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RESTRACT

v

Supervisor: Prcfesscr Barbara M. McIntyre

This thesis describes seven models for educaticnal dra-
ma that méy be found in seccndary schocl drama programmes in
British Columbia, Fach model has been named after its most
famous préctiticner, excert for the Schocl Play which is mnot
strongly associated with any one person, A chapter devcted
to each model describes its background and its distinguish-
ing featnresg, and summarizes its practice and effects in
today's schools. The mcdels described in this way are:

based cn stories prcvided hy the teacher.

2. <The Slade Mcdel - free form play under the benign

guidance of a sympathetic leader.
3. fThe ¥Way Model - whole group exercises designed tc
develcr empathetic sensitivity.

4, The_Spolin Model - exercises and. theatre -games

designed tc develop theatrical acting skills. ,

5., The School Flay - an imitation of adult forms cf
theatre.
6. . The Moffett Model - diverse dramatic activity +to

develop increased personal. response to literature

and improved communications skills.
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7. The_Heathcote_Model - diverse dramatic activity as a
social &®ethod for intellectual and intuitive
learning.

since the mcdels have been chosen hbecause of their gar-
ticular importance to educational drama in Pritish Cclumtia,
the final chapters contain an overview of the history cof
school drama in this fprovince, Tcpics include the first
school plays, early administrators of school and ccmmunity
drama, the rise of prcvincial festivals and teacher organi-
zations, and successive authorized drama curricula. Since
personality plays a majcr rcle in drama teaching, there 1is
alsc some biographical infcrmaticn cn scme cf the pioneers

in the promotion cf drama in our schools.

Dr. Llcyd C.

pr. William K. Cross
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Chapter 1

INTECDUCTIIOR

Cne way of chafting the developrment cf educaticpal éra-
ma in British Cclumkia is +thrcugk enzcllmert figureé.l The
Department of Education first reported drama enrcllpent at
the secondary level in the schocl year 195C¢-E1,. ©Despite é
healthy growth in the schocl pcrulaticn frem 1951 tc 1962,
dréma enrclirent remained fairiy ccnstant, never deviating
more than 150 frcm the arnual average cf 11S€ duriqg that
period. Houever, in tke succeedince fifteen years, frcm 1962
+to 1977, enrcllment in seccndary drama CCUILSEes. 1ncrea=eé at
an astonishing rate. In this pericd, the average’annual
increase in drama enrollment was 25%, climlinc frcm 1034 tc¢
23979 province-vide. Rhile seccndary échccl Ecpulation
increased by a factcr cf :less than cne: drama enréllment
increaséd by a facter of more than twenty.?

Since 1977, tuev curriculum guides written by and foz
practising drama +teachers in FEritish Cclunkia's =seccnéary
schools have given furtler. impetus tc juricr seccndary drama
programmes in particular, while a provincisal organiz§ticn ctf

drama teachers hes gained recogniticr withir schcel district

administraticn, within the teaching prcfessiomn, and withir

1 A table ¢f drama. enrollment ccmpared to student pcpu—
laticn, by year,.is g¢iven in Apfpendix E.

- ‘l__
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the Ministry of Educaticn., While the seccndary schcel pepu-
laticn declined ky a total of 8% between 1977 and 1980, dra-
ma enrollment declined less than cne-half of 1%. Germén;ted
and nurtured Ly @ kandful cf deveted drara educators for
half a century, seccndary school drama grew with the impla-
cability‘of-an.idea whose time had ccme, axd ncﬁ flcurishes
in the classxccks of British Cclumkis.

While drama ccurses have keccme an accerted feature of
schcci life, +there has been 1little explicit agreemert .as tc
what goals and activities ccnstitute a drama clasg. There
are three obviovs catses for this confusicn: lack c¢f cuerri-
culum, lack ¢f teacher training, and lack cf ccmmunicaticn.

e Until scme recent curriculug -revisicrs, +the.secondary
drama curriculum was cons%dered.lcng cutdateé. This
was particularly true cf tke curriculum'guide fcr jun-
ior seccndary drama courses.

. Hinistry cf Education statistics shcw that ketween 1S75C
and 1976, 1less thanm half of this prevince's drama spe-
cialist teachers had receiveﬁ reccgnized training in
drama. Tte figure has 1remained at abcut 5C% =since
then, while ccmparable figures for science, music, and

.languages are all cver 80%, as shcwn in Talkle 1 cverx.

e The overwhbelming mnajority cf the rrcvince's seccndary
schools have at‘most a single drama teacher. Until the
recent e;ergence cf a strcng rrcvincial drama teachers!

association, there was no estaklished ckannel fcr trese

.individual dremez teachers tc exckange ideas. .



Thus, there has leen a tendency for each drema tescher tc
develop his prcgremme in isclaticm, with 1little directicn
frem the governmment, little kackground frcm the umiversi-

ties, and little Lely frcm his cclleagues.

TABLE 1

Teacher Qualificetion in Some Specialist Areas

Sutiject 1570 1575 1S€Q
Chenistry 4% €27 91%
English 80 g5 gc
Music .75 €1 87
Fhys.Ed. Ty €1 87
Tteatre 4z 46 52

Séurbe: Hin.Ed;ppbn.S-Ou-QTQ(1980), grarhs pp.17-1S5.

[ s S M B e fem pma e S s S e S St S
b e e — — e e

This postulated isclaticn is sugpcrted by cbserving the
tremendcus disparity in emphasis that may te fcund ip diff-
erent drama rprcgremmes in British Columbia. Large-scale
productions for fFublic performance monopclize the rescuices
for drama in many schools, recreaticnal fcrms cf drema pre-
vail in scne, wkile imprrcvisaticn carn beccme a kind cof
springbcard to personal develorment in still cthers., . Meth-
ods embraced by c¢ne drama teacher may be disparaéed h; the
next. Educaticral drama can thus acquire different meanings
even for différent teachers of drama, let alcne for the éth-

er teachers, administratcrs, rarents, ard students invclved
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in or exposed tc their frcgrammes. Ultimately, while drana
teachers may have ncre in ccmmcrn with each c¢ther than witk
their other cclleagues, tlkere exists nC»clgar agreement (and
cddly, very.little debate) as to what éhculd ccnstitute tke
aims of a seccndery drama, frogramme. Ferhaps this lack of
ccnéruent‘gcals, along with the isolaticn cf the drama spe-
cialist, are the twc mcst important factcrs in cont;ihutiﬁg
to the impressicn that, Rcre than any'cther area of tﬂg sec-
cndary curriculum, drama teaching seems entirely depenéent
upon the perscnality and resocurces «¢f tke individval teach-
er.

A fundameﬁtal assumpticn cf this thesis is +that, for
these reascns, <¢arly imnfluences cn a teacker's ccncept cf
educational drama tend tc Leccme fixed, in absence of direct
influence frcm ‘cther sources.' As in the perable <¢f the
blind men and tke. elephkant, +thke teacher interprets the forn
and rurrose cf educational drama in terms c¢f whatever infor-
maticn is accessikle, whethexr ¢r not that dinfeocrmation ié
comprehensive. Unprepared to perceive ncre than z fracticr
of the whole «ccrrlex issue at .cnce, . Eritish Cclumkia's
beginning drama teacher (or arguakly, any dram; teacker)
first relies on mcdels cf drama teaching which he has read
about, observed, or experienced; he then . integrates his
interpretaticn cf these mc¢dels with his c¢wn geoals and prior-
ities, with the philoscphies of his cclleagues and suﬁervi-

sors, With the physical circumstances. in «hich he wgz¥s, and
' . ke
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with the goals @end abilities cf kis students. Frcm these
beginnings, he «creates a unigue¢ drama fprcgraame fcr his
school. )

Fased c¢n tlese assunmpticns, we will define a set cf
ncdels fcr drama teaching .in Eritish quumtia. They azre
those movements and philcsopkies. in the field cf educaticnal
drama, wusually incorpcrating krcader.educaticrnal and sccial
issues, uron which drama teackers bave drawr, in whecle c1 in
part, in creating their c¢wn unique progrenmes. Dramé teeck-~
ers may use many suck mcdels, cften - several in the same
ccurse cr e€ven.in the same class pericd. Hcuever, the arama
pregramme im a given schoél cften seems ¢cminated ky a =rpall
selection of'such rogdels, cr €ver by a =sirgle cne. An ana-
lysis of +the mcdels being employed by & drama +teacher car
often revéal mcre abcut the philosophy ard cljectives cf his
programme tham cculd ke articulated ever by that teacher.

This thesis is by no means the first attempt tc cate-

~gorize types cf draﬁa teaching. Rs hnerican educetor.-
R. Baird Shuman fpcints cut, “,,.drame -invclves an €LcIrEcCus
nunkber and variety.cf activities ard can lead to a great
diversity of ocutccmes."Z While Shumsn cetegcrizes classiccrn
drametic activity in terns. ¢f its exterral fcrim (reader's
theatre, Ioie-playing, and so cn), a recent publicatién cf

the. Inner Lcendct Educaticnal Authcxitjjieccgnizes the need

2 nThe FPlace cf Dreme in Tcday's Hich ESchcecls," in Edu-
caticpral Drama__fcr:- Tcéay's__Schececls, .€é. R. Baird Skunmar

—— - o S SR e e A A o . ——— -

(Metuchen,N.J.: Scarecrow Press, 157€) , p.157.




to examine ceteccries cf furgcse:

Drapa in education hes altereé greatly during tke
last twenty-five 7years, and "is still changing.
There has been a shift in directicn frcm ex inter-
€st _in tle perscnal ueveI_;mert ctf the individual .
pupil thrcugh. the acquiring g CE T THEEtTiCEIET ¢
1mp:cvisai;onalh=klllh,_ig*ihg,reccgrltlcnmgf“ﬁra-
_DA_AS 3 asime—Uligue.teaching tccl, vital dic. lan-
guege cevelq;nentJWﬂand Jnvaluchleﬁuac a methcd in
the exrlicraticn..of .other-subject zresas

Influential Eritish drema .educatcr Dcxcthy Heathcote
describeé’four faces of drama%ic activity as fcllous:
1, . Making¢ plays fcr avdiences
2. FEKncwing the craft, history ané place cf tkeatre in
our lives
3. Iearning thiough makipé Eleys
ﬂrr Using tke ccnvernticns cf 'as 1if. it vere! té motivaté
study* |
" Heathcote's lcng-time cclleacue Gavin Ecltcr categorizes
educaticnal drama in yet ancther way:
e Type A: Exercise
e 1yge E: Drama%ic!rlaying
¢ Type C: Theatie

e Type D: Drama for Understandings

i
2 Cecily C'Feill et al., Irsme_Cuidelines (Lcrcécm:
Heinemann, 1S76), f.7.

\
4 Dorotky Eeathcote, "Frco the Partictlar to the Upiv-
ersal,"” im Fxrlczing Theatre and Fducaticp, €d. Ken Rclipsce
{Londcn: Heirnesmarn, 198C), LE. 11-1Z.

S Gavin Becltcr, IJIcwards_a:Tkeciy Si-EIéQQ-;Q-EQBQQi&QE
(Londcn: Lengman, 1979), . 11.
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¥ith categcrizaticns ai;eady availatle fremw such kichly
regarqeﬁ scurces, tlkis.rew cne nay seer redurndant at'fi;st
glance, cr even preéumptuous. Bowever, there are several
aspects to this tlesis which I feel give.it an unpzecedented
Ferspective cn drames educeticn. First, the cther classifi-
catiqns have been rade as fprefatcry ccmments tc cther argu-

ments. The resulting anelyses have tendec tc ke perfumctcry,

and imbalanced +tcward the [fcirt which 1mcst interests +tke
authcr: for ezample, Bcltcn describes Tyres A, E, and C
drama in a'succinct ten pages, aftexr wkick he linéers.cver
Type D for Ecre then 120 rages. EY ccntrast, the purgcse of
this thesés is rct to rremcte one mcdel cver anéther; Lut
rather t¢ distinguish cre mcdel fico arncther. .

I second reasch whg previcus categ;rizaticns have pro-
ven iradequate is that they tend +to classify ty the fcrm cf
the activity rathgg than ty tke rpurgcse, as fcr example in
Shumar's categcries cited alkcve ané an.eariier Featkccte
classificaticn. c¢f “imprcvisaticn, rcle-playing, dance-drama,
_ sccio-drama, and sc cn."& The z@nalysis. cf mcdels in the iol;
lowing chapters dencnstrates that virtuzlly identical activ-
ities may cccur.iﬁ different nmcdels with ertirely different
intents. Fcr example, the ®blind® exercise descriled as

fundamental tc thke Way Becdel for develcping empathy with

those less fexrtunate might also ke used in the Ward Mcdel tc

€ "Drama and Educztion: .Sukject cr System?" in Lrams
and_Treatre_dip.¥ducaticr, €d.. DNicel Lcdd ard Winifred Hick-

e e S — P W A m e Gme

son (London: Eeimerxann, 1971), r.42.
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tell' a stery, dir the Slade BMcdel tc 1elease rphysical
expressivéness, cr in the Mcffett Model tc exercise verbal
skille. In fact, similar "klind" activities are thcrcucghly
documented in bcth the Spclin mcdel and the Heathccte Mcdel;
in each of these latter cases the purpcse c¢f the activities
are distinct and cléarly ucderstccd by- the teacher-leader,
althcugh by their form the activities are: almcst indistin-
guishable.? It dis futile tc categorize the fcim .cf edtica-
tional drama withcut its purpose; or as another notakle éra-
ma educator puts it, we need tc ccrsidex "the Bhy kefcre the
Hhat?"s

Finally, +this +tkesis ccuncentrates cn thcse kinds of
educaticnal drama shich may ke found in Capada, particulerly
in British Cclurkie, The stcry cf Canadian theatre, as omne
right expect in a naticn ¢f immigrants, is an endlegs asei-
milation of ideas end aesthetics frén cthexr ccuntries. Far-
lier in thig century, for instance, majcr influences have

come froq the United Stétes, England, France, andé Irelend,

through such gre¢at men c¢f Canadian theatre as Roy Mitchell,.

7 See Viola Sgpolin, Improvisaticn_ _fcr the _Theeter

(Evanstcn,Ill.: Northwestern University Press, 15¢€3),

o T - vl S A T — - — —— S —— —

a_Learning Kedium (Washingten: National Educetion Assccia-
tion, 1876), pPrsz1S-%..

8 Richard Ccurtney, The__Lramatic__Cu

hataic L
)

Ticu
don,Ont.: University cf Western Cantaric, 19E€Q),

iculug (Lcn-
p.7C.



g
Lord Eessborcugh, Fichel &t, Lenis, &nd £ir Tyrcne Guthrije.®
We have no need tc apclogize fcr the inflvence <cf fcreicn

models in Canadian classrccrs, ncr tc invent an indigenous

f#ducaticnal drama where.ncne exists. The tradition cf dragma
in our English-~speeking schccls. is strcrg new, and getting
strcnger. The sources of this new traditicn, meinly frco
Pritain and the Urited States, afe beirg assimilated into
scuething new and Canadian.., At this pcint.in time, Letueen
theirs that was ané oﬁrs that will be, liec an iriesistible
oppcrtunity to examine where our .educaticnél drameé heas ccme

from, and where.it.is. likely tc gc.

9 Mitchell was the first directer of Tcrentc's Eart
House Theatre; Pesskorcugh, during-his tenure as Gecverror-
General, fcunded the Dcminicn Drama Festival; St. Lenis
adjudicated the DDF finals several times, and was. instrunen-
tal.in the fcundinc cf Canada's Naticnal Theatre Schcel; and
cf course Guthrie gambled bhis intermaticnal reputeticr ky
accepting the fpcsitionm cf Artistic Directcr for +the first
Stratford Fegtival. ‘Cur peculiarly eclectic naticpnalisz is
exemplified ky +tlke Welshman Enrys Jcnes, educated at an
American university ¢n a Rockefeller fellcwship, whe fcurded
the first theatre department. at a Caradian uriversity.



‘Chapter i1
.CEFINITICK CF TEfﬂS
2.1 NODELS

A mcdel is an arcﬁetype, a pcuyerful ard agreed-tvpon
image. ‘Wheré fossikle, the models éescrited.in this thesis
have teen name¢ after their mcst famcvs [practiticners, din
.crder tc nake the model more immediately reccgnizekle and
thus more useful as &en-asrchetyre. Thxee cf them have teen
named after Eritish educators and three sfter Rmericean.e¢du-
cators; -a seventhk mcdel, tkre Schecl Flay, 1is not stxcengly
asscciated with amny one personality s&ané¢ may ke £fcunmé zny-
where in the histcry. of western. educaticr. Except for the
schecl Elay, cach model is alsc associated with a sirgle
publicaticn which mcst fully delineates the model's form amd
Furpcse.

.| chapéer is devoted tc éach ncdel, shich ccntains sec-
tions on the kackgicund to the mcdel, & descripticn cf the’
nodel, and a sugreéry cf. its practice and effects on today's
schccls. The mcdels descriked in this wey are:

1. ZLke_ Ha

fi4

d_Mcéel .- 1rehearsals fcir urscripted rplajys

bas

M

4 cn stories prcvided ky the teacher, .

Publicaticn: ' EFlaymaking_with Childrer (1S437).

e e v — e  ——  — — ——
g
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2. The Slade_Mcdel - free fcim play vunder the ELenign

o — - -

S -

3. The_Way_Mcdel =~ whole grcup exercises designed to

—— o —— - — -

- e e am e e o — —————— - - ——

4, The_Srclin_PFocdel - exercises &nd theatre gemes

- T

designed tc develop theatrical acting skills.

Publication: Inprovissticp __fcr_ _the _ _Jheste:x

(15€3) .

5. 3dhe_Schccl Flay - ar imitaticn c¢f adult fcrms «cf

- - — - - -_—— - = -

theatzre.
6. The Mcffett Mcdel - diverse dramatic activity tc
develcf increased perscnal respcrse to literature

and imprcved ccmmunicaticns skills.

Puklicaticn: A_Student-Centered__language__2rts

7. The_Eeatlccte_ kccel - diverse drametic activity es @
sccial nmethecd fcr intellectval &nd drtuitive
learning, Fublicaticn: Dcrcthy Heathccte:

e e T

Drama_as_a_Legrning Medium (1€7€).
A tabular summary cf the distinquishing features cf each
mcdel is given in 2ppendix 2.

There exist «ctler mcdels fcx educaticral drama which
have not been ccunsidered in this thesis, fcr a variety cf

reasons. These mcdels, ard the reascns fcr their eiaclusicn,

ares
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1. Play as Eelease. 2Although an inplicit encillary fea-
ture cf tke Slade Fodel ("“playing cut evil inm & legal
framework"1), it is. rpct necessarily relevarnt to dra-
matic play, cr +tc drama in schcﬁls. It shkcule¢ ke
noted, kcuwever, that tke mcdern theatre and tﬂe con-
cept ¢f [Elay as ‘release lave a ccmicn ancestor in
Dionysian revels and Aristotle's view of the value cf
emoticnal. cetkarsis.

2, The theatrical training school. Fither prcfessicnal
cr pré—prcfessicral,' thkis is +tke dcmirvant mcdel for
theatre departments in Canadian universities ard-ccl-
leges, Lut is nct ccerenly used in  public schocls.
Ehere it does occur, it has Leen accused of rpislead-
ing students 'as tc their expectations cf su;cess in
university and prcfessicpal theaties. There has Leen
ne agreement as to whetﬁer this ncdel might te legi-
timatized ir & "Bigh Schccl «cf the Ferforming Arts,™
of which there are a fevw .examples .in the Onited
States.

3, . The Schcel cf Speech, An American adaptation cf clas-
sical ideals, +this model.is antecedent to mest urniv-
ersity tkeatre defpartrents.in the Unit;ﬁ States.
Althcugh it has never made much ¢f an impact in Cena-

da, it dces pexrsist in speech erts classes cf cur

system cf music festivals, and bhas keen adapted for

! Peter Slade, Child Drema (Icndcn: University of Ion-

—— e S - T

dcen Press, 19&t4), 5.73,,
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courses in ccmmunicaticn and cral expressicn that
seem clcser tc the MKcffett Mcdel then tc tke Sckecl
of Speeck.?

4. TDrama as Tkerapy. Tkis invclves the use of drama as
therapy tc treat pathclcgical prcltlems such as speect
defects cr emcticnal disturbances. Since it requires
specialized psychological or cther +training in aédi-
tion tc dreame trainirg, it is mcre agpprocpriate to
clinics than to schocls. Furthkermore, dependinc cr
the activities ard tke way they are conducted, this
model can «tsually be viewed as & variant cf cne cf
the sever mcdels dealt with ir this thesis.

5. Theatre fcr Children. 2lsc «called "Children's Thea-
tre" or "Theatre fcr Ycung Audiences," this is a pre-
pared thkeatrical presentaticn fcr students to watch,
cr in which they may occasionally te invited tc far-
ticipate in a peripheral way. This mcdel is defined
as lying kejyond the scope of this thesis; hcuwever,
the develcpment «c¢f childrer's theatre ccmpanies is
inextricakly connected with the development cf Cena-

dian theastre, and merits much mcre study than it has

2 For example, see Esme Crampton, Ggccd
ken (Torcntc: Ncrman Fress, 1SE&C).

_Words, Well SEpc-
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so far received.?3

One difficult 6évelppment tc categcrize is the "Thestre-in-
Education" team cf actcr-teachers wke, in rcle, .lead stu-
dents in stiuctured dimprcvisations c¢f- scciazl rfprcklems.
British in cricim, tkis variant has a highly successful
ccunterrart din the Carousel Theatre <Ccrrany based in
St. Catharines, Cntario. In purpose¢, <Theatre-in-Educaticrk
is a near relative cf the Heathccte Mcdel; hcwever, =since
its fcrn emphasizes adult performance ;ith peripheral stu-

dent.involvement, it dces nct:lie «witkir the scope of this

theeis.

2.2 DRAMA_ANI_TEFAIRE

One of the factors which initiated my dinterest in the
torpic of mcdels for educational drame was the fprctlem cf
terminology. It  =seemed tc me that twc recrle cculd each
cali themselves drama teachers, yet ccopletely disacree
about the nature cf their wcrk, with a vehemence that wculd
have been absurd among painters, sailors, ‘"Lkasetall Flayers
or any vocation.imaginsble. Althcugh specializationé ang

differences in technique exist .in these cther careers as

well, drama teachers continue to use +tke same few terms tc

-3 To date, the most thoxough'examination of Camnadian
children's theatre dis A__Mirrcxr_cf _our_Dreamg (Vancouver:
Talontooks, 1579) by Jcyce Doclittle and Zina.Barnieh. It
illustrates the vital impetus Canadian children's theatre
has given tc cur' regional +theatres ané dramatic literesture,
and reveals Erien Way's ccnsiderable. influvernce c¢n the partl-

cipational style of Canadian childrent's theatre.
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apply tc an increasingly krcaé range cf impcrtant ccncegts.

Bs Heathcote pute it, “the-terms are crly. tcc familia;.- the

precise meaning tco vague,"4 In the fcllcwing descriptionms-

and definiticns, it hes Leen ccnsidered less impcrtamt tc
pinpoint irrefutalle bcundaries tc the terks as it has teen
tc ciérify how they have keen used. in the pest, and lkcw they
will te used in tke follcwirg faces,

The broadest of .these terms is -graga. Befcre the

advent of the £tlade Hcdel, this texm meant writtep drenma,

.eitker in a bcck.cx in performance. Tkrough the influence
of Slade and Way after Wcrld Rar IT, hcuever, drama-came t¢

mean the oppcsite c¢f theatre:

'‘theatre' is.largely ccncerned xith ccmmunicaticn
btetween actors and ar audience; drama is largely
' ccncerned with .experience ky tke rparticipartsg,

irrespective cf amny functicn ¢f communicaticn to
an auvéience,S

More recently, drzma has beccme an inclusive term enkracing
theatre, improvisaticn, ard man's ability tc prrcject himself
imaginatively intc another perscnality, situaticn, cr set cf

attitudes:

s

Drama The human Frocess whereky 3imeginative
thcuckt lLeccmes acticr, drama dis lteseé¢ <¢n
interral empathy and identificaticr, and leads
tc e3termal ipmrrovisaticn (tcth cvert ard
covert), It is this act cf inpersoneticn that
creates: meartirg tkrcugh dJrteracticn with the

4 mgukject cr Systemiv, p.42.

$ Erian Way, Develcrment_ thrcugh Drama (Lcndcn: Icng-

i — — ———— — — — ] —— v

man' 1967)' PE.Z"&‘
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1€
external wcrld, specifically cther fpectle.

Theatre The art, fcrm of the dramatic fprocess,
theatre is the foundaticn and ccdified prcduct
¢f drama whereky "the costumed player®’ is at

the centre ci thke fcrm.® '
It i= +this latter inclusive relaticn letween "drema" anpd
"theatre" (and Fy extension M"dramatic " and "theatricall)
which will be ac%epted in this thesis. The fcllowing defi-

nitions are elsc cifered fcr clarity:

« Lramatic_Literature - written [flayscrigts, usually

intended for theatrical presentatico,. Thus, a dis-
tincticn is made ketween p}gx (i.€. children's play)
and a_play (i.e. a giecé.cf dramatic literature).

e Forpal ?;ggg.r theatre; drama presented for -an audi-
ence. "It usually eyclves frewm a playscript, JInicr-~

mal Lramg is unscripted, disposatle, and not intend-

—— -

ed for puklic view.

e Fducaticnel_Czrana - &sny fcrm cf dxamafic activity sénc-
tioned in schccls. This is ny term for the unicr cf
all mcdels listed in secticn 2.1. It includes any
forpal cr informal dram; in wbkich students - take ap
active Fgrt. It dces nct.inclgde performances Ly
visitiné groups, or the general didacticism asscci-

ated witk the -aesthetics. ¢f theatre cr of dramatic

.literatuze.

6 Courtney, The_Dramati¢ Curriculum, p.vii. The defi-
niticn for YDrapatic Literature" which fcllces is taken froso
the same source. .
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e Elaymaking - the prccess cf creatircg a piece cf pcteun-

tially fcrpal drama thrcugh infcreal means and grcug

negotiatic:. lhg playmaking is the prccess cf for-
malization.,

- Children's_Theatre .- theatre fperfcrmed fer children,

though nct wuwsually ty childrer;- alsc Theatre_for

e e e e —— e T —— —————— — ) —— - - —— ——— ——

e Creative Dramatics, Child Drama, and Develcpmental [ra-

¥

ma - histcrical terms describing the fcim and pur-

pose cf the Ward Model, the Slade MHcdel, and the Way

P

Model respectively. . Terms like these which agprly
mainly tc just cne mcdel will be dintrcducéd in the

apprcpriate charter.

Since the models have been derived frcm educaticnal

2.3  SCEQOLS_REI_CUBRICULUM

drama in the United States and Fritain, fcreign terninciogy
such as "“scphcmcre" or "sixth form" has been converted to
Canadian eguivalents Fherever possitle, The current terms
which apply tc grade levels.in British Cclunkia are:
* Elementary: ¢€rades 1-7, sudivided into Primary. (1-3)
and Intermediate (4-7).
' o Seccendary: Grades 8-12, sukdivided into Junic¢r Seccn-
dary (8-10) endéd Senicr Seccrndary (11-12).

These divisicns are not sacrcsanct and bave changed thrcugh

the years, as sheun in Takle 2 on page 1€.
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Grade Crcupings in Britisk Cclurmkia Schecels
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r T K 1 ; A | . . 1
| Elemertary | #iddle [ SECONDAERY |
i | a MY | . 1
1 z 3 L 5. € T & 9 10 11 12
L i B " " W R | a4 w | WY WS |

lower case¢ letters. irdicate a less ccrmcn grede Irence
for & sctceccl.

Middle schccls scmetipes. include grade five &g well.

Kindergarfens are attached tc mcet primary and ele-
mentary schccls.

Ccnfysicn erises frcm +the fsct thet 11 cf tlese
terms are.ctvrrently in use, as are mcst cf the grade
groupinges. '

e o e Sy M b e A . —— D . -



Other terms which need defining at this pcint ere:

e Curriculun - a term- which can «cperate at =several

dlevels,

Tkis is tke cver-all plan cf instruction.
It may ke applied tc the ccrplete crganiza-
ticr ¢f all instructicr, as auvthorized ky
the Department of Ecucaticn, wsesCI the
tctal . cvrricular cfferings cf a given
schocol.ea.?
Similazly, the curriculur cf a ccurse is the
naterial which students are .€xgpected to learr and
the activities tley are exrected tc do.. Hence,
the term drama_curriculum may refexr +c eprrcved
drema ccrrses acrcss tlke previrce; cxr t¢ the cen-
tent cf 2 Farticular drama ccurse,

In Eritish Cclumtia, <tkhe Frcvipncisl gcvernpernt
has the finel authcrity ir matters c¢f currictlum
at beth levels, and makes its wiskes knowrn thrcugh
bulletins for administratcrs ard curriculum guides
fcr teachers.

4 Drama_Prccremme - for tke rurpcses cf this thesis, is
| . -

that ccomkination c¢f drama ccurses, avdience; train-

ing, rerfcrmance cpportunities, and expert cui-

I Themsen, 2A__Survey cf Rcademic Frcqrefmmes

c
ts M.A. tkecis, University of Victcris,

Regretfully, we «carnct accept Ccurtrey's dJefipiticn cof

3 hat +takes place between a +tezcher encé stu-
tic_Curriculum, E.€1.) Seeking an inclusive
€ hées applied tcc brced @& ccncept tc & terrm
hkas e fairly ccomco and specific meaning.

dent." {(Dram
definiticn,
which already

1
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dance in drama which existe within a single sckccl
in a c¢iven schcecl year. Ij is the sum of all nmod-
els fcf educaticnel drama in tkat school din that

year.

e Classrocn_Lrama. -~ those. elements ¢f & drama RFICGLZELE

tkat take place in & classicck.



Chapter I1II

TEE ®WAED MCDEL - DEAMNATIIZING SICEIES

3.1 BACKGFCUNL

Winifred Wazd, descrited as "America's first 1lady of
drama for children®?!, was born in Eldora, Icwa in 1€€4. She
trained at ttke Cumncck Schocl «¢f Oratcry, coached declama-
ticn ccntests, and for eight years taughkt puklic sckecl
before enrolling at the University c¢f Chicagc as an English
majcr. After receiving her degree in 1¢1€&, shke was invited
to return tc teack at tke Cumncck Schecel, which shortly
thereafter Lecame Northwestern University's Schcol of
Speech. the 1emained on the faculty cf Northwestern fcr
thirty-two years upntil ter retirement in 19%5C.

Fiss Ward sccn estaktlished herself in twc other pcei-
tions which she alsc held until her retirement, and wlkick
also contrilkutedé tc ler unparallelled repvtaticn in RAmerican
educaticnal drama:

In 1S24, in additicn tc her regular teaching, she
was instrumental in intrcducing creative dramatics

intc the 6th, 7th, &and 8th grades in the Evanstcn
puklic sckcols, later, classes were added in the

e o e e e e i i - — —— i —— - - — ———— i ————

Ward, ed. FERuth Eeall Heinig (New Crleens: Anchorage Eress,
1977) . The ensuing bicgraphical material is drawn frcm the
editcr's article "Winifred Ward: Eer Life din Art", BE
12-1%,

- 2z1 -
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lcwer grades., UFiss Ward became the first supervi-
scr-cf +this prcgram and held the positicn wrtil
her retirenent. 2nd in 1922, «with ERalgh Dennis
and Alexander <Lean, she fcunded the Children's
Theater cf Evenstcrn, <¢ne cf tke cldest children's
theaters in the ccuntry.Z2

Thus, for over-e quarter cf a century, ipifred Ward worked
and taught éimultaneously as an Assistant Frcfesscr cf Lra-
matic Preducticn at Korthwestern University, as Superviscr
of Lramatics for tke Elementary Schccls cf Evanston, Illi-

ncis, and as Director cof the Children's Theater of Evanstcern.

Al

Under her leadership, "...Xcrthwestern Lecame an impcrtant
training institvticn in the area c¢f chkild -.drama, and %ard
frained a generaticn of creative dramatics lesders whc sere
to popularize furtter the ideas she first articulated.ns
Frem her retirement in 1S5C to her death. in 1975‘at.agé
ninety, ®Winifred ﬁard persisted in her energetic devcticr tc

all forms of educeticnal érarma:

+v.«[She] continued to remain active,  writing,
speaking, leading wcrkshcps ard ccnsulting. Ske
ccemented in 1652, "If anycne had told me that
life cculd be as interesting and .exciting after
retirement as nine kas prcved tc ke, I shculd bave
lccked fcecrward to that time merely as & turning-
pcint in my. cereer. "4 ' :

{

2 Ibid., p.15, Dernis and Dean were cclleagues of PFiss
Ward at Northuwestern. Tean later Lecame famcus as & teacher
of directing at Yale, perticularly thrcugh his influential
bececk Fundamentals cf Elay Cirecting (1¢S41).

3 Jan A. Geffin, “Winifred Ward: A Critical Bicerarky",
4 Heinig, "Kirifred Ward®", . 16.



[99)

Z
Her death trcught "trilutes frcm .leeding arts ecducators

arocund the wcrld, as if +the henours ncrmslly bestcwed at

‘retirement hed ted tc te deferred vntil her wcik was finally

cver, Althcugh Miss Ward's contrituticn tc the develcrment
of Children's Theatre wes alsc dmpcrtant, bher influence cn
the forﬁ of classrccn drama was jimmense. Cuite literally,
thefe Wwas nct a sing;e keerican bcck cro glassrcém drémé puk-
lished before tke mid-196C's that was nct based on the Fard
Mcdel. l \ .

Most «cutstanéing arts ncvenents seer tc haie Ieen
started by a single cutstanding perscnality. Canadizn schc-
lar Tr. Earlara McIntyre, Frcfesscr Emeritus ¢f Theatre at
the University cf Victcrie and a cne-time cclleague cf kiss
Hard's, recélls that Ivans{on tecame & kind cf PMecce fcx
exponents c¢f classrccm drama frer all acrcss the Dnited
Statecs.S While theatre for children was &ttracting ccmwuxitf
support in many cities, particularly.{ircugh the efforts of
the scrcral-Jdunicr leagues of Mmerica, yet éramatic activity
in classrocms wes still extremely raze. Hcwever, the Evan-
stcn schcol districf, in coccperaticn witk Nc;thwestgrn Uriv-
ersity, hired ‘s rumter.cf itinerant drama srecialists, =many

cf whcm had trainec ender tlke supervisicon cf HEiss Rard, to

S Two cther grezt. ladies cf Anmericar educaticnal tktea-
tre alsc taught with Miss Ward at Ncrthwestern: Charictte
Chorpenning, latexr chkildren's playwright-in-residence at the
Gecodman Theater in Chicagc, whose. pleys éicteted the style
of childrents tlkezstre fcx many years; ard Vicla Spclin,
vhose Inprovisaticn for _the Theater is discussed et lengtt
in chapter V1.
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provide every elementary-age student ir the district xith
weekly activities in creative dramatics. Mcrecver, the rec-
ular classrccm teacher was ckliged tc renain with thg claés
during the =specialist's lesson; thus, all teachers %ere
exposed to Miss Ward's metkcds fcr creative dramatics with
elementary-age children, and many overcake scme initizl ret-
icence to lead suck activities.cn their c¥n. As Miss Ward's
and Evanston's. regutations grew, an increasing rnunber cf
requests for assistance and informaticn led tc +the neeé tc
document her werk for. c¢thers tc emulate., 1This peed was ini-
tially met by her Flaymaking_with_Children (1947)6, a thor-
ough descripticn of her methods of classrccom drama, sugrle-
mented by an annctated bikliography, ccements on akcut twc
hundred stories suitaﬁ]e fcr dramatizirg, and a list of
sources for man& hundreds more. In respcnse +to ccrtirued

demand, Miss Ward ccmpiled a ccllecticn cf cne hundred tto-

ries_to_Dramatize- (1952), suitable fcr immediate classrocn

—— i . i e T -

use, with akbkreviated intrcductcry chapters cn the ckiec~
tives of creative drema, criteria fcr selecting stcries, and

classrcchn methcds.
? The influence ttat Winifred Ward kad cr the ﬁe#elopment
cf classrocm drama in the United States canrct ke cverstat-
ed. There were three ways in wkich this irflvence sas dis-

sepinated. First, through the naticnal reputation ecquired

¢ There were twc editions published, with slightly ¢if-
fering titles:  Playmaking with Childrer frcm Kindergarten
to High__Schcel (1947), endéd Elaymaking sith _Children from

o
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by the Evanstcen Scheel District's piograk in creative dra-

matics for elementary schcol children. Seccrdly, thrcugh

O i i AR e - ———

tize, which rrcvided the classroom teacheér perkaps inexperi-

N

epced in dramatic activity with bcth the <zecipe and the
ingredients fer playmaking.? Finally, as tecth superviscrr.ctf
dramatics in Evanstor eand as faculty memker at Ncrthwestern,
Miss Ward trained, enccocuraged, and influenced mapy cf the
best-kncwn writers on classrocm drama dip the United States,
including Geraldéine Brain Siks, Kenneth Graham, and Earhara‘

McIntyre.®

7 This «cne kcck was sc¢  pcpular - that Eiss Wardt's puk-
lisher and lcng-time friend, <Sara Spencer cf the Childzren's
Theater Press, saw an addition kuilt cntc the existing train
staticn across tke street frcm "texr home in BRnchcrage, Ken-
tucky, due entirely tc the volume of shipments it generated.

€ Tr. ¢Siks, € lcnc-tire faculty memker in the Trama
Department ¢f the University of Washingtcn, cc-edited Chil-
dren's Theater _and _Creative_Lramatics -1(1961), cne <¢f the
impcrtant early kccks in this field. Dr. Graham was cheir-
man cf the Schccl cf Speech at the University of Minnescta
and president cf tke Childrer's Tkeater 2sscciaticn of Rmer-
ica fcr many years. Dr. EcIntyre headed treining prcgrarmmes
in creative drametics successively at +the University of
Pittsburgh, Ncrthwestern, and the University of Victcris,
and wrote severcl locks .includirg Irfcrpal Dramatics (1S€3)
and Creative__Crama-in__the Flementary_ - Schccl (1574). all

three have been frequent centrikutcrs tc anthologies and
schelarly jovrnels; and, curicusly, all sere raiced in small
towns west cf the Great ILakes, like PFiss Ward herself. %

A nunber of Miss ¥ard's. ctker celekrated students ars
nentioned in Guffirn, p.36. ‘



3.2  DESCRIEIION

The Ward MNcdel mey ke defined as an unscrirpted plot;
. orientad student rerformance resed cn & stery prcvideé Ly
the teacher. Succested methcds fcr chccsing the stciy, rre-
senting it tc the grcup, and casting, perfcrmirg, ané evelu-

ating the presernteticn sre described clearly and succinctly

Lrazatize, =&nd &t some .lencth im E1

[[o]

yEaking

——

for:Children.® 7The activities in +this mcdel ncrmally ackere.

to the follc¢cwing segquence:

1. . The teaéher ckccses a stcry agpprerriate forxr the
- gICUL. The stcery should conrteir acticn and revclve
akcut scre ccrnflict, Ttke charécters shculd bé clear-

ly distinguishakle frcm one-enctker, and skculé Le
.€ither reelistic cr anthricpcomecrrhic. It shculd Lave
fctential for dialcgue in the scemes to ke perfcrued,
altﬁough it mustn't depend cn farnciful cxr pcetic. lan-
guaée. Educeticnally, tle stcry wculd. not be tcrtﬁ
dramatizing if it didn't [rossess scpe intrinsic val-

ute, .eitker as & fclk-tale cr a piece ¢f literatsre.
Finally, although the stories need nct end Lappily,
pcetic justicé shculé ke sexved: MiNc clev§¥ rascal
cshould evex ke =sc attractive tkat he +wins symgathy.

i
K¢ fine rerson should ke mede tc ge€er ridiculcus. Nc

9 Fp.lU4~-15 and pr.fC-113, respectively.
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story shculé te wused.if it is.likely +tc lower mcral

standards."19 To sunmarize,

‘Tte chcice cf stcry, then is c¢f surzrene
impcrtance. It must be suited tc the age
and tastes of the children end ke chkellenc-
.ing tc tkeir-aktilities, thcugh nct teoc dif-
ficult for them to drematize with satistac-
ticr tc therselves. It =must be worthy of
the time spent cn it; apd it pust le: ci tke
kind t¢ gain inp effectiveress Ly helng made
intc a play.t1

c
In- edditicr, .let us see tc. it always that
the stcries we use have tke guality wkict
takes them werth the time amd thoughkt wkich

. We &re tc sperd.cr them.12

2. The teacher reads or tells +the stcry tc the grcug.
ihe story =shculd ke trimmed c¢f ccrplicaticns, and
presenteé¢ clearly encugh and_ slcwly erovgh fcr all tc
understand. .The teacher nmay pause t¢ enjoy-any tum-
cur in it, or tc¢ heighten susperseful moments; the
story may.also ke interxupted +tc¢ emplasize &n impecr-
tant rpoint, tc questicn the listerers fcr understand-
ing,.cr tc allow the students tc "try cn" the cherac-
ters cr attitudes.invclved. in a particular situatioﬁ,
in effect a small rehearsal for thke dramatizaticr tc
folicw. Certairly Miss Ward's frrecepts make good

i

10 Qard, ,Stcries, fF.€. It seems t¢ me that a lct of
fine material fails to rpass this . test cf [pcetic justice,
including twc cf the most popular of all Flays for chlldren-

11 Ward, Eléjggsias. PE. S1-Z.

12 Ibid., E. 16,
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sense for ary stcry-telling, particularly in her par-
amcunt ccncern for the sincerity. cf ite telling:

A storyteller should never talk dcwn tc the
ckildren, rever make.light cf the material
he is using, whether it Lte funny cr seri-
cus,. Respect fcr Loys and girls is one of
the requisites c¢f the stecryteller, . just as
it.is 2 regquisite fcr a teacher.13
The teacher leads group planning for the perfcrma;ce.‘
This planning is at first general, takicng the form of
a discussicn of what scenes £frcop the story ljill be
staged and where the action will take Flace. The
teacher invclves tke students -in deéiding these mat-
ters, with such rronpting as "2t what pcint shail it
tegin? Wkere will the scene take place? ..... [How
much of the =story will ke told.ir this séene?"!# B
the students lregin to'practise, or "try cn", Lits cf
performance, 'tke teacher may ccach them to elabcrate
ratters cf character, attitude, cr emnvircnment, wkile
reﬁinding tten .cf the thrcugh-lire c¢f the story as
jrequired: - |
The teacher chccses whc.is tc play vhich - character,
With vclunteers assigned tc the different rcles.
Since the scene will k¢ rereated subsecuently ¥ith a
different cest, V.,.we pust avcid using all the most
imaginafive cr talented children ir cne cest, thus
13 Ward, Elaymakirg, p. 86.

14 Ward, Stcries, E. 11.
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riskihg a pccrer playing the =seccrd time.¥15 Host
steries «ill be ldivided intc¢ a series of shcrter
scenes, until the players kecome sufficiently farmil-
iar with thke material tc¢ play them ir sequence.

The first cast performs the scene Lefore the rest cf
the groug. It may te profitakle tc plsy a fpantcumime
versicn Ltefcre dialogue is added. Nct toc wmuch is
éxpected cf this first attempt; dinterruptickis axe
discouraged mnevertkeless, as students fumble uith a
barely familiar plct, ney characters, and imprcvised
dialcghe, "In cases wlere the cast is floundering. -
and this is pspally tﬂe result cf insufficient plan-
ning - we might as well just ackrcwledge it and step
in."1é Fet ¢svally, this step serves prima:iiy zs @
starting pcint fcx imprcving the pexfcrmance cf the.
story. |

The teacher leads & whcle grcup discussicn tc evélu-
ate the perfcrmance. Were the dialcgue and timing
apﬁropria;e? Was the climax nxade impcrtant encughz
Did the performérs work together as & team? CZculd
we all heer ard understand what was s=aid® (Bistakes
cf grammar and pronunéiation are ncted ky the teack-

er, and drill later given cn corxzcn faults.) "7 Carp-

1S Ibid., FelZ.
'6 Ward, Elaygmaking, p.100.
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ing abcut slips of +the +tongue or mishandling cf
A

imaginary cljects can wait w¢ntil ispcrtant matters
have been cleared up. In-all:.cases, the evaluaticr

nust ke kept positive:

~eweyou as a teacher Lave tc insist that .
tle "gccd ccmnments" L. are given
first...."Now, how can wWwe make it Letterzv
(Not wkat was wrcng with it!) «v..Criticisms
are kept imperscnal ky using the names cf
tke players. Ttke teacher can see tc it that
nc child is hurt ty unkind er perscral cri-
ticism. 2And tefcre a seccnd playing, it is
a good didea to sum ufp akcut three <c¢iI tke
mcre rertinent sucgesticns £fcr the henefit
cf the next cast.1®

Steps 4 thrcugh 6 are rereated f£ci a new cast, entil
as many studenté as possible have hgd a chance to
Ferfcrm.

Steps 3 thg;ugh 7 are rereated.vntil the entire story
has been "dramatized%, which is tc say trans¥cse§
}fdm narxrxative tc theatrical fcin. Eclishing a sin-

gle story should ccntinue

:essuntil tke children have gained frcm it
all that they are carakle cf getting at
tkeir fresent stage cf develciment, Eut if
the interest wanes befcre that +time, the
dramatizaticn should be Lkicught guickly tc
a close, or else we skculd inject new iceas
wkich wil]l revive tkeir irterest.

