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Supervisor: Dr. Martin Collis
ABSTRACT

This inquiry begins with a focus on the experience of constrained leisure.
Using a critical, feminist lens the ‘re-search’ evolves into an exploration of
everyday experiences of constraint in three particular arenas and the
relationship of these experiences to the social forces that shape them.
These arenas are; epistemology and research, the meaning and practice of
leisure and participation in my health. The autobiographical narrative in
this thesis illustrates a shift in awareness and understanding that has
enabled me to move within these arenas from arrest in habitual patterns of

constraint to participation in conscious choice.

Important to this process has been the development of a meaningful
understanding of leisure and the realization that this inquiry is an
embodiment of leisure; the development of awareness and understanding
in the pausing to question and critically reflect. This study illustrates

possibilities of human agency within leisure.
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AN INVITATION TO LEISURE, ACCEPTED

Walking alone in the woods one day, with troubles on my mind,
I came upon a reflecting pool.

I paused, to gaze upon its surface.

Intrigued by the myriad reflections shining back at me

I knelt beside the waters.

Time slipped by, I know not how short or long

For now I was peering into the depths

Be-side the waters as I knelt, I could now see in to the depths.

There I discovered wondrous things; silvery fish, delicate grasses, decaying
lacy leaves...

I adjusted my eyesight so that I could see more beneath the surface
reflections

Then I shifted my body and could see still more

The sediment, the thin, craggy fingers of a dead branch
And then, nothing...just darkness

What lay there was beyond what I could see.

Startled, I jerked my head

My perspective shifted once again

I was now looking at my own reflection

Again, an involuntary movement

And I had shifted my viewing.

The surface reflections smiled up at me,

The wisps of clouds scattered about the blue sky above, the overhanging
branches of the red-skinned arbutus tree...

My own limbs began to speak to me...it was time to shift again,

Time to ease the stiffness seeping in from sitting in one position

I listened to my body, I stood up and stretched

Then looking about me, I choose to kneel down at a different place

To peer into the depths, to see what else I could see.

My in-sight was improving, my awareness was developing and I began to
understand more.

I had sipped the waters from the pool, and my body felt nourished

Softly, my tears fell to the pool's waters

I was opening up, [ was giving back

I now saw and understood more than I had before

I felt enlightened, I felt free.

Catherine Miller, November, 1996.




INTRODUCTION
Reflections on a Different Practice

'Leisure! What leisure?!" Such is the familiar refrain I have heard
amongst my acquaintances, in news documentaries and from participants
in research studies. I have heard this refrain repeatedly in my own
thoughts too. The focus of my research has been to make sense of my
experience of constrained leisure. I wanted to understand why, although I
desired leisure, I allowed myself very little of it. Little did I realize as I
stepped out on this quest, that my focus would shift from the question 'why
is my leisure constrained'? to 'what is going on when I experience
constrained leisure'? Not only would I develop my understanding of what
constrained my leisure behaviour but I would also engage more often and
more consciously in leisure. As I developed my ability to engage in leisure -
to pause, question and reflect - I developed meaningful insights from my
experience of constrained leisure. Little did I realize that this
understanding would reach far beyond my experience of constrained
leisure. In my journey to understand the particular experience, I have

revisited and seen anew many of my other life experiences.

My intention was to put my research findings in the language of everyday
experience which would be more accessible to others, but this became
problematic. In speaking from and in the language of my personal
experience, I challenged the dominant values and assumptions of the
positivist tradition taught and sanctioned in my society. In addition, my

research did not produce answers, but illuminated situations, developed



understanding and allowed insight as it demonstrated different practices.
These outcomes also challenged the dominant social expectations of
knowledge. As I struggled with the challenges my research experience
presented to my previously taken-for-granted assumptions and beliefs, 1
began to realize that my education within various social institutions has
formed not only my knowledge base but also my ways of knowing. My
initial research focus on my experience of constrained leisure evolved into
an exploration of my personal everyday experiences of constraint and their

relationship to the social forces that shape them (Smith, 1987).

My research process can be illustrated with a metaphor: when I take a
photograph I adjust the focus to create an interpretation of an image. I can
increase or decrease the focal point. My research experience resembles the
act of looking through the viewfinder of the camera as I adjust the focus
ring. I begin with an opaque impression, then focus on the details of my
personal experience. Doing so enables me to see personal, habitual
patterns of constraint. As the personal becomes more clear, I broaden and
deepen my focus to bring my surroundings into the field of view. Looking
through the viewfinder of my research, I begin to see and interpret these
surroundings as social and political forces that inform and influence my
personal experience. As I bring the context into view I see different aspects
of the personal. My photographic image, created under the influence of
social and political forces, becomes a social and political statement. What I
am aware of and choose to bring into focus in this image is influenced by
social and political forces. This re-view' enables me to broaden and deepen

the focus of the image as I become more aware of the presence, and



recognize the influence of social and political forces on my habitual way of

seeing.

