a weakness 

in themselves? Is it not true that "only the weak need help? 

[p.JO]," asked Stefflre, with tongue in cheek, we presume. 

Some authorities offered an alterna tive with the suggestion 

that a "supervisor of personnel" be available to both 

teachers and counsellors. This official would serve several 

schools, thus being free from administrative pressures, and 
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a lso f r om the p er sonal and soc ial con t a c t s wi t h his clients 

aga inst which Faust cautions . 

The counsel l or as adv oc a te . Lortie discu s ses the role 

of the counse llor a s advocate (Dunl op , 1968) as the one in 

which the counsellor identi f i es with " beleaguered students 

[ p. 55]." As Lortie says , the counsellor's action as advocate 

may cause embarras sment to other professiona ls in the school. 

"Figh ting the cause of the individua l stu dent could eas ily 

put the counselor in direct conflict with administrators and 

teachers [p.56]." Holden (1971) says, 

Counsellors who fa il in rela tions with teachers be­
cause of protection of the few [ intransigents] by 
their failure become unable to he lp the ordinary 
student who makes up most of the population [p.91]. 

The observa tion points up the difficulty this role poses for 

the counsellor in his r e lations. with other staff members. 

The counsellor as disciplinarian. After years of deba t e , 

the answer to the question "C an a counsellor ac t as a disci­

plinarian?" now would seem to be no longe r a definite "No," 

but a qual ified "Yes . " Shertzer and St one ( 1971 , p #4JO ) , i n 

summarizing reasons pro and con, indicated t hat as long as 

the counsellor is using his special skills fo r dia gnosis and 

remediation in discipline, he is not endangering good s tudent­

counse llor relationships. He is, howeve r, ve ry likely to 

affect his counsellor image adverse ly i f he i s cal led upon 

to make case investigations, sit in judgment , or me te out 

punishment. The t e acher not having considere d how a judg­

mental or punitive role could destroy a counsellor 's image , 
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may expect the counsellor to adopt such a role. 

Prev ious Studies 

The third purpose f or revi ewing the literature was to 

find studies tha t were concerned with attempts to improve 

t eacher-counse llor relations .. , Many authorities com:nent on 

the existing si t uation, bu t few studies are reported. Kandor 

(1970) conducted a study to invest i gate effective prac tices 

of secondary school counsel lors in the counsel lor -teacher 

relationship, explaining that the study evo l v ed out of an 

apparent l a ck of information. A careful review of the liter­

ature prior to 1970 confirme d Kandor's op inion , and in the 

litera ture published since 1970 the study of Kandor, Pulvino, 

and Stevie (1971) would seem to be the only one following t he 

line of investiga tion recommended by Kandor, Kushel (196 ?) 

also decries the absenc e of material dea ling with "the treat­

ment of t he prob lems and complexities that are found in the 

collabora tive efforts [of teachers and counsellors] [p ,2]." 

Hi s case-book, Discord in Teacher- Counselor Relations, pre­

sents actual case s of difficult and typical situations that 

arise to make for friction between teacher and counse llor. 

It was from this book that Kandor et al. found the raw 

mater i a l from which the y derived an instrument to test 

teache r perceptions of counsellor role, 

Definiti on of Role 

Finally , the literature provided support f or accepting 
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a broad , gene r a l definition of the c ounsellor ' s r ole and for 

moving into a study of counsellor activity wi thin su ch a 

loose ly de f i ned role , as t his study proposed to do . Previous 

research has been judged as too narrow in f ocus by at least 

thre e investigators who have und ertaken a r eview of the 

litera ture on r esearch. Gelatt, Fau st and Schmid t (1 969), 

and Cramer and Stevie (1967) stated that "current guidance 

research seems to be ' whipping dead horses ' , negl ecting 

areas that need investiga tion and using only tradit ional 

research mode ls lp.151]." 

Gela t t, in his 1969 review of re search, quotes Loughary, 

Stripling and Fitzgerald (1965) as r eminding us that sta te­

ments of role are victims of rapid obsolescence. "In a 

r elative ly short period, several areas of c hange now apparent 

could make our currently stated position inappropriate and 

insensitive to the needs· of youth [p.4J]." 

A broad definition of role was presented to the Nova 

Scotia School Counse llors• Association in 1971 (see Appendix 

2). The group of counse l lors who had been asked by the 

As s ociat ion to formulate a role defini t ion conside red and 

rejecte d mo r e e l aborate and deta iled s tatements as le ss 

suited to the varied situations in which counse llors in 

Nova Sc otia find themse lves. 



CHAP'rER II I 

DESIGN 

Areas to be Studied 

Of the areas described in the preceding chapte r, three 

seeme d at present to fit the Shertzer and Stone description 

"Amenable to attack." These were : the counse llor as threat 

to the teacher, administrative role of the counsellor, and 

special considerations enjoyed by the counse llors. One role, 

that of the counsellor as disciplinarian , is not typically 

assigned to Nova Scotia counsellors , so it was not seen as an 

area for testing. The counsellor -consultant role was thought 

to be one for exploration, rather than testing , since these 

roles have not been widely demanded of many No va Scotia 

counsellors. The role of the counsellor as advocate would 

seem to be the one most di fficult for the counsellor to 

assume without endange ring a working r e l at i o~ship wi·th the 

staff. It would seem practical that this role should be 

studied i f and when there is evidence that other less con­

troversial sources of dissonance have been r emoved. 

Hypotheses 

In order to study the effect of counsel lor activity on 

teacher reaction , the follo wing hypotehses were stated: 

1. Teachers are sensitive to the counsellor's assuming or 
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accepting an admini s·trative role. Wh en counse llor activity 

shows the counse llor a s having equa l s tatus wi th tea chers , 

it is hypothesi zed tha t th e a c t i on i s more acceptable to 

te a chers than when , in a similar situa tion , the counsellor 

assumes or accepts an administra tive role. 

2. Teachers may see the counse llor as ins ens itive to their 

goals and/ or rewards. Couns e llor activity which shows the 

counsellor as recognizing these goals a nd rewa rds is hypothe­

sized as being more acceptable to teachers than when in a 

similar situation the counsellor i gnore s these goals and 

rewards. 

J. Teachers may see the coµnsellor as having special privi­

leges not available to other staff members, and at the same 

time being freed from r esponsibilities and limitations sha red 

by teachers. Counsellor activity which shows the counsellor 

sharing privileges, resRonsibilities and limits is hypothesized 

as being more acceptable to teachers than activity which shows 

him not sharing these. 

4. Teac hers are i nteres t ed i n better i ng teacher-counsello~ 

relations, but see counsellors rather than t ea chers as 

responsible for initiating activity that will lead to better 

relations. 

5. Teachers do not look to counsellors for help with either 

(a) professional or (b) personal problems, i.e., the c ounsel­

lor is not seen as either a consultant or counsellor to 

teachers. by teachers. 



6. Teachers of Nova Scotia hig h schools do not feel that­

they need additional personne l t o meet their counselling 

needso 
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For statistical analysis, the null hypothesis of no 

association between teacher ratings and counsellor activity 

was stated for each of the hypotheses . Sta tistica l hypothe­

ses are stated in Chapter IV which deals with statistical 

analysis. 

Method 

Construction of Instrument 

Since the studies of Kander (1970) and Kandor et al. 

(1971) had provided the stimulus for this s tudy, it was 

decided to use an instrument similar to theirs to test the 

hypotheses (see Appendix J). Their instrument, based in 

turn on the cases r eported by Kushel (1968), provided the 

best available source of typical teacher reactions to 

counsellor activity. The permission of the three authors to 

use ·the ir instrument, referr ed to as the KPS Survey , was 

requested and granted (see Appendix 4). 

The first consideration in modifying the survey was to 

ensure that there were items testing each area considered 

suitable for study: administrative role of the counsellor, 

the counsellor as threat to the teacher, the special privi­

lege s of the counsellor, the counsellor as cons tul tan t, or 

as counsellor, to the teacher. 

An analysis of the 26 items of the KPS Survey was made 
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(see Appendix 5) a nd the results of its administration were 

studied. Of the 26 items, nine wer e retained in a form 

substantially similar to the original . The r emaining items 

were rejected for one of the following r easons: they dealt 

with areas not relevant to this study; they showed high 

teacher-counsellor agreement rather than disagreement; they 

dealt with situations adequately covered by another item; 

the activity to be tested could be better t ested by a new 

item. These decisions are summari ze d in Table 1. 

Three new items were designed to test types of counsel­

lor activity in the area of sp ecial privileges, an area not 

represented in the KPS Survey. Four new items were designed 

to test teacher awareness of te acher-counsellor relations, 

and teachers' awareness of their own counselling needs. 

Format. The survey was divided into Parts A and B. 

Part A consisted of i terns of the "critical incident" type 

which presented descriptions of counsellor activity in typical 

school situations. Subjects wer e asked to respond using one 

of five categories, ranging from "strongly agree" to ''strongly 

disagree." Of the four items in Part B, the l as t three were 

formulated as multiple choice questions; this format was 

thought to be a straightforward, non-threatening way of col­

lecting information and of terminating the survey. 

Two Forms of the Survey 

It was decided tha t subjects could be given the widest 

possible range of responses by using two forms of the survey, 
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'l'abl e 1 

Sour ces of Survey Items 

Sur.vey Sour ce 
Item KPS Area Tes ted 

No. I tern No . New 

Par t A 
1 18 Administr ative Ro le 

2 2 Thr eat 

3 X Specia l Privi lege s 
L~ 3 Threat 

5 21 Admin i s trat ive Role 

6 X Spec ia l Privilee-es 

7 1 Threa t 

8 4 Admin ., Threat 

9 25 Admi ni s trative Role 

10 8 Threat 

11 24 Admin., Threa t 

12 X Special Priv ileges 

Part B 
13 X Interes t i n Role 

14 X Respons ibility 

15 X Consulta nt 

16 X Counse llor 
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and by encourag ing comment, in addition t o a s king for struc­

tured responses. For each of the twe lve t we lve critical 

incidents used in Part A of the survey, two al t ernate 

counse llor behaviors were written . In one , the counsellor 

behavior was judge d to be acceptable to t eachers ; in the 

alternate , the counsellor behavior was judged to be una ccept­

ab le, or l ess acceptable to teac he rs . For example , if 

teachers are sensitive to the counsellor's assuming or ac­

cep ting administrative roles, then administrative activity 

could be assumed to be less acceptable to the teacher than 

activity in which the couhsellor clearly aligns himse l f with 

the staff , or works through the administration to ca rry out 

his du t ie s . Each form of the survey would i nc l ude six items 

showing acceptable counse llor activity, and six showing 

unacceptable counse llor activity. Each type of activity 

would be in keeping with ethical counse lling practices, and 

would meet the needs of students. 

Use of the two forms. Teachers were asked to respond 

to one or the other of the forms, but not to both, nor were 

they g iven a chance t o compare the forms. Thus , eac h counsel­

lor activity was judged independently, and exposed to the 

full range of te a cher response s , from strong agreement to 

strong disagreement. Further, since Pa rt A of the survey was 

so desi gned that the respondent was encouraged to state wha t 

he saw as "ideal" counsellor activity, in effect, each i tern 

in Part A perrni tted a response from " ideal" to "s t r ong l y 
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disagr ee." 

Pilot Study 

Pre-pilot study. One form of the survey was drawn up 

in the manner described previously, and presented to four 

graduate students at the University of Victoria. Each had 

had high school teaching experience. From this administra­

tion and discussion with the respondents, small necessary 

revisions in wording and content became obvious. These were 

mainly to remove ambiguity, or to ensure that the situation 

was as realistic as possible. 