Scme spall projects may ke completed within
cne periad, kut mest cf them will cerzy
cver. feveral class hcurs will ke devoted
tc each story, as & 1rule, lut tke lcrnger
dramatizaeticns may recguiie cne or tuc

18 Ibid.,p.14.
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pcnths.19

The stcry, polisbed with practice, =may then Pe Fre-
sented-tc an cutside audience, ealthcughk this step is
emphaticelly cgticral, In this case, the audience
should ke conditioneé to ex%ect ar informral rether
than a icrnél tbeafre exrerience; acceptable compcsi-
ticn for such an audience might Le a crougp Ef stu-
dents tke came ace as the rperfcrmers whc may be
intexrested in the story, or a parent-teacper CIOUE
Feing given a demcnstiatcn cf playeakirg., Houever,
experience in directing formal pleys, 1like the fres-
.ence c¢f -an audience, can be a Lkazard cf «which the

playraking teacher must ke wary:

[y

eseW€E Need tc remind curselves cften that
we are nct rehearsing & pley for the enter-
teinment of ar audience, [Lut] that we are
giving cur <children ar «c¢prcrtunity for
creative self-expressicn, and that - if we
teke the play.cut c¢f +their hands they lose
almcst everything they shculd ke cetting
cut of the. €Xperience.29

L Ward, Playmaking, pp.10€-7.

—— e
3

20 Irid., p.101.



3.3 SUMMARY

The Hard Ecdel.is identifiakle Lty the fcllcwing activi-
_— - : .
ties:

1.. A stery is transmuted from narrstive +to thestrical
form,

(::::>Action.and _dialogue are rehearsed fcr imprcverent,
Fut nct written dcwn.

3. Part cf the-group performs, while the remainder tekes
the recle cf audience, Studerts trarsfer freely fron
cne ¢f these modes tc the other. R2udiences frcom cut-
side the pleyrmaking grcur are rerrissitle under cer-
tain circumstances, but this fpractice is ;ertainlj
not enccureged.

since this is +the first of seversl models tc Le Lesed
upon and nameéd efter the wcrk cf a single influential ger-
son, several pcints of clarification mneed tc be made here.
First, the methcés herein descxibed as the "Ward Mcdel" weze
not unique tc this cne +teacher, In Ergland for exanmile,
well-kncwn drama educator Haisie‘Cohhy Fuklished a series cf
books on playmasking that.emplcyed similar rethcds. Consid~
ering how _little communication there afppears to hLave keen
between North BAmerican and Eritish draze educatcrs refere
1950, and ccnsidering that Maisie Cckby's stature in Engiand
was hardly less than Winifred Ward's in Amerﬁca, it'seems
likely that these locks grex cut ¢f simultanects independent

develcpments in English education. Nonetkeless, there ig nc
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question that thkis playmaking mcdel is mcre clcsely asscci-
ated with its American pproponent ttat dits British. The
pcint of describirng and naming a mcdel in this way is tc
provide an impstertly reccgnizalkle frame cf referemnce fcr a
ccmplex set c¢f ckjectives, activities, @and methods; there-
fore, desciking Miss Cclby's wecrk as fcllcwing the "RKard
Model" implies nc lack cf originality im it, ©Lut rather its
less widespread recogniticn.

Seccndly, the descripticn c¢f the "Ward Fcdel" is not
intended to imply that Miss Ward herself fcllcwed it slav-
ishly or without veriaticr. Fcr example, her wecik in the
Childzren's Theater c¢f Evanston previcusly menticned lLears
only the mcst svuperficiel resemklarce +tc this mcdel for
classrocm dramatic activity. Also, she enccuraged tte use
of adolescent rrclklems rather thkan stcries as the basis for
quiCF_”h%Qh _schccl pleymaking. The fcllcwing [féesseges
describe her wcrkinc in the Heathcote ard Spolin mcdels
respectively:

Scmetimes “rcle-playing" is vuvsed tc help =sclve
Frcblems ccmmcn to this age. 2 teacher mey write
on the klackkcard, as tke childrer suggest, a aist
of pecssikilities, and the cless may then checse
cne tc rlayevee. It is rerhars ketter nct to play
these situaticns in a «child's cwn character; ' anc
it is mcst desirakle fcr the children tc exchange

tcles after having played once =sc that they car
feel Yotk sides cf the questicr.2?

21 {ard,

itn
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Aside frcm rcle-playirg, studies in characteriza-
ticn are valuakle, If a teacher collects rmany
interesting kits of costumes and rroperties, cives
cne tc.esch child, rumbers then by fives, rerhaps
allcwing ten minutes for +them tc flan‘a scene,
each five may ccke fcrth frcm its ccrner with a
tiny scene in which tke <characters zre pecrle wWkc
might wuse these rparticular rfrrcrerties and cos-
tumes. Cx ... €ach may do an individual fantcrine
as a character suggested by his ccstume c¢r prorer-
-t.y.zz

Yet. even with the clder students, HMics Rard's own devction
tc literature and to the great stories ¢f cur culture led
A

ber tc¢ prefer a. literary rather than a scciclcgicad~lese_fcr,
e

her classes' irprcvisatices:
N e st e

To a certain extent, the teacker cf creative ¢ra pry
matics cen mske gccd use c¢f picblems of everyday ‘&y@ﬁk
.life as content.... Eut it wculd ke cheatinc tke L
children tc use cply such material, and deprive C
them cf the great stories +that. extend tkeir beri- o
zchns end intrcduce tker tc chazacters who are Loth af
fascirzting and ennokling, 23 ' :

Finally, I lelieve MNiss.Ward terself wculd sccrn any
suggestion that this nodel was her cw¥n inventicn. Ske
ackncwledged a stI;ng dett tc tke ideals c¢f Jchn Dewey, and
saw her cwn uc&k s bélcrgipg tc a streanx <¢f creative arts
educaticn esfoused Ly such. educators as Hughes-‘ﬂea;ns andg

Natalie Cole,24 . , N -

22 Ibid., fp.z34.
23 Ibidl' -E-Z'

24 These tuc authcrs are menticred many times din her
writings, nctakly in the annotated kiklicgraphy tc Elaymak-
ing, Fp- 260-61.

¢
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Although the kard Fodel ccntinues tc ke a deminarnt fcrm
of children's clessrccr drama ir the Urnited States,25 it has
been largely =svperseded ry cther mcdels in Eritairn ané in
Canada. One celelrated educatcr whc still wcrks frcm a sto-
rj base is Canadian Tavid Ecoth, a professcr cf drama at ttke
Ontario Institute for Studies in Edvcaticn and co-authcr of
the very pcpular Nctody_ in_the_Cast. 2lrscadal
nal c¢f the Asscciaticn of E.C. TLrama Fcucetors, descriked
this unflappatle teacher's pplaymakirg with a grcup cf amcre
than twec hundrec ckildrernl2se

Miss Ward never lcst sight of her very strcng sense cf
purpose in e€duceting ter students +tc ke gccd citizens of
the American demccratic scciety. Groug c¢ecisicn-making,
%gdegendent thirkirg, =sccial cccperaticr, ané the fearless
cral expressiocn cf <cne's ideas: all these attrikutes are
E;chted_thrcugh dramatization, and &ll fcrom part cf tte
American idegl cf citizenry in a demccracy. This super-ob-
jective was explicitly descrited in tcth Playmakirg__fcr
Children and Stcries_to Dramatize ; and whkile kusy witk a
cclcssal number cf educational, admiristrative, and theatri-
cal tasks, Miss Ward's cverall visicn cf this gcel never

blurred.

25 For exemple, twc 1recent prblicaticns c¢n creative
dramatics in the classrocm ccntinue tc draw heavily ¢n this
model. See kikliccrépkic ertries by McCaslin and by Heinig
and Stillwell, urder the Ward FKocdel.

26 Vol.2, nc.: (December 158C), p.%. I was fortunate to
attend ancther sessiocn Mr. Eooth conducted in Victcria duz-
ing this same visit to Eriticsh Cclumlie in 1SE€C.
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Chapter IV

THE SLADE MODER:- CHILL AET FCE ART"S SAKE

4.1  BACRCECUEL

Hhilé story dramatization and childrer's theaties vwere
slaovwly spreadiné thrcughout Bmerica zfter Hcrld War K II, dra-
matic activity im tke sckccls was already an integral gart
of schocl 1life in Eritain. 'Eeéides a2 lcng traditicr cf éra-
ma festivals and the Schcol Play, cne reascn fc:"@rama's
secure rlace in the educaticﬁal scene wes the. existernce cf
County Drama Advisers, During the war, the .Wcmen's Insti-
tutes in, Britain had persuaded the Carregie Fcundaticn tc
provide half +ttke funds fcr each ccunty in England to hire
its ow%n Drama 2Adviser, whc woul¢ assist ccmmunity and sctccel
groups in all tyres cf éramatic activity. Cne such adviser
was Maisie Ccbbj, mentiocned in the preceding secticn; anctk-
er was Gerald Tyler, leater president cf ASSITEJ, ;he intet=
naticnal c¢rganizaticn fer children's theatre. In many cas-
es, the ccunty's educational authcrity wculd prcvide tke
other hslf cof tke furding; and when the Cafnegie financial
suppcit was withdrawn a decade afterwards, many drame acévis-

ers had perfcrmed such a volume cf wcrthvhile tasks that the

educaticnal auvuthcerity invclved chose tc retain the pesiticn

.= 36.~-
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at its cwn full ccst,?

But drama educatcrs kegan tc realize tlet they Lad scnme
fundamental disegreements amcng themselves as tc ckbjectives
and methcdclcgy. Even in America where the Ward model predc-
minated,

+...fcur major philosophical cifferences emexrged
amcng creative dramatics leaders [during the
1950%= ]z scme favored creative drema s a tocl
for learning facts; scme fcr its value &= &
recreeticnal device; cthers fcr its therapettic
value, and still cthers fcr its value a&s &n irdi-
vidual art fcrm,2
Precisely this same kind of fragmentaticr amcng drama ecuca-
tors was cccurring at this time in Britair; hcwever, because
schccl theatrical and dramatic activity there was sc nmuck
more widespread, this philcscphical splirterirg was noisier
and better dccumented than it was in Kcrth Rmerics. Amcng
the many influentiel kccks fprcduced tc prcmcte cne cf these
purpcses tc the exclusicr «c¢f tke «cthers was Child_Crema,
published in 184 ky the [rema Adviser tc tke City cf Eirm-
inghanr Educaticnal Ccmmittee, Feter Slade.

2s with mcost influential drama educatcrs, and all after

whem these mcdels are named, Slade had a strcng theatre Lase

on which his attitudes anrd metlcds cf edvcaticral drama wuere

cverlaid.

1 Mcst ¢f the infcecrmation in this peracrarh was glezned
from an interview with Mr. J.M.C. Meikleichn, who was Prama
Adviser tc the Fhysical Fitness Civisicr c¢f the Cepertment
of Naticnal Healtl and Welfere, Cttawa, duricg the 1SE(Q's.

2 Guffin, fp.37.
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After training endé.experience as ar actor and fro-
ducer - | including running bis cwn comfpanies and
training ‘'studio.+ he turned tc teaching ané ecéuca-~
ticn, Ee treined ané¢ directed experimental Chil-
drents Theatre and youth ccmpanies in the €grly
1630sviy. He trained and directed the first prc-
fessicnal theatre company i(tke FEear Tree Players)
entirely ccncerred with Eduvcaticn, and was cne of
the early suprorters cf drama-therapy [in Frglénd]

"esees Be Las dcne drara adviscry wcrk inm almost

every ccunty at one time. or-enctheri...3
" Another influence .in thke develcprert c¢f Slade's theo-
ries that led tc Child.ILrama was the pcpularity of sc-called
progressive educatior, as espoused for exarfple by John Lewey
and 3.5. Neill, vhich seems to have held muck wider favcur
in Eritain thap in Ncrtk 2merica. The ideals cf prcgressive
educaticn were first fully expounded in Ecusseau's Epile, @
highly rcmanticized eighteenth-century ficticral acccunt cf
the e¢ducaticr cf-& bcy free ¢f tke taint cf unnatural influ-
ences. Although Emile .was taught by @ s=ingle tutcr, Ecmrcné

B. . Hclmes applied tke sane ideals +tc the entire Eritish

schccl syster in 1911 in  khat Is_and Wkat Might_Pe. Ccneid-

ering that BHclmes was <then chief inspectcr cf  elementary

education ir Englend, +tkis wcrk is 'surprisingly fancitful:

the schccl is named Utopia, its teacher Fgeria, and all the

children are well-behaved Lecause cf the ratural delight

they £ind in learning. The influence cf the Rcmantic Relel-

lion in general, and.cf Eousseau and kecrdswcrth in particu-
N ' R

lar, is urrmistakeable, as revealed in a section. entitled

"The EFath of Self-Kealisatica":
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«+«the kasis of educaticn in this ccuntry, =es it
Christerccn cenerally, is the ccctrine cof cricipel
Sin esse In CUtcpia, the trairinmg which tke child
receives mey ke said to ke kased cr the ccctrire
cf criginal gccdness. It is taken fcr granted Ly
Egeria that the child is neither a lump «cf cley

- —————

cf wrath.t'#4

Holmes reccgnizes that chiléren are "... @8ll kcrn actcrs;
and .., it is lut natural that thke dramatic irstinct skculd
be fcstered in every possible way."=

Finally, <£lace seems tc have Leer influenced bty Fiag-
et's theories cf «child psycheclcgy. Ee rlaces muck @mcre
emphasis on children's steges cf develcpmert in his writing
than did WwWard, exrhasis that continues in the writicpcs cf
Brian Way and FKichard Ccurtrey. He alsc takes delight in
rhencmonclcgical ckservation of children's develcpment, fcr
instance in the wey thet different aced grcups use availeble
space differently in their improvised drametic activities.®
His categories cf fperscreal and prcijected play are alsc high-
ly reriniscent cf Piaget's clservaticns cn children's glay

and its relaticnshifp tc learning.?

4 Edmcnd E. EBclmes, What Is_and_khet_Might E€ (Icnccn:

e — . . e o G —

Constable,1911), FEp.161-3.
$ Ibid., p.174.

6 See, fcr example, Ckild_Drama, f.1€1.

7 See Mary Ann Sgencer Fulaski, Urderstepnding Fiscet:
Ap_Introducticpn tc Children's Ccgnitive Levelcrment, znd ed.
(New York: EHerper ené Ecw, 1580), rr. 78-S3.
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4.2  DESCEIETICK
When asked tcw tc begin ar imprcviseticn, Slade cnce
replied:
There are a numker of ways. Ycu can reac¢ € stcry
an¢ tken get tke children tc act it, they can mine
tc a stcry or pcen whkile it is keing read, kLetter
£till they can make up sometking entirely cf tleir
cwn - give tlem an cutlin€.e..®
In fcrm then, the Slade Podel is cnly & variant of ttke hard
Model, differing in tlat thke stcry tc ke dramatized is ncot
carefully selected frcm the wcrld cf literature but whimsi-
cally imprcvised frcm the teacher's imagiraticn. Citer
beginning frcm & few unrelated ideas svggested by the class,
Slade could spin @an elaborate, fanciful, and fa&r]y vell
constructed stcry shich wculd te then trerslated frcm rerra-
tive to dramatic fcrm. Altkcugh Child_Drama contains very
few hints as tc hcw Slade actually ccnducted his classes and

wcrkshops, his methcds are civen detailed expcsiticn in the

autobicgraphical [FExrerience_of Spcntaneity (156€8). This

story mctif is repeated many times, with adult ccmmurity
groups as well &s with chkildrer - even with @ grcup cf lcreé

motecrcyclists irn tle army in Wcxld War II!9

8 Peter Slede, Exrerience_cf_Srcrtareity, {Lcndcn:

EEm ke e m e e e e e e —— -

Longmans, 1$68), p.138.

9 See fcr exemple ILkid., FF+120-4 and rp.111-3. Cne
elabcrate allegcry was extemporized frcm suggesticns cf
“"pianc playing," "cpen windcw," and "brcwn bag" (pp.15€-7) .
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khat distinguishes the Slade Mcdel.dis nct the fcrp cf

the activity, hcwever,. cr. even.its purpcse, +which runs éar-
allel to the ccncert of P]éy as Release. W%hat distinguishes
the Slade HModel is the attitude wkich the teecher has

towards the children's Hérk, This attitude is based vpon

N

and reflects the fcllowing Leliefs:

1« Child Prema is ar art fors im its cwn right, entirely
distirct frem adult forms of theatre. It is e fparal-
lel ccncept tc the mcre fariliar view c¢f Child Art as
a dgqualitatively different fcrr tkan that cf &éult
artists, and has the same philcscphical rocts in the
writings cf FKousseau, Elake, and cther Rcrantics.
Since the advent cf Frimitivism ir art, "...the Child
has keern teld up as a raradige c¢f the ideal man",
despite the fact that\";.,the Encients heé a 1lcw
opinicn c¢f children if they arrraised them at all.m1c¢
Not surprisingly, Slade similerly edmires Child Lrama
more than its advlt ccunterpart:

He still £find .many Jntelligent fecple
bemcaning the fact that creat artists dc
nct yet write prlays fc¢xr children to act.
This is to risunderstan¢ conpletely, &né tc
underestinmate ccnsiderakly, the Children's
cwn creative ability. K¢ c¢ne can write fcr

tkem. There is n¢ reed.ww.. They have their
o¥n Art. Curs fpales befcre it.11

10 George Ecas, The_Culi_of_ childkccd (Lcndcn: TWarkure
Institute,1966), .9 anc .12,

11 slade, Child Drams, TrE.£2-3. ~clade 1emarks cn the

ccnnection between Child Art:and Child Drame cn F.357.
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Slade sees adult theatrical traprizge such as
scripts, ccstuﬁes, or audiences as entirely.inccrcru-
cus, evep:leughalkly =c. ,
Child Drama is-rocted in children's netural prcpersi-
ty for rley. | This-pcint is kardly ccntrcve;%ial, as
virtually all cﬁild psychclogists aﬁd drama -educatcrs
have made thé same€ ckservaticr.
Child Drama is intuitively and thcrcughly urderstccd
Ly the ckiléd, but nct by the adclt. It is therefore
impossible +tc descrite it in a systematic &warnrer,
since children understard it cxrly ir az innste nom-

vertal wayj, while adults dcn't uvrderstand it at ell.

Child Drama is therefore nct very useful as a teack-

e s s B

.ing rescuxce, gince it idealizes its sukject witile

-appreaching it . im a variety cf rebulcus ways; tke

beginning cf the kcok shows the rezder whkat tc. expect

stylisticelly:

This kook .is atout a very wcnderiful tlkinmg
wkich exists in cur midst but is as yet
hardly ncticed. It fails tc impress itself
UEChE sc mary nct because it is weak, for it
is vitel, tut kecause fcr the most rart. it
.is. eitlter callcusly neglected c¢r arrcgantly
trod under foot. For +thcse who welk with
tleir eyes cren it car ke found in any
rlace on ecarth where tkere are Chilérer,
" rerched anc¢ kattered tkcugh it may ke, . It
is a creation, a skill. 1t tleosscms wlere
tkere are ratiexce, .understanding, barppi-
ness, freedcm, olservaticn-endé humility.12

i2 1bid., p.19.
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The stccess of Child Drama is evaluated in terms cf
its rparticirants' commitment to the activity ir frc-
gress., Tke terr ccined by Slade tc¢ describe ﬁhis lev-
el 'of cceritment, and sti}l in ccopon use amcng gdrama

.educators, .is-gkscrpticn, defined as "...leing cch-

pletely wrapped vp in what is Lkeirg dcre ... to the
exclusicn cf all cther tkcughts..v. A sgtrong forno qf

ccncentraticn.m13

Child Drams tenefits the whcle perscp, ‘rather than
Froviding specifi? skills cr kncuwledce. Tke cleins
for the affective benefits ¢f <cuch activity can be
ccmprehensive and extravagant, and are expresseé_by
Slade as .expected resvlts ;rather thanm as desireble

tendencies:

Ip watching "thcusards ¢f ycung pecple in
different rarts cf +the ccuntry, ené dn
teing gprivileced +tc 'create things with
them, and to share ccnfidences akcut their
earlier years, I w%culd say without hesita-
ticon that cleanliness, tldlneh~, graceiul-
ness, pcllteness, cheerfulress, ccnfldenCG,
akility to mix, +thcughtfulness fcr ctheps,
discrimiraticn, mcial discernment, hcnesty
and lcyalty, akility tc leed ccnpanicn

reliakility, and a: IeaGJness tc remain =te—
adfast under difficulties appear tc te the
result c¢f ccrrect ard ETclcnged Lrama
training. For this reescn, those whc lave
had gccd Drama +tfrainicg are eacily ret-

4 14
iced. oo erich % fm’ﬂ ;:d maﬂ

yh 4
g apptooth e el dsly

13 1bid., p.13,

14 1bid., F.125.
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Slade's work with advlts as descrikeé¢ in Experiepce_cf_Sicop-

s o 1

taneity carries exactly these <same attitudes. Kkile tke
ancients may have treated chkildren as Jjust small delincuent
adults, Slade seems to treat adults es just large neurctic

children.

4.3  SUHEARY

The Slade ¥céel +then may dirnclude a wide veriety cf
activities, but is idertifiakle by tke fcllcwing attitudes
that a teaclker has regarding the grcup's work:

17« Child Drema is a separate art fcrm, existing in its
cwn right and fcr its own sake.

2. It is an expressicn cf children's natural prcpensity
for dramatic play.

3. It is not understccd ky adults, =rcr can it ke evalu-
ated cr described in adult terms.

In my cpinicer, Slade tad several regative effects on
the cause of drama education in the schccls., His extreva-
gant claims are kard to telieve and tarder still tc Frove.18
The evangelical fervcur witlk which te [frcmcted educaticnal
drama prcbably alienated as many teechers s it ccnverted.

In the hands of 2 less ekillful teacher, ¢Child Drama cculd

15 Prccf din the stetistical sense is mcre difficult
still than in the argumentative sense. Bs George Gurkle
said in an address tc tlke American Educaticral Theater Rssc-
ciaticn in 1€7C, "...there is very little in the way cif fac-
tual knowledce arrived at Lty scientific @methcdclcgies....
And what little there is ... is toc tarren cf wider implica-
tions to warrent much discussicn." (Empirical_ _Res€¢arcl_ ir

I e ——— - ——
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come to resemble ar unstructured free-fcr-all, with the stu-
dents being the final arbiters cf apprcpriate Lehavicur.
Gavin Bcltcn, +who has recapitulated several mcdels in his
career, recalls lis cconversicn tc the Slade Model, the
resulting chacs in his drama class, @&ené thke indignamaticr

with which he céefended this rew methcd:

I made the mistake ... of akendcning all I knew
frcm my cwn experience and allcwirg myself tc Le
taken cver ky whkat I urnderstccd cf the new primci-
ples. In practice, therefcre, 1 ccnveyed tc my
classes thkat the drama sessicr was theirs and that
they shculd get on with it. They did.

As tle vclume cf scund rcse akbcve permissible
metal-work cless ncise-level tie headmester's cis-
tressed eyelrcus wculd appear cver the pane of
glass in the door. It was scme time Lefcre ke
chellenced me cperly abcut my creative drama
wcrk....shat did I think I was dcing in dreme les-
scns? Ky reply was a masterpiece cf self-righte-
ots arrcgance. I fpointed cut tc him, usinc¢ my
recently &cquired tcre c¢f spiritval dedication,
that £form 32 whcm we had always 1regarded &s &
bright set, «cc-cperative encugh urder firm treat-
ment, were really misunderstccé, emctionally dis-
turkeé, deprivec adclescents fcr whcm this kind cof
drama was therapeutic release.1¢

Althougk his writings indicate dedicated use «c¢f stu-
dent-centred activity, his disseminaticn c¢f the wcrk was
messianically Slace-centred, wkich tended tc cbscure the
real purpose anc¢ practical value cf the wcrk. It is easy to
be cffended by Slade's =mug tkelief in bhis cwn akility tc

truly understand childrer, anr akility shich he dces not

ascribe so magnanimously to cther adults. Tc disagree wittk

16 Bcltcn, "Crama and Theatre in Educaticm: A Survey,"
in Lodd and Eickscr, p.10.
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Slade's. ideas is tc dislike children: cppcéiticn,l.cr‘even
detate, ccmes.cnlj "...fxce tkcse whc cere fcr the artifi-
cialities of inerimate 'theatre' mcre-than children and real
Life."17 A teacher is wcrking.in the Sleée mncdel if, .Jike
Boltcn &kove, le encwers.critical evaluaticn ky denying the
validity cf any appraisal of the students' wcrk 1y anycne
who dces nct "understand" it. By defiriticn, +the cne whc
criticizes it cr questions it in any wey is ignorqnt cf its
artistic merit. 'Slaée warily judges cther experts. in educa-
ticnal drama by whether they "a;péar tc Le in sympathy?"ls
Cespite these skortccdings, kcvever, there is nc%dcutt
that Child Irameg hed a ruaber ¢f far-reaching rcsitive
effects as well. First, 4t rrcmcted drama as a valid suk-
ject for cu;ricﬁlar study at all.levels cf puklic ecéucaticr,
wherezs drara terctofore had Leen larcely ar extrg-cu;ricu-
lar rroducticn-criented activity. Seccndly, it wzrned {hat
young children may e karmeé Ly perfcreirg fpublicly at.too
ycung an age, an cpinicn that is ncw geining urniversal
acceptance: fcf example, tke Victcria Schcecls Drama Festi-
val finally elicineted glementary-ievel ;rcdﬁcticns’in 1977,
in favcur cf a less formal sharing c¢f dremz activities.
Thirdly, Child Dreme. esteklisked affective gcals fc¢r schocl
drama picgranmmes, goals wkichk must have Lelped creative dra-

ma weather +the ccgnitive sterms cf Elcco's gggggggj whkick

- v ——— A A A N
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dominated edvcaticn in the 1960's, gcals which are still
fundamental tc¢ Canadian drama e€ducators.l® ;t rushec sclocl
drama off the prcsceniun stace arnd.irtc an cpen space. And
finally, it pravided a b;sis for Slade's cc-wcrker Erisr Way
to experiment.in cfen stacing, rarticipaticnel theatre, éné
develcpmental dramz, .idees whick were tc¢ pervade drama edu-
caticn in British - Cclumkia more than ény cther ncn~perfcr-

b

mance model, ' ‘

19 see, fcxr instance, Jdcyce Wilkinscn, "Develcopmertal
Drapa in Edecaticn', Canadian_Chkildren's _Literature, No. 8

———— i —— — ——— " —— . ——— — — — — —— ——



Chapter ¥

THE WAY BECDEL - LEVELCEMERT THECUGE DEFAMA

5.1 BACKGECUNE

S e e S o e

Blthougk Ckild Lrama bhad ar immedizte emcticnal afpfeal
due tc its sentimerntel view cf childrer, it clesrly preeched
to the ccnverted. One such ccnvert was Erian Way, whose
werk with the ®Rest Ccuntry Children's Theatre anticipeted
decades of thecretical ard practical wcrk in bridging the
gap between joung fperfcrmers and ycung audience:
This was fcundec¢ in 1944 by Erian Way, whc, «with
foeur prcfessicnal players, wculd descerd cr &
classrccm, outline & play, @and in a metter cf
minutes the children were readirg arnd imprcvising
with full dramatic force with the prcfessicrals.tl
When the company dispersed due tc lack cf funds, Way became
editcr of the jcurnal Theatre_in_Educaticn, <£fcunded a drama
advisory service fcr teachers called the Theatre Centre, and
helped Peter Slade prepare his writings fcr pultlicaticn. 1Irn
his Intrcducticn tc Child_Drama, Way ackncwledged his dekt
tc Slade in «clarifying the difference Letween drama and

theatre which later became part c¢f the language c¢f ecuca-

tional drama, "“...the difference betweer Lrama asc rpart of

1 Philip A. Ccggin, Lrema_and_Educaticn (Icndcn: Thames

R - - ——— o —
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life and Theatre as an 2rt FcIM..."2 Whereas Slade ferceived
these as twc mutuelly exclusive art fcims, however, Way
developed the ccncept of @ UDramasTheatre dichctcemy, a con-
tinuum ranging frcm drama at cne e€nd tc theetre at tke cther
as defined cn pece 15 =&kcve. This distincticn between the
terms "drama" and “theatre" is still accepted Ly mcst drame
educators.

Child_Drame had =stirred up mcre questicns than it had
answered, and its evanceliceal tcne tended tc split teacher
opinicn alcng Way's dramastheatre divisicr. It had created
inmediate interest, certainly, kut alsc immediate needs.
Due to the very strcng traditicn cf perfcrmance mcdels in
British schccls, <cne =such need was a «c¢leer elucideticr cf
the potential din schccls fcx tkcth dramatic and theatrical
activities, as distinguished Ly Way. Lue tc the lack cf
specific descripticn cf methcdclcgy in Child_Drama, ancther
need was focr & bcdy c¢f rescurce material fcr fpractising
teachers. and firally, due to the immense [pcpularity cf
empirical meticds inm the =sccial scierces frcm the late
1950's through the early 1S7C's, teechers needed & 1cre
systematic apprcack tc ipstructicn din this 1rew imprcvised

drama.

2 p,9, It is believed the twc 1men stcpped wcrkirg
together at akcut this time Lecause %®ay wished tc bring more
elements of creative drama into presentaticnel fcrm (i.e.
"participaticn pleys"), «hile Slade 1ejected the fresenta-
ticnal fcrm cutrigkt.
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A veritable flcod cf resctice bccks appeared tc meet

these needs. BA.F. Alingtcn's L[rame_gnd_Fducaticn (1961) ardé

Richard Courtney's 1Teaching_Lrama (19€%) prcvided ccrncise

ccmpendia of suggested drama activities frcm [fre-schecl to
seccndary. Activities fcr the jouncer ¢rcups tended tcward
story dramatizaticrs fcllcwing Maisie Cckby's work, wkile
clder students were expected to "naturally" grevitate tcward
dramatic readincs c¢r prcducticn cf the Schccl Elay. Sand-
wiched between these eitremes was & series cf teacher-led
improvisations and role-play exercises which were greetly
expanded upcn in a seccnd ceneraticr cf rescurce bccks frem

both sides c¢f the 2tlantic: in England, Ieachipg_ _Lram:

PR T

(1965) by Pembertcn-Eilling and Clegg, Ipprcvisaticp (1966)

= e - ——— -

by Jchn Hodgscn and Ernest Fichards, [rgmeg_apd_the Ieacher

T . —  — — —  —

(1974) by Derek Eowskill, and 2_Fracticel Cuide_ tc LCregmg_iln

R e E e e e R T e e - - o o e —— - -

the Seccndary Scheccl (1¢7%) by <LCavid Self; and in Carnada,

Ncbody in_the_ _Cast (1€6%) Ly ERcbert Bartcr et al,, and 2

e

ifferent Drummer (197Z) by David Kemp. Hcwever, the most
famcus and still mcst influential cf this seccnd +wave of
resource bccks was Brian Way's [Levelcpment_through
(1967) , the title cf which gave a new term tc cur €ducaticn-
al lexicen.

In retxcsgect, ttere seenr tc be several reascns why
this bcck shculd heave attained such ¢reest pcpulerity in
Canada, the mcst ckvicus c¢f which is the perscnal influence

cf Way and those who studied with him. In 1559, +the srts
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advisers to three Canzdier gcvermmerts.- Dcpald Hetmore in
Halifax, WYary Ellen Burgess in Regina, and Michael Meikle-
john in Ottawa - arranqged a cross-Canaca tour fcr Erien %¥ay,
financed by +tke Ccminicr Drama Festival ard the fledgling
Canada Council.

The results cf way's first Caradian tcur, duzring
whick he¢ gave wcrkshops din child drama technigues
and talked tc teackers and ycung pectle about his
philcscphy of participatiomnal fplays for the ycung,
were nct immediately evident, Lkut became increas-
ingly sc¢ as dozens of ycung  Canadians, ceuricus
akcut participaticnal theatre fcr children flccked

tc the Theatre Centre in Lcnécn tce apprentlce, tc
act zré tc direct fcr Briar Kay.?

One such Haé Ken Kramer, who founded EKeg¢ina's Gloke Theztre
in the 1nid-1960's criginally tc gprcduce pérticipaticn;l
children?s Flays. Scme rzajor British drama educators. in thié‘
"develormental drama"™ style also .enmigrated tc Canade Cat
abkout the same +time.  Margaret Faulkes, cc-founder and
director of Hay's Eheatre Centre, Jjcined tke faculty cf tke
University of Alkerts.ir 19€7. Richard Ccurtney came tc the
University cf Victcria in 1968, akout tke time he Fuklished
Play,_-Drama_ané_Tlought (1968), an izpcrtant kut Gifficult
book.on the intellectual kackgrcund fcr .educztionzl dreca.

After moving tc tke University cf Calgary ir 1971, Courtney

3 Jcyce Dceclittle, "A Caradian Percpectlve,' _gggg_
Theatre Review, nc.1C (Spring 1S7€), p.S§.
Miss Dcclittle's details are a b1t uncertain: Eeter
Slade nctes that. Erian Way visited Canaéa in Ltcth 1¢5€ ané
1359 (Experience_cf_Spcrtaneity, p.2€€), while Mr, . Beikle-

et i T e i . s S — v . ——— — T T . —

john recalls tket the Derartazent cf Naticral Health and hel-
fare was inveclved in funding at least cne cf the tcurs (per-
scnal interviex). :



founded and €dited a jouvrnal entitled Discussicns

gggental.brama, wkich helred tc pcrularize the +term &mong

T o P i —— ——

Canadian drama eéucators.. Finally, Way himself has visited
this country severzl times since his first tuc tours in the
late 1950'=s tc teach workshops and short ccurses,

Eesides ttese perscral. influences, a rumker cf guali-

spread acceptance in uestern Canada. It ccntained p;ohahly.

the greatest vclume of practical éxercises cf any cf the

resource kocks mertiomned. Tke exercises 1eqguired neither

theatre training c¢n the part of +the teachers ncr &n aveila-
ble tkeatre facility, ccnditicrs which are frankly thé noxrm
in British Ccluxkia's seccndary schocls.. Suggested activi-
ties 'were in thke fcrx cf self-ccrtaired exercises vhich
required very little in the way of materials crx prepara#icn.
Way intenticnally avoided Fu:dening kis reading -auvdience
kith too much Fhilcsophy: WTke majcr part cf this bLaock is
Ceee l;cnéerned  with practical matters .- the 'what' tc &c

rather than the 'why'.;.jjzgiwhich Slade had nct adequately

addressed in Child_Drama. Finally, elements cf teacher cco-

trol were built into tke exercises, and, furtker gemeral con-
trol techniques sucgested, ec-that the teachef'did noé have
tc risk dependiﬁg cn the dcctrine of crigiral gocdness that
Rousseau, Hclmes, &nd Slade tkad beld tc ke self-evident.

(Mcst practising teachers telieve they deal with a numler cf
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Lay

ccunter-exanples +tc’ this doctrine cn & daily tasis.)

I
gggg;ggggg;;ig;g_g;__p;gig kecare kpcwrp in Exritish Colunlia
at a time wken mcre ard mcre =seccndary schocls wished tc
start drama fprccremnes, When tke runbers ¢f teachers and
students of drama were increasing rapidly, end wher gany cf
these teachers,»hntrained in drama, unecguipped with theatre
faFilities, uninfcrmed by their curriculum Guides, and uns-
upported by amny provincial specialist asscciation, negded

accessible answWers tc the recurring questicn, "Whet 6c 1 dc

now?" To them, Eevelcprent thrcuch Brama was a godsend.

o ————— g ——— o —— — — . — oy . A . s

The Way Mcdel needs to ke defined in terms cf bocth its

fcrm and its fpuIipcse. It may ke descrilkeé as a series cf

unscripted. experiential exercises, executed simultanectsly

by the whcle grcup gf siudents, foi the purgpcse cf imprcyifg

. e
—— T L
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their sensitivity to the ccrcerns cf cthers. " Characteristic

of this model.is the fcllcwing sequence cf activities:

1. The teacher begins frcm am egocentric “disccvery® cif
the senses, mcverert, and vcice pxcducticn; and gra;
dually intxcduces more social kinds. cf imprcvisaticnr

2. The teackexr nmekes frequent use c¢f music tc gstatlisg

rhythes cr tc evcke kccds. Fcr either cf these pur-

{
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Foses, thé rusic may ke a2 pre-reccrded selecticr,® cx
wmay ke prccéuced Lty tte crcup cf students.

3. The teacker cecides befcre the class begins what
exercises are tc ke dcne, and leaés the class thicugk
them in & lcck-step manner. Deviaticr frem this pre-
determined plan may te permitted, LEkut is nct expect-
€d.

4, The +teacher maintains ccnstant «ccntrcl over thkese
whole-grcup activities using ar auvdikle contrcl con-
venticn ecstaklished at his first wmeeting with tke

class:

It is important to estaklishk scme =ingle
errengement with the class ccncerning jou,
as teacher, having full ccntrcl at all
times. All that is necessary is tc ke able
tc make a sound loud encuch for the wkcle
class tc Lkear at tke same @mcment. Evild
the teacher-class tond ty explaining that
tte mcmert tltey hear thke rparticular scund
they are tc be aksclutely still andé gquiet,
even if they are 4ir mid-sentence ¢r almost
inp mid-air.

7tke scurd the teecher makes fcr tlese
mcments cf ccrntrcl can ke as simple as a
single strong clap cf tke hands; kut ketter
still wculé ke a s=ingle scund cn a cymbal
cI a small drum.... A whistle is nct
reccmrended ... Lkecavse cf its cther assc-
ciationS....*%

S A list of evocative <recordings is prcvided in Levegl-
opment_throvgh_Lrama, p.30C. Similer lists mey be fcurc in
many cf the <rescurce kcoks menticned in the secticn abcve.
The selecticns tend toward modern "sericus" music, &ltkcuck
I attended a workskcp during¢ whkich Mr. Way used a recording

cf the popular drue solcist Sandy Nelscn.

6 1hido’ PF.GE‘S-
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The purpcse c¢f the exercises is nct tlke acquisitice
cf theatre skills ncr the expressicn c¢f er inrate
need tc fplay, Lkut ratker +tlke "develcpment" c¢f the
individual student, as implied in the title. This
development is u:derctccd tc ke ar 1ncrea=ed capac1tj
for humanlctlc sensitivity to the ieellrgs cf cther
partlcularly tc thcse less fcxttnate in scme uay tnan
the students. Kay's exercises ccnc:stently =eek t¢
extend tke studeﬂ£s' capacity tc empathize \1th cther
Fecple. Unlike the Spclin mcdel, the guality cif tke
resultlng ipitaticp is pct at all impcrtant, cnly its
‘ clncerltj.x unlike the Heathccte mcdel, reflecticr cr
;the experience is nct a teacher-led activity, hﬁt
rather is assumed to comprise er unarticuleted
enricltment tc the students' daily life. ;his "devel-
cpment" is affective rather than ccgnitive, experien-

tial ratter tkan Jnfcrmat1ve. Kay cpens Yelorment

g - SN

The answer tc mary simple gquestions
pnight take cne of twc fcrms - eithker that
cf dinfcrmaticn c¢r else that cf direct
experience; thke former answer Ltelcncs tc
tle categcry cf academic educaticn, the
latter to dreama. Fcr exemple, the questicr
nigkt te 'What is a Eklind perscn?* The
reply cculd ke '2 klind perscn is & ferscr
wto cannct see'. Alterratively, the reply
cculd ke 'Close ycur e€yes and, keeping thesm
clcsed all the time, txy tc find your way
cut of +this rccm.' The first answer ccr-
teains ccrcise and accurate infcrmaticn; the
mind is possilly satisfied. Eut the secend
answer leads tle dJngquirer tc mcments of
direct experience, transcending mere krcw-
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ledge, erriching the imagiraticm, [fpossikly
tcuching the heart ané scul as well as the

wind., This ... is the precise functicr cf
drama.?

5«3 SUBEREY
The Way Mcdel, then, dis identifiezkle ky the fcllcwirg
characteristics:
1. 1The teacher dictates an activity tc ke perfcrmec in
grours cf cne cI ECIre,
2. All grocugs perfcrm the activity simultaneocusly.
3. 1Tke degree cf teecher ccntrcl remairs ccnstent, and
is usvally accompanied ky an audikle ccrntrcl device.
4. The purpcse cf the activity is tc develcp ancnc¢ tkle
students &n increased lumanistic empathy with cther
Fecgle.
Besides the prclifereticn «c¢f rescurce kccks as ncted, the
practical uvsefulness of this model is demcnstratec¢ Ly the
fact that the new recently puklished curricultm guides fcz
junicr seccndary drama in Eritish Coluskies ere explicitly

taseé¢ on Way prircciples.®

7 1kid., fre.l1. Tkies exaumple is furdamental tc the Way
mcdel: it was emplcyed tc kecin a wcrkshcpr he led in Van-
couver in 1580, and is used in the last paragrarh cf Leyel-

8 See, for instance, references tc Develcpment_thrcugh
rama in British Columkia's new <[Crame € curriculum guide,
rclcque, EE.7, 13, and the end c¢f each topic in the
"Rescurce" secticn.
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The model is rct witkout its weakresses, hcwever. The
teacher rcle can feel like that c¢if a ;ingmastex, as he trges
his class thrcugh a series cf hcops wkcse FUIpcse is rever
really clear to tlenm. Ir aéditicn, the teacher may feel it
péésquthts or futile for him tc impcse a set cf velues cn
the stq@ents, an impcsiticn tkat is axicmatic tc this mcdel.
Finally, Way is nqt at all helpful in prcmcting the cause cf
cu;ricular é;ana witkin cur educaticral systenm, beéause he
specifically disccurages koth its use as a teaching tccl fcr
other subject =erees ard tlke estaklishment cf a timetekle
slot fcr drarma:

However, tke idea c¢f drama beirg a way of teaching
can in itself create ancther ccnfusicn by suggest~
ing ttat drama is a tvseful tccl fcr teaching cther
subjects. This is indeed so, kut cnly after drama

exists witlin its cwr right.
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Does tkis ther meap that drama is yet ancther suk-
ject that has to te fitted intc an already over-
cicwded curriculum? Kc. Lrama is nct anctker sul-
ject;ewee it is . a.way cf educaticn.in the . fullest

sensel - ® .9
An implied difference frcm the Slade Mcdel is Way's
assumfpticn that childrer &re nct naturally gccd, as may ke
inferred frcm his frequent concern with &end reference tc
ccentrol techniques, Ncr are tkey raturally gcecd at drama,

at least nct withctt the experience of teinc led ty e céerpa-

ble teacher-eninmeteur:

9 Way, Levelcpment_tlrcugk LCrama, [.7.

e o de o o an  ———— o —— e ——
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We cannct use numker tc sclve interesting rproblems

until we have experienced ané tc some extent mas-

tered numker itself: IC BCI€ carl we use drame to

understand ... history or ... 1litersture until we

have experierced ard mastered certain Lasic

aspects cf drama itself. Ultimetely, drema is a

valuakle tccl, Lut first the +tccl itself must Le
fashicned. 9

The posfﬁlaticn cf a ccrmcn ratural cift fcr drama, not Jjust

fcr play but alsc specifically for iderntificaticn and imita-

tion, and the tse of this gift for whatever purpcse is

agreed to, marks +tlke kcuncdary between the Way mcdel and a

lcng traditicn cf the sc-called "Cramatic Methcd" in teack-

ing, More recently, this ccncert bhas been applied tc the

teaching of language skills ty James Mcffett and cthers, ard

to the teachinc¢ cf an astcrishbing kreadth of topics Ly a

number of British drama educators, led ky CGavin Ecltcn acd

Dorothy Heathccte.

10 Ikid.



fChap?er vl

TBE SPCLIN KCDEL: - INEEOVISATICN FCE TEE TREATRE

6.1. BACKERQUAL

In Nerth A@erica as well as in Great Britain, the most
firmly entrenched form <¢f drama .in sckccls has feen :the
-Schocl -Blay. ‘;s .each of the tkree mrcdels discussed alove
ggined;recegniticn, imp;ovisational methods and-aiiec?ive
goals incréaseﬁ.in,impprtance;‘hcwevgr, the Schecl Elay con-
tinued tc be the mest visikle segment cf a schccl drama frec-
gramme, whether cr.rtot anyfclaégrcog diama was gci@g cn as
well, Since ncest glassrbcm drama in Eritish cColuntia was
taking place in ' Ekick schecls, ard since the:resourée bcoks

L

by 2alingtcn, Ccurtney, - ané Eembertcn-Eilling-ané <Clegg

i

assﬁmed the existerce .of a scheel play at that 1eve;,,.tpe
populaxrity cf the Rag Mcdel 1e;t-ancﬁhér raijcr problemltq‘be
resclyeds the-training of theatre skills in the clessrccm.:

By the mid-1960‘s,'.imp;cvisaticn kad heccmeua'poptlar
technique in schccls féi training professicnal - actcrs,., hut
had nct made 1many inrcads. intc the frecduct-criented Sch601
Play.. Such «cxld famcus schocls as the Rcyal BAcaderny cf

t
Dramatic Art in Icndcn, the Actors Studic.in New ¥crk, arnd

]
¥ fo-

the Easadena Fleykcuse.in Califcrria uséd techniques similar

to Way's fer a sigpilar purpose: tc develcp greater sensi-

.= 89.~
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tivity in the actor. It should be nctéd that ncne c# tte.
models descriked ahcﬁe bas fpicfessed anj.intenticn'cf teack-
ing children tieetrical skills, ard all were criginally'
aimed at the junicr secondary level cr ycunger. = As OCIé
senior higp schecls allctted curricular iime tc the study of
drama, however, teachers scught wéys cf adepting the devel-
opmeAtal drama fcrm to teach acting skills, as was already
being practised in these prcfessional tralnlng schecls T Tke
need for a rescurce kLcck inm this area was filled ky a ETro-
fessicnal theatre teacker, Vicla Spclinp, with hexr very pcpu-

lar wecrk Improvisaticn_for_thke Theatre (1563)..

