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Abstract
This study explores the use of Kanyen’kéha! first-language (K1) speaker documentation in adult
Kanyen’kéha additional language (K2) learning. For K2 learners to achieve “nya’teka:yen tsi
yonhrénhka’,” the highest levels of Kanyen’kéha oral language proficiency, in the current context of
Onkwehonwe’néha? revitalization in Tyendinaga Mohawk Territory (TMT), learners must access and
utilize K1 speaker knowledge and experience. The current vitality status at TMT makes K1 speaker
documentation a valuable source for this integral learner need. With great foresight, Tsi Tydnhnheht
Onkwawén:na, TMT’s language and cultural centre, has collected K1 documentation for, with, and by
their speaker community periodically since 2013 in a project called Ratiwenndkwas. An integral part of
this research project, the Ratiwenndkwas documentation collection served as an exemplar and prompt
for focus group and interview discussion concerning K1 documentation use for language learning. K1
speaker, K2 practitioner, and K2 learner participants in focus groups and interviews shared their
experiences which clearly exemplified a “Collaborative Practitioner Documentation Approach” for
planning, implementing, and disseminating K1 documentation for K2 learning. Findings from these
discussions identified three common principles: language documentation for learning must be
relational, innovative, and accessible. The products from this research include: a comprehensive
catalogue, and online repository Ratiwenndkwas K1 documentation resources; audio/visual
presentations discussing the collaborative practitioner documentation approach; and a K2 learning unit

exemplar utilizing K1 speaker documentation.

1 Kanyen’kéha is the word that describes the English phrase, “the Mohawk language”.

2 Onkwehonwe’néha is the word that describes the English phrase “Mohawk language and culture”.
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CHAPTER 1: INTRODUCTION

This study explores the use of Kanyen’kéha first-language (K1) speaker documentation in adult
Kanyen’kéha additional-language (K2) learning. The research began with extensive cataloguing of vast
multi-year audio-visual sets of existing K1 documentation collected by Tsi Tydnnheht Onkwawén:na’s
Ratiwenndkwas? language documentation project. Using a selection from this catalogue, examples of K1
documentation that could be used for K2 learning were selected and shared with focus group and
interview participants. K1 speakers, K2 practitioners, and K2 learners participated in focus groups and
interviews to assess the strengths, needs, and next steps in the design of K1 documentation for use in
adult K2 learning. The outcomes of this research include: the collection, organization, detailed
cataloguing, and creation of an online repository of previously recorded, community developed, K1
documentation resources; an audio-visual presentation in both Kanyen’kéha and English describing a
collaborative practitioner approach to Kanyen’kéha documentation gleened from the analysis the
project’s focus groups and interviews; and a K2 learning unit exemplar utilizing the catalogued K1
speaker documentation. This dissertation presents these outputs along with Introductory and
concluding chapters to create a comprehensive description and discussion of the overall study.
Research Question

The following question guided my research: How can first-language Kanyen’kéha speaker
documentation be utilized to support advanced* proficiency development in adult Kanyen’kéha

additional-language learning?

3 Ratiwenndkwas can be translated to English to mean, “they are pulling words from the water.” It is a K1
documentation project developed and enacted by, and for, Tsi Tyénnheht Onkwawén:na, the language and
cultural center at Tyendinaga Mohawk Territory.

4 Advanced is a stage of proficiency identified and described by the American Council on the Teaching of Foreign
Languages (ACTFL) proficiency guidelines (ACTFL, 2012). See page 26 of this dissertation, “What is Advanced
proficiency?”



Researcher Positionality

| was born, raised, and reside in Tyendinaga Mohawk Territory, a rural community of about 1500
residents in the south-eastern part of Anya’tari:yo, also known as Ontario. Kanyen’keha:ka’ is a
matrilineal society, and since my mother is non-Indigenous, | was born without a clan. As a young man,
however, | was given space to sit and learn with the Bear clan. | am a “Guilty,” a Brant family nickname
that originated in the 1920’s when my paternal great-grandfather and his siblings fought for the
liberation of our community from the imposed Indian Act government and for the traditional hereditary
Kanyen’kehd:ka government system. My great-uncle, the secretary and Royaner® in the traditional
government, was arrested in the process and forced to represent himself in court. As the story goes, in
court when the judge asked him to state his name, he replied, “Just call me guilty. Within your system, |
will always be guilty.” He knew that fighting colonial oppression with and through their system is
nonsensical.

| was told this story as a young adult, well after the 1990 Canadian military siege of
Kanehsata:ke (also known as the Oka Crisis) had reawakened a Kanyen’keha:ka liberation movement in
Tyendinaga Mohawk Territory. As an adolescent and young adult in the 1990s, | tried to find my role in
Kanyen’keha:ka resurgence. | witnessed the extent of colonial disruption on the mindset of our people
wherein they attempted to reconcile their relationship with Kanyen’keha:ka nationhood through anger
and protest. From my “Guilty” family history, | knew that sovereignty is not actualized and perpetuated

by dependence on change in colonial entities. | eventually found my place in learning, speaking, and

5 Kanyen’kehd:ka is the word that describes the English phrase, “the Mohawk Nation.”

8 Royéaner is a leadership responsibility within the traditional Mohawk government now known as “Hereditary
Chief.” The word’s literal English translation is commonly understood to be “he is good” but morphologically and
culturally, is understood to mean, “he is part of the pathway.”



teaching Onkwehonwe’néha as the best means of personal, familial, communal, and national
empowerment and sovereignty.

As a young man, | was asked to learn and facilitate ceremonial functions, a responsibility to
perpetuate the actions and consciousness that our ancestors have provided for us (Green, 2020). The
Kanyen’keha:ka social, political, and ceremonial structure is founded on four major events:

e Tsi Tyotonhwentsyatahsawen - The Creation of the Earth;

e Ohén:ton Karihwatéhkwen - The Matters Before All Else;

e Kayé:ri Niyori:wake - The Four Ceremonies; and

e Kayanere'kd:wa - The Great Law of Peace.
These four foundational matters inform thoughts, words, and actions within Kanyen’keha:ka civilization
and cannot be effectively conveyed in a language other than Onkwehonwe’néha. Therefore, my
research is not simply about K1 documentation and K2 pedagogy; it is working to perpetuate the
consciousness of the people through the knowledge of our ancestors that is only found in
Onkwehonwe’néha. This research is a process of developing relationships with participants and creating
opportunities for K2 learners to acquire, utilize, and transmit Onkwehonwe’néha ways of knowing and
being for generations to come.’
Study Background

The Kanyen’keha:ka are part of the Rotinonhsén:ni® whose territories encompass a large area of
what is now known as New York State, Québec, and Ontario. Federally reserved territories for Mohawk

people in Canada are located at the communities of Kahnawa:ke, Akwesasne, Kanehsata:ke, Wahta,

7 See Turin (2021) for further exploration of “Respecting Expertise in Language Work”
https://americanethnologist.org/panel/pages/features/collections/rethinking-pseudonyms-in-
ethnography/recognizing-authority-and-respecting-expertise-in-language-work/edit

8 Rotinonhsdn:ni, sometimes phonetically spelled Haudenosaunee, literally means “they are house builders.” It is a
Kanyen’kéha word that describes the confederacy of Iroquoian nations also known as the Six Nations Confederacy.


https://americanethnologist.org/panel/pages/features/collections/rethinking-pseudonyms-in-ethnography/recognizing-authority-and-respecting-expertise-in-language-work/edit
https://americanethnologist.org/panel/pages/features/collections/rethinking-pseudonyms-in-ethnography/recognizing-authority-and-respecting-expertise-in-language-work/edit

Tyendinaga, and Six Nations of the Grand River. The heritage language of the Kanyen’keha:ka is
Kanyen’kéha, a polysynthetic, northern Iroquoian language that is identified by UNESCO (2021) as one of
the world’s “severely endangered” languages. In 2021, the total population of the Mohawk Nation was
53,787 people with only 562 K1 speakers (1.2%) and 77 (0.14%) K2 learners of advanced proficiency or
beyond (Decaire, 2023).

In my home community of Tyendinaga Mohawk Territory, the last adult K1 speaker actively
using the language passed away in 2004. According to Fishman’s (1991) and Lewis & Simon’s (2010)
graded intergenerational disruption scales, Kanyen’kéha at Tyendinaga Mohawk Territory is graded at
level 8 and 8a “moribund” respectively. Documenting highly proficient K1 speakers from other
Kanyen’keha:ka communities is one crucial element of reversing Kanyen’kéha language shift in
Tyendinaga (Fishman, 1991; Mithun, 2017). Furthermore, to facilitate the transposition of the invaluable
knowledge that exists in K1 documentation into K2 active use and transmission, it is imperative that K1
documentation is utilized in practical, meaningful, and comprehensible ways through effective K2
pedagogy (Taylor-Adams, 2019; Sapién & Hirata-Edds, 2019).

In 2013, Tsi Tydonnheht Onkwawén:na (TTO), the Kanyen’kéha language and cultural centre at
Tyendinaga Mohawk Territory, began a language documentation project called Ratiwenndkwas®. The
project goals were to document, record, and retain Kanyen’kéha for current learners and coming
generations (Tsi Tydonnheht Onkwawén:na, 2014). Developed and enacted by and for K1 and K2
participants, Ratiwenndkwas collected free and unimpeded K1 conversation and storytelling, “It is a
project of worth to each community and individual within the Mohawk Nation as it carries a vast array

of knowledge, culture, and history pertinent to our identity” (Tsi Tydnnheht Onkwawén:na, 2014, p.9).

9 Led by Tsi Tyénnheht Onkwawén:na since 2013, funding sources have included Canada Heritage Aboriginal
Languages Initiative (Session 1 and 2), Ontario Seniors Community Grant (Session 3), and a SSHRC-funded
Partnership Grant www.netolnew.ca (Session 4-6).



http://www.netolnew.ca/

These Ratiwenndkwas gatherings typically took place over three-day weekends. Events began Friday
evening when participants met in an informal atmosphere, followed by two formal daily sessions on
Saturday and Sunday. K1 participants were typically seated around a large table with strategically placed
microphones and camera equipment. K2 participants were sometimes seated at the main table, but
most often were seated behind the K1 participants. Conversation was guided by topics that were
presented to participants before and during the gathering. K1 speakers freely told stories or discussed
how the topic resonated with them or applied to their personal experience and knowledge. K2 learners
were often intently listening while noting words, phrases, or questions that resulted from the
discussion. K2 learners asked questions, added to the discussion, or asked for clarification on words or
phrases as needed. From the first two Ratiwenndkwas gatherings (see Appendix A for full list), TTO hired
consultants to transcribe and conduct word frequency analysis of K1 audio/visual recordings to
document speakers’ use of idioms, metaphors, jargon expressions, phrasal verbs, and other significant
words (Tsi Tydnnheht Onkwawén:na, 2014). The complete collection of Ratiwenndkwas recordings are
the basis of the catalogue and database that was created in this research project.

I’'ve maintained a role in Ratiwenndkwas gatherings since 2013. | was the host/emcee of the first
two gatherings, and a K2 participant in subsequent gatherings until | assumed the role of research
assistant for a Ratiwenndkwas research project from October 2017 until April 2019 (as part of a SSHRC-

funded Partnership Grant www.netolnew.ca). It was at this time that Ratiwenndkwas documentation

shifted focus from monologue, prose, and lexical analysis to small group interpersonal communication
focused on pragmatic uses of Kanyen’kéha that had been identified as areas of need for K2 learners
(Tehota’kera:ton J. Green, personal communication, February 13, 2018).

Personally, I've used the Ratiwenndkwas documentation project to drive my Kanyen’kéha
learning for the past six years and have experienced a substantial increase in my receptive and

productive oral proficiency and literacy abilities. Elaborated upon further in later sections of this


http://www.netolnew.ca/

dissertation, | have learned about collaborative practitioner documentation planning, the processes
involved in coordinating and delivering K1 documentation events, as well as associated transcription,
translation, linguistic analysis, and K2 learning resource creation. Based on my experience, | strive to
study, share, enhance, and convey the possible impacts of K1 documentation on K2 learning. This
dissertation was designed to celebrate and disseminate the work accomplished in Ratiwenndkwas K1
documentation, explore opportunities, challenges, and needs for better utilizing K1 documentation in
adult K2 learning, and, ultimately, create a model of K1 documentation for advanced adult K2
proficiency development.
Study Significance

This research explores the utilization of Kanyen’keha:ka first language-derived pedagogical
resources in K2 learners’ advanced proficiency development. Advanced proficiency here refers to
language assessed as advanced-low or higher by the ACTFL proficiency guidelines (2012). To achieve and
surpass advanced levels of Kanyen’kéha oral language proficiency in the current context of Kanyen’kéha
revitalization, K2 learners must engage with K1 conversational language use in natural settings about
topics and tasks that are a part of K2 learners’ everyday lives (Austin 2013; Austin & Sallabank, 2018;
Green 2018; Mithun, 2013; Sapién & Hirata-Edds, 2019; Taylor-Adams, 2019). Due to the current
moribund vitality status of Kanyen’kéha in Tyendinaga, and trends in K1 speaker availability, K1
documentation designed for K2 learning is necessary and urgent (Fishman, 1991; Green, 2020; Mithun,
2017). The intended outcome of using K1-derived resources is to ensure that K2 learners are
knowledgeable, confident, and proficient speakers who can be considered “nya’teka:yen tsi
yonhrénkha” by K1 speakers, a K2 proficiency level that is characterized as polished, refined, or finished
(Green, 2017). Disseminating K1-derived knowledge through adult K2 pedagogical resources can help
create highly proficient K2 speakers that maintain the socio-linguistic integrity and contribute to the

vitality of Onkwehonwe’néha (Green, 2020; Mithun, 2013, 2017).



This study impacts the fields of Indigenous Language Revitalization (ILR) and Linguistics by
exemplifying a Collaborative Practitioner Documentation approach to first-language speaker
documentation intended for Indigenous language use, transmission, and revitalization. The study
addresses the questions of where, when, why, and how to utilize documented K1 speaker knowledge in
advanced adult K2 learning. Exemplified in this project is a method of cataloguing language
documentation for increased accessibility and use by additional-language teachers and learners. As an
avenue to develop strategies for documentation use, this study produced a documentation-derived unit
exemplar that utilizes a scaffolded learning approach wherein the learner is guided through learning
activities to activate, acquire, apply, and assess their learning. Finally, this research also addresses the
difficulties of K2 learners’ limited access to K1 speakers and the mounting pressure on
Onkwehonwe’néha revitalization programs to make the best use of K1 speakers’ time, expertise, and
energy.

Literature Review

This literature review was conducted to develop a deeper understanding of Kanyen’kéha
research methodologies and inform the methods of knowledge collection, implementation, and
dissemination in this study. Three main areas of focus are presented in the following pages: 1)
Contemporary Kanyen’kéha research methodologies; 2) Community-based language documentation
research; and 3) First-language speaker roles in adult language learning.

Contemporary Kanyen’kéha Research Methodologies

Kanyen’kéha revitalization scholars have undertaken research utilizing various methodologies
within Kanyen’kehda:ka communities. Commonly, Kanyen’keha:ka researchers situate their methodology
in a paradigm rooted in a Kanyen’keha:ka worldview (Antone, 2013; Brant, 2016; Elijah, 2020; Green,
2020; Hemlock, 2020; Hill, 2015; Stacey, 2016). Often Kanyen’kéha scholars begin by grounding their

research in the Ohén:ton Karihwatéhkwen (Brant, 2016; Elijah, 2020; Stacey, 2016) - the matters that



come before all else, a traditional practice that reinforces the worldview that the foundation of life is
the relationships that humans have with all elements of creation. Green (2020) and Hill (2015) see their
research through a Kanyen’keha:ka perspective that is grounded in community knowledge and previous
life experiences. Hemlock (2020) identifies four foundational pillars of Indigenous research to define a
Haudenosaunee research framework that is related to being Kanyen’keha:ka; is connected to
Kanyen’keha:ka philosophy and principles; takes for granted the validity, legitimacy, and importance of
Kanyen’keha:ka language and culture; and is concerned with cultural wellbeing.

There is significant focus on a transformative research approach that utilizes the collection and
dissemination of current and ancestral knowledge from Kanyen’keha:ka citizens to improve
contemporary language revitalization efforts. This approach is grounded in the practice of continual
consideration of Tahatikonhsontdntye — the lives of generations yet to come (Elijah, 2020; Hill, 2015;
Stacey, 2016). Hemlock (2020) acknowledges the duty to bring honour to past, present, and future
citizens of the Kanyen’keha:ka by adopting Edosdi’s (2018) Voiceability methodology “that is grounded
in the voices of my Ancestors, Elders, and co-researchers, as well as in the ways they guided my
research, setting the stage for research that is useful, relational, and transformative” (p.3).

Kanyen’keha:ka scholars include their experience as Kanyen’kéha learners, teachers, leaders,
and administrators. For instance, Brant (2016), Elijah (2020), and Green (2020; 2017) use forms of
autoethnography to gather, analyze, and disseminate knowledge. Reflective practitioner research
provides the basis of Green’s (2020) Oral Literacy Approach to Kanyen’kéha language learning wherein
he utilizes Critical Grounded Theory (Charmaz, 2006) to analyze data and construct Kanyen’kéha
learning theory. Elijah (2020), Green (2017), Hill (2015), and Stacey (2016) utilize Grounded Theory
coding to analyze knowledge collected from community-based surveys and interviews. While

Kanyen’keha:ka researchers acknowledge the implications of having “insider” knowledge, they elevate



the value of the “collective voice” of research participants by utilizing a traditional Mohawk consensus
building approach (Green, 2020; Stacey, 2016).

There is no single Kanyen’kéha research methodology. Researchers implement practical
research methods based on Kanyen’keha:ka principles to create a methodology appropriate to their
research context. Current Kanyen’keha:ka research is based on both community need and researcher
interest. There is a consistent grounding of research in traditional Kanyen’keha:ka worldview and
reference to an individual’s right to choose to participate in research. The diverse range of research
methodologies demonstrates the need for Kanyen’keha:ka researchers to utilize methodologies that
align with the research project goals and the values of their community of practice.
Community-Based Language Documentation Research

Community-based language documentation research has expanded the boundaries of
traditional linguist-centred practices (Galla, 2021) to a reformulated approach that is based on the
strengths and needs of the partnering research community (Leonard, 2021; Rosenblum & Berez-
Kroeker, 2018). There has been a fundamental ideological shift in the field of language documentation
research towards using collaborative methodologies with the partnering community, instead of focusing
on the interests of the researcher or their academic or professional affiliations (Czaykowska-Higgins,
2009, 2018; Leonard, 2021). It is a movement away from extractive approaches to language
documentation and documentary linguistics that have focused on data collection for the interests of
researchers and institutions (Davis, 2017; Galla, 2021; Leonard, 2018, 2021; Rice, 2011) to one of
language survivance and supporting the knowledge embedded in Indigenous communities (Davis, 2017).
This ideological change continues to move the field toward a research model wherein the language
community is the primary stakeholder and chooses the research topic and methodology (Czaykowska-
Higgins, 2018; Leonard & Haynes, 2010; Leonard, 2021; Rosenblum & Berez-Kroeker, 2018). The

reformulated humanist goal of Indigenous community-based linguistic research is language reclamation,



an Indigenous community-controlled research practice that is driven by the needs and guided by the
values of the participating language community (Czaykowska-Higgins, 2018; Galla, 2021; Leonard, 2018,
2021; Taylor-Adams, 2019).

The dichotomy of ‘researcher’ and ‘researched’ is an antiquated, unethical approach that is
being replaced by models of community-based research that now meet appropriate ethical standards to
embody collaboration between community, researcher, and academic institutions (Galla, 2021; Leonard
& Haynes, 2010). Czaykowska-Higgins (2009) presents a collaborative Community-Based Language
Research (CBLR) model that produces knowledge, “on a language that is constructed for, with, and by
community members” (p.15). This model is grounded in community engagement wherein language
community participants are research partners who are the sources of knowledge and the guides for
documentary research. Czaykowska-Higgins (2009) describes that, “in community-based research it is
often the case that the process itself is the result” (p. 43), aligning with ideals of relational Indigenous
research methodology (Absolon, 2011; Archibald, 2008; McGregor et al., 2018; Tynan, 2021; Wilson,
2008).

To achieve positive results in community-based research, Galla (2021), Leonard & Haynes
(2010), and Leonard (2018, 2021) state the importance of enacting a collaborative, decolonized
methodology that is grounded in relational accountability amongst participants.'® The true collaboration
empowerment model (Leonard & Haynes, 2010) enables all stakeholders in the research project to have
equal input, access, and control of the research throughout the entire process. Leonard (2018) states
that research needs to, “focus on relationships and reciprocity, respecting the responsibility that comes

with knowledge and its dissemination” (p.58). A research model of this nature aims not simply to

10 see Moreton-Robinson (2017) doi.org/10.4324/9781315528854; Tallbear & Wiley (2019)
https://doi.org/10.17742/IMAGE.CR.10.1.1; and, Turin et al. https://dictionaries.arts.ubc.ca/ for further
discussions on the concept of ‘relationality’ in Indigenous research contexts.
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advance knowledge about a language but to contribute to making a significant impact within the
language community itself (Rice, 2011).

A shift in intent, methodology, and focus of community-based linguistic research to a relational
practice can significantly impact the priorities of Kanyen’kéha language documentation research.
Priorities must shift to intentional documentation that is gathered for the purpose of authentic
knowledge transmission; that is useful for teaching and learning; captures and perpetuates pragmatic
and functional language use; documents K1 conversational language; documents household language;
documents specific features of the language to inform learning and teaching; and includes place-based,
task-oriented, and ecological documentation (Rosenblum & Berez-Kroeker, 2018; Taylor-Adams, 2019).
Kanyen’kéha documentary research must align with the principles of collaborative community-based
language research and language reclamation methodologies, while also prioritizing the needs of
Kanyen’kéha stakeholder communities.

A challenge to overcome in applying community-based research methodology is establishing a
clear and consensual definition of community (Czaykowska-Higgins, 2009). For example, consider the
circumstance of my research: | am a mixed-heritage K2 learner, practitioner, and researcher from
Tyendinaga Mohawk Territory (Western dialect) conducting most of my research with participants from
eastern Kanyen’keha:ka communities (Eastern dialect) who have varying levels of colonial and
traditional ideologies. One could argue that | am a part of all Kanyen’keha:ka communities because of
my nationhood, clan, and language while others may contend that | am an outsider because of my
blood-quantum, geographic location, and dialect. It is important to consider that colonial ideologies
have fractured Kanyen’keha:ka communities to a point whereby a consensual definition of community
may be unattainable. Throughout this research project, | will rely on the definition of community as

research participants who are: K1 speakers engaged with adult Kanyen’kéha learners; current teachers
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in adult Kanyen’kéha programming; and advanced-proficiency adult Kanyen’kéha learners, which I title,
“the adult Kanyen’kéha advanced-proficiency practitioner and learner community.”
First-language Speaker Roles in Additional-language Learning

Minority languages of the world face unprecedented decline and endangerment to the extent
that up to 90% of the world’s 7000 languages are predicted to be lost within the next 100 years
(Harrison, 2007). The effects of colonization and language shift have contributed to the scarcity of
minority first-language (L1)*! speakers leading humanity to a place where it is estimated that 96% of
world languages are only spoken by only 4% of the world’s population (Bernard, 1996). The traumatic
effects of colonial assimilation practices and linguistic genocide (Meyer, 2018; Skutnabb-Kangas, 2000;
Skutnabb-Kangas & Phillipson, 2010) have led many languages to decline wherein intergenerational
language transmission is rare and L1 speaker populations are in consistent decline (Decaire, 2020;
Hinton et al., 2018; Jenni et al., 2017; King, 2018; Mclvor, 2020; Oberly et al., 2015).

The important role that L1 speakers play in language revitalization programs is widely
documented and recognized in Indigenous Language Revitalization and Linguistics (Fitzgerald, 2020;
Fitzgerald & Hinson, 2015; Green, 2020; Grounds & Grounds, 2013; Grounds, 2011; Hinton et al., 2018;
Oberly et al., 2015; Rouvier, 2017; Stacey, 2016). Some L1 speakers have overcome traumatizing effects
of colonization to become community, national, and international language revitalization champions
(Hinton & Meek, 2018; Gruzdeva & Janhunen, 2017; Mclvor, 2015). The valuable L1 knowledge elicited,
collected, analyzed, and transmitted in language revitalization programming has yet to accurately

capture the depth and breadth of linguistic, epistemological, ontological, and metaphysical knowledge

that L1 speakers hold (Lichtman, 2019; Rorick, 2019). Metaphorically speaking, L1 speakers represent

1111 and L2 are used here to indicate first or mother-tongue speakers (L1) and additional language speakers (L2) of
minority and Indigenous languages. | use K1 and K2 elsewhere throughout this dissertation for Kanyen’kéha
speakers.
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the compass, the roadmap, and the geographical coordinates that are needed to find the way to the
specific phonological, morphological, lexical, syntactic, semantic, pragmatic, prosodic, meta-linguistic,
meta-cognitive, and semiotic knowledge that is needed for additional language (L2) learners to reach
the highest levels of speaking proficiency (Green, 2017). Stacey’s (2016) research on adult K2 program
graduates affirmed that elder K1 speakers were their most relied upon resource for achieving higher
proficiency. Unfortunately, K2 study participants also reported that opportunities to learn from K1
speakers were rare (Stacey, 2016).

Including L1 speaker knowledge!? in L2 learning creates an opportunity for the transmission of
authentic language (Corin, 2021; Grounds & Grounds, 2013) which can alleviate stylistic, denotational,
expressive, pragmatic, and structural variation that can result from L2 learning (Green, 2020). In
contrast, the exclusion of L1 speaker knowledge in L2 learning programs can contribute to mutual
incomprehensibility in K1/K2 communication and inhibit the attainment of “native-speaker-like
semantics, prosody, and pragmatics” (Green & Maracle, 2018, p. 149). This can result in manufactured
language (Meek, 2010) that is seen by language purists as undermining the integrity of the target
language and associated knowledge system (Amery, 2018; O’Rourke & Ramallo, 2013). Language
revitalization programs utilizing L1 speaker knowledge in diverse ways are helping L2 learners acquire
and transmit authentic language.

International language revitalization programs utilize L1 speakers through various approaches,
methods, and techniques to optimize minority language transmission and help counteract world
language decline (Rouvier, 2017). L1 speakers of minority languages are heterogeneous in their language
experiences and proficiency (Leonard & Haynes, 2010). Correspondingly, L1 speaker knowledge is not

universally utilized and often assumes various equally invaluable roles based on the context of the LR

12 The term “First-language (L1) speaker knowledge” represents the contribution of both L1 speakers and L1
speaker-derived data.
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program and associated needs (Rouvier, 2017). Such roles include catalysts; familial and ceremonial
leaders (Green, 2017; Hemlock, 2020; Meyer, 2018; Oberley et al., 2015); creators of curricular,
pedagogical, and documentary materials (Aikio-Puoskari, 2018; Johnson 2017; Liljegren, 2018; Meyer,
2018); teachers and educational support staff (Green, 2020; Johnson, 2017; May & Hill, 2018; Mclvor,
2015; Todal, 2018); mentors (First Peoples’ Cultural Council, 2012; Hemlock, 2020; Hinton et al., 2018);
linguistic and cultural consultants (Gardner & Ciotti, 2018; Lemus 2018; Yamada 2011) and assessors and
validators of LR programs and L2 proficiency (FPCC, 2012; Gordon, 2009; Johnson, 2017). The roles that
L1 speakers take are specific to their personal and community’s context.
Research Methodology
Theoretical Framework

The most effective practice in this Kanyen’kéha learning and research project was basing theory
and action in the accumulated knowledge of the adult Kanyen’kéha advanced-proficiency practitioner
and learner community. This gave guidance and strength to the query, the process, and the outcome
while respecting, celebrating, and supporting Kanyen’kéha stakeholders. In Kanyen’kéha, we refer to
this relational principle as Ska’nikdn:ra'3, a phrase that refers to the strength of consenus and
togetherness, a strength that is derived from human beings working together to obtain a goal that
positively impacts the world around them (Antone, 2003). The collaborative practitioner research
approach in this study is based on the principles of Ska’nikdn:ra (Antone, 2003; Green, 2020; Stacey,
2016), and draws on Grounded Theory (Glaser & Strauss, 1967; Sebastian, 2019; Strauss & Corbin, 1998)
and Practitioner research (Candy, 2019; Groundwater-Smith et al., 2012) methodologies. It embodies

relational accountability (Leonard, 2021; Tynan 2021), respectful and responsible processes through all

13 ska’nikén:ra is a consensus-based approach to decision making wherein the goal is to arrive at ‘one-mind’
through deep discussion and compromise. Once achieved, the collected knowledge is presented as one voice or
‘one-mind’.
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stages of the research project. The results of this approach are products derived from and accessible to
Kanyen’kéha revitalization stakeholders that are also applicable to the field of Kanyen’kéha and
international Indigenous language revitalization.