I began this research planning to study the constrained leisure experience
of others. I had hopes that the results would inform my understanding of
my constrained leisure experience. As I prepared a pilot study, it became
obvious that I needed to clarify what I meant by leisure’, not only to the
study participants, but also to myself. This led me to review current and
past definitions in the literature and the history of leisure. I initiated an
ongoing critical reflection on the meaning leisure held for me, articulated
in page upon page of journal writing. I engaged in a process of 're-
searching’; reading, reviewing, writing, critical reflection, reading,
reflection, and writing again. I looked and thought and looked again. I
began to experience glimmers of insight, to gain new perspectives on both
the meaning of leisure and my constrained experience of it. I sought out
relevant theory. The theory illuminated the socio-cultural and historical
context of my personal experience, affirming my experience and clarifying
the socio-political ramifications of it. The theory validated and helped me to
understand the method of my research, that of developing an awareness of
socio-cultural forces, and understanding their influence by critically

reflecting on my own experience of them.

It gradually became evident to me that the philosophical beliefs and
assumptions of critical and feminist theory affirmed the practice that was
emerging in my research. These include: critical reflection on dominant
social practices and their influence on personal practice; the intent to

empower change, both on a personal and social basis; and the study of



personal experience to better understand the individual in relation to the

social world.

Through the lens of a critical feminist orientation the focus of the research
shifted from the experience of others to that of my own. I was no longer
trying to understand my experience of constrained leisure behaviour
through studying that experience in others or through listening to their
understanding of their experience. I realized that I had much to learn
from my own experience, a rich, vast source of information with which I
could work intimately. Ethically and theoretically, before I could ask others
to participate in this research with me, it was necessary to examine closely
"the traumas, assumptions and ideologies which shaped so many of my
decisions and behaviours, including how I [constrain my leisure and]
engage in research practices” (Brookes, 1992, p. 148). What right had I to
ask others to examine and share with me their understanding of their
experience if I had not done so myself? How could I appreciate their
understanding if I had not come to an appreciation of my own? I began to
recognize an habitual pattern that my research revealed: my habit of
looking to the knowledge of others to inform my own understanding and
turning a blind eye to that of my own. By working through my own
experiences with the aid of theory, I would be "better able to see the
implications of specific ideologies in my own social history and thus [be
better able to] choose if and how I want to engage in certain [of my] social
practices" (Brookes, p. 154). My focus of inquiry emerged: to develop
awareness and understanding of assumptions, values and beliefs,
uncritically adopted from the teachings of our social institutions, which

give rise to habitual ways of constraint in myself. "Writing



autobiographically, my intent [has been] to begin to disentangle myself
from a social history which continues to inform and shape me" (Brookes,

p. 148).

The written experience which illustrates my process of developed
awareness and understanding may also invite others to engage in
developing critical consciousness through the lens of their own experience.
It has been my experience that through examination of my own practice
with both my naked eye and the lens of theory, I have not only learned about
but also have developed a personally meaningful understanding of the
presence of dominant social values and assumptions and of how they
inform my personal assumptions and behaviours. Autobiographical
writing can provide others with affirmation of their relevant personal
experience, and offer insights into the relationship of their own
"perceptions and actions to the power structure of the larger society” (Bain,

1989, p. 22), so that they, too, may develop ways to change if they so wish.

An unexpected source, from which I gained renewed commitment,
purpose, and faith in the value of my work, presented itself in the mid-
course of this re-search' journey. Ten years ago (1987) I developed a
chronic illness, myalgic encephalomyelitis (M.E.). (The reader may more
readily recognize this chronic illness by one of several names associated
with it. In the early stages of naming this illness, when it was believed to
be linked to mononucleosis, it was called Epstein-Barr Syndrome. This
term was replaced with Chronic Fatigue Syndrome (C.F.S.). M.E,
however, involves much more than fatigue: it involves myalgic and

arthritic pain and neurological difficulties. Fibromyalgia is related to it.



The C.F.S. terminology caused confusion between the chronic illness and
the common ailment of chronic tiredness in our society, so the medical

terminology of M .E. is now used more frequently.)

Following my initial recovery, I attempted to ignore the frequent relapses,
until the symptoms reached such heightened stages of pain and fatigue
that I had to give in. As I became engaged in my research, explored my
thoughts and feelings, and synthesized the theory and literature related to
my topic through my journal writing and critical reflection, the presence of
this illness and its crucial effect on my life tried to make themselves known.
After years of practiced denial of this illness, I felt a pressing need to write
about my experience of it. I wanted and needed to understand more about it
so that I could learn to live more effectively with it. I resisted this persistent
sense for several months in the belief that it had nothing to do with my
research. Finally, I allowed myself to explore my thoughts and feelings in
writing, and in doing so began to see habitual behaviours and assumptions
that gave rise to the frequent resurgence of illness. The theory that proved
helpful in my developing awareness of my constrained leisure behaviour,
also informed my recognition of those behaviours and assumptions which
related to my experience of illness. I also saw in my experience of illness,
behaviours and assumptions that were implicit in my experience of

constrained leisure.

Added to this enlightening reflection on behaviours and assumptions
which give rise to illness and constrained leisure, was another dimension -
that of the physical. My bodily-felt symptoms of relapsed illness were

empirical touchstones for my understandings relevant to my health and



illness. I began to detect the presence of symptoms at earlier stages; I
would pay more attention to what I was doing, and what sorts of messages
filled my thoughts and directed my choices. As I became aware of certain
habitual ways of thought and action that were not conducive to my health,
and consciously altered them for the better, some aspects of my health have
improved. Attention to body signals and messages has become a vital
element in my ability to participate in my health. The physical symptoms
provide reliable barometric readings; they prompt me to become aware of
my actions and assumptions and to question their appropriateness at the
time. On the other hand, frequent bouts of physical suffering have provided
the imperative for me to understand 'what was going on', to reflect
critically on my behaviours and assumptions, and to pay attention to the
vital information my body offers to my consciousness. Recurrent bouts of
physical suffering have motivated my quest to comprehend my experience
of constraint in leisure and in health and have informed my understanding

by providing physical feedback.