Pilot study. Two forms, Form I and Form II, of the 

survey were drawn up (see Appendix 6) and administered to J2 

subjects, 18 using Form I and 14 using Form II. This pilot 

group consisted of 23 teachers in junior or senior hig h 

schools of Victoria and nine subjects who were either faculty 

members or students at the University of Vic toria. Each had 

had teaching experience , all but two in junior or senior 

high s chools . Thre e counse l lors from a Victor ia high s cho ol 

also responded. Their comments and responses were noted 

separately. Results of the administr~tion of the pilot study 

(Part A) are shown in Table 2. 

Reliability and Validation Procedures 

Reliability. In an attempt to establish the reliability 

of Part A of the instrument , a test-retest nrocedure was fol ­

lowed by choosing 11 respondents to answer this pa rt of the 



I terns j 
# Form! 

1 1 
1 2 

2 
2 

J 
J 

4 
4 

5 
5 

6 
6 

7 
7 

8 
8 

9 
9 

10 
10 

11 
11 

12 
12 

1 
2 

1 
2 

1 
2 

1 
2 

1 
2 

1 
2 

1 
2 

1 
2 

1 
2 

1 
2 

1 
2 
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Ta ble 2 

Frequency o f Responses to Al te rnate 

Forms of Items (Pi lot Study) 

Response 
Agree Neutra l Disagre e No Answer 

8 J 7 O 
2 J 9 O 

9 
13 

12 
14 

8 
8 

11 
11 

14 
9 

10 
4 

17 
8 

8 
12 · 

7 
J 

18 
12 

9 
7 

1 
0 

1 
0 

0 
2 

1 
0 

1 
1 

1 
2 

1 
2 

5 
1 

4 
2 

0 
0 

J 
4 

8 
0 

.5 
0 

10 
J 

6 
2 

2 
J 

6 
8 

0 
4 

J 
0 

7 
9 

0 
2 

6 
J 

0 
1 

0 
0 

0 
0 

0 
1 

1 
1 

1 
0 

0 
0 

2 
1 

0 
0 

0 
0 

0 
0 

Predicted!Ac tual 
A - Da A - Db 

+ 

+ 

+ 

+ 

+ 

+ 

+ 

+ 

+ 

+ 

+ 

+ 

+ 

+ 
+ 

+ 
+ 

+ 

+ 
+ 

+ 
+ 

+ 

+ 
+ 

+ 
+ 

0 

+ 
+ 

+ 
+ 

Note - Responses were summed (strongly agr ee and agree, 
strong ly disag ree and disagree). 

aThe hypothesis predicted total agree responses would be 
g reate r(+) or l ess (-) than total disagree responses . 

bActua l a gree responses were greater ( +) than a ctual 
di sagr ee responses (-). 



21 

survey a second time at i~terva l s of from three to five 

weeks after their f irst response . Five r esponded to Form I, 

six to Form II with the results as shown in Appendix 7. 

It may be noted that r el i ability pr ocedures and va lida­

tion of the areas being studied were carried out on the form 

of the survey used in the pilot study rather than on the 

final survey forms. Use of the pilot study forms wa s more 

convenient, both in t e rms of time a nd distance, and the 

investigator feels it is defensible sinc e difference s between 

the two surveys, pilot and final, were very sli~ht. 

Inspection of the test-retes t data satisfie d the inve sti­

gator that the instrument wa s relia ble. 

Validation. Two steps were seen as neces sary to validate 

the items. Since the study attempted to test types of coun­

sellor activity within certain areas of dis sonance, the items 

were judge d for validity on both these ground s , by s eparate 

groups of judges . To establish the validity of the various 

areas of dissonance, 18 te achers, counse llors or graduate 

students with te a ching and/or counselling experi enc e were 

asked to match each item with a brief description of three 

of the main areas being studied . The instructions for match­

ing, together with the results of this validation check , are 

found in Appendix 8. 

Items 1, 5, and 7 were seen by more than half the judges 

as dealing with the administrative role of the counsellor, 

while i tems 6 and 8 r eceived as many votes for this category 
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as for any other. 

Items 2 , J, 4, and 11 were seen by more t han ha lf the 

judges as de a ling with the counsellor as threa t to the 

t eache r, while item 6 was judged as often to fall into this 

category as into the previous ca tegory, administrat ive role. 

Items 9, 10, and 12 were seen by a majori ty of judges 

as dealing with special privileges enjoyed by the counsellor. 

Validation of couns e llor activities . The second step in 

valida tion was carried out using the fina l forms, rather than 

the pilot forms of the survey. Thre e judges were asked to 

rate the counsellor activities of Items 1-12 as more or l ess 

acceptable, as de scribe d in Forms I and II respectively. The 

judge s we r e "special counsellors" in Victoria , eac h of whom 

had had teaching experience. The instructions to the judges 

and the results of this validation procedure are shown in 

-Appendix 10 . On Item 7 the judges unanimously disagreed with 

the write r in judg ing the more a ccep table a l ternative. Be­

cause of thi s decision, rating of this item was revised, 

causing Form I of the final survey to contain seven items 

judged to show acceptable counsel lor activity and five show­

ing counsellor activity unacceptab l e to teachers. Form II, 

conversely, shows f ive a cceptab l e and seven unacceptable 

activities . 

Construction of t he Survey 

The survey form use d in the study was substantially the 

same as that used for the pilot study ( see Append ix 9) except 



fo r s lig h t chan ges in word i ng , and r e - arr a ngement of the 

items . Changes i n wor ding we re made i n : 

Form I 

pilot study i t e rn 1: "for t wo pe riods" wa s a dded; 

pilot study item J: in las t s entence, passive voice wa s 

changed to a ctive, as more empha tic; 

pilot s t u dy i te rn 4: stems made i de n t ica l; 

pilot study item 6: s tem s ma de identica l; 
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pilot study item 7: referred to counse llor as "she" not "he" 

to ma intain equality of the sexes; 

pilot study item 9: added explana tion re garding purpose of 

the conference. "One" underlined to emphasize conflict; 

pilot study i tern 10: "supervisory" change d to "supervising" 

as more accura te. 

Part B - I ntroduction: "Supervisor of Personnel" capita lized 

for emphasis. 

- I nstructions: "box" change d to "boxes" to permit 

~ore than one r e sponse. 

p ilot s t u dy i tem 1 J: e r r oneously changed i n the fi na l survey 

to read "in part of this su rvey" rather tha n "in Part A 

of this survey;" 

pilot study i te rn 14: added "Depa rtment hea ds" to list, due 

to pilot study r e sponses; 

pilot study item 16: added "Department head". 

Form II 

Instructions: "Plea se chec k one response " c hanged to capitals 
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fo r empha s is . Instructions p l a ced i n "box" t o sepa r ate 

from items. "Scho ol" ca te go ry eli minated as unnecessary 

for final survey though e ssentia l fo r pilot survey 

( tes t , retest matching). 

pilot study item 2: s entence two dele t e d as unrealistic; 

pilot study i tern 6: " :for entering the course" restated to 

shorten the i tern. Added '"rhe counsellor reminded the 

teac he r, etc." as an essential part of the couns ellor 

activity, to balance with Form r. Broke last sentence 

into two for ease of reading . 

Wherever the item permitted, the counsellor activity 

was separated from the stem by starting a new paragraph. 

More space was a llowed between items in Part A to permit 

room for comment, which was further invited by the words 

"Your comment .. " 

Population and Sampling Procedures 

The population consisted of the junior and s enior high 

school te achers of Nova Scot i a. Ke eping in mind tha t ab out 

ha l f the teaching population of Nova Scotia is found in two 

urban areas , approximately one-quarter in towns of 4,000 to 

25,000 population, and the remainder in rural areas , a 

stratified random samp le of four schools was drawn by assign­

ing numbers to schools in each of the three strata , and using 

a table of random numbers. Two sc hools were drawn fr om the 

urban area s, one from each of the other divi s ions. The 

source of school names was the Province of Nova Scotia 
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Directory of School s in Operation 1971-72-

The sample which wa s expe c te d to g ive a possible tota l 

of 90 teachers, exclusive of administrative and counse lling 

personnel, yielded a t otal of 71 teachers with the greatest 

numbe r from the second stratum (s ee Table 3). 

Da ta Collection 

A le t ter was sent to the principal of each school with 

a copy of one form of the pilot study survey. The principal 

was asked for his cooperation in a dministering the survey, 

and in followin g outlined procedures for collecting the data 

( see Appendix 11). One week later, each school was contacted 

by phone to ascertain whether they could participate in the 

study, and whether they would follow the procedures sugge sted 

for collecting the data. 

The telephone conversation made it possible to discuss 

with each principal any reservations he had about the survey. 

It was found that two principals could agree to follow the 

suggeste d proce~ures , one was evasive , and on~ School C cou l d 

only offer to circulate the survey, and collect i t a f ter 

teachers had completed it individually at their convenience. 

The investigator decided to acc ep t these terms. 

At this time it was also discovered that because of 

chance factors in sampling , the sample repre sen t e d more 

closely 42%, 4~fa and 11% for each category of school size 

rathe r than the more representative figures expected (see 

Table 3). 



Table 3 

Number of Teachers Responding to Survey 

Schoola 
Total Response Responses by Responses Percentage of 

Admin. and/or by Teacher Response 
Possible Ac t ual Counsellors Teachers .t!.;Xpec'tea: 

A 20 20 r 3 17 
50 

B 16 16 3 13 

C 52 36 3 33 25 

D 10 10 2 8 25 

All 
schools 98 82 11 71 100 

aSchools A and B re presented areas of population 25,000 or over, 
School C represe n ted an area of population of 4,000-25,000. 
School D represented an area of population of less than 4,ooo. 

Ac'tuaI 

42 

47 

11 

100 

N 

°' 
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It was decided to retain all data rather than to 

approximate the desired proportions by randomly excluding 

half the data from School c. This decision was arrived at 

when analysis of the data showed no significant difference 

between results when all data were used, and when half of 

the data from School C was deleted (s ee Appendix 12). 

Data Analysis 

Quantitative Analysis 

27 

The use of alternate forms of the survey permitted a 

quantitative comparison of responses on items 1-12. Re­

sponses were made on a five-point scale, and compared item 

by item, using the Kolmogorov-Smirnov two-sample test. This 

non-parametric test is described by Siegel (1956) and can be 

used to test a difference in a particular direction (as a 

one-tailed test) for either large or small samples, and for 

samples equal or unequal in size. 

The procedure followed in the Kolmogorov-Srnirnov test 

is a s f ollows when the numbers in the samples, n 1 and n 2 , 

are not equal, and when the sample is large (when each of 

n1 and n 2 is greater than 40): 

1. The proportion of response in each category is 

calcula ted . 

2. A cumulative frequency distribution of the propor­

tions is made for each sample. 

3. The cumulative frequencies are compared, and the 

maximum difference between corresponding intervals is 
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determined . (For a one-tailed test , re qu ir ed fo r this study, 

the maximum diffe r ence in the predicted direction is deter­

mined.) 

4 . The significanc e of Di s computed by usin~ the 

formula X2=4D 2 n 1n 2 (Go odman , 1954), for the chi-square 

n1+n2 
approximation, and by referring to the chi-square distribu-

t ion for two de grees of freedom. 

I n this study n 1 and n2 , l ess than 40, did not meet the 

requ irements for a "large " sarn.ple , but support for treating 

the data as described was found in S i e ge l (1956). He stated 

that the chi-square approximation may be used with small 

samples but that it lea ds to a " conserva tive test [p.135]." 

The significance leve l for each i tem was set at .05. 

For i terns lJ-16, no compar_ison of the two groups was 

intended since the se items are identical on the two forms of 

the survey. Responses would be summed a nd would be expected 

to provi de informa tion to support or rej ect the l ast t hree 

hypotheses. 

Item 13. A ma jority of " strong ly agree"/"agree" 

responses would support the hypothesis. 

Item 14. A majority of r espondents choosing "counse l­

lor" over "staff member" would support the hypothesis. 