Methods: Collecting, Analyzing, and Disseminating Knowledge

| acknowledge and offer my deepest gratitude for the relationships that | have with past,
present, and future Mohawk language speakers, learners, activists, and researchers. To celebrate the
perseverance, dedication, and brilliance that it has taken to ensure Kanyen’kéha is used today, |
devolved from deficit-based rhetoric (Davis, 2017; Wolfe, 2006) and conducted this project with the
mindset that this research was an opportunity to help solve another puzzle in Kanyen’kéha learning.

Knowledge collection, analysis, and dissemination in this study began with a relational
knowledge building methodology. My goal was to “entiteward:roke onkwa’nikonhra’shén:’a
entewarihwa’tshén:ri tsi nakayé:ren tanon tsi nahoténhshon sha’taetewatste ne sénha akaya’takéhnha
onkwehonwe’néha” - gather the thoughts of our people together to find what can be done to equally
benefit our people and our language. This methodological ideal was planned before but implemented
throughout 2021-2023, during the COVID-19 pandemic, wherein adherence to health and safety
regulations, as well as the comfort level of everyone, required careful attention. The methodological
plan for this research project was used as a guideline and continually evolved throughout using reflexive
practice (Galla, 2021; Nicholls, 2013) and guidance from research participants.

Conducting this research in Kanyen’kéha was essential to understanding the possible answers to
the research question as “only through the language will we acquire the true sense of the meaning of
what is being shared” (Absolon, 2011, p. 91). Therefore, | engaged in Kanyen’kéha research with
Kanyen’keha:ka people in Kanyen’kéha because that is where Onkwehonwe’néha knowledge is derived
and held (Smith, 2012). Aligned with Leonard’s (2012, 2021) work in language reclamation, Kanyen’kéha

research includes asserting the right and fulfilling the responsibility to produce knowledge in the

15



language that meets the associated needs and goals of the Kanyen’kéha learning community.
Kanyen’kéha reveals the value of relationship in every utterance, as the speaker uses one of the 72
Kanyen’kéha pronouns to continuously convey relationship to the subject(s) or object(s) of focus. Wilson
(2008) states, “Knowledge is relational. Knowledge is shared with all of creation... it goes beyond this
idea of individual knowledge to the concept of relational knowledge” (p.74). Relationship with this
research began by centering the work in my ontology, epistemology, and axiology and is validated
through the free and consensual participation of others. The collaborative practitioner research
methodology is characterized by continually valuing participants’ collective knowledge and experience in
language work and developing their relationship with this research through reflexive changes in practice
(Nicholls, 2013). Together, the three practitioner groups in this research (K1 speakers, K2 teachers, and
K2 learners) have accumulated vast collective knowledge and experience that inform impactful solutions
to the research puzzle.
Project Actions and Products

In the winter of 2022, | conducted a thorough review of Ratiwenndkwas documentation, a K1
documentation project that the Tsi Tydnhnheht Onkwawén:na language and culture centre in
Tyendinaga Mohawk Territory had conducted six times since 2013 (See list in Appendix A). Originally this
first review was designed as a basic collection, spreadsheeted inventory, and review of Ratiwenndkwas
K1 documentation. | then used the Ratiwenndkwas collection to compile examples of K1 documentation
that could be utilized in advanced adult Kanyen’kéha teaching and learning. The range of elicitation and
documentation techniques used throughout the history of Ratiwenndkwas sessions enabled a cross-

section of K1 documentation to be represented. The examples included audio, video, and written
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transcription, simultaneous Kanyen’kéha captioned video, and English captioned video with
simultaneous English translation.’*

Secondly, | recruited, coordinated, and facilitated practitioner focus groups and individual
interviews with distinct but related groups: K1 speakers with experience in Kanyen’kéha documentation;
teachers of adult K2 programs; and advanced proficiency K2 adult learners (see chart of Interviews in
Appendix B). The goal of these focus groups and interviews was to analyse the use, impacts, and
possibilities of K1 documentation on K2 advanced proficiency development. | was also able to collect
and analyze knowledge and experience related to the process of effective K1 documentation and the
utilization of K1 documentation in K2 pedagogy and learning. The analysis lead to the development of a
model of documentation for learning called, “Skatne Ayonkwayd’ten Aetewawennd:ko’ - The
Collobrative Practitioner Documentation Approach.” This approach to documentation for learning
centers the planning, implementation, analysis, and dissemination of language documentation in the
knowledge, experience, strengths, and needs of three practitioner groups: first-langauge speakers,
additional-language learners, and additional-language teachers. Language documentation of this nature
is an evolutionary process that requires much care and creativity. Exemplifying a collaborative creative
process and the need to produce accessible documentation products, | engaged with representatives
from Tsi Tydnhnhet Onkwawén:na and Fuselight Creative®® to create an interactive infographic to help
depict and share research findings. The infographic was part of disseminating focus group and interview

findings in community-focused presentations, one in-person presentation, and two audio/video

14 See https://tto-kenhteke.org/ratiwennokwas/ for access to Ratiwenndkwas collection to date.

15 Fuselight Creative is a company which uses visual storytelling and interactive learning to share information. The
interactive infographic depiction of focus group and interview findings helped make this part of the project more
accessible to community language stakeholders. See more at https://thefuselight.com.
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presentations in each Kanyen’kéha and English. The translation and transcription of the Kanyen’kéha
and English presentations are included in chapter three of this dissertation.

Importantly, the content of the Ratiwenndkwas catalogue changed significantly after focus
group and interview participants shared ideas to help increase Ratiwenndkwas documentation
accessibility. Participants identified a significant need to include detailing and timestamping the topic(s)
of conversation, the dialect used, and naming the participant(s) in the cataloguing of the Ratiwenndkwas
collection. The searchable catalogue (See sample in Appendix C) is now part of a website that houses the
Ratiwenndkwas documentation database of audio, video, and written transcriptions, the contents of

which can be accessed at www.tto-kenhteke.org/ratiwennokwas.

Thirdly, a learning resource (see Chapter 4) was created to expemplify possibilities in the use of
K1 documentation for advanced K2 proficiency development. The unit was informed by the knowledge
collection and analysis of focus groups and interviews from this project. The exemplar, intended for
adult independent study, demonstrates a four-stage learning process wherein the learner activates prior
knowledge and prepares for learning by setting learning goals and identifying learning strengths and
needs; acquires knowledge through K1 documentation; applies new knowledge using a variety of
learning tasks guided by learner choice; and transposes the newly acquired knowledge for critical
reflection, and self-assessment.

Reflexive practice guided the continual analysis of knowledge and experiences collected
throughout this project (Galla, 2021; Glaser & Strauss, 1999; Nicholls, 2013) and culminated in the
production of: a catalogue of K1-derived documentation resources; community presentations
disseminating interview and focus group findings in both English and Kanyen’kéha; and an exemplar of a
K2 learning resource derived from existing K1 speaker documentation. These outputs have been
compiled with the accompanying Introduction and Conclusion chapters in this document (See full

Project Chart in Appendix D).
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Human Research Ethics

This research project required and received the University of Victoria’s human research ethics
approval as the research was conducted and dependent upon participants as the primary source of
knowledge and experience (see Appendix E). Ethics approval also included the use of previously
obtained Ratiwenndkwas K1 speaker documentation. This research project was completed in
partnership with Tsi Tydnhnheht Onkwawén:na, where the Ratiwenndkwas project was created, stored,
and is administered.

Participant knowledge informed the development of the Ratiwenndkwas catalogue into a useful
resource database for Kanyen’kéha learning and teaching. | trust that participants’ collective knowledge
and experience shared through the community presentation can guide and inspire Kanyen’kéha
documentation practice and the implementation of K1-derived knowledge in adult Kanyen’kéha
learning. Lastly, the documentation-centered unit exemplar was informed by the participants’ vast
knowledge in Kanyen’kéha speaking, learning, and teaching. The collective knowledge of participants in
this study was integral to guiding impactful study outcomes that can be utilized to meet individual and

community Kanyen’kéha proficiency development goals.
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CHAPTER 2: RATIWENNOKWAS CATALOGUE

Collecting and organizing Ratiwenndkwas K1 documentation was the first step in this part of the
study. Ratiwenndkwas audio, video, and written recordings were collected from their digital storage
locations, the files were backed-up, organized according to date and time, and the totality of resources
were inventoried. This proved to be a daunting task as the products existed in various formats, some
had been duplicated, and others have been misplaced. The next steps were to record on a spreadsheet
the numbered Ratiwenndkwas gathering, the dates, and participants in the various recordings and
resources.

Originally the catalogue was designed as a basic collection, inventory, and review of
Ratiwenndkwas K1 documentation, but the scope of the catalogue changed based on the feedback from
focus groups and interviews. Participants guided the catalogue to the point it now exists as a searchable,
more detailed database of Ratiwenndkwas knowledge that includes a linked audio or video file, the
date, participant(s), topic(s) with timestamping, and dialect. These directives helped Ratiwenndkwas
documentation become more accessible, especially for learners and teachers who would like to focus
their documentary use on specific topics or themes. Including the community dialect in cataloguing was
undertaken in response to the desire for some learners and teachers to concentrate on a particular
dialect. This information can also be used to compare familial or dialectic variation.

As it currently exists, the catalogue is an example of how to compile and disseminate
documentary resources. The opportunities to expand this catalogue are endless and could include
identifying morphological changes exemplifying specific grammatical features, tense forms, aspectual
suffixes, pronominal prefixes, and lexical analysis including particle phrase use. The accumulation,
storage, and dissemination of this expansive documentation collection is aligned with TTO and research
participants’ desire to ensure that the K1 knowledge collected is not only archived but also actively

utilized to increase K2 learners’ proficiency.
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Although sovereign online spaces may be ideal, there currently exists no accessible
Kanyen’keha:ka owned, operated, and controlled documentation database or online platform.
Currently, Ratiwenndkwas documentation is held on the TTO website that utilizes the WordPress©
platform, in an online storage drive, and in an external hard drive secured within the TTO administrative
office. Consultation with the participants in this project found that accessible, mobile platforms, such as
SoundCloud© and YouTube®© were being used widely across the nation. In consultation with TTO staff,
accessible, familiar, mobile online platforms were chosen as the means to distribute the collected
knowledge of Ratiwenndkwas participants. The Ratiwenndkwas documentation collection and catalogue

can be found on the TTO website, by visiting https://tto-kenhteke.org/ratiwennokwas/. Screenshots in

Figures 1, 2, and 3 are provided below to give a sense of the presentation and content of the website,
with direct links to specific catalogue sections.

There is still much work to do, in partnership with Kanyen’kéha stakeholders across
Kanyen’keha:ka communities, to pursue ways to secure the ownership, control, access, and possession
(OCAP®)*® of the online spaces where documentation currently and potentially exists. Reaching
consensus on a Kanyen’keha:ka national means of controlling the storage and dissemination of the
invaluable knowledge shared in K1 documentation will be helpful in ensuring the appropriate use of the
Kanyen’kéha documentation resources (First Nations Information Governance Centre, 2023). Currently,
leading Kanyen’kéha documentation stakeholders Kanienkeha:ka Onkwawén:na Raotitydhkwa,
lonkwahronkha’onhatie, Tsi Tydnhnheht Onkwawén:na, and Revitalizing Kanehsata:ke Radio utilize
YouTube and SoundCloud platforms as the primary means of disseminating their work. Although these
platforms are convenient and widely accessible, it is important to consider the omnipresent concerns

associated with data sharing and extraction, and the long-term issues that could arise in platform

16 OCAP® is a registered trademark of the First Nations Information Governance Centre (FNIGC)
https://fnigc.ca/ocap-training/
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migration and format changes. Besides mitigating these aforementioned ethical and technological
concerns, a sovereign Kanyen’keha:ka controlled online plaform could centralize Kanyen’kéha
documentary resources and possibly lead to a national language documentation reposity which could

enable wider, expediated language documentation access and use in Kanyen’kéha learning.
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Figure 1

The Ratiwenndkwas Project Landing Page - https://tto-kenhteke.org/ratiwennokwas/

Onkwarihwa:ke|About Us  Tsi Niyakwatyérha|WhatWe Do ~ Ori:wase|News  Takwahya:tonhs|Get In Touch ~ The Ratiwennékwas Project

THE RATIWENNOKWAS PROJECT

Ratiwennékwas translates to “they are pulling the words from the water.”

Since 2013, TTO has been conducting documentation activities involving
First Language Kanyen'kéha Speakers. This rich data will be used to
develop curriculum suitable for any level of language learner. This
research is vitally important to a community such as Tyendinaga Mohawk
Territory, where there are no mother tongue speakers. The
Ratiwennékwas Knowledge Collection is a living resource, and we will
continue to add to this page as work is completed.

We are immensely grateful to the K1 and K2 speakers who have
contributed to this project and we dedicate this page to all
Ratiwennékwas participants through the years. The data gathered here is
intended for the enjoyment and use of Kanyen'kéha learners for
generations to come.

Figure 2

The Ratiwenndkwas 1 Landing Page - https.//tto-kenhteke.org/ratiwennokwas-1/

RATIWENNOKWAS 1

November 2013 at Tyendinaga Mohawk Territory.
Theme: Old Words

K1 Participants: Warisé:se, Tekahonwen:sere, Tewateronhidhkhwa,
Kanati:res, Kanahstatsi, Tekaronhio:kon, Kaia'tahén:te, Karihwénhawe,
Ka'nahsara:ken, Kwatién:se, Tehahén:teh

Ratiwenndkwas 1 Catalogue
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Figure 3

The Ratiwenndkwas 1 Landing Page including Sound Files and Lexicon

Ratiwenndkwas 1 Audio

o Ratiwennokwas Project - Session 1.1 il SOUNDCLOUD
o Ratiwennokwas Project - Session 1.2 il SOUNDCLOUD

o Ratiwennokwas Project - Session 1.3

Ratiwenndkwas Lexicon

Ratiwenndkwas

A Karyen'kéha Lexicon Project

https://tto-kenhteke.org/ratiwennokwas-1/

o Ratiwennokwas Project - Session 1.4 I SOUNDCLOUD
o Ratiwennokwas Project - Session 1.5 b SOUNDCLOUD
o Ratiwennokwas Project - Session 1.6 I SOUNDCLOUD

The Ratiwenndkwas Lexicon was produced using data gathered from
Ratiwennékwas 1 and 2.

[ View Ratiwenndkwas Lexicon
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CHAPTER 3: RESEARCH STUDY FINDINGS

Five K1 speakers, seven K2 advanced learners, and five teachers of K2 learners offered their
valuable knowledge and experience on K1 documentation practice, the uses of K1 documentation in
learning, and the next steps for K1 documentation for K2 learning. These invaluable insights were
captured in a total of ten individual interview and focus group sessions from April until November of
2022 using the Zoom meeting platform. The discussions, conducted entirely in Kanyen’kéha, are
summarized and translated in the following presentation scripts [See Appendix F] and intended to
support Kanyen’kéha documentation stakeholders, K2 learners, and teachers of K2 learners utilize K1
documentation to further develop K2 proficiency and documentary practice.
English Presentation

The following English presentation, delivered in Tyendinaga Mohawk Territory in September
2023, was developed from the study findings to share with the English-speaking research and
practitioner community. It was first developed as a pilot for a language-focused conference held in May
2023. It was later refined from the feedback received, recorded, and is now available on the TTO

Ratiwenndkwas research webpage at https://tto-kenhteke.org/ratiwennokwas-research. This

presentation has also been transformed into an interactive infographic for dissemination to
Kanyen’kéha stakeholders (See Figure 5).
Introduction

| begin as we have always done, with the base of our existence, the actions that guide our way
of being with the world - offering thanksgiving and respect to all natural elements of the world. | offer
greetings first to you that are gathered and listening to these words. May we collectively offer greetings,
thanks, and love to every person of the world so that we can be together in this world in great peace
and with a good mind. To our mother, the Earth, whom we reciprocate endless love and respect, every

day she provides her strength so that we can be healthy and strong. To all the elements of the sky that
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continue with their responsibilities so that all living things flourish in this world. Let our minds come
together as one to give these greetings and thanks.

The title of this presentation is: T: nya’teka:yen tsi Entewa:ronke’ - Let’s become “nya’teka:yen
tsi yonhrdnkha.” This is a Kanyen’kéha (Mohawk Language) phrase that is used to describe someone
who is an incredibly gifted orator, a level of proficiency attainment that guides this work. This
presentation focuses on the utilization of Kanyen’kéha documentation in Advanced adult Kanyen’kéha
learning. The intent of this work is to support learners, teachers, and documentarians to continue and
improve the use of documentation for proficiency building. This research was undertaken with volunteer
participants from three distinct groups: First-language Kanyen’kéha speakers (K1) experienced in
Kanyen’kéha documentation, Additional-language Kanyen’kéha (K2) learners identified by their
community language stakeholders as attaining Advanced proficiency; and teachers of adult K2 learners.
Presentation Goals
This presentation will:

»m

1. Introduce the “Té: nya’teka:yen tsi Entewa:ronke’” research project.

2. Discuss knowledge collection from focus group and interviews.

3. Discuss project findings and products related to this project.
| acknowledge with great thanks, Tsi Tydnhnheht Onkwawén:na Language and Cultural Centre at
Tyendinaga Mohawk Territory; NEYOLNEW — One Mind, One People — Indigenous Language Research
Network; and the Social Science and Humanities Research Council for their practical and financial
support of this project.
Personal Introduction

My name is Tahohtharatye — it can be translated to English to mean, “he comes along in

conversation, talking, or with a message.” As one of my language mentors, the late Mel Diabo

Tekahonwenhsere’kénha teased, “when | hear your name, all | can think of is ‘he is literally a walkie
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talkie.”” 1 am Bear clan from Tyendinaga Mohawk Territory. Tyendinaga is one of eight Kanyen’keha:ka
(Mohawk Nation) communities in what is known in English as Southern Ontario, Québec, and New York
State. | am from the homeland of Rononhsonni:ton, a person that helped the Kanyen’kehd:ka and four
other nations create the greatest democracy in world history. From these lands, my clan, nation,
community, family, and name, | carry many responsibilities. Language work is one of my responsibilities.
| believe that Kanyen’kéha sovereignty and the perpetual liberation of our people depends on the
normalization of multi-contextual, every day, intergenerational use of authentic Kanyen’kéha.
Kanerahtdkwas, a Kanyen’kéha first-language speaker (K1) participant, shared the power and
responsibility we have to our language, “Tsi yonkwawén:na yonkwateryén:tare ne 6nhka ne i:'i” —
Through our language is how we know who we are (Kanerahtdkwas, K1, 18:34). As | engage in this
language work today, | do so with great respect and reverence that this work perpetuates the authentic
knowledge and experiences of our Kanyen’keha:ka civilization, collected for millennia and provided for
our collective strength and prosperity. My quest is to ensure the knowledge that permeates through
Kanyen’kéha is utilized and transmitted for generations to come.
Guiding Research Question

How can first-language Kanyen’kéha speaker documentation be utilized to support

Advanced proficiency development in adult Kanyen’kéha additional-language learning?

What is First-language Kanyen’kéha Speaker Documentation?

Language documentation is the creation of multi-purpose records of authentic audio and video
recordings that can include the transcription, translation, preservation, and distribution of the collection
of this knowledge and experience (Austin & Sallabank, 2018; Austin, 2013). This research focuses on the

documentation of first-language Kanyen’kéha speaker’s language use.
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What is Advanced proficiency?

Advanced proficiency is the third major level, following novice and intermediate, of the
American Council on the Teaching of Foreign Language’s (ACTFL, 2012) proficiency guidelines. ACTFL
Can-do statements (ACTFL, n.d.) describe the progression though Advanced oral proficiency beginning
with the low-Advanced level learner demonstrating the ability to participate in conversations and talk in
an organized way, with detail, in various time frames, about familiar topics that go beyond everyday life.
This includes the ability to describe people, places, and things and handle a familiar situation with an
unexpected complication. At the Advanced-high level, a learner can accurately express themselves
freely and spontaneously about concrete topics and complex issues and can support a hypothesis about
topics of interest (ACTFL, n.d.).

Why adult Kanyen’kéha Learning?

Kanyen’keha:ka communities are experiencing successes in adult K2 proficiency development.
There are currently four full-time adult immersion programs in Kanyen’keha:ka territories with a fifth
projected to restart in the autumn of 2023, These programs are currently graduating speakers at
Intermediate-mid to Advanced-low oral proficiency level (Decaire, 2020; Green & Maracle, 2018).
Graduates, however, find it difficult to find ways to further their proficiency beyond these levels. One
challenge to their proficiency development is access to first-language speaker knowledge and
pedagogical support to utilize, acquire, apply, and assess new and existing language knowledge (Decaire,
2020; Stacey, 2016).

There are 4 terms that | will use in this presentation that may be unfamiliar to you: 1.

Kanyen’keha:ka — The people of the land of the Herkimer diamond — known in English as the Mohawk

17 Four full-time adult immersion programs are currently operated at Kahnawa:ke (Kanien’keha:ka Onkwawén:na
Raotitydhkwa), Akwesasne (A:se tsi Tewd:ton), Kanehsata:ke (Ratiwennenha:wi), and Ohswé:ken (Onkwawén:na
Raotitydhkwa). The fifth, scheduled to begin in September 2023, is located at Tyendinaga (Tsi Tyénnheht
Onkwaweén:na).
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Nation; 2. Kanyen’kéha — known in English as the Mohawk language; 3. K1 — First-language speakers of
Kanyen’kéha participants; 4. K2 — Additional language speakers of Kanyen’kéha participants.
Rationale: Kanyen’kéha Vitality and Adult Language Learning

Kanyen’kéha, belongs to the northern branch of the Iroquoian language family (Green, 2018a).
In 2018, there were an estimated 932 first-language speakers of Kanyen’kéha (Green, 2018a), | suggest
this number is likely significantly lower now; Decaire (2023) reports only 562 remained in 2021. Largely
due to achievements in adult language programming, a critical mass of second-language learners has
emerged (Decaire, 2023); some of whom have re-established intergenerational Kanyen’kéha
transmission to raise 28 K1 speaking children (Green, 2018a). Regarding language vitality across the
Mohawk Nation, two out of our eight Kanyen’keha:ka communities have no remaining K1 adults that are
actively using the language and only three communities (Kahnawa:ke, Akwesasne, and Kanehsata:ke)
have more than 10 K1 adults to learn from and with (Decaire, 2020).

The strengths and success of adult Kanyen’kéha learning programs are evident and must be
celebrated. There exists though, a significant area of need in adult learning continuity and support at the
Advanced, Superior, and Distinguished ACTFL (2012) proficiency levels (Decaire, 2023, 2020; Stacey
2018; Green & Maracle, 2018); levels that are characterized as refining, polishing, sharpening, and
finishing in proficiency development in Haudenosaunee®® languages (Green, 2018b).

Since participating in the first Ratiwenndkwas K1 documentation meetings in the autumn of
2013, I've been driven to find ways to utilize the extensive K1 knowledge collection in K2 language
learning. Ratiwenndkwas is a K1 documentation project that Tsi Tydnhnheht Onkwawén:na (TTO), the
Kanyen’kéha language and cultural centre at Tyendinaga Mohawk Territory, began in 2013 and have

facilitated seven iterations since. The Ratiwenndkwas project goals are to document, record, and retain

18 Haudenosaunee is a term that is used to describe the Iroquois confederacy of nations. The Mohawk language is
one of the languages of the Iroquoian (Haudenosaunee) language family.
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oral language that may otherwise be lost forever (Tsi Tydnhnheht Onkwawén:na, 2014). | believe that
active use of documented K1 knowledge by K2 learners is the most significant act of reciprocity we could
offer to K1 participants who have given their time, expertise, and experience to K1 documentarians. K2
interaction with K1 knowledge is the most important aspect of K2 learners’ proficiency development
through, and beyond, the Advanced proficiency (ACTFL, 2012) realm and perpetuates the unique
worldview that permeates through Kanyen’kéha use. K1 documentation is often the only way for K2
learners to efficiently access K1 knowledge, especially in low-K1-speaker population communities. “We
don’t have any K1 speakers left in Tyendinaga and Ohswé:ken so it is necessary to access and listen to
speakers from other communities” (Ronéhtawaks, K2 learner, 12:13).

Documentation of K1 speakers has been a significant area of focus of Kanyen’keha:ka
community language and culture programs. This is evident in the recent expansion of documentation
production and dissemination in Kanyen’keha:ka communities. These works are tremendous sources of
valuable K1 knowledge and demonstrate a vast body of experience in documentation models,
techniques, elicitation, production, and dissemination.

Research Methods

This project began with the reflection, review, and cataloguing of Tsi Tydnhnheht
Onkwawén:na’s existing Ratiwenndkwas audio and video documentation. The second phase was
conducting focus group discussions with three distinct groups: K1 speakers with documentation
experience; Advanced proficiency adult K2 learners; and teachers of adult K2 programs. | have analyzed
this collective knowledge to share findings and produce a documentation-centered Advanced

proficiency K2 learning unit exemplar.
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Step 1 — Cataloguing

As mentioned, the first step in this project was the organization and cataloguing of the contents
of Tsi Tydnhnheht Onkwawén:na’s Ratiwenndkwas K1 documentation collection. | began by collecting,
organizing, and conducting a review of available Ratiwenndkwas documentation. The collection includes
audio and video recordings with several written transcriptions and two lexicons from the first six
iterations of Ratiwenndkwas. | then selected recordings and transcriptions to provide for focus group
and interview participants exemplars to guide discussion about the use of K1 documentation in K2
learning. After incorporating participant feedback, the catalogue developed into a searchable
spreadsheet that includes a link to the audio/video file, date, participants, topics, timestamps, and
community dialect. Furthermore, to increase access to Ratiwenndkwas documentation, a website was
developed to house the catalogue and all the available audio and video recordings from the collection.
This project is complete and accessible through an online database at: www.tto-

kenhteke.org/ratiwennokwas.

Step 2 — Focus Groups and Interviews

| will now provide some highlights of the knowledge collected through focus groups and
interviews with the three participants groups in this research. All three groups consistently focused on
their collective experiences in Kanyen’kéha documentation and its use in learning or teaching. The foci
of K1 interviews were to understand the experiences of K1 participants in documentation process and to
seek guidance on designing and goal setting for future K1 documentation sessions or events. The foci for
the K2 learners were on the use of K1 documentation in learning (including rationale), as well as trying
to understand the strengths, weaknesses, and their needs related to current K1 documentation
products and practice. The teacher interviews were focused on collecting information about their
experiences utilizing K1 documentation in their K2 pedagogy, the rationale for K1 documentation use, as

well as the opportunities and difficulties with the use of K1 documentation in K2 learning. Three
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overarching themes arose from the participants’ collective knowledge and experience: K1
documentation for K2 learning must be relational, innovative, and accessible.

Relational documentation for learning is the creation and development of relationships between
documentation stakeholders and the process, contents, and products to reach learning and
documentary goals. Relationship, in this context, begins with a vested interest and corresponding
actions that celebrate and respect Kanyen’keha:ka ways of knowing and being. For K1 participants, this
means being comfortable with the people, environment, and content of documentation sessions. For K2
learners, relational documentation is designed for specific learning goals and correlates to their
contemporary lives and lived experiences. For K2 teachers, relational documentation is specific to
supporting the achievement of learning expectations and is aligned with impactful pedagogical practice.

Innovative documentation is the act of providing opportunities and environments for new,
original, and creative documentation methods, techniques, and products. Documentation of this nature
can be revolutionary for Kanyen’kéha revitalization, as it is rooted in discovering methods to normalize
K2 learners’ progression through advanced and into superior and distinguished proficiency levels (ACTFL,
2012). Innovative documentation supports current K2 pedagogy and promotes authentic Kanyen’kéha
acquisition by supplementing current programming. The use of state-of-the-art technology to record,
archive, and disseminate Kanyen’kéha documentation is imperative. Innovative Kanyen’kéha
documentation is an evolutionary, reflexive practice designed to meet the needs of documentation
participants and stakeholders in Onkwehonwe’néha acquisition, use, and transmission.