The process involved in my experience of constrained leisure has become
evident as [ struggle in three apparently distinct contexts, which, upon
critical reflection are actually very much connected. These contexts,
treated separately, are methodology, defining the meaning of leisure and
living with chronic illness. These three areas have been studied
congruently for the most part and often in this process the insights from
one have illuminated my understanding of one or both of the other two. The
interconnected awareness and understanding gleaned from these three
areas informed my understanding of my experience of constrained leisure.

With greater awareness developed from this research process I have been
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able to recognize and acknowledge certain habitual ways of being,
particularly a lack of response to my autonomous self, an insensitivity to
my bodily-felt needs and a denial of self-knowledge. These habitual ways
are reflected in the broader social context by my unconscious and uncritical
adoption of social and cultural values that instruct and sanction the
separation of the body from the mind, the person from the institution and

the knower from the known.

The purpose of this inquiry is multifold. The intent is to illustrate my
journey of developing awareness and my grasp of 'what is going on' in my

experience of constrained leisure, in order to:

bring to light that some of my assumptions, beliefs and habitual behaviours

have constrained my leisure and my health,

reveal and express tacit assumptions and beliefs that have informed some

of my habitual behaviours,

illustrate and illuminate the powerful yet often imperceptible influences

which the socio-cultural context exerts,

provide a new awareness of this experience of socio-cultural influences for

those who wish to understand it more,
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illuminate possibilities for individuals to develop different perspectives on
their experience, i.e., construct a framework for others to reflect on their

own situations, and

enable change for those seeking it, including myself.

My premise is, that in becoming able to speak of and from my critical
examination of my experience, I will provide material that illustrates the
possibility of empowerment and change. My hope is that through my
research others who relate to or have an interest in the experience of
constraint be it in chronic illness, constrained leisure or some other context
will gather relevant threads to excite their critical reflection and enable
them to move from arrest in habitual behaviour to participation in

conscious choice.

The form that the thesis writing takes illustrates my struggle of personal
growth. Out of the initial dominant voices which originate in the research
of others, you will hear the increasing presence of my voice as I examine
my experience. At first my voice appears and fades, but gradually it builds
in strength and conviction as the research process unfolds. Initially an
interjection, my voice integrates with complementary theory and finally

emerges confidently on its own.

In order to develop awareness and understanding and for the strength of
conviction to emerge, I revisited, researched, rewrote and reflected again
and again on what I thought I knew about myself and the world in which I

live. As illustrated in the poem, An invitation to leisure, accepted, each
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time I searched I gained new insight and understanding. Each time I
searched I approached from a different perspective, informed by the insight
and understanding gleaned previously. With each repetition I moved and
was moved. With each repetition my awareness was broadened and
deepened, my learning was transformed to understanding and I became
better able to transform my understanding to my action. With this
repetitive motion [ was able to loosen the bonds of constraint; I was able to

experience a greater sense of self.

In the Kierkegaardian sense, this repetitive motion of critical self reflection
and writing is a process of repetition forward' (Caputo, 1987). It is a
creative process in which with each repetition I see and learn more about
particulars of my habitual ways of thinking and being and about the
assumptions that give rise to these ways. It has taken repetitive efforts to

coax that which is unconscious into my consciousness.

The writing style of this thesis corresponds with my actual practice of
‘repetition forward’. This repetitive process demonstrates that there are
multiple angles from which to approach the viewing of assumptions and
habitual ways, and that assumptions and habitual ways take on multiple,
sometimes subtle and often complex forms. Each re-viewing creates
possiblities for new insight - new insight contributes to holistic
understanding. The repetition provides numerous possibilities for the
reader to develop his or her understanding of that to which I have given

voice.
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I begin the thesis by sharing with the reader my struggle to understand
what constrains my leisure; a quest that leads me to question
methodologies, define leisure and narrate my experience of living with a
chronic illness. This quest takes us into the realm of leisure as I become
aware of the tacit assumptions, values and beliefs I unquestioningly took
for my own. Through a developing consciousness which I have found to be
personally transformative, I question those values, beliefs and assumptions
and reflect on my experience and knowledge. Cultivated by this process,
the depth and breadth of my understanding has expanded to include
different methodologies, awareness of cultural influences and a personally
meaningful definition of leisure. I conclude with illustrations of my own

development of new perspectives, meaning and understanding.
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EMERGING MEANING IN METHOD

Positivist research on leisure constraints

Leisure has primarily been studied from the perspective of natural science
(Hemingway, 1990; Jackson, 1988). The predominant research on leisure,
defining it as an activity or as time, has focused on leisure participation. In
the early 1980s, leisure scholars began to study non-participation in leisure
and the barriers which inhibited participation or which detracted from
enjoyment of leisure participation (Searle & Jackson, 1985). The positivist
approach to studying factors constraining leisure behaviour has been used
to provide information to enable recreation service agencies and
practitioners to develop effective policy and to provide valuable services and
appropriate facilities. The intent has been to remove barriers and
constraints to leisure participation and to encourage, support and facilitate
the publics’ leisure participation (Iso-Ahola & Mannell, 1985; Jackson,
1988).

