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Abstract 

Supervisor Dr. R. Vance Peavy 

The purpose of this study was to form a description of 

the characteristics, motivations, and reported problems of 

women enroled in Office Careers programmes, in order to 

provide a preliminary data base for appropriate counselling 

of students No local or specific information was available 

on Office Careers women, and there was reason to believe that 

the data on United States' academic women students might not 

generalize to this group. A group of eighty women students, 

drawn from two colleges in the lower mainland of British 

Columbia, was given a questionnaire derived from Astin (1976). 

Responses were divided into subgroups of mature and youthful 

students, and subJected to chi square analysis. In addition, 

the results of Astin's study of Continuing Education for 

Women students were used as an empirical reference point for 

the presentation of the survey responses of the total group 

and mature subgroup of Office Careers students. 

The results of the study suggest that the surveyed women 

in college Office Careers programmes are part of a nontraditional 

group. These women have low incomes, little education or 

employment experience, and a relatively non-risking life-

style. Their resources, both emotionally and financially, 

are under strain to meet the demands of the student role. 

The Office Careers wo~en attend college in order to qualify 
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for employment, yet report little affinity with or interest 

in their training area. Although they value a career as 

part of their own self-fulfilment, their priorities and 

goals are diffuse or in flux. The mature women of this 

group are particularly overloaded and under-supported, and 

often are the single parents of relatively young families. 

While they are highly concerned about finding employwent, 

the mature women also seek to develop personally through 

their return to education. 

There were more similarities than differences between 

the mature and youthful Office Careers students, there 

appeared to be many large differences between the Continuing 

Education for Women sample and this Office Careers group. 

Implications for counsellors working with mature women, 

career students, and lower socioeconomic status women were 

drawn, together with recommendations that further study of 

these populations be made. 

Examiners 
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CHAPTER 1 

Introduction 

Mature women re-entering the educational syst~ need 

greater and more appropriate counselling support than they 

are currently receiving. The B.C. college system, with its 

open door policy, special mature entry, low tuition fees, 

and diverse programming, has dispensed with many of the 

institutional barriers that normally face mature women 

students. It has done less to help with the personal and 

situational readJustments needed for successful re-entry. 

Although upgrading, vocational, and career programmes have 

led to the attraction of large numbers of mature women 

college students, most counselling departments are still 

heavily focused on the recruitment and advisement of recent 

high school graduates (Brandenberg, 1974) and on brief 

academic counselling with little attention paid to emotional 

or skills readiness. 

The normal vocational counselling and advising pro­

cedures are patently inadequate to offset mature women 

students' uncertainty of goals, low self-confidence, and 

lack of study skills. Most of these students have few ideas 

about their career options, and they tend to choose 

relatively short term job-oriented programmes in which to 

enrol. Once at college, they frequently have difficulty 

settling into their training programmes and must cope with 
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time and energy wasting problems that could be remedied with 

appropriate counselling intervention (Brooks, 1976). 

Counselling efforts with individual mature women and 

class-sized workshops for career programmes led mature 

students in one Office Careers programme to request a formal 

re-entry course to aid the transition from homemaker to 

student-trainee. 

However, no locally developed or appropriate model was 

available. Further, even the counselling approaches used 

with these students were based on a set of assumptions of 

needs and characteristics drawn from an entirely different 

group of people. Ironically the counsellor most interested 

in these women's special needs would be the most prone to 

being misled by the readings and theories based on an 

inappropriate data base. 

Most of the literature on women's educational and 

counselling needs that counsellors would tend to use is 

American, and examines affluent women aiming for university 

degrees (Astin, 1976). Those studies which include minority 

or poor women tend to focus on urban ethnic groups not found 

in most B.C. colleges (Gray, 1975). In contrast to the sub­

jects of this readily available literature, and as a direct 

result of the uniquely characteristic 'melding' of vocational, 

career, and academic programmes in B.C. colleges, the B.C. 

women usually aim for rapid job entry within four months to 

a year, rather than embarking on a four or more year academic 

degree programme (Faris, 1976). The typical woman enterin~ 



3 

B.C. colleges is likely to be from the rural working classes, 

with little education, and often in urgent need of marketable 

skills because of a recent divorce or separation. 

Counsellors and educators of this group of women have 

little more than their own observations to go on. The 

tendency to use American research results and American 

counselling responses to deal with the apparently different 

goals and life situations of B.C. mature women students in 

Office Careers programmes is tempting in view of the lack 

of local data. Properly, the American answers can not be 

evaluated until more is known about B.C. women, sorting out 

the useful from the inappropriate will require specific 

description of the needs and characteristics of local women. 

The purpose of this study is to add to the available 

data on B.C. Office Careers students by providing a pre­

liminary description of the characteristics of this group, 

along the dimensions of background data, motivations, and 

barriers experienced in the completion of the training. 

The characteristics will be investigated in two forms as 

an examination of the surveyed group using a study of 

American Continuing Education for Women students as an 

empirical reference point, and as a comparison between the 

mature and youthful subgroups within the Office Careers 

population of this study. 



CHAPTER 2 

Review of the Literature 

A great deal of literature and research have been 

generated during the past decade on the topic of women in 

higher education. Most of the focus has been on the adult 

woman who returns to classes after an interruption due to 

obligations of work, family, or both While most available 

studies are done by American researchers, both they and the 

Canadian researchers have tended to restrict thems elves to 

the academically oriented student, or to the transition 

period preceeding academic re-entry. A considerably smaller 

but growing body of literature examines the characteristics 

of vocational or working class students. 

Since this study is based largely on the work done by 

Astin (1976) the review of the literature will cover Astin's 

research study in detail Also examined will be relevant 

major studies on the characteristics of mature women in 

academic and nonacademic training, and the characteristics 

of younger women students. Mention will be made of studies 

including mature men students as a comparison group to the 

women. 

Background Characteristics 

Much of what is known about women students still pre-

sents a distinctly middle class picture, despite a slowly 

increasing shift toward lower s ocioeconomic status women 
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attending college and university (Young, B., 1977 ) Although most 

programmes for women, and most general enrolment populations, 

contain students from a wide range of age, ethnic and socio­

economic backgrounds, the average demographic descriptions 

of mature women attending post-secondary institutions are 

surprisingl y standard. The average adult woman student at 

the college or university level is thirty-five years old, 

has two children, and is married to a husband whose education 

and income are well above average and who is supportive of 

her career plans She has had some previous college 

experience, achieved good marks, and has probably chosen a 

relatively conventional career as her goal (Fredrickson, 

1975, Lantz, 1970, Lyon, 1976, Markus, 1973). 

Richards (1977) identified three types of returning 

women single parent women in their 20's and 30's who were 

practical, confident, and purposive, married women in 

their 20's and 30's, with children at home, seeking career 

or personal fulfillment, but lacking confidence, and married 

women in their 30's and 40's whose children were almost grown, 

who wanted help with direction and skill redevelopment 

Rossi and Calderwood (1973) noted that recent patterns at 

the University of Michigan's Center for Continuing Education 

for Women showed younger, poorer women becoming more visible 

on campus The average user of the Center was more likely 

to be single or divorced than were her predecessors of a 

decade before, she was, however, just as traditional in 

her career choices 



Although the mature women students were embarking on a 

'nontraditional' venture by even considering schooling and 

employment, most of them had a rather traditional life­

style Most of the women studied felt positive about their 

role as housewife and mother (Lyon, 1976). The great 

majority chose careers and study areas considered 'female' 

rather than the more neutral or male-dominated disciplines 

(Ladan & Crooks, 1975). Baruck (1972), LeFevre (1972) and 

Veres (1974) found that other factors that seemed to dis­

criminate the returning students from nonstudent women were 

their higher self-esteem, and a higher likelihood of their 

having had a working mother while they were growing up 

Motivations 

6 

The motivations of returning adults generally fall under 

the headings of psychological and economic, with considerable 

overlap between the two (Lenz & Shaevitz, 1977). 

The widespread expectation that women do not need to 

derive their identity other than through intimacy with a man 

(Erikson, 1963), has led to many women reaching middle adult­

hood with the adolescent task of identity formation incom­

plete (Lopata, 1971, U.B.C. Women's Research Collective, 

1974, Westervelt, 1969). Eckard (1977 ) translated the con­

cerns of the mature college students in her study as corFes­

ponding to developmental tasks normally associated with 

adolescence, or as unique to the new educational experience 

of the women. Middle class women in particular tend to 

turn to the educational system to help resolve identity and 



integrity crises in their lives, and are more likely than 

working class women t o be motivated to seek out the 

opportunities and information available to meet their 

particular needs (Eckstrom, 1972, Letchworth, 1970). 

7 

The growth motivations of all classes of women are 

inhibited by an upbringing which discourages the development 

of independence and ambition, and which encourages self­

definition in terms of relationships rather than achieve­

ment (Bardwick, 1971, Leonard, 1978, Maccoby, 1963). 

Horner (1970) highlighted the social view of femininity and 

competitive achievement as being mutually exclusive, and 

pointed to the fear of success that results in bright women 

being unable to reconcile their sexual identity with their 

intellectual potential. 

Ladan and Crooks (1975) studied women at the University 

of Calgary who had returned to complete their education. 

Initial mo t ivation was strongly based on a search for self­

fulfillment and identity, although by the second year many 

of the women were becoming more conscious of their career 

ambitions and had begun to initiate lifestyle changes that 

might indicate a new sense of identity had been achieved. 

The average life sequence of women still follows the 

succession of public school, s hort-term job, marriage, 

motherhood, gradual return to part-time or volunteer work, 

with possible retraining before resumption of fulltime work 

(Bardwick, 1971, Komarovsky, 1 97 3 ) This typi cally broken 

pattern has produced many wome n wi t h characteristics and 
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needs markedly different from those described by the 

classical adult development theories, such as Erikson's 

(1963), and different from the model to which higher 

education still gears its delivery of services to the public 

(Astin & Myint, 1971, Howe, F , 1975) 

Neugarten (1968) wrote about a social time clock to 

complement the usual concept of biological time clocks as 

the pacemakers of psychological change. In the lives of 

mature women cues are drawn heavily from the timing of events 

within the family, as opposed to adult men's cues which come 

from the work setting These women are typically moving from 

an affiliative to an independent lifestyle (Brim, 1976, 

Lowenthal, 1973). The achievement motive that young women 

often submerge during childbearing years begins to reassert 

itself in middle age, although recent trends indicate a 

slowing down rather than a suspension of non-familial 

ambitions (Astin, 1976, Baruch, 1967) The necessity of 

choosing either the family role or the work role is becoming 

less exclusive as society allows more blending of male and 

female roles, although the resulting conflicts are a very 

active part of the mature women students' campus experience 

(Glogowski & Lanning, 1976, Voelz, 1974) 

Another aspect of the psychological motivation to 

return to education is the desire to keep up with the rapid 

change and growing complexity of contemporary life (Lenz & 

Shaevitz, 1977) . Upgrading one's information and knowledge 

in order to counteract stagnation and to keep up with 
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children and peers particularly affects women who may have 

been isolated and dependent within the home for a number of 

years (Self, 1969). Lyon (1976), studying the elite Sarah 

Lawrence Continuing Education for Women programme, found the 

vast majority of those students to be motivated by the 

desire for intellectual stimulation and the desire for a 

degree (71% each), slightly fewer by the search for 

direction and identity, the wish to escape boredom, and the 

'empty nest syndrome', and only a small group by the need 

for career credentials or financial self-support Durcholz 

and O'Connor (1973) found that equal numbers of their mature 

college subjects wanted personal growth and education (60%), 

with 35% interested primarily in employment Again, 

education is more often the choice method of change for 

middle class women, who are likely to be more 'learning 

oriented' than their working class peers (Lenz & Shaevitz, 

1977, Husbands, 1972). Wolfson (1976) stated that the 

housewives and office workers in his study tended to have 

poorer scholastic records and a markedly lower interest in 

academic matters than women with school re-entry ambitions. 

Cognitive measures were all more clearly linked for females 

than for males, to parental social class (Kagan, 1971), and 

in fact, Mushkin (1972) found that the higher the per 

capita income of her neighborhood, the more psychological 

and practical access to education a woman was likely to 

have 

The urge for change, and education as an expression of 
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that change, can come through sudden crises as well as the 

more leisurely processes of growth (O'Neill & O'Neill, 1974) 

Durcholz and O'Connor (1973 ) described almost a auarter of 

their sample as responding to an external crisis such as 

marriage breakdown or financial pressure. In a well known 

study of the work values of women, Eyde (1962) mentioned the 

concept of 'emergency vocations', loosely conceived job 

options that women resort to in case the traditional patterns 

and promises fail. These plans are rarely thought through 

by the young women, and rarely updated or improved as the 

years pass, with the result that many middle-aged divorcees 

and widows have few ideas about career options or familiarity 

with their own abilities and interests beyond the limited 

fantasies of their youth (Hansen, 1974, Lewis, 1965, 

Zytowski, 1969). 

The psychological motivations for educational re-entry 

have been strengthened during the past decade by a growing 

appreciation for such concepts as human potential and self­

actualization, and by emphasis on civil and equal rights. 

The women's movement has encouraged women to examine their 

own needs and priorities, and to engage in lifeplanning 

beyond the limits of the home In addition, societal changes 

such as the increase of divorce rates, rising standards or 

living, and loosening of sex-role stereotypes have led many 

more women to consider education as an option (Williams, 

1977) 

For many women, the attrac t ion of education lies in 
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the pragmatic need to improve their financial situation 

Recently divorced women, older women facing widowhood or 

retired penury, single mothers, wives whose husbands' 

salaries no longer keep up with the bills, women who want 

to better themselves socially and economically, women 

needing to upgrade job credentials--all are likely to stress 

economic as well as personal motivations for their education 

(Lenz & Shaevitz, 1977, Seear, 1971) Indeed, women have 

been entering the labour market in ever-increasing numbers 

(Labour Canada, 1977) Over 45% of all B.C. women over the 

age of 15 are in the labour force, representing 36.7% of all 

workers. Married women, most of them working fulltime, con­

stitute 59.6% of the female labour force and represent 41.6% 

of all married women, an increase of almost 17% in 10 years. 

More than a third of these women are working in the clerical 

occupations, including almost 50% of women who have completed 

high school, and almost 15% of those with a university degree 

(Cockburn, 1967, Howe, L.K., 1977). Those women who seek 

other occupations generally choose from a small range of 

options, with the result that 80% of working women are to be 

found in only five maJor occupational groups (Labour Canada, 

1977, Shack, 1977). Women receive lower salaries even for 

comparable work, men are paid from 54% to 114% more than 

their female coworkers, reaching$15,30~ to women's yearly 

$9,479 (Grenby, 1978, Kreps, 1971, Labour Canada, 1977). 

Women who wish to work and who need to work are left 



with no option but to increase their educational qualifi­

cations, in the hope that their income will be sufficient 
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for their needs (Howe, L K., 1977 ) . Ironically, lack of money 

is a reason frequently given by women for nonparticipation 

in adult education (Carp, Peterson & Roelfs, 1974, 

Johnstone & Rivera, 1965). 

Glogowski and Lanning (1976) stated that mature women 

attached more importance to economic work values than did 

younger women students Frederickson (1975) studied 

University of British Columbia graduate students whose 

motivations were to upgrade their economic status (44%), to 

facilitate personal development (37%), and to acquire more 

education (12%). Rossi and Calderwood (1973) noted that 

users of the University of Michigan CEW programme were 

becoming increasingly interested in training for jobs, and 

were more in need of financial assistance than students of 

a decade ago. The undergraduates studied by Durcholz and 

O'Connor (1973) had a strong desire for both employment (35%) 

and achievement or education (30%), with almost 65% having 

definite career goals in mind. Three quarters of the group 

planned to work after graduation. Not only are these women 

redefining themselves in terms of new roles and experiences, 

they also typify the adult learner in being conscious of 

their reasons for learning and in understanding the benefits 

of education (Knox, 1977). 

Barriers 

The barriers and problems encountered by mature women 
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students in tne post-secondary educational system have been 

studied extensively (Cook, 1976, Erickson, 1970, Furniss & 

Graham, 1974, Willis, 1977b). Evidence from researchers 

such as Kelman and Staley (1975), Ladan and Crooks (1975, 

1976) and Perrone, Wolleat, Lee and Davis (1977), points to 

a distinct range of problems unique to this group and absent 

or less troublesome for younger women or for male students. 