-—— -b—-'-oo-'——-———-—————-—-—-—-—u—-——-—

. Brs,- Spclim tcck her early training in recreaticnal

grour play under reva L. Boyd, author cf Eznékook cif G ;DES

i o i e e S b Ml

(1945) - and several cther similar titles, whc had a pervasive

effect cn Spclin's later wcrk:

A picneer in her field, she icunded +the Recrea-
ticnal Training Scheccl at Chicage's Hull lHictuse,
and frem 1927 until her retirement .in 1541 she
Servec as a =oc1c1091=t cr the faculty of forth-
western University. From 1924 tc 1927 as her stu-
dent at her hcuce, I received frcm her an.extreor-
dinary training in tte use ¢f games stcrytelling
fclk dance, and dramatics as tccls fcr stinuleting
.creative €xpressicr in beth childrer and adults
through self-disccvery and personal experiencing.
The effects cf ter. imspiraticn pever left me fcr a
single day.l

1 viola £pclin, Irpyrcyisaticp fcx_the Theater (Evan-

—-_— ---.-.——————_——_—--—--——————---—

ston: Northwestern University Ere-h, 1963), p.vii. ' 7
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Subseguently, Ers, Spolin worked as 2 teecher and surerviscr

" of creative dramaiics_in a ~recreaticngl prcject in Chicagc,-
training largely inex;erienged teacher-directcrs Fo lead
neighbourhccd drama groups. In 1945, after mcving tc Cegli-
fornie and.eétablishing the Ycunc Actcrs Ccmpeny 4in Helly-
wood, <che ccntinued her experiments ;ith the arrlicaticn cf
créatiﬁe groug - werk énd game principles tc the teacﬁing cf
theatre techniques tc ycurng perfcrmers., In the late 19E8('s,
Mrs. Spelin returned tc Chicago where ker scn Faul Sills had
founded "... the first professicnal imprcvisaticnal theeterx

‘in the country, the Ccarass (1SS€-1SCf)vue.t2

Althcugh the material had Leen drafted fcr pulli-
caticn fcr marny years, its firal fcrm was reached
after ttke authcr ckserved Low inprcvisaticn ucrks
prcfessicnally. - at the Seccnd City im Chicagc,
the imprcvisaticnal thkeater. cf:uis Faul Sills, His
fvrther development of the fcrm in use prcfessicm-
ally krougkt new disccveries and the.intrcducticn
cof many newly invented exercises in her Clicacc
worksters. The manuscript urdervert tctal revi-
sicn tc include the new naterial and +tc presert
the clearést use cf the fcre fcr. rrcfessicnal as
well as comnmunity and.children's theater.?

—— A - M i k. T . -

and the concept cf "theatre games."

2 Tbid. 211 +this kiographical irformaticn hss leen
drawn from this scvrce, fp. wii-x. |

3 Ibid., [r.3. The Sfecond City trcure rrcduced many of
the best American comic actcrs of.its time, .incluéing Mike
Nichols, Elaine May, and Avery Schreiber, :
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10 Spclin, the kagis for learning.is_experdence, =ecd a

4

T o

",,.game.is a mnetursl grcup fcxm prcviding +the invclvenent
"*MM e - e -

and personal fre¢dcm necessary fcr exreriencing.... Skills

2 g < PRV b, P S PTG e B

are developed at the very mcment a rerscn is having all tke
fun -and excitement [c¢f] playing a game..:.."* Rny game
invclves grcep agreement as to a gecal and as tc the rules
for attaining this goel, with the .energy o¢f the groug
focussed cn a CCOECN CCRCEIN,.
The energy released to solve the Fproklenm, "teing
restricted ky tkte rules cf the game -and kcuné Ly
grcup decision, creates an eiplcsicn - cr spom-
taneity .- and as is the .nature of explcsicns;
.everything is terr apart, rearranged, unblecked.S
Therefore, in crder to teach theatre techniques thrcuck -the
use cf theatre canes,  tle teacher-umpire. reeds +ic analyze
,what techniques are desirable for the ¢rcup tc learn, ané tc
invent an impzrcvisatioral theatre gprchlem that will teach
this technigue Lty analogy. In Spolin's werds, the teacher

is essentially ".,,giving prcklems tc sclve fprchlems.®

The Spclin Fodel postulates thet "“"tﬁﬁ teckniques cf

the —theater are the techniques of ccerunicating"?, that

" these technigqugs are.teackakle, and tkat the integraticn of

technique with the creative self-expressicn of-an srtist is

»

Tbid., p.4.-

n

1bid.' P-e‘o‘
6 Ibid., p.20, Italics deleted.

7 Tkid., f.14. Italics deleted.
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the result cf _exreriencing_ this...comBunicaticn.in.an_cxrganic
A " T — w‘m“"“wmn
spontanecus way. The Speclin. Model, .like the Stamislaveki
\___-—--—-'—"‘-‘“‘-—«..%»
method for actimg, .is-z éevice fcx the creaticm cof an envi-
rcopent in which artistic inspiration is most.likely tc take
place:
Fer it is by direct, dynaric ewareness cf-asn act-
.ing .experience tkat . experiemcicg ard technigues
are srcntaneously wedded, . freeing the student fcr

the flowing, .endless patterr. ¢f =stage Lehavior.
Theater ¢ames dc this.®8 .

6.2 DESCEIFTIGE
The Spélin Model may ke defined as a =series cf acting
Froblems posed'by the teacher, to Le sclved ky the students
through imprcvisaticnal fperfcrmarces, fcxr +the purpcse of
improving their +techniques for ccmmuniceting with - &n-agdi-
€nce. Each prcklem is celled a theatre game, with a stated
cbjective or “Ecint c¢f Ccncentration"™ (ECC) fcr the stuédent
to achieve. Althcuglk scme crientaticnal gares take thelfoim
of whcle grcup . experiential exercises-as in the Way Mcéel,
the usual fecrm cf £pclir's theatre gages is ~a series of
small-cast imprcvised scenes perfcimed within the fcllcwuing
frarework:
1, The teacker =ets e ;rohI;m that everycne will wsork
cn, with the Ecint c¢f Concentreticn explicitly stat-
€d. Mcre edvanced cames usuallg-invclve.challenging

[}
the divided conscicusness of the actcr, whc strives



2, .

¢ . €y

tc achieve ‘e certain ‘goal withcut damaging the’

believakility of his portrayai. Fer. example, the

“Contact Exercise" requires that.

The student actor.is tc make-a dlrect FEkys-
ical ccrtact (tcuch) -as each new thcught oz
phrese <¢f dialogue .is intrcéuced, Kith
.€ach charge. cf dlalche, a dlfferent ph]al—
cel contact must be made<is. [The Ecint of
Ccncentration is] tc nake® @ new ‘direct
. .Fkysical ccntact 'with each new theught or
rhrase of dialogue.$ : . »

The students,: in small grcups, Fprepare their scene.

This pregaration is implied in the phlrase that Spéiip

uses  tc hegini most gamé descripticns, that ﬁihc;

What, ané Wlere-ere agreed uvpcn"; thus, the ccnte#t

cf the . scene 'is usually determinkd by the &tudents
| .

rather ttan Ly the teachker. - This jIecurriné.phrase

means that each grcup decidés, given the restricticns

-as stated Ly the teacker, whc the characters are that

~they will pcriray, what the Fasic acticn of the scene

will ke, anc¢ where it will be set.
After what is,usvally a sinultanecus rregparaticn time
for all grcrps, .cre.cf the groups perfcrms its scene

while +the c¢thers +take cn the role cf 'aud;enée.

.Instead cif keccming a part cf the auvdience,. the

teacher spurs on the perfcrmers by "Side Coaching", a

verbal reinforcement of the EFcint ¢i Concertraticn

.expressed. ir shcrt imperative serterces: “share the

\

9 Ihid.' P}_’-o‘ieu-f‘.._
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stage picture! See tle Luttc¢rs.cr Jchn's coat} ctare
your voice with the sudienceinio - .

It shcovld te noted +that since +the purpcse cif
these games .is tc dimprrcve an actcr's communication
with an auvdience, the rpresence c¢f the student-eudi-
ence 3s vitel tc¢ this mcdel, kKhile a member of the
student-audience, the actor waetches cther students
‘éttempt tc sclve the sane Froblen that he has keen
werking ¢n, as well as developing the externzl. eye
traditicrally asscciated with stace technique; «hile
rplaying tc this audience, . the-ectcr attempts:tc'ccm-
municate within the restricticns. cf the game:

- S
When there is understenéing .c¢f the xcle cf
tke audience, ccrplete release and freedon
ccme tc the players:.:. When the audience
.is understccd tc be an crganic part of the
thester. experience, the student-actcxr is
.irmediately given a hcst's sense cf respon-
eibility toward them whick has ip it  xc
.nervous tensicn, The fcevrth wall disap-=
E€ars, and the lcnely. lccker-in leccmes

part cf the garne, part ¢f the experience,
and is welccmelll i

Fa

"Evaluaticn tekes place after .each individual tean
has finisked working on the actirg prcklem."2 This
evaluaticn takes tlte fcir cf a grcug discugsiop led

Ly tke teecker-directczr, whc -ettempte +c eiicit

10 Ibid., FeZ2S.
11 Ibid., §-13.

12 Ihi'él’ P-zeg
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cbjective respomnses frecm the auéience. in terrs. cf tke
group's success.in sc¢lving the Etated rroblemn and
adhering tc the stated Foint of Ccncentraticnm. This
.estﬁhlishnent cf a ﬁrédetermined critericn ty which a
scene will te evalvated is, in.ay.cpiricn, the gréat-
est strength cf the spolin nMcdel. Led Ly & skilled
te%cher-éirecté:, the grcup car evaluate acting aﬁd
acting prcblems without criticizing the actcrs [eEX-
sonally, ellowing¢ students tc give and tc accept com-
mentary c¢n cre ancther's wcrk while keering qu¥lex
social ccrcerns-zt arm's. length,

5. The perfcrrance and evaluation steps are 1erccted
with the pext team, vntil all the students have had a
chance +tc attempt'to solve the - acting Frckler. |

_6. Often, this entire yrccess %ill ke refpeated %ith the
samé_iules, .?r with variaticns, .cr with additicnal
restricticns, until the specific-ac£ing techpique
teing explcfed Las keen assimilated tc the teacher's
satis;acticn; then, +the group mcves c¢n tc the rext
game.

F :
6.3 SUBMARY -
The Spclin Fcéel, then, is <idertifiatle by the fcllcw-
ing characteristics: ﬂ
1. ihe teache; sets a specific proklem to Le sclvec ir

L

an imprcviseé scene.,
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2. The cstudents, in teams, prepére the ccntent cf tleirx
SC€nE€.

3. EFach teem in turn presents its scere, which is then
evaltvated Ly subjective grcup discussicn acccrding tc
the criterie cf the frcblem as crigirally stated.

Fany practising drema teachers in Eritish Cclumkia make
no clear distircticn between the Wey Mcdel and the Spclir
Model; inde¢ed, many cf tlte exercises listed in either mcdel
may be easily adepted tc the cther. 2ltlkcugh these twc ncd-
els are similar in thkeir exercisesgeme epprcach, +there are
key differences lketween tkem ir purpcse, ccntrcl techniques,
and attitude tcwards pctential audience:

1. The purpcse cf tte Way Mcdel is tc develeop individu-
als' sensitivity, while the [fpurpcse cf +tle Spclin
Model is tc develcp actcrs' skills. Because nost
theatre teachers kelieve that a gccd actcr needs &lsc
to be a sensitive perscn, develcrmental drema exer-
cises mey cften ke fcund as part c¢f a Spclin-inspired
theatre training programme, usuelly &s preliminary cr
"yarm-up" exercises tefcre becinnirg the day's acting
Frcblem.

2. While Wey's c¢rcup agrees tc alkide ky the teacher's
ccntrcl, Spclin's agrees tc atkide ky the rules cf tkle
game; tlerefcre, the latter mcdel assumes the group
is wcrking tcward a commcn gcal, <rether +tkar keing

herded tcward a valuable insight. By implication,
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the .Stclin Eo@el allcwe the teacker frecuent resgites
frcm the gmaintenance of this c¢cntrcl, which .in ny
perscnal experience .is muck. less a strain th&n the
constant. level ¢f ccntrcl requireé Lty tke ﬂay‘gc§el..
3. In the F®ay Model, audiences azxe fcrtidden; | in the
Spclin Mcdel, they are ifeguired. These Ccprcsite
attitvdes +toward the presence c¢f an audience are
.logical extensicns respectively cf the purpose cf

each cf the tso mcdels. |
2n interesting va;iaticn cf +thke Spclinp . Mcdel may ke -
seen.in the werk of Eritish expetriate Keitk Jchnstcpe, prce-
kably the mcst. influential acting teacher in western canada.
After a brief career as an elementary schkccl teacher, Jchn-
stone became fpert ¢f +thke frenmetic creative activity " sur-

o} .
rounding the Enclish Stace Society at Lcpdcen's BHoyal Ccurt
Theatre in the pid-1950's.  Although.lackirg any theatrical
training or.exgerience, Jchnstcne jcined "the Court" &= a
playwright, then kecame a Elay-teader~uthat ﬁs, ,a érampatuz-
gical talent =sccut), -ané¢ firally was asked to chair';he
Court's "Hriters €rcup", - working with such kright y;ung
playwrights ‘as 2mr Jellicce, Jchn Arder, and Ed«ard Ecnd.
When he insisted that this group ,shculd-act tkeir. ideas cut
rather than just sitting and talking tken cver,. it "a_.iegan
to function as ar ipprcvisaticn cICuf. ke learned that

thinges invented cn ‘the spur of the moment cculd ke as cccd
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or Lketter than tke texts we lakcured cver."12 Ris exFerience
as an artist, -yyiter, -and teacker led kim tc believe that

N

n,,,dullness was nct an inevitalkle <c¢cnsequerce of eg¢e, Lut
of education,..®1¢ ; sc ttat wten Le was asked tc extend his
werkshops tc include professicnal ‘actors at the Rcyal Ccurt
Theatre Studic, 'he set atout txying .tc £fird ways cf redis-
ccvering imaginative respcnse in the adult:
Lacking scluticrs, I hkad tc find ny cwun. What I
did was tc ccncentrate on relaticnships Dbetueen
strangers, and on ways cf ccmkining the imagina-
ticn cf twc .peorle whkich wculd be additive,; rather
than suktractive. I develcped status transac-
ticns, ard wcrd-at-a-time games, and almost all of
the wcrk descrilted. in this kock.1® '
Bs in the perallel develcpments <¢f W®ard and Cckby,
Jcﬁnstone!s games uere deve19ped independerntly cf S;clin's,
and have a different emphasis, Xct orly was Jdchnstcpe una-
ware of Spclin's wcrk wken ke started, but he alsc later
rejected her ccrncept cf a predetermined "Who, Fhat, and
Where® as muzzlinc¢ true srortareity.!6 The “student frepera-

tion" step is tkus.eliminzted, as.it irterferes-with a spon-

tanecus respcnse tc the challenge. Fvelueticn is kaseé cmn

T e o e e . i et e ke e e e S S S S A — Y ——— i " " —

-tre (Londcn: Faler and Fakexr, 1979), fp.z€. The bicgraphical
information here is érawn ficrk -a chapter entitled "Nctes.co.
myself", pp.13-3Zz,
14 Tbid., f.14.
15 Jkid., Fe27..

i6 He rejected Stanislavski's "Giver Circumstances" for
similar reascnss: see Imirc, EFp.Z6-7. :
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how. iraginative end furny a scere turrne. cut tc be, <rTather
than c¢n scme fpredetermined criterion. Iike Eaul sills in
America, Jchnstcne was- apparently thé first teacher-éirectcr
in Engiand tc have.jmprcvisaticnal mateiial trerfcrmed fcr an
audience. Spcntamnécus ccmedy was the goal, sc cf ccursé(cut-
side audiences ﬁere ncre than swelcche. Cnlike Spolin's
systematic inculcaticn c¢f ccmmunicaticn skills, -Jchnstcne
taught his actcrs technigues for findinc an imaginative and
funny respcnse’tc‘any stimulus. Perhapse kecause Jchastone
began by'training prcfessiqna}s,. he didrn't =eenm tc ;éréeive
a need to first trein bis actere in Ecre rudimentary skills.

The style.cf  imprcvisation in westerm Canada has ke¢rn
greatly. influenced ky Keith-Jchnstcne, partly kecaus¢ he has

\
spent so muck cf his time ip western Canada in recent jears,

In 1968, he was invited t¢ spend a term &s guest lecturer at
the University cf Victcria, wkere bis methcds greatly influ-

enced Carl Hare and his YComrany Cne", & prcfessicnel tcur-
ing group which éresented .crigival and scmetimes imprcvised
material tc beth 1local and naticneal accleinm. Jchnstcne
later joined the faculty cf thke University cf Calgary, vhere
he has taught for :the past +ten years. Nct only has ke
trained many actcrs.in western Camnada, - btt he has!| been a
highly fpcrular -wcrkshor leader at many teackers' ccnfexrenc-
es: Jlong-time Eritisp Ccluekia drama.educatcx.lauiie %yndé

believes that -Jchnstcne's workshcps Dbhave keen Lkichly

influential in.establishing imprcvisatice ir this prcvince's
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seccndary schocl drama classrocms.!? Jchestcre's mcest recent
invention has Leer "Tkeatre Sgperts", a witty .enercetic

.
inprcvisational framewcrk - fer team ccmpetiticn, that has
achieved great ©[pcrularity with scme [frcfessicnal ccmpernies
in Victoria and Venccuver ard ®ith seccrndary schccl drana

groups throughcut the rrovince.

17 Audicta;e, 1982.
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TEE SCHOCL, ELAY . -

7.1 BACKEROUNL : ~ -

The previcug.four mecdels may be descriked as non-per-
fecrmance models. They specifically.exglude Flayscripts frecx
their activities ard, .excert fcr scme pctential variants of
the spolin mcdél, discourage the presence c¢f an cutside
auﬁience_in varyirc decrees cf velemence. Yet the familiar
perfcrmance-criented mcdel ¢f the Schecl Blay pred;tés”all
these other models, predates any fcrm Sf theatre fcx yeung
audiences, predates even written drama.in English.,

The heginnipgs cf tke Schccl Flay are- tke keginnings cf
uestern:theatre.ifself. It mediaeval Eurcpe,. pcrticns qf
the latin litu;gf kegan tc ke performed &s the impérscnaticﬁ
of characters sgea}ing in rcle, rather tkar in the narrative
fcrm. cf the scriptire. The oldest of these’shcrtfliturgﬁcal
dramas, or "“trcres", depicting the wcmen at Christ's témt on
the first Easter sunflagj,r were perfecrmed nc .later thaﬂ tke
tenth century A.C.. By the. year S70, Ethelic;d, Eishop of
Hinchesigr, gave detailed instructicms, in effect the first
stage directicns, for the perfoaﬁance of this trcpe ﬁnbﬁn as
the Qggg_gggg;iggé. rThis dramatic - rendering. ¢£ church can-
ticles ﬂad been grouinglior many years, ard it had become

W~

=72 -
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necessary to explain ard 'regulate the irntrusicn cf pfama
intc. Livine éerwicé."} Tke. expressed puvrpcse cf these por-
trayals was didactic. in the kroad sense: tc teach erticles
of Christian faith tc necphytes ané thkcse whe did nct pnder-_
stand Latin,. Fcrecver, since the performances were:asscci-.
- ated with mopastic schccls, ard since the priests themselves
wculdrprobahly have had. cther duties at such -an impcrtant
celebration, it.3is:likely thét scﬁe of these first Eerfcrm-

ers were students. In- any: case, there.is nc dcukt that
7

schoglboys were-emcng the first actcrs ir England,: as the
"...first reéorded dramatic perforﬁance in Ingiand is a flay
about St;, Caépering,perfcrmed ky -cboirhcys at Dunstakle in
A.D..  1110.%"2 It secems that the Churgh; unalle tc‘regi%t the
spread of +tlkis. liturgical drara, .emplcyed it dinstead for
hcly purposes; for although there are few surviving reccrés
. of the perfcrma;ces thenselves, there are a.rumber of‘surﬁ
viving complaiﬁts ebcut, and justificaticns fcr their<ccn1ihv
uaticn,3 : ‘ ' .

In. later meﬁiaeval times; ‘hthe trediticn of thé Bcy
Bishop flourished,  FcI cpgfday-a year, chcirbecys tcck cver
all the adult rcles cf the Church; lut, unlike the eguiva-
lent aéult:rcle invgréicn kncwn as  the Feast cf Fcc%s,_ the

N
- Ccggin, r.l4€, The =stace directicrs themselves are
guoted at scme length in Richard.Courtney, -Elay,_ ‘Q;ggg_g
Theught, 3rd ed. (Rev.York: CTrama Fock Speciclists '1974),
Fr. 178-9, ' 0
{
2 chgln, F-47, .

-3 Scme cf thece are cucted. in Ccggir, pp.vﬁ 51,

i
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Boy Bishcp and his retinue «carried cut thkeir clericel frmc-
tions with all tke ceremcrial dignity they cculd muster:

Fe was surrcunded ty kis bcy "priests" and was

distinguished ty rctes which ccrrespcnded tc thkcese

of the real tishop. If he died durirg his term of

office, he was Lturied with all state due tc the

dignity cf a trve tishcp, and durirg the Christmas

seascn he prcvided dramatic enterteinment... [end]

paid tke experses cut cf the bcuntiful gifts shich
aprertained tc his cffice.*

t

As the sponscrship cf Englishk =schccls passed from religious
crganizaticns tc secular cnes, so the Boy Eishcp custcr ccon-
tinued at such venereéble puklic sclccls as £t. Faul'syEton,
and Winchester. s abtses crept into thkis practice, . Henry
VIII tried tc suppress it by proclameticr, wuntil it firelly
died out durin¢ tte explcsicn cf =sckoccl drama in thekmiddle
part c¢f the sixteenth century.

2ltkough this curicus rageant may seem tc have cnly a
superficial similarity to the traditicnm cf the Schccl Elay,
closer examinaticn revesls funéamental arnalcgies which made
pessible the grcwth of schecl precducticns during the reign
of Flizaketh, wtick in turn fcstered thke first written drama
in Erglish. First, the rights and duties assumed ky the Bcy
Bishops were nct mere fantasies cr Lkurlesques, bLut real
adult rcles shich they were expected +tc fulfill scme day imp

earnest; +thus, tle ceremcny was an ancestcr cf modern cccu-

¢ T.H. Vail Mcttexr, Tbe_sSchocl Dzama_ir England (1929;
Ipt. Fort Washingtcn,N.Y¥.: Kennikat Fress, 156€), p.6. REcst
of the infcrmaticn in this peragraph is alsc drawn frcm this

SQuUrce.
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paticral 1zcle flaying which cccurs srcntanecusly in
children's play (e€e.g."playirg hcuse"), is embraced enthusi-
astically try all models c¢f educaticnel drena, and is
emplcyed to creet effect in mcderr vccaticnel training. At
the University cf Victcries, fcr exanmple, the schocls of Iaw
and Social Wecrk hold elaborate ccourtrccm ané ccurnselling
simulaticns respectively, whkich are ccrsidered a highlight
cf their academic jeer. Secondly, & trediticn was lkegur cf
adults attending¢ & student perfcrmance ard treating it with
serious expectaticn, This traditicn ccntinued well intc tke
Jacokean prcocfessicral theatre and has resurfaced frequently:
fcr example, the phenomena cf Master William Eetty in Recen-
cy England cr Shirley Temple in Defpressicn Rmerica wculd
have been unthirkakle in mcst Furcpean ccuntries, Lut lLave
attracted populer acmiraticn and prcfessicral imitaticrp in
English-speaking theatre. Thirdly, the Ecy Bishcp  was
always selected frcm students in religicus training, sc that
the idea o0f schccls presenting theatricel rfperfcrmances fcr
the public was nct sc muclt ar inrcvaticrc c¢f Elizakethan
times as it was ancther secularizaticn amcng méeny such secu-
larizations assccieted with the English Fenaissance. Firpal-
ly, the Boy Eishcp and his attendants tempcrarily tcck cn
full adult tasks within @ system which ctherwise deniec then
such responsikility, an cppcrtunity which sericus and ambi-
tiocus ycung frecple find &t once attrective in its ncvelty

and rigorous in its éisciplire. This shift in locus cf con-
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trcl frcm the familiar demands of cne's elders tc the mcre
stringent and éxtilirating demands cf a fpuklic perfcrmance
and pride in «cne's own <ccntributicn tc it, continues I
believe to e nc =smell fectcr in tle persistent allure of
the Schccl Elay.

The great era cf tke Schccl Play was the middle half of
the sixteenth century when it was cenerally reccgnizec as
the test theatre in Englard, rertaps in the wcrld. Eefore
the erection cf Lcndon's first prcfessicnal theatre building
in 1576, at least seven schools are kncwr tc have fresented
plays in Latin, with several alsc perfcrmirg in Englicsh.S
Nicheclas Udall, authcr cf the first Frglish «ccmedy Falgk

Rcister Decister (ce.1E5£0), prokalkly wrcte it tc ke perfcrmed
by the bcys cf Etcn cr Westminster, bcth cf which he served
as headmaster, ard parlayed his reputeticn as &uthcr and
producer of sctccl pleys intc an appcirtmernt as Master of
the Fevels tc (ueen Mary in 15£4.€ Twoc cf Udell's students
from Fton zlsc cained creat rencwn as fprcdtcers cf sclocl

flays. Willienm Malim <=exved as headmaster cf bcth St.

Paul's and Etcn, wkere he olkliced every teacker cn kis staff

]

See Vail Fctter, p.z237.

6 Udall's reputaticr &s a sclcclmaster was scmevhat
more tarnished. ©Fencwned for the severity cf his flcggirngs,
he was dismissed from Etcr ard impriscred in 12541 fcx theft
and mcral tvipitude. Aprarently kis dirterest in Lbcys went
beycnd the pedagcgic. (See Vail Mctter, Fp.£3-£€.) His
subsequent rise frem tkis discrace suggests that the ccurt
cf Mary Tudcr mey have favoured him &s a =secret Csathclic,
for his first teaching arpcintment bhad been in a Cathclic
scheccl.
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to present regular dramatic perfcreances -ip bcth, Latin ang
English.? In 1561,\ Richard Bﬁlcaster became the first head;
naster of the neiiy-created Fexrchant Teylcrs! Schoc;,' wkexe
he ",.,. .develcped actirg tc suckt a pitch cf perfeciicn that .
the Merchant Tay}prs'_hcys were frequent performers- at ccﬂxr
and elsewhere during kis incumkency."® . Fulcaster's prcduc-
ticns were.so ﬁopular with the public tkat in 1573 an
alarmed Worshipful Ccrpany cf FKerchant Tajylers banned fuz-
ther'perfdrménces.in‘{be‘schccl!s Ccmmcn Hall, althédgh the
boys continued tc rlay freguently at Ccurt.S Queen Elizp;eth
herself apparerntly tcok a perscnal interest. in schecl drama:
her statute for the'refqunding of ﬁestminster 5choc1fin 1560
decreed that the.lcys should prcduce apruval Christmas plays
in beth Latin - and Englisﬁ cr their masters ke subjéct té a
fine, a, traditicn uhigh kas continued tc¢ the present'ce:£u~
ry.0 Headmaster Tlomas Ashtcn at Shrewskury instructed his
staff that "...every Thursday the schclars ¢f the First
 FOTH . [shali} Elay ,cpé act cf-a ccnedy."!? Shrewsktury's
public perfcrmarces were sc highly regarded that the (ueen

[

? Malimt's. instructices are qucted.ir Vail Mctter, p.50;
English translaticn frcm the Iatin given. in Ccggin, p.ﬁ%.
' . ' ' i L

8 Vail ‘Mctter, F+2S.. Mulcaster alsc shared Udall's
‘reputaticn for severe ccrroral fpunishment.

+ 9 See Vail Mctter, pp.108-110..

10 The statufe.is qucted. in Vail Mctter, f.865 English
translatien. in Ccggin, r.€5.

11 guoted. in Ccggin,  f.€%. Tte ersuing references to
Elizabeth's interest are drawn from Vail Hctter, [rp.209-10
and.213-15. _
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twice attempted the journey to s¢e¢ them, and cave tkie ;led-
gling scheocl a special crerating grart. 'Eetieen'Elizateth's
accession ir 15E€ andé the Luiiding cf the Burbages' procfess-
ional Theatre imn 1576, revards for «ccurt appearances Ly
schocl and ckapel keys. cutnumbered thkose for adult grcups Ly
mOre thaﬁ twec tc cre.l?
School prcductions provided +the first f£illip tc¢ the
great written érame cf the Elizabgthan Age, which latef car-

. . . . . ¢ _
ried.into university and professicnal theatre. Contempcrary

with Falph Bcister Ecister, +the ccmedy Carmer Gurtcn's RNee-

dle was writter anc¢ perfcrmed at camkriﬁge in 122¢, fcliéwed
Inns of the Court. in 1562.. Jckn Heyvccd and Jchn ley LIOote
manﬁ flays fcr tkte bc¥s.cf st., Paul's, and bcth Een-Jdcnson
and Christcpher ﬁa:lcﬁe attended puklic sckccls. ir wkick tte
Scheccl Blay was am estatlished.institu{icn. At Merchant
Taylcrs' Schccl, Eulcaster's students. included Edmuﬁd Sgen-
ser, . Thcmas Kyd, &nd "..,., nine .¢f the translatcrs of the

Eigg__ggggg;gi;;g;a;.ﬂlé The great -dacckean actcr ¢Eduard

Alleys. even fcunded his own sckccl, at Dulwich, abcut 1617.
The rise cf icndon's prcfessional theatres in the lat-
ter part of the sixteentl certury eclipsed the tidesfread

public attenticn fcor schocl drama, altkcugh a famous fassage

12 Figures drawn from Vail Kctter, p.14.

13 Coggin, T[.€2. Infcrezaticn c¢n playwrights here. is
drawn' frcm Cecggin end Vail ©PMctter, ernd may ke veriiied
through their indexes.
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in Haplet (III.ii.EﬂG?ETE)‘ laments the.lingering pcpularity
cf rprcfessicnal ccmpanies cf boy actcrs. The abuses of
these ccempanies, +which ranged from deprivaticn to legelized
kidnapping, . ingpliceted schocl ‘drama as well, _previding fuel
for the.incréasingly fierce Furitan denunciaticn of any ;Prm
of theatre whatécever. Altkcugh there are'reccrdsrcf E€L -
fcrrances at a few schoocls which maintained annual. in-hkcuse
'productions during the Cémmcnwealth, and at rany mcre that
ncunted one cccasicnally, the golden age of the Schccl Elay
was dealt its fipel igrcmirpicus klcw with "...0liver Cronm-
well's destrtcticn c¢f the Dean's Great Hall at the Ring's
Schccl, Canterbrry, ‘'fcr being profaned ry the King's Sckhe-
lars paving-acteé Flays tlere,ti14

¥hile drama cf all kinds was Lein¢ refresseé in Eng-}
land, it was apprceching its zerith in France. EFlay prcduc-
ticn wWas specifically prcmcted by the Jesuit schcecls uhiph
spread rapidly tkrcuchout Euicre and ever Canada in the sev-
enteenth century. ‘ Rhile picneer priests in the New Wcrld
stressed the tlkeatre's "edifying aspects tc the det:;ﬁept ofj
the dramatic zspects cf tke =spectacle,"!S their Eurc;éan

brethren were nct 1estricted by such frcntier austerity:

Besides the .iarge Fuklic audiences that attended
these plays, there were also frequent perfcriences

14 yail Ecttexr, p.z241.

.35 Theresa L. MacKirnor, "“Tkeatre for Ycung 2udiences
in Canada," Diss, KFew Ycrk University 1574, fp.16.
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befcre tke vericus ccrrts cf EvIcfpe.1¢

As. in Elizabethan Englénd, " criticisms. ¢f +the educaticnal
vaiue of these ferformances grew nore censcricus with tteir
popularity, tkeir prcducticrn values,“ and tke time thgy‘ﬁoo#
from the boys";ther studies.” 2lso as in England, the first
writers of =chcel drama wWere higﬁ}y educated.teacher4scho;
lars, althcugh it wasn't long Ltefore mcre celehrateﬁ.glay-
wrights alsc ﬁegan prc§iding scrirts fcr Schecel Plays. j The
nost famous examfle of these was at the ccnvent Schcel cf
Saint-Cyr, founded by Mme de Maintencn, mcrgapatic wife cf
Louis X1V, Tke girls lecan Ly performing prcverbs she had
written in dramatic'fprm, and socn progregseé tc classics by
Corneille and Bacine.‘  khen the rurpler rascages of the;e
plays seemed +tc e portrayed sémewhat tcc,enihusiastically
by éhe girls, 'Racine himself‘uas asked tc prpvide‘a.mcral
piay for them .tc perferm; and althouchk he had Litterly

rejected the prcfessicral theatre scme Jears befcre, he

-——
v

cbliged.in this laudable -gim ky writing fcr them Esther.
The play, elabcrately staged , nas'so well received that tke
Sun King himself crdered a =suksecuent perfcrmance for the
court,' and even helped seat +the guests. The prcéducticn
turned out- tc ke =2 theatrical ‘tricmpﬂ kut - #n educatignal
fiasco, as kackkiting, Jealcusy, and neglect cfisiﬁdies

?

became the rtle émcng«thé ycung actresses. Withipn & year,

16 Coggin, E[.B89..
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they were rperfcrring ancther c¢rigiral Eacing piece -- .ip
pri?a{e!l7

| it stanés to reascr that becys whc wernt tc schocl and
later bécame "well-kncwun professichal actcrs shculd lLave
first displayeé tieir remarkatle talents ir schecl preduc-
tione. Sure encugh, we fiﬁd that meny cf the:greatest
actors in Englarné  ere kncwn tc have aprpeared in schecl fro-
ducticns: Eartcn Booth, Tete Wilkinson, €arrick, Macrezdy,
Irving, and Olivier-a;e arcng the mcst.nctatle; In cur cer-
tury, the Schcél Play has alsc prever tc ke a +training
ground fcr stage directors: Sir Tyrcne Cutkrie and sir Jcke
Gielgud fifst -eéttracted ettenticn «workimg with university
theatre groups, while Sir Michael Eedgreve kecan his career
as a schoolteackex: "In tke .e€arly thirties, Michael EFed-
grave started prcducing fplays at Cranleich where be taugkt
modern. languages."18 There are alsc ezantles ¢f schcecl thea-
tre inm Britisthclumbia providing a springicard tc fprciess-
ional careers: Eetér ¥annering, fcuﬁdex c¢f Victorias's Eas-
tion Theatre, directed himself while a student in Kerth
Vanccuver in the early 1940}5; Tom Kerr. estaklisheé a prc-
vince-wide reputetior as a high schcecl directcr in Ramlcops
in the 1960's befcre beginning his prcfessicnal career; and
Victor 'Hitchell, befcre Leccming chairmar cf the CDiamna

Derartment at +the University cf <Calgary, was dinvclved. in

1?7 See Coggin, rp.92-96.

18 Coggin, p.198..
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victcrié High Schccl prcductions as Lkethk a student-acter irn
the late 1940'= and @as a teacher directcr .in the .late
1950ts, 19

.In England, the rebirth of professicnal theatre during
the FHestoraticn left <schecl rlay Eprcdecticn far bkLehind.
Since the ccntent of Béstoration plays wculé hardly héfe
keen considered suitable.for scheolkcys, the Schocl Play in
the seventeenth century assumed tke cuise ¢f kinetic litera-
ture, with Shakespeara, Addison, Elautus, &nd Terence teiné
the most popular guthors. Trerds in the Schccl Play in suc;

ceeding centuries. gre stccinctly susrarized in the fcllowing

-

eitracts:

The classics.cf Erglicsh ard ILatin, then were the
entering wedc¢e by means ¢cf which +the drama
returned once mcre to the schecl staces. ' Euvt tke
eighteenthk century alsc witnessed the intrcducticn
of twc cther. elements..., Darely, crigingl plays
written for tke schcclkey actcrs, and. light piays,
usvally farces, chosen Ly tke Lcys sclely Ifcr
their cwn arpusenert.
The nineteenth century repeats the.story of its
predecessor, but is -distincuished in tkree
© respectss - first, because . it witnessed dramatic
activity in-all of +the schocls.:.; seccnély, it
was characterized Ly +the [fredcrirance o¢f the
arvserent aim which found exrressicr in a large
kcdy. cf worthless rlays chcser by the bcys because
the =schecol auvthorities 4dirn many flaces were nct
ccncerned witk dramatics; and thirdly, because at

a few schcolg, -...drama wes rTecccnized ky +the
authcrities, . and tke [plays +which resulted are
nctakle: | S

’ ;.:l-ﬂ.-'?:.:,:_.II-I..?-i:-r-"lihfl:!?.i:l‘.-'--‘l'..jl'-.;'—.:.'..-i'l.._-ﬁ-l'.'.-.'l'.h’-l.O'I-l

19 This infcrmaticn is derived frcm audictapes mede Ly
the writer withk FPeter DMannering(1981), ILaurie Lyndsy(1S¢&z),
and Tcnmy Mayne (15€Z2). ‘
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The twentietk century has witnessed +the .rapid
develcgment cf what is krown as Little Theetre
Mcverent.s. [ which] bas stiguvlated the prcifession-
al stage both of England -&né¢ 2merica’ .. its
.influence kas teenrn felt... 4in the raising cf dra-
matic stendards, . in tlke educaticn cf avudiences
satisfied to see-a play by amateurs fcr the pley's
merits, .even tkough tke prcducticr lacks profess-
icnal firish, and .in the stimulaticn cf -& demand
fcr plays insaws.schecls wkere dramatics have cnly
recently Leccnme a fixture in the schecl's
regine,20

In this centtry, the rise of the Iittle Theatre lKe¢ve-
ment Las greetly ixfluerced +the Schcol Elay. Particulearly
strong in the ecesterd United States, this mcvement treated
the theatre as a seriocus art <fcerm xather tkan-as & sccial
diversicn, It =rread tc Canada , witk the fcunding cf the
Ottava Drama League.in 1913 -and Torcntc's Eart House Thkeetre
in 1919, ané geined tremendcus strengthk duvrirg the Depres-
sionT, Eetween tle eerly 1520's and the early 1950's, Little
Theaire was sinply the cnly theatre. in Cenada; it was, there-
fore the patterr fxcr which the Schcel Elay tock shage.

The Schecl Elay in scme- areas has traditicnally beer an
obligaticn given tc a beginning teacher with tcc 1ittle
experience tc say "Nc".21 Ip Canada, Ecy Mitchell's The
Schoel_Theatzre {1925) gave the sclccl directcr enough simple

stagecraft ard prirciples c¢f crganizaticn tc create-e Little

Theatre in his =sckccl. Ir tke United <States, many kcoks

20 Vail Mctter, prp.zZLz-Z43.

21 pydiotape cf .laurie ILynds . irdicates thst this
ritualistic foisting.is =still prevalent. ir rvral schoecl dis-
tricts.in British Columkia. o



from Lillian cclline' -The__Little Theatre i
(1930) to Charlctteiﬁay ‘Bctter's
(1970), .prcvided 1i?eseving ccuprehensive ste;;py-gtep
inst;uétichs'cn hbﬁ tc prcduce a Sckecl FElay. IhetSchool
Play alsc benefited from the .Little Theatre's adcpticn cf

the concept ¢£ "Art Theatre" lcng befcre the prcfessicnals

+
[

did, resuiting in the gprcliferation c¢f whet stage déesicner
Robert Edmond Jcnes called tle Ynew stagecraft®: ncn-illu-
éory Ecegery, hselcf mass rather than deccraticn, cpen Sfac-
es framed by klzck drares. ﬁ virtuve cculd then be.@ade of
eccncnic and iechnical necessity, as such sparsel& deccreted

H

plays as Qur_TcwWn &né Tie _Hapry Jcurpey becanme verj‘pépplar

e . — g — £ rrr
'

among school grcugs. . .fet‘qncthér ccnnecticn Letween ccmmu~
nity and schccl drepa waes tke fact that many teacher direc-
tcrs were alsc active memﬁe;s .0f their. lccal Little Theatré
troupe: the Victéria Theatre Guild, fer exapple, was fcind---
ed as the U"Mimes anﬁ Masquers Cluk" in tke.early 1930'5 ty a
group of +teachers ipcluding Ira Dilwcrth and Bunny Bern;

There was such @ higk percertage c¢f teachers ameng its, mem-

bership that the club was soon nicknamed "Merms ané Mas-

/ ' ~

ters"! In Calgary, .-& naticrally-krcur ccmmunity ~grcup,
Rerkshap {u, 'ﬁaslfcrméd by gfaduqtgs.cf Eetty Mitéhell's-
theatre clésses.at Westerr Can;éa Hich Echecd. In Mentreal,
rrofessionals and former professicnals have ireguen#ly

directed schecel preducticrs. Ir Victeria, the full profess-

"icnal facilities cf the civic-cwned McFherscn Playhouse.is
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made availalle t¢ =chccl grcups =several times a jear at
ncrinal cost. .

Charles Rittenhouse, superviscr cf Speech Arts for the
Protestant SChCCll Ecard cf Greaégr Mcntrezl frem 1939 +tc¢
1969f addressec¢ tke 1981 énnual meetiecg cf the Assc;iation
for Canadian Thkeatre Eistory with a recclilecticn cf school
producticns in PFcntreal during his tenure. His. list c¢f
plays produced illustrates tke fcux mai; streams of scripts

chcsen for schccl plays:  classics such as ' Everysan,

A_Midsummer Right's: Dresm, and 1he_Iraginary_Irvelié; mcéern

classics such as Cuzr_7Tcwn and Noaki: Ercaduay -and West End

stage hits such as Arsenic-and_01d:Iace and Teahouse_cf the

August_Mcom; and plays "writter withk ycung actcrs .in mind,

-guch as  Junior Miss-end Time_Out_for_Gipger.22 Umlike {heir

British countergparts, Canadian teacheérs seem tc have lfeen
reluctant tc uwrite plays for their students tc perfcrr, fre-
ferring instesé tc depend cm suckh ptblished series as

French's Acting Edition.

22 Charles Rittenhouse, "The Gclden. Leys ¢f Theatre in
the ‘Erotestant Sckccls c¢f Greater. Mentreal" (urpubl. Ferer,
1981), Fp.2~3. Sec¢ 2dppendiy C, part 1, fcr a list of titles
given in this peger. )



7.2 DESCRIPTICN

et e st s o g o i e

The Schccl $lay is a public performance c¢f a scrirpted

play for a rixed audience of adults ané students. Gsually,

all the perfcrmers ﬁre students, the directer is a teacher,
and the rehéérsals are extga-cufricular. . The play is pre-
sented either as a full evening's ertertainzent dipn itself,
or with cther activities fcr a mcre varied bill. The rlay-
script may ke selected from the classical repexrtcry, the
modern stage, or mey have been uritten by the teacher or the
students themselves. The Schocllrlay.is a full imiteticr cf
adult forms cf tkeatre, with sucF trappings as admission
charges, ushers, intermissicn reﬁreshments} curtain cells,
even newspaper cclumhists. _
- There are nany reasons for prcducing a Schcel Elay. It
is a good pubiic relations event for a schccl: fey activi-
ties. in our .educaticnal systen kave.a tangikle emd-prcduct
that can be demcnstrated tc hundreds cf pecple at a tine;
for this reascn, sckcel principals have keer kncwn tc demand
scme £o0xrt of schccl grecductien frcm‘time t¢ tirme. In acdi-
tion, the Schccl Elay.is 'the.cldest ard ncst visikle ferm of
educ§ticna1 drama, s¢ schccl admiristratcrs «hc are unfamil-
iar with ctherx mcéels will cften assume a drama FICGIENDE
exists tc produce a Scheccl Blay., Fcr the drama teacher, the
Schccl Elay can bhe an extiemely pewerful mctiveticrel tccl
for his students cf thestre arts andé crafts, as well as an

impressive svmmative display of his progranme's acccrplisk-



87

| .
ments. It alsc provides ar «cprcrtvnity fcr the teacher to

werk together with his students towards a ccmmen gcal, a
welcome chance frcr tte adversarial rcle mcre usual in the
daily traffic cf learning. 3 successful gprcducticn c¢ives
students a great'ieeling ¢f acccrpliskmert fcllcecwing a. long
pericd of grcup effort, a singularly effective ckject lesscek
in delayed cratificeticn ard thke potential fcr ccoperative
achievenent. Ferforming din frcemt c¢f &en zudience belgs a
young perscn tc .irprcve speech ccomrukicaticr skills, to
overccme self-ccnscicusness, and to prectise tie rerfcromence
of complex +tasks under tke c¢lare cf Ftklic attention.
Finally, once the initial fear is overccme, ¢rferfcrming can
be exhilirating geccd fun,

Lespite these nmany fpotertial benefjts, hcwever, 'the
Schccl Flay has enccuntered vehement cprcsiticn thrcugkout
its lcng and distinguisted histcry. This criticism springs
from the belief that +theatre can te held respemsille fcr
encouraging at.leest cne .c¢cf tte fcllcxing ckjectionable
gqualities: ; immorality din generai, eXxbiliticnism ir tke
young, and distracticn frcm cre's proper deties. . In clder
times, there was the traditiomal Furiten cppesiticn tc the
perceived licenticusness ¢f any form cf theatre. Ecw nuck
worse then was it for .impressicnable jcuvth tc be enéopraged
in this kind'_of immerality; an authentic peffcrmance cf a
classical Greek dreme cculd wsell tave keern the cbject cf the

wrath of the ¥Elizatethan pamphleteer whc wrcte:
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Even in ter majesty's chapel these pretty urstart
.youvths prcfane the Lord's Tay by +the leécivicus
writhirqg of their tender. limks, ard gcrgecus deck-
ing cf their agpperel, in feigring rawdy falles

gathered frcm idclatrcus heather pcets.23
Seccndly, there has developed in modern. times a lelief that
prematurely successful exkikitiorism car be psychclcgically
damaging tc the . jcung. This was certainly clservakle in tke
Esther fiascc, an¢ is the meipn reascn fcr the aversicn to

audiences inherert in the Ward, Slade, ard ®ay medels, Ag

cne nctable headmistress pleaded in 18¢7,

It may ke urced tkat theatricals teach umselfccns-
cicusness, but this form of unselfcorscicusness is
worth very little apd ccsts wery nuch; fcxr suc-
cessful acting eats out the deeper part c¢¥ &
child's rature, -as ncthing else dces: eaas it is

the audience that does the herr.214
]

¢Finally, » tlere las always Leen the educeticnal concern that
the great amcunt of time and energy deusarded cf the student’
thesgian robs the morg.im;ortant studies ¢f his attenticns.
As one of Ben Jcnscn's .characters said ir ccndemning clever
schceclmasters:
They make-ail tkeir schclars play-kcys! Is*'t not
a fine =ight, to see all cur children m&cée irter-

. luders? Do wWwe fpay Kcney fcr this? Re <end then
tc learn their grammar and their Terence, ané they

o T e — A ———— el m————

quoted in E.K. Chanters, Ite.Flizalether Stace, & vcis.,
(Oxford: Clerendécn Fress, 1¢23), III, §r.34-3%. Spelling
has been standardized in this ané subsegquernt guctaticns from

this wozk.