Items 15 and 16. In support of the hypothesis, few 

respondents would choose "counsellor ;" few re spondents would 

choose "supervi s or of personnel;" few respondents wou ld 

choose either "counsellor" or "supe rvisor of personne 1." 
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Qua li ta tive Analysis 

In both parts A and B of the su rve y, provi sion had been 

made to encourage responses other tha n thos e suggested by 

the investigator. In Part A, as alre ady note d, and for item 

1J, space entitled "Your comment" was provided for each item. 

In Part B, the directions did not limit the respondent to 

one choice for items 14, 15, or 16, and ea ch of t hese items 

provided an "Other" cate gory, with directions to the respond­

ent to specify who the "other " would be . 

It was decided to cate gorize comments evoked by these 

procedures, if responses were sufficient in quality and 

quantity to warrant this step. It was believed that the 

comments could provide evidence to support or reject the 

hypotheses, which would be valuable thoug h not statistically 

measurable. It was further believed that the se comments 

might suggest revisions in the survey , should further re­

search us i ng this type of instrument be under taken. 



CHAPTER IV 

RESULTS AND CONC LUSIONS 

Findings - Part A 

A summary of the statistica l analysis for Part A of the 

survey is contained in Table 4, while a summary of the raw 

data is contained in Table 5. To provide reference t o the 

initial hypotheses, each item i s discussed referring to 

Table 4, according to the area of dissonance with which it 

deals. The areas were the administrative role of the 

counsellor, the counsellor as threat t o the teacher, and 

special privileges f or the counsellor. In ea ch of these 

areas, several items served as indices of tea cher reaction 

and are discussed indivtdually with in the appropriate area. 

In addition, a summary of the teacher comments on each item 

1s made . 

Administrative Role of the Counsellor 

The null hypothesis that no association exists between 

teacher ratings (agr ee , disagree) and type of counsellor 

activity (administra tive, non-administrative) was tested. 

Administrative role was the central concern of five items 

(1, 5, 9, 11, 8), four of which yie lded significant associ­

ations , l eading to rejection of the null hypothesis . 



Table 4 

Values and Significance of Kolmogor ov-Smirnov "D" 

Predicted Observed Item Direc t ion 
of D D 

1 + +0.064 

2 -0.2 66 

3 +0.078 

4 + +0.039 

5 -0.310 

6 + +0.273 

7 + +0.114 

8 -0.295 

9 + +0.353 

10 -0.721 

11 + +O. J02 

12 + +o .490 

Note: .P. is .05 when chi-square= 5.99 

-1:· .P. < .05 

** .P. < .001 

chi - square 
Approximation 

0.287 

5.0 26 

o.430 

0.108 

6. 812* 

5.300 

o. 901 

6 .012* 

8 .471* 

36. 318** 

6.391* 

16. 994** 

31 



32 

Table 5 

Frequency of Responses to Alterna te 

Forms of I tems ( Sur v ey) 

Strongl y Str ong l y No 
Item Form Agr e e Agre e Neutr a l Disagree Disagree Answer 

1 1+ 2 15 11 6 3 0 
1 2 4 11 9 6 4 0 

2 1 13 19 4 0 1 0 
2 2+ 21 10 3 0 0 0 

3 1 6 19 6 5 0 1 
3 2+ 3 21 4 4 2 0 

4 1+ 9 18 4 2 4 0 
4 2 9 16 3 1 5 0 

5 1 4 15 1 4 1 0 
5 2+ 1 27 1 4 1 0 

6 1+ 2 11 8 10 6 0 
6 2 0 6 4 15 9 0 

7 1+ 4 5 4 11 11 2 
7 2 0 8 2 16 8 0 

8 1 0 17 4 12 3 1 
8 2+ 4 16 9 1 3 1 

9 1+ 2 14 12 4 2 3 
9 2 1' 8 '? 12 / 0 0 

10 1 2 7 6 15 6 1 
10 2+ 12 21 0 1 0 0 

11 1+ 4 27 3 2 0 1 
11 2 2 17 5 8 2 0 

12 1+ 10 19 4 2 2 0 
12 2 0 10 4 11 9 0 

+indicates the form describing activity judged more 
a cceptable to te achers. 
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Counsellors , because o f l a ck of time, have not been 
able to complete the job of mak ing up individual 
time-tables f or the current t erm. 

Form I. They present the problem at a staff meet­
ing and ask which teachers can cancel classes for 
t wo periods to allow stude nts to complete this. 

Form I I . They ask one depart~ent to cancel classes 
for two periods so that the students will be free 
to complete this. 

On this item, Form I showing the activity judged more 

acceptable received more favourable responses than Form II, 

but the difference was not significant. The null hypothesis 

could not be rejecte d; Hypothesis 1 was rejected. 

Of 18 teachers commenting, more were concerned with the 

importance of getting the job done than with the counsellor's 

manner of getting it done. In other words, counsellor activ­

ity was not the "critical issue." This supported the null 

hypothesis. 

The write r interpreted the willingness of teachers to 

accept either type of counse llor activity here as, at the 

most, an indication of confidence in the counse llor and, at 

l east, a willingness to set aside individual goa ls f or the 

good of the student and school as a whole. It must be men­

tioned tha t four teachers felt the situa tion would have been 

avoidable had the counsellor exerted more effort or had 

planned more wisely, while only one saw the counsellor as 

already "overworked" withou t this add i tional task. 

I tern 5. A counse llor cons iders it n e cessary to have an 
emergency meeting of a certain student's te a chers. 
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Form I ■ He notifies the t eacher s concer ne d tha t 
ther e will be a ca se confe r ence at the end of tha t 
school da y. 

Form II. He asks the principa l to call a ca s e 
conference for the end of that schoo l da y. 

A significant difference in the predicted direction wa s 

fou nd. The null hyp othesis was rejecte d in favour of the 

first hypothesis. 

Of the 25 comments on this item, 16 were to the e f fect 

that a day's notice was too 15.ttle time. Three r e spondents 

saw it as the principal's place to call the meeting , as sug­

gested in Form II. Others questioned whether it really was 

an emergency. Three suggested the counsellor contact the 

teachers individually rather than "notify." 

Item 9. Because the counsellor felt ea ch student should 
provide for his cumulative record a comprehensive 
~'data sheet" covering ·such item s as his ho bbies, 
work experience, and extra-curricular activities, 

-Form I. she discussed with one of the d~partrnents 
of the s~hool the possibility of including this in 
their work. 

For m I I. she a s ked the teachers of one departmen t 
to see that t his was done. 

The difference between Forms I and II was found to be 

significant at the .05 level, leading to rejection of the 

null hypothesis, and to acceptance of Hypothesis 1. 

The comments on this item were in line with the struc­

tured responses. The responses to Form I were mainly 

positive; the larger number evoked by Form II were mainly 

negative. The activity of Form I I was see n as unfair to the 
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department involved, or as the counsellor shirk i ng a legiti­

mate r espon s ibility. 

An i n teresting by-product of this item was the issue of 

the student's r ight to privacy. Three teachers endorsed the 

activity 8s valuable to the student, but three questioned it 

as an infringement on the student 's rights. The fact that 

some teachers que stioned whether there was any emergency 

might be interpreted as a lack of confidence in the counsellor. 

Item 11. Customarily, students wishing counsel ling come to 
the gu idance office during s tudy halls or free 
periods. 

Form I. Because some students have no study halls 
or free periods, the counsellor uses a form on 
which te achers can indica te their willingness to 
release students from class , having been told 
whether or not the need is urgent. 

Form II. Because some students have no study halls 
or free periods, the counsellor feels free to ca ll 
these students from re gu l a r classes . 

The difference on this item was significant, allowing 

rejection of the null hypothesis and acceptance of Hypothesis 

1 • 

Of 12 comments on Form II, nine suggested the type of 

proce dure described in Form r. Teachers comment ing on Form 

I noted that the possibility of seeing students at noon hour 

or after school had not been exhaus ted. 

This item mi ght have given different re sul ts had the 

sample included a large rural high school where bus sche dules 

and/or noon-hour activitie s might have excluded the possibil­

ity of u s ing out-of-school time for counselling. Examination 
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of the raw data would show t his a s only a sl ight pos s ibility . 

During the va lidation process, some j udge s s aw this 

item as testing the administrative role, s ome as threa tening 

to teachers' goa ls. The comments supported the latter, as 

five teachers mentioned disruption of classes, or missing 

tests. No one questioned the counsellor's right to call 

students out of their classes, a prerogative usually reserved 

for administration. This may also, therefore, have given 

support to the second hypothesis, in which it was pre dicted 

that teachers would choose activity non-threatening to pro­

fessional goals over threatening activity. Teachers here 

appeared more concerned that their goals were threatened 

than that the counsellor assumed the right to do so. 

Item 8. A teacher complained to the counsellor that too 
many students taking her course were not capable of 
passing it. She said that there was a need for 
esta,blishing definite entry requirements. 

Form r. The counsellor told the teacher he would 
work with the teacher in developing t a bles that 
would show students their chances for success in 
the course, but remi nded t he t eacher tha t t he f inal 
deci s ion f or course enro l lment rested with the 
students and their parents. 

Form II ■ The counsellor reminded the teacher that 
the final decision for course enrollment rested with 
the students and their parents, but said he would 
work with the teacher in making tables that would 
show the students their chances for success in the 
course. He suggested that these tables could also 
be used if the department involved decided to dis ­
cuss new entry requirements. 

A significant difference was found between responses to 

the two forms, leading to rejection of the null hypothesis. 
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On this item the judges we re evenly divided as to whether 

teachers would judge the act i vi ty as a threat to their goals, 

or whether they would see the counsellor acting as an admini­

strator. Therefore, it was not clear which hyp6thesis, 1 or 

2, was supported by the item. 

The comments of the 14 teachers who responded showed 

that six felt this problem to be an administrative one while 

only three saw it, as the writer had intended, as a threat 

to the goals of the teacher. Six would seem to have missed 

the point of this long item, which received one of the highes t 

neutral and/or "no answer" scores. 

The Counsellor as Threat to the Teacher 

The null hypothesis that no association exists between 

teacher ratings (agree, disagree) and type of counsellor 

activity (threatening , non-threatening to teachers' rewards 

and goals) was tested. This area was dealt with by items 2, 

4, 7, and 10, while item 8 was seen by some judges as testing 

thi s area. Only two, items 10 and 8 supported Hypothesis 2, 

while item 2 approached significance. The comments by 

teachers sugge sted that the area is a sensitive one, so that 

careful item construction and validation would be needed in 

further studies. 

Item 2. A teacher i s considering teaching a unit on " 'rhe 
World of Work ." The counsellor, hearing about thi s , 

Form I. tells the teacher he would like to help 
develop the unit and act as a consultant and re­
source person. 



Form II . tells the teacher he has informati on, 
resour ses , and the time to help with thi s, if 
he can be of u se. 

J8 

As shown i n table 4, the observed difference here ap ­

proached signi f ica nce at the .0 5 l evel , but was s till not 

great enoug h to reject the null hypothesis that no associa­

tion exists b e tween t eac her ratings ( agree , disagree) and 

type o f counse llor act ivity (threatening or non- threatening 

to teacher reward s and g oa ls). This l ed to r e j ec tion of the 

second hypothesis. 

Eleven teachers commented. Eight comments were to the 

effect tha t co-operation between teacher and counsellor was 

valuab le, desirable, and/or helpful to students and teachers. 

Three comments questioned whether the counsellor was qualified 

for this sort of task, two asserted that he would be, and 

three, on Form II, suggested the help was offered in an over­

bearing manner. 

Inspection of the raw score s showed tha t it is in de~ree 

of a g reement tha t this item discriminated r ather than between 

agreement 2.nd disagreement. The i nvesti £r.1.tor i:nternr eted the 

data as showing teachers in almost unanimous a~r~ement with 

the idea of a counsellor's becoming involved with their 

classroom work (a consultant rol e , possibly) but preferrin g 

to have the option of acceptin g or re fusin~ such help . 