Ekstrom (1972) created a systematic three-part category 

that is useful to consider when examining the various specific 

studies on barriers· 

1 institutional barriers 

a. admissions restrictions and quotas 

b. financial aid guidelines and omissions 

c regulations governing course patterns 

d. curriculum planning and student 

personnel services 

e faculty and staff attitudes and behaviors 

2 situational barriers 

a. sociological factors 

b family characteristics and responsibilities 

c financial obstacles, real and perceived 

d. residential factors 

e personal factors of preparation or influence 

3. dispositional barriers 

a. attitudes about role appropriateness 

b motivational levels and inhioitions 

c stereotypic personality traits 
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As Eckstrom's work was the preliminary to a large sur­

vey of institutional problems, the third category received 

less careful analysis. However, many other studies focus 

heavily on both situational and dispositional barriers 

Janet Willis (1977a) recent l y completed a cross-Canada 

survey of institutions offering educational programmes for 

women that included all the colleges, most of the universi­

ties and YM/YWCA's, and selected women's centres and groups. 

Her opening words, 'nothing has changed' (p.l), refer to the 

fact that despite a great proliferation of programmes geared 

to women, there has been 'virtually no change in the pro­

vision of the education services necessary in order for a 

woman to access learning in the first place' (p 1). The 

educators that Willis surveyed indicated that the maJor bar­

rier interfering with a woman's opportunity to learn was her 

own self-concept (Willis, 1977b). The women typically felt 

they could not learn, and that they had no right to use 

available time or income on their own learning Few insti­

tutions offered facilities or services to help with the 

re-entry process. Available courses were often at inconvenient 

times and places, with child care remaining a major obstacle, 

particularly with part-time students and single parents. Lack 

of income, whether real or perceived, put many of the courses 

out of reach, especially those Cont inuing Education offerings 

planned on a cost-recovery basis. There was no Canadian 

equivalent to such programmes as 'CLEP' (Ford Foundation, 

1976), or a truly flexible sys t em of open education for 
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non-traditional students. Most women's courses were 'frills' 

that did not address themselves to the women's needs for re­

training of self-concept and job skills. Those courses that 

were job orierted tended to be in the traditional low-paying, 

sex-stereotyped career areas such as office training. Willis 

joined Shack (1977) and Young, F.A. (1974) in singling out the 

largest barrier or rather, gap, within the Canadian educat­

ional system as inadequate career counselling. 

Self (1969) described the women taking part in his 

college programmes as committed to maintaining their marital 

and maternal relationships Most of them were middle-class, 

'normal in emotional adJustment', and looking for something 

meaningful to pursue. Self outlined three group character­

istics that interfered with an easy transition into college 

life. The most common trait was the women's lack of con­

fidence in their own abilities, maintained by lack of feed­

back concerning their real abilities, lack of external 

criteria for evaluating themselves, and little or no chance 

to utilize intellectual, academic, or employment skills for 

a decade or more. The second psycho-social trait was 

depression. Self described its presence as chronic physical 

complaints, inability to mobilize energy, waning interest in 

activities or friends, lack of zest for living, and a 

general reluctance to fully participate in the world outside 

the cloistered home The angers normally generated by loss 

of youth and lack of intimacy were directed inward as 

feelings of worthlessness, inadequacy and loss of joy 
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The third t rait was an identity crisis brought on by the 

suppression of personal needs and longterm goals in service 

of the goals of other people These women were directionless, 

had difficulty relating openly, a nd carried a pervasive sense 

of loneliness and isolation. Adjustment to academic study 

was inhibited by these unresolved conflicts. Dealing with 

the issues from within a group of women with similar 

characteristics, as occured in Self's programme, was a 

supportive and effective technique in promoting educational 

readiness 

Counsellors at the Western Michigan University (Manis & 

Mochizuki, 1972) found that the women seeking re-entry pro­

grammes were uncertain of their abilities and options, and 

that they had to overcome feelings of role conflict, low 

self-worth, dependency, and goallessness Most were 

reluctant or uncertain about taking up their previous 

occupations, but had few ideas about career options beyond 

the usual range of teaching, nursing, secretarial, sales, 

and social work positions. Ladan and Crooks (1975) found 

that Calgary women experienced very low confidence during 

their first semester at universit y , and that as the success­

ful completion of their work led to added confidence and 

enjoyment, the women tended to become more adventurous in 

both their career planning and their life-style 

Lenz and Shaevitz (1977 ) descr ibed the realities of 

re-entry in a handbook for mature students. They addressed 

the myths that inhibit partic ipation the concept of adult-
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hood as a static period full of regret and failing powers, 

the fears that adults are incapable of learning or growth, 

assumptions that memory, knowledge and reasoning ability 

have eroded away, preoccupation with menopause and disease 

as a norm of aging O'Neill and O'Neill (1974) referred to 

these attitudes as 'the maturity myth' that lulled adults 

into a static and deadening set of external goals, rather 

than challenging the individual through lifelong learning 

and growth. Once the adult woman has overcome these myths 

and enrolled at school, she faces another set of common 

'traps and traumas', particularly an anxiety arising from 

her sense of insecurity and inadequacy in this new environ­

ment (Bern & Bern, 1971, Lenz & Shaevitz, 1977). Women who 

have been full-time homemakers often do not allow themselves 

a period of transition to relearn study skills and gain con­

fidence before embarking on their career programmes 

Feeling out of phase and out of place, fearing the competition 

of younger students, and coping both with unpleasant memories 

of past schooling and unrealistic expectations of personal 

achievement, mature students are easily discouraged during 

the initial weeks of schooling (Maccoby, 1963) Women are 

especially socialized to feel guilt over role-conflicts, 

and often express this ambivalence by trying to carry too 

many commitments yet being reluctant to ask for the assist­

ance, space, time, or funds that could make the added 

responsibilities manageable (Eckstrom, 1972, Leonard, Tanney, 

Hill & Clancy, 1978). 
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Most women are not readily aware of the institutional 

barriers they face, and they take for granted the construction 

of a 'male university' based on the 'clockwork of male 

careers' (Hochschild, 1975, Rich, 1975). They are often not 

aware that admissions regulations, financial aid, scheduling, 

lack of daycare, and rules about course load are rather 

arbitrary decisions based on tradition and the 'built-in 

adolescent bias' (Johnstone & Rivera, 1965) of male adminis­

trators within the institution rather than on proven standards 

of excellence and appropriateness (Cless, 1969, Elliot & 

Mantz, 1976, Ruslink, 1972). 

The B.C. college system has opened its doors to students 

other than the recently graduated high school student. Some 

of the common institutional barriers have been overcome, 

allowing students from a wide range of educational back­

grounds and with a diversity of educational goals to attend. 

Increased access is provided through special mature entry, 

financial aid programmes, low tuition fees, adult upgrading~ 

part-time study i n university programmes and some career 

programmes, and the availability of job-entry certification 

and apprenticeship programmes. However, many barriers 

remain to prevent women from taking full advantage of their 

educational opportunities, specif ically the lack of re-entry 

assistance, lack of drop-in daycare, inadequac y of career 

counselling, and financial aid fo r mature women being 

largely restricted to traditiona l sex-stereotyped career 

programmes (Willis, 1977b). Many administrators do not 
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distinguish between services and courses attended by women, 

and services and courses designed for women, thus perpetu­

ating the limiting and molding of women students that passes 

for equal opportunity in education (Zimmerman & Trew, Note 1) 

The largest classification of problems reported by 

women are the situational barriers created by lifestyle, 

socioeconomic status, and traditional definitions of 

femininity. Bardwick (1971) wrote of the way in which 

society creates conflicts for women by rewarding occupational 

achievement while inhibiting its development in women's lives 

through lack of appropriate opportunities and support services. 

Frederickson (1975) found that among women students at the 

University of British Columbia problems were significantly 

more intense for those with children, those who had inter­

rupted their education early, and those born outside Canada. 

Financial need was the most important problem for 56%, over­

tiredness and the struggles of combining studies and family 

life an issue for 53%, and adjustment to academic life con­

cerned 46%. Only 12% were aware of spouse opposition, 

although the high levels of fatigue suggest little actual 

help was given. 

Mature women at the University of Calgary (Ladan & 

Crooks, 1975) reported background characteristics that 

strongly resembled those of the average American CEW students 

They reported their worst obstacles as lack of funding, lack 

of childcare facilities, and the need for time bargaining 

between study and family needs. Lack of confidence was 
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often mentioned, as was an extreme dissatisfaction with the 

self. While the attitude of the spouse was often positive 

upon re-entry, there was a significant reduction in 

enthusiasm the longer the mature women remained on campus. 

Ladan and Crooks (1975, 1976) extended their study to include 

both mature men and young women students. The younger women 

were concerned about money, distance and travel, the 

opposition of significant others, specifically peers, and a 

degree of self-dissatisfaction. Mature men students were 

bothered by lack of money and a slight initial lack of 

confidence, with 36% claiming to have no problems at all. 

deWolfe and Lunneborg (1972) reported that mature 

undergraduate students attending the University of 

Washington in 1970-71 also found financing to be a serious 

problem. Two thirds of the women had recently had jobs at 

the 'lower levels' of an organization, while two thirds of 

the men had recently left jobs at the 'higher levels'. 

Although half the men and almost three quarters of 

the women were supported, 60% had financial worries. The 

more affluent women at Sarah Lawrence (Lyon, 1976) found 

home/school conflicts to be their greatest burden (44%), 

followed by guilt about prioritizing available funds for 

their own use. Fatigue and lack of time were major issues, 

while a third mentioned difficulty sorting out personal 

priorities, finding childcare, and readjusting to study 

demands. 

Eckstrom (1972) and Ruslink (1969) considered the lack 
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of adequate financial aid as a withholding of equal access 

for women students, particularly affecting lower socio­

economic class women, women with children, and women needing 

to 'buy' study time from childcare and housework duties 

Waniewicz (1976) conducted personal interviews with 

1541 Ontario residents in a study of the demand for part-time 

learning in Ontario. His investigation of the obstacles 

experienced by the 'learners' group of women found that 

being too busy with other responsibilities was by far the 

biggest problem, followed by lack of money, difficulty 

getting out of the house, and distance/transportation. Level 

of previous education, age, place of residence, and marital 

status greatly affected the ranking of problems 

Harmon (1975) suggested that the varying needs of 

special groups of women made it inappropriate to think, and 

counsel, only in terms of 'self-actualization'. In light of 

Maslow 's (1970) hierarchy of needs, she proposed that, until 

the economic, security, and emotional requirements of these 

women are met, they will be deaf to attempts to facilitate 

further personal or career development. In a study of the 

needs of mature women students at Colorado State University, 

Kelman and Staley (1975) reported that the strongest work­

shop interest was for job application and resume skills 

(66%) followed by study skills development . Ninety-one per­

cent suggested daycare on campus, and 86% felt the need for 

an orientation course for new mature students. Smallwood 

(1977) was even more specific about the pragmatic orientation 



of the women she surveyed at a Texas community college 

'Only when t he adult women college students had 
coordinated their family a nd Job respons i bilities 
could they then be free to f ocus on academic 
issues . choosing a career and getting a job 
were next ... concern about relationships (including 
self confidence) .. was lower in priority (as) 
other needs were more pressing' (long abstract, p 4). 

22 

Smallwood joined Eckstrom (1972), Johnstone and Rivera (1965), 

and Lyon (1976) in finding a direct link between the intensity 

of the problems reported by the women and the amount of 

credit hours, income level, marital status, length of time 

enrolled, and age of the students. 

Another group of community college women students, 

studied by Richards (1977), also identified a largely 

practical set of problems shortage of time, school-related 

anxiety, difficul ty with prioritizing of multiple role 

functions, money problems, child care, study skill deficien­

cies, and counselling or instructional inadequacies. An 

amazing sixty percent of these women were hampered by 

families who did not support their return to school, bearing 

out the findings by Aguren and Dameron (1977), Brandenburg 

(1974) and Roach (1976 ) that negative family attitudes were 

a major problem for re-entry women. 

Writing about the college re-entry experience, Gray 

(1975) focused on California women enrolled at seven com­

munity colleges in the San Fran c i sco Bay area. All the 

subjects were from low and modera t e income families, and 

many were the heads of single pa r ent families. While lack 

of confidence was an overwhelming problem at the time of 
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enrolment, the positive feedback from instructors soon 

reduced its impact after the first semester. The main long­

term issue for student mothers was role conflict, in the 

sense of meeting the stringent demands of study in addition 

to maintaining the role of the parent most responsible for 

the welfare of the children. The priority and time con­

flicts inherent in this issue contributed to an energy­

draining guilt that 'never really went away'. Inadequate 

money was the second major concern, highlighting the lack 

of financial aid available to mature women students Study 

skills were a prime need of many women, especially for those 

counselled in their high school days to concentrate on 

clerical skills to the exclusion of college-appropriate 

study habits and attitudes (Gray, 1975, Pietrafesa & 

Schlossberg, 1970). 

A research study by Young B. (1977) uncovered an even more 

specific group of high-risk students, that of mothers on 

welfare who attended a community college in Kentucky. 

Young states that most welfare women are sent into vocational 

programmes of short duration, rather than encouraged to 

attend an academic programme such as the ones she surveyed. 

Although the majority of the welfare women did well at 

college, the over-25 age group performed significantly 

better than the younger women. The older women also tended 

to perceive greater benefits from their college experiences, 

especially in the area of personal growth, self image, and 

confidence. The greatest barrier experienced by all the 
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women involved finances and government support services 

Personal and academic factors, particularly the lack of 

remedial help, were secondary problems for the group as a 

whole However, the older women perceived frequent and con­

tinuous interference from personal problems on their studies, 

which was not surprising given the heavier load of family 

responsibilities and the greater financial strains involved 

in their participation 

Non-degree Training 

As community colleges continue to offer a rapidly 

expanding range of vocational, career, and upgrading pro­

grammes, the students will become increasingly nontraditional 

(Cross, 1974). Entering with different educational and 

socioeconomic backgrounds from those of most degree seeking 

students, these new students will bring their own distinct 

goals and problems to the campus (Vickers & Adam, 1977). 

Perrone, Wolleat, Lee and Davis (1977) complained about 

the dearth of information on 'the educational, vocational, 

social, or personal needs of the adult student' and con­

structed their study to identify the counselling needs of 

adult students enrolled in vocational-technical schools. 

Although they completely ignored the body of literature on 

women's educational needs, they addressed differences of age, 

sex and course load with a twenty-five item questionnaire 

Women students of all ages were significantly more concerned 

than the men over having enough money to pay for their 

education. The men were more concerned about being dis-
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tracted by outside activities, getting studies done on time, 

and having to take required courses. Respondents over 26 

years of age were less concerned about getting job 

information, being unemployed, being distracted by outside 

activities, getting money, taking oral reports and 

examinations, completing required courses and coping with 

maths than were the younger students. Likewise, students 

with less than a full load were less worried about all 

items than were those enrolled in diploma, certificate or 

arts programmes The concerns of male and female adult 

students ranked differently in several important ways. 

Although both males and females reported that doing well 

on exams was their top concern, women seemed t o be con­

siderably more concerned about facing unemployment and 

finding money for education. Unemployment appeared 

thirteenth on the male hierarchy, money did not appear at 

all. The mature women as a group tended to c l uster their 

concerns among six high intensity items (exams, jobs, job 

information, courses, math, money). The reported concerns 

of mature male s t udents tended to be more evenly distributed 

over lower scores and more items. The researchers concluded 

that full-time adult students differed substantially from 

the students-in-general, and that adult men differed from 

adult women in their student concerns 

Zeroing in on Canadian college secretarial programmes, 

Shack (1977) found a largely female mixture of young high 

school graduates, heads-of-families, and mature re-entry 
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students. Students were often directed int o secretarial 

programmes 'simply because there seemed no other place to 

go' (p.56). Women from the higher income homes seemed to 

enroll in the longer and more specialized training pro­

grammes, and often expected to earn near their original 

standard-of-living level. After the first few months, the 

expectations for high salaries and development of technical 

skills had been lowered to realistic levels, and many of 

the mature students had been allowed to modify their entry 

plans to fit their abilities and restr i ctions. Such flexi­

bility in college programmes is made necessary by the 
I 

growing practice of allowing non-academic qualifications 

such as past experience and personal qualities to facili­

tate entry of mature students. Shack's interviews revealed 

that the concerns of these women centered around the 

intense pressure of the training, lack of time for assign­

ments and for outside activities, and the shortage of 

funds for those students not sponsored by Canada Manpower. 