24 Ccuoted.in Cccgin, r.194.



learn their Play-hcoks!2§

Rll ttese criticisms Lave scmne +walidity, and must
therefore be ansvered ky teachers whc chccse to meke the
model of tke Sckeccl Pley ar impcrtant part cf +their drama
prcgémme. Tte first criticism cannot te refuted. © Thxcugh-
out the centuries, friends.cf the theatre have been unzble

tc defend it cr ncral grounds: as,one Furitan critic pcint-

ed out,

If any gcodness were tc ke leernec at plays, it.is
.1likely tkat +the players themselves which ccmmit
every - syllakle +tc memcry shculd prcfit most ...
‘but the daily experience cf tkeir Lebavicur skcs-
etk that they "rear nc [mcralj prcfit by the dis-
cirline themselves.26 '

>

The only defense fcr the Schccl Elay cn serel grcurds, tier,

as for theatre.in ceneral, is. tc refuse tc rlead: that the

theatre's pctential for morel uplift .is nct a relevent cri-
- A

tericn ty which tc judee.it, that ratkexr thke didacticisn of
Art transcends the nafrcwer precepts ¢t dccra. The seccnd
argunent, that perfcrming car ke bad fcx children, <céan lest
be answered thrcuch tke educaticnal dcctrirte cf-readiness:
a ccmpetent teacher wculd nct allow students to perfcrm in
.public if {Ley were nct ready fcr the exrerience.. Ge've

bl

seen that the Ward model allows the presence cf an audience

25 The Staple_cof_ Xews (1€321). The pessage gquctel may
be found in versicn edited ky D. Kifer (Iinccln,Nek.,: Univ-
ersity of Nekraska Press, 1975), p.10€. .

26 Steven ¢Gcsscon, Plays_Ccnfuted__in__Five__Actions

i e, ey s — ——— — ——— ——— ——— " —— — . T ———

(15€2), gquoted in Chaemkers, IV, p.zZ1€.
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cnly under special circumstances, and.even such theestre frc-
fessionals as Spclin ard Jchnstcne treat the intreoducticr cf
audiences with scrue delicacy. N¢ edvcational system or
activity has fcund a way tc [Frotect studen£s f%cm Eccx
teaching, .and tke Schccl Play.is n¢ excepticn; under the
guidance of a talented teacher,.houever, Fley precducticp car
be a tremendcus :learninrg experience. Fcx the +thixd argu-
ment, suppcrters cf the Schocl Elay are fortunate that nost
educational ¢[pkilcscphers agree tkat thg benefits cf the
Scheel Elay are greatly underestimated Ly its critics, and
fully justify tke ‘expenditure cf tize-ard energy involved.
Fcr example, the French humanist philoscpher Kcntaigne, in
recalling witk pride bLis.cwn career-as @& student actcr,
points out tke lcve cf lgarning tkat this activity fcsteréd;
It's an exercise .1 dc not ccndemr fcr ycung ¢en-

tlemEn: vene Tkere is nc better way of.alluring

the affecticn or tempting the eppetite, <ctheruise
you merely prcduce asses.laden sith becks,27

o

' . r-
Influenced by his admiration for +the Jesuit schccls and

{ !
their use of [play prcdtcticn, £ir Francis Eaccn went even
further, to suggest that the School Eley has mpre'tcﬁﬁﬁtcm-

mend it than its prcfessicmal ccurntergart: F%,
It is a thing indeed, if practised prcfessiénally,
of lcw repute; kut if. it ke made a part ci discig-
.1ine,. it is cf excellent use. I mean stage-glay-
ing: an art which strengthens the memory, 1Iegu-
lates +tke +tcre -and effect <cf +the vcice and

27 pe_L'Educaticn_des_Erfarts (156C), guoted in Goggin,
F76.
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prconurciaticn, +teaches a decernt carriage c¢f the
cctnterance end gesture, gives nct a little assu-
"rance, and accustcoms young ®en tc keer leirg
lcckeé-et.28®
2s to the amcunt cf time and atternticn & Schccl Elay
demands, my cwWr telief is tkat +this criticism rests cr thé
guestionable assumpficn that ttese rescurces are fixed guan-
tities to be allcceted,.like water in & lucket. My clserva-
tion is that time and .energy are mcre akir tc¢ water in a
well, =subject tc +thke fluctuaticn cf seascrs as w%ell as tc
demands cf vsage, which in wisdcm dis spent wildly in times
of plenty ané ccnserved.ir times cf drcught. Surely nc omne
has mcre tire and energy at their dispcsal +than the &cung;
yet ncwhere do they sperd tlese rescurées gcre stingily than
in schocl. If the Scheel Flay can e a device to prime tke
punp to release the energies hcarded cr wasted by cux ycung;
it neede no cther-zraticnale for the fullfst possible sugpgpert

for its continued widespread pcpularity ir cur scheocls.

'+7.3  SUHHARY

Eecause c¢f tle¢ unrrecedented prcliferaticn cf. electrcn-
ic entertainrent =medie cver +tke past ;breg decades,  the
institution cf the Schocl Elay is ncw keing ccnf;cnted with
new challenges - end new cppqrfgnities. c€ince televisicn and

cinema prcvide accessilkle -and inexpensive anuserent wittk

much. greater facility thar can schccl prcducticns, it seens

28 The Advencement_cf Le¢arning (1€C5), cucted in Cog-

. Sl A . e T e S ———— —— . T

gin, f.127.
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unlikely that plays chcsen fcxr =imrle entertainment value;
can écntinue tc attract audiences tc the Schccl Play -es they
have. in the past, At the same time,.the prcfessicnal. thea- .
tre has resgcnded to the =rising Eopularity cf mass neéia,
the rising ccs£.ci skilled Fexscnrel, &nd the consgguently‘
rising financial éangersﬁci failure, ¥ith a treﬁd tcward
chocsing small-cast incffenéive -amusements, alsc pﬁesepted
with nuch suprericr results thanm .is pcssible fcr students\to
achieve. These factors, along wth the increasing scphisti-

cation of ycung pecrple cn 60: €lectrenically shrinking gplan-

et, wmean that such mindless fare as Tise Cut_fcr Gipger is

hopefully dccmed tc disappea; forever frcm the higk sckccl
stage.

With this avenue being closed to thke Scheel Pléy, ‘neu
possikilities arise. One cf these 1is ar inncvative .redis-
covery c¢f the classics,. It England,. scie highly acclgimed
Shakespearean prcducticns seeking the spirit cf their origi--
nal rresentaticnal form have takep place =zt éloane Sckecl

and at Harzow, and 'have keen dc¢crmernted in K Shakes-

— v — ——

—— . N g e . S i s o — — T — ——— —— —— — ———

-peare_and_the_Ycunc_Actcr (1955) and Fcenlight_at: the Gloke

(194€). . ILccally, Victcria Figh Schccl uvsed a kind cf éesign
concept ccummcnly essccisted with Canada's Stratford Festival
in chcosing a "Fcaring Twenties® setting for their 1978 frc~

duction of A _Hidsupmer Kight's Dream. 2 Mcntreal tLigh

schcol producticre.c¢f tlke sare play “:,.. was televiseé im

part over tke C,E,C, &nd received full-gage cclcur coverage
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in the Tcrontc Weekly Star, Fekruary 9, 1959."29 The seleFv
tion of challengirg and difficult mcdern plays .is elsc

becoming a cczncn practice .in schccls: Smithers Seccndary

this year, while finalists at the prcvincial bhigh sckccl
festival includeé cne rlay Lty Jules Feiffer and twc by Isra-
el Horovitz. 1Iccally, lount Louglas Seccndary has preserted

both Marat/Sede and Jdacgues Brel_Is__Alive:and_%ell and Iiv-

e s e e e — 1 —— "  — —— —— i — i ———————— —— ———

— i e -

ondary has presented nev and cften unkncwr Canadian cng¢-act
plays in the lccal schccls! drama festival fcr the fpast sev-
_en years.3% A punker of student-written plays are perfc:med-
every year as well, including this jear's 1egicnal festival
winner in Kitimat. -

While the gquestion cf what ccnstitutes suitable materi-

al fcr a Schecl FElay is undergeing scme redefiniticn, sc are

~ .

people's ideas ¢f what shculd be +the significance of a
play's‘contenf fcr beth actors end audience. The.elegent ct
participaticn in Brien Way's plays Las keern adapted Ly sev-
eral high schcclé in an .increasing runber ¢f plays prcdcced
for auvdiences cf elementary schcol children: for instarcé,
the Victoria Assccietion cf Drama Educatcrs rercrts that n§

feuwer than seven lccel seccndary schecls perfcrmed fer. ele-

29 Rittenhcvse, p.11.

30 scme of tte plays presented tave been: The_Station,

Big_X_Little_ ¥, Babel Bar, Dccrs, and Jhe TIwip Sinks_ of

e . - " — - A . — S =g

Allan_Sanmy. :
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mentary schccls in the pest schccl year.3! The eccial and
histcrical playmaking cf Dcrcthy Heathccte (see "Heathcote
Mcdel", chapter 1X) has also led tc a new kind cf preserte-
tion called "docudrama™. Ttkis year's lccal festival adjudi-
cator, Juliana Saitcn, a fprofessicnal writer amd directcr,
has encouraged teechers tc explcre this fcim as & wajy of
develcping dramatic materisl that bhas perscral significance
to the =student perfcrmers. + The producticr c¢f umscrijted
schecl plays will prclatly keccme mcre ccmmcn as mere stu-
dents azxe trained in thke imprcviseticnal technicues
described in the nrew curriculum guides fcr seccndary drama
courses in Eritish Cclumtia. Cne such fcrm fcr unscrigpted
performance, Keitt Jchnstcne's "Theatre Spcrts"™, has become
a central part cf the drama programmes cf several lccal sec-
ondary schccls: @& numker cf puklic demcrstraticns have keen
given by these s;hccls, and a reqular Theatre Sports leegue
is being plarnec¢ fcr tke 1982-83 s=eascr.

In ccnclusicn, tke Schccl Flay fpersists as the most
pcpular mcdel fcr €ducaticnal drama in cur schccls., TLespite
some cpinion +thkat its educaticral liabilities cutueigh its
advantages, the Schcol Flay continues tc ke cne cf the mcst
important ané prestigicus events in a schccl jear. In an
era when many teachers seem less willing tc spend their free

time in vclunteer svupervisicn, dreme teechers insist cr

31 This infcrmaticn was given cut at & meeting cf the
Asscciation at thke Viccria Scheccl Ecard cffices, 19 Pay
1882.
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their right tc weary themselves in extra-curriculazx
production rrciects.32 The School EFlay twines amecng the ctk-
er forms of. educatioral drama.like a vire ¢f mcrning glcry:
tc scre educators it is a resilient flcwer which flcuriches
in spite of neglect;- tc.cthers it is a rcxicus weed, wkich

frustrates all attemptse tc eradicate it.

- 32 Por examrle, +the Jcurnal of tle Bsscciaticn cf E.C.
Drama Educators (Decemker 1¢€0) respecnded t¢ the pessibility
cf a prcvince-vide withdrawal.cf teachers! vcluntary servic-
es with-an article ncting tkat “... gary c¢f vs have a:.ccm-
pretensive perfcrmance trrcgrar wkick is rpart cf cur tctal
dramd stheatre frcgram at'the secondary lével", ané¢ recret-
ting , any necessary cessaticn, ¢f +this extra dinvclvement.
(vel.Z, ne.3, g.Z2.)



Chapter VIII

TER HOFFETT MODEL - STUDENT-CENTEEL LAKGUAGE
o AETS

: ]
8.1 BACKERCUXL

Eaving gealt with types cf dramatic activity thét CLE
night expect tc find ir & c¢lass latelled "Drama", W€ Dow
turn tc’ dramatic activity which may cccur in other cless-
rooms: - The use c¢f Grava-tc—teack cther subjectsy,—knoun as

the "Dramatic' Pethod®™, is clder _even~thgn the Schccl Elay,

?EEELJaS_ClﬁW&SmEGEOO}S*#&G&£€JN£S. The featire which €is-
tinguishes this =mcdel frco the cthers fprevicusly described

is the different rurpose and tcne of its didacticism, [re-

scriptive—and scientific ratker than-descriptive—and—artis-

tic, althcugh there is snmgi,similarify tc_the _crestive

. ”_s = IeSSiSR_QSEl__Qi;ihﬁﬁ_ﬁladﬁ_ﬁCdEi and the. . literary
base cf the hard model. However, +the [LCrametic Methcé is

clearly a direct ' entecedent cf tke mcre recently develcped

mcdel cf Drama as & learning Mediu@, the inclusive .eprprcack

+0o educetional ¢érama descriked in thke next secticn, +which
has beccme bcth a touchstcne and a point cf ccntrcversy fcr
the world's current ei;erts in this field.

It can be argued that the TIramatic Methcd is rfpart ct

all teaching kecavse tke dramatic iragiraticn is imextrica-
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bly wcven intc the fabric of tte human ccrditicn. As Rich-
ard Ccurtney fputs it:

The essential human characteristic is imegineticn,
and ttis is dramatic in character. Ecth imagina-
ticn and dramatic acticns, thkerefcre, are inkerent
parts c¢f ary effective educaticr. It is nct, sim-

ply that life is like a stage: 1life itself is a
drama.t e koot is S

———

For many centuries, educeticral philcscphexrs and practising
teachers have ckserved that the imaginative, imitative, ané
reflective qua}jties cf what we «call drama aIé thé cc#mon
p:opeitj of all studente, indeed of 211 fpecple, ané thus may
be incorpofa£e&rintc a sccial learnirg sitvaticn in crder tc
make the curriculum mcre perscnally significant ané thus
more memorakle tc the individual student. The use cf drama
as a teaching tccl rests cn this telief thkat dramatic imesgi-
nation is inseperatle frcm tle frccess cf learning, a kelief

which fcund its first expressicn in Pristctle's Pogtics:

Imitaticr is natural tc man frcm ckildhocd, cre cf
his =&dventages cver tke 1lcwer asrimels teinc...
that he is the mcst imitative creature in the
werld, and leerns at first ky isitaticn.Z2
Thus, the skiliful teacher, rather thar allcwing students
time for play tc recuperate frcm and prerare fcr further

learning, uvses play in the learning prccess itself: p[pleay is

not the recess, tut tle lesscn. The viakility of this
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approech has keen [pcinted cut fcr certuries, whilé the
average schcclmaster ccntinued tc break Lkis switch cver gen-
eraticns cf bcys' Eehinds. Flatc edvised teeachers ir his
ideal Republic ttat studies migkt ©Le Letter learned if they
were presented in a cheerful manner: ",..fcr while kcdily

labcurs perfcrmed under ccnstraint dc nct harm the lcdy,

nothing that is leerred urder ccmpulsicr stays with the

mind...."3 Renaissance thinkers emkracedé this philcscphy as’

yet another enligktenment cf tle arcients: Fabelais fpre-

scribed over tuc htndred cames tc assist in the educaticn of

Gargantua4, while Fartin Iuther instructed kis civic ecuca-

tional suthorities +tc explcit ctkildrer's ratural propensiyf

ties for learnirg ané fcr play:

By the gracious arrancement cf Gecd, children take
delight in acquiring knmowledge, whkether languaces,
mathematics, ¢r histcrjea.. Fcr what is all this
vt mere «child's rlay, in wtick the Greeks in
fcrmer ages trained their children, and Lty this
mezns kecame wcndexrfully skillful pecple, carable
fcr every vndertaking.s

TCespite ttese reputakle cpinicns, it was nct until the
Rcmantic Rebellicn that the L[ramatic Metkcé lecame & pcpular
device in the classrcce. Althcugh Rcusseau's sentimental-
ized Emile with its 1-tc-1 pupilyteacter retic had nc prac-

3 Quoted in Rcbert Ulich, Ihree Thcusard Years of Idu-

catignal_Wisdcm, 2rd ed. (Camkridce,Fass.: Harvard Univer-
sity Eress, 19€3), p.59.

4 See Ccggin, fF.<9.

s wictter tc the Mreyors ané 2ldermer", qucted in Ulick,
pe«233.
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tical educational tasis, its implicit «casting of the ckild
in the Rcmantic rcle of the '"nclkle savacge' had far-reacking
influence cn the develcgment cf prblic educaficn'in. the
nineteenth century and prqgressive educatién in the twerti-
eth, Picneer cduceters ard admifistratcrs sech as Festaloz-
zi, Herbart, and Froekel recognized the irmpcrtance cf stu-
dent-centred’teechinc metkcds: "Let the child not only te
acted uron, but.let him ke an gggg:.in.inteilectual eéuca;’

tion."6é. In echcinc tkis creed, leaders cf mcdern prcgressive
! ! - !

St

educeticn such as A.S5. Neill ip Englard arnd dchn Leuey in

America' have ftrthermore related these chkanges in. educaticns

al method tc 'changes naée Dnecessary ky the evoluticn cof

ncdern society: ", ,..the dintroducticn c¢f mcre active,

expressive, and =self-directin¢ factocrs -... are not gere

accidents, they are the necessities ci the larger'sEEiE;
1 ’-—-——""_-__"'_—-—

e

evoluticni"7? Fcr.Devwey, the grcwirng pcpuiarity of the Lra- -
————— ,

matic Method haé the inevitakility of an idea whose time had '
come; its influence may certainly be discerred in the docu-

mented rationales 'of all experimental =sckccls in  the last

two centuries.

& pestalozzi, Educeticpnal -Wiitipgs, gqucted in Blan
Cohen and Ncrman Garner, Headipgs .in _the: Eistcry of Fduca-
-tiongl Thougkt (Lcndcm: University cf Icndcen Press,15€7),
p.133. See alsc Ulich, [F(.£19 and [.547 fcr similaxr senti-
ments frcm Eerkert and Frcelel, '

7 Jchn Dewey, The_Schocl_and Society (Chicago: Univer-
sity cf Chicagec Eress, 1£S9), p.lUd. ' , :
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The Diama{ic Fethcd nay be emplcyed ir a wide range of
curricular studies, as is shown in the next secticn; Lut
because of thke clcse relaticnshir betweer dramatic activity
and verbal and ncn-verkal fcrms of communicaticn, .it fixst
gained a legitimate place in schccls ir the teaching cf shat
‘We now call language arts. Eeginning with the trediticmal
areas of literstuzre arnd language, dramatic dinvention has
beccme the ‘reccnrended method of inst;uc?icn fcxr tkose -
teachers who favcur: tke irtegrated appicach to ccmmunica-
ticns skills championed ky the celekrated American.eéucatc£
James ﬁﬁffetta In CDE Sense thig rcdel rmay be ccnsidered
cbsclete, <since it may be viewed as a single ccoplex appli-
cation of +tle ccencept.cf Drama as a learnirg Medium; 'yet
althcugh the Heatkccte model is attracting great attenticn
among the wecrld's lecders in educaticnal dracka, its imgpact
has nct been stroengly felt in Rorth 2merican clessrccus.
For Letter cf werse, tke use cf drama tc facilitate stvdy of
literature and lénguage, in vernacvlar as well as foreign

languages, has a much lcnger traditici and firmer place than

does the Heathccte mcdel in tcday's classrccms

8.2  STUDYING LEABATIC LITEEATUEE
1f cne sukscrikes tc the adage thkat pleys are meant tc
be acted, it skculd ccme as nc surprise that cral ianterpre-

taticn of dramatic literature in schocls is as old as the

study of dramatic. literature, tkcugh nct as cld as the plajys
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thenselves, EFlatc banned their study frcrx kis ideal Eepukl-
ic; and while witnessing plays was permiséihle; ",..BC CR€
whc fretends +tc¢ virtue must take grpart din cne. They
tccmedies] are tc ke acted Ly foreigners and slaves."a Cur-
ing the Renaissance, hcuever, tte éurviwing Flays cf Greece
and Rome formed a ma:jor part of the s{udy of literature; and
were usuallj studied tEkrouch <cral-readimg. Mcntaggne's
scheclbcy acting ézperience menticned cn [fpege 90 wes prcka-
bly intended fcr trainifg.in 'Iatin, fcr it was in 1tbe
Renaissance schccls that Y.,.Terence, and esrecially the
acting ¢f Terence, t%acs fcund'to ke suck a stipulating exer-
cise in spcken Latin."9 Ir England, Cardiral GReclsey's étaf
tutes for Ipsvich 'Scheel prescribeé Terence fcr «cxal
interpretaticn,"and ecccuraced tks masteré tc preéare fer
this work with scme elgmentary scrirt atalysis.}b After the
schccibcy ccm;anieé had largely &kanconed Letin perfcrrarces
in favour cf.tieir pcpular sixteenth-certvry successes in
Englich, +the universities carried om the tradition cf plays
for the study cf Latin.laiguage and literatuwre bcth. In Eam-
let, both tkle Erinée and Fclcpius afpear proud of th;ir
acccnplishments in eniversity acting, althcugh it seemé
likely that bath characters would ccnsider it lkenezth their

dignity to perfcrm im puklic.

8 gyoted inm Ccggin, r.14s See alsc fpr.11-14.
9 Coggin, [.60; see alsc p.W6.

10 See chgin; F.61.
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ke have =seen that +the Schecel Flay in Englend was
revived in the eighteenth century- - &s € means oi studying
dramatic literature. By 'this time, <chakespeare was recog-
nized as an author worthy co¢f study, +the hcre-tcwn literary
hero of a prcspercts and expanding raticr. 'Since the Schocl
Play has always attracted mcre notice thanm classrock dramat-
ié activities, dramatic readings in the letter ervircnment
are nct well dccurented; hcwever, the. literary value of the
script chosen_/fcr,the Schocl Flay was apparently a mejcr
consideratic£ ic the eighteentk and nireteenth centuries, -
and écn{inued tc ke s0 well into the twentieth. Englard's
educaticnal virtues .cf scheccl preducticns din Latin‘ anc
Greek, while berfoxmances cf tke righkt =crt c¢f rlays in Eng;
lish were alsc ernccuraged so that "the sccner the ckild
becomes familiar «ith the Lest type c¢f theatrical art the
less 1likely he is to'le permanenrtly attracted Ly tke
worst.wit | '
At 'about the turm cf the century, the Dramatic Methcd
found alceletrefed hceme at Terse Schecl, Camtridge, ULdeEer
its famous keaémaster Dr. ¥.H.D. Rcuse. In a series cof

uperse Elaybccks" keginrning in 1911, dramatic rehezrsal ard

11 Quoted in Coggin, p.z201. The icst famcus series.cf
schocl ' plays ir Greek Legan. in 18€1 at Eradfield Ccllege
under the dirépticn cf the ycung Frank Benscn, who uas.later
knighted for his services tc the prcfessional thestre. irn
1888 an autlentic cutdccr acrhitkeatre vas carved cut cf =z
guarry ¢n the schccl grounds for these prcductions, wkich
continued well intc this century. See Vail Mcttexr, pp.2ii-i.
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rerfcrmance were explicitly promoted as the most effective
method of imstructicr fcr mcdern schccls:

- Aciing ic éne of the most petent means c¢f lezrn-

ing. Tkcught, wcrd, and acticr linked tcgether:

nake an 'impression such as mnothirg. €lse can nmeke.

In' thkic directicr .lies +the =alvation o¢f our
schcels. 12’

'Dr. Fouse Wwas & cléssjcal schclar whc wused the Crametic
)
Method to make dead languages ccme to.life, while kis ccl-
league B, Caldwell Ccck applied tke methcd tc langﬁage, lit-
erature, and cther curricvlar areas. Cock had a particular-~
le-enthusiastic'handé-cn eprrcach tc Shkakesreare: .when acked
how he wculd teach a Shakespearean play, he rerlied sinfly,
Hact itw, "Aftgr all, .if ycu cam act Shakespeare you cér
aét anything, ard if ycu carnct act Shakespeare yéu might as
vell sit down."13 Tc¢. Rcuse and Cﬁgk, the ( gcal of dramatic
activity was not the prcéqct cf a Scheccl Elay, kut rathex
the educaticnal kenefits c¢f the student-centred learning

situaticn under which the rehearsals tcck Flace: "It is nct

acting we teach tle kcys, kut the value c¢f acticn.m"1s

12 guoted im Coggin, p.Z3zZ.

13 5. caléwell Ccck, The flay Way (Lcndon: Eeinemznn,
1917), p.195 ané p.183.

14 gycted in Coggin, p.z33. . .
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In Canada, pley prcducticn as & teaching methcd has
often been used tc intrcduce practical theatie training intc
instituticns that might ctherwise disdain such & frcgremme.
For exanmple, tke first r[prcducticn ccurse cffered in any
Canadian university criginated in the late 1930C's at (Cueens,
where Professcr William Angqus directed ar arnuel Skekespear-
ean play using fprcspective schccl directcrs enrclled in the
Queens teacher treining prcgramme. Cur cwn university's
Music Theatre Wcrkshcp, tegun ir the late 1970's by Cr. [ale
McIntcsh, cferates cn precisely the same frinciples. cur
now-flourishing 1Theatre TCepartment kegen &s a fprectical
course of study fcr dramatic Jliterature: irn 1962 Carl Eare
was ipvited +tc latnch @ theatre specializeticn within tke
English Department, several years bLkefcie the establishment
cf a Faculty of Fire Arts, and Luilt & small studic theetre
with mainly volunteer lakcur «c¢f theatre aficicnadcs drawn
frcm the student Lkody, the faculty, ard the community at
large.

Contempcrary drama as literature has regained thke fpres-
tige it lost tc¢ tke ncvel ir the nireteenth century.ts
Accordingly, a literary approach tc drame may le appliec tc
classics of the uncdern stace as uwell as tc thcse cf bygone
eras. There have been a numker cf rescurce Lccks ccrpiled

for use in seccnéery ¢rama classes that ccnsist mainly of

15 This restrcence may ke seen for exanple in the large
number cf mcdern playwrights who have Leen ramed Nckel lau-
reates: tkey include Shaw, C'Neill, Firandelloc, Eeckett,
and several cthers.
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explorations in érematic literature fcr ycumg actcrs. These
resource bcocks, ihic£ shew surprisingly. little awareness cf
unscripted nmodels fcr educetioneal drama} ratker =eem tc
assume that the ccre-zctivity ir seccndaxy theatre classes
is the gaining ¢f prersconal insight intc the characteis wtick

appear in a vaiiety ¢f gcod fplays. Ferxhaps the best-known

-

cf these bccks is Tavid 2dland's six-vclume series Tke_Grcug

Apprcach_to Lrama '(1964-7Z) ,containing a wide range cf ¢ra-

matic activities besed mainly cn modern English dramaturgy.
In Canada, Andrew Parkin's Stage_Cne (1973) uses cnly scenes
frcem the rapidly grouing repertory of Cenadian dramatic.lit-

erature. Unfcrtunately, this prevince's mcst recently puk-

L

lished curriculen guide, 0On_Stage fcr Crama 10, Frescrikes

— -

instead Samuel Elkind's Improvisaticn Hapdbeck (1975) for
this furpose. Elkind's title is somewhat deceiving, as all

imprcvisations fcllowing a curt section cn warm-up games are

s -~

based on dialcgue excerpts. Althcugh this . bkcok and its

three ccmpanica, vclumes Scenes for 2ctirg: Eractice draw ce

- ——

an effective miiture of american and Furcpeen plays, they

contain no scenes et all frcm any Caradian scurces. Co

Al

Ffrom a Canedien pcint. cf view, perhars the best ¢f this

kind of resource &tcok .is Herman Voaden's Iook Ecth_RKay

itn

{(1975), an anthkclcgy c¢f '",,.eighty theatre 'experiences' -
rlaye, short glajs, and mini-plays, and pcens and prose pas-

sages'that invite oral interpretaticn cr .imaginative stace
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+treatment."16 2imed et senicr seccndary drame classes, akout
a third cf its selectiont are frca Canadian scurces, blended
thematically with selections ;rcm world 1iteréture,i Ectk
traditional end newfangled. Each ctapter ends with a list
cf additicnal titles sﬁggesfed for suprlenmentary explcré-
tions on the'given'theme. Tke purrcse cf the becok, careful-
ly ccnsidered and explicitly stated, is tc¢ [promcte ycung
people's awareness cf Caradian tkeatre, c¢i mcderrn inncva-
tions. in theatre art, and of ‘the relevance c¢f dramstic 1lit-

erature to cre's cwn - life:

The anthclcgy will, we hope, carry on enthusiasno
for cur.lurgecning ard excitirg pative theatre to
ycung pecplev... :

Anctker goal is tc cpen dccrs tc the challeng-
ing wcrld cf today's theatre: its cpen-stage and
free-fcrr +technigues, .its dmprcvisaticnal and
ccllective creatlon" apprcaches set ageinst
examples cf traéiticnal theatre....

The third and most 1mportant goal is +tc spur
ycung people tc think hcnestly and searchingly
abcut themselves and the wcrld, +tc¢ encourzge thern
tc "lcck kcth ways", tc be cprer tc ideas ficm cth-
ers and jet be inner-directed in thcught and spir-
itee.. He bhave searched -for material, especially
of ‘ouzr own time and country, that wculd illumirnate
the perscmal rrcklems tkat ccpnfrcert ycung peorle,
what many of them find wrcng with the wcrld, and
answers thet may Lelp ther.17

16 Herman Vcaden, Icok_ PBoth Ways (TIcrcntec: Mecmillan,
1975) , pavii.
. i

17 ibld. The suggesticn that there ex1=£ ansvers tc
these universal kinds c¢f prctlens seems a bit anachronistic,
a vestige cf the ofptimistic. ekullience.cf the m1&-1960'~.
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Given Voaden's tacit assumpticn that the purpcse of a drama
class is the rrectical interrretaticr c¢f written drama, this
is a remarkable resource kock; the orly dissppcintirg astect
of it.is that suct-en assumpticn cculd—te nade as reéently
as 18751

is shown in tke tatle cn pace 3, :less than half of the
British CclUmhiaJs drama teachers hé&ve any argpreciable dra-
ma/theatfe training at the university.level. Therefcre, it
is reascnakle tc assume that mcre cf cur drama teachers have
been trained +t¢ teach drama as 1literature than have keen
trained in all tke cther rodels gput together. The ccnverted
Englicsh £eacher %hc has aspired or acceded tc teach curricu-
lar drama likely has greater interest tkan kncwledge in the
practice of drara uith ycung people. Fcr teasckers with this
kind of tackcround, a.literary apprcach is ncre familiar and
less threatening than eithe;lthe high-risk unscripted mcd-
els, cr the higk-ricfile Sckccl Play. Indeed, many of the
leading drama teachers in British Columkia tegan witk little
or nc formal tkeatre training, and thrcugh diligent self-im-
provement have Leccme leadexrs in their field.

The use «cf scripted drama +tc study fcreign languages
and literature, lsuch a veneraklle préctice in Eurcpe, dces
not seem to have fcund any acceptance.in kestern Canada. Ko
pmenticn is made cf draﬁatic literature ir Eritish Cclumkia's
curriculum guides K for seccndary Frencp, Latin, Germanm, Srar-

1

ish, or Russizn. Tre' aprrcach +tc¢ mcderr 1languages Lere
| v
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seems mere vtilitarian than artistic: one recently pub-
lished gquide stateg firmly that M...the principal fccus cf
the German languace prcgramme is cn the [practical applica-
ticn ¢f present day, spcken and writtem, Cerman..,."1? Eou-
ever, _even thcugh play productic¢n dis nct part of thé curri-
culum, this guide is nct-abtcve making the pcinted =svggesticn
that a ‘- major e%ent such as a'foreignrlgnguage Frcductice
will te rememktered 1lcnc after tke vccabrlary and vérb end-
ings have slipped away, and even encourzges the use cf cur-
ricular time fcr +the ancillary [preparaticns necessary tc

create such an evernt:

. If we try +tc prcject what a student is likely tc¢

, 'rememker 10 cr 20 years after Lis expcsure tc sec-
ond lencuage instructicn, it seems certain that he
will remember the kig splash activity, tke flan-
boyant flair, the bubbly brcubaka rather than the
day-tc-day conventiocnal curriculus. Many teaclers
shoulé treat the preparaticn fcr these prcgrams as
part cf the curriculum: teaching the vccakulary
and structures, teaching the dialcgues &nd dia-
.lcgue adaptation, teaching tke s=cngs, the ces-~
turés, +the infcrmaticn needed fcr making suitable
staqge'!scenery and props, writing the lettexrs cf
inviteticomes.a1? '

Congpilers cf Eritish Columlia's seccndary English cur-
riculs seen to expect that dramatic literatvre will ‘te stu-
! |

!
died in +the drexa classes, fc¢r +there. is almcst as little

menticn c¢f it 4in the English curriculum guides as in treir

18 Seccndary_ Giide:_ _Cerman__Frogremme (Victcria,E.C.:

Ministry of Educeatiocxn, 1976), f.11.

19 Dale E. Lange, E. Japes, J. Charles, eds., Foreign
language Educaticn: _A_Feaprraisal (1972}, gucted. in Secck-
dary German Ercgramme, Fa€0.

e — o ——
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foreign. language ccunterparts. The cnly frescribed <ramestic
text.in any cchkpulscry ccurse is Julivs__Cgecar for Englisk
10. A few Shakespearean plays are authcrized for cpticnel

|
. | . ‘ : .
use ir English 11, as are UOstincv'!s Remancff_and Juliet and

ﬁose's Twelve_Angry Men fcr English 12. Tke more acadenic
English Literature' 1z course prescribeé cne Shakgspeafe, ONE
Shaw, and one eigh{eenth-century comedy, lkut tke great wcrké
of the twentietl century stage are ccnspicucusly absent from
cur schcbls: ‘and extept‘for'a passing suggesticn that thé
linited tescurces-cf a clesszccr prcdﬁcticn CF Julius_Caesar
might be comparékle to the spare staging cf th Elizatethan
playhcuse,29 there' is no apparent recccrniticn that @ play
involves any aééed dimersicr beycnd thcse cf cther li{eiarj
genres. Hith the eliminaticn of Theatre Eackgrcund 1i frce
the sécondéry drém; curriculumr ir its curzent revisicn, dra-
matic literature is almcst ccmpletely excluded frem class-
rcoms in British Cclunltia, L

If\fhere is ary future for the study ¢f dramatic liter-

ature im cur public s&checols, it mey reside in &n as-yet

uninplementéd ministry guide entitled Huparpities En

IH

ichpent

Curriculum_Materials. Frepared as a prciject in 157¢ at the

University of Eritisk Cclunkia, this guide cutlines "...an

cren-ended intérdiscipliﬁary program integrating twentietk-

century histcry, .litereture, drama, eccncmics,' law, and

e e st S e e g e A S et S S — — ———— T — T —— T ————— i o —

ria,B,C.: HMinistry cf Educaticn, Science, and Tthnolcgy,
1978) , p.131.
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geography",23 ir whkich tke dramatic ccrpcnent is seccnd in
’ J

impcrtance cnly tc the historical. EFEerhéps the written éra-

s )

ma wculd be ©Lbest served Ly this' 'kird cf crcss-disciplirary
course, in which {hg cffect c¢f sccial ard pclitical quceé
¢n rlaywrights, + and in turn the theatre's effect cr its
audiences, iay Le studied in c¢crpcert with and not. isclated
frcm such.literary considerations as plct, theme, end lan-
guage. Only within such an integ¢rated afprrcach may students
be led to the understanding that modern drema is writtemn tc
be performed, 'thet theatre is al distilled expressicn cf
pan's dramatic instinct, and that “theatrical perfgrmerces
codify in e€ach culture tke draratic prccesses whereby the

people in a scciety make dramatic sense cut ¢f the wcrld.w22

The use c¢f drama in teaching +the four skills of lan-
guage arts.- listening, speaking, reading, and writirg -
follcws a pattern similaxz tc its use ¥ith dramatic.litera-
ture: it was extolled ky a famous arcient, <rTedisccvered
during the Renaissance, frcwned upcrn by the EFuritans, ccdi-
fied in the eighteenth,century,l ané spread with tkeé prcli-
feration of puklic schccliné in the rineteerth century. In

our cwn century, the increasingly pragmatic emphasis ir edu-

21 stanley S. Elank, Claocra Styrcn, é&nd Rcbeit Wilscnh
(Victcria, B.C.: Einistiy cf Education, 1%7¢),.intrcducticno,
nipag-
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caticn has resﬁlted ‘in  less dramatic literature  in the
schocls, but a nuch greeter awareness cf the ©power cf the
Dramé{ié Method fct practising ccmmunications skills.

ﬁhe famcus ancient in tkis case was the lawyer znd edu-

£E-¢G), a Spariard by birth whc

catcr Quintilian (A.D.
taughf rhetcric in Fome for twenty yeers 1y appocirtment cf
the emperor Vespasian.23 In his [precerts fcr educating pril
vileged young men fcr puklic life, ° Quintilian'ieccgnizeé
that the public stage bed examplet wlkich cculd be applied tc

his favcurite tcrpic, oratory: '

[Blthcugh] I wculd nct have =ny pupil indulge in
inperscnations’ after the rmamnnexr c¢f tke ccmic
stagé,! as scme teachers advccéte, yet 1 dc wisk
that tlere shculd ke a certair mcdulaticn of the
vcice, tuwhereby such passaces ray ke distinguished
frcm thcse . ip shich tke fcet =peaks in his oun
perscnlza

¢

In addition, he sucggested that the teacher cculd invent word

games and ccmpetitiors to enliven the.lesscrps, scrt cf & din

4

ancestor ¢f "Reack fcr the Tcph:

.+ There are'... certain games which have an.ecvca-
ticnel velue fcr tke kcys, as fcr dinstance vhen
they ccmpete in pcsing each ctker with all types
of questions ¥hich tkey ask turr and turn about.:2S

23 gee (Colken end-Garner, p.Z2E9.
"z4 Quoted in Ccggin, fr.2z-24.
25 guoted in Olich, pT110.
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With his warinece cf theatre art in cemeral, jyet hié'epthu-
siasm for its applicaticn to language arts teaching, Cuinti-
lian maylﬁe considered the  first propcrent cf the Lrametic
Method;+ and ttrcﬁgh the Iedisccvery ¢f his majecr wEcrk,

Instigﬁgio g;atc;ig, "his influence on Kenaissance educaticn

s

Was. enorncis ... Vittorinc da Fe;tre, Erasmrus, and Luthéf
were all'his adpirers,vwes !

.In tke ﬁenaissgnce, there'was nct the =eparaticn of
language and litérature that has Leep accepted suhSegﬁently:
one taught tke ctter, ‘as fcr instance irn the cited uce of
Terence's ccmedies .as an éxercise.in sroken Létin, 'The
Jesuit schocls were c¢nce again respcnsikle fer the .pepuleri-
zaticn.c%.educational drana: ttey rrescribed a “ccnce;ta-
tio" c¢r schec¢l centest cf oratoriczl ané cthker skills remin-
iscent of the cenes sugcested by guintilian, recconmended
that "...both a pcem and an oration:... shculd he::ecited'
from the pulrit every.cther Saturday Ly cne cI anctﬂéi stu-
dents..."27 They alsc ccnducted the £irst student Flaywrit-
ing contests, witk the winring entxy beirg performed beiorf
the Class.| ‘¥cntaigne recalls having learred his €reck ty'

way of a 1langusce game, fprctakly mcre clearly than he

recalls the language itself:: ;

26 Coggin, Fe.z3..

27 Ratic_gStudicrum, gucted in Ulich, [F.ZES. <See &lsc
p.28€.
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As tc Greek, c¢f which I have Lkut a =natter3ng, Ly
father prcpcced tc teach it by a new device, nak-
ing c¢f .it a scrt of srcrt and -recreaticn.. We
tcssed ovr declensions to-znd fro, after the nmar-
ner cf tlose uhc ty certair games: .. learn -gecme-
try and arlthmetlc. Rmeng c¢ther things, Le had
keen adv1sed.tr rake me erjcy study and duty; to
accefrt them GFj my own free will, 2rd to.educate kY
scul in all. llLerty and delight, withcut any sev-
erity ¢r ccnstraint. 28

Even the ' Puritens allc¢wed dramatic perfcrmances for educ-
ticnal Furrcses at a time when all cther fcrms c¢f thectre
were forbidden tc¢ the faithful: the Syrpcd cf Nimes f1572)

dcnceded that '

“se.Wwhenr in a ccllece.it %ill be £fcund useful tc
ycuth tc a¢t some story, it cén ke tclerated, frc-
vided it be nct taker frcm Hely Scripture... angd
by periission of the Ccllcquy tc¢ whom the ccmpcsi-
ticn nmust ke sukmitted.29 :

4

Ancther set c¢f rules was promulgated by the. sterm Furitan
critic John Bcrthbrooke. Although he averred tkat the fullic’
playhouse was tke speediest way fcx Satar "...to bring men

and wcmen inte his snare of ccncupiscence and filthy lcsts

1

of wicked wheredcm., .1, 30 yet drama wes allcwed its leciti-

nate Flace in tlke schccls:

I think it is lawful for a schoclmester tc frac-
. tise lis schelars tc play ccmedies,ises [crcvided]
that it te for - ... utterance seke, .in Latin, and
very <celdch in Ewnglish...., that they ke not
prenkeé end decked wup in gcrcects and sumptrous

28 De L'Echat cn de= Enfants, qucted in Elich, p.299.

b ——— v ———— -

29 Cchackers, I, p.24¢ fn., translated in Coggin, p.106.

i

30 Chamkers, IV, p.1S8.
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i

aprarel.... [and] that.it Lke nct nade a ccrmon
eyercise, puklicly, fcr profit amd gain cf ncney,
' but fcr ‘leerning &nd exercise sske....31

h]
In tyﬁically Puritén facshicn, Ncrthbrccke seems to grudeing-

ly tclerate perfcrmances in schocls sc¢ lcng as nNC CcrLe e€njoys
| - .
them)! a goal prctakly.easier tc attain in a classrcom than

in.a'public theatre.

While schocls c¢f the eigkteenth century 1laid great
stress on thke study of CGreek, Ilatin, &nd Mathematics tc
teach 1ogicai tkcucht rrccesses, there was less concern that
these skills be vseful in themselves. In the nineteentt
century, however, Pestalozzi and kie fcllcwers pcstulated
two ideals xbich still .remain pillars of mcdern.educaticr:
t; begiﬁ frce children's sense iprressicrs, and tc precvide
training in the' practical skills cf adult life. The epgpli-

cation of dreamatic ﬁlay tc the teackirg cf languace skills

was an obvicus ccrcllary ¢f +tkese principles: "To realize

b

|
his ainm, Festalozzi rlaced a great deal cf emphesis tpcen

exercises 'in sense impressicns and cral Jlanguage use.W3z
This concept of a lesscn heiné centred ercund the studert's
perceptions ratter tkan tte teackexr's, cf teaching by stinu-
lating the =tudents thenselves to identify, 'imitete, -ané
reflect upcn the curriculumr .in terms <¢f their cuin 1life

| .
experiences, 1is the essence of both tle Lramatic Methcé and

N

\

a1 Ibid., IV, p.199.
|

32 charles BKa Duke, Cicative_CLramatics__and_Fnglish

Teaching (Urkana,Ill.: Naticnal Ccurcil cf Teachers of Eng-

e e i e =

1ish, 1574), g.20.

¢
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wcdern progressive education. In our century, the tuc aTe
hafely distinquishekle frcm cre ancther.

The practicsl applicaticn c¢f the Dramatic ¥ethed to
language ar{s instruction had a streng philcscphicel lase
long before any adequate resaovrce bcoks arreared. * Eefore
drama had gained accéptance as 'a legitinate éubject area,
early resource Lcocks seemed to use drama's ackncwledced vai—
ue in language arts as-a pretext tc intrcduce theatre arts
instrvcticn intc the classrocm:’ E.J.Burtcn®s kighly-regerd-
1f-Exrressicn (1948) for ins-
tance adiits aiming "...at eduéating pepils not cnly ithrcugk
drama but in drema."33 Ih Burtcn's classiccm, any develop-
ment of the <ckills traditicnally esscciated witk Enclisk
teaching are distinctiy ircidental tc tkeatrical ccnsidera-
ticns, in fcr instance appointing a juvenile directcr tc
"...arrange tke vericus grcurs, and see that rc omne gets in
anycne else's way, and that'you'ré not just strung cut.in 2
%ine across the stage . "I+ Hcre;iecently, Charles E. Duke's
Creative Drgmgiigg_éag;zgéligh_zsgshigg (1574) centains much

5 ¢

historical and. resource material that wculd ke highly use-

ful tc the drama spegiéliét, kut less cltvicusly relevent tc

the English clessréch,

¥3 (Lcenden: Evans, 1949), E.7.