No teacher expresse d the opinion tha t the counsellor 's 

t ime should no t be spent doing the teacher ' s job , The 

silence on this sc ore led one to ask, " Are counsellor s seen 



39 

as people with time to spare?" 

Item 4. A student complains to the counsellor that a 
teacher has a grudge against him, even to the point 
of failing him unfairly. 

Form I. The counsellor helps the student prepare 
to discuss this with the teacher. 

Form II. The counsellor tells the student he will 
discuss this with the te acher. 

On this activity, the difference observed was not of 

statistical signi ficance, so that the null hypothesis could 

not be rejected. It was necessary, therefore, to reject the 

hypothesis that teachers would find this type of counsellor 

activity unacceptable. 

Nineteen teachers commented on this item. Nine either 

suggested or approved that the teacher should be consulted 

as early as possible. Nine pointed out that the counsellor 

should know all the facts, not just the student's version. 

Four recognized that this type of problem needs careful 

handling; four who responded to Form II preferred that the 

student should handle the problem himself, as was described 

in Form r. Four suggested that the principal mi g ht need to 

be consulted, and three felt that no genera l answer could be 

given but that each case of this kind would have to be con­

sidered individually. 

When the two types of counse llor activity were designed 

f or this item , it was thought that if the counsell~r was 

held in poor re gard by teacher s t his poor regard would be 

shown by a high rate of disagreement with Form II . The high 
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rate of agr eement with Form II wa s , therefore , judge d to -

indicate a more favourable a ttitude toward, or at l eas t con­

fiden ce in, the coun se llor. 

Item 7. In repeated counsellin~ sessions, the counsel lor 
and several students exp lore various a lterna tives 
to the problem of a t eac her whose methods a nd 
discipline are a cause for complaint. 

Form I. The counse llor decides to a cquain t the 
princ i pa l with the problem . 

Form II. The students decide t o acquaint the 
principal with the problem. 

The difference in responses to the two forms was slight, 

and did not approa ch significance. This led to acceptance of 

the null hypothesis and rej ection of Hypothesis 2. The dif­

ference was in the predicted direction. 

This item evoked 28 comments from the teachers. Thirteen 

asked that the teacher be consulted, either together with 

counse llor and principal, or by one of these two individually. 

The principal was mentioned 11 times as the person to deal 

with th e problem. Eleven responses showed l ack of confi dence 

in the counsellor as being non-evaluative. 

It must be noted that this item was the only one getting 

a large majority of "disagree" responses to both forms. The 

comments indicated that both activities of the counse llor 

were seen as threatening because in both activities the 

teacher was left out . 

The item is controversial . First, the judges and writer 

disagreed on what it descr ibed . The writer intende d it to 
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describe the coun s e llo r in Form I I as r e f u s i ng to eva lua t e , 

or to ask t he prin c i pa l to evaluate, a t eac her . It wa s ex­

pected te achers would agree with such non-eva lua tive activity. 

The judges saw Form I as the counsellor acting as advocate 

for the t eacher and therefore predicted teacher a greement, 

an appr aisal which wa s supported by the responses, though 

not to a significant de gree. The writer ma inta ined that , 

while agreement with Form I indicated confidence in the 

counsellor, agreement with Form I I showed con fidence in a 

different type of counsellor a ctivity, the counselling of 

students to handle their own problems through recognized 

channels. 

Item 10. A teacher on referring a student to the counsellor 
makes a point of telling the counsellor that the 
student ha s been no t icea bly upset f or the last week 
and not doing well in his cla s s . 

Form r. A week later, when the teac he r a s ks the 
counsellor what is going on with the stu de n t , the 
counsellor tells him that everything is confiden­
t i a l and that he will di s cuss implica tions later. 

For m II . A wee k l ater , the counsellor r epo r t s to 
the t ea c her that he is s eeing the s tudent and would 
like to discuss implications with the teacher, as 
far as confidentiality permits. 

The predicted difference was observed and found signifi­

cant beyond the .001 level. It was possible to reject the 

null hypothesis and accept Hypothesis 2. 

Special Privilege s for the Counse l l or 

'I'he null hypothesis that no associa tion exists betwe en 

te a cher ratings (agr ee , disagree ) and typ e of counsellor 
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activity ( sha r ing or not sharing special privile ges and 

r esponsib i lities) was tested by items J, 6 and 12. Only one 

i tem showed support for t he hyp othesis . One a pproached si~­

ni f icance at the . 05 level, whil e on e difference , though not 

significant, was in the direct ion opp osi te to t hat predicted. 

I tern J. Universities, colle ges , te chnica l ins titu tes etc ., 
often invite counsellors and/ or t eachers to r epr e ­
sent their schools at gatherings at whic h the work 
of the institution is described and discus sed. 
School policy is that one staff membe r may be 
relea s ed to attend. 

Form I. The counsellor, having no scheduled 
classes accepts. 

Form II ■ The principal, counsellor, and departmen t 
involved decide who this shall be. 

Not only was the difference between Forms I and II not 

significant; it was in the opposite direction to that hypothe­

sized . The null hypothesis of no as soc iat ion between teacher 

ratings and counsellor activity was accep t ed and Hypo the s is J 

rejected. 

Eleven teachers commented, five to the effect that the 

counsellor should not automa tica lly accept. Th i s seemed t o 

support Hypothesis 3. However, the total r esponse indicated 

teachers were divided evenly as to whether the counsellor 

should automatically accept this privilege, or whethe r the 

teachers should have at least a cha nce of being chosen. 

Item 6. Supervi s ing duties -- hal l, lunchroom and extra­
curricular act ivi ties -- are be ing assigned to al l 
staff members exc ept administrators (principa l and 
vice-principal). 



Form I. The counse llor, on the grounds tha t much 
of his work with students can be done in their fr ee 
t ime, asks to be excused. 

Form II. The counse llor, on the grounds tha t his 
work is partly administrative, asks to be excused. 

While the difference between response s to Forms I and II 

approached significance and was in the predicted direction 

it did not meet the test for E < .05. This led to acceptance 

of the null hypothesis and rej ection of Hypothesis J. 

Nineteen teachers commented. Four felt that such duties 

helped counsellors to get acquainted with students; five felt 

the counsellor should not have such duties. Four questioned 

whether he needed this time for counselling . Three reacted 

negatively to the idea that the counsellor considered some 

of his duties administrative. 

This item discriminated between teachers' responses to 

a counsellor's ple~ that he is too busy to share duties on 

one count rather than on another. It, therefore, may have 

been more a test of teachers• confidence in counsellors, 

which the Form I endin g was intende d to reinforce, and the 

Form II ending was intended to weaken. The number of nega­

tive responses to Form I, as well as to Form II, suggested a 

lack of confidence. 

Item 12. Teachers are not permitted to smoke or have coffee 
or soft drinks in their rooms at any time. 

Form I. The counse llor considers his office to be 
included in this r egu l a tion. 

Form II. The counsel lor does not consider his 
office to be so restricted. 
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The differe nce observed was signi f icant . We were able 

to reject the null hypothe sis and accept Hypothesis J. 

The activity hypo the sized as unacceptable rece ived 12 

comments , the acceptable activity, five. Four teachers 

raise d the point that a restriction on smok i ng or co ffee 

might be unfair to a counsellee who should be helped to 

relax . 

Findings - Part B 

A summary of the t eac he r responses to Part Bis found 

in Table 6. 

Item 13. To clarify both teac her and counsellor aims i t 
would be helpful for staff members to discuss 
situations like the ones described above in part 
[Part A]l of this survey. 

Thirty-eight teachers expressed a gr ee men t , 16 strong 

agreement, with item 13. Four disagreed , one strongly dis­

agreed , and 12 chose "neutral" or did no t answer. The 

responses on this item appeared to show that teachers are 

willing to discu s s with counse llors s i tu a t i ons t ha t ari se 

because of misunders t anding of t eacher and counsellor aims. 

This was interpreted as supporting the fourth hypothesis. 

Item 14. Whom do you see as more responsible for asking for 
such discussion? Coun s e llors, principa ls, other 
staff members, de par tment heads, other. 

111 he i tern wa s intended to read "like the ones described 
above in Part A of this survey ." The error may have be en re­
sponsible for s ome of the neutral r e sponses. When the error 
was disc overed , the survey was g iven to three subjects who 
reported that t he error did not influ ence t heir answe rs to 
this and the next itemse 



Tab le 6 

Summary of Responses 1 to Survey ( Part B) 

Item 1J 
Strong ly agree 16 
Agree 38 
Neutra l 9 
Disagree 4 
Strongly di sagree 1 
No answer 3 

Item 14 
Counsellor 22 
Principal 30 
Staff member 3 
Department Head 5 
Other 15 (All staff - 7) 

Item 12 
Principa l 43 
Staff member 8 
Department Head 10 
Couns ellor 1 
Personne l Supervisor 6 
Other 3 

Item 16 
Principal 17 
Counsellor 3 
Personnel Supervi sor 4 
Depar tment He a d 0 
Fr iend on s t aff 2 9 
Other 20 

1Resp ondents were not restricted to choosing one 
category in items 14 , 15, 16. 

• 
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Principals were chos en JO t i mes , counsellors 22, s ta ff 

members 3, "al l staff members " 7. The hypothesis t hat 

teachers see counse llors r ather than te a chers as initiators 

of activity that may lead to better rela tions was upheld by 

the response to this item. 

Item 15. If you had a complex profe s siona l problem, e.g ., of 
teaching methods or o f di scipline , with wh om would 
you prefer to study it? The princ ipal , a staff 
member other than the principa l or counsellor, the 
department head, a counsellor on your staff , a 
personnel supervisor, other . 

The principal was chosen 43 times, other staff members 

8, the department head 10, the counsellor wa s chosen once, a 

personnel supervisor 6 times . Responses to item 15 supp orted 

Hypothesis 15(a) tha t t eachers do not look to counsellors for 

help with professional problems. These response s a l so sup­

ported Hypothesi s 16 that teachers do no t feel the nee d of 

additional personne l, e~g., a personnel supervisor, insofar 

as professional counse lling i s concerned. 

Item 16. If you had a complex personal problem, with whom 
would you prefe r to discuss it? The principal , a 
counsellor on your staff , a personnel supervisor , 
a department head, a friend on the staff, other. 

Of 73 responses, 29 we re to a "friend on t he staff ," 

17 to "principal," and 20 to "other." ( This i tern evoked 12 

comments to the effect that personal problems should not be 

discussed at school, with anyone.) The counsellor was chosen 

J times, a personne l supervisor 4. Hypothes i s 15(b), that 

te a chers do not look to counsellors for he l p with personal 
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problems, was su ppor te d . Hypothes is 16, that tea chers do not 

feel the need for additional personnel to meet their ne eds 

for personal counselling , was also supported. 

Discuss ion of items 11-16 . Responses to item 1J ind i~ 

cated that teachers agreed that discussion of problems which 

affect both counse llor and teachers might lead to a lleviation 

of the problems . Answers to item 14 i ndica t ed that teachers 

did not feel re sponsible for arrang ing for such discu s sions 

but looked to t he principal or counsel lor for this sugge stion. 

Responses to items 14 and 15 satisfied the investigator 

that at present mos t teachers in Nova Scotia high schools do 

no t see the counsellor as a consu ltant, or as a counsellor 

for teachers. Their rejection of the suggestion of a person­

nel supervisor may have meant t hat their needs for counsel­

ling are being adequately met, or it may have been an evidence 

of hesi tancy toward a new and briefly-defined idea. 

Responses to items 14, 15 and 16, in which the principal 

was chosen more often than any other person , may have been 

affe c ted by variat ions in the procedure suggested f or admin­

ister~ng the survey. If teachers had any reason to doubt the 

confidentiality of their answers , answers to these questions 

may have been biased in favour of the principa l who admin­

istered and colle cted the survey f orms. 