Accessible documentation provides K1 speakers, K2 learners, and K2 teachers with a variety of
high-quality, conveniently available, comprehensible documentation products that support specific
learning and documentary goals. For K1 participants, this concerns documentation design, elicitation,
and production that supports K1 speakers to share the best of themselves and their language abilities.

Accessible documentation for K1 participants is dependent upon creating and sustaining an appropriate
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environment and choosing the correct topics that embrace participants’ qualities. For K2 learners,
access is related to the physical location of documentary material and the ease at which they retrieve
the material as well as their ability to comprehend the recorded information. Free access to
Kanyen’kéha documentation on mobile devices is a key factor in sustained use by K2 learners. They
desire a variety of lengths of recordings, for a variety of purposes, with supporting material (such as
transcriptions or guiding activities) to ensure correct understanding and use. For K2 teachers,
accessibility relates to their ability to retrieve and utilize documentation in class, on-the-fly, to support
both learning goals and teachable moments. This includes a searchable database of documentation
materials that are readily available and easily accessible as exemplars or assigned viewing or listening.
Findings

K1 Participants

The focus groups and interviews were conducted entirely in Kanyen’kéha, and | request your
understanding that the information that | share today may not truly represent the breadth and depth of
knowledge that was collected through this research project due to the English translation.

| was lucky to interview four K1 speakers together in one focus group session, and an additional
Kl speaker through an individual interview. All five K1 speakers shared a range of formal and informal
documentation experience. Firstly, | will share formal documentation experiences that are associated
with participants’ work, invited conferences, or small group meetings. All participants shared
experiences in education resource development related to elementary, secondary, and adult Mohawk
second-language learning. These experiences included reading and recording short dialogues, short
stories, individual phrases, or single word iterations. Three of four focus group participants and the
interview participant had attended Ratiwenndkwas documentation projects which have taken various
forms including large groups, round table discussions of more than 5 participants, and small group

models with 5 or less participants. Participants shared experiences with multi-media driven
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documentation for online or web-based applications, including CAN8 and Thornton Media Group’s
smartphone application as well as translating and audio dubbing for a television show for APTN.
Participants also shared documentation experiences with Kanyen’kéha programs including writing and
recording dialogues and short stories for community radio.

Bridging the realm of formal and informal documentation, one participant shared an experience
recording family dinner conversation and family board games for a documentation project, with the
National Research Council. Informal documentation experiences include casual, individual K2 learner-
driven recordings that included K1 speakers being contacted or visited to provide short translations or
specific vocabulary. Participants also shared being recorded informally by K2 learners requesting
support or clarity on the content of their Kanyen’kéha classes. These vast formal and informal
documentation experiences have been shared within their community, nationally (Mohawk nation), and
internationally (among various Indigenous and non-Indigenous nations), for various purposes and
audiences.

Reflecting on their documentation experiences, comfort was the focus of much of the
participants’ responses. All shared that the more they participated in documentation sessions, the more
comfortable they became. They appreciate comfortable and familiar settings for documentation as Wari
explained:

Conference rooms are not pleasant, but maybe somewhere outside, or somewhere inside

where it is comfortable and we can relax we can just converse (34:05) ... it is so nice to meet up

with friends and listen to the ways that they use phrases and how they explain things. It really

makes you want to learn more. (45:25)

It is important for the K1 speakers to have prior knowledge of the goals of the documentation session
with adequate time to prepare, “I really appreciate it when I’'m informed beforehand about what | will

need to speak about. It allows me to think about a place or event or something | have done so that is
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easier for me to explain” (Kanerahtdkwas, 09:51). Participants shared that it is important for them to
have experience with the topics or activities that are being elicited, “if they already know (about the
topic), their stories come more naturally” (Karihwénhawe, K1, 16:03), “or if you already have
experienced it” (Kanahstatsi, K1, 16:23). It is important then, that documentarians are prepared to share
documentation goals and topics with the participants and clearly communicate their intent prior, during,
and after documentation sessions.

Following recording sessions, participants find comfort in knowing the products are high-quality
and errors are edited, as Karihwénhawe explained:

They have recorded me for the radio, sometimes | make a lot of errors and | must repeat myself.

That is not enjoyable but when someone is going to edit the recording and you make lots of

errors, it doesn’t stop you. It makes it much easier for me to do recordings. (10:23)

Participants shared joy in reviewing the sessions afterwards and reflecting on the conversation that they
had with other K1 participants, “it’s nice when you relisten to something that you recorded a while ago”
(Kanahstatsi, K1, 9:52).

When asked about the barriers that may further impede their participation in documentation
sessions, participants cited two issues for consideration, the focus and location of the sessions.
Participants agreed that unguided or unfocused documentation sessions are difficult, “I think it’s quite
unpleasant when the person that is working to record you doesn’t know what, in particular, they are
searching for” (Wari, K1, 15:34). It is important then for documentarians to know exactly what they are
looking for, and when they’ve obtained enough. Participants also shared that a significant barrier to
their participation is travelling for recording sessions, “it can’t be too far for me to go to get recorded, |
prefer something close” (Kanahstatsi, K1, 14:26). These barriers are associated with access to

transportation and reluctance to travel for personal health and wellbeing reasons. With the
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demographic of the K1 speaker population, it is important for documentarians to consider hosting
sessions close to participant’s community and ensuring physical and emotional safety.

When asked for their recommendations on how to plan and implement a future documentation
session, participants expressed the need to conduct them in fair-weather times and agreed that it is
much more enjoyable to be in an environment where the setting matches the topic with access to props
if needed, “doing something fun” (Kanerahtékwas, K1, 30:20). Participants enjoy engaging in natural
conversation without reading or scripting, “just speaking naturally, not reading anything”
(Tewateronhyahkhwa, K1, 15:02). They cited the need for storytelling sessions, “we don’t have a lot of
stories... ones for the children to read. The ones that start with basics all the way through to the ones
that are long stories, what happened long ago, and what is happening now” (Karihwénhawe, K1, 26:35).
They encourage task-related documentation of everyday household tasks or recreational activities with
a K1 participant narrating or explaining what is happening. “lI want to record cooking and explaining all
the things that | am doing. Or maybe if someone is a good artist, they could teach about how they do it
and use of the vocabulary that is associated with artistry” (Kanahstatsi, K1, 27:36). Participants share the
need to record “how to” segments like sewing and the arts, “someone who has made a fancy outfit,
they could explain how it was made and what it is made from, all kinds of things” (Kanahstatsi, K1,
28:25) and music, “songs as well, we just don’t have many recorded” (Karihwenhawe, K1, 43:06).
Participants expressed the need for K2 learners to be exposed to chronological documentation such as
“a day in the life” starting in the morning and moving through the day and week, “being together all day
with a K1 speaker, in the morning until the night, maybe even the entire week” (Karihwénhawe, K1,
45:02). They also noted the need for K2 learners to be more familiar with the language associated with
highly emotional situations, “the ask is for the words often hidden, and for what | call big emotions and

feelings, they don’t have those words, we’ve never taught them” (Wari, K1, 34:23).
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Adult Advanced K2 Learners

Four Advanced proficiency adult additional-language Kanyen’kéha learners participated in a
focus group meeting and three others participated in individual interviews. All participants were
identified and recommended by community language stakeholders as having achieved Advanced
proficiency levels. To begin, | will introduce and define two phrases that distinguish methods that
Advanced K2 learners are utilizing to learn with and from documentation. The first is what | have termed
“intentional passive learning,” that is K2 learners’ intentional use of K1 documentation wherein the
learner utilizes documentation for exposure to language or behaviors without deliberate and calculated
study techniques. Tehahswathé:tha shares, “I often listen to recordings where | don’t really try hard to
understand everything” (K1 learner'®, 4:58). This occurs when recordings are played during daily
activities such as household tasks, driving, or recreational activities. Some participants shared that
during listening, they may mimic K1 phrasing with foci being on prosody, aspect, and lexical
development. Some participants listen for and note unfamiliar vocabulary or grammar forms.

The second method “deliberate active learning” is associated with engaging in documentation
for a direct or specific purpose. Tehahswathé:tha’ explained one of his useful strategies:

Sometimes I'll choose a particular story, sometimes just a very short segment and that’s where |

will work... I'll type it out and translate it to English. Often, | understand almost everything but

there are a few words that | don’t quite understand. Writing in out really helps because it gives
me time to think about what they said while | write it down and | must type out each word and |
make time to analyze what was said and how the words were used the word in the sentence.

(05:10)

19 Although invited to share their knowledge and experience as K2 teachers, interview participants
Tehahswathé:tha and Tehota’kera:ton shared their knowledge and experience as K2 learners as well. This is a
common experience as many K2 graduates journey from K2 learning into K2 teaching. Both participants
differentiated their experiences in learning or teaching and are represented in the appropriate section.
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K2 learner participants use self-directed learning activities, peer discussions, or case studies to collect,
analyze, and utilize specific K1 knowledge, “I'd listen to word choice, aspect, how do | put a new word
into a sentence, stylistic variation, denotational variation, then I'd change tenses” (Tehota’kera:ton, K2
learner, 03:50).

Participants shared that they are using K1 documentation to acquire knowledge that may not be
readily available in their everyday lives and to become more highly proficient speakers.
Ronkwe’tiydhtha’ explains why he uses K1 documentation to develop higher proficiency:

Since I've been studying the language, I've been told that if | just want to speak a few words that

it is fine to study (at school), but if | want to really become a speaker, it’s important for me to be

particular and careful of how | speak... that’s where | say it’s most important to listen to K1

recordings. (22:12)

Participants in low K1 speaker populated communities identified K1 documentation as the primary
source of K1 exposure, “I rely heavily on documentation because there is no one here where | live to
speak with, so | only have recordings. That’s how | continue learning the language” (Teha’nikonhrathe,
K2 learner, 07:50).

Intentional passive learning is commonly associated with publicly accessible recordings via app
or web-based platforms such as SoundCloud or YouTube, “I try every day or every other day to listen
when I’'m at home or out and about also. Recordings are playing very loud when I’'m cleaning up the
house” (Otsi:tsya, K2 learner, 03:15). Participants have also utilized archived recordings from museums,
cultural learning centers or personal recordings that they co-created while visiting K1 speakers.
Documentary resources that are accessible via personal devices are frequently utilized. Video
documentation is preferred because the learner can physically see movement in K1 pronunciation and
socio-cultural nuances associated with language pragmatics. Audio resources, though, are more widely

used due to their mobility, accessibility, and diversity, “I have many areas of interest that | can listen to,
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medicines, our ceremonies, our government, people just conversing, the radio talk show on
SoundCloud, ceremonial speeches are all accessed by audio recordings and transcriptions”
(Teha’nikonhrathe, K2 learner, 08:30).

Active learning activities concentrate on the acquisition and use of specific vocabulary, language
functions, or grammatical features and are often accompanied by transcription exercises or reading.
Participants commonly shared the high value of transcription use in their learning. Simultaneous
transcription by the learners themselves was a highlighted strategy for acquisition and use, “I will write
down words that | want to know, how they are used so that | can use them, and [I'll write] new

|Il

vocabulary as well” (Tehotsenhathe, K2 learner, 06:55). Consistently learners have strategies to add to
their lexicons, “I listen and then | will write it down (in the lexicon)... every morning”
(Tewateronhyahkhwa, K2 learner, 22:30). K2 participants appreciate and seek documentation that is
accompanied by captioning or transcription and prefer transcription that includes thorough English
translation, “I prefer to listen instead of reading but when I’'ve used both a recording and a transcript
that has helped me immensely as well” (Ranéhtawaks, K2 learner, 18:00). Participants stated that the
simultaneous English translation helps ensure correct comprehension and interpretation of the
Kanyen’kéha utterance. Teha’nikonhrathe explained the usefulness of recordings with accompanying
transciptions and translations:

It Is helpful when it is transcribed alongside the recording. It really helps mellse | can quickly

understand, when there isn’t written translation, sometimes | must really think about what it

means, but if | can see it right away (the translation), then it’s affirming that | know how to use

the word. (Teha’nikonhrathe, K2 learner, 14:50)

Recommendations for the future K1 documentation include a database of high-quality, easily

accessible documentation that is searchable by specific topics, situations, vocabulary, or dialect.

Participants seek further K1 documentation that is highly contextual and directly related to their

39



personal and professional lives, “as well as school and classroom documentation to support learners’
post-graduation” (Oherdhskon, K2 teacher, 45:25). Participants identified various desired topics for
further documentation including: the use of humor, highly emotional states and situations, the use of
particle phrases; recreation; flirting, dating, and sex; idioms; classroom/teaching vocabulary; as well as
cultural teachings and ceremonial speeches.
Teachers of K2 Adult Learning

Two adult K2 teachers participated in a focus group meeting and four adult K2 teachers
participated in individual interviews. The participants have experience teaching in 7 of the 8
Kanyen’keha:ka communities. To begin, one participant almost immediately quoted another stating,
“We speak the language of our grandparents, but we don’t speak like them” (Wenhni’ti:yo, K2 teacher,
5:00). Participants resoundingly expressed the need and desire to incorporate K1 knowledge in their
students’ learning experiences to help counteract this language shift. Tehota’kera:ton explained:

We are in debt to our elders and ancestors; we all have the responsibility to use the language

that they have and continue to pass on to us. They have provided for us a specific way of

thinking and being from their collective experiences. | say, they’ve given us the responsibility to

carry that language... to preserve their language. We should think of how precious that is and

the way of thinking and being that is carried within our language. (26:00)
Furthermore, K1 documentation must be included in current adult learning pedagogy because, “strictly
following grammar-translation approaches produces speech that is not authentic to that of L1 speakers”
(Oherdskon, K2 teacher, 10:32). This contributes to mutual incomprehensibility in K1 and K2 interaction
(Green & Maracle, 2018) and may contribute to difficulties building relationship between learners and
K1 speakers.

Participants believe that exposure to K1 language use can begin early in learners’ language

programming. “Beginners should just listen, be made to find a sound/tone difference, eventually moving
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to more complex items such as particles, or specific grammar forms, and be constantly encouraged to
mimic K1 speakers” (Oherdhskon, K2 teacher, 16:12). Resoundingly, participants agreed that students
should be supported through this learning experience by being offered contextual K1 example that
correspond to a learning goal and align with their comprehension abilities. As an example of this, one
participant shared their experience using the ACTFL Interpretive task comprehension guide (ACTFL,
2013) as a base for their K1 documentation-based pedagogy. “It moves through assessing students’
recognition of key words, their ability to identify the main idea, identifying supporting details, and
guessing meaning of the unknown from context” (Tehahswatheé:tha K2 teacher, 7:20). Another
participant utilizes PRAATO (Boersma & Weenink, 2023) speech analysis and phonetics software for
receptive and expressive comprehension skill development and learner self-assessment (Rohahi:yo, K2
teacher, 20:15).

When asked about next steps to make K1 documentation more effective and useful in K2
pedagogy, a searchable database of natural speech and conversation was resoundingly cited. It was also
repeatedly noted that accompanying transcripts are desired. A variety of contexts and lengths of K1
exemplars are also desired for utilization with varying proficiency levels; some very short and
manageable chunks; others short stories, dialogues, and conversation; and even longer pieces that may
include personal or cultural stories and descriptions of everyday tasks. When probed about future
documentation topics and areas of need in K1 documentation resources, participants cited: more
gendered recording, natural conversation, conversations about food and wellness as well as particle
phrase documentation, highly emotional situations, household tasks, and raising children.

Analysis — Onkwehonwe’néha Documentation for Learning

Participants have collectively expressed the need for K1 documentation for learning to be

relational, innovative, and accessible. Relational documentation creates and develops relationships

between participants and the process, contents, and products of language documentation that are
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complimentary, applicable, and supportive of participants and their specific learning goals or needs.
Innovative documentation creates opportunities and environments for new, original, and creative
documentation methods, techniques, and products. Accessible documentation provides K1 speakers, K2
learners, and K2 teachers with various conveniently available documentation products that are
functional, comprehensible, and high-quality.

All focus group and interview participants demonstrated a keen awareness of the impacts of
utilizing K1 documentation as a tool to develop and support authentic K2 Kanyen’kéha use and
knowledge acquisition. It is apparent though that teachers and learners need support to develop
knowledge and experience in planning, implementing, and assessing the use of K1 documentation in
Kanyen’kéha learning. Participants were enthusiastic about documenting K1 knowledge and experience
in creative ways that align with best practices in K2 learning and that are applicable to K2 learners’
everyday lives. K1 documentation in low/no K1 speaker population communities is often the only way
that K2 learners can consistently interact with K1 speaker knowledge and is identified as a crucial aspect
of proficiency development.

In conclusion, K1 documentation is a critical aspect of the “finishing and polishing” (Green, 2020)
stages of Kanyen’kéha proficiency development that helps perpetuate authentic Kanyen’kéha
knowledge use and transmission. There is an urgent, mutually beneficial need for all Kanyen’keha:ka
communities to collaborate in a national approach to creating a critical mass of “nya’teka:yen tsi
yonhrénkha” K2 speakers. The process and products of K1 documentation for K2 learning is one way to
help achieve this goal.

Products
There are four main products that have resulted from this research:
1. A Ratiwenndkwas webpage, catalogue, and online database.

2. This English and community presentation discussing focus group and interview findings.
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3. Arecorded Kanyen’kéha presentation discussing focus group and interview findings.
4. A unit example utilizing K1 documentation for Advanced Kanyen’kéha learners.
Nyawe-"ko:wa - Thank you
We have now reached the end of this presentation and | thank you all very much for your time
and interest in this project and field of study. | have done my best to represent the collective thoughts of
a talented and respected group of participants who have given their time to this project and to the
perpetual use of Onkwehonwe’néha. If there is anything that | have forgotten, please understand that
that was not my intent. | ask that each of you carry with you the encouraging thought that collectively,
our nation has all the tools to normalize the multi-contextual intergenerational use of
Onkwehonwe’néha in all our territories. Nyawen’kd:wa sewakwé:kon — Thank you all.
Mohawk Language Documentation Infographic
Figures 5 — 9 display the Infographics createdby the team at Fuselight Creative©

(https://thefuselight.com) with supplied content and my on-going consultation. These visual

representations summarize important findings of focus group meetings and individual interviews. The
infographics are intended to be shared with Kanyen’kéha language community stakeholders both at the
community presentation and on the Ratiwenndkwas website. Currently completed in English, the
infograph will soon be translated to Kanyen’kéha to serve as a record of this research and a resources

Kanyen’kéha statkeholders.
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Figure 4

English Presentation of Study Findings https.//www.youtube.com/watch?v=PbwOT7IM7GE&t=4s
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Figure 5

Mohawk Language Documentation for Learning - Infographic
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Figure 6

Mohawk Language Documentation - Interactive Pop-up
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Mohawk Language Documentation

Documenting first-language Mohawk speakers is crucial for preserving its unique knowledge system and facilitat-
ing additional-language learning. This method is especially valuable for low-population speaker communities.
The aim is to produce documentation that's relational, accessible, and innovative to enhance learners' proficiency.
Authentic language documentation promotes the development of proficient speakers who can communicate the
distinct worldview inherent in their language. Adaptable documentation addressing community or dialectal
nuances is essential for preserving community-specific knowledge. Elicitation practices should expand to include
emotionally charged, taboo, and task-based content. Utilizing cutting-edge technology to record, archive, and
share Kanyen'kéha documentation ensures its relevancy to the contemporary context of participants and
stakeholders. Collaboration in this process is evolutionary, focusing on the needs of those involved in the
documentation and the target language audience.

Relational Documentation - Interactive Pop-up
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Relational language documentation emphasizes the creation and nurturing of relationships between documentation
stakeholders. This process respects the ways of knowing and being of the target language group. Participants
should feel at ease with the people, environment, and content of these sessions. For those learning the language,
the documentation should be tailored to their learning objectives and relevant to their modern experiences.

! Teachersin language programs benefit from documentation that aids the fulfillment of learning outcomes and

resonates with effective teaching methods. The heart of this approach is collaboration at every stage, from planning
to dissemination, ensuring enduring and strong bonds between all involved parties.
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Figure 8

Innovative Documentation - Interactive Pop-up
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Innovative documentation introduces fresh, creative methods and techniques for language documentation. Crucial
for Mohawk language learners' proficiency development, it seeks ways to create and disseminate highly engaging
products that are aligned with the context of their daily lives. Such documentation aligns with the current teach-
ing methods in the target language community, fostering genuine language use among speakers. Leveraging cut-
ting-edge technology is vital for recording, archiving, and distributing this documentation. In essence, Innovative
language documentation is a dynamic and adaptive approach tailored to fulfill the needs of its participants. It not
only adds to archival material but also supports language acquisition, use, and transmission.
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Figure 9

Accessible Documentation - Interactive Pop-up
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Accessible documentation aims to offer high-quality, readily available resources to support Mohawk language

learners and teachers. For first-language speakers, it's about eliciting responses that allow them to best

showcase their language abilities. This involves creating the right environment and choosing topics that align with  F3
their expertise. For learners, it's crucial that these resources are easy to understand and retrieve. Having documen-

tation available on mobile devices is key and learners prefer diverse recordings showcasing various language
functions, supported by transcripts or activities. For teachers, accessibility means having documentation that aligns

with learning objectives and can be swiftly accessed during lessons or in teachable moments. A searchable database
containing these materials, which can serve as examples or assignments, is essential to facilitate quick retrieval and
utilization.

Source: tto-kenhteke.org/ratiwennokwas/

II
v AR VP REDUVKLES ARE ‘AT 0 I.ANGUAGEU A @R/ MORE

ESSENTIALFORLEARNERS
ACCESNIBLE '”“‘“""““’ ©)
\/QUD TRANSCR'PT

NDS 0 Yo
Qe de, WAl YoUT - goUND vIDEo LIS

SEE spppk ?\r\‘ CAPTION

THS&MOVEY" #SIMULTANEOUS
TRANSCRIPTIO

SHAREABLE ‘ 0‘

AND PUBLICLY ACCESSIBLE

46



Kanyen’kéha Presentation

The following presentation of research study findings contains similar content to that found in
the preceeding English scipt. It was developed using Onkwehonwe’néha to share with the
Kanyen’keha:ka stakeholders and research community. It is intended to celebrate the vast collective
knowledge and experiences of research participants in the language which the focus groups and
interviews were conducted. The following script will also present another form of Kanyen’kéha
documentation and use in the context of graduate studies and research. With great thanks, |
acknowledge the guidance and support of Karihwénhawe and Kanerahtdkwas in creation and editing of
this script, nyawen’kd:wa.

Wateryen’tshénryon Shiyakwatkennisa’:’a ne Onkwehonwe’néha Ronwatiwennarahston Aorihwa:ke
Tewatahsawdtye’

Wa’tkwanonhward:ton tewataté:ken. Ta’ 6:nen wahi entewatyé:rente’ ne ni:yoht wahon:nise
yethirihwisa’én:ni néne yonkhisothsera’okon’kénha. O:nen kati wahi yoterihwison nohén:ton thé:nen’k
enwaterihwatén:ti’ ne sha’onkwa’nikonhro:ten enkénhake’. Ta’ :nen wahi entitewatkahwe’
kanonhweratdonhsera’ tsi nya’té:kon naho:ten sa’é:yeri ohwentsya’kéhshon tanon’ tsi karonhyakéhshon
ka:yen. Ne se’ wahi tewana’tonhkwa, Ohén:ton Karihwatéhkwen. Ne aontakatyé:rente’ ne i:se tsi
nitsyon sewatahonhsatatye’ ndn:wa wenhnisera:te tdka’ni naho:ten karahston, akwerya:ne tektahkwas
kanonhweratdonhsera’ tanon’ karihwakwennyénhsera’ tsi tesa’nikonhratihéntho ki:ken niyorihwa:ke.
Aya:wen’se’ wahi tsi akwé:kon skén:nen nenkénhake’ ni:se’, sewahwa:tsire’, tdnon’ tsi non:we
nisewanakerénnyon. O:nen kati yonkhinonronhkhwa’ké:wa’ yethi’nihsténha nonkwa:ti
naetewate’nikonhrayé:ra’te’ tdnon’ nentewatkahwe’ kanonhweratdnhsera’ tsi shé:kon
tayakotkawenhatye’ akoshatsténhsera’ nya’tewenhnisera:ke’. Tanon’ 4:ni karonhyakéhshon tsi 6:nen
aetewanonhwetsaweron’ naetewatkahtho’ tsi niyohskatstényon, nya’té:kon naho:ten yonkhinyahé:sa’s

rotiyo’tényon oh naya:wen’ne skén:nen enkénhake’ tsi onhwentsya:te. Ta’ é:ni ne
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kashatstenhserowa:nen sha’oyé:ra aetewa’nikonhrayé:ra’te’ tanon’ aetewatkahwe’
kanonhweratdnhsera tsi shé:kon wa:tons tayakwarahsi’takenhserahkwénhake’ tsi nén:we
onhwentsya:te tayakwatawénrye’. Akwé:kon 6:nen wahi entitewahwe’nén:ni’ onkwa’nikon:ra tanon’
teyethinonhwaraton’ké:wa ndnkwati aetewateweyen:ton’. E:tho kati nayéhton’ nonkwa’nikon:ra.

Té: nya’teka:yen tsi entewa:ronke’ konwa:ya’ts ki:ken naho:ten tenkwarihwathe’te’ nén:wa.
Wa’kera:ko’ ki:ken kasén:na ne:’e tsi tho: ki’ yehonhronkha’tsherayé:ri ronwatina’ténhkhwa naké:ren ne
kwah tokén:’en ratiweyen:te ahatikaraton tanon’ yehatiwennahsonterényon’we’ né:nen
rotiwennineken’onhatye’. Aki:ron ni:’i tsi orihwi:yo enwa:ton’ thé: ni:yore ayakwa:ronke’ ne tekenihaton
yonkwahronkha’onhatye’ onkwawén:na nék tsi teyotonhwentsydhon naetewahsere’ tsi
nihatiwenno:ten tanon’ tsi nihonhronkha’tshero:ten ne tyotyerénhton raotiwén:na.

Wisk nikdn:ti yeyonhronkha’tsherayé:ri, tsa:ta’ niha:ti ronteweyénstha’ tsi niyo:re é:so
ronahronkha:’on onkwehonwe’néha, tanon’ wisk niha:ti onkwehonwe’néha shakotirihonnyén:ni ne
ronatehya:ron wahatiya’tahronnyon’ ne ayakward:roke’ onkwa’nikonhra’shén:’a ayakwarihwa’tshén:ri’
oh nakayé:ren tanon tsi naho’ténhshon sha’tayakwatste’ ne ronwatiwennarahston ne sénha
akaya’takéhnha’ ndnhka’ onkwehonwe’néha ayon:ronke’. Oyé:ri ni:kon atkennisa’atshera’
wa’katerihwatén:ti’ karonwara:ke ne Onerahtdkha niwenhni’to:ten tsi niyé:re Kenten’ké:wa
niwenhni’td:ten 2022 shiyohserasé:ton. O:nen kati tewakatonhwentsyé:ni takwaterihwathe’te’
naho:ten wa’akwateryen’tatshén:ri’ sok enwa:ton enkaya’takéhnha’ nonhka onkwehonwe’néha
ayon:ronke’ tanon’ tsi niha:ti rotiyo’tatye’ ne ahonwatiwén:narahste’ ne yehonhronkha’tsherayé:ri’.
Tsi Naho:ten Tenkaterihwdthe’te’

Kén:tho enwate’sén:nayen’ akathro:ri’:

o

1. Oh nakayé:ren ne “Té: nya’teka:yen tsi Entewa:ronke’” wa’kerihd’kwate’.

2. Takaterihwathe’te’ naho:ten yonkwateryen’tatshén:ryon shiyonkwatkenni:son.
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3. Enkathré:ri’ naho:ten wa’akwarihwayén:ta’se’ tdnon’ wa’akwahsa’ tsi ndhe shontakatahsawen
akerihé’kwate’.

Aontakatyé:rente ne ya’tekhenonhweraténnyon Tsi Tydnhnheht Onkwawén:na Tekayentané:ken
non:we; NEYOLNEW — One Mind, One People — Indigenous Language Research Network, University of
Victoria ndn:we; tanon’ Social Science and Humanities Research Council tsi wa’onkeri:wawa’se’ tanon’
wahatikarya’kse’ ken’k niyorihwa:ke onterihwatén:ti’.