Those women who chose Business Administration rather 

than Office Training often had difficulty being accepted 

by the predominantly male instructors and student peers 

during their first year in the programmes In addition, 

there was often the failure to develop potential because of 

generally low expectations--low on the part of families, on 

the part of the students themselves, on the part of teachers, 

and above all, on t he part of employers ( Shack, 1977). 

Royce's (1970) classic s tudy on educational opportunities 



27 

for women in Canada includes a report on a Vancouver Canada 

Manpower programme for welfare women that was the first of 

the Employment Orientation for Women series. In designing 

an adJustment period before the beginning of training or 

employment, Manpower placed emphasis on improvement of self­

confidence, basic academic skills, personal development 

and assistance with child care and job orientation. Sig­

nificantly, daycare, financing, and transportation were pro­

vided by the organizers. Absence of the latter three 

arrangements was the maJor reason given for educational non­

participation of lower socioeconomic status women in an 

earlier Vancouver study (Webster, 1968) Interestingly, 

these women themselves cited their prime need as education 

for employment, while their social workers' goals included 

cultural orientation, relationship and home management 

counselling, citizenship, and finally, employment. 

As with many of the nonaffluent mature students in 

college academic programmes, the needs and problems of non­

academic women were largely practical and related directly 

to their life situations as women. Many of the barriers 

were the direct result of institutional limitations or over­

sights in providing service to adults with pressing outside 

responsibilities and few financial and/or emotional resources. 

Relatively few barriers related to the actual inability of 

the women to cope with the academic work 

Continuing Education for Women 

Many institutions have become aware that women, par-
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ticularly those who have been at home for some years, need 

special services to equalize their opportunities for 

learning. American colleges and universities responded by 

developing more than three hundred Continuing Education for 

Women programmes to exist alongside or integrated with the 

regular educational offerings (U.S. Department of Labor, 

1971, 1974). The nationwide study of fifteen of these pro­

grammes by Astin (1976) has quickly become a major reference 

in the field of women's education (Buckland, 1978, Lyon, 

1976, Wolfson, 1976) In response to the writer's requests 

for information, the directors of both the Sarah Lawrence 

College and the University of Michigan Centers for 

Continuing Education of Women recommended Astin (1976) as 

the primary reference on re-entry women students (Campbell, 

1978, Green, 1978) (Notes 1 and 2). 

Astin (1976) developed her survey to investigate the 

characteristics of women participants in Continuing Education 

for Women (CEW) programmes, and the impact of such partici­

pation on the women. Although much of the literature on the 

education of mature women focuses on continuing education, 

the enormous diversity of content, purpose, and clientele 

makes definition of CEW a difficult task . Matina Horner 

(1976) classifies offerings on a functional basis as. per­

sonal growth and self development, intellectual development 

in the liberal arts tradition, professional development in 

the career sense, job skill training, and refresher/retraining 

services. The programmes under study were oriented toward 
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the job market and organized to develop the students' 

capacity for competent Job performance Most offered both 

vocational skills training and liberal arts curricula. 

Counselling and career guidance played key roles in this 

process, but Job placement services tended to be inadequate. 

Astin's sample study included fifteen CEW programmes 

selected for diversity samples of mixed and homogeneous 

racial, religious and ethnic groups, rural and urban, co­

educational and single sex, small, medium, and large campuses, 

multifaceted and single focus~ sectarian and nonsectarian 

programmes. 

The initial phase was a case study of each of the 15 

programmes, followed by a mail survey that reaped 649 par­

ticipants, and concluded by interviews of 212 students and 

student families. Programmes were asked to send in the 

names of up to 150 women who sought enrolment or counselling 

during July to September 1974 A total of 999 names were 

randomly chosen to receive mailed surveys, to a maximum of 

67 per programme. Astin also approached 541 former par­

ticipants as a comparison group. The methods of data 

analysis included frequency distribution, cross tabulation, 

and regression analysis. 

The main findings contradict the stereotype of a bored 

middle class housewife dabbling in a little culture. The 

survey respondents were serious, determined, and pragmatic 

in their goals. Most reported both personal and professional 

benefits from their educational activities, many reported 
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profound changes in their self-concept. Husbands were usually 

financially and emotionally supportive, and in most cases the 

marriage was reported improved. Children's respect for their 

mothers and interest in education were also increased 

Astin's findings on the background, motivations, and 

problems of her students are of particular interest in this 

research, and will be dealt with in more detail 

Virtually all participants had completed high school, 

85% of them with a B or A average. Almost half had one 

degree and over a third were working for certificate or 

degree qualifications, usually part-time. Grades for current 

academic work tended to be high--a fourth A, almost half at B. 

Ninety-two percent of the women had worked at some time, 

over half of them concurrently with their studies. Thirty-one 

percent had been in clerical jobs, 7% in sales, 4% in skilled 

or semi-ski lled work, and all the rest were in art, business 

or professional areas. Astin considered that the women's pay 

was low--only 60% had incomes, and a fifth made less than 

$5,000, another quarter less than $10,000, and only 5% ex­

ceeded $15,000 a year. The husbands tended to be well-educated 

businessmen or professionals, 8 5% with at least a college 

education, and 10% with a trade t raining Over one quarter had 

incomes over $30,000, while less than 10% made under $10,000. 

The median age for the wome n was 36 years, with a 

range from 18 to 75 years A third of the women 

were under 30 years old About two thirds were married, 

15% were separated or divorced , and 3% were widowed 
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Sixty-eight percent of participants had children, with the 

mode being two children, although almost 1 in 5 had four or 

more Almost one quarter of the women had children of pre­

school age, almost half had children over 18 years old. 

The three motivations which ranked most important were 

the desire to become more educated (63%), to achieve 

independence and a sense of identity (44%), and to prepare 

for a better job (44%). Only 29% specifically wanted a 

degree or certificate, while 35% wanted counselling and 

information. Non-married women were most focused on job 

preparation (50% single, 58% formerly married) The lower 

income women, living on less than $10,000/year, were more 

likely to make use of information and financial aid services 

(21%), and to be enrolled in a certificate programme. Higher 

income women favored group counselling, degree programmes, 

and noncredit classes. While the lower income women came 

specifically to acquire the skills and credentials needed to 

obtain emp l oyment (58%), the higher income women tended to 

not want to work, or to defer to the needs and preferences 

of their children instead 

Women students already employed were less likely to be 

motivated by the boredom or the desire for qualifications 

that moved nonworkers, and they were more likely to seek 

information or support for possible new job placements. 

Frequently their husbands, whi l e approving of the work, 

were non-supportive of the return to school. Working women 

as well as younger women were fl e x ible about how old the 



children should be before the mother returned to work or 

school, and were more likely to have had a working mother 

themselves. 
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The majority of students were attracted by the courses 

themselves (61%), and many (33%) were strongly encouraged 

to enroll by friends. Dissatisfaction with jobs and homes 

were incentives for one fifth of the women and previously 

married women were five times as likely to be motivated by 

marital problems and employment needs as were married women. 

Death or i l lness (4%) and marital problems (10%) were the 

catalyst for a small group, which was comparable to those 

experiencing the less traumatic reduction of home 

responsibilities ( 16%). 

Regardless of entry motivation, most participants gained 

incentive from the positive effects of their schooling, per­

sonal growth was reported in the form of increased self­

awareness (39%), openness (36%), self-confidence (32%), and 

gains in self-direction (32%). It was noted that fewer than 4% 

cited negative changes Consistent with their focus on employ­

ment, the nonmarried group was 2 to 3 times as likely to mention 

development of employable skills and increased desire to work. 

Effects on other aspects of their lives also seemed 

mostly positive. Fifty-four percent had increased respect 

from their children while 4% had children who resented the 

schooling. Half gained more respect from other people, 

while a few coworkers (8%) and friends (11%) disapproved. 

Marital relations improved for 35% and deteriorated for 13% 



While shortage of time affected some families (22%) and 

friendships ( 35%), other families drew closer (34%) and 

became more self-reliant (32%). 

Despite the flexibility of CEW programmes, the most 
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frequently cited problems were programme-related The most 

troublesome issues were class scheduling (46%) and costs, 

distance, transportation and location (25% each). The pres­

sures of being at school and at the same time carrying out 

other duties also created problems for many, close to one in 

four mentioned lack of time, job responsibilities, or family 

and housework obligations, as major obstacles. Other problems 

were more closely connected with competencies, motivations, 

and feelings lack of specific skills and abilities (15%), 

lack of direction (15%), lack of self-confidence (12%), lack 

of energy (11%), guilt about money (9%), and guilt about 

neglect of children (8%). Older married women had the least 

financial problems, but experienced more demands from their 

jobs. Women under fifty had the greatest time problems, and 

those under 40 felt the most guilt about being at school and 

the most conflict about not meeting family obligations. Only 

5% experienced their families as nonsupportive. In fact, 

almost two-thirds of the husbands were considered to be very 

supportive of their wives' schooling, as were 43% of the 

children. Between one third and one quarter of parents and 

siblings, and close to half of all women friends and class­

mates, were supportive 

The aspects of academic work mentioned as creating 
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pressures on degree-seeking women of the sample, were con­

flicting demands on time (72 %) , exams (62 %) and lengthy 

homework assignments (49%) About a third were concerned 

with the issues of public speaking, reading skills, inade­

quate math preparation, and grades. Twenty-seven percent 

mentioned inadequate study skills as a problem Older women 

had the most anxieties about public speaking and reading. 

Self-concept did not seem to be an obstacle, the women 

saw themselves as successful in several spheres work, 

academia, and the home Two-thirds of the CEW women rated 

themselves as well above average on the maJority of twenty­

four self-rating items, only mathematic, athletic, public 

speaking and artistic abilities were commonly seen as average 

or below when compared to other women of similar age. Non­

married women were more likely to rate high in independence 

and cheerfulness, and low in h omemak i ng ski lls . The sense 

of competence and drive perceived by Astin was confirmed by 

three-quarters of the whole group indicating t hat having a 

career in addition to being a wife and mother was important 

or very important to their self -fulfillment. Among the 52% 

of women who attached very high importance to a career, 

there was a distinct tendency to be flexible regarding the 

issue of mothers returning to work or school, to rate them­

selves highly on intellectual s e lf-confidence, to be bored 

at home, to have been away fr om sc hool a short time, to 

have worked and probably still b e working, and to have a 

supportive husband. 



35 

Astin separated the responses of those women enrolled 

in degree (11%) and certificate (7%) programmes. These 

academically oriented students were more likely to report 

their original objectives as the attainment of credit or 

certification rather than obtaining of information or 

counselling. Job dissatisfaction was a maJor reason for 

re-entry, and 65% cited a concern over their ability to 

finance their education, 21% being highly worried Astin 

judged many from this group as deviating from sex-role norms, 

in that they rated themselves low on physical appearance but 

high on independence and sense of self-direction. They 

reported their husbands as approving of their work plans, 

and they tended to choose nontraditional careers at the 

professional and executive levels. Those in the certificate 

programmes contrasted with the degree-aimed group by having 

been away from school for less time, by wanting to prepare 

for a oetter job, and by having sought vocational testing 

rather than counselling. They also tended to have had less 

previous education, poorer grades, and more conventional 

career plans than the degree students. 

Astin's distinctions between non-academic and academic, 

and degree and certificate students were a useful step in 

bringing researchers out of the general realm of education 

for women and into an examination of specific groups of 

women in education. 

Summary of Trends 

The studies cited in this chapter, while contributing 
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to a relatively uniform image of the middle-class student, 

do include trends that run counter to this description. 

Emphasis on pragmatic problems and motivations by mature 

women in community colleges and in non-degree programmes 

suggests that counsellors of mature women students need to 

be familiar with more than academic values and middle-class 

solutions (Harmon, 1975; Smallwood, 1977). 

As students taking Office Careers training at B.C. 

community co_leges seek neither an academic degree nor 

credit-free personal development programmes, but are 

strongly employment focused, they might be expected to have 

characteristics similar to the emerging pragmatic trends 

mentioned in the literature. Evidence from Webster (1968), 

and Young, B. (1977), suggests that mature college women of 

lower socioeconomic status tend to be drawn to short-term 

job preparation, in contrast, many other writers emphasize 

the middle class value system underlying choice of degree 

programmes (Husbands, 1972, Lenz & Shaevitz, 1977, Wolfson, 

1976). Astin (1976) herself, in subgrouping her subJects 

according to degree and certificate goals, found that 

certificate-oriented women had less income and education, 

more concern with jobs, a more traditional lifestyle, and 

greater numbers of problems than the more academic-oriented 

students. Shack (1977), Webster (1968) and Young, B. (1977) 

noted that low income and job-oriented women had few 

financial or emotional resources available to them, yet had 

to cope with serious personal, practical and academic 
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difficulties. From another Canadian perspective, Vickers & 

Adam (1977) noted that the changing student population of 

lower socioeconomic status women brings a set of distinctly 

different goals and problems to the traditional campus. 

Some of the research cited also leads to an expectation 

that the mature and youthful subgroups with the Office 

Careers population will have different characteristics. The 

definitions of the subgroups lead easily to predictions of 

difference in age, marital status, and length of time away 

from school. The effect of these factors on confidence, 

study skills, role complexity, and available time and energy 

has been explored by many of the researchers (Gray, 1975, 

Ladan & Crooks, 1975, Lenz & Shaevitz, 1977). Study of 

variables such as age, income, children and course load were 

made by Frederickson (1975), Lyon (1976) and Smallwood (1977), 

and were found to be a burden particularly to mature women 

students. 

In addition, mature women students were cited as having 

strong economic and employment concerns (Glogowski & Lanning, 

1976, Perrone et al, 1977) and as frequently being handi­

capped by a lack of emotional or family support (Markus, 1973). 

The fact that these women are of different generations 

leads to expectations that their developmental tasks and 

motivations would vary· mature women would be concerned 

with issues of identity and personal growth, while younger 

women would look to jobs and relationships (Ladan & Crooks, 

1975, 1976, Letchworth, 1970). 
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Finally, Bardwick (1971), Gray (1975) and Young, B. 

(1977), stressed that the family responsibilities of the 

older students were a major concern that single young women 

did not have to deal with4 

These findings, coupled with the writer's observations 

that many college women are prematurely forced into training 

due to economic and marital crisis rather than through 

considered decision making, have led to the expectations 

about Office Careers women underlying this study. 



CHAPTER 3 

Method 

Subjects 

The subjects consisted of three groups of women Office 

Careers students attending two separate BC. community 

colleges One group of 17 was voluntary, comprised largely 

of recently enrolled students who formed approximately half 

of the total college programme Two groups of 29 and 34 

participated at the direction of their mutual programme 

director, and formed the entire Office Careers population of 

their college. The male students enrolled in the programme 

(N=3), were not included in the survey 

Students enter the Office Careers programmes after 

several months of waiting. Canada Manpower purchases half 

or more of the available seats, thus allowing a wider socio­

economic range of student than might otherwise be possible 

Each month a small group enters and another group graduates 

from the programme. 

College A is situated in a middle-to-upper class 

suburban area within minutes of a large city. College B, 

in a rural farm area, has two campuses 50 and 70 miles out 

of the same large city Residents in area Bare influenced 

by a heavy fundamentalist religious sett l ement, although 

the more urban B campus is tempered by a growing commuter 

population 

The Office Careers programme at College A keeps its 
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students grouped from entry onward, while College Buses some 

small grouping to supplement a largely individualized study 

approach. The two college programmes offer a variety of 

specialties, Jasting from 4 to 6 months at College A and 

from 4 to 10 months at College B: clerk typist, bookkeeper, 

accountant, stenographer, basic office skills, and general 

refresher co~rses. Both programmes run thirty hours a week, 

take attendance, have dress codes and stress the importance of 

faculty support and role modelling Personal development 

workshops are made available to students, and College A 

offers Job planning and interview skills (although none of 

the surveyed students had yet taken this instruction). 