CHAPTER V 

IMPLICATIONS AND RECOMMENDATIONS 

Implications 

What implications for the counsellors in the high 

schools of Nova Scotia arose from this study? Was an answer 

found to the question, "How can counsellors interact more at 

a higher level with teachers?" 

The study showed that in each of the areas designated 

for testing, at least one of three items indicated that 

teachers were sensitive to counsellor activity. This would 

lead to the recommendation that counsellors should, in the 

words of Beck in his foreword to Discord in Teacher­

Counselor Relations (Kushel, 1967) " show our teacher col­

leagues the mutuality, the openness, and the nonjudgmental 

approach of which we are capable [vi]." With such an 

approach , c ounsel l ors ar e likely to choose a ct iviti es that 

will not offend teachers. 

The strongest reaction provoked by the survey, as 

measured statistically, was on the question of teacher and 

counsellor work with a troubled student. Counsellors in the 

past may have been over-cautious in their zeal to ensure 

confidentiality. One teac her asked, "Can I not be trusted?" 

Perhaps counsellors need to question their own motives when 



they avoi1 s haring a student 's Probl ems with t he teache r. _ 

Since teachers did no t s e em to exoect t he counsellor to 

act as a consultant or counsellor to teachers , it would s eem 

advisab l e to rec ommend that counse llor s proce e d slowly in 

thi s area. 

Thoug h the administrative r ~ le of the c oun sel lor was 

most demonstrably a potential a r ea of discord, there were 

indica tions tha t here, as in the area of s pe cia l pr ivileges , 

teachers are willing to overlo ok apparent ine qua lities in 

status or work loads if the good of the student is at stake. 

These indications lead to the r e commendation to the counsel­

lor to be ready to recognize and reinforce su c h positive 

attitudes. If the tide in teacher~counsellor relations has 

turned, counse l lors must be sure they are swimm inf with it. 

Recommenda t ion s 

The recommendations arising fr om this study are c h iefly 

concerned with the survey u se d. This is because the study, 

inte nde d to test teache r re a ction to counsellor activ ity, 

has in effect be come as much a stu d y of survey construction 

as of testing . The writer f ound this una voidabl e since no 

complete l y suitable instrumen t was a vailable. Also, onc e 

the statis tical ana lysis of the study was complete , compari­

son of te a c he r commen ts with the ir structured re sponses she d 

li£ht on why they had answered a s they had . Th is in turn 

leads to r ecommendat ions for r e vis ions in the surve yr should 

further resear c h in this ar e a seem n e cessary , and should 



this type of ins t rumen t be used. 

Survey - Re commendations for Revision 

Item 1 

Form I: Include "student" before "time tables." 

50 

Forms I and II: Reword to emphasize that interruption 

of cla sses was unavoidable. In the present form, it would 

seem that teachers saw the critical issue as how and when to 

get the time-tables made out, not whether or not the counsel­

lor acted acceptably. Their "ideal solutions" dealt with 

ways of avoiding cancelling classes, not with who cancelled 

them. 

Item 2 

Forms I and II: Item 2 tests sensitively teacher re­

action to counsellor activity. It might be excluded from a 

survey on the grounds that neither type of activity is good 

use of a counsellor's time. 

Item J 

Forms I and II : Retain, if the survey is used in an 

area where they type of situation arises. British Columbia 

teachers in the pilot study were not familiar with it. 

Item 4 

Forms I and II: This item will not discriminate if the 

counsellor is trusted and respectedo When this is the case, 

both types of activity are acceptable, that is, if the 

teacher trusts the counse l lor, the counsellor's activity 

will not be threatening . 



Item 5 

Forms I and II : Rewording , or i talics, should empha­

size tha t the me etin g deals with an emerge ncy . 

It~m 6 

F orm I: Re tain. 
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Form II : Omit "on the grounds t hat h i s work is par tly 

administrative." Malce this a clear tes t of sharing duties, 

by using the ending " s hares these du ties ." 

Item 7 

Forms I and II: Rewording of the stem should clarify 

( 1 ) that students had already appealed to the te a cher or 

felt they could not in any way do so, and (2) that the coun­

sellor refused to evaluate the teacher. The endings t hen 

could b e worded to test the role of t he counsellor as advo­

cate to student or teacher. The activity would no longe r be 

threatening. 

Item 8 

Forms I and II: If this item were kept, in spite of 

its l ength, it might be a better indicator if the stem in­

cluded t he counsellor's acknowledgement of the regulations, 

while the ending for Form I (less acceptab le) shows him 

dismissing the problem and Form II shows him clearly sug­

gesting ac tion to eventually alleviate the problem. 

The question may be too involved for this type of 

survey, bu t the l a r ge number of teachers commenting indicates 

they were not sk imming i t because o f its l ength. 
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I tern 9 

Forms I a n d II: Try to come up with an innocuous 

activity. Even filling out a data sheet on hobbies and work 

experience was seen by some as prying . 

Item 10 

Forms I and II: Reta in. 

Item 11 

Forms I and II: Stem should make clear that counsellor 

has no alternative such as using noon hour or after s chool. 

Item 12 

Forms I and II: Retain. 

Item 1) 

Retain. This item mig ht be followed by one which ex­

plores teachers' opinions as to the seriousness of the problem 

of teacher-counsellor r e lations in thei r schools. Another 

additional item might ask for teachers' suggestions as to 

further ways of dealing with the problem. None of the 

"special counsellors" who helped with validation procedures 

felt that discussion of mutual aims would be beneficial, 

suggesting instead a course in communications as one alter­

native. 

Item 14 

Question should be rewor ded, as it presupposes a 

favourable response to item 13. 

Item 12 and Item 16 

Retain. 
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5244 South St reet, Hal ifax 
Nova Scoti a, Canada 

Area Code 902/425-5 430 

Miss Be ssie Da lrymple 
3935 Tudor Avenue 
Victoria, B.C. 

Dear .Miss Dalrymple: 
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Office of the Ass is ta nt Dire::to r 

21 March 1972 

Further to your letter of March 14th, inde ed we 
have been working hard on counselling and counsellor 
education. We have ultimately deve loped a Co-operative 
Graduate Program employing most of the univ ersity 
resources in the province and hope to have the Co-operative 
Program working on a large scale by next September . 

I have enclosed a copy of the program proposal for your 
information. 

We have also done some work for the Royal Commission 
on Education, copy enclosed, and we have developed a 
.DACUM chart for the role of the school couns e llor. It is 
this which I think will be of most use in time . As you 
can see by studying the chart, one of the majo r roles we 
:hope to deve lop for counsellors is that o f a consulta nt 
to work with teachers to solve c ommon problems. 

A thes i s s u ch as you propose would cer t a i n l y be a wor thwhile 
c ontr i buti on if i t c ould explore t he t y p e of teacher­
counsellor rel a tionship which do e s exist and how this may 
be improved. I sus pect tha t counsellors h a ve a very poor 
image to live down and unle s s th e y can inte ract more at a 
highe r level with teache rs there will be little hope for 
improving the state of counselling in our schools. 

I do hope thi s will be of some use to you and would very 
much like to h e ar more as your study progress e s. 

GJA/bo 
Encls. 

Yours sincerely 

. '- - -
Gary J. And e rson 
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rrHE ROLE OF THE SCHOOL COUNSELLOR 

The professional scho ol c ounsellor, who se specialized 

knowledge and skills are desi gned to enab le him to g ive 

individual service to all students, is the planner, develop­

er and executor of a progr am of guidance services dedicated 

to their personal developm ent and se lf-fulfilment. 

This role is circumscribed by the educational system 

with which he is involved; thus, his services support and 

complement the other educational services of that system. 

In addition, however, not only does his unique training make 

him especially sensitive to the effects of the total environ­

ment upon the individual, but also his unique position in 

the educational system affords him both the opportunity and 

the responsibility to work with administration, teaching 

staff, other educa tional specia lists, parents, communi t y, 

communi ty services and referral a gencies to evaluate and 

i nitiate changes , with a v iew to help ing the individua l to 

understand himself and his world. 

Submitted to Nova Scotia School Counsellors Associa tion for 
approval - April, 1971. 
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KPS Survey 

1. A counselor has been rece ivin~ ma ny compla ints fr om his 
students and the ir parents about the discipline and teaching 
going on in a certain tea c her 's classes . After repea ted 
efforts by the counse lor to help the s tudents and pa rents , 
he goes to the s chool principal and t ells him of the situa­
tion. 

2. A teacher is considering teaching a unit on vocat ional 
and occupational exploration. The counselor hears about 
this and su ggests to the tea cher that h e feels that he would 
like to help develop the unit a nd act as a consultant and 
resource person. 

J• A student came to the counselor and told him that a 
certain teacher is picking on him and furthermore was failing 
him without justification. The counselor told the student 
that he would go and discuss this with the teacher to resolve 
the problem. 

4. A teacher came to the counselor and complained that 
there were too many students taking her course who were not 
capable of pa ssing the course. Furthermore, the teacher 
stated that there was a need for esta blishing definite re­
quirements for the course for entry. The counselor told the 
teacher he would be very willing to work with the te a cher in 
developing expectancy tables or some other criteria but the 
final decision for course enrollment was the student's and 
their parents' choice. _ 

5. A teacher came to the counse lor and told him tha t one of 
his clients was involved in a fratern ity-sorority "sex" party. 
The teacher stated that he felt the counselor should investi­
gate this. The counse lor told the teache r he would not ca ll 
t he stu dent in be cau s e it was outside his jurisdic t ion and 
that it was the student's business. 

6. A teacher called the counselor and told him that he was 
sending a student to him immediately because the student ha s 
been disrupting his class with his "acting out" behavior. 
The teacher told the counselor he wishe d tha t he would g ive 
him a good "chewing out" to settle him down. 'rhe counselor 
told the te acher to send the b oy to the assistant principal 
because he was the disciplinarian. 

7. A certain teacher was continua lly telling the couns e lor 
that his class enrollment was getting very small for his 
elective course. The t eacher asked the counselor i f he 
could get more students to enroll because if the presen t 
trend continue d , the course would be abolished. The coun se l­
or stated that he does mak e his students a ware of the course 
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but it was not his job t o sol icit s t udents fo r any cla ss . 

8. A teacher referred a student from hi s class to the 
counselor because the student was not doing well in his 
class . The student appeared to be upset every day f or t he 
past two weeks . About a week later the teacher a sked t he 
counse lor what wa s goin~ on with the student because he had 
not heard from him. The counselor told the teacher every­
thinv wa s confidential and that he would discus s i mu licat ions 
a t a later date. · 

9. A teacher sent a student to the counselor be cause he 
wanted him removed from t he class for the remainder of the 
year be cause the student was a nuisance. The counse lor told 
the teacher this was not his function and that he , as the 
t eacher, should see the principal a bout this ma tter. 

10. One of the tea chers was cont inually complaining about 
his students because their IQ's were low and their achieve­
ment test and readin~ test percentiles were so low the y could 
not pass the course. After some discussion th~ counselor 
told the teacher he did not understand the scores and that he 
would be glad to explain IQ scores and percentiles. 

11. After a revi ew of the students ' standardiz ed test re­
sults from a certain class, the counselor called the teacher 
in and to l d him tha t his grades were too low considering the 
test results. 'r he counselor further stated tha t he was hurt­
ing the students' chance_s of getting into college . 

12. Sinc-e there appeared to be a need for an additional 
cours e in one of the school's departments because the present 
course s were no t meeting the needs of all of the students, 
the counselor went to the department and asked them to s tart 
a new course ne xt year. 

13. During a very intense counseling session with a student , 
the counselor decided to continue the session even though 
the perio d ended and the student was supposed to start a 
class. 

14. After a considerable amount of counseling with a student 
about his conflict with a teacher, the counselor changed the 
student's c lass to another teacher. 