Enkatena’ténnyon’

Tahohtharatye’ ni:’i yonkya’ts. Wakhskaré:wake ne se’ wahi Rotihskaré:wake
wa’onkya’ti:nyonte tsi thatiya’tayeristdhkhwa’ Tekayen’tané:ken tsi nén:we. Tekayen’tané:ken
nitewaké:non, étho wahi tsi non: thonakera:ton ne Rononhsonni:ton ne se’ réonha wahi
washakoyé:nawa’se’ ne Rotinonhsén:ni ahatiyaneren’serén:ni’ naho:ten nén:wa wenhniseratényon
tewana’tonhkhwa’ ne Kayanerensera’kd:wa. E:tho kati nédn:we wahi tsi yakotonhwéntsyayen, tsi
niwaki’tero:ten, tsi wakenakerahserayen, tsi nakhwa:tsi:re, tdnon’ tsi niwakhsenno:ten nitewéhtatha’
naho’ténhshon wakaterihonte tsi nikari:wehs tewakatawenryehatye’ kén:tho akohwentsya:tate’.

Enska’ wakeri:wayen Onkwehonwe’néha tekawennontdhkwen nonkwa:ti. Tkehtahkwa’ ni:’i tsi
nonkwehonwe’néha tsi ndn:we nonkwa’nydnhkwa’ oh na’a:wen’ne’ thityé:konte aontdnhseke’
naetewahsere’ tsi i:’i niyonkwariho:tens. O:nen’k tsi 6ksa’k entsitewarenhnha’ nénhka’
ayeweyentéhta’ne’ onkwawén:na tsi niyé:re kwah nya’teka:yen tsi yonhréonkha’ tanon’ tsi’k nén:we
tayakwatawénrye’ aonténhseke’ aetewawenna:ronke’ tanon’ aonsetewatste’. Tsyeya:ta’
sha’akyatkennisa’a yakoya:teren Kanerahtokwas wa’é:ron, “Tsi onkwawén:na yonkwateryen:tare ne
dénhka ne i:'i” (Kanerahtdkwas, K1, 18:34). Tho: ki’ wahi ndn:we nitewétha’ nonkwashasténhsera’.

Non:wa wenhniseratényon tho: ki’ ni:yoht ni:’i wake’nikonhro:ten tanon’ kate’nyén:ton
thityd:konte’ entékhawe’ ne ka’nikonhri:yo’ tanon’ karihwakwennyéntshera’ ne aonténhseke’ tsi

akheya’takéhnha’ nakd:ren tanon’ tsi nén:we enwatkontahkwénhake’ tsi nihoti’'nikonhrawén:’en’ tanon’
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ronateryen’tatshera’ yonkhisothsera’okon’kénha nohén:ton shontawénrye’ onhwentsya:tate’.
Akahska:neke’ nd:nen tsi orihwi:yo i:'i onkwahronkhatshera enwaténhnhete’ oh na’a:wen’ne’
tahatikonhsontdntye’ ahatikwé:ni’ skén:nen tehonatawenryéhake’ é:ni onhwentsa:te.

Tsi Naho:ten Waterihwanontha’

Oh ni:yoht ne yehonhronkha’tsherayé:ri’ ronwatiwennarahston karihward:ron adnston’
aontahatihswanéta’ ne sénha ahatiwennayé:ri’ne’ ne ronatehyd:ron ronateweyentehta’onhdtye’
nonkwehonwe’néha?

Oh naho:ten ne yehonhronkha’tsherayé:ri’ ronwatiwennarahston karihwaré:ron?

Yehonhronkha’tsherayé:ri’ ronwatiwennarahston ne wateryen’tatshénryon ne é:so yoterihonte
ahatiwén:narahste’ nasathdn:te’ne’ tanon’ akarahston’ ne i:kare ne tsi kahya:ton, tekawennaténnyon,
wateweyén:ton, tdnon tewarennya:ton naho:ten kard:ron ne ronateryén:tare tdnon’ tehonatohétston.
Ki:ken karihward:ron kka’én:yons ne Kanyen’kéha yehonhronkha’tsherayé:ri’ ronwatiwennahston.

Oh naho:ten nen’ né:’e advanced niyd:re ronahronkha:’on?

Advanced proficiency néne ahsen niwatatye’ rati:sere tsi tyotte’ ne én:wa’k
ronateweyenstonhatye’. Tsi ni:yoht ronathré:ri ne American Council on the Teaching of Foreign
Language’s (ACTFL) roti’'nikonhrayén:ta’s tanon’ ronhréonkha’ naho:ten ronateweyenstonhatye’. ACTFL
Can-do kahyatdnnyon enwathré:ri’ tsi ni:tsi yotentyonhatye’ ne Advanced niyd:re ne yonahronkha:’on
tyotdhsawen ne yonteweyénstha’ ayekwé:ni’ dnhka akd:ren tahatitharahkwe’ tanon’ tkayé:ri tsi ni:yoht
tsi yeyewennahsonterdnnyon, tayonttiha’te’ tsi nikaha:wi, nayonthré:ri’ tsi naho’ténshon
ratirihwayenté:ri’ tdnon’ thikawenni:yo naho:ten tahatitha:rahkwe’. Ne ki:ken teka:neren nahonthré:ri’
tsi ni:yoht ne onkwe’shdn:’a, tsi nonwéshon, tsi naho’ténshon, ahatikwé:ni’ tahatitha:rahkwe naho:ten
ronateryen’ta:ren’ tanon’ toka’ thé:nen teyotyerdénnyon. Tsi niyd:re é:neken tydtte ne advanced
ronahronkha:’on ahonatyé:sen’se’ tsi’k naho:ten tahatitha:rahkwe’, tahonterihwathe’te’, tanon’

tahatihswané:ta’ naho:ten thoti’nikonhratihéntho’.
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Oh nontyé:ren ne ronatehyaron ronateweyenstonhatye onkwehonwe’néha

waterihwandntha?

Tsi Kanyen’keha:ka onkwanakerahsera:yen yakwatté:kas tsi yoyaneratye’ tsi ni:yoht ne
ronatehya:ron tekenihaton raotiwén:na ronateweyentehta’onhatye’. Non:wa nikaha:wi kayé:ri
nikanén:rake tyotkontakwen tsi niyahyakhserehs aénhskon Kanyen’kéha ronateweyenstonhatye’ tsi
kanonhsta:ton yonkwanakerahsera:yen. Tanon’ ne d:ya entewatdhsawen’ enskanenna:ke’ne’ 2023 tsi
Tekayen’tané:ken ndn:we. Tsi niyd:re ya’tehontdheste’ ahatikwé:ni’ tsi niyd:re ne intermediate-mid tsi
niyé:re advanced-low ahon:ronke’. Tsi nihati tehonatonhétston wenté:re ahatitshén:ri’ oh ni:yoht ne
sénha ahonteweyentéhta’ne’ tsi niyd:re kwah nya’teka:yen tsi ahon:ronke’. Tsyori:wa’ rotiyo’ta:ti ne
ahatitshén:ri’ ne dnhka yehonhronkha’tsherayé:ri tahonwatihswané:ta’ tsi ahonteweyentéhta’ne’,
a:hontste’, ahatiwennayé:na’, tdnon’ ahdntatken’se’ ne a:se tanon’ 4:nen tkawennanakere
ateryentatshera.

Tsi ni:yoht ne Onkwehonwe’néha yonhnhétye tsi yonkwanakerahserdyen tanon’ ne ronatehyd:ron
ronateweyentehta’onhdtye Onkwehonwe’néha

Ne Kanyen’kéha teyotenréhon ne othoré:ke tekakhasyon ne Yerahkwa
nihonnonhwentyo’ténnyon. 2018 shiyohserase:ton, Tehota’kera:ton rohya:ton tsi 932 niha:ti ne
tyotyerénhton raotiwén:na ne Onkwehonwe’néha shé:kon ronnénhnhe. A:yenhre’ ne nén:wa
wenhniseratényon kwah sénha ka:ron tsi ni:yoht thi:ken, tdka’ ken 700 niha:ti tsyonkwatatén:ron. Ne
tho: shikaha:wi Tehota’kera:ton rohya:ton 6:ni tsi 1036 nihati ne tekenihaton ronahronkha’onhatye’
onkwehonwe’néha ne mid-advanced tehonaténtshen, ronatya’ke onkwehonwe’néha ronatston ne
ahshakonatehyarénkhwen ne shakotiyen’okdn:’a tsi ni:yore 28 niha:ti rati’ksa’okdn:’a ne tyotyerénhton
raotiwén:na ne onkwehonwe’néha. Kahretsyardns tsi a:yenhre’k sénha ronatyohkowa:nen 6:nen
ronahronkha’onhatye’ onkwehonwe’néha tanon’ sénha ronatyohkowa:nen rati’ksa’okdn:’a rontstha’

onkwehonwe’néha ne tyotyerénhton raotiwén:na ne 6n:wa niyohseratatye’. Tsi ni:yoht ne
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onkwehonwe’néha tsi yonkwanakerahserakwé:kon, 2 ne 8 na’tekaya:ken tsi yonkwanakerahsera:ke yah
shé:kon teshonnonkwé:tayen ne ronatyehya:ron tyotyerénhton raotiwén:na ronta:ti. Ne khok
tsyonkwad:yen ne Kahnawake’rd:non, Akwesahsrd:non, tanon’ Kanehsata’kehrd:non ne sénha i:si’
ronatyohkowa:nen ne oyé:ri niha:ti yehonhronkha’tsherayé:ri’ thonnonkwe:tayen.

Entad: on teyethinonhwara:ton tsi nihati rotiyo’tényon tsi ndn:we ronatehya:ron
onkwehonwe’néha tsi ronterihwayenstha’, yoken’tatye’ wahi tsi niyoyanere’ yoterihwatentyonhatye’.
Nék tsi shé:kon wahi yonkwatokta:ni tsi ni:yoht ayethiya’takéhnha’ tanon’ aontayethihswanéta’ ne
tehonatohétston ronterihwayénstha’ i:si’ ndn:we yahon:ronke’ tsi niyd:re nya’teka:yen tsi ahon:ronke’.
Tho: ni:yore wahi tsi 6:nen wahatiwennahserdn:ni’, wahatiwennakwarisyon:ko’, tdnon’ wahati:sa’
niyé:re yahonhronkha’tsherayé:ri'ne’.

2013 shiyohserase:ton kanenna’ké:ne nikaha:wi tontyé:rente’ Ratiwenndkwas
ronwatiya’tahrordkstha’ wahonterihwaténtya’te’, thd: ndn:we wa’katya:taren’ tdnon’ thd: nahe
wa’kataterihwanonnyonha’se’, oh ni:yoht tsi ayethinyahe’se’ ne yehonhronkha’tsherayé:ri’
kawennarahston oh na’a:wen’ne’ sénha i:si’ nayakwa:ronke’ tsi niydkyon tekenihaton
yonkwaweyentehta’onhatye’ onkwehonwe’néha. Tsa:ta’ ni:kon é:nen yeyoyénhton Tsitydnhnhéht
Onkwawén:na shonaterihwatentya:ton Ratiwenndkwas ronwatiya’tahrordkstha’ tanon’ é:so 6:nen
thonwatiwennarahstanyon’. Ne rotiri:wayen ne Ratiwenndkwas waterihwatentya:tha’ ne
enkawennarahstonhake’ ne yehonhronkha’tsherayé:ri’ sok nahatiwennayé:na’ owennaka:yons ohén:ton
tsi niyd:re enwatewennahton’ne’ tsi nén:we. Tkehtahkhwa’ ni:’i tsi watesén:nayen é:nen tsi
tontayethirihwahserakwa’se’ tsi niha:ti ronathonta:ton ahonwatiwennarahstanyon’ tanon’ ne aénha’
tkand:ron tsi tayethiwén:nahkwe’ tanon’ orihwi:yo aetsydn:ni’ tsi yah thaontewennahton’ naho:ten
wa’onkhiyatkawénha’se’. Akwah i:ken tsi yorihowa:nen ne tekenihaton ronahronkha’onhatye’
ahatiréhnha’ tanon’ a:hontste’ yehonhronkha’tsherayé:ri ratiwenno:tens tanon’ ronateryen’tatshera’

toka’ ahdn:nehre’ tahontdhetste’ tsi niyd:re nya’teka:yen tsi ahon:ronke’ né:’e tsi teka:neren wahi tsi
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niyonkwariho:ten, tsi niyonkwehtakhwen, tanon tsi ni:tsi dnhka’ na:yontste’ tsi niyonkwawenno:ten.
Yotka:te wahi tsi naho’ténhshon karihward:ron tanon’ kawennarahston khok ronatesén:nayen ne
tekenihaton ronhrénkha’ ahonathon:te’ne’ tdnon’ sénha i:si’ ahatiweyentéhta’ne’ ne
onkwehonwe’néha, ne sénha wahi tsi non:we yah shé:kon teshonnonkwe:tayen néne
yehonhronkha’tsherayé:ri’, “Yah tetsyonkwe:tayen ne yonhrénkha ne Tyendinaga tanon' Ohswé:ken sdk
teyotonhwentsydhon akte’ ndn:we akheya’tatshén:ri’ dnhka yonhréonkha akheyatahénhsatate’
(Ronéhtawaks, K2 rateweyénhstha’, 12:13).

E:so 6:nen kd:yen ronwatiwennarahston tsi nén:we onkwanakerahsera:yen tanon’
yotshenndénnya’t tsi sénha ronwatiwennarahstanyon nya’teyahyaksera:ke. Yoken’tatye’ tsi kané:ron
tanon’ yorihowd:nen ne ken’ ndn: niyorihwa:ke. Yoken:ta’s d:ni tsi é:s0 d:nen
yonkwaweyentehta’onhatye’ oh na’a:wen’ne’ skén:nen enwaterihwatén:ti’, ahonwatirihotakwa’se’,
enkarihwahrd:roke’, enkawennahseronnihake’, enwaterihwateweyén:ton’, tanon’
enwaterihwarénnya’te’.

Tsi Nakayé:ren Wa’kerihé’kwate’

Shontakatahsawen ki:ken kayo’ténhsera, wa’kerihwahrd:roke’, wa’tektokenhstanyon’,
wa’katken’se’, tdnon’ wa’'kataweyén:ton’ tsi naho:ten roti:yen ne Tsitsydhnheht Onkwawén:na
ronwatiwennarahston tanon’ ronwatiya’tarahston tsi nikari:wehs Ratiwenndkwas
ronaterihwatentya:ton. Tekenihaton tsi i:we’, dhsen nikanén:rake wa’kenenhraré:roke’
tayakwatharénnyon’ oh ni:yoht ayethinyahe’se’ ne yehonhronkha’tsherayé:ri’ ronwatiwennarahston
na:hontste’ ne tekenihaton ronahronkha’onhatye’ aorihwa:ke. Tsi ni:tsi wa’tekenenhrakhahsi’
skanén:ra’ ne yehonhronkha’tsherayé:ri’ tehonatohétston ne 6:nen thonwatiwén:narahston, skanén:ra’
ne ronwatirihonnyén:ni ne ronatehya:ron tekenihaton ronateweyenstonhatye’ onkwehonwe’néha,
tanon’ skanén:ra’ ne ronatehya:ron ne tekenihaton ronahronkha’onhatye’ onkwehonwe’néha. Tanon’

6:nen wakatkeén:se oh naho’ténshon teyonkwatharahkwen tanon’ é:nen tewakatonhwentsyd:ni
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takwaterihwathe’te’ tdnon akwana’ténha’se’ naho:ten wakhyatonhserdn:ni karihonnyé:ni ne énhka’
a:yontste’ kawennarahston oh na’a:wen’ ne sénha i:si’ ya’on:ronke’ onkwehonwe’néha.

Tyotyerenhtahkwen tekatokenhstanyon

Ne takatyé:rente’ wa’kerd:roke’ tanon’ wa’tektokenhstanyon’ naho:ten Tsitsydnhnheht
Onwkawén:na 6:nen kahrorékhon ronwatiwennarahston ne Ratiwenndkwas sha’onterihwatén:ti’.
Ya:yak niyoyénhton 6:nen Ratiwenndkwas ronaterihwatentya:ton tanon’ nya’té:kon thoti:yen naho:ten
ronwatiwennarahston, ronwatiya’tarahston, tanon’ téhkara’ ni:kon kawennaré:ron kahyatonhsera:ke
kahyatdnnyon. Wa’kerda:ko’ téhkara’ ni:kon karahstanyon tanon’ naho:ten kahyaténnyon sok takhé:yen’
tsi nihati wahontya:taren’ shiyonkwatkenni:son’ ne ayakwarihwahsere’ naho:ten watston ne
yehonhronkha’tsherayé:ri’ karihward:ron tsi ahonwatinyahe’se’ ne ronteweyénstha’ onkwehonwe’néha.
Ohna’kénkha’ ya’ta:kyehste’ naho:ten ronatya:taren thonatka:wen sha’akwatkenni:sa’a’ tsi
aonkyanerahston’ ne tekatokenhstanyon. O:nen adn:ton’ ayé:sake’ naho:ten teyakotonhwentsyé:ni
tanon’ tekaneren tsi ndn:we karonhwara:ke yoteweyén:ton, i:kare d:ni td: shiskare kawennarahston,
dnhka yakoya’taré:ron, naho:ten rotithardahkwen, té: nikaha:wi, tdnon’ tsi non:we thonaténtyon ne
rotithare’. Karonwara:ke é:nen kard:ron Ratiwenndkwas ronwatiwennarahston oh na’a:wen’ne’ sénha
aontyesénhake’ nayetshén:ri’ tdnon’ na:yontste’. O:nen ki:ken kayo’ténhsera kdhson tanon’ kwéh

kéntho nén:we ahsattsikwarékhon’ nahsetshén:ri’: www.tto-kenhteke.org/ratiwennokwas.

Tekenihaton tsi yokwén:rare - Kanenhrayén:ton tanon’ enskatshon wa’kheyatken’se’

O:nen entkatkawe’ oh naho:ten rotitharahkweén:ne tanon’ wakerihwaroron:ne
sha’akwatkenni:sa’ tanon’ sha’kheyatken’se’ skatne dhsen ne kenén:rake rotiya’tahroron:ne
shiwakerihwisa:kon’. Akwé:kon ki:ken dhsen nikanén:rake thyekontahkwen tahatika:nere’ tsi naho:ten
tehonatohetstanyon ne Onkwehonwe’néha ronwatiwennarahstanyon tanon’ tsi ni:tsi adntston’ ne
dnhka’ ayeweyentéhta’ne’ téka’ni ayakotirihdnnyen’ onkwehonwe’néha. Naho:ten akwah

waterihwandntha’ ne yehonhronkha’tsherayé:ri’ ahonntonnyon:ko’ tsi naho:ten tehonatohétston
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nd:nen énhka’ wahonwatiwén:narahste’, tsi nakayé:ren’, tdnon’ aontahonwati’nikon:ren’ naho:ten
enkarihwakwe’niybéhake’ tanon’ naho:ten tehonatonhwentsyd:ni toka’ 6:ya ronwatiwennarahstha’
rontya’tahrorokstha’ yaonsahonterihwatén:ti’. Ne ronathya:ron tekenihaton ronahronkha’onhatye’
kanenhrayén:ton waterihwandntha’ oh ni:yoht tsi tdnon’ oh nontyé:ren tsi réntstha’ ne
yehonhronkha’tsherayé:ri’ ronwatiwennarahstanyon tsi ronateweyentehta’onhatye’
onkwehonwe’néha. Tanon’ é:ni kate’nyen’thahkwe aonke’nikonhrayén:ta’ne’ naho:ten akwah
karihwatstha’, naho:ten ronnentora:se, tdnon’ naho:ten tehonatonhwentsyd:ni ne
yehonhronkha’tsherayé:ri’ ronwatiwennarahstha aorihwa:ke. Ne ahsénhaton ronwatirihonnyén:ni
watken:se, wakerihwisa:kon oh naho:ten tehonatohétston réntstha’ yehonhronkha’tsherayé:ri’
ronwatiwennarahston ne tekenihaton ronwatirihonnyén:ni, oh ni:yoht tsi rontstha’, tanon’ naho:ten
wate’sén:nayen téka’ni kayd’tats na:hontste’ tsi ronwatirihonnyennihatye’. Ahsen niyori:wake
onta:kerahkwe’ tsi rotiya’tahrénnyon tehonatohétston: Ne tyotyerénhton, nd:nen énhka
ahonwatiwén:narahste’ ne yehonhronkha’tsherayé:ri’ orihwi:yo ahonnon:ni tsi entyotenréhon ne
dénhka’ ronataya:taren, ndnhka’ a:yontste’ ahonwatirihdnnyen’ tdnon’ ahonteweyentéhta’ne’; Ne
tekenihaton, enhonateryen’tatshenryahksénhake’ tsi ni:tsi ahonwatiwennarahstanyon’; tanon’
ahsénhaton, ne enwatyesénhake’ nénhka’ ayetshén:ri’ tanon’ a:yontste’ naho:ten karihwahrd:ron.
O:nen ki’ wéahi tewakatonhwentsyé:ni ohsténha shé:kon takerihwathe’te’ naho:ten akwah
ként:ton ne “Teyotenréhon naho:ten ronwatiwennarahstanyon.” Orihwi:yo tsi adn:ton’ énhka
a:yontste’ yehonhronkha’tsherayé:ri ronwatiwennarahston ayeweyentéhta’ne’ onkwehonwe’néha téka’
teyotenrdhon tsi ni:tsi kdhson tanon wa’kaweyeneén:ta’ne’ na’tehdnteren tsi niha:ti
tehotirihwayenawdakon nonkwehonwe’néha rotiyo’tényon tanon’ ronteweyénstha’. Tsi ni:tsi kéntho
katstha’ ne “teyotenréhon”, ne kén:tons tsi aontayontyé:rente’ ayakorihwakwennyénstake’ kwah tsi’k
naho:ten kdahawe’ nédnhka’ onkwehonwe’néha aontayontewenndn:tahkwe’, ne se’” akwah teka:neren’ tsi

Kanyen’keha:ka tsi niyonkwariho:ten, tsi niyonkwa’nikonhro:ten, tanon’ tsi nitetewatawénrye’. Tsi
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ni:yoht teyotirihwathé:ton ne yehonhronkha’tsherayé:ri’ ronatya:taren ki:ken ne kén:ton tsi enwa:ton’
yon’weson’don:we na’tehdn:teren’ tsi nihati ratiya’tahréonnyon tsi ronwatiwennarahstha’, tsi ndn:we
yoterihwatentya:ton, tanon’ tsi naho:ten karihwatatye’. Ne tekenihaton rotiweyentehta’onhatye’
raotirihwa:ke teyotenréhon ronwatiwennardaston kén:ton tsi yorihwatokénston naho:ten
ahonteweyentéhta’ne’, tdnon’ teyotenréhon ne dn:wa wenhniseratényon nihatiyérha’ tanon’
naho’ténshon tehonatohetstanyon tsi nihonnonhnhétye’. Ne ronwatirihonnyén:ni raotirihwa:ke ki:ken
kén:tons tsi teyotenréhon ronwatiwennaraston tekahswanéton tsi naho:ten ronateweyentehta’onhatye’
ne ronteweyénstha tanon’ teyotenrdhon tsi ni:tsi ronwatirihonnyennihatye’.
Ahonateryen’tatshenryaskon’ tsi ni:tsi ronwatiwennarahston ne kén:ton tsi ahonwate’sén:nen’
tanon’ ahatirihwahserdn:ni’ tsi ndn:we ahonterihwatén:ti’ enwa:ton sha’oyé:ra tanon’
wateryen’tatshénryon tsi nenhati:yere’, tsi ni:yoht, tdnon’ tsi naho:ten ahonwatiwén:narahste’ ne
yehonhronkha’tsherayé:ri’. Toka’ ken’ ni:yoht tsi enkakwatakwénhake’ adén:ton’ sénha
enkarihwatsthake’ ne ronwatiwennarahston ne:’e tsi ne kwah onydnhkwa’ tanon’ kaya’takwe’ni:yo
aontahonterahkwe’ tsi ni:yoht tsi ratitshénryon naho’ténshon teyotonhwentsydhon aetewarénhnha’ne’
ne kwah é:neken tydtte tdnon’ nya’teka:yen nahon:ronke’ tsi niha:ti tehonakwisréntye’
onkwehonwe’néha nahontéweyenste’. Ken’ ni:yoht ronwatiwennarahston enwa:ton’ tenkahswané:ta’
tsi ni:tsi dn:wa nikaha:wi ronwatirihonnyén:ni tanon’ ronteweyénstha’ nonkwehonwe’néha. Ne d:ni
sénha i:si’ enkarihwa:reke’ ne adn:ton’ sénha akta sha’tehonhronkha’tshero’ténhake ne tyotyerénhton
tanon’ tekenihaton onkwehonwe’néha nihatiwenno:ten. Yorihowd:nen se’ wahi’ tsi naetewatste’ tsi’k
kakehronténnyon yorihwaséshon tsi ayethiwén:narahste’, ayethiya:tarahste’, aetewateweyén:ton’,
tanon’ taetewaterihwaréhnya’te’ naho:ten karihwahré:ron. Toka’ ken’ ni:yoht tsi ayethiwennarahste’
tydtkon tenwattennyonhatyéseke’ tsi ni:yoht tsi enkakwatakwénhake’ nohén:ton nenkaha:wite’ né:’e tsi

tyotkon aetewatate’nyen:ton’ tdnon’ taetewarihwisake’ oh na’a:wen’ne’ sénha ayoyaneraston’ tsi
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nentewa:yere’. Ken’ ni:yoht tsi aetewatatya’takéhnha’ teyonkwarihwayenawad:kon oh na’a:wen’ne’ tsi
nén:we ayonhnhéte’ nonkwehonwe’néha’ yohronkhatshera’.

Ne ahsénhaton, toka’ watyé:son nahatitshén:ri tanon’ a:hontste’ ne ronwatiwennarashton
tewatka:was ne yehonhronkha’tsherayé:ri’, ronwatirihonnyén:ni, tdnon’ ronteweyénstha’ ne
nya’téhshon tsi tkarihwayé:ri, tydtkon ka:yen, yo’nikonhrayén:ta’ ronwatiwennarahstha’ karihwahrdé:ron
tsi tekahswanéta’s yorihwatokénston karihonnyennitshera’ tdnon’ naho’ténshon teyotonhwentsydhon
enkawennarahstonhake’. Ne yehonhronkha’tsherayé:ri raotirihwa:ke ne kén:ton tsi yo’nikonhrayén:ta’
tsi ni:tsi akarihwahserdn:ni’, akarihwaketsko’, tanon’ akakwatakwénhake’ sok a:hontste’ tanon’
aontahéntka’we’ akwah tsi ni:kon ahatikwé:ni’. Ne entewandnhton’ téka’ tenwatén:ron’we’ ne édnhka’
ahonta:ti’, tsi non:we enwaterihwatén:ti’ tdnon’ tsi naho’ténshon tahatitha:rakwe’. Ne tekenihaton
ronahronkha’onhatye’ raotirihwa:ke, ki:ken ne kén:ton tsi watyesen’don:we ahatitshén:ri’ tsi nén:we
yoteweyén:ton kawennarahstha’shdn:’a, yo'nikonhrayén:ta’ tsi nihon:ne’s, tanon’ thé:nen’k
tenwatén:ron’we’ ne sénha aontyesénhake’ dhontste’ tsi ni:yoht ne é:nen kahyaténnyon. Téka’
yoteweyén:ton ne kawennarahston tsi non:we yah thé:nen tekaka:rote tanon’ enwa:ton’
teyetharahkhwa’ dhontste’ ahatitshén:ri’, sénha yotka:te ahontsténhake’. Ronteweyénstha’
tehonatonhwentsyd:ni tsi’k naho:ten kawennarahston ne na’tetyattihanyon tsi nikari:wehs, tsi
yotharahkwen, tanon’ tsi’k naho:ten karihonnyennitshera’ teyotenréhon ne teka:neren tsi niyo:re
roti’'nikonhrayén:ta’s. Ne ronwatirihonnyén:ni raotirihwa:ke, tehonatonhwentsyd:ni thé:nen’k
kawennarahston aontyé:sen’ tdnon’ 6ksa’k enwa:ton’ ahatitshén:ri’ tsi ndn:we ronwatirihonnyén:ni.
Yorihowa:nen tsi nya’té:kon ronwatiwennarahston éksa’k enwa:ton ahatirihwisake’ tanon’ ahatishén:ri
toka’ thé:nen’k tehonatonhwentsyd:ni ne:’e tsi onta:kerahkwe’ tsi ronwatirihonnyennihatye’ téka’ni

enwa:ton’ kanénhskon aoyo’ténhsera’ ahonwatirihontarha’se’.
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Karihwatshén:ryon

Yehonhronkha’tsherayé:ris yotiya:tare

Onkwatera’swi:yohste’ ne skatne kayé:ri nikdn:ti yehonhronkha’tsherayé:ri’ skanén:ra’
wa’kontya:taren’ ne ayakwatkenni:sa’ tdnon’ é:ya shikaha:wi tsyeya:ta’ yeyehronkha’tsherayé:ri’
wa’tyakenitharénnyon’. Kontikwé:kon kontirihwayenté:ri oh na’a:wen’ne’ ne édnhka
akonwatiwén:narahste’. Ne entkatyé:ren’te’ enkathro:ri’ naho:ten i:'i kena’tdonhkwa’ ne ohén:ton
tkarihwahserdn:ni konwatiwennarahston ne wahi teyotenréhon kontiya’tarénnyon aotiyo’ténhsera’,
konwatihonkarawihon rontya’tarordkstha’, tdka’ni ken’nikanenhra:sa’ yonatkenni:son.