34 Ikid., fol%e
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B more systemetic kut .equally.enthvsizstic apprback to
the applicatica cf draratic methcds tc langrage arts ‘teach-
ing grew cut cf the famous Tartmoutk Ccnfezence cf 1566.
. Co-spensored Ly the Modern 1Languages Asscciaticn cf Américd
and national asscciations of teachers cf English in Leth the
United Kingdcm and the United States, ncted Britisk 'and
American educatcrs' met st Dartzcuth College, Réu Hampshiré,
in August and Sertember cf that year. In the mid-196C*'s,
there was great puklic ccoceirn abcut the individval's role
in society, 'a ccncern to which likerzl educatcrs felt that
the schocl systen needed to'find a valid respcnse. At the
same time, the influx from Fngland of new methcds and rhilc-
sophies in educatiocnal drama, primarily the many rescvrce
bcoks associated with the Ray £cdel, =eenred tchprcwidg the
Iesronse that Aperican educators were seeking. In~e;fect,
the seminar wa& transformed intc ar effusive ,ptpméticn ci
the vse of drama in language arts educatice, fcr wkat tte
delegates perceived as the centrél task cf English teaching:
cqmmuhicaticn; In cne of many moncgrapks which were.  insgpired
by the-confergnce, Louglas Barnes descriked a8 new attitude
towaxrd the use cf' drama in the teaching c¢f English:
Drama is not en.educaticral frill, ﬁn arplied
crrament that can ke dispensed with. It” iglnct
- merely an extra activity for thkese students ulcse
high intellectuel -akilities.leave then tine and
energy for. lightweight amusements. Ncr is. it mexe-

ly an'innocucus way cf ©busying thcse incapable of
ncre ‘atstract intellectual activities. Crame is
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an essentiel part cf a demccratic educaticn.3s

The .ideals c¢f drama as education fcr a demccratic citizerry,

articulated earlier ty %inifred Ward, were reiterated with a

greater sense cf 'vrcency, as rc less than the survival cf
society itself was ncw at stake:

A demccracy needs men and wcken whc can project

themselves imaginatively intc-&ll cf the ccoplexi-

ties ¢f a situaticrn withcut suifering +the heated

,  fears and intolerances of thcse whe cannct stand

uncertainty.'s..8¢ need men and wcken whc can kold

in svspension the complex demends and ccntradic-

ticns cf life withcut being driver by anziety to

simplify them +to a slcgan or an inflexille ccde
: “wwee akle. indeed tc ckccse 36

- e ——— .

The qualities perceived as tle most vitally impcrtant to the
survival of westernr society were ne lcnger these of the ccld
war, ' the scientéfic 'and technclcgical advances -off the
1950%'s, but rather those skills of empatky and ccmmpnicaticn
associated with tke erts in ceneral and drara in particular.
Guidelines issued ty the ccnference's perticipants stressed
that “drama arnd cral ccorunication shculd kecome the cen-
trality of ppupil's.explcrirg, . extendirg, ard shaping cf
experience in the classrocm',' and that "there is a definite
urgency for develcping‘c1a55rccm arprcaches stressing the
1

vital, creative, dramatic invclvement cf ycung fecple.irn

35 Dpouglas Earnes, Drama__in__the English : Clezssrcch

{Champaign, Ill.: FKational Council of Teachers of Englisk,
1968)' P.'I(Tii. ! ' .

36 Itidc, E.zi
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language e3xperiences,%3?7 Teachers ¢f Fnglish were Leing
encouraced nct Zuvst +tc use scme drama teckniques availeble
in the new rescurce becks, but tc .leafp the hedge"and to
beccme drama teachers' themselves in their cwun classrccms:
What %e 2re reccorending,.in stm, is nct cnly that
drama activities te part cf a1l English teacking,
kut tket &1l Enclish. teachlng aprrcach tke ccndl-
ticn cf drama. 3€

Suddenly, ~ tle wcrld .cf  educatiopal methcdeclcgy was
beating a path tc the drama teacher's cléssrccr docr. WLile
nost of +he faitbful welccmed +these new ccnverts,  otkers

) !
were ccocerned thet the use of drama as a teaching methcd
ipplied a denial cof thé value of children's drazatic activi-
ty for its cwn sake. Perfars the mcst . cutspcken of itkese
critics was Brian Way's lcng-tine asscciate Mergeret
Faulkes, who wculd dnlg grudcingly allcw use cf the Cramatic
Method even in elementary schocls:
. 'Scme schcols will ccnsider it [drama] only if. it
is used tc ! each cther suljects.~-- 1langucge eIrts
and scciel ctue:ec in rarticulaz. Fhile =cuch a
jtetification may ke considered as retter tharn
ncthing, dits validity camn be challerged.i-: [Lra-=
ma, xhile equal to the cther arts in “the adult

world, dis deried equal statvs as a valid' sukject
in elementary educaticon.39

37 Guidelines quoted in Luke, p.3C; see¢ alsc p.31..

- 38 Earnes, F.fz.

—— e i —— - ST
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This spirited deferce «c¢f drama fcr its cun <sake by Faulkes
and Way, and their resertment cf what they perceived as déra-
ma's relegaticn tc the rcle cf handmeiden tc the treéiticnal
curriculum, seens scmewkat self-servinc and reacticnary, and
has been largely ignored c¢r greeted quizzically by cther
drama educatcrs whc feel that the mcre fcrms cf dremas that
exist in schccls tte Letter. Under the crcwing influence of
Dcrcthy Heathccte, educational drema in the 157C's has mcved
decidedly away frcm dichotcmies ¢f dramastheatre and metlocy
subject asscciated with tke Way MKcdel, ard tcward the inte-
graticn cf drama w«ith cther sulkject arees, the ccllective
wish cf lanquage arts educatcrs at thke Dartmcuth Ccnfererce.
Althcugh many looks were inspired Lty the ccnference's
findings, ncne ackieved the lastinc success ¢f James tof-
K=-13 (1568) . This kock is unique in tke literature cf ¢du-
caticral drama in several ways. First, it is intended fcx
neither the drama specielist nor the Enclish specielist, tut
rather for «ceneralist teecters «¢f langrage and ccmmunica-
ticns. Under Fcffett's influence, tezchers ltegan tc fer-
ceive language erts less as a timetakled sukject and more as
a cross-curricvlar ccncern, less as & ccllecticn cf skills
to be mastered ané mcre as a ccuplex ccrverticn cf symkols
requiring ccntinuval renegctiaticn:
Languege @arts cr Enclish shculd ke a kind cf
intellectual "hcmerocm," where a student carn sece

tke tctality c¢f his =ymbclic life.... Ycu need
nct fear ycu bhave no sukject end try tc menufac-
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ture cne Ly making kids read abkcut writing and
write akcut reading.s.. The special prcvince of
the language teacher, and therefore the mein éefi-
niticr cf :leanguace arts, is ccamuricaticn ccng-
cicusness., 10

This change in-tke ccntextual defirniticr c¢f language "arts
educaticn ipvclwed ' scme fundamental ckences 1in teactkirg

rationale. Tc facilitate these changes, Mcffett treated
|
both theoretical and practical ccnsideraticns . in'.ecual

detail, etphasizing tkat teachers shculd assimilate the

rrinciples ¢f symkolic ccmmunicaticn Lefcre attempting tc

\

apply them to & clese. 'Later elakcrated in a logical way,

these brincipleé are first stated - as simple- seli-evident

truths:

Ccmmunication is overcoming a differentisl, =cme
inmtalzrnce ¢f kncwledge Lketveen the tsc partiecs.
Defined ty ccomunicaticr ccncepts, language -arts
iz a set of +two prcductive and twc " receptive
activities -- sresking and listening,- reading and
writing.... !

The furéementzl fcrmula cf ccrounicaticn. isc:': I to
ycu akcut it.4? '
DeSpite some revcluticrary inferences in develcping .these
principles, Koffétt carefully avoids prctestaticns ¢f ncvel-
ty or miracle cures; . instead, ke assexits that many tredi-

ticnal activities are perfectly valig, tut thet all pcten-

40 James Fcffett and Eetty Jane Wegner, Stude
tered_ﬁanguage Arts__and Ekeading,_ _K-13, 2nd edi. (

——— A —— e s i — i — —— - ———

Houghton Mifflin, 1976}, p.Z23.

41 1bid., fr.S, 16, and 11 respectively.
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tial activities reed tc e evaluvated ir terms cof the

teacher?s glchbal ccncept cf pcmmunicaticns skills:

i . . . .
. Pirst, +tke raticnale aims tc stimulate an under-

standing of what you are dcimc that will erckle

ycu tc werk witkin a ceneral plasn in which details

are ucrked out: ... as'you go. Seccnd, scme activ-
ities, 1ike analyzing dummy sentences, <s=hculd nct

e dcne et all, and cther activities, 1like show-

! and-tell, work well only wher dcne certsin weys.
” Fecr gced Jjudgment in cteocsirg activities and
deciding hcw they are to be dcne, you ©EeecC tc
-Telate decisicr~-making tc a fphilcscry of langiage

learring and language growth.4? o

It 4is cdd tkat' FKcffett's Hérk is rct particﬁlarly
well-kncwn among drame specialists. Eerkaps +this is
because, unlike Evrtcn ¢r Earnes whe 'seem tc aim at making
Englich' teachers intc drama teachers, Mcifett aims-at-ﬁaﬁing
then bettér Erclish teachers. He dces. nct‘assu%e that
everyone wants tc' be a drama specialist, ~-&s many ctherx
resource bocks seer to dc; and thus, he avcids threatening
his reading audience with an unfamiliar rcle. Yet eltkcucgk

A_Student-Centered _Language Arts Curriculup is directed at

English teachers, the keystcne of its methcd is unquestion-
ably drama. = Even in a c¢hapter on diffjculties‘in';eééing,
which «c¢nly the ©®Ecst single-rinded drara specialist wculd
attemrt to +treat through imprcvisaticn, FKcffett ccmtends:
that compretensicn difficulties arise frcm pccr mctivation,
lack ¢f life e3irerience,- and egocenticity -- all areas in

which drama camn be specifically efficacicus:

N -

42 Tbhid., r.3..'

-
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In drama vwork, - ...students enactirg a story or
rcem will have to deal specifically with prellens
of ‘ecccentricity tecavee differences in under-
standing crep vp in the enactment and have tc te
straicktened cut.43

To Mcffett, draﬁa is nc frill,- tut rather the ccre cf tke

core curriculunm:

Ncne c¢f the activities presented in this chapter
are merely "games fcr kiddies". cr Menrichment.®
Rather, they ere a serious, yet enjoyalkle, part ct
tke " tusiness <¢f classrccmr learring. Teachers
shculd nct feel that time spent cn them dis  ticme
diverted frcm the +tasks ¢£ learning akcut lan-
quage, literature, and compcsiticn c¢r of teeclking
tasic skills. Drama %ill definitely further such
gcals and frequently, Lty increessing mctivaticr,
/will accelerate learring ir. cther areas.*4

The educaticnal benefits that ke clains fcr dramz &sre cco-
siderable; yet unlike the sentimental sazcrgasbcrd served up
by Slade, HMcffett stresses intellectuel ané crganizaticnal
skills highly velueé din cur current scciety and =readily
!

transferable tc unforeseen conditicns in the future:
No otkér activity:.i. Futs such ccnstant frescsure
‘cn the participants tc think ‘cn their feet, nake
decisicns, . exercise independerce, and respcnd to
the unezrected in a2 flexible, creative way es ¢ra-

matic inventicn dces. Ecle-playing develcgs prok-
lem-sclving =skills, inductive and deductive rea-

scning, sortirg and classifying, prputting into
csequence, and ccnceptualizing sypatisl relstico-
ships.*s

/

43 Tbid., FE.12€-7; =ee alsc fFp.122-13Z.
4¢ Thid., p.101.

45 Ihidi, F.1C4; ccrntrast with Slade's perceived kene-
fits, gquoted cn page 4s3.
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Moffett's tlecry cf larguace arts educa?icn has Lbecome

the accepted standard in its field. Eritish Cclurlie has
not escaped its pervesive influence at all levels cf'puhlic
~educaticn:  B_Studept-Centered language
widely vsed in this university's Faculty c¢f Educaticn, wiile
echoes of Moffett may Le discerred thrcughcet the frovince's
lénguage,arts curricule: fc; example, - the Elementary_lan-

guage Arts__Curriculum_gGuide rrcrcses that the f£irst Lasic

aim c¢f +the prcgrae is ",..to develcp the skills and atti-
tudes of effective communication (listening, speaking, re¢ad-
ing, writing)",%6¢ «hile its =seccndary ccunterrart begins
with an even more sseeging endorsement cf Fcffett's ccncert

of the tasic ccrsurnicaticns =kills:

1 s

At tke centre c¢f the educaticral prccess lie the
ccemunicetions skills cf language -- . listering,
speaking, reedirg ard writing. The develcpment of
these =kills makes aveilable tc students, thrcugh
their study cf languace and literature, the heri-
tage cf civilizing ideas.*? '

Another.echc of Mcffett is +tke reccgniticn that bLecause a
language arts ccrriculum is intrinsicelly cren-ended,’ the
teacher nmust ke guided ty glctal principles rather than Ly a

catalcgue cf teachable skilles:

6 (Victcria, E.C.: Finistry cf Educeticn, 1978}, Eg.9.
_ 47 Ministry ci Educaticn, Science, and Technolcgy,
ondary_6Guide_-_Fnclish_8-12, zev. 1978 (Victcria,B.C.:

i e e i .  — ——— - ———— ——

vince of Britisk Cclumkia, 1579), Ep.1..

S€c-
tro-
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" At its best, an English lesscn nct cnly helps stu-

dents tc acquire a variety cf esserntisl skills tut

at tte -came time exterds tleir krcwledge c¢f the

werld..s. The challenge of teaching English lies

in adapting¢ ard arprlying the rrograc to the spe-

' cific needs and akilities of the student.48

Therefore, success im teaching depends upcn the teacher's

ability tc arply his overall visicn of language arts tc tke

prescrited curriculus, adapting cxr discarding traditicmal

teaching practices according to their relevence to the needs
of the students.

a leader in its cwn time, or rather an.expressicn cf cCEIOL-

ly~held keliefs, is @ifficult t¢ determine; bhcuwever,  tlere

can ke 1little debzte over .its great. influemce o¢n langurage

arts educaticn, cr the prcfcund implicaticns it conteins fer

public educaticr in genheral. His descripticn of student-

centréd learning has brcught into questicn €ven the fphysical

model of the classrcems His rejecticn ¢f linear grcwth med-

els fcr learning in favcur of a -cumulative cne has led tc a

loosening of the strenclehcld that Elocﬂ]s faxcnomy_of Edu-

-

cational Objectives (1986) Las held or educaticnal philcsc-
phy since tke.era ¢f the Sputnik. Cne ¢cf Mcffett's ccl-
leagues ccmments, “witk spprarent relief, c¢nr the lessening
inpcrtance cf identifying okservatle behevicurs: ‘
«we[While] the 'sﬁelling out «cf instructicnal

cbjectives was Paue a clarifyincg €XEr-
cis€.e.. merely identifying ccgritive, affective,

48 Thigd.
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or manipvlative outccmes seems a paltry gcal «hen
ccnfreoted with :w.. actuval divergent thinking
with which students can astound thkeir teachers.
Defenders cf educaticral drara have expended much
energy futilely chasing dcwn identifiaklie Ltelav-
icrs 'participants ipn drama shcrld demcnstrete.

The truth is that the most sigrnificant ocutccmes cif
drema may well te thcse that carnct ke seen.*9

. /
Moffett distinguisheé pedegogical ccnsideraticns frcmx scmin-

istrative and evaluative cnes: "Gccd educaticn is not casy
to administer and tc assess.%SO He also discriminated ret-
ween good centrcl ané ccod leazring: “gher wcrking sgcrpta-
neously you may net logck as organized as a teacher wkc. is
working with 2 "lesscr plan wi. tkat caste hinm as the
star,."s1 He\providedla coherent altefnztive tc the enpirical
product-criented enpkasis cf kehavigural +theory in educa-
tion; and mcre impcrtantly, did it by the same rigcrcus aca-
demiclreasoning by which the other had achieved pre-exirence
a decade kefcre.

While the Schocl Play continued +tc¢ survive despite
pressure to retuxrr to the fasics in the 1570's, classroch
drama began té share in the puklic apgrcval c¢f the %3 ﬁ's".
While the earlier ccrtributicre of Werd and Sledée wuere
accorded archival respect, ¢rama in the 1$7('s accerted this
newly-stated rcle as a learning medium. The cchncept cf edu-

49 PBetty Jane Wagner, "“Educaticral <TLrama &end tbhe
Brain's Right Eenisphere", 'Educaticnal__Drama_for_ _Tcdayls

S ———— i —— o W S b S e e e e e e S

S0 Moffett an¢ Wagner, [.ZZ.

$1 Thid., [efZ.
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caticnal accountability, a ky-product of kekavicuristic edu-
cational tlecry, ceve ever tkcse dragma tesclkers unsyepathket-
ic with +the Lrematic Methcd a <sheltex frcr the étcrm of

reaction, a mcre readily acccuntaktle purpcse than cculé-te

~

provided Ly nelulcus acsthetics:

A- teacher interested in dcirg drema with chilcérex
shculé ke able tc ccrvince fparents, surerviscrs,
and [fpirncipals of the validgity c¢f drame if ke
enprhasizes +tle ccentributicn drama makes te the
language arts curriculum.... The teacher interest-
¢d in tle¢ tenefits drama frcvides kncws his chil-
dren will grcw even in ways cther than these, Lut
he may find it easier 'tc prcselytize for drama if
he enphasiz2es tke richness it adés tc the.lenguace
arts.%2

$2 John W. Stevig, Spcntanegus Ireras__2_Languege_Art

— T — N ——— e —— S e s S — e ms D g

(Cclunbus, Chio: Charles E. Merrill, 1¢7Z), Fp.99-10C.



Chaptexr IX

THE HEATHCCTE MODEL. - DE2MA AS R LEAENING BEDIUE |

¥

9.1 BACKGECUEL

It is nct- -2 larce step frcm the ccncep{ cf the Trametic
Method to that ¢t .Lrema as & Learning Fediur; cnce drama has
been discovered as a way cf teachirg.lenquage ané literzs-
ture, can'histcry, ceccrarhy, and.ctker suvbjects be far
beﬂﬁnd? The bcundary Letween any cne cf +these mcdels ard
its nearest neickkcur cen teccne very klvrred, and ncne 'more

¢ than betueen thesge last two. There are, hcuever, scue

fun@gﬂggﬁg;_diifgrences between the specific use. of drame tc

et T g

teach communicaticns skills, and the bclistic use cf dranma

.y

to fkach whatever cne chccses tc teach. Fvithermcre, ttere

is a range ¢f nex teaching'techniques and a8 unique style
assq;ia{ed Witk this mcdel, inncvaticnos vhich cannct bé dis-
cussed withcut !reference tc the implausitle inteliige:cé,
dynanism, and sensitivity cf its leading rractitiomner, Dcrc~

¥

thy Heathcote.: :

The antecedents fer Drama as a learring Medium ﬁre vir-
tually identical -tc thcse of the preceding mecdel. Bcuwever,
one ezrly instance of tke use cf rlay prcducticn for a kroad

range of educaticnal purposes may ke fcuné inm the werk cf

Stephanie de'.Gerlis, & tutcr tc tbe hcusehcld ¢f the Luc de
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AN

Chartres akout tle time ¢f the Frenclt Eevcluticn. She ‘uzote

moral plays for ker charges to perform, usec historical tak-

A--q-u-——o_

avers that sle wag tle ilrst CCVEINCI [é1c3 vhc taught_lan-
guages Ly ccnversation."! It is difficult tc lend any cre-
dence tc her acccmrlishrents, however, EFertly Lecause tie
only praise we Lave of 'it ie avtckticcragphical and -erkarrass-
ingly gushy. 'Ber name would have prctakly slert cr ic

obscurity if Hinifred %ard had nct becun her Theatre fcr

Children with ‘2 c¢lcwing zckncwledgement c¢f her dekt to the

spirit cf Mme de €Cenlis, and rrinted tke latterts pcrtrait
as a frentisgiece.
The first-reliatly dccumented .exanple cf an integrated

pedagcgy baséd cn dramatic play is E. Celdwell Cook's wcrk

-

referred to.in the grecedin¢-charter.

As a ycung, idealistic graduate frem Oxfcrd, Coek
was civen a fcst as a  teacher cf Erglish at tke
Perse Schkocl in Canhr:dce..z. [He was enccuraged j
in develcping the Fummery, a large rccm’ rtkullt cn
tke princirles. cf the Elizabethar theatre\ kkere
the bcys cculd act out their cwn inprcvised rlays
Laseé cn pcetic narrative and dramatic literature.
Caldwell Ccok had to find kis cwn way; cr ratter,
he respcrded tc thke ycungsters in his classes, who
helped bim tc'discover an-éectivity wmetkcd wlick
gave encugh freedcm and discipline for them tc
eixtend their range and power cf exfressicr.?

1 Kinifred ¥ard, Thesgtre for Children, 3rd.ed. (Anchc-

rage,Ky.: Children's Tteatie Eress, 19E£€), p.6. The secticn
cn Mie de Genlis spams fp.l1-7. i

2 Jchn Hedgecn, ed., The Uses_of_ Iranms (Lcndcn: Eyre
Methuen, 1572), p.14% Incidentally, thke.editcr inexplica-
bly confuses Ccck's mentcr Cr. W.H.L. Bcuse with the mcre

recent: literary schclar Dr. A.L. Rchse. .
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The‘ thecretical tackground which &cccmpanies fpractical
educational rphilcscpky frem 2ristctle +thkrcvgh E.B. Hclmes;
however, +there ere severai suggesticns arnticipating Mroffett
and Heathccté which souné ringingly moderrn, espéciélly-ccn-,
sidering they were ¥ritten nct Ly sche vild-eyed gpxophet,
but by a ycung practising teacher in @ ccnservative sclcecl
system.3 : :
ke must -~ remind oﬁrselves that, althcugh pregressive
educeticn haé Lkeer muck +telked akcit Ly Ccck's Qay, its
principles were nct widely practised. Thke MWhat Isn Ecrticn
of Hclmes' §hat Is_and Fhat_Might_ Ee paints a tlesk picture

of English educaticnal ;rac{ice:

l

Whatever else thke current + gyster - cf educaticn may
dc¢ tc the child, there is cne thing which it car-
nct feil to dc¢ +tc hir, :- +tc¢ blight his mental
grcuth,.- ...Western. educaticn strangles scre facul-
ties, =&srrests tke grcwth cf.cthexs, stunts the
grcwth of a third groug, and distorts tke crcwtk
of a fcuzti.*

Neither usefulness ncr agreeakility seem tc have Leern nuck
cbnsidered.in drafting the cvrriculunm, let alcre pcst-Ecran-
tic theoxy. " Fhile public schoecling spread gecgraphiczlly,
educational ccntent remeined frczen for centuries; fcr ezam-

rle, historian Themes Cailyle described the ccurse cf study

3 Ccok himself is aware that he is using radical tezck-
ing techniques tc reinfcrce traditicral valuves: "Icur true
revclutionary is ¢rly a congservative.endowed with ipsigkt."
(p12:) ! - - |

f’Hclmes, Fe7%s
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of as reputakle @ schocl as Winckester ir the mid-nineteenth
century: !

The Greek -and ‘latin grammers cf the Collece cnly
ar€ used. Tke rcutine cf educaticn compxrises the
cldssics throughout, and compc¢siticr in verse and
prcse€. The cther rarts of educaticn,, =uch as
French, 2Arithmetic, HKathematics, etc., are nct
taughkt in this schecdss
70 Ccck as t¢ «cther prcgressive educatcrs, usefulress
and agreeability were extrernely izpcitant. Echcing the Cer--
man rhiloscpher Rarl'Grcos, Cock sew ckilé's play as vital
preparation for thke tasks cf adult. life:

It wculd not ke wise tc send a child innccert. intc
tke Lig¢ wcrld; and talking is.cf pccr avail. But

‘ it is rpcssitle'tc hcecld rehearsals, tc try cur
strength in a méke-believe big wcrld. And that is
Flayj.®

Because "the natural meens qf study 3in ycuth is pley",? and
hecavse of the sericusness with which chkildrem treat their
pake-believe, the teécher who can harness this fcuer-can
find the students tacklinc very weigkty raterial with spirit
and determinaticn: their Y...hearty.interest is a pcwerful

engine which will cerry &.1cad eventvally tc its appcinted

destinaticn."® The teacher is the ccnductcr and gquide . in

S5 guoted in Ccggin, . 148,

€ Ccok, .1 A detailed aralysis c¢f the relaticnship
between 'Grocs' 'fhilcsorhy and educational drama may te fcund

—— e S ———

7 cock, p.1.

8 Ihid.' P.El
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this prccess, talancing enjcyment and Fpurpcse otk fecr hie

students and fcr Ekimself:

It is plzy with a purgpose. Eut Le careful that
ycu éc nct.leave all tke -play tc the Lcys, ané
find ycurself the =scle keeper cf the [furrcse.
Just as the bcys must apprecizte the purpcse, sc
nust the mastexr aprreciate tke rlay.?

Ccck's own definition of his'methcd rejects toth teacher-led

amusements and prcéuct-crierted presentaticrs, reiterating
instead the impcrtance c¢f the process-end its cericusress cf

purpcse: '

...the Flay Way is not a tunch cf contriverces
for makirg sckclarly pursuvits pleasurable, Lkut the
active philoscphy of making [lessurakle purstits
veluakle, But tle clair here pput fcrward is nct
for the destinaticén, tut chiefly fcr the jcurrney.
Any nmneans thket Leccmes dn this way an end in
itself 1 call the Flay Way.1®

To achieve this irtegraticn cf the mears and-the eﬁd,
cf usefulness and egreeability, of.invclvement and cbﬁectiv-
ity, requires scme innévaticns in tesching tecknique, icnc-
vaticns ;hich teve keen recently descriked in such rescurce
bccks ag The Lrama_cf_kistory (1974) &end ILrama_Guidelines

(1976), and in the works of Gavin Boltcn and Lcrothy Heath-

i

ccte. One such change is that +the teacher nust ke akle tc
—_— T T

improvise variaticns cn hkis lesscrn rlam tc take advantage of

e .

=

teachable mcments as they arise. A linesr scientific methcd

e e e e

- .9 Ibid; ¥ Po38-

. 10 Ibid., [.8:.
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Ly

s
is nct respcnsive enough for teaching din this curuletive
artistic ways
What if a growing mind scorns systematic gprccress
~%ae 2né:lezps Lack ard fcrth cver the field  cf
study.... Let us have cutline schemes Ly all
means, kut }eave the details tc the hcur in shich
it shall ke tcld to us what we shell dc.1?
A litkeral educeticr fprizes a lLalance cf kncwledge, while a
child abscrbed 4in léearning can ke tle most égcceptric cf
moncmaniacs.' Ttere must alsc ke precvisicr fcr learning &
spall amount in great depth, as well as fcr'larger-auctnts
superficislly:
The present-day puriten has thét negative hekit cf
nind wkich ccrdemeps all fcims cf excess bet eicess
of restraint.... Bot he wkc <ccvers tke cst
grecuné, btut be whc kas the wcst delight in his
jovrney, is the kest traveller.12

Finally, a teachker .in the Flay Way must ccze to an under-

standing that "direct instructicn is c¢nly & spall fart. cf

L

what can take place in tle clasercecm",13 apd  that grester

achievement depends uron student-centred learning:

Once ycu'realize that the teacher crly exists fcr
the learmeis, -cnce yocu telieve tkat the scul cf
any other keinc ertrusted tc jycur care is greater
than the furniture cf your cwn mind, ~ cnce this
belief ir ycu reaches tke level e¢f a faith, then,
believe me, the mountain ¢f ycur.learring and

11 Tbid., fp.Z.
12 Tbidl, F7.

13 Jtkid., FizE
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self-svifiency is €asily remcvediao..14

In retrospect, Ccck's tlkecry and rractice cf drema es a
cross~curricular student-centred +teachirg nmethcd may ke
clearly'geen as a fredecessor cf rramé as & Learning Mediur.
Its effect was nct really felt, tkcwever, ontil its princi-
ples hHad been redisccvered Ly anctiter ceneraticn c¢f dréma
ceducators fcllcwirg %orld War JII1. 1In 2perica, Hinifredéd ®aré
suggested that teachers cculd scretimes crganize "Integrated
Projects," for which creative dramatics wculd serve as "ttke
center of a study tc wkich @ nunker cf cther schccl sulkijects
or actigities ccntrikbute.., .S (poreover, Lease and Siks!

Creative Dramatics__in_Hcoeg; Scheel, _ard

Ccopunity (1552)
¢

suggested a nunker.cf practicafle ¥ays fcr using drame tc
teach not cnlj lenguage azts, kut alsc social studies,
arithmetic, science, <cafety, and several cther suljects.16
In Britain, Fctk Ccggin's a#d Ccurtney's hiétcrical analjs;s
of educaticral dreme - eckncwledced the advanced nature of
Ccck's wcrk.17 After the Dartmcuth Ccnfexrence, hcwever, the

methods of Dorcthy Heatkccte gained 'reccgniticn.cn Ftoth

cides of the'Atléntic, and have remained the mcst centrever-

\1‘ Ibidl' P.12.

1S Stories tc Drapmetize, pi362.

16 See Kuth.lease &nd Geraldine Erair Siks, (New Ycrk:
Harper and Rcw, 19%5Z), fpp« 123-149. Ever ipn these applica-
ticns, the atthcrs maintain Ward's .literery Ltias fcr tke
improvisaticns.

17 In Drampa_and__Fducation and 'glgxlriéma & _Trcucht,

—— — —— —— — — ——— ——— ——— - A R e ———— - ——— ——

"respectively.
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sial'model for educszticral drama.in thke last decade.
Dorothy Heathcote was kcrn in a smpall Ycrkshire village
in 1926, and left schocl at age 14 tc wcrk et the lccms.in a
local texti?e 1i1d. Stace-struck and determined tc Lecome
an actress, Heathccte auditicned and wes sccepted at a kigh-
ly-regarded thestre. schecl.in rearky Bradfczd, while her
strcng-wilied mcther agreed to shoulder the extra iurden ct
work at the mill. At Efaﬁfcrd, Heatkccte studied under not~
ed Bri£ish attrecs Esme Church, "...whc tock a keen.interest
in +teaching &né tad ar understandirg of educaticﬁal
trendss..."18 ApAfter {hree years ¢f thkeetre training, Eeetk-
cote ﬁcund'a ick -as & drama teacker ir a bcys! puhlié
scheccl. By 1954 she had been appcinteé tc teach G;aué at
the Institute of Educaticn at tke Uriversity of Newcastle—’
upcn-Tyne, a rosition she still holds. She has alsc Leccre
internaticnally Xkicwn &s ".,,.a ruch-scught-after Ilectuirer
and teacher at ccnferences and werkshops not cnly in Erncland
but in the Uniteé Stetes, Carada, Australia, apd Israel:. %19
According t¢ her cwh acccunt in thke BEBC tricgragpkical
film Eb;gg_igggg__jgi;igg, Heathcote kecan her teactirg
career with.little  idea cf what a drema teacher was sufppcsed
to do, and éas left much tc ker cwr devices Dby the schecel

authcrities, As a result, she develcped & unique teactixng

18 Betty Jane Wagner, Dorothy HEeathccte:
Learning_Medium {(¥ashingtcn: Katicnal Edvcaticrn 2

1976) , p-14.

m il

19' Jkid.
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style, affected less Lty cther educaticral rcdels ané mcre Ly
her otn ubrking-élass valvues, histricnic talents, and prcdi-
gious cutside reading. 2 ccnmanding figure in the cless-
room, with a "...large sturdy kuild, rvddy cheeks,. . .apd,mes-

merizing eyes...",29 Heathcote is said tc. evcke drame rather

l ¥

than directing. it, usinc.stundents? :ixlncxxye gift fcr dra-

o st mm

fa in crder to elicit new insights frce ther. She will

{ , ’
teach a specific curriculum if asked tc, c¢r teach mcre cen-
hl
eral content arising frcr students' svggesticns; but herx

most celebrated wcrk has invclved the universals <c¢f gen's

ey,

social evoluticn:' ccempuhities, familieg, heritage,.explera-

tion. "Denied ty foverty the mixed kenecfits of a university

education, ske is endowed with ar insatiable curiocsity and a
capacity to cpen vp for herself vast vistes cf sesthetic ard
histcrical experience."21 Her talent fcr leading students
toward &imilar kinds of insight in their pléymaking, gccept-
ing the role of mecium.in anctler sense, is best exrressed
in her cwn idicsyncratic manner of expressicn:
I doh‘t haye a rame fcr- what I dc. As a person,
it seems t¢ me I sinply stand midway between all
that has happened before I-errived and what is
new. Whet'I de at this mcrent cbvicusly shapes up
scpe rart cf what is tc come. Fverything thet has
hagppened teicre e I have scmething inm ccmmen

%¥ith, and/ this is my =scecret fcr finding material
fer dramc.EE . x

20 Ikid., [e13.
21 Tbid., [.167. | ,

22 Quoted in 1kid., p.13.
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At about thke same +time as +the Lartmcuth Ccnicrerce,
Heathcote wes iilueé teaching =cpme demcnstration clesses
with a group of refcrm schocl bcys in Englarnd. Distrikuted

under the title «c¢f Imprcvised Frama, tkis £ilp merkeé tke

beginning of & wicdespread dccuneytation cf Eeatbcote's wcrk,
on film and in frirt; wkich Las y&d puch tc dc with her cur-
rent status in the field c¢f educaticnal drana. In 1971'the
BBC made the aforementicned bicgraphical film cf her wcrk,
and many siubseguent demcnstration classes and lectures have
also been ﬁrésérved cnlfilm and/videotape.2? Also Leginring
in the early 1¢7C's, Mrs. Heathccte taught shcrt ccurses at
Ncrth .Ametican <cniversities virtually .évery year, .ncst
recently’' in fictcfia_in 1€8C, bregcn in-i581,.and Cé;gérg in
1982. In additicn, she has puklished erticles cn hexr teach-
ing gcals and methéds in many schclarly jcurnals ané sntkol-
ogies, and was tle sukject <¢f a mcncgragkh descriking and
analjzing her scrk. Cn film and in prirt, the power cf berx
intellect, <strength of ckaracter, and sense cf PUIECseE aré
awescme, thcugh' tempered with an inpish sense c¢f huncu

What is perhaps mcst remarkalle is that she disdains tc use
hex enormous . talents for seif-agqrandizement: the . werk. is
all-ippoxtant, ané she takes nucl mcre pleasure in her 'stu-
dents!' acccuoplishments, be tley ch?ld-actcrs or adult tezch-
ers, +than ske dces in'ker cwn. Having taken a three-weck

intensive cotrse %ith Mrs. Beathcote, I £ind it difficult tc

23 cee Ibid., pr.236-8, for a list c¢f these tc 1S57¢€.,

Aov
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describe her wcrk without prattling her fraise.

Heathccte's reputaticn has spread nct cnly thrcugh her
own._exanple,’ kut 2lso thrcugh her inflverce «cn a number of
cthér celebrated drama educators; 'in fact, mcst recent mcnc-

graphs in educaticral draasa have ackncwledged a debt tc 'her

T i o  —— ————

ticn cf +the auvthecrs' experimentaticn ir cc-cperative stu-
f ¥

dent-céntred histcry teaching. Eer cwrn articles serve as
keynotes to ccllecticns sucﬁ as R. Baird shuman's Education-~
gl__Lsgmg_ﬁgs--195211§_§sbgs;§ (197¢8) and Ken Rckinscn's
.ané_Fducaticp (1980), amcng cthers. Ske
is ackncwledced fcr her challenge ané inspiraticn in  the
ical Egﬂgséglg_ihss;j cf Crama.in Educaticn (1579)1!

Not everycme &grees that Heathccte's methed is thg Lest
way cf teaéhing drama. It has Leen largely ignoreé Lty tke
new British éclumhia drema curriculun guides, whose atvthors

feel that it wculd be destructive and dancercus fcr ncst

drama teachers tc"attempi tc teach in this vway; indeed,

Heathcote.likes to teach improvisaticnally,-cperating_zt 2

high level cf upcertsinty that.would make mcst feachers.very

unccmfortable. Fore disccuraging words hkave keen keard frco
-v,--""'_"-'—-__'—-"_"'"

Way supporters such es Margaret Faulkes whc have vehemently

rejected the pcnaexcus'pace, manipulatiqg,ggﬁstiqn;gng_gné

s ey o4 - . _ - s
unremitting. intersity dr Eeathcctels wcrk, fparticularly ir

o
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her werk with smaller children.Z4 However, it is imrcseible
to discuss current trends in <€ducational drame witkcut cco-

centrating c¢rn CLcictty heatkccte, tncuvesticnably the wnmost

Nxgpe:

charismatic figure in educaticnal drame tcday. Morecver, it

—

is almost as ¢ifficult tc talk about her +teaching witlout
talking-atout ler perscmality. In bhker ccntinued +work in

teacher training, after a2ll, Heathcote reccgnizes that cne

p——

cannot fully separate tke teacher frcm the perscn:

— S

As Heathcote kncws, we are all rccted in the rich
scil cf cur teliefsy; If cur teaching stems frem
these, if it remains true tc cur values, we will
find we lkave what ske tas -- arp eversurging energy
tc dc cn, a drive to keep at the task,  kaseé cr
assurenc¢ that the ‘qcal ds right.2s .

] +

9.2 DESCRIETICE T

The Heathccte Mcdel is an iptegrated tvse ¢f upscrirted
-"Mm

dramatic play as. & teaching device. IJkere- is mno frcvision

for an audience, although the mcdel is frequently fcuxné in

demenstraticn classes fcr . experienced drama educatcrs tc
)

observe. Thrcugh the perscnal influence of such ncted.edu-

cators as TLcrcthy Heathcote, Gavir Ecltcr, and Canadian

Norah Mcrgan, and through a numker of practical ané thecret-

ical pulklicaticrs.in the past ten years, the Heathccte tedel

z4 'This rejecticn is Lest expressed in largaret
Faulkes, "Ie This Educational Creative ILremai", an urpuk-
lished article criticizing Beatkccte's demcrstraticn classes
at the 1974 ccnventicn of the Canadien Ckilé and Ycuthk Lrane
Association.
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<
has become +the mcst widely-discussed in educaticnal drama .
today.
s _— s
- *‘This mcdel wuses a nunmker c¢f +techrigues characteristic
of scme cther mcdels descrited akove, @end bhas intrcéuced

sclle new methcés zs well. As ip the Mcffett model, the

teacher's cverall goal is of paramount impcrtance, ggilf tte
: L 24 : -

i 3
activities 1need nct fcllcw any _rparticvlaz_pattern. Cne

P

cculd f£ind narratibe,.exercj._ggJ OT.any.nzenner cf -activity irc
% \ ‘

a Heathcote class. Bs in the Mcffett mcdel, drame. is-elsc

employed tc &rmake activities studernt-certzed -rather than
N e = T gl )

teacher;centred, and tc allew the students tc find greeter

e S —_
— e

personal significarce in the.learring.
- iy . r
Father than +the usual role of the teacher as +the cne

who knows, Beatkccte will  interticrally withheld her kncw-
e T e,

et

ledge and ezxpertise ;;Qm,xhﬁmﬁsiyg§Qi§,gwmgyg does this tc

P S et .

". -.,-_ggapﬂ'ﬁ.h,éi_ﬁ, ren find.the. feel _cf shat they knowi..!,26 tc
avoid overpowering them with her cwn expertise so that they

will te enccuraged to use kncwledge ttkey dor't kncw they

possess. She uillwmgggou;xhﬁwﬁtgggnighjjth shat she calls

the "pantle cf the expert", giving them the drematic rcle cf

e e

e e raag a2

research _scientists, ¢x skilled artisars, <¢r explcrers,
e A et i ——— T

' . ) - . . .
often in a ccntest wherein their assumed kncwledge is great-

er than hers. |

There are. twc rajcr kinds cf grewth pessible in
*mantle cf the expert!'. Cne iz an almost awesche
understanding cf a serse <¢f respcnsibility. The

26 Hagner, Legrning Medium, E+15.
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. othker .is- & respect fcr expertise and fcr . the
objective world that has keen studied. It seems tc-
me 'tkat' mcre thar any .cther activity across theé
cvrriculum this particular fcrx cf drama cen cive
children ‘a glimpse <¢f 'the 1earing cf =chclar-
ship.27 -
This technique. is clégrly ; d:amatic gaﬁe in itself, wkich
can cnly be effeciive,'if the teacker.ledds the grour in
their suspensicn of d;shelieé. | _‘ - . r
Théjknculeééé't#ﬁt’tke students upccver in this way is
scmetiméé in tﬁé coénitive dcmain, tut mcre cftep .irn - the
affective, what Eeathccte calls the "left hand c<f krcwing®.
Recent bs&chcicgicgi'research has shcwn that the richkt side
of thé hrain; ﬁhi;h contycis'the notcr functicns of the.left
side cf'ghE'hcdy, ‘"i;aig alsc{respbnéible fcr assessing the
body's ptien%aticn in 'space and for synthesisdas @ mcde cf
knowingias. 'The cfher kalf cf the trair is responéﬁblé for
speech aﬁd'légic."za Thejintegraticn of these twc functicns,
the. intellectusl -&né tke .intuitive, ard the granting of
equal status 'tc eech, ;suggests’ that students have 'a much
brcader éné"ﬁﬁch deeper kncwledge 2t their ccmmané then @
scientific mhdél.ci.educaticn cculd péséihly reccgnize. It
is iﬁ the evccatioP cf this knaﬁledge, aleng with arn. elevat-

ed poetic style cf language to express it, that the Heztk-

27 Beltcn, fTcwards-a Ehsgrx; p-€€.

28 Wagner, "Right Hemisphere", r.13E.
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cote model displaye its mcst spectacular resclts.29
2s well as withholding kncwledce, Heathccte will alsc
withheld her sukstantial qualities cf leadership. Ir tte
filmlggi;giﬁg_gg;jgi, (fcr.example, cshe chccses tc aksent
herself frcm a khcle-grcup imprbvised task, but cnly after
satisfying heisélf that‘the students are-cafpaktle of assunirc
the le¢ddership- at th%t Fcint, -and after satisfying the stu-
dents that she will step inl—and assist if required. Ste

prefers the use cf whcle~grcup dimprcvicaticns as it centres
~. bl

Ce

the wcrk nct cn inéividual students, Lut rather on the stu-
dent. in aISCCial coniextﬁ% Social ccpcerns are . cexefully
considered. in tcth ‘the ccntent c¢f the dramatic wcrk and in
the language:of ker instructionm.

| Eecall that tte +thrée tenmses cf draratic activity are

identificat;cn,m;ﬂ$$§¢ignmmaﬁﬂmaeil§gxicn: the drametic ima-
W ; i ot iyl s

ginatioh %E_Egggggyceﬂjc the...fetyre,—-the..present, and the
past respectively. Each ¢f these three tenses is presert ir

———n et A s 13
each model; kut,crly in tke Heatkccte FKcdel is the reflec-
) l ‘ |

tive mode an ckservable teacher-led activity, -a verkslized
testimony to thke kreadth &and depth cf the. learning. Fagner
nctes =six s;eéific techniques used Ly Beathccte +tc enables

students tc reflect upon the deeper sigrificance of the

situation which they are depicting: 1

29 These results, which cennot be kriefly expleined in
a Tight-handed way, ere well dccukented ir Wagner's Learning
Medium and in tte films citeé tlereir.
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Stceprping the drama tc reflect; =slcwing +the race

' within the'dramea;' 3impcsing rituals; classifying

‘tespcrses. cf the class’and giving then back ta the

‘class | ih categories that revéal their . implica-

ticns; interjecting prchbes and presses; and using
synbcls,.30 ' ' _ N |

After their telief in ard ccumitment éc their drama has leen

pains{akihélﬁ estaklished, Stpﬁénts shciflittig diificulty

T in shiftinb kack ﬁid fortk betwéen imita%ivé and ieflec%ive

modes, jus% 55 anp, actor in :éhegtsing'an.emcficnal,sc;ne-can

repeat thejeﬁperiehceimany times, Interruptiocns dc not dam-

age theﬂguality‘cflthe imita;icn; bpt rather secem tc enkencs

it, . Hé%%hcé%e'tan alsc'. iBprcvise' rituals with astcaishing

glibness, as fcr"inétanéeAiphhaﬁipg esck student invent and

vertalize one meucrable'gpaiity cf a fe]lch;advéniurer whe

‘ .

“died".in their'imprcvisaticﬁ. Ber rule-cf-thuzt fcr. invent-

ing,fit;als, {ypiéallf, .ié‘a simglé princigple cariyiﬁg'com-

Flex implicatiggs:" "For a thing tc.le religicus, it feed

only te simple and Iépetitivea"31 Eut fpr the Childre§ to

cnly reflect wpcn the symbolic gignificance of their'dréma-

tized actiéns?is'.nct éncugh fcr Heathccte. They are Flsc

‘prodded’ to find a significant language wkich can adequately

express their deprth cf feeling: | _ ’

30 iea;ninqlﬂédigg, .77,

3t Dorcthy Heathccte, "Cf These Seeds Eeccming", Educa-
ticnal Drama_fcx Tcdsy's_Schocls, p.1E. The -sample rituel
described aprear& im .the-film Euilding:Eelief and,igltran-

o e i A
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We have teen challenged not cnly tc feel, Lut tc
organlze our feelings intc scoe kird of expres-
sicn. In ctber werds, We_kave .. .challenged. the
childzen flrigw tO~fe€lwnand. cecnrrehend, . ...ther tc
nake YE€irTkreuwledcenclear. ko dhenselves..lie.lave

oL e

challﬁngedmmihelrmw%anguagerwmhcthmmemctacmalmmanu
intellectugluiu,.32

Pecgle may learn by dcing, but nct while dcing; the Heeth-
cote model kuilés.intc the lesscr an cppcrtenity tc leérn Ly
reflecting cn tke make-lelieve. K exrerierce.