For the purpose of this study, 'mature woman student' 

is defined as a woman who is or has been married, or who 

has been away from classes for three or more years ana is 

at least 25 years old. The terms 're-entry woman' and 

'mature woman' are here taken to mean 'mature woman student'. 

The terms 'youthful woman student' and 'young woman' are 

defined for this study as. a woman student who is single, 

under 25 years old, and who has been away from classes less 

than three years. 

Instrument 

A search of the literature for survey studies on mature 

women students produced a comprehensive nationwide American 

study by Astin (1976) on women in continuing education. The 

services of the institutions surveyed covered continuing 

education (credit free), women's studies , re-entry pro-
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grammes, vocational and academic programmes leading to 

degrees or certificates, and counselling services. Duplica­

ting the Astin study offered the possibility of comparing 

the well resear ched mature women's population with the BC. 

Office Career group. Astin's work, as well as being more 

thorough than most studies, has become one of the maJor 

references in the area of counselling and educat ing mature 

women (Lyon, 1976) 

Some of the questionnaire's 62 items were altered or 

eliminated in order to make them a ppropriate for a career, 

rather than a continuing education, programme and to a 

counselling, rather than an adminis t rative, focus Some 

items specific to the campuses und er study were added, as 

were single items drawn from a review of the l i t erature. 

A small pilot group of six ma t ure women office workers 

and two counsellors completed the survey and gener a ted 

several maJor changes for ease of response and appropriate­

ness of questions to the education and socioeconomic levels 

of the population. At College A, the instructors of the 

intended population made editing suggestions that further 

shortened the survey. A cover letter was attached to the 

quest1onnaire to explain its purpose and to elicit 

cooperation. Confidentiality wa s promised, although 17 

persons gave up anonymity to volunt eer for possible inter­

views later. As the survey data wa s adequate, no interviews 

were held. 

The final version of the s ur vey instrument had 36 
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questions and 275 individual items, designed for rapid 

responses. It was arranged in four sections I, factors 

surrounding the decision to attend college, II, experiences 

with the busir.ess office training programmes, including 

problems, support systems, and perceived changes over time, 

III, issues and data regarding education and work history, 

IV, personal background, attitudes, and self-concept 

Topic selection was based largely on the Astin survey, with 

other literature and personal opinion suggesting additional 

focii. Most items were based on a two-stage decision format 

asking that items be checked off if 'important', and then 

circled if 'very important' This approach was Judged by 

the pilot study group to be less confusing and less time 

consuming than a Likert type scale, as well as imposing a 

lower respondent load on participants Data on past, 

present, and future Jobs, and the husband's job, needed to 

be written in, as the Astin checklists were found to be 

inappropriate to this population. Education and income 

levels were asked for both self and spouse. The elements 

of business office careers that were helpful, the sources 

of pressure, and the level of supportiveness of significant 

others were assessed for present and initial intensities 

Most questions had an 'other' category, and comments were 

invited at the end of the paper. 

Procedure 

The third week of the month was chosen for the survey 

in order to allow comparison of initial and current re-
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entry problems of all individuals. 

Initial arrang ements were made with Colleg e A only , for 

an expected survey popula tion of 60 t o 80 students Sea sonal 

withdrawals and abs e nteeism together w~th t he volun t ary 

nature of participat ion resulted in a n i nad equate ly small 

sample. Permission was immed i a t ely s o~ght to tes t Colleg e 

B's total Off ice Ca reers programme, ilh:::.ch would a ll8" the 

number t o reach 80. All testing wa s c omple tea wi :nin fou r 

days of the same month. 

The writer wa s present at a ll :hree g~oup test :::. r 6 s to 

give a brief i nt r oduc tion as to the pu~pose , back6ro~~~ , and 

format of the survey , and to answer q u e stiQns of inter­

pretation . Becaus e the orig ina l word i~g wa s cr e atec fo r the 

situation of College A, some transla tions a nd add it ~ons were 

necessary for Colleg e B regard i ng mar k s a na s pecialtJ are a s 

All students had be e n previously inf oru ed o f t he coning sur­

vey by their instruc tors 

Student respo nses to the questionr-aire took fr om 25 to 

45 minutes, with younger students t aki r-g less time, probably 

because many of the questions were directed to the si t uat i on 

of mature students with family responsibilities I n addition, 

the host instructor at Colleg e A offered early dismissa l for 

those who finished the survey quickly , a challeng e t aken up 

by half a dozen of the younger s tudents. After e a ch t esting 

session, two or three students appr oached t he writer to 

comment that they had enjoyed. a nswe r ing the questi ons and 

were provoked to consider important issues of their 

experience at college. 



44 

Projected Findings 

Analysis of the survey results will ir.clude discussion 

of the Office Careers responses in compariscn ~1th those 

compiled by Astin on Continuing Educaticn for Women students. 

Since the methodologies used in subject se l ection were 

different, the two studies can not be s~at istically compared. 

Using Astin as an e~pirical reference p ~i nt, t he 'lrlter 

expects that the Office Careers women w~ll ~cllow the trends 

noted in the Review of the Literature f or r. or.-ae 6 ree oriented 

students, specifically with regard to 

A. background factors that the O~fice Careers women 

would report lower levels than Astin's s~b~ec:s in the areas 

of income and education, a lower rate o~ ir.~act ~arriages, 

a higher incidence of divorce and separat~o~, more and 

younger children, and a lower average a ge, 

B. motivations that the Office Caree~s women would 

report more interest than Astin's suoJects in finding a Job, 

less concern with personal growth and ecuca:ion, less belief 

in a career being central to their self-ful~ilment, and that 

they would have a more traditional lifestyle, 

C. barriers that the Office Careers homen would 

report less spouse supportiveness, less money available for 

their education, more study and academic prob~ems, and more 

personal and role conflicts than would Astin's subJects. 

The survey results will also be examined for distinctions 

between the subgroups of mature and youtnful women 

Researchers such as Ladan & Crooks,(1975, 1976) and Perrone 
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et al,(1977) were noted in the Review of tne Literature to 

have found such significant differences for ootn academic 

and vocational students. Based on the estcolished research 

and on personal observations, several typotheses about the 

survey results were made. It was hypothesized tnat there 

would be significant differences (p< .05) between the 

characteristics of the ~ature and youth~ul groups within 

the Office Careers programmes, specifically hitn regard to 

A. background factors that t he nature wo~en would 

report a lower level of education than ~ne you~ger women, 

and that by definition most mature wome~ 1,oild nave been 

away from school longer and would be olcer, 

B. motivations: that the mature wcmer. woulo report 

more obJectives involving identity issues, eco~onic need, 

and the desire to find job training than would the younger 

students, 

C. barriers that the mature women would report more 

role conflicts, worry about finding employmen~ , concern with 

academic skills, lack of confidence, lack of support from 

significant others, and lack of time than would the younger 

students, and that the length of time in the progra.m.I"le wo~ld 

have different effects on the problems reported by the two 

groups of women 



CHAPTER 4 

Results and Discussion 

The responses to the eighty questionnaires were tabu­

lated in raw frequency and percentages f or bot~ the total 

group, and the subgroups of mat ure and youthful stuoents. 

The responses for the total and mature gro~ps \~ere e xami ned 

on a percentage basis using the results achieve d by Astin 

(1976) as a reference point. Not only were As t i n 's raw 

scores not available for chi square ana lys i s, out also the 

procedures used in selecting a study population were so 

dissimilar from those used in the prese~t stuaJ as t o pre­

clude statistical inference based on any comparis ons be tueen 

the studies. 

Scores f or the two subgroups within the Office Careers 

programmes were subJected to chi square analysis 

Comparison o f Continuing Education for Women and Office 
Careers Group 

The questionnaire used with the Office Careers women 

was derived from Astin (1976) Because Astin's Continuing 

Education for Women (CEW) sample represented a wide range of 

programmes, ages, and life situations, there was not a 

direct parallel with the total Office Careers Group, nor 

with either of the two subgroups of mature and youthful 

Office Careers students. 

The Office Careers group represented the entire popu-



lation of the groups surveyed, rather than a sample of a 

larger, perhaps provincial population. Results can there­

fore only be considered as a descriptive, rather than a 

sample, set of data. Analysis of the studies will focus 
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on a discuss i on of ~he responses of both the total group 

and the mature s ubgroup of t he Office Careers study, using 

the results of Asti~'s study as an empirical reference 

point. The acceptance of Astin's results as a typical and 

prominent example o~ the research available on mature women 

students makes her data a s~i~able standard for such dis-

cussion and comparison As a nQmber of researchers have 

been cited as point~ng out differences between de gree-aimed 

academic women students and Job-oriented non-academic women 

students, referen ce to Astin 's data can be expected to con­

tribute an interesting dime nsion to the discussion of 

results. 

However, because of the differences in survey 

methodology, the coc parisons and discussions made in this 

section must be vie~ed as preli~inary to a full replication 

of Astin on the provincial or national level, and any 

differences found can only represent the subjects directly 

under examination. 

Background 

Eighty percent of the Office Careers group was under 

36 years old, 60% under 26 years (see Table 1) The mature 

group had 36% under 26 years and 10% under 50 years. Astin's 

group was more concentrated in the middle years, with 71% 



Student Age 

20 or under 

21-25 

26-30 

31-35 

36-40 

41-45 

46-50 

51-55 

56-60 

61 or over 

Table 1 

Student Age 

Distribution of Respondents 

and Comparison with CEW Group 

Office Careers Group 

Total N=80 Mature N=50 

30 % 10 % 

30 26 

11 18 

9 14 

8 12 

6 10 

1 2 

3 4 

3 4 

0 0 

48 

CEW Group 

Total N=649 

2 % 

12 

18 

17 

16 

10 

12 

8 

4 

3 
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of the total within the 25-50 years range. 

The mature Office Careers group had almost two-and-one 

half times the separations and divorces that Astin's group 

had - 36% as against 15% (see Table 2). Astin found a much 

higher rate of married students (66%) than the mature group 

(46%), even when the 12% 'other' category, representing 

commonlaw marriages, was added to the l2tter total. Few (2%) 

mature Office Careers women were single, as all the youthful 

Office Careers women were single, the figures for the total 

group show a lower rate of separations, although still 

exceeding those of Astin In sum, both the Office Careers 

groups seemed younger, less inclined to be married, and more 

likely to be divorced or separated than the CEW group 

Regardless of whether these differences are real or apparent, 

the resulting family patterns are integrally involved with 

the motivations and problens reported by the Office Careers 

women. 

Sixty-five percent of the CEW group had children, 

compared with 44% and 45% of the Office Careers groups 

(see Table 3). The mature group was more likely than 

Astin's students to have either two children (47%) or more 

than three children (28%). Astin's CEW group was most 

likely to have two (36%) or three (29%) children 

The mature Office Careers women were more likely to 

have preschool age children (39%) than were Astin's group 

(24%), possibly a reflection of the age difference in the 

women themselves (see Table 4). In all but one category, 



Marital 
Status 

Single 

Married 

Separated 
or 

Divorced 

Widowed 

Other 

Table 2 

Marital Status 

Distribution of Respondents 

and Comparison with CEW Group 

Office Careers Group 

Total N=80 Mature N=50 

39 % 2 % 

29 46 

23 36 

3 4 

8 12 

a Item not included in survey 

50 

CEW Group 

Total N=649 

17 % 

66 

15 

3 
a 



Number of 

Table 3 

Number of Children 

Distribution of Respondents 

and Comparison with CEW Group 

Office Careers Group CEW Group 
Children Mature N=36 a N=441 (approx 

one 17 % 17 % 

two 47 36 

three 8 29 

four 17 12 

five 8 3 

six or more 3 3 

a 44% of total response 

b 68% of total response 

51 

)b 



Table 4 

Age of Children 

Distribution of Respondents 

and Comparison with CEW Group 

52 

a Age of Children 
Office Careers Group 

Mature N=36b 

CEW Group 

N=441 (approx )c 

Birth-3 years 

4-6 years 

6-12 years 

13-17 years 

18-22 years 

23 years and over 

a Multiple responses 

b 44% of total response 

c 68% of total response 

17 % ( 24 % 
22 ( 

53 40 

42 35 

31 28 

17 21 
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more mature women than CEW woman had children in each age 

group, yet only 10% more of the Office Careers group had 

large families of four or more. The explanation might lie 

in Astin's women having spaced their children more closely 

together. In effect, the average age of the Office Careers 

group's children was lower, but the difference in the 

nu!llber of children was not decisively greater fo[ eitner 

group. 

Approximately equal percentages of total Office 

Careers (42%) and CEW (40%) nad no income, with women of 

the mature Office Careers group even more likely, at 52%, 

to be totally dependent on other sources (see Table 5) 

These figures were also the nodal averages for the three 

groups For the CEW population, the figure corresponded 

with a high marriage score (66%), heavy (44%) reliance on 

spouses for financial support, and the likelihood of having 

been in school for at least the greater part of the year 

(70%). For the Office Careers mature group, the marital 

rate was lower (46%), spouse support rate was lower (34%), 

and length of time in school was shorter (80% had enrolled 

less than six months ago). Even those that did earn an 

income fared little better, with the result that 97% of the 

total Office Careers group and 96% of the mature Office 

Careers group had an income of under $10,000 a year All 

three groups suffered a decreasing percentage of responses 

as the income levels rose. The Office Careers women were 

much more likely to have small incomes, a reflection in 



Annual 
Family 
Income 

None 

$4,999 or less 

$5,000-9,999 

$10,000-14,999 

$15,000-19, 999 

$20,000-29,999 

$30,000-39,999 

$40,000 or more 

Table 5 

Annual Family Income 

Distribution of Respondents 

and Comparison with CEW Group 

Office Careers Group CEW 

Total Spouse Mature Total 
Self Self Self 
N=80 N=28 N=50 N=649 

42 % 4 % 52 % 40 % 

41 11 28 17 

14 21 16 24 

3 18 4 14 

0 32 0 3 

0 4 0 2 

0 11 0 0 

0 0 0 0 

a 66% of total response reported having a spouse 
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Group 

Spouse 
N=28 

(approx .)a 

2 % 

3 

7 

20 

17 

24 

12 

16 
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part of their greater youth, and, as will be ncted later, 

their lower levels of education, career ambition, and 

family support. In fact, while the Office Careers women 

were moving from no job or an unskillec Job into a clerical 

position, most of the CEW subjects were moving from a 

clerical (31%) or teaching (15%) position to a professional, 

administrative, or artistic career. Or.ly of Astin's 

group had no job or an unskilled Job prior to returning to 

school, and only 3% expected to work in a clerical position 

in the future. 

Spouses' incomes followed a s JJllila~ pa~tern. Office 

Careers spouses were more likely to be at tne lower income 

levels, to have a lower average and moaal ecrn~ng power, 

and to not have the higher ranges of the CEl spouses B.C. 

men out-earned their wives from the $5,000 level, American 

spouses began to surpass women at $10,000. For both 

individual and farnlly income, Astin's C~W group surpassed 

the income of the Office Careers groups 7his is even more 

impressive considering that the American fisures are for 

1974, and the B.C figures for an inflatior.ary 1978, and 

that A~erican salaries seem to run lower than B.C. salaries 

in many occupations. A slight balancing factor to also 

consider is the currency conversion rate, which has reversed 

from favoring Canadian to favori ng Americar. dollars in the 

four years under consideration. On the whole, from both 

individual and family incomes, the Office Careers women had 

less money available to them. 
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Astin's CEW group also had a clearly nigr.er level of 

education than the Office Careers groups (see ~able 6) 

Almost half had comp leted their first degree, ,•,i th a further 

third having taken some college credit, on~y lLZ had high 

school completion or less. In comparis on , 77% o~ the 

Office Careers students had no educaticn beyon~ ni~n school. 

Eighty-two percent of the TTlature sub 6rc'...!p r.:a.d re:; bone 

beyond high school and most had not finished g~ade 12 In 

a later question, the Office Careers group gave c~ltiple 

reasons for not continuing their school~ng nar~iage ana 

pregnancy (46%), work (36 %), lack of corficence i~ own 

ability (15%), lack of motivation (16 %) , anj lack of funds 

( 13%) . The subgroup of mature women had. a :ug1: r::.arriage / 

pregnancy rate (64 %) , and so~e repartee the~r rare~~s nad 

opposed education for girls (6 %) Those of Astin's group 

who did not attend college gave as their reasons the lack 

of funds (34%), marriage/pregnancy (25 %) , and lacx of 

motivation (16%). For Office Careers wo~en, the attractions 

of work and motherhood precluded further education. 