During the past 10 to 15 years, over 100 items have been administered in
studies to identify factors constraining leisure behaviour and enjoyment of
leisure (Jackson, 1988). Over the past decade, studies in natural science
have identified many factors constraining leisure activity participation,
some of which can be addressed by leisure services management, some of

which are particular to the individual (Jackson, 1988).

Surveys and interviews have been used frequently to determine factors

constraining leisure behaviour. Responses are obtained from study
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participants that can be categorized into social, physical and personal
factors. The following factors, for example, have been revealed as
determinants of constrained leisure behaviour; social factors of prohibitive
costs, insufficient time and inconvenient scheduling; physical or external
factors of too great a distance and inadequate facilities; and subjective or
psychological factors of a person's knowledge of leisure opportunities,
interests in leisure activities and personal abilities to perform (Iso-Ahola,
1980; Jackson, 1988). With these findings, leisure service practitioners and
providers have valuable feedback to which they can respond to make leisure

facilities and services more accessible to more people.

Jackson (1988) points out another class of constraints that "are influenced
by family [and social] relations” (p. 210). He acknowledges that these have
been overlooked in most of the leisure constraint research because of the
inherent "attention to individual leisure as opposed to family leisure”

(p. 210) required.

Many personal or social factors or some combination of the two contribute to
constrained leisure behaviour (Iso-Ahola & Mannell, 1985). It is within the
individual where change can take place. Results from surveys and
interviews tend to feed back to participants the information they provided.
Personal and social factors evident in responses such as not enough
money' or inconvenient times' whether supplied to the participants for
selection or provided by the participants, reflect their awareness of
constraints to their leisure (Green, Hebron, & Woodward, 1990). While this
information is useful to researchers and those involved in programming

leisure activities, it does not inform study participants or empower them to
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move beyond their experience. I found that those factors identified as
constraints to leisure did not enable me to change my behaviour either. I
still could not make sense out of my experience of feeling restrained from

leisure.

There are many gaps in our understanding of constrained leisure
behaviour. When we address individual experience, different perspectives
come to light that enhance our collective understanding. Different
research methods enable us to develop different understandings of the
subjective experience of constrained leisure, which in turn can inform

others and give them a means for change.
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Feminist research on leisure constraints

By acknowledging a broader social context of constraints on leisure
behaviour, feminist researchers have identified different sources of
constraint. Green, Hebron & Woodward (1990) sought to comprehend the
meanings and motivations participants attached to their leisure behaviour.
They were particularly interested in situating their study of leisure in
everyday life in order to understand the subjects’ experience of leisure in

relation to the forces that shaped their lives.

Many feminist researchers have contributed to knowledge by stepping
deeper into the waters of social relations to understand and make visible
constraints experienced in leisure. Their focus has identified three
subjective constraints in particular that reveal the influence of social and
cultural forces on women. One is the ethic of care, the socialized female
gender role that establishes the expectation on a woman to consider and to
respond to the needs of others before herself. Study results have
demonstrated the determinant force of this ethic for women as they
establish their daily priorities. Caring for others leaves little opportunity
for leisure (Chambers, 1986; Glyptis & Chambers, 1982; Green, Hebron &
Woodward, 1990; Harrington, Dawson & Bolla, 1992; Henderson, 1991).

Closely associated with the ethic of care as a constraint is a sense of lack of
entitlement to leisure experienced by some women. Although they believe
in the value of and want to have leisure, many women put family or work or
both first at the expense of their own opportunities for leisure. Some

women "have difficulty accepting that they deserve consideration for their
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own needs, including their need for leisure” while others find it difficult to
get the burden of their manifold responsibilities "off their mind long
enough to enjoy leisure" (Harrington, Dawson, Bolla, 1992, p. 217). Other
women still, experience guilt if they indulge’ in some leisure (Henderson,

1891).

A third constraint identified in women's leisure behaviour involves their
concern for their safety. Fear for their physical and /or psychological well-
being prevents many women from partaking in desired leisure activities.
Women generally accept these social limitations, and the constrained
leisure behaviour that results, becomes unconscious habit (Henderson,

1991).

These feminist perspectives have focused exclusively on the leisure
experience of women. With this focus, they have been able to identify and
make visible gender issues in regard to leisure. This research delves
deeper into the individual experience of the social world and illuminates

the influence of gender roles on leisure behaviour.

As I read the experiences articulated by the researchers and the subjects of
the feminist studies, I felt excitement and relief. These experiences had not
been acknowledged in the literature before, but they resonated with and
validated my own. They also provided insights for me into socialized values
and their influence on individuals. I felt that I had entered waters where [
could develop more meaningful understanding of my own experience of

constrained leisure.
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The issues of health and safety, ethic of care and a sense of lack of
entitlement became aids in navigating my further exploration. With these
taken-for-granted issues illuminated, my awareness of social and cultural
forces and their potential influence on the individual and especially on me,
was heightened. Still, I did not have the means to change my experience.
Despite my new appreciation for the influence of social forces on my
behaviour I remained stuck in my habitual ways. This research
perspective had brought me into new waters, but I needed to venture

further.