To teachers working in cther models of educaticnal ¢ra-
ma, a Heathcote lesscn rust seem .1ike all +talk and no
acticn. Her mcst virulemt «critic, Fargaret Faulkes, has
questioned wketler Eeathccte's wcrk.is educaticnal,.cr crea-

tive, or whether it can.even ke called drama:

One ccncluées that Mrs. Heathccte is::i.. .cffering
nct an alternative method ¢f brama, but ap altezr-
‘native tc Lrama itself.

in cupport of this conclusicn, there was lit-
tle evidence in her workshcps cf the core. clements
of ph}=lcal action, iragimaticn, and speech wkich
are integral to even the mcst simplistic heglnnlnc
apprcech tc drama.33 v

! |
There is, hcwever, ancther way to. interpret this paucity cf

overt action:

Dorcthy Heathcote's +teaching.is the Lest exzuaple
Wwe have of drama swcrk creratirg at the 1level of
subjective meaning Lkut she does nct require that
it te sensaticnaliii:. '

~

32 Heathcote, "Drara as Challence", 1Ihe_Uses.cf Drama
p.160.

- 33 Paulkes, "Is This Educational (reative Lrama?", r.d4.
\
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A feature cf Tyre D drama them is that it. is
\ primarily ccncerned with learning at a stubjective
level cf meaning,34

The apparent .ease witk which Héathccte can e€licit an
elevated symbclic lznguage frcmo fhe.‘students is wuwrcarny,
language which cften surprises tke studerts themselves. 'She
Erches énd fresses for deeper understanding and' richex
expressica, de;endihg cn the maturity end level cf ccrmnit-
ment cf thé crcugp:!

N
C f:cbes.... are used tc assess & cless's akility tc
LESpChd. The. ¢lass can.eitker take them cr leave
. them. Frecses, however, are delilterste reinfcice-
ments cf prcktes.  fTiey dc nct let the class off

the hcck. bt .
' Kithout 'presses, ncthinc cignificant happens.
When & class tas tc submit tc jecvr press, when ycu
| wen't let them cut the .€asy way, ncdificeticrn cf
' tke cless kas a chance tc¢ tapper. If you let thenm
, sclve the precklem easily, there is nc drama, cnly

a set c¢f happenincs,35 '

Heathcote insists +that the teacher "...challenge +thke €rer-
gies,’ the iﬁteiligence ané the effcrts ¢f the childrer ir

his class", and M"iiitc make tlke dcing scrth the dging%.36é

—— - —— - —

The students d¢ nct resent this extremely rigcrous fcim of
play. Cn the ccntrary, +they seem to revel in it, [ferlags

because they heve leen skcwn suck genuire respect feor their

-~

34 Eoltcn, Tcxards a_Thecry, r.32. "Tyre D" drame is

e — e — - ————

S Wagner, learning_ Pedium, pp. 85-%C. .

.36 Heathcote, "Drama as Ckallenge", f.1E7, ang ‘nof
These Seeds Beccming", p.E?
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abilities and efforts, but also tecause, Lty any sulkijective
judgment, +tke guality c¢f tke resultirg drema is sc strenc.

!
It }s hard fcr students t¢ return tc mcre xrrndane playmaking

aftér being guidéd thropéh this kind of irtemsified. examina-
tion of the syekclic ard dragatic nature cf their own liwves.

Teachers can find the Beathcote mcdel a scmewhat
threatening cne tc¢ use. For them to werk within it success-
fulig, Heathccte reccgnizes that teachers Lave tc define a
nunber of individval thresholds, beycné‘which limits they
should nct venture. These threshclds have Leen éategcrized

as fclloks:237

1. CLécision-taking: what decisicns must ycu reserve for
|
\

yourself, end what decisions will ycu allow the stu-
dents tc nake?

Z. . .Noise: at wkat pcirt dec¢ the stvderts make toc Ekuch

ncise cr the wrcng kind of noise?
B, Distarce: kew clcse dce ycu want tc bhe to jcur stu-
dents, bcth Ehysically and emcticraslly?

4,  Size cf Crcugs: 'vwhat size cf gicufp dc you wxant the

class divided into?

E. Teaching Registexs: what attitudes do yct wuse in
makiﬂg‘jcuréelf a8 rescurce to thke cless? Scre ci: the
registers tlat Heatkccte uses are: ‘

e the cne-whc-kncws register

37 The ensuing list is summarized frcm Wagner, L€SILiLg
ium, Fp.34-41. .

=
D
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e the wourld-you-like-tc-know registér
e the i-tave-nc-ideajxegister.
e the suggester*éf—im;]icaticnsjIegister
e the inté:ested-listener:xegister
« the it's;nc-use¢asking-me_iegister
Status as a Teacher: what kind ef feedkack dc ycu

require frcm teacking in . c¢rder fcr ycu tc want to
-teturn the neit day?

The'! Heathcote mcdel does rct insist that the teacher stretch
himgélf beycnd' his tclerance in these thkreshclds; }atber,
tha? the téacher Le-zware cf tler ard stay within them, tc
paintain the effectiveness of his teacking. Fcr teachers as
well as for students, Heathccte wants  yct tc Lecin irco
where yci are¢. ' '

Tc work withir +this model, +the tezcher &lsc needés tc
devélcp a rev attitude tcward lesscn'planning. .ihé.moré
decision-making is left tc the students, the less useful ié
a d;tailed Flan. Hcurs ¢f preparaticn'scmetimes ne€ec tc ke
hastiiy discarded. if ~ the grCcup's imprcvisaticn takes an
unexpected tern. Fiﬂes and Verrier suggest thkat the kecin-
ning of the lesscr .is critical: "Ihis we feel shcuﬁd ke
plaﬁned in'great detail, dcwn tc all the edministreticr cf
movement ané the %ctual wcids vsed by the teacher at the
sta;t."3° Frcm this pcint, +the teacher must have faitk ir
the:students'Ainterestfand ir kis cwn akility to resrond to

|
k

¢ -
ccn&ingencies, t¢ show assurance "...even thcugh the wicle

(London:‘New University Educeticn, 1574), p.zl. oo
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¢f the rest of the.lesscn lies like & vecid, frigktenirgly
empty...."39 Fcr tkis reasor, teachers veing the Eezthcote

nodel need to arrreciate the exhiliraticr c¢f wcrking at

risk. : ,

The risk cf teaching.in the Heatbccte mcdel lies not
L@~’“ﬂﬂw el STl e s b T i 2 P

just in unceitainty-abqgi‘Hhﬁtmiamwxgmgpgpgn next,l_hht*alsc

=S

in the akandcning cf typical teacher rcles ..and attitudes.
L .

The teacher's supericr kncwledge cannot- ke useé for ccntrcl,

. but must insteaé Le teld in-reserve, The fundementzl Lkypo-
crisy of Socratic questicring is.laid bare: why ask a gues-

ticn if 'you already kncw...the_ answeri . Instead.cf preyidirg

e T g T e B

R b

rgpedfgﬁﬁs%imuli fcr the students tc respend. tc,.the . téagher

pmust train himself to respond.to. the.stimulus cf their res-

ponsesy Urlike scientific teaching, a lesscn is nct easily
\——u—-tmn—w 1, N ) .
replicated. alsc unlike scientific. educeticn, activity must

be slowed dewn cr sStcpped fer the mest dmrcrtant-.learning.te

take place. C£§ervable action is po. lcnger the yerdstick
w_,,...w'ﬁ\
for learning: .if.i? nerely a way cf getting ready.

The hest-knéun inncvaticn of the Eeathcote mcdel, arnd

appaxentlf the riskiest, is tke technique cf teecher-in-

role.. Instead.cf the teacher guiding the drama frcm cutside

it,.like' a mcdern stage director, the teacher creates a rcle
for himself within the imprcvisaticr. This +technique can
enhance the grcup's commitment to their drapatizing in sev-

eral ways. First, it can guickly yplunce the grcup intc the

t

- 39 Ibidi' P.Zf-

R Tt ey

S
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niddle of a dramatic sitvaticn. -Just as quickly, it car
initiate use of tte intvitive Lkalf. cf tke krain &g %ell as
the intellectual:

Talking abcut emoticn is no sukstitute fcr Tegct
ing tc¢.it,. sc Heathccte's characteristic stance at
the beginning is to step intc a rcle and play it
in a tigkly ch2rged cftem aggressive way!4¢
This reinforces the value of make-telieve ty perscnal exan-
ple, as the students can see tke teacher Jcining in their
activity. It alsc helps support the ccncentréeticn.cf tlose
students whc may fesl steepish akcut their play-acting, and

allows the teacher tc heighten the dreme ly.intreducing.new

o *
bl N phs

facts or proklems frcm withir dt. [T gy YT

facts or Pro . Eith1 027

BPerhaps the gieatest aévantage tc +the teacher-in-1cle

N

technique is tkat it sets eside the wusuval teacher/student

e

?rcles, alléwing bcth the student and the Eeacher tte c;poﬁ?
tunity tc ex;lcre.cther;rcles. Current .psychclcgical tlecry
concurs with' Ccurtney, Ecltch, and cther drama educators
that pecple frequently assume and discerd a variety cf rcles
in their'daily.intgrperscnal relati;ns., "The actcr whc is
this night Hanlet i# alsc at other times a father +tc his
children, son £c hisfparents! citizen cf his ccuntrg and so
cn. He is alsc an actor who is also a spect&tor..., Tte

children are in- recle as students . wkile I am placed iin the

(
40 Ragner,:learping kedium, p.128.
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role of teacker."*1l Heztkccte ®ill cfter assynme . a--middle-

rank role sc that she bkes encugh authcrity tc impcse condi-

tions on the drasa, but not enough tc make tke final ceci-

iiﬁﬁf“ In this pcsiticr cf greatest manetverakility, .

Heathcote is in a positicn tc ccopunicate freely
tc thcse ¢t kctk hiqker and.lcuer ranks. She can
impose the limits that creste tensicn and evern
werk tc raise a grcup tc a feverish pitch cf anger
against ker; ...Through oppcsing her in rcle, tke
children develcp a sense cf their cwn fouer,.*2

Heéthccte ensures that the class.is never ccnfuseé @&kout
whether sﬁé is & rperticipant in the drama cr playing the
rcle cf teacherx. She uses her cwn acting talent tc sicnal
changes in rcle, altexring her teaximg, vecal quality, even
linguistic style: kKhen supglementing Lker cwn ‘role-playing
'wiéh student—éeachers in rcle, whc ‘ray nct be sc elcguent é@
signalling, she will estaklish a highly visikle symtclEL
perhaps 'a shield <r a ccstume.- as a ccoventicn tc signal
the clasé. - | |

Cther mcdels for. ecducaticnal dramé can accept a teacher
briefly taking ¢z & role in crder to mcve the drame fcrsgrd,

as Ward says, "Y.i.tc stir ufp pew ideas by entering the rlay

yourself . ve3 ﬁeathcote, hovever, uses 1rol¢ throughcut the

41 Heathccte, "Frcm the GFarticular tc tke Universzln,

p-12. , her Victcriz sorkskcyp, Heathccte nade fiequent refer--

ence to psychclcgist Ervirg Goffman's. ccncerts apd vecceku-
lary of role-playirc ir everyday human irteracticn, fcr ins-

e i - —
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.lesscn, slipping Ltack into Ler teacher 1rcle whenever it
would be the ©mcst-effective c¢f the rcles available tc her.

In xcle, she can allcw the discipline +tc arise frcm the

requiretents cf the—drana, instead cf it being impcsed by
the teacher. As in the spclin model, tie.initial gacreenent
to play carries er.implicit agreement tc akide by the rule;
of the game; ard while these rules ere seldcm stated expli-
citly in the Eeatlccte mcdel, the students!' dinstinct for
play and fcr drama enables them +tc accert the rules all tke
same., While ipn-1cle, tke teacher can cften discipline cther
players much mcre effectively than in his 1rcle as teacker:
the drama will invclve screé rcint cf tersicn }n which every-
cne has agreed tc kelieve, and cltastisement in terms oi.this
make-kelieve critericn cen te made. muck harder, yet with
fewer.inteiperscnal repercussions, thad can Le dore ir the

usual teacher/stuéent rcles.

9.3 SUMMARY- ARL. IKELICATICKS

The Heathccte Ecdel car best ke sunmarized ty the wcrd
tintegration'. Left-krain ard right-krair, drama as method
and drapa as subject, teacher écles and student rcles, the
doer and the watcher: all dichctcmies may ke viewed as fpart
cf a single ccrplex whcle, a percepticn c¢f life whick is
pefhaps Heatkcctet's crestest cift tc hexr students:

Dorothy‘ﬁeathcoté is not out tc cleanse experience
of 1its bewildering variety c¢i mystery. She

"reminds vs that the informaticn availakle &t any
given ncnent is rever neat cr.linear -- it ccmes
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at us in a swirl cf .images and senscry data. In
this chacs Heathcote discerns structure and pat=
term, ktut always the structure is sukject tc
transfcrraticn in the next mcment.%*

One effect cf this integration has been a re-thinking cf tke

dichotomy of drama and theatre as defined by %ay.. On fage

16 above, for example, Courtney defines theatre nct as the

opposite of drama, but gs a special corventicnalized form of

-

man's dramatic instinct. This inclusive descripticn cf édra-

ma/theatre means, arong cthér things, that a drama teachér
no lcnger needs tc feel guilty about putting on plays, as
the Slade and Way models wculd prcbably kave them feel. The
theatre is alsc a part of our dramatic.lives:
A barrier has grecwn up and pecple have taken
sides.. s+.1f cur purgpcse. in education.is that
' children  shall learn by dcing as mich as by lis-
tening tc, tken both these fields cf activity, the
so-called formal and the so-czlled infcrzal are
cnly two views cf the same thing,.4S
To exfplore what drama and theatre have in ccmmcn in terms of
methods, goals, and ccncepts, a group cf celebrated dranma
educators and theatre professionals gathered for a weekend
conference at the BBC's Riverside studics in 197E. The
resulting mcnogragh, Ken Robinson's fxploring__Theatre_and

P2 LY g3 - F 3 g P e

Education (1680) indicates that although.the drama/theatre

division may have keen a useful clarificaticn, it seems to

have alsc nurtured scme entirely unnecessary distrust.

44 Wagner, Learning Medium, p.1€6.

45 Heathcote, "Drama as Challende", f.164.
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In the Heathcote Hodel; the ccncept of dramatic
conflict is =sufperceded by that of dramatic tensicn. The
delikerate dcwnplaying of acticp in favcur cf the fpctential

for action -~ is implicit in Heathcote's terse definiticn cf

drama: "A man in a meggh,46 Childret. raised in _the_last_two

]

decades have _seen.real wars and staged. wars fought c¢n the

same televisicn screen, which seems tc have dulled their

capaci-ty-+to-distinguish or. _to_ .cacre. Ey illustrating dilem-

mas of the buman conditicn in micrccesm, and by enabling
/"'— - !

%gggg people tc find . _personal.significance—in—..these _dilen-
gasf__ﬂﬁaihcote_mag__bf_tlemiirsbmedmea%xmhicmmhaxe_ionnﬂﬂan

effective answer to the adclescent shrug cf YRhc _ cares?"

There is an urgent sericusness cf purgcse to the Heathcote
model, and nct a mcment tco socn!

The effects of this model are Jjust now beginning tc¢ be
felt in British Cclumbia, by the same means as it.has spread
through England axrd North Amnmerica. The refpercussions of
Heathcote's 1980 visit to Victoria are still being felt
among this province's drama teaching fraternity. The short
course taught by €avin Bolton at the OUniversity cf British
Colunbia this summer shouid stengthen the influence cf this
kind of drame teacking. The recent publicaticns menticned
in this chapter have created a lot ¢f interest and ccntre-

versy as well.

e e ARy S
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In additien, the Associaticn’ c¢f B.C. Drama Educators
has done much tc¢ reise itslmembers' conscicusness about cur-
rent trends in educational drama. The mcst recent. issue cf
Abracadabra, tke jcurnal cf this asscciaticrp, ccntains arti-
cles by Gavin Ecltcn and-Juliana Saxton, alcng with the con-
clusicn of a twc-part analysis of Heathcote's metkcds nct
dissimilar from this one,*? Its last three presidents, Carol
Tarlingtcn, Gary Ripert, and Kenee Norman, have taken a fer-
sonal and professional. interest in the use «¢f drama as a
Erbss-curriculér learning medium, particularly at the.e¢le-~
mentary level. Ir fact, Mrs, Norman is sharing teaching
responsibilities with Mr. Eclton this SUmmer, and
Ms. Tarlingtcn spent several mcnths stvdying with him din
England during the 1980-81 academic year.-

The teaching =kills required by this mcdel, as we Lave
seen, are more sophisticated +than thcse of traditicn§l
teaching, Perhaps this is why Heathccte and Bclton sork
predominantly in the afea of teacher training, both in tkeir
full-time positions.in England and in the shcrt courses they
teach around the world. Heathcote descrites the special
skiils required in this mcdel as fcllows:

’

1. Tc delay arrivals, so that time is made for
trying on, turning arcund, testing this way
érd tkat;

47 Vol.4, nc,2 (June 1982).
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2. T¢ preserve interest ané ccncern sc that.in
.eack new examipaticn there 1is a chance for
ncre understanding tc take place.. '

3. To press and pummel during the Jjcurney. in
such a way that all elements ccme to light,
and the ' traveler feels +the jocurney tc ke
tkere, and

4. Tc illuminate the parts as they ccme clear,
and guide tc the next dark patch,48

The . emﬁhasis that FEeathcote and Bcltcm fplace on teacher
training is echced in the work of leading Canadian expcnents
of this model. David Bccth in Tcremtc, Ncrah Morgan in St.
Catharines, and Juliana Saxton in Victoria are all active. in
training the next generation of drama teachers in integrated
'approaches toc drama, theatre, and edvcaticn.

Cne final gift of the Heathcote Mcdel is an explanaticn
as to what drama teaching can dc that cther kinds cf teach-
ing cannot. Many broad statements of gecd intenticns S€en
to be applicéble tc any teaching, cr tc the lessons of life
in a still brcader context. Heathbote herself admits that
for many years, ske had feen unable tc¢ prcvide reasons why-
learning thrcugh the medium cf drama cculd Le more effective
than other methcds: !

Ncw I have some...
Are tkey nct the mcst ccmmcen cf cCriicn~sense?

1. Thinking from within a situation fcrces a

———

different type cf thinking;

48 Heathccte, "0f These Seeds Beccrirng", f.5.
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2. sharing +thinking, bouncing it off cther's
thoucht, keeps thcught fluidly in acticn, yet
it ccnstantly clears akay fcge... |

3., Keeping in +touch with universsl myths and
tkhemes ... keeps me.in tcuch with myself to
recognize the forces in myself at deecper.lev-
€ls than the task-level living cf my life.

4. FEuilding a language for .exfressicn and & lan-
guage fcr reflecticn .is inpcrtant to the
growth of people so that +they remain.in tcuch
with who and what they themselves are..

5. Trying on all types of experiences in safety
-3we 1is impcrtant in my "fcreing cf my=elf" to
accept and 1live fruitfully in the twin wcrld
of technclcgy and humanity -- as I must,*9

The greatest drawkack to the Heathccie HModel is that it

is so _extremely difficult to _use, perticularly..fcr tkcs

P iy

teachers who dc nct-have  Heathcote's-fladr——~for—-inprovisa-

ticnal +teaching. Even Heathcote herself has difficulty

explaining her wcrk analytically: it is. less a method than
a rphilosophy, less a way ¢f teaching than. a way of thinking.
For this «reascn, Gavin Boltcn .is cfter ccnsidered a more
impcrtant figure tkan Hezthccte, =since he is more able to
bring this mcdel «ithin the reach of tke crdinary teactker.
It is of some ccnsclaticn that éven Bcltcn is awed by the
talent of his lcng-time friend and mentcr: "I shall never
catch up with bher cenius, kut I enjcy the chase.®S0 To the

gifted drama teacher, however, the Heathccte MNcdel cffers an

49 Heathcoté,."cf These Seeds Eeccring", fpfp.8-9..

S0 Beltcen, Icwards_a_Theory, p.iv.
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irresistible ckallenge tc take.cn the xcle cf teachgr-értist
as she does. One nine-year-old summed ur the feelings of
nany admirers of Heathcote, when hé and his fellcw-adventur-
ers tecame fricktened during threir 'jcurney back thrcugh

time:

: Sheuvld we gc fcrward, do you think? I
1 very responsikle fcr all cur safety..

-BCY: Yes. We must go forward now tc find cut all
there.is tc kncw. K We.cte it tc curselves.S}?



Chapter X

EDUCATIONAL DRAEA IK ERITISH COLUNMEIA'S PAST

Tt has been said that Canada kas very 1little history
but a great deal cf geography. This aphorism is particularly
true of British Cclﬁmhia, with its vast stretches of rugged
Hildernegs, whcee first +tovns were fcunded as recently as
the nineteenth century. In a'relatively ycung society such
as this,‘ one might think that documentation wculd ke. cacier
to £ind, +that infcrmaticn wculd be buried under fewer jears
of rubble. 1In practice, the reverse seems tc ke true,. The
pioneers who estaklished this fertile reachkead on the Paci-~
fic Rim were much more ccncerned with the business of accom-
plishing things +than with reccrding their acccmplishments:
In addition, government agencies bhave crly recently devel-
cred consistent méthods of c¢cllecting and reporting data.
Although the Prévincial Archives and the Ministry cf Educa-
tion reccrds ccntain a wealth ¢f valuable irnfcrmaticm, this
infcrmation tends +tc be incomplete and =scattered. ks a
result; many gquestions remain unanswered, as the pieces -of
paper which might illuminate them have remained neglecteé cr
undiscovered, even discarded. Perhaps it may be considered

axicmatic that. pecple need to develcop a histcry befcre they

can develop a ccrcern fcr preserving it. ‘
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Rhat is rememltered. is that which remains after the.less
impertant has been forgotten. This chagter is not. interded
to be a continucus ccnprekensive treatment cf the history of
drama education. in Eritish Columktia, kut rather a ccllecticn
of highlights, tte. local arcketypes described as illustra-
ticns of the intermational archetypes c¢f the previcus ckag-
‘ters.. It shculd be ncted, hcwever, +that -there is great
crportunity here fc¢r mcre comprehensive research, which I

hope this chapter ray influence screcne tc undertake.

At this pcint it migkt be wuseful tc trace the develof-
ment of educaticnal drama within a single schcol.,. We have
chosen Victoria High Schocl for this purpcse, for a nunmker
of reasons. As indicated in Table 3 cn page 159, it was the
first higﬁ‘schocl in British Columtia, and was fcr a time
the only Canadian bhkigh school west of Winnipeg. In aédi-~
tion, .its past is tketter dccumented than mcst high schocls,
a history of the school having been pulklished as part cf tke
school's centennial. celekraticns. in 1¢7€. An archives was
catalcgued fer the séme occasion, and its organizaticn. is
only slightiy frayed from its somewhat neglected stcracge
within the schccel, | These archival materials are probably
available to any member of the puklic, tut as a fcrmer stu- '
dent and teacber’cf the schcecl T have fcund ther particular-

ly accesgible. Since my parents and my siktlings all attend-
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ed this schocl as well, cver a pericd cf almcst fifty years,

it has alsc given me a great deal of perscnal satisfaction

to explore the past cf this grand old instituticn.

TABLE 3

High Schcols in British Columkia tc 1900

o e e

L )

|

|

|

|

|

|

|

|

| Grcss Average
| Year City Enrollment Attendance
|

| 1876 Victoria €0 49
i 1884 New Westminster 490 22
| 18€€ Nanaimc 21 14
| 1890 Vancouver 31 25
|

|

I Averace Daily 2ttendance, 1ES9-15CC

|

I High_Schocl Attendance Divisicns
|

| Naneimo 46 1

| New Westminster y2 2

| Vanccuver 138 E

| Victcrie 124 y

;

Victoria High Schocl first opened in August,

two-room log cakin cn what is ncw the grcunds

— T —— A —— — i — " — T i — S o — S

|
|
|
5
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cf Central
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Junicr High Schcecl.t Although there were mc facilities fcr

performance, dekating and oral readinc¢ immediately kecane

e

the most notabkle activities.in the schecelt's curriculum:

A Lyceur Clut has been organized amcng the rpale
pupils, whc delbate once a week after schcel hours,
Considerable interest is manifested in these exer-
cises. Ancther scurce cf _intellectual. imprcve-
‘ment, ccrmen tc kcth sexes, wWas-+.. the prepara-
ticn ¢f ranuscript newspapers, filleé chiefly with
original ccnpcsiticnss,i.. The articles vwere writ-
ten as hcme exercises and read by pupils selected
for tke purpcse semi+~mcnthly.2

In 1882 the schccl mcved into a new trick_annex to the adja-
cent public sckccl, and in 1902 +to its c%n building on the
same grcunds. This new building , <d¢esigned ky the famcus
architect F.M. Rattenkury, ccntained a schcol ‘Yassembly
rcem, which is a uvnique featuxre of the kuilding ... taking
up the entire westerly fpcrticn cf thé cseccnd stcry."? In
this apditorium imn 19C€ +the matriculaticr class presented

——

She: Stoops_tc_Ccnguer under the directicn c¢f the ycung tut

foermidalkle Englisk teacher Jeannette Cann, who taught at

1 There is a tenucus ccnnecticn ketween Victcria Eigh
Schcol and the celekrated American actcr-director-producer
David Belascc, uho had attended school in +this same cakin
some "years earlier. Nct svrprisingly, it is reported that
he excelled at recitation. For an account of Eelascc's
event ful boyhocd years im Victcria, including appearances
with Charles Kean's touring company, se€e HWilliam Winter, The
Life of David__Eelasco, vol.1l (1918:rpt. Freegcrt,f.Y¥Y.:

Bcoks for Librairies Press, 1570), pp.z-17.

2 Sixth_Apnual-Report on_the Fublic schcels_of the Erc-
vince of British Cclumtia: 1€7€-77 (Victcrie, E.C.: Prcvince
of British Cclumkia, 1£77), p.13. Subsegquent citaticns of
this volume %ill ke in the form Annual_ Keport: year.

- ——— ————
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Victoria High Schccl and Victoria College for over thirty
same year, nct upexpectedly descrited the cccasicn asg Ma
great success,"4 The schccl administraticn was gquick to

recognize +what fine. public relatioms this meant for the

,school, and the calender for the next schccl year was enthu-

siastic about this new activity:

r

Lragatic Scciety. This scciety is valuable’
nct cnly as an. excellent means cf trainirg in elc--

cuticn and memory for its memkers, but alsc e&s a
source cf.instructicn and amusement fcr the School

and its friends. The large Assenkly Hall cf the

School.is furnished with a cafpacicus stage, with
footlights. The pupils manufacture and gaint

thelr cwn scenery.s
Although theé history of the schocl lists this as the
first -schocl play,® it was nct tke first student perfermance
in that auditorium.. In 1903 under an-agreement with Mc6ill

University, Victcria Ccllege. enrclled its first class cf

seven students, starinc the staff and prermises cf Victcria

High School as it continued to do for several years, In the
!

spring of 1904, these students prcduced what might igmgalLed

the first high schcol play. in British Cclupkia:

1 s

4 Yol.1, nc.6 (June 1906), r.13.

i T e s s  — ——— — i ——— — — — — - " T —— -

6 Feter L, Smith, Come: _Give a__Ckeer (Victoria,E.C.:

—— . —— e e e A - —

Victoria, High Schocl Centennial (elelrations Ccmmitteey
1976) , p.47.

’
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-ewethe chief diversion c¢£f that spring was the
presentaticn ¢f "lIe Vcyage de Mcnsieur Perrichcn.®
This light ccmedy ky Eugene lakiche was an item in
the French course, and someone had the didea it
would te fur tc Flay it in English.
Men. Ferrichom, a successful French tusiness man,
takes his wife and attractive daughter cn a holi-
day tc a S¥iss Moumtain resort. There, they neet
with various <farcical adventures and Mlle Ferri-
chen is lkeset by suitors.? )
One of the suitcrs was rplayed by ycung Jcsegh E. Clearihue,
later a Rhodes Schclar, judge, and first chancellcr c¢f the
University of Victoria. The other was played Ly Freédie
Wood,

Frederic G.C. Wood is now more «closely identified with
the University cf British Cclurkia than with his hcme towun
of Victcria.. After winning academic distincticn at McGill
and at karvard, ke became the first native scn cn the facul-
ty of U0.B.C., Jjoining its two-man EFnclish Lepartment .in
1915.. 1In his first year +there ke fcunded the university's
Players' Club, and guided it to great success cver the
years,, In 15z1, Frcfesscr Wccd alsc helped tc crganize the
Vancouver Little Theatre. In 1952 a mcdest wcrkshcp theatre
at U.E.C. was feshicned Cut cf surrlus arnmy huts, +which thke
grateful university named after Frederic W%ced; in 1963 a

handscme newx theatre building was opened under the same

hame.

7 Frederic €¢.C. Wccd, "Early Days cf Victcria Ccllege,"
(n7p.:n.p.,1262), Ep.4-%.
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2fter gradvatinc frce McGill inm 1910 Hced returned to

[ S i P Al g,

Victcria Highk Schcel tc teach English. R pcpular and ener-
ererLd 258

getic ycung teacher, he formed a bcys' dekating scciety

called “"Beta Delta,." He~alsc.étaged his c¢wn adaptations of

—_— s i i

scenes frem the novels of 51r Walter Scott and Charles Dick-

st e ST T,
T

G

ens in 1911 and 112, the first schce¢l prcducticns since She

e

Stoops_to Copguer. The redcubtable Fiss Cann replied %ith a-

revival of +the pley in 19132, and +the sanme year formed a
girle' debating scciety ébtly entitled “Ecrtia“.  The twin
traditiéns cf dekating sccieties and thé satriculaticn play
continued for meny decades. miss Cann's strict discifpline
and Freddie Wocd's "Lkiting wit ard qnccmprcmising standards
in the theatre,"® along with their high standards cf schc-
larship and cenuine affecticn for their stuvdents, set the
tcne for the tradition c¢f school rlays at Victcria High.

The flurry cf dramatic activity assccisted with Frecdie

Wood's four years c¢n tlke staff cf Victcria High Schecel cculd
not have occurred at a better time for the future cf drama
at the schocl,.’ Erinciral €.d., ®illis was involved in the

Flanning of the ;resent Victoria High Schcel bkuilding, wkick

began-ccnstruct:cn in the fall cf 1¢1z, During this last
burst ¢f pre-swar cptimism, an §CC-seat assembly hall with a
s

large proscenium stage was Luilt in +the centre cf tte
M .

school, arcund whick all its ctker facilities were arrajyed.

It is still cne cf only two schcol theatre facilities in

€ Clyde Gilmcur, "100-Seat UEC Theatre Koncrs 'Fredcie!
Wood, " Vancouver Sum, 10 Decemker 1522, f.13.

L
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Greater Victcria.® ~ .

There seer tc be tuc m@in ingredients tc the 1éng-term A
success of a seccndery drarxa fprcgramme: the energ# of the\0969?§jﬁ&ﬁ#
teacher, and the support Ofithe' schccl's administraticn. ”’J;ﬂhw
The first decade.in the [present Victcria High Schcecl build- i
ing saw several differént Frincipals ard ‘several different ﬁm/

play directcrs. Cut of this uncertainty emerged Ira-Dil-.ﬂﬂMiifg
| T 49,¢ L

worth, a diversely talented ycung map whc firmly established A

VoLt L! > . ?i Ufbm‘wJ

the flatriculaticn Flay Jas an annual event. After staging

five full Shekespeerean flays.in successive yezrs (192z2-26),

dﬂ

Dilworth became cne cf the ycungest prircipals ever at Vic-
torié'High, the school's first graduate tc attain tkis pcsi—"
tion. Although his new respcnsibilities fcrced him td give
up the matric play, he continued to seek ways cf making the
arts part of every student's_eduéaticn. Be was rencsned for
cenducting brief daily assemblies at which ke would. intrc-
duce and then play reccrdings c¢f light classical music from
his cwn collecticn. Scmetimes student musicians or prbfess-

ional guests wculd perform instead,  He brcught in Fazjor

Bullock-Webster frcm the E.C. Iramatic Schkocl tc direct the,

next. two matric plays, urtil a new directirg talent emerged

-~ 7

from his cwn teaching staff. £ He often conducted the sckccl

™

orchestra himself. hfter leaving Victcria High in 1834,

Dilvwcrth achieved fame in successive careers as a university

S. The cther .is at Cak Bay Seccndary (West), Luilt as
Oak Bay dJunior Bich in the 1SZ0's. Cthex =schocl theatre
facilities near Victcria are at PFerklanés Seccndary.in Eid-
ney, and Spencer Junior Seccndary in Langfcrd.
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professor, a C.,E.C,. executive, and literary editci fcr Emily
rut he g2 treditice cf

Carr; ,left behind the beginnings cf

schocl theatre tkat ccntinued uﬁh:ckeﬁ-fcr half a century.

TABLE' §

Staff Stability at Victoria High Schkcol, 1926-1982

=

VBS graduate

¥ R
| |
| o
| |
i |
| i
| |
| in Years. cn {
| cffice  Staff |
| E!&BQ&EélS |
| *Ira Dilwcrth 152€-314 18 |
| Earry L. Smith 1934-ES 41 |
| *Farry D. Dee 1S5E-ES 32 |
I *G.A.V. Thomson 195S=-€€ 21 |
| J.Duncan Lcriker 1566-7% 28 |
| *§illiam J. Garner 1S7¢S-EC 3 |
| Jack Iowther 198C~€Z 2 |
| 1
| Drama:Tcachers I
| Ella Cameron 1629-414 29 |
I H.S. Hurn’ 1644-45 1 |
| ¥Thcpas G, Mayne 1€4E-¢€2 33 |
l BH.C. Farr 196z-74 14 |
| *Tenis Jchnsten 1974-£C 6 |
| Janice Turner 1€8(-€1 1 A
l Jce ERaur 1981~-E€Z 15 |
| [
[ Scme Ctler Elay TLirectcis [
I Jeanmnette Cann 190€, 13 18 |
| *F.G.C. Wced 1911,12 q |
| I. Eullock- Hehster 1927-2¢ - |
| *FEarry Dee 1€32,3€ 32 -
] Kcrma Dcuglas 1¢53-€C 26 |
| *Victer Fitchell 1960 2 |
| {
[ i
| |
L . |

e
a4
The stakility of toth tke =chccl principalship and the d{éﬂ
schccl drama derartment whlch both Legan w1th Ira Dilwcxth é@fﬂh>

L{O"‘
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are illustrated .in Taltle 4 akcve. Until the end of the
1970%s, every rrincipal kad previéusly iserved as a teacher
and vice—priﬁcipal cn thé staff. Similarly, every dérama
tegcher had the crpertunity cf learning frcm a preceding
cne, either as a junicr member ¢f the staff or as a student
in bygone years, In additicn, becth Ella Cameron and Thcmas
Mayne gave vp drama teaching . long kefcre retiremernt tc take
on importgnt departmental chairmanships withir +the schkccol,
and therefore lent corsiderakle status tc their support of
their successors..  Cne drama teacher, H.S.("Eunny") Eurwm
later succeeded EBullock-Wekster as tke [fprcvince's Lizéctor
of Schocl and Ccmmunity Drama, Hhilg ancther directcr, Berry
bee, later Lecame vice-principal and rrincipal of the
gchocl, The cqnt%nued success of the schccl rplay at Victe-
ria Bigh was due in nc srall fpart tc the stature cof the
directors, the interest and support given ty the principals,
and the stability enc¢ ccntipuity evidert in bkcth pcsiticns.

It seems that the =checeol play wes alsb held in Lkigh
regard Ly the'étudent kcdy. In schecel anrtuals betueen the
wars, it is nct-unusual to find tke same ycung fecple
dressed in'athletic uniforrs and Shak65péarean costunmes.
This may be fpartly due +tc a less compartmentalized aprrcack
to educaéion thar we have ncwadays, cr to the influence cf
long-time princiral Harry Seith, -rencwned fcr both his ath-

letic prcwess and his love of Shakespeare.
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.In-a schocl as.’'cld as this cre, with s=c few competing
échgpls in the eaxly yeérs, one night exrect to find a num-
ber. ¢f adult celebrities who énce tcok part in the Matricu-
lation” Play. 5pre.ehcugh, we find amcng the cast lists the
names of journalists Bruce Hutchison -and Erian Tokim, eca-
demics- James Gikscr and Harry 6illiland, pclitician Eugk
Curtis, artist Max Maynard, architect Jchn Dicéstri,, My own
favcurite piece of celebrity casting ccmes: frcnm thf 1925
Production of A_miggumggs_ﬁighiig_yssgg. with the rcles of
Lysander and JDemetrius taken by artist Jack Shadkolt gné tke
late provincial: calinet strengman Waldce Skillings.,'ﬁith the
recent rise ¢f prcfessional theatre.in Cenaéa, %ic High ferl
formers of tke 1980*'s and 1960'5 have made names for them-
selves in the Canadian arts-scen;, such" as actcr-siﬁger Eill
Hosie; conjuctgr Timothy Vernca, and techniéians lavwrence
Eastick and Ian Eocl;
Traditicns die hard. Thg stabkility and continuity
which,6 fcstered drama at Victoria High have -crumlled since

the 157€ schccl centenary. Millices ¢f dcllars cf pocrly

- designed rencovaticns ccmpleted in 1960 heve changed a glcri-

ous o0ld terple cf_public .educaticn intc a tewilderinmg
decrepit catéccmh, Fcr. every year =since Ira Dilwcrith took
cffice in 1926, .either the principal cr the vice-Frincipal
had been a graduate of Victcria High Schecl, and both had
had prior teaching experience c¢n its statff. Both tkese
records have keen trcken.in the Fast five years. Similarzly,

the continuity ¢f£f drama teachers which tegan with Dilwcrth
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has been broken: .'cne whc was hired cn a tenxpcrary contract
survived_cnly cre fremetic year in 1980-81, while the gfc-
gramme continued tc¢ decline.in 19€4-8Z under an amiakle Lut
untrained staff menber. Nc plays were p;cducedllast year,
not even a cne-act for - the local schocls' drama festival,
and it.is possilkle %hat.nc drama ccurse %ill be cffered. in
1982-83, for the f%rét time since Ella Camercn ruled the
auditoriun im tke 1??0}&,

Ghosts of pasti Froductions and cclourful .characters
still may Le .éisce#ned in the «cld caverncus auditorium,
almcst unchanged sinée its opening in 1%14. Tcday there are
countlésé drama.prcgiammes acrcss Erifish Cclumkia precducing
more and :Letter claésrécm drama and schccl plays than Ira
‘Dilwerth wculd have %hought rossikle; tut at Vic High, . irst-
ability, declining enrcllment, and .lack cf administrative
commitmént tc dramalpave brought an .ené tc a great tredi-
éion,, .Whether a new.cne will 'rise frcm the ashes of Vic

|
High drama in its se?ond century. is impcssikle tc feretell;

but there is no dpub% that the vigour cf,its drama prcgrammé
in the fifst centur# kad a,lasting_effect ¢n  the groxth of
adul£ as well as sé#ocl theatre. in Victcria and. in Britisk
Columkia,10 h

10 See AppendixtC, part 2, for a list cf majcr prccuc-
tions at Victeoria Eigh Schecl, 19G6-19€1.

-
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triking ard enigmatic fiqures. in the

m

Cne of the onmest
histqrf cf theatre .?n British Cclumkia was Hajor Llevwellyn
("Billw) Eullcck-wébster, whose Irusque persistence .in
attracting'official-?ttenticn tc schkeccl and ccmmunity dramg
.activity led +tc thi% prevince's ackrowledged leadershiﬁ in
schecl thea;re in Canada. £ Ecrn in Wéles in 187&, he had
served in the Britisﬁ Arey during the Bcer War,‘ but illness
prévented his.active:participation. it ghcut the turn cf tke
century he'emigrated;tc Cénada, appaéently tcuring with some'
mincr qcﬁpanies as aLbiﬁ plager and assistant stage manacer.
By 1911 he had cettled. in Prince Bﬁpert, and there acquired
a remarckable ccllectﬁon cf adoinistrative titles: Alderman,
Police Commisiéner, federal Gpvernment Seed Inspectcr, CcCr-
missicner,for quing affidavits. He wes alsc responsible
for fcunding the Ecr%hern E.C. Agricultural &nd Industrial
Association, tke rr?nce Rurert Exhibiticr, and the Erince
Rupert Dramatic-Soci;ty, of which he weas the first‘presiﬁent
and first‘stage cirectcr. There cculd nct have been a sin-
gle citizen. cf rre-war Erince Fupert ﬁhcse nare AafLLeere€é cn
more letterheads ttaﬁ that c¢f L. Bullock-%ekbster.

His activities in fPrince Rupert illustrated several
characteristics which were typical of.fullock-ﬁehstgr's;éut-
sequent car€ers, . Berhad-a_penchant fcr fcunding new ?igani-
zaticns with grandio%e‘titles, and printing letterheagfuhich
bore his name;_ Ee:was-a prclific and elcquent c¢rresgon-
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dent, particularlj'gifted in dealing with faceless gcverr-
ment agencies. He enjcyed kcknckking with sccial cr gcvercn-
mental. luminaries, -&nd often wused neﬁly-ggeated titles) and
newly-printed letterhead to make ccnnections with such fec-
ple,11 and fianelly, despite.enauring varying dégregs of
financial desperation for mcst of his.life, he consistertly
compromised kis chences for pérscnal gair in favcui cf his
devotion to pullic service and ccmrurity drama. .

In 1§17, tvo jears after Freddie Weccd jcired the facul-
ty at U.B.C. - &nd Ira Dilwcrth jcined tke staff-at Hictcfia
High, Bullcck-kebster was posted to Victcria's Willcws far-
racks., He was demockilized. in 'January 1615 having attained
the rank of yajor ‘a title wkich virtually'replaced' his
Christiah name in stbseguent years. Enplcyment must have
been d;fficult tc find in pecst-war Victecria, ' for he began
w;rking as a night watchman for a shipyard. By May o¢f 1920,

.~

his name appeared on tke .letterhead cf the Harbcurx Marine
Veteran's Shiébuilding AQEGCiéticn (L. Bellcck-%ebster, Ere-
sident), and he was puklishing a traée jeurnal celledé "Tke
Rivet." Ey thke.end.cf 1920, hcwever,  the jard was abovt to
clése, ahd he ﬁas cnce- again out cf work.. At 42 years cld,

with a family +to supgpcrt, his prcsgects cculd not kave

locked promrising.

11 Por instance, Prcvincial Secretary H. E. Young had
been persuaded tc attend the 1914 Frince Rupert Exhiliticn,
and later wrote tc Exhititicn Manager Eullcck-Webster to
thank him for the .engraved medal: commemcrating the .event
which had bkeen meiled tc bkim. (Letter, 10 Ncvember 1S14.)
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But the Majcr hed recently reviveé LFkis interest in
amateur theatricels, actirg ard singirg in several plays and
revues in Victcria. Frandishing some vague [prcfessicnal
credentials, ke launched ar ambiticus prcducticn cf a pseu-
do-Greek "Alfrescc Drama" by a local matrcn, entitled Larae,

or_the EBirth_of Ferseus. Advertisements in the Victcria

—— e — . S — — —

Cclcnist indicated that chorus roles fcr this event would ke
cast frcm the hastily-founded B.C. Dramatic Schccl under the
direction of I. Eullock-Wekster. Scon there appesred lerce
choruses of cancers and singers ccumpcsed almost entirely cf
society girls frcm Victoria's very thick ufpper crist,
including the cdaugkter cf tke maycr. W%her Maycr Hayward and
ccuncil extended their patrcnage on PFay 3, 1921, the puklic-
ity kash was on. Rehearsals , which were written up in tte
scciety ccluEns, <seem tc have keen dedicated as much tc the

sccial graces as tc the Muse:

Mrs. Chas. Wilscr last night very kindly lent her
beautiful home at Uplands fcr @ rehearsel cf tke
Greek play, Darae, which ie tc ke prcduced altout
the end cf the month under the directicn cf Mejcr
Bullock-Wekster, and the cccasicn was unique in
the histcry c¢f the preparaticns fcr the perfor-
mance, &s it was the first time that the princi-
pals had gone thrcugh their fparts frcm @memcry.
Akcut ten cf the prircipals were present, and the
entire fcur acts were gone thrcughk, withcut music.
The next rehearsal will gc a step further, as the
fvll cheorus %ill ke present, &nd with the prirci-
pals will cc throuch the whcle play.l?

Feam=s
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Perhars lacking tke priée cf a theatre -rertal, thé Schocl
anncunced that the perfcrmances would take place im the cut-
dcor gardens ¢f a large private home.in the exclusive Rcck-
land neighkcuzrhccd. Making a virtuve cf this necegsity, the
newspaper repcrt cf this decisicn ccnpared this inncvaticn
fa?ourably witt s=cne of the greatest advances cf our civili-

[

zaticrn:

The early attemrts at any hig.inncvation are apt
to meet with derision. Was this pnct true cf NMazx-
ccnits first wireless and c¢f picmeer flying ment:
“ew.[Ccnic verses] heaped ridicule cn Wilkur Wright
and Lkis trcther when attenrting +their early
flights.13 '
Curtailed ty scme unseascrable weather, the successful cut-
dcor: run was followed shortly by an additicral three perfor-
mances at the Ecyal Victoria Theatre. Whether the prcéuc-
tion made any mcney for tke fledgling schccl ig difficult to
deternine; hcwever, it.estalklished the viabiiity of thiz new
letterhead and intrcduced.its fcunder .intc the highest cf
Victoriats scciety.