The school grades of the Office Careers st udent s, while 

not matching those of the CEW group, were certainly respect­

able and no indicator of lack of intelligence. 11% A, 31% B, 

46% C, 4% below C. The subsequent low interest in education 

and limited career goals of these women bear out the finding 

that the largest reservoir of academically qualified people 

left untapped are bright workiig class women (Cross, 1974). 



Table 6 

Highest Level of Education 

Distribution of Respoi-den: s 

and Comparis on with CEW Grouo 

Highest Level 
of Education 

less than high 
school complet­
ion 

high school 
graduation 

high school 
equivalency 

technical or 
business 
school 

some college 

degree 

other (art, RN, 
Bible school) 

Office Careers Gr0up 

Total N=80 Mat ur e ~=~ O 

25 % 

34 

18 

1 

14 

0 

9 

26 

22 

2 

10 

0 

6 

a Item not included in survey 

c~~l Group 

'I ::ita l N=64 9 

1 % 

13 

7 

30 

48 

1 

a 

57 
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Motivations 

Astin's questions on motivation appear to n a ve contained 

Likert scales. She reported many of her a.ns,iers as 'very 

important', implying a five point range of cnoice, but as a 

copy of the full questionnnaire was not available, the 

writer was not able to verify this possibi l ity The Office 

Careers pilo t study discarded the Like rt f crn a t i n favor of 

a two stage 'not important/important', 'i~portant /very 

i mportant' sequence. As a result, t he r e s ponses o f t ne t wo 

studies were not reached in ident ica l fas~ion and can n o t 

be interpreted as identical in me ani n 5 . Ir. addit i on , many 

of the Astin 'very important' scores we~e c:cs er i n n a gni t ude 

to the Office Careers' inclusive 'irrpor~a~t / very i nport a n t ' 

than to their 'very important' resp onses : h is way oe due 

to the decision-making process producin 6 si~ilar first 

responses, regardless of test instructicns, or may be a 

reflection of a greater articulation ana se l f-awareness on 

the part of the CEW population. Whatever t n e cause, Astin's 

responses were much stronger in intensi t y i n almost all the 

questions that called for a consideration of de gree of 

reaction. The writer will report all results from a rank 

order format for each of the three groups, and will discuss 

the comparative values whenever t h ey appear to be of 

particular interest As the Office Careers populations are 

neither a random nor a representative s ample, final con­

clusions cannot be drawn from s uc h comparisons, but must 

await further studies. 
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The Office Careers groups overwhelningly (98%) came to 

college for job training (see Table 7). Tney needed to 

support themselves (61%) and perceived more ed~cation as the 

best route (64%) to that end, preferab:y with the goal of a 

certificate (45%). They did not want to speno a long tirr.e 

training for a Job (45%), they looked forward :o incepend-

ence (44%) at1d the self-respect (41%) tnat er..p:.oyr-eEt .,.ould 

offer. They welcomed the challenge of retkrni~g to scnool 

(35%), and relied on supportive others (34J) to e~cc~rage 

and help them past the difficult periocs. Tne desire for 

personal growth (33%), contact with otI'-er ~eo~:e (31;) , a~a 

development of more effective living s ki lls (2 5;) were 

important motivations for many. Twenty-ei 6nt ;iercer.: 

turned to the training because they were dissa~isfied with 

their Jobs, and 24% cited marital changes as a~ ince~tive 

Those specifying 'very important' motivations closely 

followed the same ranking, with Job preparatio~ (6l i ), 

economic need (25%), education (23%) and quick Job entry 

(21%) as particularly strong incentives. Altnougn ree~bers of 

the mature subgroup of the Office Careers ¼omen also cited 

jobs and economic need as their maJor motivators, they were 

more interested in changing and growing personally, and more 

affected by changing family situations in the tining of 

their return than were members of the total grcup 

Astin's group was motivated by very different factors 

the desire to be more educated (63%), and tne appeal of the 

courses themselves (61%). This ranking would imply that 
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Table 7 

Factors and ObJectives Leacing ~o Enrollment 

Distribution of Respondents and Comparis on with CEW Group 

Objectivesa 
Office Caree~s Group CEW Group 

Total N=80 i ~2.t<1re N=50 Total N=649 

job preparation 98b(6l)c% 96 (58) % (44)c % 

become more educated 64 (23) 60 (24) (63) 

challenge self 35 ( 9) ~4 (14) (26) 

career counselling 14 ( 5) 
, ,,. 

( 8) (35) wanted 
_o 

quick Job entry 45 (21) ' ,.., - 0 (26) d 

personal growth 33 (13) L4 (:;.6) (44) 

qualify for promotion 3 ( 1) 2 ( 2) d 

receive credit, 45 (18) 40 (10) (29) certificate 

contact with people 31 ( 4) 32 ( 2) (24) 

independence 44 (20) 1;4 (22) (44) 

develop skills for 25 ( 9) 23 (10) (34) effective living 

dissatisfaction with 28 (16) 26 (18) (22) 
Job 

home duties lessened 21 ( 5) 30 ( 8) (16) 

illness, death in 8 ( 4) 10 ( 4) ( 4) 
family 

funds available 16 ( 5) 12 ( 4) (13) 

economic need to work 61 (25 ) 62 (26) d 

appeal of courses 10 ( 4) 2 ( O) (61) 
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Table 7 (Continued) 

a Office Careers Jroup CEW Group 
Objectives 

Total N= 80 Ma:ure K=S0 Total N=649 

in rut at home 2lb( 6)c 26 ( 8) (18)c 

marital changes 24 ( 9) 30 (12) (10) 

moved close to college 4 ( 0) 4 ( 0) ( 7) 

unhappy with self 41 (14) -l 8 (18 ) 

encouragement from 34 ( 9) 34 ( 6 ) (33) others 

other 15 ( 9) 16 (10 ) 

a Multiple responses 

b Items not in parenthesis were consijered i mpor t ant or 
very important 

c Items in parenthesis were considerej very important 

d Item not included in survey 

d 

d 
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education to these women was not just a way of iMproving 

employment prospects, but had value of its own sake. This 

is borne out by the next strongest grot...p of 'very important' 

motivators reported by this group personal growth, desire 

for independence, and job preparation, all at 44% With 

the exception of items on job prepa:--ation c.nd marital changes, 

Astin' s respouses were strociger, us u.a lly I111...ch rtore 30, for 

every 'very important' listed item. Again, Office Career's 

'important/very important' responses we:--e often corr.parable 

in magnitude to Astin's 'very irnpor~ant' percertages 

Interpreted in this light, the Job rrep~ra~ion and u.arital 

change items noted by the Office Ca~eers wo7en become very 

important in distinguishing the motivations of that group 

Items not drawn from Astin were qui ck Job entry, 

economic need to work, unhappy with sel~, and qualify for 

promotion. The first three were inclusions based on the 

writer's experience, and drew valid responses of importance 

from mature student s at 48%, 62%, 48%. The fourth item (2%) 

was included as a possible comparison i~em with mature male 

students' motivations, frequently reported as career and 

promotion based (Husbands, 1972, Ladan & Crooks, 1976). 

CEW participants clearly chose their specialties on the 

basis of interest in the work (7 4%) and a feeling of per­

sonal suitability (62%) (see Table 8) . Other reasons given 

were more security conscious job opportunities (31%) and 

prior experience or training in the field (30%). A few 

women were concerned about training time (18%) and costs (17%). 



Table 8 

Motivations f or Choice o f Spec i alt y 

Distribution of Respc~de r.~s 

and Comparison with CE d Group 

a Office Care ers Gr o~o 
Motivations 

Total N= 8 0 Matu='e 1~=~ 0 

job opport unities 49b(l9) c% 40 (2-4 ) :I 
C 

prior experience 25 ( 5) 20( 4 ) 

low traini ng cost 20 ( 0) 14( 0 ) 

suits my abilities 34 (10) 32( 4 ) 
and personality 

didn't consider 13 ( 1) 12( O) 
other training 

interested in the 58 (21) 52( 1 6) work 

suits needs for 6 ( 1) 8( 2) 
flexibility 

good career 46 ( 8) 40( 6) beginning 

short training 36 (11) 17(14) period 

like the people 3 ( 0) 4( O) 
in this work 

a 
Multiple responses 

b Items considered importan~ or very important 

c Items considered very impor tant 

d Item not included in survey 
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CEW Group 

Tot al N=649 

(3l)c % 

(30) 

(17) 

(62) 

d 

(74) 

d 

d 

(18) 

d 
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The Office Careers students seemed less clear about 

their choice of career. Just over half were interested in 

the work (58% total and 52% mature), only about one fifth of 

them avidly so. Fo~ty-six percent of the total and 40% of 

the mature group co~sidered office work a good beginning to 

their career, altho ~gn ~ew appeared to believe that very 

strongly. Their hesita~icn was well founded, for few women 

office workers are ~romcted out of the office, and only two­

thirds of all worki~g women find work outside of the office 

(Tepperman, 1976). Iu addi:ion, the effects of consumerism 

and a rising standa~d o~ living corrbine to make further 

training difficult ies as the fanily begins to depend on the 

woman's earnings ( Hewe , L.K, 1977). 

Only about a tnird of the Office Careers students felt 

suited for office ½erk - 10% of the total and 4% of the 

mature subgroup strc~gly so. Almost half were attracted by 

the job opportunities, ~~d about one seventh considered the 

job and the short traini~g it required to be strong 

motivation. An alar~ing 13%, almost all from the mature 

subgroup, did not even consider . any other occupation, and 

may have made up their minds according to the sparse 

information on caree~s available to the average woman in 

our schools and society, or perhaps on the basis of 

'emergency vocations' (Eyde, 1962) long kept in readiness. 

In view of this response, Hembrough's (1966) observation 

that women frequently must choose their goals according to 

the time, money, and institutional scheduling accessible 
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to them might be wortn pursuing in future studies of Office 

Careers students. 

Several questions probed the issue of lifestyle. The 

most interesting responses occurred to the question 'how 

important is it for your self-fulfilment to have a career 

in addition to being a wife and mother 9 ' (see Table 9). A 

few women did not respond, commenting that they were not 

married or that they planned to have no children. Those 

who responded were overwhelmingly in agreement that they 

wanted a career for their own personal fulfilment--94% of 

the mature and 83% of the total group stated that the career 

was 'important or very inportant'. By comparison, Astin's 

group response was 78% positive The fact that the Office 

Careers women had much higher Job motivations than personal 

growth motivations in their decisions to return to school 

makes this emphasis particularly interesting. 

Office Careers wowen were slightly more likely than 

Astin's women to have had employed mothers during their 

childhoods, possibly a factor in the importance they 

attached to their own careers (deWolfe & Lunneborg, 1972) 

(see Table 10). 

Respondents who had been married were asked how much 

discussion they and their spouse had had regarding the 

woman's future career outside the home (see Table 11) The 

Office Careers women had more actual discussion than the CEW 

group--53% as compared with 42%, but almost 20% fewer 

assumed with their spouse that they would certainly have a 
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Table 9 

Ranking of Importance o~ a Career to Self-fulfilment 

Distribution of Respondents and Comparison with CEW Group 

Office Careers Group CEW Group 
Ranking 

Total li=67 Mature N=4 8 Total N=649 

very import2.nt 55 r,f 65 % 52 % /0 

important 28 29 26 

neutral 12 2 14 

relatively unimportant 5 4 5 

totally unimportant 0 0 4 

Table 10 

Employment Status of Students' Mother s 

Distribution of Respondent s and Comparison with CEW Group 

Office Careers Group CEW Group 
Employment Status 

Total N=80 Mature N=50 Total N=649 

mother employed 48 cf 50 % 44 % /0 

mother not employed 49 46 56 

not sure 4 4 0 



Table 11 

Degree of Personal Career Planning with Spouse 

Distrioution of Respondents 

and Comparison with CEW Group 

Office Careers Group 
Planning 

none-assuMption of 
no outside 
career 

none-assu'Tiption of 
an outsiae 
career 

some discussion 

extensive discussion 

a 63% of total response 

b 83% of total response 

Mature N=47a 

34 % 

13 

38 

15 

CEW Group 

Married N=539 
(approx. )b 

26 % 

32 

32 

10 

67 
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career. Over one third of the Office Careers and one 

quarter of the CEW group had believed that they would never 

be employed. That assumption might still be valid for some 

of the CEW women; the Office Careers women obvio~sly changed 

their goals and mutual assumptions midway througn (or after) 

the marriage. This may have been a factor in the lack of 

spouse suppo:rtiveness and the high degree of e.!"1.bivalence 

reported by the women. The large group of divorced and 

separated Office Careers women presumes that at least some 

of the reversal of goals was not voluntary "Every house­

wife is one husband away from welfare" (Callwood, J., 

Note 3) 

The question 'how old did you feel the children had 

to be before you returned to school or work 9 ', also revealed 

a number of \•,omen who were acting against their earlier 

beliefs (see Table 12). Fourteen percent of the Office 

Careers women, most of them separated or divorced, were at 

school well before they had wanted to give up fulltime child 

care. In general, the Office Careers women were more con­

servative than Astin's sample about leaving infants and 

preteens in care, and slightly more liberal with the older 

preschool and midchildhood years. The majority of women from 

all three groups favored waiting until children's school­

entry before initiating their own re-entry 

In general, the Office Careers group responded in a 

more traditional way than the CEW group to the questions 

about lifestyle. The central position given to a career 



Table 12 

Age of Children Before Mother Should Work/Study 

Distribution of Respondents 

and Comparison with CEW Group 

Office Ca reers Group CEW Group 
Age of Children 

Total N=42 Mature N=36 To tal N=649 

infancy 10 % 11 % 15 % 

2-5 years 21 22 18 

6 years 29 31 32 

7-12 years 12 8 14 

13-17 years 19 17 12 

18 years+ 10 11 9 
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in terms of self-fulfilment was not part of a traditional 

pattern for the Office Careers women, and merits further 

attention in the next chapter of this study. 

Barriers 
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In response to questions about proble~ areas, the Con­

tinuing Education for Women group again was much more voluble 

that the Office Careers group In many cases, Astin's 'very 

important' responses equalled or outweighed the Office 

Careers' 'important/very important' responses Caution must 

again be used against comparing data beyond rank ordering 

and against considering the populations as equivalent. 

Comparisons between the studies are for the purposes of 

discussion rather than conclusion. 