The elusive nature of the meaning of leisure compounds the problem of
understanding constraints to leisure behaviour. Leisure has a multitude of
interpretations in the literature. It is translated to mean recreation in free
time by the popular culture, and is intuitively understood but not easily
articulated by many. Many of the participants in Green, Hebron and
Woodward's (1990) British study of some seven hundred women referred to

leisure as a 'vague and amorphous concept’ (p. 36).

So what is leisure? How can I make sense out of my experience of
constrained leisure and how can I change this experience? Over the past

four years [ have worked with these questions as my guides.
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Methodologies

What we do and do not know and understand about leisure has much to do
with the ways we have studied it (Hemingway, 1990) and the
epistemological assumptions upon which these methodologies are based.
In the domains of both natural science (positivist) and human science
(interpretive) research, the method used relates to the question being asked.
"A research method," says van Manen (1990), is "a way of investigating
certain kinds of questions. The questions themselves and the way one
understands the questions are the important starting points" (p. 1).
Positivist and interpretive research methodologies are informed by different
philosophical assumptions which shape the kinds of questions asked

(Carson, 1986).

Positivist or natural science research seeks to "identify nonrandom
patterns, relationships, and empirically based generalizations...with the
intent of developing, modifying, and/or expanding knowledge that extends
our understanding of sociocultural phenomena" (Glassford, 1987, p. 299).
Natural science studies objects of nature, natural events and the behaviour
of objects (van Manen, 1990). Positivist theory assumes that immutable
natural laws, each based on a single reality, govern behaviours and
relationships (Bain, 1989; Thomas & Nelson, 1990). Research conducted in
the positivist realm seeks to discern these laws using systematic, objective
observations and investigations in which the researcher detaches him or
herself (Thomas & Nelson, 1990); "the knower is separate from the known"
(Heshusius, 1992). Once known, these laws can be used to control and

predict relationships and behaviours (Glassford, 1987). These truths can
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usually be observed in a cause-effect relationship where the "cause (of an
effect, pattern, relationship, behaviour) is fundamentally external in
nature” (p. 295). The truth value of these methods rests on criteria of
reliability and validity. Research findings should be replicable, should
relate to the experimental variables and should be generalizable (Thomas &

Nelson, 1990).

Interpretive research, (also known as hermeneutic or human science),
aims to provide an understanding of the ways people subjectively and
culturally experience their social world. The emphasis is on experiential
knowledge (van Manen, 1990), "the kinds of knowledge with which humans
operate” (Polkinghorne, 1989, p. 15) their daily lives. Interpretive inquiry
studies persons as beings who have consciousness and who act
purposefully. The human world is characterized by mind, thoughts,
consciousness, values, feelings, emotions, actions, and purposes. Some of
the ways through which people experience their culture and subjectivity
are perception, interpretation, planning, acting, feeling, and valuing (van

Manen, 1977).

Interpretive inquiry seeks to understand how the individual makes sense of
a particular experience or behaviour (Glassford, 1987; Locke, 1989;
Mezirow, 1990; Short, 1991a; Thomas & Nelson, 1990). When the key
question is posed, 'what is going on?’, this mode of human science research
aims to further our awareness and understanding of human social

behaviour, including our own (Sage, 1989, p. 28).
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There is an important differentiation made between positivist and
interpretive inquiry: the former seeks knowledge, the latter understanding.
Knowledge in the empirical-analytic sense has a different meaning from
understanding in the hermeneutic sense. Understanding can never be
objectified, writes Palmer (1969). "An existing human being cannot survey
understanding from without; understanding is always the position from
which all that is seen is seen” (p. 228). Understanding is a subjective
experience. Ouspensky (1949) refers to knowledge as the information we
gather intellectually. Understanding, he explains, occurs in the synthesis
of knowledge, feeling and sensing, in the integration of a person's

knowledge and being.

It was to the interpretive mode of inquiry that I was intuitively drawn as I

began my study to understand my experience of constrained leisure.
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Assumptions of interpretive inquiry

Fundamental assumptions of interpretive inquiry reside in the belief of
personal and social constructs (Bain, 1989; Kirby & McKenna, 1989; Locke,
1989). The social world is perceived to exist "as a set of multiple realities”
(Locke, p. 4). Each person has their own perspective and that drives
behaviour. Glassford (1987) explains this assumption saying "human
behaviour originates in the individual's interpretation of reality” and
"people are conscious social actors capable of controlling their behaviour”
(p. 295). He goes on to note that we "possess the ability to interpret and to
communicate meaning” and by that we "actively create or reproduce that
which we call society or culture” (p. 297). Socially, there exists an
"intersubjective overlap among our personal realities" (Locke,

p. 4). Thus, reality is constituted through the dynamic interaction of a

person with others.

Polkinghorne (1989) refers to interpretive inquiry as the 'epistemic’
conversation - the discourse concerned with knowledge and understanding
relevant to and operational in the daily lives of human beings. We use these
interpretations from human science research "to enlarge and enhance our
own meaning structures...It is a productive action which informs our own

lives" (p. 36).
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Shifting the perspective from objectivity to subjectivity: External - internal
tensionality

Interpretive inquiry holds a different view of the individual(s) involved in
the research than that of positivist research. The latter's methodology
separates the knower from the known by making the subjects, the people
involved in the study, the objects of study. The intent is to separate out
subjective experience in order to reveal immutable laws of nature. The
former's methodology connects the knower with the known by asking the
people involved in the study for their understanding of the topic of the study.
In interpretive research, the intent is to draw in and on subjective

experience in order to broaden our understanding of human experience.