The E.C. anmatic Sckccl prcduced ar ambitious schedule
of’(gigggiégggg" at the Empress BHotel cver the next decede,
with: important eudience memkters listed in newspaper repcrts
nmore cften than the performers. Erolakly tc give_eprcllgent

a boost, the Majcr alsc staged ancther %ﬁlfresco Drama® of

his cwn devising in 1924,  The Curse.cf Chirra-Pocnje, and

—— i ————

scored a castirg ccup cf some note when the cnly daughter cf

13 yicteria Cclcnist, 13 May 1921, p.1:2.
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the incumkent Lieutenant-Gcverncr ccrserted to fplay the
principal 1cle.1% This prcduction was epperently interdeé tc
pave the way fcr the cpering cf a Vanccuver cffice c¢f the
B.C, Dramatic Schcol, and for a time tke Majcr ccmmuted to
the mainland every vweek to give elocuticn lesscne there as
well, VYet despite securicg incidental visits frcm acter Sir
Jchn Martin-Harvey (in 19z4) and novelist Barcness Crczy (irn
1925) the fortunes o¢f +the E.C. Lramatic Schocl <ceclined
steadily in +tle late 192C's, and Ly April cf 193z it was
forced to clcse its docrs permanently.

Now over fifty anmd cut c¢f wcrk ir the midst cf tke
Great Depressicr, the Majcr "...was ckliged tc wcrk as a
gardener and then seek a clerkship at @a very =small
salary."1S Fcr & man of less spirit, +this surely wculd have
been the final galling humiliation; fcr the Majcr, hcuever,
it was the &Ltecinring ¢f his greatest =successes. 1t is
unclear how tke menaged tc maneuver himself inrtc a gcvernment
pesition tc supervise drama: ttere are apccryrhel stcries
of his informirnc tlke Department c¢f Educaticn cf its shocking
neglect cf drama, and moving into @a disused cffice under a

stairwell. Once entrenched, this quintessential civil ser-

14 One headline arncunced "Victcria Scciety Girls in
the Alfrescc Drama," with an accompenying picture cf & grcug
of young ladies in flcwin¢ c¢cwns krandishing plywced scimi-
tars (Cclchnist, 1924 July 17, ps9) . OCne citizen wkose
daughter perfcrmed in the play wrote enthusiastically that
Victcria cculd well beccme “the Ecstcn ¢f Canada," (Cclc-

nist, 1924 July 23, p.4), which in scme weys it has.

15 Letter frcm L. Bullock-Wekster tc Samuel J. %Willis,
Deputy Minister cf Education, 1943 August ZA4.
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vant rose mercurielly im status (tkcugh nct in salery)
through his awescme capacity for corresgcndence, his persis-
tence in seeking irexpensive patrcnage in kigh places, and
hié knack for elweys seenrinc¢ impcrtant, whether «c¢r nct he
really vas, As late as 1943 he pleadec tkat he drew "less
pay than many cf the clerks in the Civil Sexrvice and 1less
than some of the vrmarried women."16 His title, however, was

impressive: Crganizer of School and Community Lrama; and his

—

reports ﬂhich-appeared .in the Derartment of Educaticn's

annual reports frcm 1935 to 1546 chrcnicle +the pherczenal
accomplishments cf his tiry Eranch.

To dub the Major an "Crcanizer" «was scmething c¢f an
understatement. 2t akout the time his E.C., Cramatic Sckocl
was fclding, he hed fcurded tke B.C. Dramé Association; a
lcosely-knit organizaticn of community theatre grcups xhich
this year celebrated its fiftieth anniversary. He 'hed elsc
instituted the Canadian Drama Award, wkich -~recognized the
contributions cf dedicated theatrical rpicneers acrcss the
country, Once estallished in the Ccivil cervice, he donated
his cun ccllecticn ¢f scripts +to start a Ercvincial Crana
Library, which fcr decades supplied ccpies c¢f plays to
schcol anpd ccmmtrity grcups throughout tke province. Using
his new government title (apd letterhead), he estaklished
hjmself as an iompcrtant western ccntact fcr the new Lcminicon

Drama Festival:; ir fact, the Major's own E.C. Lrama Festival

¢

16 Thid. .



opened a year befcre the DDF!
As always, the Kajor's work was accompanied Ly a tre-

mendous volume cf ccrrespcendence, as shewr in Table E.

TABLE =&

Drama Activity FKepcrted ty Iullcck-Wekster

~

letters/ Plays in Books Adult  Schcol

Year Farcels . ILikrary Icaned Cluts  Clulsg
1937 £c3 NR MR KE NE
4142 Z34 7¢1 154 NE
1939 7837 756 809 127 £6
1940 1C€3S NR gc8 163 157
1941 13748 NE 1164 1¢1 113
1942 NER NR NR KE 186
1943 RE ‘RE ER NE NR
1944 13250 20G0+ 1510 77 219
1945 9800 2500+ 2600 NE 318

1946 16C0C0+ NR KR KK NE

NR = not reported

P et g e . T e el T e S o e e S W g ——
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This is all +the mcre remarkatle in thet he hed nc clerical
assistance until 1639, wken student Anne Adamscn jcined the
branch cn a tempcraiy tasis and stayed almcst forty yeers.
With this additicnal help he Lkecan tc¢ publish +tuc menthly
neuslettérs, fcr ccomunity and scho¢l crama ¢ICULs re€sfec-
tively, Throuch the mail and thrcugh his cuwn indefatigable
travelling thrceghcut the province, he cvercaﬁe the twuin

obstacles of distence end +terrain tc give isclated dranma

groups a feeling that +they were all a rpert cf scre vast
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impcrtant movement, which in a sense tkey were. Ccamittees
-sprang up; Jletterheads rprcliferated. .Trama enthusiests
finally had a f¢c¢el pcint thrcugh which t¢ channel their

energies, and the Majer cculd ke dependec upecn tc regcrt

[

their accempliskments +t¢ Inpcrtant Ferscms in  Victcria and
elsetvhere.
The outkreak ¢f %crld War II brougkt an abrupt. chenge

in enphasic. in his wcrk, as the Kajor wrcte. in 1940:

During the .last twelve wmcrths, Canada's grcxincg
war .effcrt tkas necessitated drastic curtailment
and reshaping cf drama-activity.

The ttiree major drama crgarizaticme within this
Prcvince. - namely, the Eritisk Cclumlia Regicrn cf
tke Leniricn Drema Festival, tke Ercvincial Lrama
Asscciation, 'and the Schcol apd <Ccnmunity Praca
Branck «c¢f the Educaticn Cepartment .- shich now
wcrk in clcse co-operaticn with. eack cther, «ere
unanircue in their decisicm +tc pcstpone the big
festivals for the duraticn of the war.1?

’

With adult drame .curtailed, +the Majcr rcuzed his-enorrous

energies intc =chcol drama. The first rrevinciel <craca

course guide was publisked in 153%, with mincr revicicnms in
1541. Scheel drama festival committees kegan cperatirng. in

N

1940, with the first schcel festivals held-ip-Victcria.and

e ™ ey e w2 .

Vanccuver in 1941, High schogl ccntests fcr dramz. essays,

scriptwriting, ané +theatrical scrapbccks +were given wmuch

greater attenticn than in previous years. Schclarshirs vere
obtained for ocutstanéing student perfcrmers tc attend surmer

theatre schecls at either Eanff or the Uriversity cf Britist

-

o — e T —— — ——
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Cclunkia.1® By 1641 a system of certificaticn fcr edjucéica-

‘tors had begun.. Ey 1943, “elementa}y drame was includeé im

some of the cutdcecr recreaticnal prégrammes fcr children,tis

Under the ccmmand of ‘Major Eullock-Webster, Eritish Cclunbia

took the vanguard cf sckecl drama.in Canada. And the Hajor
ensured that everycne was told just how impcrtent this wes:

The werk of Ccmmunity Drama ir mcst rarts of the-

prcvince has met with very ccrdial sugrert frcc

the Press, The fcllcwirg  c¢uctaticn frem the

"pPrince Ceorge Citizen" is typical: "This district

is settirg a fine example by ccntinuing, during

the war, the cultural activities that are sc lene-
ficial tc the ycung pecple cf cur Ercvince,"20

Throughcut thé wvar years, the Majcr had. lccked fcrward

to staging a hﬂﬁf_fﬂiffﬂiziﬁpal Drama Festival which would

put Victoria at the cultural centre . of the wcrld.. It was

finally held in tke Rcyal Theatre frcm Auqust S to August 10
4naLll ) X 1Y

1946, representing a triumpkal: re-establishment of ccmﬁunity

"theatre in Eritish Cclumkia:

This ©fprcved successful bctk artistically and-
financially, and, above all, it served the furrcse
for whict it was plarned. --as a pcst-war gesture
of gocd fellcwship and friendly .feeling Letueen
various drema groups cf different raticnal origin.
The principal award - was carried cff by +tbhe Fert-
land Civic TLeatre.'cf Oregcn, kut the second award
went tc the Gclden Dragon Theatre Guild, & ycumg
Chinese~-Canadiar grcug fIch Eritish Cclumkia.

.18 Qne recipient wes Brunc Gerussi cf New Westnminster,
later to beccme. cne cf Canada's favourite actcrs. Sece Anrual
Reports 1945-46, EF.MN 144, : ‘

et T . i e . e — — —— — ———
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This fesiival was followed Ly the Facific Lraua
Ccnference, wkich was atterded tky sreakers frcrm as
far away as New Ycrk, Quekec, MNcrntreal, and San
Franciscc. @1
But the triumph was tkrief. Scrmecne had disccvered the Major
was already several years past the ccmrulsczy retirement
age, and he was asked tc étep dcwn at the end of the next
month. Wken kis Civil Service pcsiticn evapcrated, so did
his hard-wcn financial security. Witk cnly thirteen years!
service, mcst cf it at very lcw salary, there was nct much
of a pensicn; and when the Bullock-Weksters retired tc Eng-
land, .it was several years kefcre they vwere allowed to col-
lect any Canadian funds at all. ‘

It would ke.eesy tc paint the Majcr as a stru{ting hum~
bug cn a prcvincial stage. He always se€eckmed tc create a reed
for his services, a need wkich had hithertc gcne unnoticed.
Yet everycne whc wcrked with him, frcm secretzries tc caki-
net ministers, ficm civic authorities in Frince BRugpert tc
society girls in Victoxria, did nct seer tc mind his kbutting
in at all, but rather seemed awfully grateful thet he kad.
His desire for status, which ke never kad the mcney to‘buy
ncr the pedigreé tc. inherit, =seems tc have.heen forgiven as
a mincr weakness in an energetic and devcted servant ci his
community. Lcng-time Deputy Minister cf Education
S.J. Killis, whc had only grudgingly &scceded tc the Majcr's

repeated pleadings fcr a permanent pcsiticn, wrcte an unsel-
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icited and mcving personal reference cn the cccasicn cf tke
enforced retiresent. And. in Eis first arnval report as Eul-
lock-%ebster's successér, . €ducator Eunny BHBurn clcsed his
incisive evaluaticn c¢f drama in British Cclumbia with the
fcllwing tritkute:

[There are dindicaticns c¢f]} an ever-increasing
ccnscicusness of the necessity c¢f develcping the

- Fine 2rts all cver this troad Ecminicn, &end cf a
{yrg reglizatior that tke Fine Arts are nct fcor a fewu,
3 but fcr all.

) N It is, therefore, a rleasvre tc recall that the

*uﬂqf British Columkiz Government lcng agc Were€ c¢cns-
cicus ¢i this fact in the agrrcictment ¢f REajor
Bullcck-%ekster tc the post of Lirector cf Sckecl
and Ccpmmunity Dranma. His w%ctk cn kehalf of the
Derartment was intensive to & high degree, and
Pritisk Cclumlia kecame a model fcr the cther Ero-
vinces cf Canada. Bis develcrment of Eritish
Columtia drama;, reached far afield, beycnd the lim-
its «c¢f his cwn Erovince, and din clcsing this
report, I shculd .1ike tc pay tribute +tc him and
the LCerartment under which he served.22

10.3 DOEQTREY_SCEFBSET TEAIES_TEACHERS

o e — —— A — — T ——— T — — N —— — —— T ——

One of Eullcck-ﬁebster'é léss successful ventures while
Organizer of Schccl and Community.Drama Was & Summer LCraka
Schocl he cperated ir Qualicum Beach frcm August 8 tc Rugust
27, 1938. GLespite the presence of guest. lecturers frcn Cam-
bridée and Ecmbay,23 this school was guickly cvershadcueé Ly
one that Legan tke sanme year at tlke University «<f British
Cclunkia. Like the University of Rlkerta's Summer Theztre
School at Banff, wkick kas since burgecmed intoc the Eenif

e
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School cf Fine BArts, +thke U.B.C. &chccl cffered ncn-credit
Fheatre cotrses ttnder the auspices cf a 1rew Exténsion
Department, and was led by a new faculty mernter, bcrcthy-
Somerset.

Miss Scmerset was born in Rustrelia in 1900 of Cenecian
parents, and attenced kcarding schccls ir Eritein, Switzer-
land, and Canada.<* While ccnsiderirg a céreer as a cocncert
pianist, she was sent tc the prestigicus Fadcliffe Cclleqe
in Massachusetts, wkere cne cf ker hobkies was se%wing cos-
tumes for the ccllege dramatic society. 2s her hybrid accent
sounded Englisk tc the ycung men cf rearky Harvard, she was
asked tc act in ¢ne of their prcducticos. Shertly there-
after she returned tc¢ Vanccuver and, <¢1v the strength of her
* Harvard acting experience, was invited'to jein the newly-
fcrred Vanccuver Iittle Theatre. |

At twenty-cne, Dcrcthy had beccre spltten w«ith thé
stage.. Althocugh she taught scme Frenck at U.E.C, in tke
19201 e, moét cf ler ccnsiderakle erergies were devctecé to
the Vanccuver Little Theatre, whick =she ncw credits with
providing her trairing. 1In 1933, after scme further theatre

training in England, cshke directed the first act cf Shaw's

Drama Féstival. Nct only did this prcducticn win its zZcne,

24 The ‘bicgraghical informaticn which fcllows is drawn
mainly from three sources: articles din the Vanccuver  Erc-
vince of 16 August 195z (Kagazine secticnr, (.3) @and 15 May
1965 (p.29); and a personal interview with Eiss Scmerset, 2
August 1982.
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but it was awaréed a prize fcr the best play in English at
the Final Festival.2f Fcllowing this triumph, Miss Scmezset
was asked tc succeed Sydﬁef Fisk as the directcr cf the
U.B.C. Flayers' Cluk, by row. ir its seccnd successful decade
under the indirect guidance ¢f Ercfesscr Freddie Wocé.

The same fcrces whick fcstered the Littlg Theatre Fcve-
ment, the Dcminicn Drame Festival, and tke new Civii Service
pcsition which Eullock-Webster had just Legunm, Were elsc
being félt by British Cclunmkia's cnly vriversity. Tc satis-
fy a demand fcr educational ©programmes for the fpulklic, é'
Department cf Externsion was estaklished in 1936. The new
derartment was guickly flooded with requests frcm ccmmunity
groups for lectures and short coﬁrses in theatre prcducticr,
'Lacking any faculty memkers with this kind c¢f expertise, the
Department acsked "Fiss Somerset to give & week-lonc theatre
course in Invermere, at whkick Bullcck-%ekster alsc lectured.
The fcllowing year, she was given a full-time appoirtmernt in
the Extensicr Derartment to handle +the ccntinued demané fcr
this kind of assistarce, Miss Scmexrset attacked this work
with her characteristic energy:

For the rnext twe cxr three years I had a fascinat-
ing time travelling arcund E.C. :w..1 pecked car-
tons filled with mcdel sets, makeur kits and other
pararhernalia and stayed tbree days cr a week witkh

the varicus-amateur grcugs, helping them %ith
their prctlenms, ¢

25 There was cne higher accclade, the Eessktorcugh fTrc-
phy, which was wcr that year by "Jim Barber's Spite Fence,"-
an original prcducticn of the Fanitola Little Theatre.
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In 1938, tle Extensicn Departmernt allccated 312CC to
establish a Summer Scheccl cf tke Theatre, with Dorcthy Som-
erset as chief administrator and instructor. Its rurycse
was to "improve the standards cf Little Theatre rrcduc-
"ticns."27 The +training offered was mcdelled cn thet wkich
she had received witk tke Vanccuver Little Theatre and that
which she +#as givinc t¢c the smaller cciparies through her
Extensicn travels. The six-week course included instructicn
in acting, =sreech, mekeup, mime, and ctker requisite skills
of Little Theatre production, and culrminated in & puklic
presentation. Tespite the limited budcet, Eiss Scmerset
managed tc hire a full ccmplement of gualified instructcrs
for the ccurses, uhile a numker of techniciané and Cesigrers
from the Vanccuver Little Theatre prcvided +their expertise
at virtually nc charge. In the best traditicn cf the Little
Theatzre Hovemgnt, the play chcsen tc ke perfgimed at the
ccnclusicq cf the course was The Trcijan_Kcmen, pertly
because it is a great classic dramé en¢ partly Ieceause it
could accommodate tke wusuel prercnderance <¢f female =stu-

dents.

26 pon Stainsty, "“The Somerset Stery," Vanccuvgr-f;g-

27 Interview, 19€Z.. Miss Sckmerset has since ckjected
tc my use of this rhrase, as she feels.it represents ar
oversimplificaticn c¢f thker mcre ccrplex gcals for Canadian
theatze.
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’

The outkreak of %crld War II krcught unprecedented

demands. cn the university's community fprcgramnes:

The Terartment of Fxtensicn was greatly.influerced
by wer conditicns which enlarged the sccpe and
variety cf its services. As the rescurces cf tke
Departrent-increéased, mecre and mcre attention- was
given ... to short «courses insteed cf cccasicnal
lecturéss»». Draka prcgrakres ccntinved tc develor
under the inspiring direction c¢f Miss Dorcthy Som-~
erset whc orgdnized and assisted dramatic grcups
amcng sar workers and units of the armed fcrces.,
Summer Schcol ccurses in theatre. increased in num-
ber.2® .

When"the University fineally allcwed the English Depa:fment
tc cffer practical theatre courses feor credit.in 1946, Lcrc-
~thy Somerset wes appcinted tc +teach ttem, . with her ol4
friend Sydhey Eisk taking over Ler Eitensicr duties, When a
Theatzre Department was formed in 1958 she Lecame its first
Head, a post she telé until tker fetiremert in 1965. .

The optimistic 1950's heralded still mcre expansicn fcr
the University c£ Eritish Cclumktia, particularly tc.ité Sun~-
mer Sessicn.. Recistratich: rcse frcm under a thousand. in
1552 to¢ about five thousand. in 1$58.

The majéiity cf these students uere, cf course,
teachers, and the sudden-rise.in registraticn ...
was due in great measure to the creaticn cf the
Ccllece cf Educaticn and tke. inpetus which it fro-
vided <fcr teachers to .imprcve their quadifica-
ticns, Nevertkeless, the mcst widely fpublicized

rart cf’ the Summer Session was still +that wkick
-was ccncerned with tbe.ncn-gredit cultural courses

i — — o ——— i —— — T — . T ————— — - — — - — ———

ty cf _Eritish- Cclumtia (Vancouver: University c¢f Eritish
Cclumbia, 19Z8), p.1€3.
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cffered imn cc-cperaticn witk +the Department of
Eitensicn. 9

The Summer Schccl .cf the Theatre £flcvrished thxcugh the
1950's, attracting a wide variety cf =students ".,.ranging
from +those horing to get on tc the prcfessioral stace
through amateurs seekinc furtker training +tc those whe just
vant to see vhat mekes the theatre tick."30 Amcng the inevi-
* table smattering cf students whe .later beéame vell~-krosn
professionals may ke fcund @ number of tc¢ackers whc nurtured
schocl drama up tc.its. errcllment beer cf the late 16€C's,

reople like Tcmmy.Playne, Keith Simpscn, &nd Iaurie Iyndés.

As the ' Schccl-and Community Crama Eranck declineé. in
M

influence during¢ tte 1950's anﬁ 1660ts, individval teachers

L

EE—— ey

became cut cff frcr school drama in other rartg of the rre-

vince. th crly vwere teachers unaware c¢f cther pcckets of
- .
drama activity, they were also unaware of tke ccmpunicatioms
link which Bullcck-Wekster had cperated din the 1940's. In
“this peiiod cf-renesed isclaticn, the discipline and stan-
dards inculcated by the D.E.C. Summer Schocl enakled ttese
teachers to keep éreme prcogrammes active and vital in the
absence of accegted rrevincial curricula. When drama
enrollment tken entered.its pericd cf great exransicn, tkere

were leaders rec¢acy tc make tke mcst.c¢f the cprcrtunity. And

althcegh a number cf fiitures of the Vanccuver thestre wcrld

29 I1bid., [f.233. The Summer Schocl enrcllment fictres
are drawn frcm tle same s=curce.

- 30 Stainsty.
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such as Joy Ccc¢hill, Sydney Eisk, and Jessie Richardscn
spent ceveral supmers instructing at the U.B,C. schcol,
there was nc doubt that the spirit of the sckecl was Tercthy
Somerset and her dedicated.lcve cf tke theatre:
ovr theatre demands devotion, discipline, and
training cver a nunker cf Jyears.s.. Thcse in the
theatre kncw they need higher standards - that cld
cceplacent arateur attitude is rretty uell gomne
but they're nct yet aware of what they're facinc
tc beccre top-nctchuew. [¥cu must bel uncecmprcoris-
ingly exacting:- keefp on-eskin¢g tke very Lest cf
yourself , 3t

These attitudes were reflected in the keny grezduates cf tke

Sumner Schocl c¢f the fTheatre, whc .ir their cwn teaching

acked the very kest of their students - ené of tlemselves..

After Bullcck-Webster fefired in. 1546, the Schogl and
Ccmmunity EBranch orpereted under Anne ‘REdamscn &s Acting
Director fo;ﬁcne year, Lefcre tke appcirtﬁent cf Bunny Eurn
as the ne% Directcr. Hurn had keen a menkter cf the Victcria
Schools' Drama Festival Ccrmrittee “since.its incepticn, and
unlike mcst suppcrters of educaticnl drema &t this time, was
primarily an. elerentary ratker tkan a seccndary teacker.
His aﬂnual'repcrts dc.net display the military single-mind-
edness of Bullcck-%ebster's, Lut rather shcw & great sersi-
tivity toward- tbé many fcrme c¢f drama which 1required sole

kind cf official support in order tc survive. Tcxmy Mayne

31 Qucted in Stainskby.
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recalls yr. Furn-as-e fatierly mar, whc cffered perscnal as
well as rrcfessicrnal guidance +tc those teachers fertunate
enough tc werk with him.32

Under Hurn, the Schccl and Ccmounity Drama Eranch
Flayed mcre c¢f a co-ordinating and monitcring role ther. it
had in previcus years. &Thkis chkance. in emrhasis was probahly.
needed to ccnsclidate the gains made thrcugk +the herculean
work cf Bullcck-Wekster, altkcugh.it alsc reflected the dif-

ferences in their ferscnalities. In his uncktrusive uay,

et e LB

Hurn. not cnly ccrtinued tke =suprcxt of schccl festivels and

el VN LR,

cther perforrances, but alsc saw the value c¢f “using drama

e TR T S
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both for its csn sake and. its usefulpness in vitalizing all

parts of tke curriculum."33 Ee alsc recc¢gnized the need for
'_____4.—-—-"'-"“-'—'—-_——“-'-_"'—“-—-.

S . A

in-servicé training for new teadhefs oftérama, and sﬁggested
that such trainin¢ stould ke made rcIe accessitle: JTeach-
ers.  withcut any specific +training in the field cf schecl
dramatics wculd benefit greatly frcm sumzer-school ccurses,
and ﬁany would errpreciate tke cppcrtunity cf attending such
courses.34 Mcre ¢f the cngeing services rerformed ky the
Branch were handled Lty Lis twc assistants, as Hurn addressed
himself tc.laxger issues facing schcol ard .ccrmunity draﬁa.

2 new curricelum was written to extend +the r©nunker c¢f

approved courses and the grades.in whick +they were availa-

32 pudictarpe, 1€8zZ.

33 pnnual Eepcrt:- 1947-48, p.Jdd 120.

34 Annual_Kercrt: 1S48-4S, p.N 124.
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ble. He alsc sa% that grewing enrollment and - new sckecl

'

construction cffered an qnprecedented.cppcrtunity fcr =schosl

drama and ccmmUnify drama to benefit from shared facilities:
' 3

‘The .schecel builéing prcgramme. has resulted in the
provision cf more suvitakle &@cccmmcdation fcr the
presentaticn c¢f schccl drama, ard +there is .no
dovbt at all that koth scheol and community grcugs
have kenefited materially.. Ir scme cases those
respensikle fer the planning stculd bave made pre-
visicn fcr thke time when stage eguirment would ke

"available. Electrical outlets, grid, pin-rail, arnd
other such facilities shcuvld kave been installed
even if the equipment was nct immediately aveila-
tle. €Gradually, ccmmunities will build ur a stock
of stage equipment, and in thke meantime they meay
borrcw. it,.3S

Hurn's suggesticns were nct heeded, _the cppcrtunity Haé nct
seized, and suct pletning did nc£ gererally take place, %ith
the .result that most secondary drama prcog¢rammes are kurdened
with a combinaticn stage and gynnasium. Even if tke sicht-
lines and accustics cf suck a perfciming facility sere not
benéath contemgt, the. extra-curricular activities cf. even
the mo;t lethargic physical. e¢ducaticn department -render it

unusable fcr draca use, 36 .
;

Hurn was also excertional in his atkility tc.view drama
: \

nct just as a set cf interesting activities, tut alsc ae an
e T ke ot

integral part «c¢f.everycne's. educaticn.-ard-..eyeryone's life.

et e,

Each kind of drama was just anotherx aspeht cf this tctality.

In this vein, he lapdéd the Massey Ccnmissicn's "streng pleé

50, £.C 126. . !

36 This type.cf facildity.is alsc krcwn &= a "hele=in-
the~wall" stace, cr & "gymtcrive."
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cn behalf of the fine arts for a greatly enlerqged share irn
the rattern c¢f <Cenadian 1ife."¥7 He +vwas ipstrumental .in
bringing the 1953 DLF Final Festival tc Victcria, mnct fcr
its iptrinsic clery Ltut for its.lcngérvterm benefits. He
was a ricneer in the use of drama as @ teaching tccl in tte
elementary schecls and in distinguishing ketween thcse kinds
of drama afpprcrriete fcr seccrdary students and thcse for
ycunger children; yet unlike scme cf his ccntemperzries in
England, ke dié nct perceive +the twc as being mrutteally
exclu%ive:
More drapatic activity has Leen chbserved in the J
elementary-schocl grades. The activity hes Leen
of such & nature as tc ensuvre that it is "drama in
educaticn® rather +than "“egducation in drama,"™ tke
emphasis kein¢ placed cr the by-prcducts «ith a
substantial effort turned toward creativeness.3®

Aided by his elementary +teachirg kackc¢rcurd along with a

measuvie of native wxisdom, Burn =ought tc educate the wkcle

person using drame as "a nct inccrsiderakle part in one

aspect of the all-arcund develcpment cf tke children.39

It was & sadé cay fer drama in Eritish Cclumbia when tkhe
'__—"'—_—‘-.____ SIS

Department cf Educetion ckcse tc.  rlace_schccl and ccmmunity

drama under the wing o¢f the Ccomunity Frcgrammes Ersrck,
e

presumalkly tc save tke salary cf a directcr. Hurn was made

an inspector of elementary schccls, a pesiticn for whick ke

27 Annual_EBepcrt:_1920-£1, r.K 12€.

e e i o e e o —— — — . . —

39 Annugl BRercrt: 19:t3
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was admirably gualified. Anne Adamscn ccntinued tc perfcrm
yecman werk, perticularly ir admiristering the still-grcwing
Drama Likrary. Ecwever, withcut the bull-headedness cf the
Majcr or the incisiveness of Hurnm, and under Directcrs tc
whem drama was an ancillary ratker thanm a principal activi~
ty, community and school drama lcst the focussing =ecent
which had ccntrikuted sc greatly tc the remarkable grcwth of
gll_kinds cf drama in Eritish Cclumkia cver the fpreceding
twenty years., In tis cwn gentle way, Hurin seemed tc hint in
rﬂi;_last repcrt that the loss cf its relative autcrcmy and
its own Directcr was bcuné¢ tc fprcve an irsurmcuntable diffi-
culty in continuing the quantity of work the Eranch kad fer-
formed:

Since the inauguraticn of tke Erench ir 1935,
there ltas alweys keen inadequacy cf mcney and help
needeé tc enakle the staff tc eliminate the feel-
ing cf frustration over things rnct dcne, encé it is
cur wistk that with tle new <crganizaticn, these

defects will ke removed.4O
These defects, <c¢f ccurse, were ccopcurded. The tacsk had
'prcven barely manageeble for three pecple, and was certainly
too big for cne. Scme years later, Miss Adamson's fpcsiticr
was removed frcm tke TLepartmert cf EFducaticn and Etcunced
thrcugh several «c¢ther departments. 'Cr her retiremert in

1977, the hcldincs c¢f tte Prcvincial Dramna Iibrary were dis-

carded or giver away.

e R e
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One of the nacging issues inplicit in the demisze of the
Schccl and Ccmmunity Drama Eranch is that. it flourisheé and
expanded under a klustery .leader wkc rnanaged tol create-a
series of events which could Le parsded Lefcre the authcri-
ties, @and declined in influence wunder ar intelligent and
sensitive leader whc was more ccncerned with krcader eéuca-

N~

tional goals ir tke context cf cur scciety. éullock-ﬁehster

was a rprcmoter, Hurn a teacher, One cannct help wcndering

whether educaticnal-drama is appreciated well encugh cutside
its ranks +tc svrvive in crply its less £flambcyant models.
After falling cut c¢f fashion in +the early 1$7C's, fcr ins-
tance, drame festivals ard prizes heve Leccme mére-écce;teé
as necessary prcecticn fecr cfficial suppert fcr educaticnal
drama. Many cutstanding and diversified drama prcgrammes
have Lkeen built «c¢r the success ¢f drama festival avards or
splashy scheccl productions. EFerhaps the drama educetcr can-
not afford tc stcp keinc a drama huckster as well, even if

he finds the 1cle s£lightly distasteful.

Al

TAELE 6

Directcrs c¢f Sckccl and Ccommunity Crema

L. Eullcck-ﬁehstér (Crganizer) 1933-4¢6

Anne Adamson (Rcting Lirectcr) 1946-47
B.S. Huzn (Directcr) 1947-54

Anne Adamscn 19E4-77

. e e — e  — —
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10.5 ORGANIZATICN_QF: CRAMA TEACHBERS

e o S — S — — T ———— T — — i — g W —— —

One of +the ccncerns which Bunny Huyrn exgressed, and
which was also pcstulated on page 3 abcvef is the extent tc
which ;the lcss ¢f cne key perscm, fparticularly a director,
is always keenly felt."41 In schocl drema, c¢f ccurse, this
key person 1is the drama teacher. Witk tke end c¢f Hurn's
benevcoclent directcrskip, the individval drara teacher becane
as 1isolated as ever. Loubtless it was étill true that
"wherever there were keen teaclkers, reascrably well-equipped
tc carry on the wcrk, there was tc ke fcund gocd dreme play-
ing,"%2 yet tkere was nc .lcnger any.ccmmunicaticns link
ancng these teachers ncr any agency to help a +teacher tc
improve himself except through kis cwn iritiative.  Despite .
' these factors, a nemker of high schecl Qirectors r¢cse te
prominence in the 1950's and early 19€C's, many cf tkem.inp
smaller ceﬁtres: Bert - Farr. ir Merritt, "~ Tcm Kerr in Ranm-

lcogs, Gil Eunch in Mill Eay. Spurred ty ioprovec ccurse

i

2

i

" ¥
descriptions ané a mcre relaxed system cf credits fcr gradu- Q,’

et e A TN N o a2 TN

aticn brcught fcrward in 1965, drama .enrcllment. increesed
. T e “ﬂﬁzﬁmﬂnnmm

e

S—— et e 8
greatly thrcugbcut Eritisk Cclumkia, as shcwn in Appendiax E.

Althcugh greater enrcllment krought the pctentisl fer great-
er status and svrrcrt fcr drama prograrmes, yet there was rc
single vcice tc sréak fcr drama teachers, nc single shasicase

for their efforts, and no means for shering ideas and exper-

41 Annual_Fepcrt: 1951-5Z, p.N 1265,

42 Annusl_Eepcrt:_ 19E£3-54, r.C 117.
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tise with cthers. Scone drama teachers tegan tc realize
that, given this pctential, their.lack cf cccrerative effort
was almcst embarrassing.

It was certainly enmlarrassing when a Vancouver cclum-
nist rcinted it. cut in print. " In his weekly cclunp in tle
Sun, Jack Rickarés.noted that the new drana curriculur had
been implemented, that many high schecle ir Gfeatex Vancou-
ver produced excellent theatre, and yet ccmmurity drezme was
short of talent &né &11 tkeatre was éhcrt cf auvdiences. 1t
seemed that students were not continuinc their interest in
theatre past thkeir kigk schccl graduaticeo:

If all the students who have particifpatedé.in tLick
schecl thkeetre in this area cver +the past five
years had continued their interest as perfcrmers,
technicians. ¢r audierce, +theatre wculd ke in the
healthiest position in history.
Wky kesn't thkis happened?4?
In answeriﬁg his cwn question, Eichards essicned equal klanme
to coemrmunity and schccl crcups fcr this lack cf productive
co-creraticn, the former for not actively recruiting grcmis-
ing youngsters.intc tleir rarks ard the 1latter fcr not
establishing any extramural 1links, nct even with . cthex
schools. What Rickerds did onct merticr, +which wmade this
sitvaticn even mcre noncsemnsical, " was that fcr the mest jpart

. i
community drame ané schccl drama were being run by the same

peorle: drama teachers for whcm theatre wes alsc & hckly.

43. Jack Eichards, "School end Ccmmunity Theatre Kucst
Get Together," Vanccuver fun, 25 June 165, Leisure Raga-
zine, p.A24.



Virtually every érara teacker at this time w®as alsoc an
active suppcrter cf the lccal Little Theatre.

Richards' c¢clumn further suggested +thet adult and
school grours mickt well cet tccether tc create a majcr prec-
ject long cverdve, a prcvincial Lkigh schccl drama festival:
"Between the schccls ané tke ccEmunity theatre crganiza-
ticns, a first-class event cculd ke é&errenged."*¢ Several
leading high schccl drama teackers in the Lcxer Méinland
tcok up this " svccesticn, and began t¢ crganize sevch an
event. Under the auspices ¢f the Metrcpolitanm Cc-Operative
Theatre Society, it was decided that the c¢reaticn of this
Final Festival for high scheol plays vwculd make a wcrthwkile

. ‘ -
"Centennial Prcject" fcr <Canada's 1567 centebnary.. "The
society, cemposed ¢f 20 cemmunity theatre grcups,™"49 invited
all interested drama teachers tc meet .in their cwn Metrc
Theatre on June 20, 19€€, tc discess the natter.
Mcre than 30 fpeorle, wmost ¢f them teachers frcn
Vanccuver, Burnaby, Svirey, Harey and Nanaimoc came
tc the meeting. Scme teachers frcm pcints more
distart wrcte ir. . .
The viewpcint of all was overwkelmingly .ir
favor c¢f starting a kigh schccl festival,
There's still a tremendcus amcunt ¢f crganiza-
ticn werk tc ke dcme, cf course. Eut a ccmmittee
headed by Keith Simpscn of Venccuver and Laurie

Lynds c¢f Burraky has teen <c=et vp to deal «ith
it.%6

44 Ibid.

45 Jack Richards, Varccuver Sun, 17 Jdure 1966, Ieisure

46 Jack Richards, Varccuver Stn, 30 June 1566, Ileisure
Magazing, p.22.
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" Simpson and lynds were veteran dramd teachers whc had
estaklished excellent reputaticns +thrcugh +the gwality of
their schecl playes and their work in ccmmunity theatre.
After beginning tkeir teaching careers ir the Interior, they
had bcth been hired to cperate drana prcgrammeslin the ILcwer
Mainland, at Gledstcne arGé Burnaby Scuth Seccndary Schcols
resrectively., They first met while attending Ccrothy Scmer-
set's Summer Schccl o¢f the Theatre, @&nd Lkcth were =ccn
spending their summers teaching theatre as well, .Lynds at
U.B.C. and Simgscn et Eanff, Ey the.egrly 1960's they had
become unofficiel rescurce centres fcr <c¢ther ycung drama
teachers in the 1Icwer Mainland, and at the ~Iequest of the
Department c¢f Educaticn had written the 19€E curriculur
revisions menticned. in Richards' cclunn. In a field cften
-encunbered %ith fraéile cr volatile <egcs, these [@mel were
confident open-minded.leaders whc, heving achieved a measure
¢f perscnal stuccess, now directed +their etterticns tc
"improving tke «cverell stanéard cf higk schecl acting aﬁd
drama in British Cclumtia,"n4?

The legisticel prcblems in that fizrst festival «ere
mcstij due tc the breakdcwn of cemmuniceticn that fcllcwed
the eliminaticn <c¢f the Schccl and Ccnmuiity Drama Eranch.
It was not kncwn who was teaching drema in the varicus
regions. It was not known how many festivals were zlready

operating, c¢r wkere, As ccntacts were rade all cver the

47 Lynds, eudictarpe, 1SEZ.
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Frovince, héuever it gradually tLeéceme clear that tke
enthusiasm cf tke HMetrc Theatre meeting was tygpical of
tgacher resrcnse tc the idea. In scme areas, fparticuvlerly
in the Lower Mainlarnd, .iocal festivals were =started up tc
enable them to send a rerresentative tc the finals, Using
the most okvious evailekle mcdel, the prcvincialzfestival
fcllcvwed the fcrmet cf tke Dcminicr Drama Testival, with
technical rehearsals keld during the day, perfecromances at
night, and tke participarts ctlerwise bhaving their time tc
themselves. Scne administrative misteke¢s were made, .espe-
cially in scheduling tcc manry fplays per evening. Cver all,
however, the event was a great success: The crganizirg ccm-
mittee, eager tc improve on their perfcrmance, repeateé tke
festival in the seme fcrmat tke fcllewirng year.

Several teachers who tock part in these first twc fes-
_tivals soon rTealized tlat its fcrmat was nct conducive to
the gcal cf imprcving prcvince-wide standéards cf schccl play
producticn:

Almcet immediately we sterteé +tkinking, NThis
isn't encuch. If ycu just have & final festival,
the cnly pecrle ycu tave there are the cnes that
are best already - ... what ycu really mneed tlere
are tle pecple that need the 1ncst help," And
therefore %e wanted as scoen as gpcssilkle tc chéncge
the final festival dintc an evert that cculd draw

many drara students frcm all cver the prcvirce,
ncet just tle winnexrs cf the:lccal festivals,?8

98 JEkid.
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Year Place . Chairpap Adjugicetcr
1967 Vancouver (Metro) . I.Lynds/K.Sinpscn €il Euxnch

1568 Vanccuver((Metro) I.lyrds/K.Simgpsch Martin Jerkins
1969 ¢rand Fcrks Michael Stertern Carl Eare

1970 .; Vancouver (UEC) L.Lynds/K.Simpscn €il Eunch

1971 Frince Gecrce D.Edgar/T.Kerr Gil Eunch

1972 Victcria B.C.Farr/M.Sterhen Tcr Ker:

1973 Dawscn Creek Anne Exner ' Chris.Newtch
1974 Victcria M.Farrs/Mm.Sterhen G.Bunch/T.Kerr
1975 Victcria kichael Farr Tennis Sweeting
197¢€ —— -———— =

1977 Vanccuver (GEC), Eetty Keller ) ¢il Eurnch

1978 Terrace Stefan Cieglik K.Digby/K.Young
1979 Victceria M.Hright/D.Eamklrcugh ITougles Ricske
1980 Victoria M.Wright/p.Banbrcugh :-Jdchn Krich

1981 Victceria M.Aright/T.Eenkrcuck James Ecy

1982 Kamlocps Gary Ruger Jdchn Gray

It wes decided tket tke wimning frlays wcuvld still te per-
fcrmed in the evenings, uifh Wcrkeheps cr varicus aspects'of
theatre producticn éonducted during the days, -a fcrmat nct
dissimilar tc¢ tkat of tke SuLmer gckecls at which 1ynds and
Simpscn had taught. But a new format weés nct the crly cam-
ble taken in tket third year: it was alsc mcved tc a gmall
tewn, as teacher. Fichael Stephen offered tc hcst this first
"E.C. High Schccl Lrema Ccnference™ in Grard Fcrks. Desgite
the greatly increased ccst of hirinb wcrkshcp perscnnel, ard
the organizaticnal heaéaches of fcod, _ écccmmcdéticn; and
transportaticn fcr hundreds' cf.ycung theatre buffs, the new

fcrrat proved tc ke a great success. It hés ccntinued tc the
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present day witk cnly minér variaticne ir structure, and has
alsc retained its pcpulafity: an enrcllment cf cver four
hundred students and over fifty teachers is cconsidereé aver-
age for this event. ‘

Ancther success story in this prcvince's educaticnal
drama of the last fecade tas keen +the rise c¢cf a streng rfro-
fessicnal organizaticn for drama educatcrs.4%9 The ccrmunica-
ticn prcblems thket tad plagued tte crgatrizers .cf the first
few provincial drama festivals demcnstrated that teackers
needed a more reliekle way c¢f dissepminating infcrmation than
mére ~rumcur. In additicn, the great incresse in dramse
enrollment broucht a need fcr an effective 1cbby fc¢r drama
‘educaticn, a need sxhich the drama teacher creratinc a.cne-
man department cculd nct pessikly fulfill.  The.ineffective-
ness cf =0 many s€ocial movements in tke 1S6C's  h&ad skcwn
that high energy end rckle purpcse were nct encugh to gain
the ear cf ever-grcwing Lureaucracies. Clcut was needed; and
t0o gain 1t reguired drama tegchers tc first get tccether tc
determine scme ccrocr gcals, and then tc ccmmunicate these
gcals clearly tc gcverning agencies.

The impetus £fcr £fcrming anm crgarizaticn for drama
teachers came frcm the ukiquitous Eicharé¢ Ccurtney, whc had
joined the faculty cf the University cf Victcria .in 1S6E.

Courtney perceived the same needs £fcr arn effective ccrmuni-

49 The F.C., Teachers Federation refers tc suck & rrc¢-
fessional orgarizaticn-zs a Prcvincial Srecialists Assccia-
ticn. There are several dozen such asscciations which ofer-
ate under the sprcnsorship cf tke Federaticn.
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caticns netwecrk an¢ a single-vciced lcbky as had the Lcwer
Mairland teachers, but his <recent experiences in England
made him aware cf cther goals as well. Hbe mcdel cf tte
Scheel Flay ohv:cus]y dcnlrated drana edtcatlcn in Er1t1Ch
Co;gmbig. Ecth Ccrtrtney and his cclleague Carl Hare reccg-
nized the need tc krcaden tke knndcucf drama educatlcn avai-
13235 in the schccls tc include elements cf the hay Hccel Et
which Courtney keé¢ Leen writing ard the Spclin Mcdel ir
which Hare was sc well versed. Thkey talked all night cn the
Hares' livingrccr flocr aktout heow to extend the sccpe cf
drame educaticn ané, at four A.,M,, the term "Develcpmental
Drama" was ccined.so

As a result, Ccurtney invited a numbexr cf drama teach-
ers tc¢ a ccnference at the University c¢f Victoria in the
spring c¢f 1969 cr 1970. Cwen Erwin, an asscciate cf Simpscr
and Lynds anc¢ anctler gracuste cf tke U.E.C. Summer Schcol,
became the first rpresident of the <c¢rganizaticn that was
formed at this ccnference. 2t first it was cecidec tc edécpt
Courtney's succesteé¢ title cf A.B.C.D.E. (Asscciation of
British Cclumbia Drama Fducetors), kut it was socn cheanged
to WeBA.L.E., (Western Asscciaticn c¢f Trama Educators) due tc
regulaticns 1egerding its incorfporaticn &s & scciety. Wher
W.A.L.E. keceme a Frcvincial Specialists Asscciaticn in tke

mid-1970's, it reverted tc its crigiral rame.

S0 Scme cf this irfcrmaticn was drawn frcm a telegphone
interview with Fr. Hare, 17 Rugust 1S8z. The descripticr cf
their mcdels Lkere is my cwn inference.

766
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The A.E.C.L.E. continues to expand intc the kinds cf
activities envisicred ty its founders. The teachers' ccn-
ference initiated Lky Ccurtrey has teccme an annual event
which provides in-service training in meny fcrms <cf edtca-
tional drama. Tke Asscciaticn ccntinues irn its effcrts tc
raise the standards cof schccl flays, &end has pulklisked a

Regional pDrama_Festival BHerdkcck (197S) erd an Adjudicatcr

A e e e S S e m e S e et S e S m s =

drama teackers ere kept infcrmed <¢f the activities cf tleir
organization, it pulklishes twc Jjcurnals ard three neuslet-
ters per year. Thrcugh the puklicaticns &nd the ccnferences,
which are well attended, tke DRAsscciaticn ccntinues to fro-
vide collegial ccmmunicaticn amcng its wmemkers and tc Lkreak
dcwn the feeling cf isclaticn which is sc ccmmen amcng dérama
teachers in Eritist Cclumlie,

The A.E.C.L.E., has also Lkecome incressirgly ective in
making its views krcwn tc ctker crgarizaticrs. It has lok-
bied with the universities 1regarding their teacher trairirng
progrémmes, Witk the Ministry cf Edvcaticn regarding curri-
culum develciment, and with schccl districts throughcut tke
province recardinc tte impcrtance cf drasa in educaticn at
all levels. Fartly as a result c¢f the Asscciaticn's tard
work, which is 211 vclunteer lakcur, the pcsiticn cf a Fine
Arts Cccrdinatcr freed frcm teaching cuties tc &ct es @
resource perscn ard scurnding Lkcard has been created in a

number cf scheocl districts.
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TAELE 8

Eresidents cf Frovincial Trama Teechers

A

Eegan Napme city -
1970 Cwen Exwin New WHestninster
1973 Keith Simpscn Vanccuver
176 Ies Dickason Kenaine .
1977 Dor Kellace Naraicc
1978 -gonathan Ecut Farksville
1879 Carcl Tarlingtcn Vanccuver
1580 Cary Rupert Victcria
1982 Fenee. Norman Vanccuver
1483 Titne-So Aputnen T Suwegy .