The Astin participants cited as their strongest 

academic problem the conflict of demands froM school, home, 

and job (72%) (see Table 13). That a relatively low (27%) 

were concerned with time management might indicate how 

strongly these women were tied to their old priorities and 

intent on adding roles rather than substituting new time 

and energy priority systems (Turner, 1964). Other strong 

sources of anxiety--examinations (62%), homework (49%), 

assignments (46%), and grades (38%) --were not unexpected 

considering the gap in the women's school attendance and 

their strong need to succeed and gain approval for their 

venture (Lenz & Shaevitz, 1977). On the other hand it was 

surprising, given the nature of CEW programmes, that concern 

over instructors' attitudes (28%) and teaching methods (43%) 

was an issue. Faculty attitudes are often a major barrier. 
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Table 13 

Academic Problems 

Distribution of Respondents and Compar iso~ hi t h CEW Group 

a Office Careers Gro~p 
Problems 

Total N= B0 Ma t ur e :;=5 0 

examinations 58b(l5) c% 60 ( 16 ) :f 
'-' 

conflicting dema nd s 40 (13) 38 (14 : on time 

homework 10 ( 0) 12 ( 0 ' 

lack of skills 14 ( 3) 18 ( 4 ' 

instructor's atti- 21 ( 5) 20 ( 4 : tudes 

lack study area 18 ( 6) 22 ( 3 ; 

lack self discipline 28 ( 9) 14 ( 8; concentration 

timed assignme nts 30 (10) 26 ( 10 ' 

reading skills 26 ( 6) 32 ( 6 ) 

public speaking 23 ( 4) 16 ( 2 ) 

math background 21 ( 5) 26 ( 8) 

evaluation 9 ( O) 4 ( 0 ) 

1 time management 26 (11) 22 ( 4) 

teaching me t hods 
33 ( 9) 34 ( 8) used 

a Multiple responses 

b Items considered important or very i ~por t ant 

c Items considered very important 

d Item not included in s ur vey 

CEW Group 

Tot al N=6 49 

(62) % 

(72) 

(49) 

(15) 

(28) 

d 

(27) 

(46) 

(34) 

(31) 

(34) 

(38) 

(27) 

(43) 
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to women in academia in the regular prograr.:.~es (Berkely, 

1970, Harvard, 1970), that such a condition also exists in 

CEW would indicate that the problems of appropriate 

instruction for mature women students is a complex one and 

not solved by goodwill alone (Willis, 1977a, Zirmerman & 

Trew, Note 4). Further CEW concerns ce~tered c~ lack of 

study skills, but involved a relatii,,ely low nur::De.£' of T,rnmen, 

possibly since many had a solid educaticnal background ana 

maintained viable reading skills 

Office Careers students as a whole ~cr~ied about 

examinations (58%) and time conflicts ( LO%) T:iey Judged 

as 'important to very important' the cor.cerns 01er ~eaching 

methods (33%), assignments (timed) (30%), ard a variety of 

study skills. Instructor attitudes proc~cec anxiety for one 

fifth of the group Few (9%) worried at all about 

evaluation, possibly as the maJority of respo~dents worked 

in an individual study system for wh:ch the criteria were 

standard rather than comparative or ambiguous, and in which 

advancement took priority over actual grades. In addition, 

homework became a minor (10%) concern as the 30 hour class­

week was designed to suffice for all but the slowest students. 

The mature Office Careers subgrcup had very similar 

responses to the Office Careers total group, with the same 

contrasts to Astin regarding lower ranking of concern over 

time conflicts. Problem scores for home~ork, evaluation, 

and public speaking were ranked considerably lower than for 

Astin's CEW group. 
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The Office Careers women did not appear to have more 

study and academic problems than the C~W group. In general 

the rank ordering of issues was si~ilar, but the magnitudes 

of most reported academic problems were higner fer the CE½ 

group. Breaking that pattern were the intense CEtl concerns 

over tice conflicts, homework, and evaluation--again 

partially e~plained by the traditional class forcat of most 

CEW academic offerings being compared ½1th tne 1nd1v1aual1zed 

and programmed format of Office Careers co~rses. For these 

particular groups, there did appear to be cifferences ~n 

intensity and oraering whetner sucn d2ffe~e~ces ~are any 

significance must be left to further stuaies of t~e issues 

In the realm of nonacademic barriers, tne wo~en sur­

veyed by Astin seemed to feel pressure fron the practical 

realities of institutional life--inconvenient class 

scheduling (46%), high costs (26 %), and lack of tine (20 %) 

(see Table 14). The intrusion of multiple role responsibil­

ities produced further scheduling proble~s--Job (19%), and 

family care and housework (18%). Lack of confidence and 

direction plagued a small number (12 %, 14%), and in view of 

the multiple obligations many of the women had, surprisingly 

few mentioned a shortage of energy (11%), guilt over money 

(9%), or concern over neglect of the children (8%). 

The mature group of Office Careers women seernea much 

less sure of their priorities, commitments and goals. Over 

one third suffered from a lack of energy, and niany expressed 

concern over undone house~ork (22%) and family care (26%). 
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Table 14 

Non-Academic Problems 

Distribution of Respondents and Compa~iscn with CEW Group 

a Office Careers Grou p CEW Group 
Problems 

Total N= 80 .'1at.1re ~'1' =5 0 Total N=649 

obtaining childcare NAb % 22~(0)d~ _e % 

location, trans-
19 (3) 16 ( 0) (26)d 

portation 

class time 5 (1) 6 (2) (46) 

costs 11 (1) 10 (2) (26) 

lack of confidence 6 (1) 8 (2) (12) 

lack of direction 8 ( 3 ) 8 ( 2) (14) 

nonsupport i ve family 15 ( 4) 18 ( 2) ( 5) 

family care duties 19 ( 6 ) 26 (8) 
( (18) 

housework 31 ( 4) 22 ( 4) ( 

lack of time 18 (5) 18 (6) (20) 

lack of energy 30 (4) 34 (6) (11) 

guilt about money 13 (5) 12 (4) ( 9) 

guilt about NA 18 ( 8) ( 8) children 

job duties 6 (0) 8 (0) (19) 
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Table 14 (Continued) 

Problems a Office Careers Group CEW Group 

Total N=80 Mature N=50 Total N=649 

medical reasons 11 (6) ct 8c(4)d% ,0 

worry over getting 41 (15) 48 (18) a job 

reduced social life 16 ( 4) 14 ( 0 ) 

no problems 15 10 

a Multiple responses 

b Items not applicable 

c Items considered im~ortant or very important 

d Items considered very important 

e 
Item not included in survey 

( 5) 

e 

e 

e 
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They often had nonsupportive families (18%), lack of time 

(18%), and difficulty finding childcare (31% of those with 

children). They worriec abcut their children (18%), money 

(12%), and their social l ife (14%). Above all, half of the 

group were afraid t n ey ~ould not get jobs at the end of 

their training, and strc~gly desired more help with Job 

application and p lacen er-t. A s mall group reported having 

no problems at a l l. 

About a third o~ the wc~en in all three groups reported 

no concern over fina:,cin5 their sch ooling (see Table 15). 

Although Astin's par ~icipants co~ld be seen as more 

affluent, they a l so ~e r.ced to be enrolled in longer pro­

grammes and to pay much ~igher tuition fees than the Office 

Careers students. The latte~ paid only $15 per month, and, 

while they could take fr om four to ten months to complete 

their training, 57% "ere enrolled in a six month pro gramme 

Close to half of Astin's group reported some concern over 

financing, slightly core of ~he Office Careers groups (54% 

total, 58% mature) were "orried. However, over half of all 

the Office Careers students received training allowances 

from Canada Manpower, frcm $45 to about $100 a week Only 

8% of the total group ano 6% of t h e mature group were 

seriously concerned as to whether they could complete their 

training, slightly over cne fifth of Astin's group reported 

major concerns over financing. The benefits of government 

subsidies for Office Careers students need to be looked at 

with the consideration that offic e t raining is one of the 



':'able 15 

Financial Situation 

Distritution of Respondents 

and Comparison with CEW Group 

Financial Office Careers Group 

Situation Total N=BO Hature N=50 

no concerns 39 at 36 % /o 

some concern 19 24 

some concern/ 
reliance on 35 34 Canada 
Manpower 

major concerns 8 6 

a Item not included in survey 

77 

CEW Group 

Total N=649 

36 % 

44 

a 

21 



few forms of education for which subsidy or bursary is 

readily available to re-entry women, the less affluent but 

bright women are effectively channeled into officework on 

the basis of cost factors a:one. 
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The married worren i~ tne Office Careers group had a 

much lower degree of supportiveness from husbands than did 

those of Astin"s grc~p (see Taole 16). Only 44% of tne 

spouses were supportive ~o c.ny degree, and only one fifth 

were termed 'very s~ppor~ive', compared with 62% 'very 

supportive' spouses ~n Ast~~'s group The Office Careers 

children were more s~ppo~tive (52%) than were their fathers. 

In another question, tne Office Careers women reported that 

only a few children ( 4%) anc marriages (22 %) suffered any 

overt difficulties The maJority of spouses (56 %) there­

for appeared to be passively rather than actively non­

supportive--"as long as dinner is on the table .. ". This 

lack of fully sympathetic help was echoed in the previously 

reported answers, specifically the role conflicts, lack of 

energy, worry over house~ork, and diffuse career planning. 

Mothers tendea to be supportive of all the Office 

Careers women as did siblings and female friends. On campus 

an atmosphere of camaraderie seemed to exist with classmates 

and instructors. Figures for the total Office Careers group 

were close to tnose reported by the mature subgroup 

However, few experienced high intensity supportiveness, and 

none approached the figures that Astin 's students cited for 

their more intimate relationships. Friends and acquaintances 
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were as 'supportive/very supportive' to the Office Careers 

women as they were 'very supportive' to Astin's respondents. 

It seems possible that the socioeconomic attitudes of the 

Office Careers far.ulies would inhibit support for the women 

returning to school (Hus~ancs , 1972), and that despite the 

obvious economic benefits of the wife's return to school and 

work, the far'llly wc'...!:.d :re~i::,t any shifting of male-female 

role responsibilities Kithin the home (Cross, 1974) In 

addition, the hig~ rate of separat~on and divorce made 

spouse supportiveness u~:ikely for 42% of the Office Careers 

mature women. A few indlvid~als commented that they had no 

supportive others in the~r llves. Markus' (1973) findings 

that staying and succeed~ng in scnool were clearly correlated 

to the amount of support that □ature women received from 

their spouses and signif~cant others, make these indicators 

even more important to college personnel 

In sum, there were a nunber of interesting differences 

between the surveyed Office Careers women and the sample 

described by Astin. Whether these findings generalize to 

all Office Careers wo~en can not be answered by this study 

the data is descriptive only of the groups under study. 

However, the tentative findings on such issues as the 

emphasis on job rather than personal growth motivations, 

the apparent diffusion of energy and goals , and the valuing 

of a career for personal fulfilment indicate that further 

study on a replication standard with Astin, would be 

worthwhile. 



Table 16 

Degree of Support 
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Distribution of Respondents and Comparison with CEW Group 

a Office Careers Group CEW Group 
Significant Other 

Tot2.l N=80 Mature N=5 0 Total N=649 

husband NAb % 44c(22)d % (62)d % 

children NAb 52 (12) (43) 

mother 65 (18) 62 (14) (32) 

father 44 ( 6) 40 4) (25) 

siblings 60 (14) 56 ( 8) (27) 

female friends 59 (11) 48 (14) ( 4 9) 

male friends 39 ( 5) 32 ( 6) (29) 

employer 6 ( 1) 6 ( 2) (36) 

other relatives 24 ( 6) 24 4) (20) 

BOT instructors 46 ( 6) 42 6) (39) 

classmates 53 ( 8) 50 ( 8) (43) 

neighbors 26 ( 4) 22 ( 6) (14) 

4 6 e no-one 

a Multiple responses 

b Item not applicable 
C 

other considered supportive or very supportive 
d 

other considered very supportive 
e 

Item not included in survey 



Comparison of Mature and Youthful Subgroups of Office 
Career Stuaents 
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It was hypothesized that mature and youthful students 

would differ significantly on items of background, moti­

vations, and barriers. Findings by such researchers as 

Ladan & Crooks (1975, 1976) Perrone et al (1977) and 

Smallwood (1977) indicated that the age, role complexity 

and generational differences of these two groups would lead 

to a number of distinctions, specified in the previous 

chapters of this study. 

All items of the questionnaire relating to backgrouna, 

motivations and barriers of mature and youthful subgroups 

were subJected to chi square analysis In addition, items 

15, 16 and 18 were further analyzed as to the degree of 

change noted between initial and current levels of response 

as reported independently by mature and youthful groups 

Level of significance was set at p =< .05. 

Only 37 of the more than 275 individual items and item 

relationships subjected to chi square analysis reached a 

statistically significant level. Further, many of the 

significant differences can be attributed to the definitions 

used to distinguish the mature and youthful subgroups. 

Results achieving significance are listed in Table 17. 

All calculations of multiple intensity items were collapsed 

to the category of 'important/very important'. Items 

inviting complex responses about job history and self­

concept were not included in the analysis. 



Table 17 

Comparison of Mature and Youthful 

Office Careers Subgroups 

Items Reaching Statistical Significance 

Item Category 

1. Leng~~ of time since last academic or 
vocational course 

2. Important or very important obJectives 
when coming to college 

~o challenge myself 

for personal growth 

3. Important or very i mportant factors in 
the timing of enrolment 

lessening of home responsibilities 

6. Changes desired at the college 

more social contacts for students 

10. Important or very important reasons for 
choosing Office Careers 

good Job opportunities 

15. Helpful or very helpful programme 
elements 

orientation sessions (changes for 
mature)b 

orientation sessions (changes for 
youthful)b 

friendliness of peers (changes for 
mature)b 

quality of books and equipment 
(present) 

familiar group (initial enrolment) 
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Value of 
Chi Squarea 

28.85* 

8.04** 

6 10* 

6 70** 

4.09* 

7.43** 

9.64** 

6.42* 

4.06* 

4.98* 



Table 17 (Continued) 

Item Category 

16. Non-acadewic pressures 

lack of self-confidence (changes 
for mature)b 

lack of self-confidence (changes 
for youthful)b 

meeting family care obligations 
(present) 

meeting family care obligations 
(initial enrolment) 

meeting housework obligations 
(present) 

meeting housework obligations 
(initial enrolment) 

17. Important or very important responses of 
others 

family has less time together 

increased respect and regard from 
children 

family sharing costs 

18. Supportive or very supportive others 

husband (present) 

husband (initial enrolment) 

children (present) 

children (initial enrolment) 

mother (initial enrolment) 

female friends (present) 

male friends (initial enrolment) 
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Value of 
Chi Squarea 

12.70** 

10.42** 

4.59* 

11.99** 

10.09** 

7.17** 

9.14** 

10.18** 

15.14** 

18.21** 

14.95** 

23.11** 

14.95** 

7.11** 

6.36* 

12.19** 



Item 

18. 

19. 

Table 17 (Continued) 

Category 

male friends (changes f or mature)b 

other relatives (present) 

other rela tives (changes for 
youthful)b 

Highest level of education achievedc 

26. Fami l y inc ome level 

self 

28. 

29 

d self c ompared with spous e 

Age of Res pondents 

Marital statuse 

a df=l unless otherwise stated 
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Value of a 
Chi Square 

4.57* 

8 66** 

6.94*w 

10.09* 

4.92* 

31 52** 

32 76** 

95-39** 

b difference between initial leve l and present level 

C df=3 

d mature women only 

e df=4 

* p <. 05 

** p<.0l 
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Background 

The mature women were decidely older than the youthful 

group, despite the writer's decision to include several 

married women aged 20 or less in the mature count Since 

only one mature woman was single, and no youthful women had 

been married, it is not surprising that analysis of marital 

s~atus had an extremely high level of significance. Mature 

women were also significantly more likely to have been away 

from classes more than three years, than were the younger 

women. The final hypothesis in tnis section, that mature 

women would have a lower level of education, was strongly 

borne out Younger women were ~ore likely to have finished 

high school, and to have achieved graduation rather than a 

hign school equivalency diploma This emphasis on education 

for young women might be the result of society's increasing 

encouragement of women's self-development. Another reason 

for the presence of graduated young wome~ and non-graduated 

mature women in the Office Careers programme might be the 

tendency of young women without high school to choose work 

or marriage rather than college, while older women with high 

school might tend to choose work or training in other than 

the Office Careers area. 

While most of these background factors are obvious 

given the definitions used in this study, it is nevertheless 

important to take note of them in view of the effect they 

have on the motivations and barriers reported by both 

groups. 
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Motivations 

It was hypothesized that the mature women would report 

more objectives involving identity issues, economic need, 

and the desire to find Job training than would the youthful 

students. 

Respondents were asked their obJectives when corning to 

college, factors influencing the timing of enrolment, and 

the reasons for their choice of Office Careers Mature 

students gave greater importance to motives of personal 

challenge and personal growth through education, while the 

youthful students were significantly more i nterested in the 

job opportunities offered by an Office Careers training. 

The lessening of home responsibilities was a significant 

factor in the decision of mature women to return to school 

The mature group expressed appreciation over the quality of 

books and equipment available to them. The youthful group 

felt most helped by being part of a familiar group during 

the first weeks of classes, while the mature women reported 

a significant increase in the importance of friendly class­

mates after the initial adJustment period. It seems that 

the younger women immediately related to their peers for 

support, but the mature women kept apart from peers and 

institution during the beginning of their classes. Under­

standably, both groups cited a significant decrease in 

importance of the orientation sessions after the passage of 

a few weeks. 