The different underlying epistemological assumptions and intents of
positivist and interpretive research are summarized by Lakoff & Johnson
(1980) who write that objective studies help us "to understand the external
world in order to be able to function successfully in it" (p. 229). Subjective
studies help us to understand "internal aspects of understanding - what
the individual finds meaningful and what makes his life worth living”

(p. 229).

Subjectivity in the post-modern perspective

In the post-modern perspective subjectivity refers to a person's meaning-
making of themselves, others and the world. Our subjectivity is informed
through our everyday discourse in which is embedded historical and social

structures of ideology, cultural values, beliefs and assumptions. Our
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subjectivity is constantly in process as it is constituted and reconstituted by
these myriad influences present in our daily lives (Davies & Banks, 1992).
Research conducted with a post-modern orientation “seeks to understand
the processes through which the person is made subject” (Davies & Banks,
p. 3). As we become aware of our subjectiveness to the dominant forces of
society and culture we can begin to see the potential of our subjectivity as a

site for human agency, for personal struggle and change (Lather, 1991).

Feminist orientation

A feminist research orientation implements methods of self-conscious
questioning and examination of conditions that inform meaning-making.
These have proven to be useful places from which to identify and to seek
deeper understanding which both reflects and affirms our relationship
with self and with others (Lewis, 1990). Through expanded understanding

comes new perspective and insight.

"Feminism ideally rests on a transformative cognitive approach, which
validates subjectivity and direct agency” (Bannerji, 1991, p. 77). "[T]here is
no better point of entry into a critique or a reflection than one's own
experience. It is...the beginning of an exploration of the relationship
between the personal and the social and therefore the political” (p. 67).
"[T]he stories we tell from our immediate life...serv[e] as the first steps to
an active/interpretive definition of self, which bears a constitutive relation
to our social world" (p. 85). To begin from the author's subjective

experience and understanding of it in a socio-historical and cultural
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framework, provides the grains and seeds of a social explanation and

analysis.

Subjectivity is constituted not only from experiential but also sentient
knowledge. Human perception and sensation is informative. In feminist
post-modern writings, the body is seen as a vehicle for developing our

understanding of our experience of the world (Shapiro & Shapiro, 1995).

In my personal experience of this research, I have found that my subjective
constructs can be informed significantly by my physical body, when I pay
attention to it. Contrary to Cartesian epistemology where a person's
physical sensing and feeling must be 'dis-connected’ from knowing, I have
found that I have much to learn from my body. When I am conscious of my
body, I pause in thoughtfulness, and in that pause, I develop more
understanding. In that pause, I draw on my physical and emotional
senses, my memory of experience and my knowledge. Rather than my
habitual behaviour of moving onward with the predetermined purpose to
function effectively in my social world, being almost exclusively outwardly
attentive, I pause to consult and learn from the awareness I have and

continue to develop from within. I pause to be inwardly attentive as well.

In both feminist and interpretive inquiry, everyday experience is considered
a context for knowledge. The narrative style of writing is considered an
effective method to both make sense and to convey the nature of the
experience and the knowledge implicit in it (Grumet, 1992, p. 28).
Developing understanding of human relationships and behaviours is

"fundamentally a writing activity”, notes van Manen (1990, p. 7). Writing
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has been a primary means for me to connect with my authentic thoughts
and especially my physical and emotional feelings. As I write I am able to
explore my experience and question my interpretation of it. Writing has
also been my primary means to synthesize theory and experience which
has enabled me to clarify my research interest and to develop my

understanding of the problem.
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Struggling with subjectivity:

Coming out of the closet

Learning to embrace my subjective self has been a process full of challenges
and surprises. It has been painful, liberating and fraught with self-doubt;
it has brought forth personal growth, critical voices and both positive and
undermined self-worth. At times, I have never felt so connected with
meaning as when I have dwelled in my subjectivity, particularly as I
questioned and explored my thoughts and feelings by writing about them.
As I commit my thoughts and feelings to the page, I begin to have insights
into their meaning and to view things from a different perspective. New
understandings emerge about my self, my experience, and my
relationships with others. These understandings also help me to

understand the experiences and understandings of others.

At other times, I have never felt so uncomfortable as when I have dwelled
in my subjectivity, squirming under the critical voices in my head that keep
telling me that to focus on my self is narcissistic and...here I have difficulty
putting words to a message that is embedded in my sense of moral conduct.
I simply hear the voice that tells me, as it has for most of my life, it feels,
that to spend time and attention on myself, on my thoughts and feelings is
not appropriate. To do so bids ill things, such as self-centredness. And to
make more than mere mention of thoughts and feelings stemming from
my subjectivity is a sign of ill-breading. In conversation and action, [

should attend to the cares and interests of others.
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There are other voices that clamour to be heard as I try to hear my own.
They tell me that what I think and feel is not important to others or not as
important as those of others. The critical voices tell me that my thoughts
and beliefs are inadequate. I don't really 'know' yet. I seem to have only a
tentative grasp on understandings that are meaningful to me and these are
easily threatened and submerged upon hearing the understandings voiced
by others. I struggle between feelings of needing to articulate that which is
meaningful to me and fearing loosing my voice to that of others. Itis a
matter of negotiating understanding instead of abdicating mine to that of

others.