Note: Years fcr tke first tkree lipmes are aprrozinate.
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Finally, tke 2,E.C.D.E, is nc.lcnger tied tc¢ the tradi-
ticral mecdel of +the schccl glay. As menticned akcve, its
conferences prcviée in-service +training .in a variety of
alternative mcdels. Eecent presidents have elsc keer strcnc-
1y ccmmitted tc.expending +tke use <¢f drama in elementary
language arts prcgrammes. Eecent junicr seccndary cu;riculaﬁﬁkxj
have promoted tke ¥ay Mcdel and +the Spclin Fodel tc a peint|(isrrcet o
where, in most schcols, they have supplented play prcéucticn Q@Mﬁﬁwﬁ
as the principal tcdel.in tke drama classes. Fecent cotlises
given by Dorcthy Eeathcote and Gavin Bcltorn tave keen well

publicized in the 2ssociaticnts.literature, and well attend-

ed by .its nmemkers,S! Raving served cn the executive fcr a

$1 An A.B.C.D.E. Fast Precident, Carcl Tarlingtcn, €ven
gave up a year's teaching salary to stuéy with Gavin Ecltch
in Encland.
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few mcnths, I was impressed with the kusinesslike meanner. in
which the prcmoticn cf a uide;range ¢f draratic activity was
planped. In a time of .declining enrcllment  end threatened
catkacks, I feel very ccn;ident that the fuyure cf eduvca-

ticnal drama in Exitish Cclumkia is in gccd hards..

10.6  DEVELCEMEET_ CF DEABA.CUBEICULB
Cne cf the effects of +the estaklishment ¢f the Ercvin-
cial High Schcci Lrama Fest{val, and leter +the Ccrference
which succeeded. it, was e reneved avareress that thére ¥ere
ocoutstanding drama rrcgrammes éll over the prcvince. In par-
ticular, the quality of Tcm Kerr's producticrs fron Kamlcops
became a standard tc whick fhe best draca teachers in Erit-
ish Cclumbia aspired. Ancther effect, Lcwever, was the real-
"ization that tlkere was alsc an encrmcus disrarity betueen
the best prcgrammes and the worst omes, ".While plays direci- -
ed by Tom Kerr erd Bert Farr were wirrirg sccoledes ané
ﬁrizes, there were cther rrcducticns thkat were simply emkar--
rassing:
All tkis time:ww. We Ekad beer having alsc some

very kad plays ... [and pecple asked] if that flay
wen a festivel, what must +the lcsers have leen

.like! =...the Frcklem that we cculd see was the,
uneven =tandard around the prcvince, €2

i

S2 Lynds, gudiotafe.
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The teachers' crganizaticn tried tc epprcect this prcklenm in
two weys: by imprcving the stardard cf adjvdicaticn at the
regicnal level, and by krincing as many sckccls as pcssitle
to ccnferences sc that they migkt imprcve themselves. In a
sense neither remedy could ke fcclprccf, =since the issue cf
quality is sc much a matter of individual percepticn. When
the Asscciaticr acquired +tte right +tc apprcve gcvernment
financial aid tc¢ lccal festivals in the late 1570's, hcuev-
er, its pcsiticn in mcnitcring +the crganizaticn of these
festivals was ¢reegtly enltarced. Althcugh the frcklem cof
guality in drama festivals may te insclulle, the Assccia-
tion's dogged pursuvit cf this gcal has made its memkers more
aware of the impcrtance cf producticn excellence in prcmct-
ing educaticral ¢éreme in its varicus fcras.
Ancther way of strengthening educaticnal drama was

P ——

thrcugh imprcving the quality of classiccm ipstructicn.  As
drama enrcllment tccmed in the 1¢€C's ard 1970's (see Afpren-
dix B), prcducticns in festivals came tc represent a dimir-
ishing properticn cf the cverall drame activity in the frc-
vince. At the same time, many drama ccuIrses weIre assigned
tc untrained and inexperienced drame teachers. khile in-
service and teeclter-trairing ccurses picliferated g¢reetly
through the wcrk cf the Asscciaticn, thkese ccurses tended to
attract the mcre kncwledceakle dreme teacker whe nreeded a

refresher rather tkan Lkecinring drama teacher who needed a

lifeline. Thus, there arpeared a demanc fcr new dremz cur-
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ricula whick tcth resulteéd frcm and ccntributed to the
C Lted

increased enrcllment in_classroch.drama. =3
'-‘—'\——-'—-________-___——__“-_._-__-_"

\

Classrccm drama in its.clder mcdels had had a lcng his-

. dorat
tory in British Cclumkia hkigh schools. 1In 1€<2, for.examtile, <t

{Eetoric Wwas e€deé¢ +c¢ the high =checcl  curriculum as an

orticpnal ccuzse af the canme +time as suck mcdern educaticnal
staprles as bioclcgy, chemistry, and general histcry.®% This
rhetoric course was prrckakly cne.cf the first. cf ite kind.in
Canada, as tﬁe Superintendent ¢f Schocls ckserved that "the
course of study fursued.in cur High Scheccls is very similar
tc that prescriked ....in Cntario and Nova Scctis, witk tke
exception that mcre opticnal ccurses are included in our

@l
syllabus."SS Thereafter, opticnal courses seemr to heve teengﬁaﬁw'

i

L
oehre ™

left up to -individual schccls cr municipalities, and repcrte
c¢f classroce drama disapgeared. Scne scrt <¢f performance

was cften given at major school events such as rprize-giving

days, &nd apnual scheccl rleys Lecame traditicmal at such

schccls as Victcria High, Lkut these were rehearsed cut cf

[ —

schoGl time es &n.e€xtra-curricular activity.

—

€3 It is irtexresting tc note the particularly highk rer-
centage increases in drama errcllment fiqures arcund the
years 1951, 1965, and 1¢€78, wken new curricula uere guk-
lished. .

S¢ See F. Henry dJdchnson, A_Eistcry cf Fullic Fducaticn
in British Cclumkie (Vancouver: University cf Eritish Cclum-
bia, 19€4), r.€4., Previous history courses had been limited

to British, Rcman, or Canadian.

€5 Ibid.
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By the 193Z0's the entire high =schccl curriculunr was

e AR e A A A b L ron T 5 T o Bt s e e

considered ripe fcr-revision. The higkly-recarded Futram-

e,

Weir rerort cnm ecucaticn.in British Cclunkia (1925) had con-
cluded that the c¢uvrricuvlum was too heavily weightec¢ tcward
academic studies., The ccomissicn fcund the curriculum "nar-

row and rigidn:

«esthese schccls are meeting the genuine cxr fan-
cied needs of at mcst cnly twe clesses cf stucdents
~- tkcse who .exfect tc enter a uriversity and
these whe wish to teach. In the natural cider cf
things +these twec classes [put tcgether fcrm an
ineignificant propcrticn cf tke +tctsl numker cf
pupils in Lkigk schccls.S6

Although the curriculum was not krocacenedé fcr several yeers,

e

- educators anticipeted future curricvlue e3xpansicn witk

enthvgiagm, s Victcriz's Municipal Irspectcr c¢f Scheols

George Deane regpcrted in 1935:

[It].is essentizl that the revised curriculum grc-
vide a well-kalenced kut not c¢verlcaded rrcgramie
of studies which %ill give the pupil &n cprertuni-
ty tc fprcgress acccrding tc his aptitudes and
which will promote character tuilding _&snd mertal
develcrpent.d7 ~

The fcllowing year, CLCeane reported that the re-crgeni-

zation of Victecrie Higlk Schccl wurder a fcrr-year systen had

made it possible tc cffer a nunber cf "free elective" covrs-

es, .including cmne in dramatics. This <¢curse, [frclelkly

System (Victcria,E.C.: ©Prcvince ¢f Eritish Cclumbia, 1¢23),
112,

te
12

el

1586
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taught by Ella Camercn, seems to heve Leen thke first crama
class in British Cclumkia. Its esteklishment under Leare's
enthusiastic inspectcrate demcnstrates that beginning drama
Frecgrammes zregquire support nct cnly from the =steff ané
administraticn «c¢f a schcecl, Lkut alsc frcm pclicy-makers
higher cn the kureaucratic ladder. Inspectcr Deerne wculd
prokakly be ©fpleased tc krcw thkat Vic High's drama classes
have cperated ccrntinuously fer cver 45 years. In &ny cese,
his report «ccnteains whket is still an extremely rersuasive

argument for the velue cf a likeralized curriculum:

If our high schcol is tc fulfil its functicn es a
demccratic instituticn suppcrted Lky public funds,
it must provide adequate facilities tc [fregare
students tc meet the ccmplexities c¢f cur mcdern
sccial and econcmic life. This ckjective cen ke
attained crly ty a curricvlun which, in addition
tc essential fundamentals, prcvides a sufficiert
rance cf varietles ard free electives, crganized
sc as tc make availakle a stucent prcgramme whkick
has teer adjusted tc irdividval aptitudes and dif-
ferentiated activities.Sé®

If this kind c¢f ecduceticn seems expersive, it is cnly
because the ccst ¢f an inferior educaticn hkas nct leen ede-

guately calculétec:

Any increase in schocl costs fcllcwing such fprcvi-
sicn will ke mcre thar ccompenseted by the elimina-
ticn cf waste resulting frcm narrcwing the frc-
gramme tc ccurses nct =stited +tc the =student's
aptitvde or future, which lezd to kis marking time
or leavinc sckccl with a fpreparaticn of little
real valtve.S?®

€8 Annuval_Fepcrt:_1935-36, r.E S1.

R s s S s e s e e e e ———
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The first prcvincial drama curriculum was puklisheé¢ in
1?%?W§s an vpdate lulletir tc the Departmert cf Educaticn's
g;gg;gygg,éﬁ;éigéigé ‘éf 1937. It ccnsisted of a8 sirgle
course entitled¢ "Lrama end C:al_mixg;essicn" intended fcr
students in €rade XI ané XII, and was undcubtedly written Ly
Majcr Bullock-kekster, What is most remerkalle zlkcut this
curriculum, pa;t g; which is reprinted‘i;‘A;pendii‘D, is.hou
ccnsig}entwétﬁi§w§%th our current views.cn clessrccn dramé.
Even in the 1930's, ¢rama educatcis agreed tﬁat.fheii‘curri—
culur shculd ke descriptive ratker than [presciptive, that
diﬁferent terics should be taught ancurrently, that class
size was a ﬁatter cf critical ccncern, and tﬁat studént
activity "gpculd ke the _qptstanding_ckaracterisfic cf tke
cqﬁgéé;"6° 0ddly, tlke ccurse cutline ccrtains nc tcpic that
cculd be considgred cbsclete for a drama clags”tcday.
Eﬁnny Evrn's annual repcrt cf 1949-t0 indicated thet a

L —

new drama ctrriculum was in the wcrks. Eublished in 1?51,
the new curriculum ccntained a numler cf changes wkick
encouraged tlke grcwthk «¢f enrcllment in drama courses. it
increased the numker of courses to three, sc that interested
students would nct ke prevented from re-enrclling eafter tak-
ing the single ccuvrse., It alsc extended the grade levels at

which drama cotrses could be cffered, as indicated in Tekle

9 belcw. Finally, it acknowledced tte value cf "infcimel or

60 Prccramee__of Studies (Victcria,E.C.: Prcvince cf

e e a w  w — — —  ———

British Cclumkie, 1941), r.92.
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semi-formal dramatizeticn®"61 in a dramea ccurse, particulerly
in the junicr hick schccl grades. As in the previcus curri-
culum, there was nc attemfpt to prescrike a fixed sequence tc
the activities or dogmatic divisicns Letween ccnticucus
COULSE€ES. Since Furn's ccmmittee was ccmpcsed entirely of
Victoria teachers, each with up to ten yesrs' experience in
producing ;estival entries, tke 1SE1 cuxricﬁium was clearly
slanted toward the prcducticn cf cne-act plays fcr festi-
vals. | Reccmmended rescurce kooks all had é Little iheétre
orientation, ané lcng lists c¢f svitakle cre-act scripts were
appended. Althcugh this curriculum wes apprcpriate fcr tke
time and place it was writtern, it turred cut tc be a devas-
tating liability wtcrjynigr seccndary dreame after the rext

curriculum revisicr.

The next drama curriculum wes drefted Lty prectising
teachers rether tkan Lty thke Schkccl ard Ccrmunity TCrama
Branch, whose 1cle by then was entirely cne c¢f prcvicdéing
services rather thkar establishirg pclicies in educaticnal
dranma. As ncted in secticn 10.% akove, laurie Lynés ané
Keith Simpscn kad Leccme uncfficial 1resctrce perscns for
drama teachers in the Lcwer Mainlard, gfpartly because these
two had remained ir cne place during a time cf greet teecher
mobility in tke 16%0's &rc¢ early 196C's. 1Ir 1S€S, they were
asked tc prcduce a set cf new course cutlines fcr sernicr

seccndary drama ccirses. The course nunkers fcr ell sericr

61 Drapa_1951 (Victoria,E.C.: Ercvirce of Eritisk

e N

Columkia, 19%51), p.25.
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Apprcved Courses fcr Seccndary Crama

Year Fc. CGragdes Titles
1939 1 131z Drama and Cral Expressicn
1451 . 8-12 Drama 1C, 2z(, 3C
1665 £ 9-12 Drama ¢, 1C
Acting 11, 12
Stacecraft 11, 12
Theatre Eackgrcund 11
Writing & Directing 12
1978 - €-12 Drama €&, S, 10

Acting 11, 1z
Stacecraft 11, 12
pir./Scripteriting 12
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secondary suljects were keirg changed at the same time, and

the criteria for graduaticn were greetly lilkeralized tc

e -

allow a student tc elect cne «¢f a wide range cf specialt;es
in his last two jears cf ﬁuhlic schocl. 1The reescn fcr fprc-
viding this rance «c¢f specialties was a ©rew attitude within
the Department, arrarently connected with federal aid fcr
education, thet schocls skculd prepare ycung pecple fcr
eventual emrlcyment. Rccordingly, the steted ckjective cf
the new Theatre Specizlty was "tgmf;gf;de ipitial fregara-
ticn for a career iy scme kranch of thestrical ac:tivity,"I"‘”z

although Lynds ncw edmits tkat a subtler ckjective was tc

62 Theatre 1G€S (Victcria,B.C.: Frcvince cf Eritish

. . — —

Cclunbia, 15€5), B«ls
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authorize mcre tleatre ccurses tc erakbkle teachers +tc

strengthen their drama prcgrammes.®3 The enrcllmert figtres

in Appendix E stcw thkat +this latter ckjective was achieved,
as the numbers c¢f students taking drema ccurses increesed

sharply. In turn, the new courses anc¢ increased enrcllment
contrikuted to tke estalklishment ¢f a rew prcvincial festi-

val and a new teachers' organizaticn, as we have se€en.

——————————- . - —— — A — —— — "

TRELE 1C

Ccurse Requirements fcr Theatre Specialty, 1965

Enclish 11 and 1z
Sccial Studies 11
Guidance and F.H.E. 11
Generel Eusiness 12
cne elective 11

2cting 11 and 12
Stacgecraft 11 and 12
Theetre Eackgrcund 11
kritirg & Directing 1z

[ . — e, S S — — e S g T — — — . ™)
e e e o o e —— e — e — —— ]

Quite reascnally, tke authcrs cf these rew senicr sec-
cndary courses asstmed that a new junicr seccndary curricu-
lum wculd sccn fcllcw. Hcwever, the Department of Educaticn
shcwed nc immediate interest in extending tkeir revisicrs

belcw Grade XI. Tc the hcrrcr cf kncwledgeable drama educa-

ters,

the Department provided a new guide fcr junicr seccn-

€3 pudictare.
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dary drama sipply Ey re-issuing the 1551 high schccl guide

with a new cover and title page! It wculd ke ten years

before this klurder was finally rectified.

In the early 1970's, +when Laurigwglgggmgggmggain'esked

M"‘MM

to lead a Curriculum Revisicn_Ccm;itﬁggJ_ he...determined tc

P s i A
T A

e

give pricrity tc the sadly outdatgdm;né;iqugggg:iatghjgnigr
T T s

B T e TS

e A R s

secondary curriculuz, Whereas the 1S€% ccuises had lLeen
hurriedly written by two teachers cver cne summer, Iynds
”aléo determined that the new guides wculd incorpcrate =
great deal cf inrut frcm drema teackers thrcughout the frc-
vince. When'tﬂe FTepartment declined tc¢ give fimancial sup;
port for this g&al, Lyrds chktained educaticnal 1leave fren
his schccl district to spend +tke 1975-76 schcel yezr trea-
velling about Eritisk Cclumtia. Mﬁe talked ekcut schcecl éra-
ma with drame teacheré, adeinistratcrs, ard students. He
sat in cn innumerzkle drama classes. 2fter driving tive

thousand miles tkrcugh & Canadian uinter; he ccncluded that,

for the most part, Jjunicr secondary drama clacses had scme-

how escaped all the inncvaiions. of unscripted drame cf this

century:

There were people who were havinc ttem [studerts)
dc scripts, there were fecple baving +them just
read s=cripts, there were [fecple having them do
public sreaking-i.. and there were pecple whc were
away sick most of the time kecause they cculén't
handle jenicr higk...6%

64 Lynds, eudiotare.
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Cne ezxample in particular demcnstrateé the need nct

only for a new curriculum, kut alsc fcri scoe means cf bring-
ing that nev material tc the attenticn c¢f the harrieé tecgin-

ners:

[I visited] cne teacher, in. early mecrning, .in cre
Interior tcwr. Ske %was tryirg tc teach in helf a
pcrtakle [classrccm] that was Lalf filled «ith
stacked cheirs and takles. She haé cver thirty
kiéds -- Grade VIII, IX and X -- and she was trying
to teach «cut of the 014 junic¢r drama guide that
was sc impcssikle, - It was her fixst year teach-.
ing, =he knew ncthing akout drema cr theatre, wes '
and tke prrincirsl had already gcne up tc her and
said, “We're expecting a play for Christmés.W6s

Concerned' thet ever an. excellent drama cerriculum wcuyld te
ineffective -under " svch circumstances, 1Lynds r[persvadec tke
[

Ministry of Education tc prcvide scme funds for implementing

the new frrogrammes. In 1979, after all three junicr seccn-

dary quides baé teer  puklished..che .recrvited a ..crovp ¢f

dynamic experienceé teachers, well versed.  _in.the.new-Lrama

e )

courses, to give cne-day implementation wcrkshcps et various
cgg;;gsmanonnﬁmxhew@xcmihpe, At these wucrkshcps, rerresen-
tative teaqhers ¥ere given hands-cn demcnstrations cf the”
material, seescned witl discussicne cf gcals, and encouraged
to doc the =zame kind cf HOI£ with their cclleagues. Tc.eval-
uate the effectiveness c¢f this implementaticr, Mr. Lynée. is
currently involved in cracduate research exanrining the use of

the new junicr seccndary drama curriculum.

€S Thid.
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It is arparent that Mr. Lynds, alcnc with his lcng-tinme
cclleaguve Keith Sinpson, hés keen the drivimc force Lekind
curriculum develcpment ir British Cclumtia drama for the
past {wenty jears., Foreover, the kind cf active field
research, grass-rcctis.irplementaticn, ard schclarly evalua-
tion which has acccmpanied his vwerk may well serve as & ncd-
@l for future cevrriculum ccnsultants tc emulate, in drama or
in cther subject areas. The success cf & drama [ICQLEORE
@gx_ggil;_ﬂgpenﬁ_isp_hﬁalilyﬂcm_miheqpézscnaliij_gfﬁgﬂg;ggle

teacher, and +there may still ke a greet gulf Letueen tke

good drama prccrafimes ené tke  Lkad. Bciever, I doubt if

there survive any drama classes whose primary activity is tc
sit in desks anc¢ reaé plays, ncr any draué teachers who have
never heard ¢f Erian Way.. BAnd if the rerennial questicr cf
"fhat do I do c¢m Mcndey®" nc¢ 1cncer kcldes the terror it
cnce did for the average drama teacker inm Eritish Cclurnlis,

it is due.in nc spell measure tc the wcrik ¢f Laurie Lynds.



Chapter 1I

' CCECLUSICES

11.1  BODELS_EFESENTLY IK _USE

211 cf the ﬁcdels descrited in this thesis may lke fcund
in British Cclunkis tcday. Fcr exangple, tﬁe kard PFcdel
exists painly in elementary schcclé, . where childrern may ke
led tc play cut stcries which tte teacher reads ¢z which
they may ccncoct themselves, Eecause tkis mcdel. is sc fur-
damental to:clasgssrcco drama in the Lnited States, where sc
many cf cur elementary language arts nmaterials are prin£ed,
the suggested uses cf drama at this level tend to centre cn
“"dramatizinc" tike material. irn this way.! Similazly, we have
seén that the 'vwidespread influence cf thé Mcifett Mcdel is
reflected in authkorized student-centred. language arts activ-
ities at ‘gll grade levels, | If @& teecker using either cf
these mnodels glsc Las particularly strcng primitivist or
rcmantic convictions, he will find himself slipping. intc tke
" attitudes of the Slade Mcdel, his eyes tuinklirng whimsically

but'krnowingly.

L

1 Ancther greduate student in this d¢degree prcgremme,
Mr. Anton Stratfcrd, .is currertly develcpirg materials for
broadening tke vse cf drama.in such. elerentary language arts
rackages tc include cther mcdels.

.= 213 -
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The Schccl EFley bas clearly been thke dcminant mcdel in
British Cclumkiats rast, as it has in Fnglish schccls.
While our new seccndary drama curriculur assumes that some
play producticn w%ill take place, however, most of the sug-
gested classrocn activities are kaced cr the Hay PFcdel and
the S;olin Mcdel., The driving force behind this curricuvlum,

Y

Mr. Iaurie Lynds, cites Waj, Sgolin, and Jchnstcne' &és having
had +the greatest ihfluence ¢t his. cwr attitudes toward
classroem drama.2 As a 1zrTesult, their mcde}é have bhec¢ an.
unnistakeakle influence cn cur new curriculum. The cldest

ing Mime (1958) «concisely descrikes tke twc-models vpen

which the ccurse is kased; -

Scme part of this bock will déeal with Mime &s a
useful acrd beppy part ¢f the eduvcaticn c¢f chil-
dren, especially o¢f shy and tackwerd childrer;
ancther secticn will deal with it as a necessary
part ¢f training for the . 1life cf the theestre, .in
all its meny fcime.3

Even for thcse programmes dcminated ky thke Scheecl Play, tes-
ever, the .elements of fperscral grcwth ané develcpment cf
future audiences ere reccgrized as vital purpcses for this
very time-ccnsuning activity. 12s.Tlorecthy Scmerset put.it:
The study cf any art is enrichking; it's rpart of

the develorment of tke perscn. - Thet's uhy we're
almost -es .interested in the recgle whc den't

2 pudictarge. ’ R

p.13. .
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intend tc ¢o cn the stage as tlcse whc dc.?

Finally, the Heathcote Model has attracted great inter-
est among leaéing drama teachers .in.Erifish Cclunlie. a
nunker of these teachers kave recently studied under Heath-
ccte and Bclten, toth here. and in Englend. | This mcdel. is
less a methcd in itself tkar arn approcack whkich draws cn tke
methods ¢f .cther ncdels in.crder +tc krirg the students to
exrlore the huran issues at-the roct cf a drapatic =situa-
tion.  Because tlis kiré cf teaéhing is sc¢ difficult tc
explain in ccnventional educaticnal terms, hcwever, it may
well kecome tke private %Ieserve cf thcse dedicated encugh
t0o seek instructicn frcm the few master teachers fluernt in

this model.

1.2 -BODELS_FCH: 1BE: FUTURE

It seems likely tkat internaticral develorments. in. edu-
caticnal drama will Leccme less impcrtant in the ccming
years than they have in the past. 2s Ecltcn implies. ik

Towards a Thecry_cf LCraga_irp_Educatich, eduvcational drama

e T e e . e  — ———  — — ——— — i ——

will: likely mcve tcward a klending cf existing mcdels, reth-
er than +the adcfpticn ¢f +ftctally new cnes. Blthcuglk this
séems a welccme respite frcn the rapid grcwth and change of
the last half-century, it is impossikle +to predict «what
forces might create +tlke need fcr a tew kind cf mcdel. ¢n

the ¢ther hand, current lccal dissves witkin the ramnks cf

¢ Cuoted in Stainsty.



21€
British Columkiz's <d¢rema teacters, withir the Ministry of
Educaticn, and within scciety as a whcle will likely have
rrofound effects c¢n the future of dreme education in this
province.

Within the teaching ranks, the 2ssccisticm cf Britist
Columkia Drama Ecducators ccntinues tc grcw ir stature ané in
influence, increasingly attending tc [pclicy directicn as
well as professicnel sexvices, In particular, the questicn
of what kind c¢f drama treining should te civen tc prcsgpec-
tive teachkers teés 1recently teccme a majcr issve within the
Asscciation, shich has ©bLeen asking [fcinted gquesticrs cf
teacher training instituticns alcng +these lires. At the
came time, the imminent pulklicaticn cf the sericr seccrdary
drama curriculum guides will finally ccmplete this Lkigkly-
regarded revisicn. Ttese varicus develcpmerts seem to sig-
nal a renewed pride and professicnalism emcrg drame teaclers
in British Cclumkie.

The future cf educational drame in this g[revirce will
also ke affected Ly ettitudes at the Schccl Ecard and Minis-
try level, rerhaps even mcre procfcundly than ty the prcfess-
ional developmert cited atcve. Fcr exanmple, the 1SE€C Gillig7
Repcrt con educaticn in Greater Victorie was edamant irn its%>%
suppcrt cf the arts as an important factcr in the eéucaticn(
of the whole ctild; hcwever, this 1epcrt has received less”

than unbridled enthusiasm frcm Scheccl Ecard cfficiels ard

from the vcting puklic. Wkile a suksequent Fine Arts Rdvi-
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scry Committee held puklic meetings under tte directicr cf
this same Bozard, its 1epcrt tas had nc effect +thus far on
lccal arts programmes. Fonetheless, fine arts curriculusn
coordinators, ccmmcn ncw in larcer schccl districts, contin-
ue tc lcbby within district administraticns fcr greater sug-
port and reccgniticn fcr érama prcgrammes.

Although the Ministry of Educaticr fprcvided the impetus
for the creaticn c¢f the new drema curriculum, it secens
uncertain whetler ecducaticral drama car attain a rprcfile
high encugh tc ccmmand further practicel enccurzgemert at
this level of ¢cvernment, Fcr example, there has Lkeen csome
ccncern that the PMinistry might cmit érema frcm a rew ele-
mentary curriculum in tke fine arte. Ir addition, facili-
ties for teaching secondary drama ccntinue tc te very pcor;
and while declinirc¢ enrcllmert in urktar schccls has provided
ample srace to imprcve these facilities, yet Ministry requ-
lations and «rec tepe tave thus far impeded the release cof
Frovincial funds fcr any such improvemerts. B few smellex
schocl districts tave cpted toc seek <cther scurces cf finar-
cing, which has leé¢ to tlke ccnstructicn cf eicellent theatre
facilities fcr schccl and ccmmunity use in  such centres as
Terrace, Duncan, ard Kitimat. Althcugh certain branches of
the Ministry are highly suppcrtive c¢f dreme activities, ctk-
er kranches have leen fcrmulatirg pclicies which may fprove
tc be extremely deleterious to seccndary dreme enrcllmerts,

particularly new <cirectives c¢r graduaticn requirements and
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universities admissicne pclicies.‘ 0ddly, it was the Ercvin-
cial Secretary ard pct the Minister of Fducaticn Thc'chcse
to underwrite tle Ercvincial BHich Schecl Trama Cenference
for the first tine in 1¢8z.

Finally, there are trends thrcughcut western scciety. -
which may have creat shcrt-term and Jcrg-term effects on
drama in British Cclumtia schools. Leclining ané shiftirg
enrollments ccntinue +tc create rrcbklens and cpportunities
withcut precedent. Scciety's attitudes tcward whet tleir
school system cen ené skceld dc, and at ihat ccst, =seer to
be caught in eddies cf change. ’Indeed, many sccietal atti-
tudes seem tc ke in & state.cf transiticr, which is reflect-
Aed in diverse and scmetimes ccnflicting demands cn  cur
schocl syster. Ttese derands, hased.in‘part €n sentimental
reccllections cf +whet schocls were like in simpler times,
have contrituteé tc the mcdern [fhkencrencn ¢f teacher "tero-
cut", and +tc cynicisnr-and apatky &t all levels c¢f puklic
educaticn. Whether the pubklic and the students can articu-
late their expectaticns cf tkeir scciety in general, and of
their schoc¢l system in particular, will prckally sffect all

kinds of scheccl rrcgrammes in the near ard far future.
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11.3 SUMBAEY
This research wuas instiga{ed ky the follcwirng chservatichs:

. Ihat.there has keen a tremendcus. increese in the vclunme
¢f classrcce drane in British Ccluabia cver the past
twenty jears.

e« That there Lave leen pulklisked é ccmnensurately.lafge
rupber  cf new bcoks in this field, Lkoth methcéclccical
and philcscpltical, ir the s=ame fpericd.

e That neither these rescurce Lkooks ncr practising tezckh-
. €r's seem tc agree Hit; any ccnsisténpy cn their assumg-
ticns abcout the ferm and purpose cf drema in schkecls.

It was my belief tlat a careful analysis cf these contreadic-
tcry assumrticns wculd ke useful in clarifying what differ-
ent reocple, exrert or ncvice, mean when they cell themselves
Wdrama teackers", This thesis was interded first cf all tc
facilitate such clarification.

It was alsc ny btelief +that drama teachers din Eritish
Cclumbia were nct aware.of this prcvincet's very strcrg.lead-
ership in the .irclusicm c¢f varicus kinds ‘¢f drama in
schécls. It seems that each new generaticn c¢f drame teeck-
ers dismisses the frevicus generaticr as cld?fashicned, and
sets abqut re-inventing fcrms c¢f educeticnel drama. Ir oy
opinicn, we are-pcnstantly and. inescagakly buil&ing-on tke
foundaticns cf that which has gcne tefcre., Therefcre, a
second intenticn cf +tkis thesis was tc explcre the headwa-

ters cf this heritage, for the kenefit cf kcth nyself acé my

fellcw drame teeckers,
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According tc the gypsy fortune-teller in W®ilder's TkLe
Skin_cf _Qur_Teeth, the past is more difficult tc tell than
the future. My experience with +this rescarch would.lea¢ me
to agree with her. I wculd add, hcwever, that telling the
FIesent seems mcre difficult still, since we. leack the cis-
tance to help wus put events in tkeir T[ficper frame. Khile
there is a need fcr empirical researchers to take measture-
ments of the present, and for.educaticral 1leaders tc plac
for the future, it is alsc impcrtart tc Pnderstand how we
are inflﬁenced bty +the rast.. Although 1 find +this kiré cf

research perscnelly. intricuing, its -rewards are nct pecul-

iarly my own: the treasure of our heritace enriches uve zll.
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Brpendix 2

CHAEACTERISTICS CF THE. ECLELS

Mcdel FcIm Pyrpose ccntent Fccus

L ) | L y L JR— AL —— p—— |
T 1 ; T X T y T ; 1
[ Kard |Pleynaking| crided | Literature | CLCrematic |
| | . -1 expressicn | and myth | ferm |
L L L ___,*___ - — 4
L) T . T . . . L . L
| Slade | Elayraking | Free | W%kimeical | PDrematic |
( | | expressicn | nearrstive | fcrm |
i 4L 4 1 L " |
L} K3 . . r N T |
| Way | Exercise | Individual | Irclusive | Senscry |
| | | empathy | | awareness |
1 1 1 1 ‘4 N
. L . - -, v . ,'1 L { - . -, 1
| Spclin | Exercilse | Acting |[Interperscnal |Ccmmunicaticn|
| | | ckills | "relaticns |[with audience]
L 1 o 4 __+-_ﬂ;__-___-__4
L I L i 1 LS . .

| Schocl |[|Ercduction| Theatrical | felected | Final |
| Elay | | presentaticn| ©playscrift | Frcduct |
t t——————i -——— + t—-—-- -
| Moffett |Ercducticn| Appreciationj Selected | Theratic |
| (1it.) | Jof literature| pplayscript | criticiso |
1 5 F——mm +— S St T |
| Moffett | Exercise |[Ccmruricaticn| Irclusive | Negctiaticn |
| (laxg.) 1~ i I | ¢f meaning |
1 L 1 1 A '
r L) - . T N L I K ] N . L]
| Heathcote |Inclusive | Depth ¢f | Scciclcgicall Ccntent i
i | -junderstanding| |
| i |

A |}

A -

This summary wes devised at the suggestich and with the

assistance of Gavin Eolton,

on August 8, 1€tz.

fcllowing & rerscral interview
It vwas undertaken ir ar attempt to ana-

lyze Er. Bclton's ccmment that one distirquishing feature cif
the Heathcote Mcdel is thet the focus cf the drama is on its

ccntent,
cecntent.

rather than cn scme

considereticon extermnal tc tke



Appendix B

ENRQLLBEET 1B SECCEDREY DEAHA/TIBEATEE CCURSES,
195¢: - 1%&¢ :

Enrollment figures are ccllected by tle Kipistry cf Edvca-
ticn at the end of Septemler. each year. The Ministry has nc
figures availakle for drana.enxcllmert befcre 1$EC.

Drama Fnrcllxent & Enr. Student Ecp'n % Enr./
Grades_VIII-XII Increase Crades_VIII-X11 Pcpuleztice

—— e —— . — - - ——— e o — i — —— — ——— S g s B

1550 geE - 47447 1.8
1951 1295 o571 49gz2 Z.6 |
1952 120€ 1 £331S 2.4
1953 1196 -8 EEETC .1
1954 1118 -7 €1509 1.8
1955 1272 14 67€30 1.5
1956 120€ 3 74372 1.8
1957 1028 =21 79€73 1.3
1958 - 1066 Lo ~ EUE33 1.3
1959 _ 1078 1 - Cos1e1E 1.2
1960 115€ 7 1c1¢4s 1.1
1961 1037 -1 110C14 ¢.9
1962 1034 ¢ 116€€5 0.9
1963 1428 38 122882 1.2
1964 ze1n g3 125136 2.0
1665 3314 27 1344€7° z.€

1866 3z1¢€ : . =3 1422€0 2.3
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1967
1568
1969
1970
1971
1972

1973 -

1974
1975
176
1977
1578

1979
1980

Drama Enrcllment & Erx.
cdncrease

—— T o

Grades VIIi-3}i1

479t

[\ | £ — N
- T -l 8] —

(1]
o

Stedernt Pcp'n

1743238
164796

192C7¢€

- 195¢78

202€17
2(8EEQ
213744

z1€C

ta

3
21ECEC
21041¢
2G3Z€0

17119

i

235

% Enr./

If enrollments fer .lccelly develcped ccurses such as Music
Theatre and Televisien Frcducticn are added to these tctals,

the total drama enrollment is

kigher still.

the last seven lines cf this takle uculﬁ read:

1974

1975

1976

1977
1878
1979
1980

17757
16811

2(EEEC
213744
21633
Z1ECEQ
210416
2035€0

17118

In thkis.cese,



Appendix C

E1GE SCHCOIL EL2Y SELECTICN

1. Plays prcduced more +than once in the EFrctestant Schccls
cf Greater HMcntreal, 1938-1¢72Z, as listed by Charles Fit-
tenhouse. (The numker c¢f producticns is given in rar-
entheses.)

Greek_tc_Fcdern: Everyman (2)
Master Pierre Fathelin (2)
A Midsummer Night's L[rean {3)
Macketk : (3)
The Imaginary Invalid (3)
Quality Street (2)
The Devil's Discirle . i(3)
2 Christmas Carol (4)
Fricée and Prejudice ~ {2)

contempcrary: - The Enchanted (2)
Ncah (2)
Ky Thriee Engels (3)
The Barretts cf Wimpcle Street (2)
Ctr Tcwn (6)
Tre Crucikle (2)
Lark.cf tke Mcco (2)
Arsenic and 01d.lace (5)
Ycu Can't Take It Witk Ycu (4)
Teatouse ¢f the BAugust Mccen (2)
Jdunior Miss (4)
Time Out fcr Girger (z)
Cut of the Frying Ean 5)
I Ekememker MFame {2)
Life ®ith Father (2)
Cur Hearts Rere Ycung. énd Gay (3)
The Masque c¢f 2escl {2)

¥or Childrer: Ala¢dir (several)
Alice. in Ronderland (3)
Cinderella (severel)
Hensel and Gretel {several)
The Elves and the Shoemazker (s€vercl)
Tke Eppexcr's Kew Clcthes (several)
Kings cf Kc¢mania ] (3)
Tte Masque cf Rescr (3)
2 Fidsummer Night's.TLrean {3)
Tke Oéyssey (2)
Fied Fiper of Eamlin (severzl)
€ncw Wkite s Sever Lwarfs (several)
Sleeping Eeauty {severzl)

- 23€ -



2. Full-length gflays prcduced Ly
19C6-15981.

1906 Ske Stccps tc Corquer
1911 Scenes frcm "Ivanhoe"
1912 Scenes frcm Dickens
1913 <che EStccps tc Conquer
1915 Nickcles Nicklekby
1916 <Scenes from Shakespeare
1917 1Tke Merchent cf Venice
1918 As Ycu Iike It
1922 BRBs Ycu like It
1923 Julics Caesar
1924 Tlke Merchent cf Venice
1925 A PFidsummer KNight's LCream
1926 Meclketl
1927 Scenes frcm Shakespeare
1928 As Ycu Iike It
1929 <che Stccps tc Conquer
1930 B Kiss for Cinderella
1931 Master Skylark
1932 Feanny...Servent Frchklenm
1933 DMacketh
194 Mary Rose
1935 1The Ivciy Loor
1936 The 1Ivciy Dccr
1938 1Twxeedles
1939 BRAkrekem Lincclr
1947 Cutxr Tcun
1948 Lcst Ecrizcr
1949 EFride and Prejudice
1950 Meet Me in St. Lcuis
1951 Sense and Sensibility
1952 OQur Tcwr
1953 ©E&cse cf the TLanuke
1954 Chkcerita
1955 1The Ecke
1958 Lust fcr Life
1959 <Scng cf Ncrway
1962 Richerd of Bcrdeaux
1964 1The PFctse That Foared
19€7 Teahcuse cf the August MNccn
1976 Ecmancff and Juliet
1977 A Miésummer Nicht's Dreanm
1978 Play It Again, Sanm
1960 Tte Efiect cf Gamma RajSeee
1981 1The %izard cf Cz

Victcris

237

Eigh Schccl,

Jeanette Cann
F.C.C. Wcod
F.G.C. Fccd
Jeanette Carr

Millicent Weard
Helern Eadgley
Eeler Eadgley

Ira Cilwcrth(3)
Irz Tilwcrth

Ira Lilwczth

Irs Cilwcrth

Ira Dilwcrth

L. Eullcck-Wekster
1. Bullcck-%ekster
Flla Cemercn

Ella Cameron

Flla Camercon
H.Cee/E.CameIcn
Ire rilwcrttk

Ella Cameron

Ella Camercn
Harry Dee

Flla Camercn

Ella Cameron
T.Meyne/E.Canercn
T.%. Mayne

T.W. Mayne

T.%. Fayne

T.W. Mayne
T.%.Yayne
T.ayne/N.Dcuglas
T.raynes/N.Dcuglas
T.W. Mayne

T.¥. Mayne
Mitckell/Douglas
H.C. Farzx

E.C. Farr

H.C. Fair

Lenis Jdchnstcen
Deris Jdchnstcn
Tenis Jchnstcn
Jarice Turner
Jenice Turner
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3. Full-length plays directed ky Keith Simpscn at Gladstone
Secondary Schccl in Vanccuver, 1S5G-1S€C.

1650
1851
1952

1€E3

-

1654
1855
1€56

15517

1658

1539
1960

1661

162
1563

1S€4
1965
19€¢€
1967
1€68
1669
1€70
1571

Scng tc Fememkber

Lark Srow

Masquerade

Star Flcuer

Ftliss

Tulip Time

The EHappy Erince

1 Remenker Mana

Enchéntec¢ Isle

Tte Eeirecss

The Forest Frince

Ali Eatka

Arnie €Cet Ycur Gur

The %Wizard of Cz

T'Lagurnna

Ecsemunde

Laddy Lcrg-Legs

The Elue Eirxrd

Lute Scng

b Midsummer Kight's ILrean
Thke Easty Heart

Teahcuse of the Rugust Mccn
Cur 1Icwn

The PFiracle Wcrker
Pinccclic

The L[iary of Pnne Frank

I Remenker Mana

The Eourgeois Gentlemen
Irherit tke %ind

Hckscn's Choice

Davié ané¢ Lisa

Time Cut for Ginger
Ciristmas in tke Farket Elace
Charley's Aunt

Qur Hezrts Were Ycurg and Gay
Flowers for Rlcerrcr

Ycu Car't Take It Witk Ycu
Ycu're a Good Man Charlie Exrcwn
Lilich

The %izard of Cz

Tte Servant cf Twc PFasters
Tevye and his Laughters
Pygmelice

Teahouse cf the 2ugust Mccn
A Midsummer Night's Drean
Annie €Get Your Gun

Ycu're a Gccd Man Charlie Excwn
The Imeginary Invelid



Appendix D

DEAEA CUEEICUIUM, 1641

What fcllcws is tle intrcducticr ard a summary cutline
of the first drama cvrriculum guide in Eritish Cclumlkie. It
was first puklisted as a Curricuvlum Euvlletir dimn 153S, and
was reprinted with mincr changes in the LCepartment cf Educa-
ticn's ccllected EFrogramme_cf_Studies in 1941. This materi-

e w e a r a  m —————————

al was taken frcm the latter editicn.

R S S e e e e e  ——— o ———

INTECDUCTICN

This cotrse in L[rama and Cral Expressicn, like all cth-
er activities wltich are emgplcyeé in educaticr, aims primeri-
ly at the integration cf perscnality tbrcuglk stimulatinc tke
growth and imprcving tlte &ad-ustmernts cf purils. It affcrds
cppcrtunities fcx self-realizaticn thrcugh self-expressicn
in ccntrclled situations. It furthers scciel adjustment Ly
develcping [pcise &né¢ =self-ccnfidence, Fleasing fcrms cf
speech and address. It aims at developirg sccial ccmpetence

by participeticr in bkené activities. It shculd fcster
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appréciation of‘éramatic art in ite kigher fcrms by increas-
ing the student's. kncwledce cf tke theatre and cf drama, and
by giving him scme £kill in dramatic perfcrrance aré. in tke
crafts associated with the theatre,

There are five credits for the course, which shculé ke
pursused over +tke fpericd.cf twc years. -- thrge periocds and
three credits in CGrade XI. . and [sic] twc pericds anc¢ tuc
credits in Grade xii.‘ This ccurse may, at the discreticm of
the principal, Ie given.in cne year. Five credits %ill ke
ascsigned to the ccopleted course so giver. The activities
which are suggestéé may ke¥replaced by c¢thers +which may ke
mcre appropriate ¢r available in local circumstances.

It is nct «c¢bly impcssilkle bet alsc undesiralkle tc lay
dcwn a fredeternined sequence cf activities. The vwarious
phases cf the wcrk will usually proceeé simultaneously, Lut
ncne of them shculé te icncred.

Classes shcuid not Le too large; twerty-five is sug-
gested as the larcest prumber tkat =shculd be adnitted to a
clase., |

Teachers need kerdly tc ke reminded that the wcrd “drq-
ma" means "dcing." BRActivity should le tke éutstanding clar-
acteristic cf tie ccurse. )

Ther? ie nc prescribed text-took fc¢r this courss. The
Stage and the Schccl," Lty K.A. Crmanrey, «ill ke fcend tc ke

the mcst useful reference kcgk fcr pupils.



i,

E.

Cral Expressicn “ E.S3
I Fantcmime
11. Pcise

1. Exercises and Rctivities

Relagaticn Exercicses

-—NY
.

w
.

Walking and Sittirg
1]11. Drametizeticn

IV. Vcice eand Dicticn
V. Chcrel sSpeakirg
.Draea E.1G1
I. Ckccsirg the Elay
I1. <Casting

I111. Directing

IV. BRcting

V. Stage Craft

¥I. Iighting

ViI, Stage Costunirg

Hiétcry cf the Crarma E.1(8
ClLakespeere EJ11¢
Fecic . E.121



Aprendix E

AUCIQTREES MADE FCE THIS THESIS

The Sound and PFoving Image Divisicr ¢f the Frovincial
Archives of Eritish cColumtia prcvided me with Ylank aucic-
tapes to reccrd interviews with impcrtant drama educatcrs as
part ¢f this research. The criginal teapes ere stored.irn tkle
Archives, end are accessible tc anycne xishing to lister tc
them. The pcldiﬁgs of this Divisicn sze extensive, amnd
include copies cf the audictape ccllecticns cf Hichael FKeik-
lejchn and EFeter Fennering, koth of whcm have leen researck-
ing the histcry cf tkeetre in Canada. It is a fascinatiné-
rescurce.

The tapes frce my ccllection ncw in  the Fossessicr cf

the Archives are: !

Anne Adamson ’ 24 April 1982
‘laurie Lynds 29 April 1S62 .
Thcnas Mayne 1C May 1¢€82

Eﬁrtara teiklejohnm 30 April 1S€2

Mickzel Meiklejckn 30 Arril 1982l

Keith Simpscen 14- Jupe 1582

Another tape, v%hich I made with Feter Mannering in Gc£cher

of 1981, is rart.cf FEr. Meiklejchn's ccllecticno.
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