Akweé:kon tsi nikdn:ti kontiya’tarénnyon wa’konthré:ri’ teyonatohetstanyon tsi
yonterihwayenstakwanyénkhwa’ konwatiwennarahston ne étya’ke ne ken’nihonna:sa’ tsi
yonterihwayenstahkhwa’, tkanonhsowa:nen tsi yonterihwayenstahkhwa’, tanon’ tsi nika:yen ne
ronatehya:ron onkwehonwe’néha’ yonterihwayenstahkhwa’. Ki:ken tsi teyonatohetstanyon i:kare
akontiwennand:ten’ toka’ni tekontithardnnyon ken’nikakaréhsha’, akontikaraton ken’nikakara:sa’,
ken’nikawenna:sa’s, tdka’ni skawennatshon’ akonta:ti’. Akwé:kon kayé:ri nikon:ti kontiya’tarénnyon
4:nen Ratiwenndkwas rontya’tarohrdkstha’ wa’kontya:taren’. E:tho ndn:we akwah nya’tetyatihanyon ne
ni:yoht tsi ronaterihwaténtyon, ne kanenhrowd:nen wa’thatitharéonnyon’, téka’ni ken’nikanenhra:sa’s ne
sénha ka:ron ne wisk niha:ti.

Yotirenhnha:’on 4:ni ne akonwatiwén:narahste’ ne kawennarahstha:ke,
waterihwateweyén:tons, toka’ni teyehthardhkwa’ aorihwa:ke, tsi ni:zyoht ne CAN8 tanon’ Thorton Media
Group’s wattdkha teyehtharahkwa’ aorihwa:ke ne é:ni ne tekontiwennaténye’s tanon’
tekontiwennahsere ne tka:ra’s teydya’ks. Kontiya’tahronyon takontka’we’ d:ni tsi naho:ten
teyonatohétston ne onkwehonwe’néha tsi naho:ten karihonnyennitshera’ wa’kontihya:ton’ toka’ni
wa’kontiwén:narahste’ ne ken’nikararéhsa’s ne tewatewennarennyatha’ tsi yonkwanakerahsera:kon.

Néne ya’ta:kyehste’ ne yokwén:rare ne ohén:ton karihwahserdn:ni tanon’ yah tekarihwahserén:ni
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ronwatiwennarahston, tsyeya:ta’ taydntkahwe’ tsi niyakoya’tawén:’en yakowennarahston tsi
kahwa:tsire tehonatska:hon rotithare’ tdnon’ ne kahwa:tsire yontswa’tahkhwa’ ne ratiwennarahstha’
kayo’ténhsera’ skatne ne Kérahne Kanakerahserdyen Ratirihd’kwats Raotitydhkwa (NRC).

Tsi naho:ten ronwatiwennarahston ne yah ohén:ton tekarihwahserdn:ni teyonatohétston i:kare
ne tsi nika:yen ne ronteweyénstha’ ratiwennesa:kon thé:nen’k thonatoktda:ni tanon’ sewatyé:rens énhka
ahonwati:nonke’ téka’ni ahonwatina’taré:na’se’ aontahdnta’we’ tehatiwennaté:ni tanon’ akwatd:ken tsi
ni:kon owenna’shén:’a. Tsi nikdn:ti kontiya’tardnnyon 4:ni wa’konthrd:ri’ tsi yotka:te ne tekenihaton
ronteweyénstha’ onkwehonwe’néha konwatiwennarahstha’ nd:nen thé:nen tehonatonwentsyo:ni
ahatitoken’se’ tdnon’ ahoti’nikonhrayén:ta’ne’ naho:ten ronteweyentehta’onhatye’. E:so ni:kon 6:nen
teyonatohétston ne konwatiwennarahston tsi ratinakerahsera:kon, Kanyen:ke, téka’'ni
nya’tekanakerahsera:ke nonkwa:ti tewaterennya:ton tsi nya’tetyattihanyon naho’ténhshon tanon’
nya’tekari:wake kawennarahstanyon.

Tsi ni:kon tekontirihwahserakwenha:ton tsi ni:tsi konwatiwennarahstanyons, kaya’takwe’ni:yo
tsi aontyehsdnhake’, ayon’wésonhake’ tdnon’ yorenhnha:’on tsi ni:tsi karihwahserdn:ni. Akwé:kon
wa’konni:ron tsi nd:nen sénha wa’kontya:taren” wa’konwatiwén:narahste’ sénha tekontera:keren tsi
nikononhnho:tens tdnon’ sénha wa’onatyé:sen’se’. Ne sénha kontinon:we’s né:nen yotirenhnha:’on tsi
non:we konwatiwennarahstanyons ken’ni:yoht Wari wa’onthré:ri’:

Yah ne teyon’wé:son ne conference room, but ka’k nén: atste or ka’k nén: kanénhskon thé: non:

yon’wé:son tensatera:karon tanon’ enwa:ton tsi’k naho:ten enhstha:rakwe’ (34:05)... Ne ki’ ni*’i

ké:yare kanonhséhsne shiwakatehyardnkye’ ne é:so yon’wé:son ne thé: yenyakwe’
tayakwatatken’ ne onkwatenro’shdn:’a tanon onkwatsi’d:kon tanon’ é:so aesathdn:te’ne’ tsi
ni:tsi rontstha’ ne owenna’shén:’a tanon’ tsi ni:tsi thé:nen tehonterihwathe’te’ thé:nen, kwah
i:ken tsi tesa’nikonhra:ra’ne’ ne sénha aesatéweyenste’ tsi niyonkwawenno:ten. (Wari, K1,

45:25)
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Yorihowa:nen ne yehonhronkha’tsherayé:ri’ ohén:ton aontakontirihwayentérha’ne’ tsi naho:ten
teyotonhwentsyd:hon tanon’ naho:ten enkarihwakétsko’ tahatihtha:rake’ oh nenya’a:wen’ tsi
ahatinaktdtha’se’ ohén:ton ahatirihwahserdn:ni’, “Ne kwah tkendn:we’s toka’ shi’ ohén:ton yonkhré:ri’
naho:ten teyonatonhwentsd:ni aonkhtha:rahkwe’. Kha’ ki’ akanontonnydn:ko’ yénkhawe’ ka’nén:we, oh
na’d:wen’ne’ téka’'ni eh na:kyere’ ne sénha enwatyé:sen’ne’ ne tsi enkathré:ri’” (Kanerahtékwas, 09:51).
Kontiya’taronnyon wa’konthré:ri 4:ni tsi orihwi:yo yotirihowena:se’ teyonatohétston naho:ten
akonthrérya’te téka’ shi’ 6:nen yonateryén:tare ne okarashén:’a naho:ten enkari’'wandn:ton’, “téka’ o:ni
4:nen thatikarayenté:ri, kwah sha’oyé:ri tsi ni:tsi ahatika:raton’” (Karihwénhawe, K1, 16:03), “toka’nits
thé:nen tha: nisaya’tawén:’en” (Kanahstatsi, K1, 16:23). Yorihowa:nen ki’ ne ronwatiwennard:roks
ahatirihwahserdn:ni ahatiweyenén:ta’ne’ tsi naho:ten ratirihwi:saks, enkarihwakétsko’ tanon’
ahatirihwahsere’ skatne ratiya’tarényon tanon’ akwah nya’teka:yen tsi tahatitharényon’ tsi naho:ten
ronnehre’ ohén:ton, tsi nikari:wehs, tdnon’ yotohétston ronwatiwennahré:roks ronatya’tahrd:ron.
NA:nen ahatihsa’ tsi konwatiwennarahstha’ yon’wé:son tsi konnonténnyon tdoka’
yonateryén:tare tsi naho:ten enkahson’ tsi kwah yoyanere’én:we tsi kdhson tanon’ tsi non:we
teyonateryen’tawenryé:’on shotikwatakwen. Karihwénhawe teyakorihwathé:ton:
Wa’onkewén:narahste’ ne ki ne ka:ton tewatewennarenhnyatha’ sék é:so
tewakateryen’tawénrye’, enta:’onk takathna’néta’ ne se’s yah i:'i tewakon’wéskwani. Nek tsi
akadnha sayontkwata:ko’.... Wa’é:ron yah thé: teyotyé:ren tasateryen’tawénrye’ akadnha
akwé:kon entsyekwatd:ko’ wahi sok ne sé’s ni:yoht. TAnon’ sewatyé:ren wahi yoyanere’dn:we
tsi ni:tsi ayonkewén:narahste’, yah thakateryen’tawénrye’ ne ki tsi ni:yoht

tesateryen’tawenryehd:ton enhsayd’tatshe’. SOk ki’ akwé:kon thi: ayekwata:ko’ tsi

entsyonttakwahrihsi’ ... ne se’s ori:wa 6:nen wakyé:sen’ se’ tsi wa’kewén:narahste’. (10:23)
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Yonatshenndn:ni d:nen ne kontiya’tahrénnyon enskonti’ka’ényon’ konwatiwennarahston tanon’
tentkonnonyoén:ko’ naho:ten wa’kontikaraténnyon’ ne tha: shikaha:wi skatne aké:ren wahontya:taren’,
“Yon’wé:son aetsisathdn:te’ne’ nd:nen wahdn:nise tsi ndhe’ yesawennarahston” (Kanahstatsi, K1, 9:52).

NA:nen wa’karihwakétsko’ naho:ten yotiyo’ta:ti ne sénha akontya:taren ne
akonwatiwén:narahste’ teyori:wake onta:kera’kwe’, tsi naho:ten karihwatatye’ tanon’ ka’nén:we
yoterihwatentya:ton. Tsi nikdn:ti wa’kontya:taren’ yotirihwanonwé:’on tsi wentd:re ne yah
tekarihwahserdn:ni tsi naho:ten ahatirihward:roke’ tanon’ akonwatiwén:narahste’, “khé:re ki’ na:’a khok
yah teyon’wé:son ta’ tsi nika:yen yakoyo’takye’ yah teyakoteryén:tare naho:ten kwah i:yenhre
ayakotd:ken’se’. Thé: ndn:we é:so aesayd’tatshe’. Ta’ yoteryén:tare naho:ten akwah kenyen:te,
wakyé:sen ki wahi’ enteserihwahserdkwa’se’” (Wari, K1, 15:34).

Yorihowa:nen ki dnhte wahi tsi ratiwennard:roks kwah nya’teka:yen ahonateryen:tarake’ tsi
naho:ten ronnéhsaks tanon’ né:nen yekayé:ri tsi naho:ten wahatiwennard:roke’. Ne 6:ni wa’konni:ron’
yotiyo'ta:ti tsi tekontstikdahwen’ tsi niyé:re akonwatiwén:narahste’, “sétsi i:non yén:ke’ ne
ayonkewén:narahste’, ne akera:ko’ dkta’. Kén:’en akendnhskon takewén:narahst” (Kanahstatsi, K1,
14:26). Ne tsi aori:wa ki:ken kayo’ta:ti, teyotenréhon tsi ni:yoht tekontstikdhwha’s tanon’ ne:’e tsi
tekarihotarhon’ takontstikdhwha’ ne ata’karitétshera’ aorihwa:ke. Yorihowa:nen i:’i
ronwatiwennarahstha’ rotiyd’te tsi ahonnehya:rake’ tsi ronatya’ke ne thoti:yens sé:k toka’ ndn:wa
ahonnentora:se ne yehonhronkha’tsherayé:ri’ ahontya:taren’ thé:nen yoterihwatentya:ton toka’ sotsi
kwi’ i:non teyotonwentsyohon tehontstikdhwha’. Sénha aontyesénhake’ nahonterihwatén:ti’ akta tsi
non: thatinakarashera:yen oh na’a:wen’ sénha ahonneryen’ti:yohake’ tanon’ tho’ ni:yoht d:ni
ahonwatiya’tandnhstate’.

Nd&:nen karihwakétskwen tsi taonsayonterihwathé:ton’ oh ni:yoht tsi enkarihwahseronnihake’
ne d:ya Ratiwenndkwas aonterihwatén:ti’ tsi ndn:we ahontya’tard:roke’, tsi nikon:ti kontiya’tahréonnyon

wa’konni:ron’ tsi teyotonhwentsydhon aonterihwaténtya’te’ nd:nen enwenhniseriyohstanyon’ tanon’
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akontirihwandén:we’ne’ sénha yon’wéson takontawénrye’ tsi non:we tkyatén:ron naho:ten
yotihthardhkwen tanon’ thé: ndn:we enwa:ton’ akontiyé:na’ naho:ten teyonatonhwentsd:ni na:kontste’
aonterihwatén:ti’, “aki:ron’ ki ni:’i téka’ shi: akenhnha:ke nikaha:wi ... thd’k yonkwentskéd:ten,
yonkwathare, yonkwaka:raton, teyonkwatska:hon. Aki:ron’ ki’ ni:’i oh naho:ten yo’nikonhro:rya’ tsi

2

nayakwa:yere’” (Kanerahtokwas, K1, 30:20). Kontiya’tahrényon yonnonwéskwani’ akontya:taren’ tsi
non:we ne sha’oyé:ra tsi tahatitharonyon’ yah enta:’on thakontiwennand:ten téka’ni akontihya:ton’,
“ketshén:ryes ni'né: ayesawén:narahste’ ne adnha’ yoyanere toka’ sha’oyé:ra tsi ni:sti enhsata:ti’, yah
thasewennano:ten ne thé:nen” (Tewateronhyahkhwa, K1, 15:02). Wa’konni:ron’ d:ni tsi sétsi ka:ron
ni:kon yonkwaka:rayen ne kawennarahston, “Oh ne ni:yoht ne okara’shon:’a aetewaténkya’te’? Yah é:so
teyonkwa:yen ne oka:ra. Tsi naho:ten ne rati’ksa’okén:’a rona:wen’ adn:ton’ ahatiwennahno:ten’,
niyorihwa:sa’ entitewatahsawen’ tsi niyd:re akwah sénha kakaré:sons. Toka’ni tsi ni:tsi niyohton:ne ne
wahdn:nise tdnon’ tsi ni:yoht tsi ni:tsi i:we én:wa nikaha:wi aetewaka:raton” (Karihwénhawe, K1, 26:35).
Konthretsya:rens tsi ahonwatiwennarahston’ toka’ni ahonwatiya’tardhstanyon’ tsi thé:nen’k
nya’tewenhnisera:te nenhati:yere’ tdka’ni kandnhskon kayo’ténhsera’ tanon’ tsi ni:yoht énhka’
nahontorya:neren’ ne ahoti’nikonhrd:ri’. Tsyeya:ta’ yakotya:taren’ wa’é:ron’ tsi teyakotonhwentsé:ni
aontayonterihwathe’te’ oh nakayé:ren téka’ni tsi niyawénhseron’, “i:kehre ni:’i ahsheya:tarahste’
ayekhon:ni’ tsi nén:wa ni:yoht kanenhnatarakari:ta nayakon:ni’ tanon’ akwé: ayonthro:ri’ oh
niyontyérha... téka’nits ne dnhka ne yeweyen:te ayerahstanyon’ ahonwatirihdnnyen’ oh ni:tsi
ahati:rahste’, akwé: owenna’shdn:’a a:yontste’ tsi naho:ten tekeni:neren ne ahserahstanyon’ wahi”
(Kanahstatsi, K1, 27:36).

Teyakotonhwentsyd:ni é:ni ayonthré:ri’ oh ni:yoht tsi thé:nen’k na’é:yere’ tsi ni:yoht ne
aye’nikhon’ téka’'ni ayerahstanyon’, “akwah tsi’k nya’té:, téka’nits atakwénnya ayontena:yeste’ tanon’
ne ayontha:rakwe’ énhka yakdéhson” (Kanahstatsi, K1, 28:25). Karenna’shén:’a 6:ni, “onkwarén:na é:ni,

onkwarenna’shén:’a yah é:so teka:yen” (Karihwenhawe, K1, 43:06). Tsi nikdn:ti kontiya’tahrénnyon
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wa’konthrd:ri’ tsi ronteweyénstha’ tehonatonhwentsyd:ni ahonatashonteratyé:son’ ne
yehonhronkha’tsherayé:ri’ kontatyé:son toka’ ndn:wa 6:ni tsi ahyakhserakwé:kon, “kontatyéshon
ahontashonteratyéshon’ ne yonhronkha’, orhen’ké:ne akwah tsi niyé:re ahshontén:ne té:wa’ni adnton’
ne ahyakhserakwé:kon skatne ahonné:seke’” (Karihwénhawe, K1, 45:02). Wa’konttoke’ d:ni tsi
teyotonhwentséhon ne tekenihaton ronahronkha’onhatye’ sénha ahatirenhnha’ne’ ne owén:na
teyotenrdhon tsi teyotononnyani:ton tsi nihononhnho:tens tanon’ tsi nihatiya:tawen’s, “ne naho:ten
karihwahséhton ne owén:na tanon’ ne aki:ron emotions and feelings ne yah tehotiwén:nayen. Téhske
tayonkwarihwahton’, téhske’ se’ wahi yah teyethirihonnyén:nis” (Wari, K1, 34:23).

Ronatehya:ron tekenihaton ronahronkha’onhatye onkwehonwe’néha

Kayé:ri nihati ne ronatehya:ron ne tekenihaton ronahronkha’onhatye onkwehonwe’néha
wahontya:teren’ shiyakwatkenni:sa’a tdnon’ ne 6:ya dhsen nihati ne tyonkwe’tatshon
wa’tyakwahtharényon’. Akwé:kon ne ratiya’tahrénnyon tsi thatinakerahsera:kon owén:na ratiyén:tere’s
wahonwatihsennakara:tate’ ne:’e tsi tehonatohétston akwah tokén:’en tsi ni:kon ronahronkha:’on.
Aontakatyé:rente tenkaterihwathe’te’ tekawén:nake nen:katste akathré:ri’ tsi ni:yoht kawennarahston
rontstha’ tsi ahonteweyentéhta’ne’. Tyotyerénhton ne kena’ténhkwa “ronate’nikonhri:son akwah nék
ahonatahdénhsatate’ ne kawennardhston tsi ahonteweyentéhta’ne’.” Ne ki’ kén:tons tsi
aontahonte’nikonhrayén:ta’se’ tsi ahonatahdnhsate’ naho:ten kawennaraston nek tsi yah akwah sotsi
i:si’ tehonkwisrons tsi akwah tokén:’en naho:ten na:honste’ toka’ni nahati:yere’

nahonteweyentéhta’ne’. Tehahswathé:tha wahen:ron, “Yotka:te ndk ne akatahdnhsatate’, yah akwah

tekakwisron aonke’nikonhrayén:ta’ne’” (K2 rateweyénhstha?®, 4:58).

20 Tehnitsyé:ron Tehahswathé:tha tdnon’ Tehota’kera:ton wahniya:taren tdnon’ wahyathré:ri’ tsi naho:ten
tehyatohetstanyon tsi nikari:wehs wahyatéweyenste’ tanon’ washakotirihdnnyen’ onkwehonwe’néha. Ohén:ton
wa’tyarihwahsera:ko’ tehyaterihwathé:ton téka’ ken’ thé: ni:yoht tehyatohéston tsi shishakotirihonnyén:ni téka’ni
shihyateweyénhston.
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Ki:ken thé: nenya:wen’ne’ nd:nen kawennarahstanyon yohtentyonhatye’ tsi nikari:wehs
thya’tewenhnisera:ke ronaterihonte’ nihatiyérha, kandnhskon aoyo’ténhsera’ rotiyo’tatye’,
rontorihatye’ ka:sere, toka’ni tsi’k nahontorya:neren’ tdnon’ rontya’ta’kariyéstha’. Ronatya’ke
ratiya’tahréonnyon wahonni:ron’ tsi nikari:wehs ronatahonhsatatye’ enthonwatina’ké:ren naho:ten
yehonhronkha’tsherayé:ri’ ronatkawenhatye, akwah enthoti’nikonhrayé:rate’ tsi ni:tsi
ahatikaraténnyon’, tsi yehonhronkha’tsherayé:ris ahatiwennisa’ tanon’ akwah tokén:’en tsi
nikawenno:ten réntstha’. Tsi nikari:wehs ronatahonhsatatye’ ronatya’ke ahatihyaténnyon’ oh
nikawenno:tens yah arekho’ tehatiwennayén:teres toka’ni tsi ni:tsi yehatiwennahsonterényonhwe’ ne
ratiwennarahston.

Ne tekenihaton tsi ni:tsi kawennardhstha’ rontstha’ ronteweyénstha’ wa’kena:tonhkwe’ ne
“akwah aontahonte’nikonhratsha’ahte’ tsi ahontéweyenste’.” Né:’e tkyatén:ron tsi nihatiyérha’ ne
kwatd:ken aori:wa ahonteweyentéhta’ne’. Kén:tho tsi ni:yoht Tehahswathe:tha’ tehorihwathé:ton:

Sewatyé:rens enkera:ko kwatdken nikakaro:ten, sewatyé:rens kwah ken’k nikakaréhsha’ tanon’

thé: ndn: aonkyd’ten... takerihsto:rarake, tekewennanetahko’ tsyorhénhsa. Yotka:te thd:ha

akwé:kon aonke’nikonhrayen:ta’ne nek tsi tokara nikawén:nake yah
thaonke’nikonhrayén:ta’ne’. E:so tsi wakhsnyé:nons akhya:ton dse’ken wakenaktote
akanontonnydn:ko’ naho:ten wahatika:raton’ tsi nikari:wehs akhya:ton’ ne’e tsi 6:nen’k tsi
skawennatshon tekerihstd:rarake tanon’ wakenaktota:ni 6:ni akka’én:yon’ thé: yakothrao:ri tsi
ni:tsi wa’ekda:raton’ toka’ni tsi ni:tsi wa’ewennahsonteren’ téka’ni tsi ni:tsi wa:ontste’ ne

owenna’shoén:’a. (5:10)

Tsi niha:ti ratiya’tahronnyon kwah tehontste’nya:rons tsi ni:kon rotirenhnha: on a:hontste’
ahontéweyenste’, ronatya’ke ne akorénshon sha’tehoti:yens tehatitharénnyon, téka’ni naho:ten é:nen
karihward:ron tsi ahatiwennard:roke’, ahontken’sényon, tanon’ a:hontste tsi naho’ténhshon

ronatka:wen ne yehonhronkha’tsherayé:ris, “Owennakwé:kon wakatahdnhsatate, ethd:ne 6:nen
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wa’kanonténnyon’ naho:ten kén:ton, oh naho:ten onkwathdn:te’ne’ yah tewake’nikonhrayén:ta’s... oh
naho:ten rati:ton tsi naho:ten ronathrd:ri... nd:nen akwé:kon wakhyaténnyon énhka’k 6:ya
akheyatewennata’ase’” (Tehota’kera:ton, K2 ratewyénhstha’, 3:50).

Tsi nihati ratiya’tahronnyon wahonthré:ri kawennarahstanyons rontstha’ oh naya:wen’ne’
ahonateryén:tarake’ ne thé:nen toka’ yah éksa’k tdka’ni tydtkon teka:yen tsi tehonatawénrye tsi
rononhnhétye’ tdnon’ oh naya:wen’ne’ ahonhrdkha’ne’. Ronkwe’tiyohstha’ tehorihwathé:ton:

Tsi nikari:wehs wa'katéweyenste onkwawén:na, 6nhka'k wa'onkhré:ri téka' ihsehre ne khok

tokara nikawén:nake enhsi:ron enkakwé:ni nok ahsatéweyenhste, nek tsi toka' orihwi:yo ihsehre

ahsa:ronke, teyotonhwentsydhon aontasateweyén:ton tsi ni:yoht tsi enhsata:ti: té: niyohsnd:re,
katke énhsatste inflexions, nya'té:kon 6:ya naho:ten. Thé: nén:we aki:ron yorihowa:nen

ahsatatahdnhsatate ne yehatiwennayé:ris ronwatiwennarahston. (22:12)

Tsi nihati ratiya’tahronnyon thatinakere tsi non:we yah shé:kon dnhka’ yehonhronkha’tsheri:yo
teshonnonkweé:tayen wahatiyen:tare’ne’ ne kawennarahstannyons kaya’takwe’ni:yo ne ni:yoht tsi
ahonwanathon:te’ne’ yehonhronkha’tsherayé:ri tahatitharénnyon onkwehonwe’néha, “Kwah ni:'i
wakenhé:son ki:ken kawennarahston ahseken yah énhka 6:ya kéntho Onenyota'haka:ke tayekwé:ni
tayakenihtharénnyon wahi sék kwah ok kawennarahston akatahonhsatate. Tsi ni:yoht shé:kon
akatathreke akeweyentéhta'ne ne owenna'shén:'a” (Teha’'nikonhrathe, K2 rateweyénhstha’, 7:50).

N&:nen ronate’nikonhri:son kwah nék ahonatahdnhsatate’ ne kawennarahston tsi
ahonteweyentéhta’ne’ rontstha’ naho’ténshon tsi watyé:son ahontshén:ri’ tanon’ yah thé:nen
tekaka:rote tsi ni:yoht karonwara:ke ayontshén:ri ne SoundCloud téka’ni YouTube, “Kate’nyéntha’
kya’tewennisera:ke towa’ni tewenhniserakéhake akatahdnhsatate’ né:nen kandnhskon i:ke’s tanon’
nd:nen katorya:nerons é:ni. Tekatotarho’s d:ni kyotkon yora:kahre ne kawennarahston. Tanon’
akwé:kon wakatahonhsata:ton ne Ratiwenndkwas tanon’ lonkwahronkha’onhatie 6:ni, akwah tokén:’en

wakon’wéhskwani akatahdnhsatate” (Otsi:tsa, K2 yonteweyénhstha’, 3:15). Tsi nihati ratiya’tahrénnyon
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rontstha’ :ni tsi naho:ten tsi yontkathotha’ yontewyenton’tahkwa thati:yen, tsi niyonkwariho:tens
yonterihwaweyenhstahkhwa, téka’ni 4:ni tsi nika:yen ronwatiwennarahston tsi nikari:wehs
ronwana’tarenha:wi’ ne yehonhronkha’tsherayé:ri. Sénha watston tsi nikd:yen kawennarahstannyon
enwa:ton teyetharahkhwa ahonteweyén:ton tdnon’ ahonténtya’te’. Teyd:yaks ronwatiya’tarahston o:ni
rontstha’ ne ronteweyénstha né:’e tsi enwa:ton nahonwati:ken nihati ronta:ti’s tsi ni:tsi nontorya:neren
tanon’ tsi nihotiriho:tens tekaneren’ ne yehonhronkha’tsherayé:ri. Shé:kon sénha é:so réntstha’ ne
kawennarahstannyons né:’e tsi sénha’ aontyé:son ahatitshén:ri’, ahati:hawe’, tdnon’ kwah sénha é:so
ka:yen, “Tanon 6:ni nya'teyori:wake tewake'nikonhratihénthos, ne ki ne tsi niyonkwariho:ten wahi,
kayanerahserha'kd:wa katon kwah dnhka'k tehotihthare, Soundcloud ne owera:ke nonkwa:ti Joe tanon
Leo tehotihtharénnyon wahi, tanon kwah tsi'k naho:ten ate'nyentatshera kawenninekén:'en akwé:kon
ne kanonhsehsnéha wakehnhé:son kawennarahston tanon tsi naho:ten kahyaténnyon”
(Teha’nikonhrathe, K2 rateweyénhstha’, 8:30).