15. During a counselor-teacher parent conference, the te a cher 
tended to present some inaccurate and mis leading generaliza­
tions about t he col lege ~b i l i t y of th e par ent ' s child. The 
counselo~ told the teacher he was incorrect dur ing the con­
ference because his informat ion did not indicate t his. 
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16 . A teacher wished to miss one o f his classes because he 
had a n appo intment to attend a c onfe r ence. 'l'he teacher 
asked the counselor to tak e h i s cla ss . Th e counselor r efused . 

17. While making out s chedu l es for studen ts fo r the upcomin~ 
scho o l year, the counselor knew that one of his students 
would have difficulty with a cer tain te ache r because of past 
exper ience. Because of this personali t y con f lict, the coun­
selor plac e d the student with another teacher . 

18. Due to the lack of time and space neces s ary for helpin~ 
to make out future class schedules , t he counse lors reauested 
from one of the departments in t he s c hoo l the use of t heir 
class es for one week to facilitate the schedu lin~ process. 

19. Through a follow-up study of hig h sc hool g r a du a tes, t he 
counselors found tha t the students who went on to colle ge 
felt that their needs were not being met. The c ounselors 
asked for a meeting of the faculty to discus s the prob lem as 
reported by the follow-up study results. 

20. A teacher came to the counselor and asked f or his assist­
ance in how to counsel one of his students who was ha ving a 
problem at home. The counselor told the t eacher that he 
should continue to handle the problem but t hat i t should b e 
referred to the counselor shortly. 

21. After a counseling session with a student , the counse lor 
felt that there was a n ee d for him t o discuss t he student's 
problem with his teac her s imrnedia tely. The c ounselor notifie d 
the student's teachers that there would be a ca s e conference 
at the end of the school day . 

22. During a conference with a parent about his child, the 
counselor felt that he n e eded one of the stude n t 's teachers 
immediatelv to assist in the conference . The counse l or 
found out t hat the teache r wa s on a "pla:L'l i n?: pe rio d " so he 
called the teacher to ask him to r eport to the counselor's 
office immedia tely. 

23. One of the counselor ' s student s wa s v ery interested in 
entering a particular vocat i on . Realizing that one of the 
teachers on the school ' s staff used to be in this vocation, 
the counselor aske d th e teacher to mee t with the stu d ent to 
discuss th e vocation. 

24. Because some o f his students ' schedu les did not include 
a study hal l or free perio d, t h e counselor felt free to call 
students in during regular classes . 
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25. Because the counselor felt an auto b io graphy wri t t e n by 
all the school's students would be g ood to be included in 
the guidance folders, he asked the teachers of one of the 
school's departments to include this in the ir course of 
study f or the following year. 

26. After a long discussion about a failing student's 
capabilit ies and interests, the counselor told the teacher 
that the student has every right to select any course he 
wishes to take and that he has a right to fail. 
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;T /-\TE UNIVERSITY COLLEGE AT BROCKPOR1/state university of new york 
brockport, new york 14420 

Faculty of Education 
Department of Counselor Education 

Miss Bessie Dalrymple 
3955 Tudor Avenue 
Victoria, B. C. 
Canada 

Dear Miss Dalrymple: 

.May 2, 1972 

Thank you for your letter concerning the pub_ication in The School 
Counselor. As far as I know you could get the approval of the Editor of 
the Journal since they published the complete instrument. 

I would appreciate it very much if you could forward your results to 
me . If there are any further questions, feel free to contact me. 

JRK/fc 

Sincerely, 

Jos eph R, Kandor, Ed.D 
Acting Chairman 
Department of Counselor Education 
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... . ' , 
·.·· :Area Code: 608 

RESEARCH AND GUIDANCE LABORATORY FOR SUPERIOR STUDENTS 

THE UNIVERSITY OF WISCONSIN 
1_922 Univ e rs it y Avenue 

MADI SO N, WISCONSIN 53706 

Telephone: 262-2877 

ll · April 1972 

Miss B~ss i e Dalrymp le 
3935 Tudor Aven~e 
Victoria, B.C., Canada 

Dear ~iss -Dalrymple: 

I am writing in response to your letter of 20 March 1972. 

· I am interested to see that you would like to use our instru­
ment for working with teachers and counselors and hereby grant 
you permission to use it for your research. I would be in~ 
terested in any results you might obtain and/or in any rnodif­
_ications you might make in the instrument itself. 

As a practicing school counselor I felt that its use was 
beneficial to both myself and to my teaching colleagues. 
I hope you have a similar experi~nce. 

Dr. Kandor's address is: 

Department of Counseling & Guidance 
State Univer s ity College at Brockport 
Brockport, New York 

Thank you for your interest in our ?aper . 

Charles J. Pulvino 
Assistant Professor 

CJP/mle 
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Analysis of KPS Items 

KPS 
1 Retained Replaced by ReJeoted Reason for<a) 

Item Noo Item No. Item Noo for Survey Rejection 

-

1 7 
2 2 
3 4 
4 8' ---·--
5 v' Ir.relevant 
6 V Iriele_y ;t 
7 v' Ag:t:~_e.m~_n.t 
8 10 
9 v Irr~le_y.Mt 

10 1'5 
11 V I_r_r_e_l.e1an..t 
12 v Alr.e ady_o.9_rerec -

.lhjltem_4 --lJ V Aa-reement 
14 I/ I.rr..e_l_e_v.an t 
1_5 v I rr~l.eY..Ant . 16 3 .Agreenent 
t7 v Ag;r._e_emant 
18~- -- l .. -- .. 
1_9_ __ ✓ Agree:nent 
20 v U_r_~$._cly coyer_ep, 

11, ,,It_em 8 
21 s ✓ 

22 ✓ Agreel:lent 
2'3 v Art-e_emant 
Zl} 11 
25 I ·9 
26 v Alre-ad,y___Q_gy_ered 

! i I It~m 4 

(a) Situation described is irrelevant to this study; 
KPS survey results show high teacher-counsellor 
agreement; or a previous item tests the area. 

I 
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SCHOOL __________ _ Position 
(Teacher ; Counsellor, fui1--t1ras; 
Counsellor, pnrt=t1me; 
Principal; Vi ce-Principal) 

QUESTIONNAIRE---FORH II 

PART A 

Below are examples of s1tuations that might occur.in 

any schoolo You are asked whether y~J agree or disagree 

with the counsellor•s aot1on 1n each incidento 

Please cheok 9..!l~ response: strongly agree, agree~ 

neutral feeling, a1sagree, strongly disagreee 

Since the aot1on described is meant to be typical and 

may .in no case be the ideal one, you may wish to use the 

spe.cc fcllo~;ir...s each question to write what to you would be 

the }:l_3fJ t handling of the situation. We welcome your cornents. 

l. Counsellors 9 because of lack of time~ have not been able 
to co~plete the job of malting up individual student t1me 
tables for the current termQ They ask one department to 
cancel classes for a. week 9 so that the students will be 
free to complete this. 

Strongly agree Agree r~eutral feeling Disagree Strongly disagree 

2. A teacher, on referring a student to the counsellor, mal<:es 
a point of telling the counsellor that the student has been 
noticeably upset for the l as t week, &nd not doing well in his 
class. The counsellor suggests that the teacher also talk 
w1 th the student. About a ·reek later the counse llor reports 
to the teacher that he is seeing th<:: student and would like to 
d1scu8s 1npl1cations with the teacherp as faros conf1dent1~ 
al1 ty penni ts. 

Strongly agree Agree Neutral feeling Disagree Strongly disagree 
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Jo A teacher is considering teaching a unit on 11 The World 
of Ho r ko 11 The couns ellor 11 hearing about thist tells the 
teacher h~ has information, :resources, c.md tha time to help 
with this, if he croi be of useo 

Strongly sgree Agree Neutral feeling D1sagree Strongly disagree 

4o In repeated counselling sessions, the counsellor and 
sev-er al students explore var1ous alternatives to the problem 
of a teacher whose methods and discipline are a cause for . 
complainto Tho students decide to acquaint the princ1p~l 
with the problem. 

Strongly agree Agree Neutral feeling Disagree Strongly disagree 

s~ A counsellor considers 1t neoessa:ry to have £4~ emergenoy 
meeting of a certain student's teache:rs. He aoks the 
principal to call a case conference for the end of that 
school day. 

strongly agree Agree Neutral feeling Disagree Strongly dissgree 

60 A teaeher complained to the counsellor that too many 
students taking her course \,e:r0 not c e.pable of pcsslng it. 
She stated that there was a need for establishing definite 
requ1rements for entering the course. The counsellor told 
the te cbo:t' he would uork out tabl~s t hat Hould chow students 
their chances for success in the course, and would present this 
information 1f the department 1nvolved decided to discuss new 
entry requiraments. 

strongfy agree Agree Neutrnl feeling Dlse.gree strongly disagree 

7o Because the counsellor felt each student should prov1do 
for his cunulat1.ve record a comprehensive "data sheet" 
covering such itoms as h1s hobbies, work experience, and 
extra-curricular activit1en , she asked the teachers of one 
department to seo that this was done. 

Strongly agree Agree Neutl'"al feeling Disagree Strongly disagree 
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80 Customarily 11 stndents i1ishtnP; oounselltng come to the 
guidance offlco during study ha lls 01:· :fi-ee p0rlods., Bac~use 
somo atudents h~vo no atutly halls or free pcr1ods 9 the 
om.ff1Bcllors fe e l fTec to c a ll these stud0nts from regular 
classeso 

9. Universities, colleges, technical 1nst1tutcs, etc 09 often 
invite counsellors cnd/01 teachers to represent their schools 
at gnthc~ings ~t ~hich th0 ~ork of the institution is 
descx-ib~d ond diccnssed. School policy is that one staff 
member I::lB.Y be released to attend. The principai;~counsellor, 
and department most involved decide who this shall be. 

Strongly t:igree Agree Neutral feeling Disagree Strongly dioug:.ree 

10. Supervisory duties-..,hti.11, lunchroom, mid. ext!"a-curr1cular 
activitieo~-ere being assigned to nll stoff members, except 
8dmin.ir:.l'trato!'S ( TJ!"i!.'!cipn!s c.:."1.d vice-princip::.ls)" The 
counsellor, OZ'l the groui1ds that his work is partly administra­
tive, asks to be exousede 

Strongly agree Agroe Neutral feeling Disagree Strongly d18ag~0e 

11. A student comnlains to the counsellor that a teacher has 
n grudge against him , ev0n to the point of failing him 
unfairly., Th ... c unr.:ellor tells the stude.i. t he uill discuss 
this ~1th the teuchere 

Strongly egrea Agree Neutral feeling Disagree Strongly dis&graa 

12. Teaeh0rs are not permitted to smoke, or have coffee or 
soft dri~.ks 1n their roons et any time. The counsellor does 
not consider h1s office to be so restricted. 

strongly agree Agree Neutral feeling Disagree Strongly disagree 



PAB.T B 

In this part of the questionnaire there are t t::o 

questions, 13 s.nd 14, on how school staffs can el~r1fy the 

roles of' teaohor and oounselloro 

We also uant to get your reaction to the idea of 
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having a. §.1YP.Sn 'v:1sor .2f !:,£rson.:.~~1; who would work in e number 

of schools, and ba available to both counsellors and tea.chars 

for help with professional and/or personal problemso 

In 13, please respond as you did before. 

In lL~, 1.5, and 16, please put s check mark in the box 

in front of the answer you choose. 

130 To clarify both teacher and counsollor aims, i t would be 
helpful for ots.ff ~enbera to dir:cuss situations lilre the ones 
deaoribed 1n Part A of this questionnsirce 

Neutral feeling Disagree Strongly disagree 

14~ Whom do you see as more responsible for asking for such 
cliseuss ions? 

1=1 Counsellors 
w P:cincipals 
0 Other staff members 
D Other (Please specify) 

150 If you had a pressing professional problem11 e&g., .of 
teaching methods, or of discipline, with whom would you 
prefer to discuss it? 