The hypothesis that the ~ature group would be more 



interested in ident~ty issues was borne out, while that 

regarding the mature group's concern for job training was 

not. Neither group was sig~ificantly more motivated by 

economic need than the other, although both did consider 

money a strong ince~tive Indeed, as was seen in the 
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previous section, aluos~ two thirds of the respondents 

needed money. and al:lost all wanted Job preparation The 

youthful group was rro re deliberate in the choice of Office 

Careers as a gocj err.plo}ment opportunity, while the mature 

women seemed to value ~te process of education more tnan the 

specific subJect 1~e fact that the maJority of the Office 

Careers students were nature tnerefore has implications for 

the approach of career cour.sellors 

Barriers 

It was hypotnes~zed that the mature women would report 

more role conflicts, worry aoout finding employment, concern 

over academic ski lls , lack of confidence, lack of supportive 

others, and lack of time than would the youthful group. The 

reported problems of the two groups were expected to change 

in different ways after the initial enrolment period. 

No significant difference was found in the academic 

problems or anxieties reported by the two groups, despite 

the longer interr~ption and notably poorer educational back­

ground of the mature gro~p. Responses as to level of 

satisfaction with the college experience, length of time 

of enrolment, and marks achieved at both college and high 

school likewise revealed no significant differences. The 
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mature group appeared to h2.ve used its life experiences to 

adjust to and cope dith college work despite its academic 

handicaps. 'The pol~cy of colleges allowing mature students 

to attempt career a~d acadejic prograil1I'1.es regardless of 

educational backgro~nd seeilis partially justified by these 

figures, altnou~~ t~ese women do differ from university 

students by equalli~g r2.the~ than surpassing thel£ younger 

classmates' perforr:12.nces (D2.vis, 1973, r1arkus, 1973) 

Most of the nor-ac2.~e~~c pressures t hat were signifi­

cantly more i rr.portart f c~ n2.t ~re students involved 

definitional fact ors of ~oce and family care. The lessening 

of mature students' f a~i:y ti~e was even more of a problem 

than the younger st~ient s' curtailment of social time 

Mature women \~ere ha::ipered t y the need to tend to family 

and housewor~, both upon ini~ial enrolment and in the 

present. Some youth~ul students also had reported home and 

family duties with t heir f2.r.'ily of origin, although these 

role conflicts with schocl were less severe Obviously, 

the mature students tended to add t he student role to an 

already heavy schedule, rather than make priority changes. 

A few women did report that t heir families were making sig­

nificant contributions to required chores, again more so for 

the married women than the younger ones. 

Both groups reported a low level of self-confidence at 

enrolment and a significant increase after a few weeks The 

mature women gained even nore ~ere than the young women, 

possibly connected with their ini t ial withdrawal and subsequent 



socialization aro ... 1.nd their classmates as well as the 

satisfactory evaluatior.s of their work 
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Although there was no difference in the concern 

expressed over the fin~~cing of training, younger students 

were significantly nore likely to have an income than were 

the mature group, even though □any of the former were 

straight out of hign sc~ool Wives who did have an income 

named substantial l y lower a~ounts than were reported for 

their husbands. This absence of income by the mature women, 

combined with the lacx cf significantly strong motivation 

for career develop7e~t ½hen conpa~ed with young single 

women, and the ove~a~l low incone levels of both the wome n 

and their spouses Hhen compared witn Astin's gro~p, seems 

to indicate that whi:e many of these women live near or 

below the poverty li~e, they see only a limited range of 

actions open to them in alleviating this situat ion. 

The students Kere asked about the support system they 

had developed witn their farrulies and friends. The mature 

group, by definition, nad a significantly higher level of 

support from husoands and children, although the high 

divorce and separation rate substantially reduced the 

amount of support received from husbands. Possibly because 

marital breakdowns had re-routed many of the women back to 

their families of origin for emotional strength, the mothers 

were very supportive of both subgroups of women students. 

However, the younger women reported significantly higher 

initial encouragement and support i veness from their mothers 
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than did the mature wo~en. The young women were also more 

likely to be suppor:ed by ~le friends right from the 

beginning, and by relatives and female friends once the 

course had started. Mature women noticed a significant 

increase of support froJ their □ale friends after a few 

weeks. In fact, for bo:h groups the supportiveness of 

others uniformly increased after the early weeks, possibly 

once they had 'proven' the resolve of their initial decision 

The lack of suppor:ive others reported by the mature 

students in conparis on 1,ith their younger classmates must 

certainly relate to :he hig~ degree of role co r flict and 

overloading they con~ e~c wi:n. The decision to attend school 

appears considerably core di~ficult for the role-complex 

mature woman than fo~ tte yo~nger, role-simple woman who 

moved quickly from h~g..~ school to college training 

Hypotheses abou~ the differences in perceived barriers 

between the two groups were thus borne out with regard to 

the mature group repor~ing more role conflicts, less sup­

portive others, and different problem changes after the 

initial enrolment period. Differences of responses were 

most highly significant for items on nonacademic problems 

and availability of support, and to a lesser level involving 

differences of motivation. The hypothe ses were not upheld 

regarding the mature group's worry being greater over 

finding employment, concern over academic problems, lack of 

confidence, or lack of time. 



CHAPTER 5 

Conclusion 

The results of the present study suggest that the 

surveyed women in college Office Careers p r ogrammes are a 

nontraditional group. They have l ow incomes, little education 

or employment experience, and a relative l y non-risking life­

style Their resources, both emotionally and financially, 

are under s t rain to meet the demands of the student role 

The Office Careers women attend college in order to qualify 

for e mployment, yet report little affinity with or interest 

in their training area Although they value a career as part 

of their own self-fulfilment, their priorities and goals are 

diffuse or in flux The mature womeD of this g roup are par-

ticularly overloaded and under-supported, and often are the 

single parents of relatively young famil~es. While they are 

highly concerned about finding employment, the mature women 

also seek to develop personally through thei r return to 

education. 

Implications 

For the counsellor in the community c ollege , the 

results of this study have several interlocking implications 

Career Programme Students 

Increasing proportions of the college population are 

enroled in career and up grad ing programme s; the maJority of 

these students are women (Educational Data Services, 1978). 
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Counsellors need to find ways to integrate their services 

with the career programmes. Students of these programmes 

do not often come for assistance to the counselling office. 

They generally have not been institutionalized to trust 

change agents, nor do they recognize the possibility that 

some of their concerns might be al l eviated by personal 

counselling or skills workshops. As well as being famili ar 

with the characteristics and needs of non-degree oriented 

students, the counsellor must exert care not to impose an 

academic value system onto the counselling process. 

Women Students 

The counsellor should be fami l iar with the patterns of 

women's lives, and understand how t he so cialization process 

limits career options for women of all a ges. The inadequa cy 

of career counsel l ing for women has l0ng been recognized 

within the literature, yet counsellors are frequently still 

unaware of their own biased attitudes and approaches to 

women's vocational decision-making Counsellor-educators 

such as Hansen (1974), Matthews (1972), and Schlossberg 

(1972) have proposed strategies to overcome the narrow 

career horizons normally alloted to women. 

Mature Women Students 

Discussions of Continuing Education for Women programmes 

usually place counselling as the central pivot around which 

the other services and courses can effectively operate. 

Because they differ from the traditional image of college 

coed, mature women students requi re a specialized counselling 



approach. Their lack of occupational information and 

experience, their strong other-directed value system, and 

in particular, their culturally induced role-conflicts, 

require a unique combination of factual and psychological 

interventions. Programmes such as described oy Brooks 
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(1976), and Manis and Mochizuki (1972), combine a group 

support system with a graduated decision-making process 

geared to the women's complexities of roles and requirements. 

Zimmerman and Trew (Note 1) recommend a model for B.C. that 

would not only assist women to access the services of the 

college through information-giving and counselling , but 

would also assist the institution to modify policies and 

practices that represent barriers to women adult learners. 

Counsellor activities would include instruction of s kills 

workshops, facilitation of emotional support groups, and 

advocacy of re-entry programmes. Dealings with these non­

traditional students require that counsellors expand their 

repertoire of counselling approaches and skills, and be pre­

pared to respond knowledgeably to the myths and misconceptions 

that exist about mature women who become students 

Lower Social Class Students 

Consideration of the characteristics of mature women 

students may not be enough. The fact that there were more 

similarities than differences between the mature and youth­

ful Office Careers students, points to another set of impli­

cations of this study. The increasing democratization of 

the B.C. College system has led to the enrolment of many 
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students who in the past would have been intimidated or 

excluded from post-secondary study Many of these students, 

particularly the women, can not afford to take academic pro­

grammes, and are attracted by the subsidized training spon­

sored by Canada Manpower and Labour Canada. The result is 

that many college students now are from cultural and socio­

economic groups not traditionally found on campus 

Counsellors using middle-class male-oriented career develop­

ment theories have difficulties relating services to these 

low income, frequently mature, women clients 

The women of the present study closely resemble those 

persons of low social class and external orientation toward 

the world who were described by Farmer (19 78 ) Their per-

ceptions of helplessness regarding options in the present 

and restriction regarding choices for the future relate to 

an absence of adequate vocational decision-making Their 

diffusion of long range goals, absence of effective problem­

solving techniques, and low risk behavior with regard to 

career goals are both understandable and realistic g iven 

their past socialization and lack of resources and environ­

mental support. The women are clearly in need of career 

information, yet seem unaware that there is a service they 

could consult and a method they could use to make well­

considered plans. Even when counselling does take place, 

seemingly innocuous counsellor behaviors such as the use of 

traditional testing instruments, the bypassing of recent 

trends in work and training for women , and the inclination 
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to turn all vocational counselling with women into either 

personal therapy or advice-giving sessions, can serve to 

subtly reinforce the limitations of low self-esteem and an 

external locus of control. 

The importance given to a career as a source of self­

fulfilment by the Office Careers woman , both mature and 

yo~thful, negates the facile assumption that working class 

people seek only practical benefits from their work What 

it does point out is the lack of awareness, knowled ge, and 

skills these women have in combining their personal goals 

with the practical necessities of their existenc e They do 

not seem to have the access of Astin's subJects t o a value 

system that stresses the importance of personal interest, 

aptitudes and goals in career cho ice Long rang e personal 

priorities take second place to more immediate practical 

necessities, and last place to the requirements of stereo­

typed roles. The realities of poverty, marital crisis , 

lack of education, and lack of interpersonal support create 

an external framework to their decisionmaking. Education 

is viewed as a means of financial and social betterment 

rather than as a growth fostering process that includes the 

pursuit of both personal satisfaction and vocational pre­

paration. Ensuring that these women are made aware of 

educational and lifestyle options, and teaching them to 

assume a more internalized orientation of control within 

the constraints of their lives, are challenges of maJor 

proportions to the counsellor. Again, the counsellor may 



need to develop lines of influence within the decision­

making forums of the college in order to affect necessary 

institutional changes. 
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Ironically the one factor that allows many of these 

women to consider attending a training programme a lso rein­

forces many of their personal and career limits. The avail­

ability of Canada Manpower subsidies for Office Careers 

training combines with the view of office work as a woman's 

occupation, the urgency of economic need, and ignorance about 

career options and information to ensure the contin ued re l e­

gation of women to low paying, a n d frequently unch allenging , 

employment. Office Careers becomes the 1 obvious choice' 

for mature women with little confidence, no money, a nd no 

awareness of their alternatives In effect these women have 

made a cultural rather than a personal choice. Many of them 

have completed none of the phases of good decision-maki n g 

inner preparation and the rallying of family support are in a 

turmoil, personal assessment, generation of al t ernatives, 

values clarification, and goal setting have been given 

scarce consideration, implementation of action plans has 

been achieved only at a stereotypic level for persons of 

their age, sex, background, and resources Why should some 

of these women not enter the Welding programme i n stead 9 It 

takes no longer, is likewise government funded, and has a 

much better salary and job potential. Why should more of 

these women not enter Business Administration, which follows 

similar lines of interest but offers greatly improved scope 

for promotion, salary and j ob e nrichment 9 



Reconmendations for Further Study 

1. Replication of this study with other Office Careers 

college groups might establish ½hetner the results 

discussed here are general characteristics, or are 

peculiar to the mixture of rural, religious, and 

ethnic groups that made up the Qajo~ity of the study's 

population. Use of a random sa□pli~g technique over 
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all the Office Careers college prog~ar..r.:.es in British 

Colunbia or in Canada and replicatiJn cf other details 

of Astin's methodology would allow ~or valid comparison 

of results with an existing base on Cor.tinuing Eaucation 

for Komen students. 

2. Investigation of women students in other career pro­

grammes such as Daycare or Human Se~vices might determine 

whether other short programmes in t~acitionally female 

occupations attract similar individ~als as does Office 

Careers, and whether counsellors need to develop 

additional expertise to work with these students 

3. More detailed computer-assisted ana!ysis of the data 

on Office Careers students produced as a result of 

this study might be used to identify whether any of 

the variables such as age, marital status, or income 

have any bearing on the reported problens and 

motivations. The literature indicated several such 

correlations for academic students. Identification 

of significant variables would be of considerable value 

in the counselling of career programme students, and 



might be of assistance to potential students in their 

decision-making process 
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4. Followup of the graduates of the Office Careers pro­

grammes could serve to identify their degree of success 

in employment, and to evaluate the suitability of their 

college preparation along both practical and psycho­

logical dimensions. Once rapid Job entry has been 

achieved, and the urgent survival needs somewhat met, 

the students may experience a shift toward the more 

internal needs and value systems of their academic peers 

If such is the case, the counselling intervention becomes 

important in laying the groundwork for potential growth 

as well as immediate problem-solving. 

5 As a number of the respondents made a point of commenting 

that the questionnaire was a source of personal interest 

and challenge, it might prove useful to develop this or 

a similar instrument into a counselling tool. Many of 

the women had never directly addressed the issues 

covered in the survey, nor would they be influenced to 

become more aware of these issues through the normal 

avenues of interaction and discussion. The use of a 

simple questionnaire might be one way for counsellors 

to initiate service and generate interest with career 

programme students. 

6. Role conflict was such a major barrier to the students 

surveyed that counsellors would do well to investigate 

methods of alleviating its influence. Some of the 
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sources of ambivalence and pressure experienced by 

these women might parallel those of middle-class women 

students. On the other hand, the effects of socio­

economic deprivation, lack of support, and pragmatic 

concepts of education might introduce a vastly different 

set of factors into the issue. 

Conclusion of Study 

This study was a descriptive investigation of the 

characteristics of women Office Careers students It aimed 

to create a preliminary local data base pertinent to the 

students enroled in Office Careers. With this groundwork 

accomplished, further study is now needed to standardize and 

expand this descriptive information so that it will be 

directly useable by counsellors working with non-traditional 

students. At present it can only indicate to counsellors 

that there is important and timely work to be done in the 

colleges. 

It is counse llors who are in a unique position of 

seeing the trends, the difficulties, and the potentials of 

today's shifting college population. It is counsellors, too, 

who are possessed of the skills and versatility to be able to 

remedy the deficiencies of both institution and clients 

To go on as they have always done, to counsel in the 

familiar ways, and to wait to be asked for their opinions 

or assistance--these easy responses on the part of 

counsellors imply support of the status quo and rejection 

of the special needs of non-traditional college students. 
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The responsibility of counsellors lies not with any philo­

sophic extreme, traditional or contemporary, but rather with 

the growth and development of each individual client. 

Counsellors as student-advocates need to apply available 

knowledge and skills to help the client, and to summon 

sufficient courage and influence to improve the learning 

environment so that it is of maximum benefit to every 

student 
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July 1978 

Dear Students, 

This questionnaire is being given to you in order to obtain a description 

of women students in office careers programmes As the number of women in 

College career prograrr:mes gets larger, it becomes more and more important for 

educators to know t he backgrotmd, resources, and pressures t nat affect the 

academic success of Yomen students. The more that educators know about what 

does make a difference in the experience of going to college, and for whom, 

the more help can be built into the programmes to reduce the strains and 

encourage the strengths of its students. 

The following questions have been carefully chosen accorc1.ng to the issues 

that seem to affect a smooth transition from home/Job/school to a college career 

programme. All replies are confidential and anonymous, although total results 

will be available to your office careers programme, and yourselves, to use as 

feedback. I will be 1..!SJ..ng the results £or a Master's thesis in Counselling , and 

as valuable groundwork for transition courses such as 

ECO programme. 