Nd:nen thoti’nikonhratsha’ahton tsi ahontéweyenste’ orihwi:yo ahonndn:ni tahatiwén:nahkwe
kwatdken’ tsi nikawenno:tens tanon’ tsi ni:tsi aontayonteweyén:ton tsi nayonta:ti’. Yotka:te ki’
tyotén:ron ne ahatihyatdnnyon naho’ténshon rdn:ton téka’ni ahatiwennano:ten naho:ten 6:nen énhka’
yakohya:ton. Tsi nihati ratiya’tahronnyon wahonni:ron tsi nikand:ron tanon’ tsi yoyena:wa’se ne
ahatihyatdnnyon naho:ten 6:nen kawennarahston ne aén:ton sénha i:si’ néon:we ahonteweyentéhta’ne’.
Ronateweyenstonhatye ratindn:we’s tanon’ rotirenhnha: on na:hontste’ ne sha’té:kena tsi ronta:ti
tanon’ kahyaténnyon tsi nikari:wehs ronatahonhsatényon ne sénha aontyésenhake tehatiwén:nahkwe’
tanon na:hontste’, “Enkhya:ton: tsi nikawenno:tens thé:nen’k enkewennayén:tere’ne’ tanon’d:ya
ni:yoht rontstha sk én:katste; tsi nika:yen owennaséstsi’s 6:ni” (Tehotsenhathe, K2 rateweyénhstha’,
6:55).

Kheyokontahkwen ratiwennahré:roks ne ronteweyénstha tanon’ ratirihwisakhe’s oh nakayé:ren

na:hontste’ ne a:se. owenna’shdn:’a, “Wakatston tsi ni:tsi wa'onkerihdnnyen ne
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lonkwahronkha'onhatie, akatahdnhsate’ sdk enkhya:ton’... thya'teyorhen'ketshera:ke wakatahénhsate
ne ronwatiwennarahston Soundcloud nonkwa:ti” (Tewateronhyahkhwa, K2 rateweyénhstha’, 22:30).
Ratinon:we’s tdnon’ ronné:saks 6:ni ne tekenihaton ronateweyenstonhatye ne ronwatiwennarahston
tyotenrdhon ne akwé:kon i:kare 6:nen kahyatonnyon tanon’ ratirdakwas toka’ 6:nen tekawennatényon
ne Tsyorhénhsa, “Sénha enkatera:ko’ kawennarahston akatahdnhsatate’ tsi ni:yoht ne
akewennand:ten’. Nék tsi tetsya:ron wakatston sha'kaha:wi akewennand:ten’ tanon'
akatatahdnhsatate’, thi:ken é:son aonkya'takéhnha’ 6:ni” (Ranéhtawaks, K2 rateweyénhstha’, 18:00).
Ratiya’tahrénnyon 6:ni wahonthdn:tate’ tsi nd:nen ahatiwennahno:ten naho:ten é:nen
tekawennatyénnyon ahatiya’takéhnha’ tanon’ enwa:ton dksa’ ahoti’'nikonhrayén:take’ naho:ten kén:ton
toka’ yah arékho’ kwah thyehonne’s. Teha’'nikonhrathe tehorihwathe:ton:

Tsi ni:yoht tsi kahyatdnnyon nd:nen rotihthare kwah kayenawa:se. Wakyenawa:se thi:ken

ahséken dksa'k aonke'nikonhrayen:ta'ne tanon déksa'k takewennaté:ni, tekawennatényon tho:

kahya:ton, sewatyé:rens akanontonnydn:ko naho:ten kén:ton nék tsi yah tetkayé:ri naho:ten
wa'kanontonnydn:ko wahi, toka' kwah éksa enwa:ton nakatkatho naho:ten tekawennaténnyon,

karihwanira:ton, kawennanird:ton aonkwateryen:tarake. (14:50)

Ratirihwara:ni ne ratiya’tahréonnyon toka’ nd:ya ahonwatiwén:narahste’
wa’hatirihwandn:we’ne’ tdka’ tsi non:we karihward:ron ne aontyesénhake’ nonhka’ ayetshén:ri, ne
kwah i:si tsi yoyanere tanon’ yonhrénka’ kawennarahston tanon enwa:ton enkarihwisa:kon ne kwatdken
tsi kakarahréonnyon, tsi ni:yoht ne owenna’shén:’a, téka’ 6:ni tsi nya’tekawenno:tens. Ronteweyénstha
ratiya’tahréonnyon ronnéhsaks ne sénha é:so akayén:take ne yehonhronkha’tsherayé:ris
ronwatiwennarahston ne tyatén:ron tsi ni:yoht ronnonha’ tehonatawén:rye tanon’ rotiyo’tatye,
“Ronatyohkowa:en nd:non ahonterihwayensta:ko’ é:so ahotiyd’ten’ ashakotirihdnnyen’ nék tsi yah
arekho’ tehonateweyentehta:’on owenna’shén:’a a:hontste tsi yonterihwayenstahkwa, ta’ ne

yonhsehtahwka” (Oheréhskon, K2 shakorihonnyén:ni, 45:25). Ratiya’tahrénnyon wahatiyén:tere’ne’
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nya’tekari:wake’ nya’tetyattihdnyon wa’thonatonwentsydhse’ ne enyethiwennarahstonhake ne
yehonhronkha’tsherayé:ris: yokarasté:rihst watston; ne é:neken tyétte tsi niyakonhnho:tens;
kawenna:sa’s watston, yo'nikonhrérya’tha’, yontahrydtha’, ratindhkwisaks, kanorénhkwatshera,
tewaterihwatd:se’s owenna’shon:’a, tsi ronwatirihonnyennitdhkhwa tanon’ tsi ronwatirihonnyén:ni
owenna’shdon:’a, tanon tsi niyonkwariho:ten yethirihonnyennitahkhwa tanon teyethinonhwaraténhkwa
kawenni:nekens.

Ronwatirihonnyén:ni ne ronatehya:ron tekenihaton ronahronkha’onhatye

Sha’té:kon nihati ronwatirihonnyén:ni ronatya:taren ki:ken kayo’ténhsera’, tékeni skatne
yonkwatkenni:son tanon’ akwé:kon né:ya skatshon yonkwatha:rahkwen’. Tehonatohétston
ronwatirihonnyén:ni ne tsa:ta’ Ka’nyen’keha:ka niyonkwanakerahseraké:ron: Kahnawa:ke, Akwesasne,
Kanehsatda:ke, Tekayentané:ken, Ohswé:ken, Wahta, tdnon’ Kana’tsyoharé:ke. Ne tyotyerénhton
sha’akwaterihwatén:ti’ dksa’k onta:kerahkwe’ naho:ten yorihowa:nen naetewathd:rake’ nd:nen
Wenhni’ti:yo wa’thohswané:ta’ naho:ten Tehota’kera:ton sahén:ron 2018 shiyohserahse:ton tsi
Kahnawa:ke, “Yonkwatstha ne yethisotd:kon raotiwén:na nek tsi yah tetewata:tis tsi ni:yoht ronnénha”
(Wenhni’ti:yo, K2 shakorihonnyén:ni, 5:00). Yotka:te wakatirihwakétsko’ tsi teyotonhwentsydhon
nonhka’ ayeweyentéhta’ne’ onkwawén:na ahonwati’neké:ren’ tsi nihatiwenno:ten ne
yehonhronkha’tsherayé:ris’. Tehota’kera:ton wahathré:ri:

Yethikd:rote ne thoti:yens, akwé: yonkwaterihonte ayethiwennani:rate tsi ni:tsi

tehonatennyehtonhatye naho:ten wa’akwayéen:ta’ne’, tsi ni:tsi yethiya:wi, yethiyawinnyon tsi

nihoti’nikonhro:ten, akwé:kon tsi naho:ten wahatitd:kenste’. Aki:ron” wa’yonkhirihontén:ni’ i:’i

ayakwawennénhawe’ tsi nihatiwenno:ten... O:nen i:’i yonkwaterihonte

aetewatewennateweyén:ton tsi nihatiwenno:ten. Tanon’ entewannontéonnyon té: nikand:ron

thi:’. Tanon’ 4:ni ne o’nikon:ra yaohawi:non tsi nitewawenno:ten. (26:00)
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Teyotonhwentsyéhon yehonhronkha’tsherayé:ris nihonhronkha’tshero:ten naétewatste’
ayethirihonnyén:ni né:’e tsi tdka’ sotsi grammar-translation ni:yoht tsi ahontewéyenste, “ensenté:ra’se’
kwéh tokén:’en aontasena’ké:ren tsi ni:tsi nihatiwennd:ten ne roti’ksten’okén:’a. O:nen’k tsi
ya’tahsyehste’ teyori:wake tsi ni:tsi sherihonnyén:ni” (Oherdskon, K2 shakorihonnyén:ni, 10:32). Ne
karihdn:ni wahi tsi sewatyé:rens wentd:re ne yehonhronkha’tsherayé:ri tanon’ tekenihaton
ronahronkha’tonhatye ahontate’nikonhrayen:ta’se’ (Green & Maracle, 2018) nd:nen tehotitharénnyon
tanon’ nén:wa ahotiyo’ta:ti tsi tehonatenro’seronnyanyon.

Enwa:ton 4:ni ne dn:wa’k tehonatahsawdatye ronteweyénstha’ ahotirenhnha’
nahonatahdnhsate’ tdnon’ dhontste ne ronwatiwennarahston karihwahrd:ron, “i:kehre tsi
teyotonhwentsydhon a:hontste’ kwah tsi tyotahsawe, nék tsi tenwatté:ni tsi ni:yoht tsi én:satste’. Tsi
tyotahsawe’ ta’ kwah nek ahsheydnnyen ne ronteweyénstha’ nek ahonte’nyén:ton ahontahdénhsatate’
(Oherdéhskon, K2 shakorihonnyén:ni, 16:12). Ethd:ner, tsi nikari:wehs ahotirénhnha’ tanon’ tsi
nihatikwénnyon, é:nen’k tsi naho:ten’k ahatitshén:ri, kwah ken’k nikawenna:sa’ toka’ni tsi
niyotewennatkwa:ton, tsi niyd:re tsi’k naho’ténhson sénha’ wentd:res. Thé: non: ahonteweyentéta’ne’
tsi niyd:re sénha aontyé:sen’ tehatiwén:nahkwe’ tanon’ ahonwati’'wennana’ké:ren
yehonhronkha’tsheryé:ri.

Tehonatonhwentsyd:ni d:ni ne ronwatirihonnyén:nis ratiya:tare tsi tenwaten:ronhwe’ ne
kawennarahston tanon’ tsi naho:ten 6n:wa’k ronateweyenstonhatye’ toka’ni kwatd:ken naho:ten
enkarihwahseronnihake’ nahonteweyentéhta’ne’. Yorihowa:nen se’ wahi tsi orihwi:yo ahatikwé:ni
ahoti’'nikonhrayen:ta’ne’ naho:ten kawennarahstanyon téka’ni’ nok ne ohsténha ahonnatd:ra’se’
ahoti’nikonhrayen:ta’ne’ naho:ten ronathrorya:ton. Shaya:ta’ waharihwakétsko’ naho:ten karihwatstha’
na:hontste’ ne ACTFL rotihyatonhseri:son ne Interpretive task comprehension guide (ACTFL, 2013)
konwa:ya'ts, tsi niyorihwatényon ronteweyénstha’ enthontyé:rente’ ahatiwennisake’ ne akwah

kawennakwe’ni:yos, “Oh naho:ten énhte kén:ton, ahatiwennard:roke nika:yen watewennatd:res tanon’
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tehonnatonhwentsyoni ahonntonnyoén:ko tanon’ ahonte’nyén:ton ahonthré:ri naho:ten ronnéhre
kén:ton nek ne sate’nyén:ton. Ahotiyé:nawase ahonnontonnyodn:ko naho:ten énhte kén:ton sok
ayoyd’ten ne o’nikon:ra.” (Tehahswathé:tha K2 shakorihonnyén:ni, 8:17). N6:ya shakorihonnyén:ni
wahaterihwathe’te’ tsi ni:yoht PRAATO (Boersma & Weenink, 2023) ratstha’ ne wahén:ron tsi
ashakorihontarha’se’ ne ronteweyénstha’ ahonatahdnhsate’ naho:ten kawennarahston tanon’
tehonatonhwentsyd:ni ahontatewén:narahste’ tsi nikari:wehs tontahonthna’néta’ naho:ten
kawennarahston (Rohahi:yo, K2 shakorihonnyén:ni, 20:15). Ken’ni:yoht tsi ahontatken’se’ té: niyd:re
tewatenréhon tsi na’tehatiwenno:ten.

NA:nen wa’kherihwanontonnydnha’se’ naho:ten tehonatonhwentsyo’se’ ne sénha
aontyesénhake’ tanon’ karihwatstake’ ne ronwatiwennaraston nahontste’ tsi ahonwatirihdnnyen’,
wahonni:ron tsi tehonatonhwentsyd:ni ka’k ndn:we enkayen:take’ nya’té:kon karihwahro:ron
ronwatiwennarahston tsi watons dksa’k ahatirihwisake’ tdnon’ ahatitshén:ri akwah tsi’k naho:ten
ronwatiwennarahston ne sha’oyé:ri rontatis ne yehonhronkha’tsherayé:ri tanon’ ne tekatokenhstanyon
tsi ni:tsi kaweyenentda:’on. Ronwatirihonnyén:ni tehonatonhwentsyd:ni tsi na’tentyattihanydnhake’ tsi
nikari:wehs kawennarahstanyon, dtya’ke’ wahi ken’k nikakaréhsha’s tanon’ nd:ya sénha kaka:rehs.
Tehonnehtahkwa’ :ni tsi ayoyaneren’ne’ toka’ kwah tsi’k nyaté:kon ahonwatiwennarahstanyon ne
tenwatén:ronhwe’ tsi nihonne’s ne ronteweyénstha’ 6tya’ke’ ne watewennatd:res tanon’ nd:ya yah
eso:tsi tsi ni:yoht ken’nikarihwéhsha tehotithare’ tsi nihontyérha téka’ni tsi nihotiya:tawens
kontatyéshon. Wahatina’tdnnyon nya’té:kon shé:kon ayon’wesdnhake’ toka’ enkawennarahstonhake’
tsi ni:yoht ne: tekanenhrakhdsyon ne ronnén:kwe’ tdnon’ konnén:kwe ahonwatiwén:narahste’; kwah
nek sha’oyé:ra tsi ni:tsi rotithare naho:ten karihwanakere; kakhwa tanon’ ata’karitétshera
tehotirihwathe’te’; ken’nikawennd:sa’s tehonterihwathe’tanyon; teyotenonnyanihton tsi

nihonnonhnho:tens; kanénhskon ahoti'nikonhré:ri’ tdnon’ kayo’tenhsera’shon:’a; tsi
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yonterihwayenstahkhwa téka’ni ronwatirihonnyén:ni owenna’shdn:’a; tanon’ tsi ni:tsi rati’ksa’okdn:’a
ahonwatehya:ron owenna’shdn:’a.

Wateryen’tatshén:ryon oh ni:yoht tsi Onkwehonwe’néha ronwatiwennardhston nd:hontste’ ne sénha
i:si’ non:we nahon:ronke’ néne ronatehyd:ron tekenihaton ronahronkha’onhdtye’ onkwawén:na

Tsi nihati ratiya’tahronnyon ki:ken kayo’ténhsera tehonaterihwatheé:ton tsi yorihowa:nen tsi
teyotenrdhon tsi ni:yoht ahonwatiwé:nnarahste’ ne yehonhronkha’tsherayé:ri; wateryentatshenryaskon
tsi ni:yoht karihwahseronnyanyon; tanon’ teyotonhwentsyéhon aontyesénhake’ nayetshén:ri tanon’
a:hontste’ naho:ten karihwahro:ron. Toka’ teyotenréhon tsi ni:yoht ronwatiwennara hston ne kén:tons
tsi ni:yoht karihwahserdn:ni, tsi naho:ten karihwahré:ron, tanon’ tsi ni:yoht tsi kdhson teyotenréhon
tanon tekahswanéta’as tsi nihati ratiya:tare tanon’ rontstha’ ne naho:ten. Téka’
wateryen’tatshenryaskon tsi ni:tsi ronwatiwennarahston, enwate’sennayen:ta’ne’ tsi sha’oyé:ra tanon’
a:se enwateryen’tatshén:ri’ tsi ni:tsi ahonwatiwennarahstannyon’, tsi ni:tsi enkarihwaketskohaton,
tanon tsi naho:ten kahson. Téka’ watyé:sen nayetshén:ri tdnon’ ndhontste’ naho:ten d:nen
ronwatiwennarahstanyon, orihwi:yo ayonnihake tsi sénha aéntston’, enkaya’takéhnha’, tanon’
ayoyanerahsten’ ne énhka’ a:yontste’ ne sénha i:si’ nahon:ronke’ onkwehonwe’néha.

Akweé:kon ratiya’tahronnyon ronateryén:tare tsi nikand:ron ndnhka yeweyentehta’onhatye
onkwehonwe’néha a:yontste’ tsi nihatiwenno:tens tanon’ tsi nihatiriho:tens yehonhronkha’tsheraryé:ri
ratithawe’ tdnon’ é:nen ronatka:wen kawennarahstha:ke. Kwah wenéhston é:ni tsi yah kwah arekho’
teyorenhnhd:’on tsi ni:tsi dnhka’ na:yontste’ ne naho:ten. O:nen’k tsi enkarihwahseronnihake’ oh
na’a:wen tsi sénha’ ayeweyentéhta’ne’ tsi ni:tsi na:yontste’ naho:ten ronwatiwennarahstanyon tsi
ayontéweyenste’ téka’'ni ahonwatirihdonnyen’ onkwehonwe’néha. Aki:ron entewatatya’takéhnha’ ne
sénha taetewatha:rake’ oh ni:yoht tsi watston sék enka:ra’ne’ tsi ndn:we ronwatirihonnyennitha’
karihwahserdn:ni tdnon’ aontyé:senhake’ ndnhka’ akadnha’ ok yonteweyénstha’ a:yontste. Tsi nihati

kéntho nén:we ratiya’tahronnyon wahdnnehre’ tsi yoriwaséshon 6:ni ahonte’nyén:ton
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ahonwatiwennarahstanyonhake ne enkahsere oh ni:yoht ne aénha’ entkaya’takéhnha’ tsi 6:nwa’k
nya’teka:yen tsi ronahronkha’onhatye raotirihwa:ke. Ne’ sé wahi sénha kand:ron ronwatiwennarahstha’
aorihwa:ke tsi ndn:we yah shé:kon teshonnonkweé:tayen ne énhka’ yehonhronkha’tsherayé:ri tsi
thatindkere né:’e tsi yotka:te ya:ken tsi é:tho’k ni:yoht enwa:ton ahonwanatahdnhsate’ ne
yehonhronkha’tsherayé:ri nihatiwenno:tens tanon’ adn:ton sénha i:si’ onkwehonwe’néha nahon:ronke’.
O:nen ki wahi i:wehre tsi tenkatkaraneren’ke’, ne ohnakénkha’ aki:ron’ tsi kwah i:ken tsi

kand:ron tanon’ karihwatstha’ tsi naetewatkdn:tahkwe’ ne tsi’k naho:ten tanon’ nya’tetyattihanyon
ni:yoht tsi ayethiwén:narahste’ tsi nihati kwah nya’teka:yen tsi yonhrénkha onkwehonwe’néha. Téka’
entakayé:rin’ne’ tsi ni:yoht karihwahseronnyanyon adn:ton se’ ne sénha enkaya’takéhnha’ tanon’ i:si’
yehonhronkha’tsherayé:ri’'ne’ tsi nihati on:wa’k ronteweyentehta’onhatye’ onkwehonwe’néha oh
na’d:wen’ne’ tsi nén:we enwatonhnhete’ tsi i:'i yonkwahronkha’tshero:ten, yonkwariho:ten, tanon’
yonkwaweyenno:ten ne yonkwanyen’keha:ka.
Tsi naho:ten kahson
Kayé:ri ne ni:kon d:nen kahson ne ki:ken kayo’ténhsera aorihwa:ke:

1. O:nen karonhwara:ke ka:yen ne Ratiwenndkwas ronwatiwennarahstanyon aorihwa’kéhson.

2. Tsyorhén:sa tekawennontahkwen wateryen’tatshén:ryon tekarihwathé:tha’

3. Kanyen’kéha tekwawennontahkwen wateryen’tatshén:ryon tekarihwathé:tha’.

4. Karihonnyennitha’ tekatokenhstanyon ne aéntston ronwatiwennarahston aorihwa:ke.
Nyawen’ké:wa

Ta’ 6:nen wahi yonkwaya:thewe tsi enkkaraneren’ke’ naho:ten tewakerihwathé:ton.

Ya'tekwanonhwaratonnyon’ tsi wesewanakté:ta’ne’ tsi aesewatahonhsi:yohste’ naho:ten
wakerihwahré:ron ki:ken niyorihwa:ke. Tewakatonhwentsyd:ni nén:wa ya’tekhenonhwaraténnyon’ tsi
nihati wahonthon’karya’ke’ tsi ayonkyatya’tarha’se’ ki:ken naho:ten wakerihwisa:kon. Kwah

nya’teyohna’netaryon tsi sewarihwayenté:ri ken’k niyorihwakéhshon tanon’ aki:ron tsi yah thaho:ten
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teyonkwatokta:ni naho:ten teyonkwatonhwentsyd:ni tsi skén:nen entsitydnhnhete’ onkwawén:na tsi
yonkwanakerahseraké:ron. Tho: ki niyd:re wakaterihwatkwé:ni nakate’nyén:ton ya’kwaterihwathe’te’ tsi
naho:ten wakerihwahré:ron ken’ tsi nikari:wehs wa’keriho’kwatanyon ki:ken niyorihwa:ke’. Toka’
othé:nen tewakatokta:ni téka’'ni takaterihokta’se’ tsi ni:tsi tekwaterihwathe’tén:ni akahska:neke’ tsi
takwa’nikénrhen’se’ tdnon’ enwate’sén:nayen’ enwa:ton’ ahskerihwakwatakohaton. Aki:ron’ yah
thé:nen teyotoktd:’on naho:ten i:kare nonkwehonwe’néha tekawennontahkwen’. O:nen
teyotonhwentsydhon dksa naetewatkwi’te’ ne orihwi:yo naétewatste’ tdnon’ aetewandnhstate’ oh
nihoti’nikonhro:ten tanon’ naho:ten ronateryen’tatshén:ryon tayonkhi:yen’ ne yonkhisotshera’d:kon ne
aontdnhseke’ tsi nén:we skén:nen tayakwatewénrye’ akohwentsya:te. E:tho’k niyowén:nake tanon’
6:nen é:tho.

Figure 10

Kanyen’kéha Study Findings Presentation - https.//www.youtube.com/watch?v=1BEKtq23bUE

Tahohtharitye Joe Brant

T6: Ya'tekdyen tsi Aetewa:ronke’ 4 Tytnmbeht Onkwawén
University of Victoria

Ratiwennokwas Research Presentation [Kanyen'kéha]
& Unlisted

Ratiwennokwas TTO . Z
e 31 subscribers hbo GJ ~> share 3¢ cClip
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Figure 11

Kanyen’kéha version of Mohawk Language Documentation for Learning - Infographic
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Figure 12

Kanyen’kéha version of Mohawk Language Documentation - Pop-up
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Kwah kari'wanéntha akawennarahstanyonke’ ne tyotyerénhton raonahronkhatshera oh naya:wen’ne’ayenénhstate’
tsi kwah énska khok tsi nizyoht ne raonattokhatshera tsi nizyoht tsi rontstha’ aontyesénhake’ ya'satahsén:teren ah-
sateweyénste’ ne ahronkha:tshera. Ki tsi nénhshyere ensayanerahsten téka' yah tehonatyohkowa:nen tehonta:ti ne
kanakerahsera:kon. Ne ronte’nyéntha ahonnén:ni’ kawennarahstanyon né:ne ne tekeni:neren aontyesénhaka,
tanon thé:non ne ori:wase sénha ayoyané:ren'ne’ tsi enyon:ronke’ ne yonteweyénstha. Ne i:i ahronkha:tshera
kawennarahston ne enka:reke ne kwah yahatiwennayé:rine, enwa:ton tenhatihtha:ren ne kwah'k thika:te ronnénha
raonahronkhatshera tsi ni:yoht tsi rontkahthos ne akteshon nén:we. Enwé:ton takaté:nyon tsi ni:yoht tsi kawennar-
ahstanyon ne kanakerahsera:kon aorihwa:ke toka'ni’ 6:ya'k thiyoht tsi ayonta:ti toka'ni’ 6:ya naho:ten’k akentén:hake
kwah kari'wanéntha oh naya:wen'ne’akanonhsté:ton’ ne raotinakerdhsera-énska tsi ni:yoht attokhatshera. Ayé:reke
tsi nayé:rere ad:wen é:tho aka:ra'ne’ ne aka'shatsten’ne’ tsi nizyoht tsi yonnonhtén:nyons, ahonwatihnhe’se’ ne
thé:non aontontahsawake akayo'tén:en’ Ahontste ne tyotyerénhton tsi nakayé:ren ne thé:non ori:wase ayewén:nar-
ahste] akanonhsta:ton, tanon sha'tahontste’ naho:ten kawennarahstanyon orihwi:yo ayonni:hake tsi akta tsi tekeni:-
neren ori:wase tayakorihwathé:ten ne ronteweyénstha tanon ne thatisnonhsé:ron. Skatne ahotiyé'ten tsi na-
hati:yere tsi tyotahsawen tsi niyd:re yahatihsa, ne tahonné:ya’ke naho:ten ratiri'wanéntha ne ratihya:tons tanon ne
aronkhé:tshera tehonatenhontsé:ni.
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Figure 13
Kanyen’kéha version of Relational Mohawk Language Documentation - Pop-up
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. Tekeni:neren ne aronkha:tshera kawennarahstanyon, wenéstha tsi kdhson tédnon ronnén:nis takenihnerénhake’ tsi
na'tekya:tere ne kahyaton:nyon tanon ne thatisnonhsé:ron. Ki tsi nikayé:ren kakwenyénstha tsi nizyoht tsi
ronateryen:tare tanon tsi nika:yen ne ahronkhatshera aonén:ra. Ne é:tho ratiya:tare wenta:on enhonnon'wéskwen'tsi
skatne ne onkwehshén:a, ratiya'takton:tye, tanon tsi naho:ten yoterihwahtén:tyon. Ase’ken ne tsi nika:yen rontew-
eyénstha’ ne ahronkhatshera, ne kahyatén:nyon ne ki'ya'teydya’ke naho:ten ne ronnénha ya'tehoné:yen, ténon aon-
tatyatén:rohwe ne ori:wase’s ronateweyénston. Ne shakotirihonnyén:ni enhotiyé:nawa’se’ ni nen'né:e ne thé:non kahy-
aton:nyon enkandhne' tsi nyentsa:wen’ne’ entsyakawehyahrahkwen sénha ayoyd'ten tsi niyoht tsi enshakotiri-
hén:nyen’ Ki tsi nenya:wen’'ne’ wenta:on’ kwah tokén:en tsi enthontenréhwe tsi enhatirihonnya:nyon tsi nizyore ya'ten-
waré:ni, orihwizyo itken, yehonatahsontera:tye ténon kwah tokén:en tsi tehati:neren akwé:kon ne skatne rotiy'te.
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Figure 14

Kanyen’kéha version of Innovative Mohawk Language - Pop-up
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ori’wase’shon:’a Enkawennarahstanyonke®

Ori:wase tsi nizyoht enkawennarahstanyonke’ ensahré:ri’ ne a:se kahson tsi nizyoht tanon yoya:nere tsi kahson
ahronkhéa:tshera akawennarahstanyonke’. Kwah i:ken tsi yorihowa:nen ne Kanyen'kéha ronteweyénstha’ raotiri-
hwa:ke ne kwah tokén:en ahon:ronke; wé:saks oh naka:yere ayon:ni tanon taonré:nya'te ne tyoétte tsi naho:ten
kahson aontatyaténrohwe ne tetyatahson:tere tsi ronnonhnhétye nya'tewenhnisera:ke. Ki: tsi ni:yoht tsi kawennar-
ahstanyon ne ki'teyad:yen tsi non:wa nityoht tsi ronwatirihonnyén:ni ne ya'tehatiké:nere ne ahronkhatshera ne
kanakerahsera:kon, roti:re ne kwah tokén:'en tsi ahronkhatshera dhontste’ ne ronta:tis. Rotihrha:re aontontahsawen
ne ori:wase kwah i:ken tsi yorihowa:nen ahontste ashakotiwennaréhste, ahatinénhstate’ tanon tahonré:nya'te ki ka-
hyatén:nyon. Kwah kari'wanéntha a:yontste ne ori:wase ahronkhatshera akawén:narahste’ ne ty6:konte teyotten-
yonhda:tye tdnon enttyaténrohwe’tsi nityoht tsi kahson naho:ten ratiri'wanéntha’ ne ronteweyénstha' Yah nek té:ken
tsi ayenonhstate nek tsi ne :ni ayakohshnyé:non ayon:ronke; a:yontste’ tanon ayerihé:wanahte’
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Figure 15

Kanyen’kéha version of Accessible Mohawk Language - Pop-up

Ayenyé:hese’ 6n:kwe ne kawennardhston ne kasa‘dhton aka:tate’ne é:neken tsi nizyoht tsi kdhson, yah thé:non
kari:wa thadén:ton ayakoyénta'ne’ ne thé:non ayakoyé:nawa'se’ ne Kanyen'kéha ahronkhatshera yonteweyénstha’
tanon ne shakotirihonnyén:ni. Ne tyotyerénhton raonahronkhatshera, ne nen'né:e ne ashakoti’'nikonhra:reke’
tahatirihwa'sera:ko’yoyé:nere tsi ashakotina‘ténhase’ tsi rotikwé:nyon ahonteweyénste' Ki: tsi nenya:wen’ne’en-
yakon:ni’ aontakayé:ri'ne’ tsi nizyoht ne akton:tye tanon ne enhatitha:rahkwe aontatyatén:rohwe naho:ten rati-
weyén:te. Ne ronteweyénstha’ kwah i:ken tsi yorihowa:nen ne ki naho:ten ka:yen dhontste watyé:sen aya-
ko'nikonhrayén:ta'ne’ tdnon ayakoyén:tane’ Ahotiyén:take ne kahyatén:nyon tsi’k nén:we tanon ne ronteweyéns-
tha' ne ratira:kwas ne nya'tékon tsi nizyoht tsi kawennarahston ashakotina'tonhase tsi nya'tékon enwa:ton tsi
nenyé:yere’ ne ahronkhatshera, tekahna'netahkwen tsi kahya:ton téka'ni’ enyontoryahnerén:ko’ Ne shakotirihonny-
én:ni raotirihwa:ke aontyesénhake ne thé:non ahatiyé:na ne nen'né:e ne naho:ten kahyaténnyon, enttyaténrohwe
naho:ten tehonéyen ahonteweyenste’tanon ka:yen ne yohsnore ahatiyé:na tsi nikari:wes ronteweyénstha’ toka'ni’
shakotirihonnyén:ni nikaha:wi. Ayontken’se’ ne waterihwateweyén:tons ne thé: i:wa naho:ten ronné:saks, enyako-
na'ténhase’tsi nizyoht tsi enwé:ton’ enhotiyé'ten; kwah ok karl wanontha aontyesenhake ayosnd:reke ahatiyé:na’

tanon ahontste’ Satken’s ne: https://tt: g/
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CHAPTER 4: K2 LEARNING UNIT EXAMPLE

Following the creation of the Ratiwenndkwas catalogue and database and conducting focus
groups and interviews, an excerpt from the Ratiwenndkwas collection was used to develop an example
of a documentation-centred advanced K2 learning unit. Pertinent focus group and interview findings
were incorporated into the design and development of this example with the intent to demonstrate the
use of relational, innovative, and accessible Mohawk language documentation for K2 learning. The
intended audience is two-fold: primarily, adult K2 learners who've graduated from Kanyen’kéha adult
immersion programming, and teachers who may want to include K1 documentation use in their learning
or pedagogy. The self-directed learning exemplar is structured on a four-stage learning model of
activating, acquiring, applying, and assessing that I've adapted from my teaching experience and
professional knowledge.