□The principal 
1□A depart~ent head 
DA s taff nember other than principal, 

lcounsollor, or department heed 
O A coun3ellor on your staff 
D A personnel supervisor 



160 If yo t had n pre::::sing p crGonal problem, t1ith whom 
would you prefer to discuss 1t? 

[JA counse llor on your staff 
i=l A pcr3onne l supervisor 
o The principal 
□ A friond on the staff 
[] Othe? ( Pleas0 specify ) 
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Re liability - Pilot Study 

Test - Retes t 

Form I 

Item Sub j ect 
No. 1 2 3 4 5 

T R '11 R T R T R T R 

1 4 4 4 4 3 4 4 4 3 2 
2 2 2 4 4 4 4 4 1 2 2 
3 4 4 5 5 4 3 4 4 2 2 
4 4 4 2 2 4 4 4 4 2 2 
5 2 2 2 2 4 4 4 2 4 4 
6 4 4 4 4 4 4 5 5 3 4 
7 4 4 4 4 4 4 J 3 L~ 4 
8 4 4 5 5 5 4 5 3 4 4 
9 4 4 2 4 4 J 3 2 2 

10 4 2 2 4 2 2 4 4 2 2 
11 4 4 4 4 4 4 5 5 4 4 
12 5 4 4 4 2 4 1 1 4 4 

Form II 

Item Subject 
No. 1 2 3 4 5 6 

T R T R T R T R T R T R 

1 3 4 2 2 1 1 4 4 1 2 2 1 
2 4 4 4 4 2 2 4 1 5 5 5 5 
J 4 3 4 4 5 4 4 4 5 4 5 4 
4 4 4 4 2 3 1 4 4 1 1 5 5 
5 4 4 4 2 2 4 2 4 4 5 5 
6 4 4 2 4 4 5 5 3 3 4 5 
7 4 4 L~ 4 J 3 3 3 1 2 1 1 
8 5 4 2 2 3 3 5 3 2 2 1 2 
9 4 4 4 4 J J 3 3 4 4 4 4 

10 2 2 2 2 1 1 4 4 4 4 1 1 
11 4 4 2 2 4 4 5 5 4 4 4 4 
12 2 4 4 4 3 3 1 1 1 2 1 1 
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Validation - Areas 

Judges were given copies of the pilot study survey, 

with the following instructions: 

The survey attenpts to deal with various areas that 

may cause discord in teacher-counsellor relations. 
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The teacher. sees the counsellor as assuming an admin­

istrative role (A). 

The teacher sees the counsellor as a threat to her (his) 

goals and or rewards (satisfaction from helping students} 

or as a threat to her(him) since the counsellor may get a 

one sided version of a studentk complaint. (T) 

The teacher sees the counsellor as having special 

privileges - phone, office, flexible time-table, no super­

vision duty, represents the school frequently by receiving 

visitors, attending meetings, etc. {SP) 

Please mark in the margin which of these areas the 

situation presented touches, using A, T, SP, for the first 

12 items. 



Item No. 

Pilot Final 
Su rvey Survey 

1 1 

2 10 

3 2 

4 7 

5 5 

6 8 

7 9 

8 11 

9 J 

10 6 

11 4 

12 12 

PILOT SURVEY VALIDATION 

(Areas of Dissonance) 

Area Judged to be Source of Dissonance 

Administra t ive Counsellor as Counsellor en joying 
Role of Coun sellor Threat to Teacher Special Privileges 

11 J 1 

1 13 1 

0 11 0 

3 12 1 

16 0 0 

7 7 0 

10 2 2 

7 5 J 

4 2 10 

3 0 13 

0 12 1 

0 0 15 

No 
Judgment 

2 

J 

5 

0 

0 

2 

J 

1 

0 

0 

J 

1 

0:, 
v,, 
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Letter to Principa l to Ac c ompany Survey 

May 17, 1972° 

Dear 

Accompanying this letter are copies of the survey 
about which I have written you. You will notice there 
are two forms of the survey, Form I and Form II. As I 
need about equal numbers of each, I have enclosed some 
of each in each envelope. 

To ensure a good return and a representative sample, 
it would be most satisfactory if you could have the 
survey done by all teachers at a staff meeting. The 
forms could then be collected, placed in the envelopes 
provided for return and sea led. 

Extra copies do not ne ed to be returned. Please 
use them or dispose of them as you wish. 

If returns come in by June 1, I hope to prepare 
some sort of preliminary report for you. This report 
should reach you before the school year ends . 

Sincerely, 

( Miss) Be ssie Dalrymple 
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Years o f ex peri e nce ___ _ _ __ . _ _ ,r____,.. __ 

Co~~ llor , tu ll - ti r:: ,~; 

Cc u ns ::<!.l o ::· , 
Pr.! nci pd; 

p :1 :..·~'. ~ tl. r .. 1.: ; 
Vi co~Pr inc i p;:i1 .. 

TE/>.CHER~COU NSEI.J...OR RELATIO NS SURVEY 

Part A 

Jnntructlons 

Below are exa..iple3 of situations that might occur in 
l:ny school .. 

You nr.0 asl<ed trhether you ngree or disagree with the 
counaollor's oction in each incident. 

PLEASE CHECK 0~ RESPONSE: Strongly agree; Agrea; 
Neutral feeling; Disagree; Strongly disBgree. 

Since the action described is meant to be typicnl ~n<l 
may in no case be the idea l one, you may wish to use the 
spr-ice following ench question. to write what to you would 
be the best hendling of the situation. We welcome your 
comm;.)nts. 

lo Counsellors 9 be c ~use of l ack of ti me , h9ve not been able t o comp l e te t he 

job of lll.3king up indivldual time tables for tho current t~rm. !hey present 

tl'H? problem tit a staff meeting t1nd ask which te:ichers cnn canc~l classes for 

t-wo pedods to allow Dtudents to complete this. 

-------Strongly ngree Agree Neutral f-aelJ.ng Disagree Strongly disagree 

Your • comment: 
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2. 

2. A to l'l cher i s considering teoching a unit en "The World of \,iork"o The 

counsollor, hearing about this, tells th~ t eacher thst he would like to he lp 

develop the unit and act as a consultant &nd rcsou~ce person. 

Str ongl y agree Agree Neutral feeling Disagreo Strongly disa gr ee 

Your comment: 

3. Universities, colleges, technical in9titutes, etc. ofte n invite counsel• 

lors aoo/or teachers to ~eprcsent their schools at gathQrings at which the 

work of the institution ls described and discussed. School policy is that 

one staff member may be released to attend. 

The counsellor, having no scheduled classes, accepts. 

Strongly agree Agroe Neutral feeling Disagree Strongly di sagr ee 

Your comment: 

4. A student complains to th~ counsellor that a t ench2r has a g?udge against 

him, even to the point of falling him unfairly. The counsellor helps the stu-
I 

dent prepare to d1zcuss this with the teacher. 

Strongly ngree Agriee Neutral feeling D1s:igree Strongly dlsagr~e 

Your co~ant: 



90 
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5. A coum;;c llor conniders it nocessat<y to have an crr..orr;ency T:1oe ting of a 

certain student's t oachnrs. Ht! notifi es the ter,chers concerned that thero 

will be~ cns e conference at the end of that school day. 

Strongly agree 

Your comment: 

Agree Neutral feeling Disagree Strongly disagree 

6. Supervi sing duti es•• hall, lunchroom, nnd extraacurricular activities 0 -

arc being assigned to all staff members except administrators (principal and -. 
vice-principals). 

The counsellor, on the grounds that much of his work with students can 

be <lone in their free time, asks to be excused. 

Strongly agree Agree Neutral feeling Disagree Strongly disagree 

Your comment: 

7. In repeated counselling sessions, the counsellor ar~ several 5tudents ex­

plore various alternatives to the problem of a teacher whose methods and disci­

pline are a cause for complaint. The counsellor decides to acquaint the prln• 

cipal with tho problem. 

Strongl y agree 

Your comment: 

Agree Neutral feeling Disagree Strongly disagree 

( r- {) 



(l., /, tea cher cot:iplal.ncd to the! cour:sc1 l or t.hc'lt tvo r:iany stud E:nts t oking 

fo:r cs tebl t s hing definite entr·y requh:cments. 

The counsellor told th~ t e .:lcher he w'o,1l<l work ui th the teacher in 

developing tabl es that would s how t.tudents their chanc<1:3 for success in the 

co1.1r.sG , but re~intled the t eache:c thllt the final d ec!s lon for course enroll.-. 

ment I."est:ed with the students a nd their pnrents& 

-~--_:;s,o,=• ----
Strongly ngree Agree Nautra! fe13lins D i!.egrec- Strongly dl cagr ee 

Your comment: 

9. Because the counsellor tf1lt cech student ehould proYide for his cumu1a-

tive record a compreh~nsive ,:da tn sheot0 covering su~h lten:s Eis his hobbies, 

worlt experience, rmd extro-.,curricular activities~ she discussed with one of 

the U"<'pr:: rtr.:ent~; of the school tho possibility of including thi s in th-air ,Jc:tk o 

S't:rong 1 y e1greo Agreo Neutral feeling Strongly di s~gr~a 

Your ccmr::2nt: 

( F 11 
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U)6 A t euc:hcr on t·e(en•;.ng a stu1::int t o th2 cou n,.;c l!or !iv...1 k cs a po i nt o f 

A we:0k lnter , whe n t he t 0.ach0.r a s !<S the com,sellor wha t i s going on 

,d th the s t gJ ent~ the counsellor tull s hi m tha t ev8ry t hing i s confi dential . 

lHW tba t h -3 wi 11 d i s cus s it,pU. cs t:ions j_ nter. 

S t r ongly llg:rce Agree Disag,:00 Str ongly disa gree 

Yout" comment: 

lle Custom.'.lrily students wishing counseHing~ come to the guidance off:ice 

during study halls or f ree pcriodn~ Be cause s oma students have no study haU.s 

or free periods, the counsellor uses a form on which teachers can imlicnte 

their willingness to release stu<lento from clmrn, having beon tole'.!. whether o;: 

not th9 ne'-'d is ut·gent. 

S tx.-ongly a g i·Ge Agree Ne utral fe e ling Disagr~e Strongly dis3gree 

Your comment: 

120 Teachers are not pe rmitted to smoke, oi· have coffee or soft drinks in 

their rooms at any ti moe The counsellor considers his office to be included 

in this regulation. 

------Strongly ngt·ee Agree Neut::ral feeling Dis.1groe Strongly disngree 

Your comn~nt: 

( F l J 
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Part B 

Instructions 

In this par t of the sur vey there D.ro t~o qu~stions, 13 

and 14, on how school staffs con clarify the roles of 

teocher and counselloro 

We a lso want to get your reaction to the idea of having 

n ~pervisor of Per aonne l who would work in a number of 

schools and be available to both counsellors tind t eachers 

for help with professional nnd/or personal proble~s. 

In 13 please respond ns you did before. 

In 14, 15, and 16, pleeso put check marks ln the boxes in 

front of tha answers you choose. 

13. To clarify both teacher ar...i counsellor aim~, it uould be helpful for 

stnff members to discuss situa tions like the ones describoo above in part 

of this survey. 

60 

Strongly agr e~ Asree Neutr1;1l feeling Di sagree Strongly disagree 

Your comments: 

14. Whom do you see ns more responsible for asking for such discussion? 

D Counsellors 

D Principals 

Q Other staff r.iembers 

I \ Departmant heads 

t=~r Other (please speci fy) 



i.So If yc,u hn<l n c o:nplcx pr ofess iona l p1~ob!o r:1 9 e.g. of tenching ma thods 9 

or of dlsclpllno, with whom would you prefer to d iscuss it? 

17 Th ~ pdnc1pal 

r=1 A stoff 1r.ember other than the principal or counsellor 

( I The department heed 

l=-=:J A counsellor on your staf f 

O A personnel supervisor 

l-=:J Other (Please specify) 

160 If you had a co~plex 1>9rsonal problem, with whom would you prefer to 

discuss it? 