It has been my experience that I have focused primarily on learning from
my external world in order to be able to function effectively in it to the near
exclusion of listening to the wisdom of my inner being. I have at times
passively and unconsciously and at other times quite consciously and
actively taken up the knowledge, beliefs and values held out by those [
deemed by our cultural values, 'older and/or wiser'. After thirteen years of
working in domestic and international banking, I went back to formal
education to learn 'the Truths' of the world from books and teachers.
Despite thirty years of living, I did not believe that I 'knew' anything - that
is, anything of value, anything that would help me to understand the
important things in the world. What those important things were, I had
only a notion, but I was certain that I would learn all that I needed to know
at the institute of higher education. I had little awareness or regard for the

knowledge and understanding that I had developed from my own lived
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experience up to that point. Since it was personal, I had learned from

somewhere, that it did not count.

I learned a great deal at university, more than I could ever begin to share
with you here. Information, facts, theories, procedures, ideas, histories,
equations and much more were proffered and I readily drank them up. I
continued unawares to re-enact again and again the old pattern of looking
almost exclusively to external sources for knowledge, permission, and
direction as to how I should conduct my life. Such an imbalance has
contributed to illness. The reoccurring symptoms of this illness, I have
come to understand, are signals of this imbalance. When I am arrested by
illness, I have been caught ignoring some important inner needs and
silencing my own voice. When I am arrested by illness, I am constrained
in my ability to function successfully in the external world and my own
being is severely compromised. In my practical, everyday living, I have
realized that I need to develop my awareness and practice of subjectivity so
that I can choose my actions more appropriately, as I bring into balance the

integration of my objective knowledge with my subjective understanding.

This struggle to bring in subjective understanding and to integrate it with
knowledge from external sources is portrayed throughout this thesis, as [
learn about what was an unconscious habit of relinquishing my own
values, beliefs and understandings to the unquestioned authority and
knowing I presumed of others. This personal struggle is situated in my
social and cultural context. To value what I know, based on my experience,
thought, feelings, theory and reflection, and to speak up from that knowing,

puts me in conflict with values of obedience and authority that I have
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learned since childhood. As I have worked in the three sites of this

research, the methodology, defining leisure and becoming a participant in

my health, I have experienced this struggle.

All of this seems to boil down to a struggle between values. In examining
my particular experiences of struggle, I have developed an awareness of
social and cultural values that are bound up in these personal struggles.
The struggles are not solely personal nor are they solely social in nature.
They are not about one value being more true or correct than another.
These struggles are about the dynamic interaction and tension between
values, and learning through the interactivity of reflection and practice, to
value differences and to consciously choose from these different sources in
a way that enables a person to act with thoughtful consideration, being

responsive and responsible to him or herself and to others.
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Shifting perspectives; Socialization-interpellation

In the context of this research, there are two theories worth considering
about the relationship between cultural and social forces such as values
and norms, and individual subjectivity such as beliefs, assumptions and
behaviours. It is generally agreed that social norms, rules and roles are
derived from cultural and social values. The culture represents the shared
ideas, ideologies, values, beliefs and knowledge that have developed over
time and which give meaning to actions and objects. Social values
represent a consensus amongst the dominant group on what is desirable or
undesirable in society and are reflected in the social norms (Ibrahim, 1991;
Smith, 1987). Social norms are represented by the common interpretations
and standardized practices found within a culture. Once established as
group norms, they become internalized, implicitly and pervasively
influencing individual beliefs and the formation of expectations (Iso-Ahola,

1980; Parsons, 1966/1977; West & Williams, 1978).

From sociology, we have the theory of socialization. Each individual learns
the roles, values and norms of society from significant others, such as
parents, teachers and peers; from institutions such as family, schools and
workplaces; and from cultural forces such as ethnicity, regionalization and
social-economic status. With this information, the individual develops and
displays his or her self identity through body image, personal values,
beliefs, expectations, knowledge, attitudes and behaviours (Clebone &
Taylor, 1992; Fishbein & Ajzen, 1975; Hubbard, 1984; Ragheb, 1980).
"Socialization is the process of learning and adopting cultural and group

norms” (Crandall, Nolan & Morgan, 1980, p. 286).
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In post-modern theory "a person is not socialized into the world but is
interpellated into it" (Davies & Banks, 1992, p. 3). Rather than passively
learning and adopting cultural values and social norms taught by others,
one actively takes up these social discourses with the desire, whether
conscious and/or subconscious, to have a sense of certainty as to how one
should think and act so that one can be assured of acceptance in the social
world. In other words, a person has some complicity when he or she takes
on the assumptions, values and beliefs that they do, whether they are aware
of it or not. This means, that with awareness, a person also has the means
to develop his or her assumptions, values and beliefs differently (Davies &

Banks).

These two perspectives reflect different philosophical orientations.
Socialization theory argues that a person is a passive recipient of the social
forces that shape him or her. Post-modern theory asserts that a person is
an active social player who unwittingly 'buys into' the available, pre-
formed, social and cultural values, wanting to be accepted by others and to
fit in with the norm. Both theories, upon learning about them, gave me

insights into understanding my world and my experience of it.