The unit is published as an E-publication and is available on the Ratiwenndkwas website at

https://tto-kenhteke.org/ratiwennokwas-research/. The resource is written entirely in Kanyen’kéha and

contains imbedded Ratiwenndkwas documentation videos designed to exemplify how K1
documentation can be implemented in K2 learning. Following the Title page and Table of contents, the
unit exemplar titled, “Onhka tesheyatenrd:seron” (Introducing someone), learning content begins with
an Ohén:ton Karihwatéhkwen, an Opening Address, recorded during the third iteration of
Ratiwenndkwas (See Figure 16). This follows a customary practice of beginning an activity or event with
a positive, grateful mindset and is a resource for learners to expand their linguistic and cultural
knowledge through this practice. The user is briefly introduced to the Ratiwenndkwas project and the
intent of the unit exemplar on page 4 (See Figure 17).

A four-stage scaffolded learning approach is utilized throughout the unit, beginning with
activating knowledge and experience. The “Tesatasahw” (activation) stage is intended to help learners

activate and assess their prior-knowledge and set personalized learning goals based on their strengths
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and needs (See Figure 18). In the second stage, Yesarihonnyén:ni, the learner acquires new information
by watching and listening (Green, 2020) to K1 documentation to gain knowledge about a particular topic
or task (See Figure 19). Feedback from focus group and interview participants informed how the K1
video documentation is presented and supported by providing captions, transcriptions, and translations
to support learners’ language acquisition. “Sateweyentéhta’n” (applying) is the third stage in the
scaffolded unit exemplar wherein the user is provided with various activities and tasks to choose from to
engage with and develop competence in utilizing newly acquired knowledge (See Figure 20). Green’s
(2020) Oral Literacy Approach was a particularly useful resource in this stage as it provided a variety of
applicable tasks and activities to help users move and do; interact and speak; read and write; and apply
their knowledge. The exemplar unit culminates with the “Sate’nyén:tenst” (assessment) stage wherein
the user demonstrates their grasp of the unit’s topic and reflects on the attainment of their learning
goals through culminating and self-assessment tasks and activities (See Figure 21). This stage is reflective
and not evaluative. It is designed to provide opportunities for the user to transpose newly acquired
knowledge into familiar and unfamiliar context to self-assess their attainment of their learning goals.
The unit exemplar introduces the user to four options to demonstrate their learning (See Figure
22). The user can choose to think; audio or video record; create an artifact demonstrating their learning;
or converse with someone to answer guiding questions or complete tasks presented throughout the
unit. The user is in control of the mode in which they engage with the tasks and activities presented in
the resource. These four options reach a variety of learning styles which are foundational to Universal
Design for Learning (Center for Applied Special Technology, 2018) and reflect the frequently used
practices shared in interview and focus groups by K2 learners who’ve utilized documentation in their
learning. This resource is only a useful guide; K2 learners and teachers may have a variety of favourite
methods, tools, or techniques that can be substituted at any time. The intended function of this unit is

to exemplify and provide a template for learners and teachers to utilize K1 documentation in K2
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proficiency development. Importantly, in the context of this research, this resource helps to address key
findings from interviews and focus groups wherein learners and teachers articulated a desire and need
to gain experience utilizing Kanyen’kéha documentation within a learning framework that is guided by a
strong pedagogical foundation.

Below are screen shots of the Unit, for reference. The full unit can be found at https://tto-

kenhteke.org/ratiwennokwas-research/.

Figure 16

Unit Example — Ohén:ton Karihwatéhkwen

Kanonhweratonhsera - Ohén:ton Karihwatéhkwen

g
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Figure 17

Unit Example — Introduction to the Ratiwenndkwas Project

Tekariwathé:tha - Ratiwennokwas

Ya’tekwanonhwera:ton' tsi nitsyon yesewawennayé:ri tdnon' sewahronkha’onhatye
nonkwehonwe’néha. Aya:wen’se' kizken naho:ten karé:ron” nénsatste aesate’nikonhro:ri’ tanon'

aesahsnye’ne’ ahsatéweyenste sok enwa:ton sénha i:si non:we aesa:ronke’ nonkwehonwe’néha.

Sehske’ké:wa 2013 shiyohserasé:ton tsi ndhe Tsi Tyonnheht Onwkawén:na (TTO) wahon:nehre'

ahonwatihonkara:wi' yehatiwennayé:ris tsi Kenhté:ke entah6n:ne' ne kati enwa:ton'
ahonwatiwén:narahste' tsi nikari:wehs tehatihtharénnyon. Tehonatonhwentsonihne 6:ni
teshakonaten’r6:seron ronhrénkha tanon' tsi nihati ronteweyénstha onkwehonwe'néha. Ronathonta:ton
ayakhiwén:narahste’ nén’kati enwa:ton' ahonwatihsnye’ne' ronteweyénhstha i:si nén:
ahonteweyentéhta’ne'. Kand:ron se’ wahi tsi nahd:ten ronnatka:wen. O:nen ki’ akwé:kon Ratiwennokwas
karihwaré:ron n :ke nén: nwa:ton hén:ri . Tsa:ta’ 6:nen na’ka:yente
wahontya’ter6:roke' ne Ratiwennékwas wahonterihwatén:ti'. O:nen théha 38 nikawihsta’é:ke nikari:wehs
kawennarahston kar6:ron nén:wa. Nya’té:kon se’s enwa:ton' aecsatahOnhsate' toka’ni ahsater6:roke'
naho:ten wahatihtha:rahkwe’. Ratiwennokwas wahatina:tonhkhwe’ kén’ niyorihwa:ke né:’e tsi
yehatiwennayé:ris tehonatonhwentsé6:ni orihwi:yo ahonnén:ni' tsi yah thayonkwatewennahton’ne’ ken’k
nikawenno:tens tanon' wahoén:nehre' ki:ken kawennarahstanyon ayoyénawa’se’ toka’ ken’ 6nhka’k kwah
a:yenhre’ ayeweyentéhta’ne' onkwawén:na ayontahOnsatate’.

Ken’ kahyatonhserakéhshon enhsetshén:ri' oyé:ri nikatokenstanyon enwa:ton' én:satste' sénha i:si
noén: aeseweyentéhta’ne' aesatahonhsi:yohtste' tAnon' 6:ni aesata:ti'. "Ratiwennokwas 4.5" khok watston
kén:’en nék kakwatakwen s6k aontyehsénhake' ne thé:nen naho:ten 6:ya kawennardhston enwa:ton 6:ni
énhsatste’. Tsi ni:tsi ken’nén:we kakwatakwen, entesatahsawen’ aesanontonnyon:ko', ahshya:ton',
toka’ni ahsi:ron' nahod:ten 6:nen seweyén:te kwato:ken niyorihwa:ke. E:tho ne 6:nen enhsater6:roke’
toka’ni aesatahOnhsate' yehatiwennayé:ris tehatihthare thé: non: niyorihwa:ke. Aeseweyentéhta’ne' tsi
naho:ten wa’esana’ténhahse' tanon' mayén:ta’ne' oriwhi:yo énhsatste' tsi non: serenhnha:’on tsi
na’tesatorya:neron nya’tewenhnisera:ke toéka’ni tisa'nikonhratihénthos. Ohnakénkha, enwa:ton'
aesatatken’se' tsi niy6:re seweyentéhta:’on tanon' aesanontonnyén:ko' naho:ten shé: tesatonhwentsé:ni
aeseweyentéhta’ne'.

NEFOLNEW

ONE MIND « ONE PEOPLE

i:se ki' entesanénhton’ ni:yore ihsehre énhsatste' tsi naho:ten kenh nén: karé:ron. Aya:wen’se' wahi
tsi aesaya’takéhnha' sénha i:si n6n: ahsa:ronke'. E:tho kati nayohton’ sewa’nikén:ra.

Figure 18

Activation - Lesson Example: Part One

H 1. Tesatahsahw - Onhka’k teshevaten’r

Entahsatera:ko téhkara nikari’'wanénthake aontaseri’wahsera:ko’.

. Oh ni:tsi ahsathré:ri 6nhka ni:se?
. Téka’ ken énhka yah tesheyenté:ri aetsyatatyentérha’ne, oh naho:ten ahsathréri i:se sarihwa:ke tanon’
naho:ten tesatonhwentsyd:ni aesateryén:tarake' naké:ren akorihwazke?

. Oh nityoht tsi sateryén:tare oh naho:ten yorihowa:nen ahsathréri' toka’ ken’ 6nhka aké:ren aorihwacke
ahsathré:ri'?

. Nonwén:ton ken 6nhka’k wa’tyesatenré:seron ne yah tesheyenté:ri? Sathré:ri oh niyohton:ne.
. Oh naya:wen’ne’ téka’ yah thé:nen tesheyaten’ré:seron ne tsyatén:ron tanon’ énhka sahwatsi:rakon?
. Oh naho:ten tesatonhwentsyé:ni aeseweyentéhta’ne’ tsi nikari:wehs ki:ken katokénhstha sateweyénstha?
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Figure 19

Acquire —Lesson Example: Part Two

Tyotyerénhton, saterihonte khok tsi
aesatahonhsatate' kitken naho:ten

kawennarahston. Skén:nen
sanontonnyénhek tanon

ya’tesaten’nikonhrayé:rate' tsi ni:tsi

ronté:tis tanon’ tsi ni:tsi
yehatiwennahsonterénnyon.

1. Oh naho:ten ne aonha:'a
tison’weskwani:'on tsi ni:tsi
wa’thonaten’ré:seron’?

. Yesarihonnyén:n

2. Oh naho:ten wesattoke tsi ni:tsi

wa’thonaten’ré:seron’?

3. Tokara nikawén:nake (3-5)

sewennayenté:ris satewennara:ko
sathréri tsi nittsi ronatston tanon tsi

ni:tsi seranha:’on na:satste.

4. Ahsen nikentsyéhkwake

wesatahdnhsatate’, ka’nika:yen

aonha:’a ontyé:sen’

aesa’nikonhrayen:ta’ne? Oh nontyé:ren

tsi ihsehre thoé: nityoht?

Figure 20

Onhka’k tesheyaten’ro:seron

Ok 4.5 Kenhkwité ikaha:wi 2018
Ya! tsi nihati
ré:non: a
Akwesas’ré:non: Sé:se
ré:non: Sha ne

& S

Apply —Lesson Example: Part Three

P+ 3. Sateweyentéhta’n - Onhka’k tesheyaten’r

Entahsatera:ko téhkara nikari’'wandonthake aontaseri’'wahsera:ko’.

1. l:serahst téka’ni ken’ niwa:’a kaya’tén:ni sén:ni (snonhsa:ke tsi ni:wa) tsi teskatyé:ren ne énhka
ronwatiya’tarahston yeya:tare tanon’ aonteshena’ké:ren’ tsi ni:yoht wa’eka:raton.

2. Saska:raton tsi niyawén:’en tsi nikari:wehs ronwatiya’tarahston. Orihwi:yo ahsén:ni tsi ne sha:ka’ tsi

niyohtonhatyé:nen.

3. E:satst naho:ten tkahya:ton tsi ronwatiwennarahston tanon’ aonsashya:ton tsi ni:yoht i:se 6:ni é:tho i:se’s.
I:se ki’ wahi entesanénhton katke tesewenndroke’ tanon’ naho:ten ahsi:ron téka’ni ahsheri’'wanénton.

4. Sahwa:tsire toka’ni tsyaten’ronshén:'a nonkwa:ti sanonténnyon. Tokara' nihati tesheyatenré:seron ne yah
arekho tehyatatyenté:ri. Ahsen nitsyon nonkwa:ti tesewataterihwahserakwa:ni.

Sanontonnyén:ko

Satatewén:narahst

Naho:ten’k sén:ni

Onhka tesenitha:ren
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Figure 21

Assess —Lesson Example: Part Four

@8 4. Sate’nyén:tenst - Onhka’k tesheyaten’ré:seron

Entahsatera:ko téhkara nikari’wandnthake aontaseri’wahsera:ko’.
1. Karonwara:ke ska’én:yon tanon’ setshén:ri teydya’ks toka’ni kawennarahston ahsenén:we’ne’ tsi

tesewennaté:ni ne onkwehonwe’néha. Aont:

seweyentehta:’on.

1:ton tsi nér

naho:ten é:nen

Sanonténnyon oh nayohténhake téka’ 6nhka ahsheyentérha’ne néne yah ki’ arekho tetsyatatkén:nen (ken’
m.m_temals_s) Oh niydht tsi kwah tokén:’en ahsheyentérha’ne? Oh nayohténhake téka’ thé:

naya:wen’ne'?

O:nen enwa:ton aesate’nyén:tenste té: niyd:re serenhnha:on ken’k niyorihwa:ke. Satkén:se ki:ken
kahyaténhsera tanon sanonténnyon tsi ni:se’s.
Aonsaska’én:yon naho:ten wahsehre ahseweyentéhta’ne’ shontasatahsawen’ kicken katonkénstha. Té:
niyé:re wahskwé:ni ahseweyentéhta’ne’ naho:ten tesatonhwentsyonihne shontahsatadhsawen? Toka’
thé:nen tesatokta:’on, oh ni:yoht tsi tahsateryen’tatshén:ri naho:ten tesatonhwentsyo:ni?

Figure 22

Learner Choice in K2 Learning Unit - Example

Tekarihwathé:tha - Entesandnhton tsi ni:tsi enseweyentéhta’ne’

Ken’ nén:we sateréhonte tsi
aesate’nikonhrayé:rate
naho:ten karihwakwe ni:yo tsi
sateweyénstha tanon’
aontasateweyén:ton tsi
aesanontonnén:ko’.
Sa’nikon:ra ki’ énhsatste tsi
tensatén:ronhwe naho:ten
sateweyénhstha tanon' tsi
naho’ténshon nahsyere,
wahsatkatho’ toka’ni
wahsathon:te. Wate’shenni:yo
wahi ne ken’ ni:yoht
aeseri’wahseron:ni tsi nizyoht
tsi tahsaterihwathe’te
naho:ten nen’né:’e
waterihwanontha. Kaya:tare
noén:we ya’tstsikwa:rek tanon
enhsatkatho naho:ten
enwa:ton ahsate’nyén:ton.

Ken’ nén:we wate’shén:nayen
tsi ahsata:ti tanon
ahsatatewennata.
Waterihwanontha tsi thén:nen’k
ahsathro:ri, entsisatahOnhsatate
tanon’ 6:ni enwa:ton
enhska’én:yon to: niyo:re
yo’nikonhrayén:ta' naho:ten
sathro:ri. Karihwatstha tsi
aesatatewenna:ronke tsi
nikari:wehs sateweyénstha sok
na’ enwa:ton
aesatatewennakwari:sya’te
toka’ tesatonhwentso:ni.
Karetsyarénhsera tkatka:was ne
kéntho enteshena’kera:ni ne
yehatiwennayé:ri’s tanon”
orihwi:yo ahson:ni tsi tkayé:ri
tsi ni:tsi
yesewennahsonteronnyon.

Ken’nén:we naho:ten’k
ahson:ni tsi acsathsnyé:nen’
tanon’ aesatatehyarahkwén:ni
naho:ten aeseweyentéhta’ne’.
Nya’té:kon wahi enwa:ton
ahson:ni, ronatya’ke
ronon’wéskwani tsi
ahatihya:ton toka’ni
ahati:rahste tanon’ ako:ren
naho:ten’k ahonnén:ni tsi
ahatiyé:na toka’ni na:yontste.
Waterihwateweyen:tons 6:ni
toka’ni teyetharahkwa
na:yontste tsi thé:nen’k
ahonnon:ni. Waterihwanontha
tsi enwa:ton nénhsatste
naho:ten wahsoén:ni tsi
aonsasehya:ra’ne’ tanon’
aesannontonnyon:ko tsi’k
seweyentehta’onhatye.

Ken’nén:we wate’shén:nayen
tsi 6nhka’ ako:ren
taesenitha:ren tsi aesathro:ri
naho’ténhshon
seweyentehta’onhatye. I:se ki’
wahi entesanonhton 6nhka’
nén’né:’e, toka’ nén:wa
onhka’ tetsyatenro:hon,
onhka’ sahwatsi:rakon,
yesarihonnyén:nis, toka’ni
skatne tsyateweyénstha. Ne
adnha’a tkarihwatstha toka’
enskwé:ni orihwi:yo
taetsyatatken nek tsi toka’
non:wa wenta:’onts
karonhwara:ke,
teyetharahkwa,
kahyatonhsera:ke, katon
social mediat
aetsyatathyaton’s.
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CHAPTER 5: CONCLUSION

At the outset, the paramount short and long-term goal of this project was to positively impact
the normalization of high-proficiency achievement in K2 Kanyen’kéha use and transmission. This study
addressed the need for stakeholder informed K1 documentation that is intended for additional language
learning and intergenerational onkwehonwe’néha knowledge transmission. This research also explored
the process of K1 documentation and addressed a critical and timely need to assist K2 learners’
proficiency development through and beyond Advanced proficiency standards (ACTFL, 2012). The study
helped uncover various ways in which K1 documentation can be used to support K2 learners’ proficiency
and comprehensibility. The project helps raise awareness and develops further knowledge about what is
needed in Indigenous and minority language communities with low L1 populations to support
additional-language learning. Finally, this research addresses the need to augment K1 derived
knowledge to support current adult K2 pedagogy and improve K1/K2 mutual comprehensibility,
especially in low-K1 speaking communities (Decaire, 2020; Green & Maracle 2018).
Summary of Key Findings

Creating first-language speaker documentation for additional language learning is a deliberate
practice that is designed to meet the needs of stakeholders and participants. Relational, accessible, and
innovative K1 speaker documentation can be utilized to support K2 learners’ advanced proficiency
development. Utilization of K1 documentation enables the preservation and perpetuation of an
invaluable knowledge system which permeates in authentic K1 language. K1 documentation use in
advanced K2 learning and pedagogy can help develop accurate, highly proficient K2 speakers who can
skillfully communicate using the distinct worldview shared only through the language. Future research
could explore the design, implementation, and assessment of the impact of documentation-for-learning,

on the additional-language learners’ proficiency development.
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Relational documentation for learning is the creation, development, and nurturing of
relationships between participants and the process, contents, and products to reach specific learning
and documentary goals. Relationship, in this context, begins with a vested interest and corresponding
actions that celebrate and respect Kanyen’keha:ka ways of knowing and being. There are many ways to
create and develop a relationship with the people, places, and the target language, and a participant in
relational documentation is free to discover their own pathway. Knowledge and use of Kanyen’kéha
with a genuine connection to Kanyen’keha:ka is one avenue to understand and perpetuate
Kanyen’keha:ka worldview. Developing a relationship with the language allows a participant specific,
insider knowledge of possible strengths, needs, and next steps for Kanyen’kéha language work.

Creating, developing, and maintaining ethical relationships with people who can help plan,
enact, and achieve Kanyen’kéha documentation and learning goals is an important part of developing a
relationship with the language. Ideally these relationships are created and cultivated in Kanyen’keha:ka
communities with stakeholders involved in Kanyen’kéha language work and can be supported by
people, institutions, and organizations which align with the documentation goals, contexts, and
products. Documentation stakeholders should work to coordinate documentation activities, in familiar
contexts, and that support specific content and learning needs. For K1 participants, this means being
comfortable with the people, environment, and content of documentation sessions. For K2 learners,
relational documentation is designed for specific learning goals and correlates to their contemporary
lives and lived experiences. For K2 teachers, relational documentation is specific to supporting the
achievement of learning expectations and is aligned with impactful pedagogical practice.

Innovative documentation is the act of providing opportunities and environments for new,
original, and creative documentation methods, techniques, and products. Documentation of this nature
can be revolutionary to the field of Kanyen’kéha revitalization, as it is rooted in discovering methods to

normalize K2 learners’ progression through advanced and into superior and distinguished proficiency
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levels (ACTFL, 2012). Innovative documentation can revolutionize current K2 pedagogy and promote
authentic Kanyen’kéha acquisition by supplementing programming currently using grammar-translation
and root-word methodologies.

Documentation that is adaptive and designed to meet community or dialect need may help
pioneer the collection, preservation, and perpetuation of community-specific knowledge. Pushing the
current limits of documentation content to include elicitation and collection of highly emotional, taboo,
and culturally sensitive materials is also a much-needed innovation in current documentation practice. If
knowledge of this nature is not shared now, how will it be available for generations to come? The use of
state-of-the-art technology to record, archive, and disseminate Kanyen’kéha documentation is
imperative to ensure documentation content is reflective of participant and stakeholder’s contemporary
reality. Technology is a fast paced, constantly developing area where change make some innovations
become quickly obsolete by publication. Here, state-of-the-art technology refers to the most cutting-
edge camera and microphone technology, but also, the long-term need for a sovereign database for
Kanyen’kéha documentation to be housed. Innovative Kanyen’kéha documentation is an evolutionary,
reflexive practice designed to meet the needs of documentation participants and Kanyen’kéha
stakeholders.

Accessible documentation provides K1 speakers, K2 learners, and K2 teachers with a variety of
conveniently available, comprehensible, high-quality documentation products that support specific
learning and documentary goals. For K1 participants, this is related to the relationships that are built
before, during, and after documentation sessions. It is about documentation design, elicitation, and
production that supports K1 speakers to share the best of themselves and their language abilities.
Accessible documentation for K1 participants is dependent upon creating and sustaining an appropriate
environment and choosing the correct topics that embrace participants’ qualities. For K2 learners,

access is related to the physical location of documentary material and the ease at which they retrieve
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the material as well as their ability to comprehend the recorded information. Free access to
Kanyen’kéha documentation on mobile devices is a key factor in sustained use by K2 learners. They
desire a variety of lengths of recordings, for a variety of purposes, with supporting material (such as
transcriptions or guiding activities) to ensure correct understanding and use. For K2 teachers,
accessibility relates to their ability to retrieve and utilize documentation in class, on-the-fly, to support
both learning goals and teachable moments. This includes a searchable database of documentation
materials that is readily available and easily accessible for exemplification or assigned viewing or
listening.
Contributions to the Fields of ILR and Language Documentation

One goal of this research was to develop and disseminate a community language stakeholder-
led documentation model that can assist additional Indigenous and minority language acquisition and
use. This study impacts the fields of Indigenous language revitalization and Linguistics, as well as sub-
fields of language documentation and documentary linguistics, by exemplifying how relational,
accessible, and innovative language documentation can support additional language learning.
Practitioners and researchers in the field are exposed to inclusive documentation practices that help
honour and support the expertise of community language stakeholders and perpetuate the incredible
knowledge systems from which a language is derived. | trust that collecting, analyzing, and
disseminating the knowledge collected in this research in Kanyen’kéha will also provide future
Kanyen’kéha revitalization scholars access to work in our language and not just about our language. As
Kanyen’kéha continues to expand deeper into academic contexts, | hope this is a beacon that liberates
our people from the confines of traditional western ways of sharing knowledge and experience.
Indigenous and minority language work must be built with and for the activists and champions who are

working daily to normalize intergenerational multi-contextual use of their languages.
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Project Limitations

The collaborative practitioner methodology was designed to address the need for strong
relationships between K1 and K2 stakeholders in Kanyen’kéha language work but was limited by the
constraints of online, COVID-19 compliant, research methods. Recruiting for, and conducting, teacher
and learner focus groups was a formidable challenge and led to several participants contributing
through individual interviews. Additionally, it was difficult to establish, develop, and maintain
relationships while communicating online or by telephone. This could have been attributed to
conducting education-based research in the spring and early summer seasons or by online fatigue, as
this research was conducted after a year of synchronous and asynchronous online learning. Under
different circumstances, this research may have provided an excellent opportunity to develop stronger
relationships between teachers, learners, and K1 participants utilizing or interested in K1
documentation. As an Advanced-proficiency K2 learner with experience in adult K2 teaching, a
significant challenge was ensuring that researcher bias isn’t perpetuated in this research
implementation and findings. Additionally, there was also a significant delay in the completion of the
focus group and interview knowledge collection, analysis, and dissemination due to added
responsibilities in community-based Advanced K2 program coordination and implementation.
Recommendations for Future Research

This research project identified the need for language learners and teachers to access and be
supported in developing knowledge and experience on the utilization of language documentation in
learning. Communicated clearly throughout the focus groups and interviews in this project was an
understanding of the importance of including K1 knowledge in K2 learning but a significant gap exists in
support resources and services for implementation in K2 self-directed learning and K2 pedagogy. There
also is a need for further study on the acquisition of Kanyen’kéha and other polysynthetic languages

through Advanced, Superior, and Distinguished levels of proficiency. This is a timely area of study as
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Indigenous and minority language champions strive to utilize first-language speaker knowledge in their
programming and develop the next generation of great orators.