O Tha principal 

LJ A counsellor o~ yo~r staff 

( ) A personnel sup?.rvisor 

£ j A departrnant head 

D ', J . f:d0r.-0 on the stnff. 

Qother (Please .specify) 

Thank you for ·taking part in this survey. 
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r; {!:-; 1 ~-: i '.) 11,f" ~ .... ...... •- ·':1111 - __ . - ___ .., __ ---•- •:., _ .......... __ ...... ~.-;• ..... ~ ..... . ..,.. ..... .... ~ . .,~---- , ... 

1 ~·: ;;~ ~·,c : .... ; C ~>!Jr'-~ :.'., _._ 101: 'j i.:'t ! :t 1 ~ l ~- r::,; ; 
C: ou )°'..,:.;; r:: ). f. or ri ~·~;j \ "' ~-= ~·tit ~,<; ; 
PJ:-'irtcip,·,l; Vic ~:: ~p:- i., ·1c ip~l(: 

Eel('.f,7 ,,re et.3mpk:l'.:l of s!t:u<'.l tions th.1t r:i :ight occu1· in 
;;ny r.;~boolo 

You ore ~sked whether you ogree or dl6agreo with the 
counsatior ts action in ooch incidont .. 

l?Ll~ASE CHECK om: P..ESPot-IS!~-~ St:1~on,:;1y c,grnn; Atr~c::; 
N~utsnl foe:Hng; oTsZgt'G'.!<:l; Str-e,ngly di.sl'lgt:·ce;i 

Sitt~•:: tt-: r1 action de3cdbcJ i i:: n:razmt to be typicnl And 
may l n no cnse ba tho JCe~l c~.:}" you irlaY wish to ttsg th!;: 
space follo~lng each ~ue5tiory to urlto uha t to you woald 
bo tho .S'l-:! lmndHng err. t:h:: !:iH:ufll:ion.. 'rlc-i ;.;c lcor;;'al your 
C•.)rrJne nt~~ o 

be free to com?l~te thiso 
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~~ .... /0.L------- or -.-.,..,. .. ~--,~-~....- -----~- ~ --,----s t:1·cr!.6 t. y f!gi:ce: !~ C:U\:l'.'£'!1 fo01ing Di SHf~ree SC~Q?~l y disagree 

Your corruuento: 



?.o A t ~.::chcz· ,.s consi<leri11g tench i ng a u nit on 11The World of \~orl~'o Tho 

S t .:ong 1. y cgree Agree Neu t r al fo0 ling Di s agre~ Stro ng l y di s ~gree 

Your cou-.:nent: 

3. Uni ver sities , colleges, t C!chnical institutos, etc. of t ~n inv i te coun­

se l l or s and/or t eachers to r epresent the ir schools a t gatherrngs b t which 

th~ wor.k of the institution is described and discussed. School policy is 

that~ stoff member mAY be ~eleased to attend. 

The principa l, counsellor, and de pa rtment most invoived decide who th!s 

s hall ba. 

Strongl y a gree Agree Ne utra l feeB ng Di .segr ce Str ongl y d iso ~~ee 

Your comment: 

4 . A student complolns to the cotmss llor tha t & t eacher hos a grudge s gainst 

hi m, even to the point of failing him unfa irly. The coun.s~llor tells the stu­

de nt he will discuss thi s with the t eacher. 

Agree Neutra l f eeli ng Disagree Stro113ly disagree 

Your comme nt : 



97 
3. 

5o A counsellor cons idArB It UHC8SGary to have a n eNcrgency mee t i ng of a 

fo r the end o f t h.<i t !'.;Cbool d ay o 

-Agrc;e NG:utra1. fooli ng S trongly dlsngr-0,a 

6c Supervistng c'luties .... ha ll, lunchroom, and extra ... e:urrlc:ular activities •• 

vteo~principnls)o 

Tho counse llor, on tha g4ounjs that his uork is partly administrative~ 

asks to be excused. 

Str ongly ~gree Neutl'sl f e() J.ing Strongl y dis t.:gr.ee 

7 ,. In repea t ed counsolHn3 ~essions , the ctmrnrnllor and sever.nl students 

exp loi"a variouG altc:::-nntives to the problem of a t ~acher whose rr:ethods and 

' di sc ipli ne nre a cause fo~ complaint. The students decide to acquaint the 

pr inc ip~l vlth the problem. 

-~-·------ --- ----·--•-•---St1·or.gly o.gree Agrt::e Noutrnl foeling Di r. ,itr(;!e S trongly clisag_ree 

Your comment : 
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8.. A t c,,1cher complained to th~ counsellor that too m.'.!n~· student.!. tnkine 

her course vere not cap~blo of passing it. She said that there ~as a need 

for es tabli s hing d~finlte entry requirementso 

The counsellor reminded the teach~r that th~ fiPEl decision for course 

enrollment rest~ with the stucicnts and their parents, but !>aid he uould 

vork '11th the teacher in making tables that would show the students their 

chances fo~ success in the courseo He uuggGs ted that th~sa tnbles could 

Also be us ed if the department involvfffi decided to discuss ner~ entry require .. 

ments. 

Strongly agree 

Your connnent: 

Agree Neutral feeling Disagree Strongly disagree 

9. Because the counsellor felt ~each studont should provide for his cumula-

tive record card a comprehensive ''.data sheet" covering such items ns his 

l.)obbies, work experience, and extra-curricular activities, she asked the 

teachers of one deportment to sea that this was don2. 

Strongly agree Agree Neutral feeling Dissgree Strongly disagree 
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10 .. A teac hor on referr i ng a stude nt to the c ounsell o:..· makes a pol nt: of 

-

t e lli ng t he cou nr,o llor thn t the !';tudcnt lws been noti ceabl y upsr: t for t ho 

last week a~~ not do i ng ve ll in h i s c lass. 

A »'ee k l oter , the counsellor r eports t o the t e.1 cher tha t he is seeing 

the student and wou ld li ke to di s cuss l I:lpHcations with the teach~r , QS far 

as confidont i a l i ty per~its . 

Strong l y agree 

Your comment: 

Agree Disagree Strongly di sagree 

11. cus tomarily, students wishing counse lling corr,e to the gu i dance office 

during s tudy halls or . free periods. Because some students have no sti;dy ha lls 

or free periods, the counsellors feel free to call these student s from regular 

classes. 

Strong ly agree Agree Neutral feeli ng Disagre.a Strongl y disagree 

Your co:r:ment: 

120 Teachers s re r.ot pe r mit t ed to smoke, or hnve coffee or s oft dr ln~s in 

the ir r ooms at eny ti me . The counsellor does not consider hi s of fice to be 

qo res tricted. 

Strongly a gTee Agr ee Neutral f oeling Disagree Strongly dis agree 

Ycur comt1er.t: 



Par t B . 

Ins tructions 

In this par t of the survey there .sro two questions~ 13 

snd 14, on how school stbffs can clar ify the roles of 

teacher and couns~llor. 

We al s o want to ge t your reaction to the idea of having 

a .su.E'~rviso:r of Porsonnel \1ho would work in a number of 

schools and be available to both counsellors and t eachers 

for he lp with professional anrl./or personal problems. 

In 13 please respond as you did before. 

In 14, 15, and 16, please put check marks in the boxes in 

front of the answers you choose. 
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13. To clarify both teacher and counsellor aim~, it would be helpful for 

stl'lff members to discuss sH:ullt:lons like the ones de.scribed above in part 

of this survey .. 

... ~---·-----Strongly agre~ Agree Neutr al feeling Disagree Strongly dis~ gree 

Your comments: 

14., Whom do you see as more responsible for asking for such discussion? 

D Counsellors 

D Principals 

D Other st&ff members 

L I Departrnant head.s 

t=:J" Other (please specify) 



o r () t di ~c l.pXine , with whom ,iould you prefer to dirtcuss it? 

r7 The pri nclpnl 
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1=1 A s tn f f l'!'r~mber other than the principal ox counsellor 

(-1 Tho dep,1rt~ent he ad 

1=1 A counsellor on your staff 

O A personnel supervisor 

D Other (Please specify) 

16. If you had a co~~lex p0rsonal p~oblem, with vhom would you prefer to 

discuss it? 

O Tha principal 

{ - t A counsellor on you!' staff 

\ } A per !lonnel sup~rvlsor 

0 A depnrtm~mt head 

DA fr iend on the s tnff 

Qother (Please specify) 

Th~nk you for taking part in this survoy. 

7 .. 
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Validation - Counsellor Activity 

Instructions to Judges 

Judges were told that the first twelve items of the 

survey were designed to test teacher reaction to counsel­

lor activity in three areas -- administrative role of the 

counsellor, counsellor as threat to the teacher, and special 

privileges for t he counsellor. They were then asked to rate 

the activities of Forms I and II as more and less favourable 

to teachers. They were given their choice of rating Form I 

i terns, 11 acceptable, unacceptable, 11 and then Form II in the 

same manner, or of comparing the forms. (The former method 

would be similar to the way teachers were being asked to 

evaluate the activities.) They chose to use the latter. 

When the decisions were not unanimous, the reasons for 

their choices were discussed with the judge s, the opinion 

of the writer was taken into consideration, and the comments 

of tea chers on the pilot study r e f erred to. The s e consider ­

ations led to the final decision as to whether Form I showed 

the more acceptable activity(+) or less acceptable activity 

( -) . 
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Validation - Counsellor Activities 

Judges ' Decision Writer's Decision Test for 
on Form I on Form I Form I 

Item 1 + + - + + 

Item 2 - - -
Item 3 - - -
Item 4 - - + + + 

Item 5 - - -
Item 6 + + + + + 

Item 7 + + + + 

Item 8 - - -
Item 9 + + + + + 

Item 10 - - -
Item 11 + + - + + 

Item 12 + + + 

Note- , + was the rating when Form I was judged more 
acceptable, - when Form I was judged less acceptable. 
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Dear Mr. 

Letter to Pr i ncipals 

Victoria, B.C. 
April 28, 1972• 

Enclosed is a copy of a questionnaire on te a cher­
counsellor relations. 

I hope to do a thesis on this topic as part of my 
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M.A. work at the University of Victoria. It's a topic of 
personal interest, since I've been a teacher or counsellor 
in Nova Scotia schools for a good many years. In addition, 
I'm assured by the Atlantic Institute of Education that 
it's both a timely and an important topic for consideration. 

This is to ask your help in collecting the basic data. 
Could you at your next staff meeting have all staff members 
present complete a questionnaire similar to this? I think 
ten or fifteen minutes would cover the time it would take 
to present it and have it completed. 

Your school is one of four randomly chosen from among 
the junior and/or senior high schools of the province. 

I will phone your school on between 9:00 a.m. 
and 10:00 a.m. to find whether you can take part in this 
study. As I'll be calling station-to-station could you 
leave word with your secretary as to your decision? I will 
hope to speak to you personally if you are free at that 
time. 

Sincerely yours, 

(Miss) Bessie Dalrymple 
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Values and Significance of Kilmogorov-Smirnov "D" (N=541 

Item 
No. 

1 

2 

3 

4 

5 

6 

7 

8 

9 

10 

11 

12 

Predicted 
Direction 

of D 

+ 

+ 

+ 

+ 

+ 

+ 

+ 

Note - *E < .05 
-i:--i:- u < . 001 

Observed Chi-square 
D Approximation 

+ .074 .296 

- .296 4.7L~1 

- .087 o.4oo 

- .074 0.296 

- .333 6. ooo-i:-

+ .185 1.852(a) 

- .141 1.028 

- .385 7. 692➔~ 

+ .347 6 .127* 

- .694 25-498** 

+ . 291 4.474 

+ .481 12. 51~ 

(a)on item 6, N=71, difference approached significance 
at the .05 level. On all other items (see Table 4) results 
with N of 71 and N of 54 were similar. 
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