College's 

The questionnaire will take 15-30 r:unutes to complete. I will be present 

to answer any of your ~uestions. Please do work quickly , alt~ough you may find 

yourself wanting to t~~nlc about some of the issues at greater length afterwards. 

And please feel free to add comments at any point on the questionnaire 

In most of the questions, you are asked to check,/ the items that apply 

to you. Many of them will ask you, in addition, to circle the responses that 

are particularly strong CZ:, such as a 'VERY' important reason or change At 

times you are asked to consider your answers for both now and for the first 

few weeks you were at college. Please try to answer every question carefully . 

Thankyou for your help. 

Margaretha Hoek 
formerly counse l lor and 

instrJcto=. 
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I. This sect.ion deals with your experiences and reactions while a st~den t at the col l e ge 

1 When you first made contact with the college about taking off ice training, 
how long had it been s i nce you last took an academic or vocational course 
(minimum of 2 months) ? 
__ Less than one year 

1-3 years 

3-5 years 

__ 6-10 years 

__ 11-15 years 

__ 16-20 years 

__ 21-30 yeers 

More than 30 years 

2. Consider the obJectives you had when col!U.ng to college 
a Check(/) any of the following items that were i mportant to you 

Do this first 
b. Now go over the items you have checked as important, and circle the 

check 0 to any t hat are VERY i mportant 

to prepare for a Job __ to qualify for a promotion 

to become more educated 

to challenge myself 

to receive counselling about 
career opportunities 

to enter the Job market quickly 

__ for personal growth 

__ other(specify) ________ _ 

__ to receive a degree, certificate, 
or college credit 

to make contact with ot~er people 

to achieve indepenaence 

To develop skills to become more 
effective with my f amily or 
community 

3 Consider the factors that led you to decide to attend college at t~is time 
a. Check u,1 any of t he following items that were important in your decision 

Do this first 
b Now circl e the checks ({J) to any that are VERY i mportant 

dissatisfaction with my job 

__ lessening of home responsi­
bilities and duties 

__ serious illness or death in 
the family 

__ availability of f unds 

economic need to ~ork 

intrinsic appeal of the 
courses offered 

in a rut at home 

family or marital changes(including 
-- divorce) 

__ moving close to the college 

__ not happy with myself 

__ encouragement and advice from 
others 

__ other(specify) _________ _ 
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4 ln what ways have your experiences with tl-ie college 1.nfl1...enced you' 
a. Check the items that reflect important changes ...:1 your se!f. 
b. Circle the checks to any items that are VERY 1.~~ortant 

I feel more confused about 
my goals 

__ gave me self-respect and 
self-confidence 

__ I regret some locs of femininity 

caused me to seek employ-
ment 

I feel better educated 

I have raised my goals and 
am more ambitious 

~ feel tired and depressed 

I feel good about doing well 
in my classes 

__ made me dee-de that my place 
is at home 

__ I have difficulty aeciding 
on my daily priorities 

__ o ther(specify ) _______ _ 

I know what is imno~tan t to me 
and what I wane co do 

informed ce of alternatives 
and options 

I feel ~ore restless and dis­
content 

increased self-awareness cind 
insignt 

I am a hap~ier ~oc:an 

I have ~eccoe core ooen tone~ 
ideas an~ ~eople 

__ decreased =y se~f-confice~ce 

__ I have ae,elcped e=plovaole skills 

__ increasea ~v ~esoect and liking 
for ot;e: ~o~en 

__ nothing nas :eall; C.I'anged for ~e 

5. Indicate vour degree of overall satisfaction wit~ your college e"Cerie~ce 
(Check one) 

__ very satisfied 

satisfied 

neutral 

dissatisfied 

__ very dissatisfied 

6 Consider the changes you would like to see at the co2.J.ege 
a Check those items you think need improving or ch~~gi~g 
b. Circle the checks to those items you consider ceea :~JOR or U3.GE~T change 

lower tuition 

__provide more financial aid 

reach and enroll a wider pop­
-- ulation(men, native Indians, 

mature students, etc) 

_provide for ~ore social contacts 
for students 

__ make personal counselling more 
easily available 

__provide help with ed~cational 
and career planning 

__ other(specify) ______ _ 

__provide child care 

__ improve quality of instructors 

__increase p~licitv about offeri~gs 
and services 

__ have more locations 

__ greater variety of co~rses 

__provide or i=rove Job p lacec.en t 

__provide tra1nl.!lg in Job application 
and inter\ieJing skills 

__ allow for part-till!e study in all 
progran:mes 

~.,i 
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7. Do you have any concerns about your ability to finance your training'(C:leCJC one) 

__ none(I am confident that I will have enough funds) 

__ some concern(but I will probably have enough func.s) 

son:e ccncern(but with my Canada Employt;ient Center allowance I will prob­
-- Qbly have enough funds) 

__ ?I?ajor concern(not sure I will have enough funds to COJ:?lete r::.y train:cg) 

8 Indicate the maJor sources of financing for your training 

__ e::rployer subsidy 

__ spouse 

__ Canada Employment Center 
allowance 

__ insurance, pension, social 
security, alimony 

other 

__ loan or loan/grant 

__ own part or full-tii::e JOb 

__ family(parencs and other relatives) 

scholarsni~ er Jursary 

__ savings and i.n,est~e'1ts 

9 How ::alllJ.liar are you with the Educational and Caree: Or1:'1tat.or for ,,o=ec ::-t.:-se ' 

I took it and found it very useful 

I took it and found it moderately useful 

I took it and did not like it 

I decided I did not need to take it --
I do not know what it is 

II T.:us sec~· or ceals wi tn uour experiences and .=ea~...1cns ,.;l: il:! en.rcL:.ec 2. - :.-e 
Bus_ness 0 f=2.ce Traini '1g Pro~xa~Jre 

lQ Consider your reasons for choosing to enter the Business Office Training 
Progra=e 
a Check the reasons that were important in vour decision 
b. Circle the checYs to those items that were VERY im~ortanc 

__Joo opportunities are good 

____J>rior JOb or educational 
experience 

_can afford the training costs 

__ it suits my abilities and 
personality 

I didn't consider any other 
kinds of training 

interested in t,e Nor~ 

__ it suits mv need for flexible 
work times 

__ good place to begin ny career 

__ traini.ng time is snort 

__ I like the people ~ho do t~is work 

__ other(specify) _________ _ 

11. How long have you been in the Business Office Train1Pg Progral!Dlle?(Check one) 

__ Less than 4 weeks 

2-3 conths 

-----6-8 months 

4-6 weeks 

3-4 months 

8-10 months 

6-8 weeks 

4-6 months 

more than 10 ~onths 



12. What is your training specialty?(Check one) 

__ Clerk typist __ Bookkeepe= 

__ Stenograp:.er 
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Basic Office Skills 

General Refresher __ other(specify) _________ _ 

13 What is your present grade average?(Check one) 

excellent 

__ satisfactory 

__ unsatisfactory 

I have received no grades 

14 Consider the aspects of your training that create ? =:ssures or acxieties for 1ou 
a Check the items that have been an important core::-:- =~r you. 
b Circle the checks to those items that are v-:R~ ..=.porcz.nt concerns 

_exaI!ll.nations 

__ conflicting demands on my 
time(home, Job, school) 

__ lengthy homework assignments 

__ lack of skills 

__ some instructors' attitudes 

__ no private place to study 

__ lack of self-discipline or 
concentration 

__ other(specify) _______ _ 

__ timea ass~~ec:s anc quizzes 

__ understan~-"-~; ~-ac I read or needing 
to reaa :as te= 

__ speak:uig :e:ore a class 

__ inadequate orefaration i n :;ia:h 

__ grades, e, al_at~oc 

__ organiz~n£ :!7 t:.:::e 

__ some inst:-..c:ors' .. a,s of presenting 
subJect ::a:te= 

15. Consider the elements of the BOT prograI:lllle that have ~elped JO~ succeea, both 
during the first few weeks and at present 
a Check the items that have been helpful at a::iy t:.::e 
b Circle the checks to those items that have oeen c~Y -el~ful 

instructors' concern for 
their students 

orientation sessions 

friendliness of other students 

smallness of the classes 

quality of books and equipment 

staying with a familiar group 

professionalism of instructors 

well-planned lessons 

knowing the course is short 

rela~ed atmosp~ere of classes 

other(specify) _______ _ 

at E,rese'7.t ~-':-en first enrolled 

,,,1 
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16 Consider the non-academic pressures that you have t~ aeal .nt:. 
a. Check the items that have been an important con:er:i :or yo~ at any time. 
b. Circle the checks to those items that are \c:RY :=:portant concer.is 

obtaining child care 

location, transportation 

time of day of classes 

costs 

lack of self-confidence 

lack of direction or purpose 

nonsupportive family attitudes 

meeting family care obligations 

meeting housework obligations 

lack of time 

lack of e~ergy 

guilt about money 

guilt about neglect of children 

job responsibilities 

medical reasons, self or family 

worry about getting a J Ob 

elimination of social life, hobbies 

at p_resent ~-er. f:rst er.rolled 

17. Consider how t!-e people around you have responaed tc ·cur ue:.nf a:: college 
a Check those changes that have been important to ou 
b. Circle the checks to those items that have oeen 7::R':.' :=or:an t to ,,ou 

__ family has less time together 

__ family nas become closer, tends 
to talk things over more 

__ marital relations improved, great­
er rapport with spouse 

__ my children's respect and regard 
toward me have increased 

__ improved status on the Job 

__ less time for social life 

__ some friends and neighbors are 
disapprovir.g or distant 

__ family nas oec==e mere sel£-relia~t 
and orga."l_zec 

__ f3.l!l.l.ly is shar:..::ig mere housenold 
chores 

__ marital te:1S1ocs anc d:£ficulties grew 

__ my c~ildrer. are ~~sec and resent 
my invol,e.::iert 

__ coworkers a:saporove of Ill' involveme~t 

__ other peo~le respect ~e more 
__ ot~er(specify) ___________ _ 

PLEASE REME'IBER TO CIRCLE THE ANSWERS THAT ARE' VERY l}-:?OUA.\ T' FOR UL COLU'lNS 

·"' 
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18. Consider how supportive people have been of your decision to contact or participate 
at the college Omit any that do not apply to you 
a. Check the individuals who have been supportive of you at any time 
b. Circle the checks to those individuals who have been \~~y supportive 

husband 

children 

mother 

father 

brothers and sisters 

female friends 

male friends 

employer 

other relatives 

BOT ins true tors 

classi::a tes 

neigrioors 

at p_resent w~ en first enrolled 

III. :'his sec:: ,o '1 dea 1 s .v1.t.? quest~oos -ega-d, og JOur ec_c==-ar =!"::: .or , ex ::-er_e~~ces 

19 What was the highest level of education reac,e a by - ou ar.d , 1: a~plic~0le, ~ 

your spouse' (Check once f or each person) 

less than hig., school 

high school graduation 

high school equivalent diploma 

technical or trade school 

business training 

some college or university 

Bachelor's degree 

Master's degree 

self ,usoa~d 

Professional degree(HD, DDS, LLB) 

other(specify) _________ _ 

20. If you did not continue your schooling after high s~;ool, i n di ca te t he pri=~ 
reasons 

wanted to ~ork 

__ illness(self or family) 

lack of interest or 
motivation 

__ marriage 

__ other(specify) _____ _ 

__parents not i n fa, our of girls' eaucati on 

funds not availab l e 

wanted to test mysel f in the 'real ~orld' first 

__pregaancy 

__ did not t h i nk I had the ability 
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21. What was your approximate grade average during your last years at school? 

A B C belo~ C don't know 

22. Please list t.~e main Jobs you have had in the past '-!a=u.== three 

name of Jobs length of time 
at the Job 

ai:.ount of ti:::ie 
since leav:u:. g , o~ 

23. Please list the job you have at present, if e~ployed 

name of Joo length of time 
at the Job 

full or ~art tice 

24 Please list tne Jobs you would ultimately li~e to get (dreac a littl e') 

na~ of ,oos full or part time 

25 Please list t~e Job your husband has at present, if you are marriea 

name of Job 

ful: or 
part L !!!e 

26 What is the approximate family incomE over the last year ( c~ec~ once ror eacr ~erson)? 

None 

$4,999 or less 

$5,000-9,999 

$10,000-14,999 

$15,000-19,999 

$20,000-29,999 

$30,999-39,999 

$40,000 or more 

self husoar.d 

27 If you have not been recently e~loyed, please check ) Our prir:iarv reasons 

no desire to wcrk 

__ was too busy 

__ inadequate training 

__ husband's objections or 

preferences 

no financial need to work 

__ scarce JOb opportunities i..~ ~y field 

fotmd iwlunteer wor~ was satisfying enough 

__ not sure I could handle it 

27 cont'd 



27.cont'd 

was too tired 

was unclear about goals 

was not sure I could cope 
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difficulties and c:sts of hot.:Sehold maintenance 
and childcare arrange=nts 

found it was hard to get out of the house 

children's needs and prefer-__ other(specify) ________________ _ 
ences 

28 What is your age? 

20 or under 

21-25 

26-30 

31-35 

29 ~nat is your marital status? 

__ single(never married) 

__ separated or divorced 

30. How =ny c,ildren do you have? 

none 

one 

two 

36-40 

_41-45 

46-50 

51-55 

married 

other 

three 

four 

56-60 

61-65 

66 or over 

.,"J.dowea 

five 

six or more 

31. Indicate whetner you have children in any of t~e follc~J..ng age categor~es 

no children __ 6-12 years __ 13-22 years 

__ Birth-3 years 13-17 years 23 years and over 

4-6 years 

32 How important is it for your own self-fulfillment to r ave a career in aaaition 
to being a wife and mother? 

__ very important 

__ important 

neutral 

__ relatively unioporta~t 

__ totally unimportant 

33 How old did you feel the child(ren) had to be before ,ou returi1ed to school/work? 

Infancv __ age 6(school entry) __ ages 13-17 

__ ages 2-5 __ ages 7-12 __ age 18 or older 



34 Was your mother employed while you were growing up(,efore you ~ere 18)? 

__yes no don't know 

35 If you ever married, to what extent did you and vo~= hus:iand ciscuss your 
educational and occupational plans before you were ::.arried? 
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not at all, because it was already understood t ha t I .ot..ld be continuing 
work or school 

not at all, because it was already understood tr a t I .ould no t be continuing 
work or school 

we discussed it a little 

we discussed it extensively 

not married or in a serious relationship 

36 Consider the qualities that you have when co~oared -1~., :::her ~o=er of your age 
Rate youroc:..1.£ ..... tu-= .!:.;,l:o~i. .. e, traits as 1 01.. rea.i.l), ~-::.n.., vou are Yo u '.llay use 
eac'l rati:r.g as -:1-y c,: es fen t1.m,. .. "~ vou ,ns"' Y::_ ,::.us e =a:e eac., 1.te::i once 

_yhysical appearance 

intellectual self-confidence 

_yopularity with men 

__ leadership ability 

__ effectiveness on the Job 

__ homemaking ability 

__ athletic ability 

__ originality 

assertiveness 

_yublic speaking ab1.l1ty 

__ artistic ability 

__ independence 

close to my ideal self 

l=excellent f or ~one=='· age 
2=good for wo~e~ ~v a; e 
3=average for ~c=ej = age 
4=below average fer .ccen ='/ 
S=terrible for wocen -=:; 2£2 

a c-=-:,-

social self-coc:1.ie~ce 

__ sens1t~v1.:y :o cr~ t1cist:1 

_yopula=~t~ ~:t~ ~omen 

__ acadel!l:.c ab:_:ty 

s~ccess as a ..r._fe 

success as a t:1ot'1er 

felllini r.1. tv 

drive t:i ac1-.1.eve 

__ cneerfi...1 '1ess 

__ mental anw e.::iotional well-being 

__ writ i ng aoil_ty 

__ mathemat1.cal ability 

....._physical sta::una 

THAT COMPLETES THE QUESTIONNAIRE THA..'JK YOU VERY '!t'CH FO"- YO!.~ nEl.? 

If you would be willing to give a followup interview , please aco your name and phone ff oelow 

Any further comments would be ~elcome 

,,,,, 
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