It is imperative that Kanyen’kehda:ka communities and Kanyen’kéha stakeholders continue
efforts to support each other in a coordinated, cooperative approach to the normalization of
“nya’teka:yen tsi yonhronkha” proficiency attainment by K2 learners. It is the time for expectations of
K2 proficiency to be raised to a level that can perpetuate the authentic way of knowing and being that
permeates from the use of Onkwehonwe’néha. Sha’tetyonkwatte tanon’ sha’teyonkwarihonte — we are
all the same height and hold the same responsibility, to perpetuate the consciousness of our people for
generations to come. Onkwe’honwe’néha nonkwa:ti nonta:we ne onkwashatsténhsera — our strength

comes from our way of knowing and being.
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APPENDIX A - RATIWENOKWAS THEMES AND AUDIO/VIDEO COLLECTIONS

Approximate

Date K1 Participants K2 Participants | Duration of A/V

Recordings

Ratiwenndkwas November 2013 10 13 11 hours

Theme: Old Words

Ratiwenndkwas 2 February 2014 10 9 10 hours

Theme: Old Words

Ratiwenndkwas 3 October 2015 12 13 10 hours

Theme: Old Words

Ratiwenndkwas 4 October 2017 13 - Saturday 15 - Saturday 8.5 hours

Theme: Idioms and 14 - Sunday 11 - Sunday

Metaphors

Ratiwenndkwas 4.5 March —June 9 1 3.25 hours

Theme: Language 2018

Functions and

Pragmatics

Ratiwenndkwas 5 October 2018 7 4 11 hours

Theme: Interpersonal

Communication
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APPENDIX B — INTERVIEWS AND FOCUS GROUP PARTICIPANT CHART

K1 Participants (5) 1. Focus Group via Zoom: 2022-06-08
Participants: Kariwénhawe, Wari, Tewateronhyahkhwa, Kanahstatsi

2. Interview via Zoom: 2022-11-10
Participant: Kanerahtékwas

K2 Learners (7) 1. Interview via Zoom: 2022-04-20
Participant: Teha’nikonhrathe

2. Interview via Zoom: 2022-04-20
Participant: Tehotsenhathe

3. Focus Group via Zoom: 2022-04-22
Participants: Ranéhtawaks, Katsenhayen:ton, Tewateronhyahkwa,
Ronkwe’tiyéstha

4. Interview via Zoom: 2022-05-12
Participant: Otsi:tsa

K2 Teachers (5) 1. Focus Group: 2022-04-27
Participants: Wenhni’ti:yo, Rohahi:yo

2. Interview: 2022-05-19
Participant: Oherdhskon

3. Interview: 2022-08-21
Participant: Tehahswathé:tha*

4. Interview: 2022-11-22
Participant: Tehota’kera:ton*

*Participants shared their experiences as both a K2 learner and teacher.



APPENDIX C — RATIWENOKWAS SEARCHABLE CATALOGUE (SAMPLE)

Title | Date | Participants |Top|cs | Time Stamps Dialect
Saturday pm Camera 10.27.2018 Tewateronhiahkhwa & Preferring Summer - clothings, layers 0:29 - 1:15 Kanehsata'kéha/Kahnawakéha
A (Session 3 Debate) o Tekaronhio:ken : .
Kanati:res & Kanahstatsi Deba““g Better season Winter vs. 1:25-2:40 Kanehsata'kéha
Summer; tempature, length of days
Kanahson, Kpnwatién:se & Preffering Winter; snow, winter 310 - 6:01 Kahnawa'kéha
Tekahonwén:sere activities, wood stove
Tewateronhiahkhwa Ell:leitfsfering Summer, swimming, picking 6:15 - 6:45 Kanehsata'kéha
Tewateronhié_lhkhwa & Checking in at Hotel & Car Rental 10:35 - 14:14 Kanehsatakéha/Kahnawakéha
Tekahonweén:sere Roleplay - Arguing
Kanati:res & Tekaronhio:ken Grocery Store Roleplay - Not Having 14:15-18:35 Kanehsata'kéha/Kahnawa'kéha
Money to Pay
Kanahséhon & Konwatién:se Restaurapt Roleplqy - Not Being 18:36 - 23:45 Kahnawa'kéha
Served First, Insulting
Tekahonwen:sere, Konwatién'se | Reflection 23:49 - 26:00 Kanehsata'kéha/Kahnawa'kéha
& Kanahstatsi
Kanahstatsi Funny Stories 26:40 - 28:00 Kanehsata'kéha
Favorite Holidays & Seasons - i |
Various Thanksgiving, Christmas, Seeing 28:00 - 35:00 Kanehsata'kéha/Kahnawa'kéha
Family
Various I(rizlt?lszame - Favorite Food, Teasing, 36:00 - 40:33 Kanehsata'kéha/Kahnawa'kéha
Kanahstatsi & Tekahonwen:sere E?rgzg::sing Memory, Getting Rid of 40:41 - 44:50 Kanehsata'kéha/Kahnawa'kéha
Kanahstatsi & Konwatién:se Fayorite TV Show, Making Trouble & 44:51 - 49:30 Kanehsata'kéha/Kahnawa'kéha
Being Polite
Kanahstatsi & Akwiratékha Enjoying Free Time, Begging 49:31-51:40 Kanehsata'kéha/Kahnawa'kéha
" i i i ; Lighting, . 5 WA LA
Edited Saturday 10.27.2018  Various Various Conversations; Lighting, Story 0:00 - 5:20 Kanehsata'kéha/Kahnawa'kéha
Dinner Book
Tewateronhiahkhwa Married Couple Funny Story .:IDO S 5:25- 8:04 Kanehsatakéha
___written on my forehead?
Konwatién:se, Kawenniiéstha, Trees as Names - Mishearing Name 10 - 10: e
Tekaronhio:ken, Akwiratékha Story S10 1050 Kahnawakéha
Konwatién:§§, Tekahonweén:sere, Tekahonwen:sere Name Meaning 10:57 - 12:06 Kanehsata'kéha/Kahnawa'kéha
Tewateronhiahkhwa
Konwatien:se, Scary Stories - Death Omens
Tewateronhiahkhwa, 12:07 - 14:57 Kanehsata'kéha/Kahnawa'kéha
Tekahonwen:sere
Various Owning Animals - Cows, Cats 15:00 - 18:20 Kanehsata'kéha/Kahnawa'kéha

https://tto-kenhteke.org/wp-content/uploads/2023/01/Rati-5-Catalogue.pdf
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APPENDIX D — PROJECT COMPLETION CHART

TIMELINE ACTIONS/PROCESSES OUTPUTS
Nov 2021 - Thorough review of
February 2022 | Ratiwenndkwas data.

1.a) February

—Dec 2022

January — Chose Ratiwenndkwas

March 2022 documentation derived
resources to create 6-10
examples of documentation
exemplars for K2 learners.

March - June Recruited focus group

2022 participants. Organized and
prepare for focus groups.

April — Conduct focus group meetings

November or individual interviews

2022 discussing and analyzing K1
documentation and
documentation derived learning
resources.

June 2022 - Analyze focus group data and

June 2023 implement suggestions to
design a K2 learning unit
exemplar.
Collect and analyze knowledge
collected from focus groups and
interviews related to K1
documentation designed for K2
learning .

June —July Compile, organize and

2023 disseminate research actions,

outputs, and findings.

Others’
involvement

T.T.O.
representative

T.T.O.
representative

T.T.O.
representative
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APPENDIX F — ENGLISH PRESENTATION SLIDES

Tahohtharatye Joe Brant

T6: Ya'tekdyen tsi Aetewa:ronke’ Uhivemty o Vi

Tsi Tyénnheht Onkwawén:na

Presentation Goals

1. Introduction and project overview

2. Discuss knowledge collection from focus groups
and interviews

3. Discuss project findings and products

e
— S'SHRE
((®))) —_—
e Canadst
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Personal Introduction

(Photo: Suzanne Brant, Bear Clan, Tyendinaga Mohawk Territory)

“Tsi yonkwawén:na yonkwateryeén:tare ne 6nhka ne i:"i.”
(K1 Participant, 2022, 18:34)

?j The Guiding Research Question

How can first-language Kanyen’kéha speaker documentation
be utilized to support advanced proficiency development in
adult Kanyen’kéha additional-language learning?

Kanyen’kehd:ka Kanyen'kéha K1 K2
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Kanyen’kéha Vitality and Adult Learning

1. Vitality and K2 accomplishments
2. Addressing adult language learning continuity
3. Utilizing existing documentation

4. Reflexive documentation practice

Research Methods

1. Reflect: review & catalogue existing Ratiwennékwas data.

2. Acquire: conduct focus group and interviews
3. Apply: analyze and act to produce:
a) a community presentation

b) documentation-centred K2 unit exemplar
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) Step 1 - Cataloguing

THE RATIWENNOKWAS PROJECT

Touch  The Rathwennskwas Project

https:/ / tto-kenhteke.org / ratiwennokwas /

=

"I )| Step 2 - Focus Groups and Interviews

1. First-language Kanyen’kéha speakers (5)
2. K2 advanced-proficiency learners (7)
3. K2 adult language program teachers (6)
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K1 Participants

Relational Accessible Innovative

Experience Location Fun
Comfort Quality Task-based

Preparation Personalized Relevant

=

e Adult Advanced K2 Learners

Intentional Passive Deliberate Active
Learning Learning
Intentional Deliberate

Secondary Focused

Unguided Acquisition
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m Adult Advanced K2 Learners

Relational Accessible Innovative

Learning Goals | App/Web-based | High-Interest
K1 Exposure Mobile High-Quality

Relevant Transcribed Searchable

=

i) Teachers of Adult K2 learning

Relational Accessible Innovative

Respect Begin early Searchable
Authentic Proficiency-aligned Leveled

Comprehensible Supported Diverse
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2 ‘ Kanyen’kéha Documentation for Learning ﬂ

A

Innovative

Relational Accessible

Implications and Products

1. Catalogue and online database: www.tto-kenhteke.org/
ratiwennokwas

2. English and presentation of interview findings
3. Kanyen’kéha presentation of interview findings

4. K1 documentation-centred K2 unit exemplar
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Conclusion

1. K2 exposure to K1 documentation is aspect of proficiency development,
especially in the “finishing and polishing” (Green, 2020) stages.

2. K1 documentation use in K2 learning can help perpetuate authentic
Kanyen’kéha language transmission.

3. A collaborative practitioner approach to the planning, implementation,
dissemination, and utilization of K1 documentation is necessary.
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APPENDIX G — KANYEN’KEHA PRESENTATION SLIDES

Tahohtharatye Joe Brant
To: Ya'tekdyen tsi Aetewaironke™  mimemmmbens onivawenna

University of Victoria

Tenkaterithwathe’te’

1. Tsi naho:ten waterihwanéntha’ kitken kayo’tenhsera
2. Tsi naho’ténshon wa’akwateryen’tatshén:ri’

3. Tsi naho:ten 6:nen kdhson

f/\§ SSHRC
! NEFOLNEW )
saﬁx al:u.enﬁ ONE MIND ON:PEOP_I.E Canada.

Language and Cultural Centre
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Enkathro:ri’ onhka ni:’i

(Suzanne Brant wa'é:rahste’, wake', y

rs

“Tsi yonkwawén:na yonkwateryeén:tare ne 6nhka ne i:'i.
(Kanerahtékwas, 2022, 18:34)

?j Tsi naho:ten Waterihwanontha’

Oh ni:yoht ne yehonhronkha’tsherayé:ri ronwatiwennarahston
karihwaré:ron aénston’ aontahatihswanéta’ ne sénha
yahatiwennayé:ri'ne’ ne ronatehyé:ron
ronateweyentehta’onhdtye’ nonkwehonwe’'néha?

Kanyen’kehd:ka Kanyen'kéha K1 K2
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Yehonhronkha’tsherayé:ri Ronwatiwennardhstha’

E:so yoterthonte ... nasathén:te'ne’ tdnon’ akardhston’ ne
i:kare ne tsi kahya:ton, tekawennaténnyon, wateweyén:ton
tdnon tewarennyd:ton naho:ten karé:ron.

Ahonatyé:sen’se’ tsi'k
naho:ten tahatitha:rahkwe’,
tahonterihwéthe’te’, tdnon’
tahatihswané:ta’ naho:ten
thoti’'nikonhratihéntho.
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Oh nontyé:ren Ronatehyd:ron Ronateweyenstonhdtye™?

Kahretsyarénhsera

Tsi Tyonnheht Onkwawén:na
Language and Cultural Cent

Aontayethihswanéta’

Teyoronhwén:te

A:se Tsi Tewa:ton Kanien'keha

1. Tsi ni:yoht Onkwehonwe'néha yonhnhétye’.

2. Tsi niyohtonhdtye” ne ronatehya:ron
ronateweyentehta’onhétye’

3. Tsini:yoht aéntston’ naho:ten ronwatiwennardhston.

4. Tyo6tkon ayonkwayd’ten' nayonkwayanerahstdnyonke’.
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“Yah tetsyonkwe:tayen ne yonhrénkha ne Tyendinaga
tdnon' Ohswé:ken sék teyotonhwentsyéhon dkte’
nén:we akheya’tatshén:ri’ 6nhka yonhrénkha
akheyatahdnhsatate’”

- Ronéhtawaks, K2 rateweyénhstha’, 12:13

T'si Nakayé:ren Wa'keriho’kwate’

1.Wa’tektokenhstanyon’: Ratiwennékwas aorihwé:ke’

2. Wa’kerihwaré:roke’: Ahsen nikanén:rake

wa’tyakwahtharénnyon'

3. Wa’kerihwaka’én:yon’: Wa'tkaterihwathe'te' tdnon’

wakhyatonhserén:ni’
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THE RATIWENNOKWAS PROJECT

https:/ / tto-kenhteke.org / ratiwennokwas /

Wa’tyakwahthar6nnyon’

Kanenhrayen:ton tdnon” enskdtshon” wa’kheydtken'se'

1. Yehonhronkha’tsherayé:ri (5)
2. Ronatehya:ron tekenthaton ronahronkha’onhatye' (7)

3. Ronwatirihonnyén:ni ne ronatehyé:ron (6)
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. Tekeni:neren ne aronkha:tshera kawennarahstanyon, wenéstha tsi kdhson tanon ronnén:nis takenihnerénhake'tsi
na'tekya:tere ne kahyatén:nyon tanon ne thatisnonhsé:ron. Ki tsi nikayé:ren kakwenyénstha tsi nizyoht tsi
ronateryén:tare tanon tsi nika:yen ne ahronkhatshera aonén:ra. Ne é:tho ratiya:tare wenta:on enhonnon‘wéskwen'tsi
skatne ne onkwehshon:a, ratiya'takton:tye, tnon tsi naho:ten yoterihwahtén:tyon. Ase’ken ne tsi nika:yen rontew-
eyénstha’ ne ahronkhatshera, ne kahyatén:nyon ne ki ya'teydya'ke naho:ten ne ronnénha ya'tehoné:yen, tanon aon-
tatyatén:rohwe ne ori:wase’s ronateweyénston. Ne shakotirihonnyén:ni enhotiyé:nawa’se’ ni nen'né:e ne thé:non kahy-
aton:nyon enkanahne’ tsi nyentsa:wen'ne’ entsyakawehyahrahkwen sénha ayoyd'ten tsi ni:yoht tsi enshakotiri-
hén:nyen’ Ki tsi nenya:wen'ne’ wenta:on’ kwah tokén:en tsi enthontenréhwe tsi enhatirihonnya:nyon tsi nizyore ya'ten-
waré:ni, orihwizyo iken, yehonatahsontera:tye tanon kwah tokén:en tsi tehati:neren akwé:kon ne skétne rotiyo'te.
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Ayenya:hese’ 6n:kwe ne kawennarahston ne kasa‘ahton aka:tate’ ne é:neken tsi nizyoht tsi kdhson, yah thé:non
kari:wa thadn:ton ayakoyénta'ne’ ne thé:non ayakoyé:nawa’se’ ne Kanyen'’kéha ahronkhatshera yonteweyénstha'
tanon ne shakotirihonnyén:ni. Ne tyotyerénhton raonahronkhatshera, ne nen'né:e ne ashakoti'nikonhra:reke’
tahatirihwa'sera:ko’ yoya:nere tsi ashakotina’tonhase’ tsi rotikwé:nyon ahonteweyénste’. Ki: tsi nenya:wen’ne’en-
yakén:ni’ aontakayé:ri'ne’ tsi nizyoht ne aktén:tye tdnon ne enhatitha:rahkwe aontatyatén:rohwe naho:ten rati-
weyén:te. Ne ronteweyénstha’ kwah iken tsi yorihowa:nen ne ki naho:ten ka:yen dhontste watyé:sen aya-
ko'nikonhrayén:ta'ne’ tinon ayakoyén:tane' Ahotiyén:take ne kahyaton:nyon tsi’k nén:we tanon ne ronteweyéns-
tha' ne ratira:kwas ne nya'tékon tsi ni:yoht tsi kawennarahston ashakotina'ténhase tsi nya'tékon enwa:ton tsi
nenyé:yere' ne ahronkhatshera, tekahna’netahkwen tsi kahya:ton toka'ni’ enyontoryahnerén:ko’ Ne shakotirihonny-
én:ni raotirihwacke aontyesénhake ne thé:non ahatiyé:na ne nen'né:’e ne nahé:ten kahyaténnyon, enttyaténrohwe
naho:ten tehondyen ahonteweyenste’tanon ka:yen ne yéhsnore ahatiyé:na tsi nikari:wes ronteweyénstha’ toka'ni’
shakotirihonnyén:ni nikaha:wi. Ayontken’se’ ne waterihwateweyén:tons ne tho: i-wa naho:ten ronné:saks, enyako-
na'ténhase’tsi ni:yoht tsi enwa:ton’enhotiyé'ten; kwah ok kari'wanéntha aontyesénhake; ayosné:reke ahatiyé:na’
tanon dhontste’ Satken’s ne: http. L /

ocwuﬂ TEKAHUNANETAHKWEN
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Tetyatenréhon

Teyonatohétston'
Yotirenhd:’on

Ohén:ton
yotirihwahserén:ni

Ayenyahese’  Ori'wase’shon:'a

Tsi nén:we Yo'nikonhrérya'

Yoyanerahston Ok nenkonti:yere’

yotirihwayenté:ri Karihwiétstha’
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“Yah ne teyon’wé:son ne conference room, but ka’k
nén: atste or ka’k non: kanénhskon thé: nén:
yon’wé:son tensaterd:karon tdnon” enwdé:ton tsi'k
naho:ten enhsthd:rakwe’ (34:05)... Ne ki’ ni:’i ke:yare
kanonhséhsne shiwakatehyarénkye’ ne é:so
yon’wé:son ne thé: yenydkwe’ tayakwatédtken’ ne
onkwatenro’shén:’a tdnon onkwatsi’6:kon tdnon’ é:so
aesathon:te’ne’ tsi ni:tsi rontstha’ ne owenna’shén:’a
tanon’ tsi ni:tsi thé:nen tehonterihwéathe’te’ thé:nen,
kwéh f:ken tsi tesa’nikonhré:ra’ne’ ne sénha

aesatéweyenste’ tsi niyonkwawennoO:ten.”
ol y - (Wiéri, K1)

“Ne kwéh tkenén:we’s téka’ shi’ ohén:ton yonkhré:ri’ naho:ten
teyonatonhwentsé:ni aonkhtha:rahkwe’. Kha’ ki’ akanontonnyé6n:ko’
yénkhawe’ ka'nén:we, oh na’d:wen’ne’ téka’ni eh na:kyere’ ne sénha
enwatyé:sen’ne’ ne tsi enkathré:ri’” (Kaneraht6kwas, K1).

“Téka’ 6:ni 6:nen thatikarayenté:ri, kwah sha’oyé:ri tsi ni:tsi
ahatikd:raton’” (Karihwénhawe, K1), “t6ka’nits thé:nen thé:
nisaya’tawén:’en” (Kanahstatsi, K1).
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“Wa’onkewén:narahste’ ne ki ne ka:ton
tewatewennarenhnydtha’ sék é:so
tewakateryen’tawénrye’, entd:"onk takathna’'néta’ ne se’s
yah 1'i tewakon’wéskwani. Nek tsi akaénha
sayontkwatd:ko’.... Wa’'é:ron yah thé: teyotyé:ren
tasateryen’tawénrye’ akaénha akwé:kon
entsyekwatd:ko” wéhi sok ne sé’s ni:yoht. Tanon’
sewatyé:ren wéhi yoyanere’6n:we tsi ni:tsi
ayonkewén:narahste’, yah thakateryen’tawénrye’ ne ki
tsi ni:yoht tesateryen’tawenryehd:ton enhsay¢’tatshe’...
ne se’s ori:wa 6:nen wakyé:sen’ se’ tsi
wa’kewén:narahste’ - (Kariwénhawe, K1)

“Khé:re ki’ nd:"a khék yah teyon’wé:son ta’ tsi
nikd:yen yakoyo’tdkye’ yah teyakoteryen:tare naho:ten
kwiéh f:yenhre ayakoté:ken’se’. Thé: nén:we é:so
aesay0’tatshe’. Ta’ yoteryen:tare naho:ten kwah
kenyen:te, wakyé:sen ki wahi’
enteserihwahserdkwa’se’”

- (Wiri, K1)
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Yeyonhronkha'tsherayé:ri’

Oh ni:yoht tsi ayerihwahseronnihake né:ya ahonwatiwén:narahste’?
+ Wenhniseriyohstdnyons nikaha:wi
# Yon'weson’én:we tsi nén:we
+ Ahatikd:raton
+ Tehonterihwéthe’te oh niyeyérha nénhka’

+ “Karihwahséhton” owenna’shén:’a

Ronatehyd:ron Ronahronkha’onhdtye’

Ronate’nikonhrison tsi Aontahonte’nikonhratsha'ahte’
ahonatahdnhsatate’ tsi ahontéweyenste’

Ronate’nikonhrison Aontahonte’nikonhratsha'ahte’
&
Yah kwah ok tehatiyérha’ Naho:ten'k ahatit6:ken’se’
Yah kwdh tekarihwahserén:ni Orihwi:yo ahonteweyentéhta'ne’
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Ronatehyd:ron Ronahronkha’onhatye’

Tetyatenr6hon Ayenydhese’ Ori'wase’shén:'a

Kwaté:ken niyorihwéd:ke | Watyé:son nayetshén:ri Tyo'nikonhratihéntho
Ahonwatiwenna:ronke’ Enwaé:ton yehatthawa' Tyorihwayeri:ton

Tekdneren ronnonhnhétye’ Kahyaténnyon Aoén:ton ayerihwisake

Ronatehyd:ron Ronahronkha’onhétye’

Oh ni:yoht tsi ayerihwahseronnihake né:ya ahonwatiwén:narahste’?
+ Tsi ni:yoht tehonatawényre’ tdnon’ raotiyo'ténhsera
+ Yokarahsté:rihst
+ Emneken ty6tte’ niyakonhnho:tens
+ Ken’ nikawennd:sa’s wétston
+ Yo'nikonhroryéatha’ aorihwé:ke
+ Yotaryé6tha’
+ Tewaterihwatd:se owenna’shén:’a

+ Ronwatirihonnyennitdhkhwa owenna’shén:’a
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Ronwatirthonnvén:ni Onkwehonwe’néha
Y

Tetyatenréhon Ayenydhese’ Ori'wase' shén:’a

Karihwakwennyénhsera Oksa tahontdhswen’ | Enwé:ton ahatirihwisake'
Yehatiwennayé:ri Tekdneren tsi nih6n:ne’s Tekatokenstdnyon

Yo'nikonhrayen:ta’ Tahonwatihswané:ta’ |Wateryen'tatshenrydhskon

Ronwatirthonnvén:ni Onkwehonwe néha
y

Oh ni:yoht tsi ayerihwahseronnihake né:ya ahonwatiwén:narahste’?
¢ Tekanenhrakhdsyon ne ronnén:kwe tdnon” konnén:kwe
+ Kwéh nek sha’oyé:ra tehotihtharénnyon
+ Kanénhskon tdnon” kayo’ténhsera owenna’shén:’a
+ Ronwatirihonnyennitdhkhwa owenna’shén:’a

+ Ratiksa’okén:’a ronwanatehyd:ron owenna’shén:’a
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Tenkatkaraneren’ke’

1. Yorihowd:nen enhontesén:nayen ne ronteweyénstha’ nad:hontste’ naho:ten
Y. Y.
yehonhronkha’tsherayé:ri thonatkd:wen oh na’d:wen’ne’ sénha {:si’ nén:we
ahon:ronke’.

2. Karihwiétstha’ nénhka’” yonteweyénstha’ 4:yontste’
yehonhronkha’tsherayé:ri kawennardhston oh na’a:wen’ne'
ahatirihwayé:ri'ne’ i'i onkwehonwe’néha ahronkhétshera.

3. Teyonkwatonhwentsy6:ni skdtne” ayonkwayd’ten’ ne
yehonhronkha’tsherayé:ri, ronwatirihonnyén:ni, tdnon’ ronteweyénstha tsi
aetewarihwahserén:ni’, aetewaterihwatén:ti, akakarényon’ tdanon’
aontstonhake naho:ten onkwehonwe’néha ronwatiwennarghston.
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Yontstha’shon:” a

1. Ratiwennékwas karihwaré:ron - www.tto-kenhteke.org/
ratiwennokwas

2. Kanyen’kéha tdnon’ Tsyorhen:sa wateryen’tatshén:ryon
tekarihwathe:ton kardhston

3. Karihonnyennitdhkhwa kahyaténhsera kaweyenentd: on
ne wétston yehonhronkha’tsherayé:ri kawennarghston.

Rotihyatonnyon
American council on the teaching of foreign languages. (2012). ACTFL proficiency guidelines 2012. ACTFL
Inc.
Austin, PX. & Sallabank, J. (2018). Language documentation and language revitalization: Methodological
considerations. In L. Hinton, L. Huss & G. Roche (Eds.), The Routledge handbook of language
revitalization (pp. 207-215). New York, NY: Routledge.

Austin, PX. (2013). Language documentation and meta-documentation. In M.C. Jones & S. Ogilive (Eds.), Keeping
languages alive (pp. 3-15). New York, NY: Cambridge University Press.

Decaire, R. [The cognitive science of language lecture series]. (2020, November 30). Adult Kanien 'kéha acquisition
and its role in revitalization. [Video] McMaster University.

Decaire, O.R., (2023). The role of adult immersion in Kanien kéha revitalization. (Doctoral dissertation, University of Hawai’i at
Hilo).

Green, J. (2018a). Kanyen’kéha: Mohawk language. In The Canadian Encyclopedia. Retrieved September 17, 2019
from: https://www.thecanadianencyclopedia.ca/en/article/kanyenkeha-mohawk-language

Green, T. J. (2018b). Teaching Haudenosaunee languages. Six Nations Language Commission.

126



Rotihyatonnyon

Green, J. (2017a). Pathways to creating speakers of Onkwehonwehnéha at Six Nations of the Grand River
Territory. Six Nations Polytechnic.

Green, T. J. (2017b). Kenhté:ke strategic plan for Kanyen’ké:ha 2017-2022. Tsi Tyénnheht Onkwawén:na
language and cultural centre.

Green, T. J. & Maracle, O.B. (2018). The Root-Word Method for building proficient second-language
speakers of polysynthetic languages. In L. Hinton, L. Huss & G. Roche (Eds.), The Routledge
handbook of language revitalization (pp. 146-155). Routledge.

Stacey, K.I. (2016). lentsitewate ‘nikonhraié:ra te tsi nonkwa:ti ne a:se tahatikonhsontontie: We will turn
our minds there once again, to the faces yet to come: Second language speakers and language
revitalization in Kahnawa:ke. (Master’s Project) University of Victoria.

Tsi Tyonnheht Onkwawén:na. (2023). The ratiwennokwas project. Tsi Tyonnheht Onkwawén:na.
https://tto-kenhteke.org/ratiwennokwas/

127