I came upon socialization theory first. It helped me to become more aware
of social norms and cultural values, especially in the context of my personal
experience. As I examined my personal experience, I became more aware
of my own values, assumptions and beliefs, how these were influenced by
social and cultural forces and how all of these informed my behaviour.

Interpellation theory gave me a different perspective to consider on my
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relationship with society and culture. As I recognized my complicity in
‘buying into' certain values and norms - examples from working in the
institution of banking come immediately to mind - I could see also that [ am
able to change those assumptions and beliefs and thus some behaviours
that compromise my values. As with the post-modern perspective on
subjectivity, the theory of interpellation offers us a different perspective on
the nature of the relationship between individuals and society - a
perspective that illuminates our potential for personal agency. The shift of
perspective illustrated in these two theories exemplifies a fundamental
shift that has occurred in my research - a shift from passive acceptance to

conscious choice.

This shift in perception has been an empowering experience for me.
Frustrated by my frequent experiences of both constrained leisure and
chronic illness, I began to reflect critically upon my concomitant
behaviours, values, beliefs and assumptions. In doing so, I became
conscious of ways in which I had habitually and unconsciously reacted to
circumstances. I questioned what forces had given rise to these ways and
sought out their source. I became aware of social norms and cultural
values and their influence on my thinking and acting. I also came to see
evidence of my own complicity particularly in my experience of illness and
constrained leisure. In all of this reflection, I began to see contradictions
between and within my values, beliefs, assumptions and behaviours. These
contradictions have provided the grounds for and the opportunity to re-
evaluate my assumptions and beliefs, to clarify my values and priorities
and to consciously choose my actions. With awareness of my own

complicity, both as an uncritical, passive recipient and as an uncritical,
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active player, I feel empowered to question, re-evaluate and change certain
assumptions, beliefs and behaviours that I recognize as problematic in my

experience of constrained leisure and illness.

Subjectivity is a valuable site through which we can develop our awareness
and understanding of social and cultural forces and their impact on an
individual's and our own assumptions, values, beliefs and behaviours. "It
is to the detailed examination of subjectivity that we turn to try to
understand how old patterns are held in place and how they might be let
go" (Davies & Banks, 1992, p. 4). This research is oriented to developing
awareness and understanding of certain of my habitual ways of thinking

and acting and how these old patterns have been formed and maintained.
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Critical theory orientation

Consciousness and subjectivity are of primary interest in critical theory,
particularly the "juncture between human agency and structural
constraint” (Lather, 1991, p. 109). A particular goal of critical theory
research is to provide people "with the insight necessary to demystify and
critique their own social circumstances and to choose actions to improve
their lives" (Bain, p. 22). This is a value-based methodology (Bain, 1989;
Thomas & Nelson, 1990) which aims to promote critical social
consciousness (Henderson, 1989; van Manen, 1990), "to generate knowledge
in ways that turn critical thought into emancipatory action" (Lather,

p. 109).

The essential ingredient that makes an inquiry a critical one, writes
Sirotnik (1991), is the direct challenge to underlying human interests and
ideologies. Mezirow (1990) enlarges on this, explaining that a critical
orientation involves "the process of rationally examining the assumptions
by which we have been justifying our convictions” (p. 5). The sense we

make out of experience that guides our decisions and actions, is

influenced by habits of expectation that constitute our frame of
reference, that is, a set of assumptions that structure the way
we interpret our experiences... What we perceive and fail to
perceive and what we think and fail to think are powerfully
influenced by [these assumptions] (Mezirow, p. 1).

Our perceptions and thoughts are influenced by our awareness. What we
are aware of, vaguely aware of and not aware of, also has much to do with
our frame of reference, that is, the social constructs and ideologies

informing our uncritically acquired assumptions. Critical theory
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"examines the relationship of participants' perceptions and actions to the

power structure of the larger society” (Bain, 1989, p. 22).

Williamson (1981/82) notes that the first possibility of critical thought
resides in the idea that we all participate in ideology. Social institutions,
such as family, religion, workplace and education, teach and exhibit
ideologies to the members of their society (Kaplan, 1975; Saul, 1995). If
students leave their institutions of further education realizing that "one's
language and thought are not immutable and natural” (Williamson, p. 83),
that they are informed by social constructs in the form of assumptions,

values and beliefs, then education will have done them a good service.

Critical reflection

The epistemological grounding of critical theory assumes that those who
are living an experience have conscious and unconscious knowledge of it
(Carson, 1986). To bring unconscious knowledge into the conscious, and to
develop awareness of and insights from our experience, we use reflection,
critical reflection and critical self reflection. Critical analysis has been
used in the human sciences to develop understanding of the human realm

(Polkinghorne, 1989; van Manen, 1990).

Mezirow (1990) explains that the aim of reflection is to explore experience in
order to develop new understanding and appreciation. Critical reflection
involves the critique of taken-for-granted, unquestioned cultural values and
social norms that inform our personal assumptions, beliefs and

behaviours.
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Critical self reflection involves "reassessing the way we have posed
problems and reassessing our own orientation to perceiving, knowing,
believing, feeling and acting” (Mezirow, 1990, p. 13). It is critical reflection
focused specifically on our self experience. The reassessment and insight
that occurs in critical self reflection can bring about a transformation in
perspective. "Perspective transformation”, writes Mezirow, "is the process
of becoming critically aware of how we perceive, understand, and feel about
our world" (p. 14). It is the critical awareness a person develops about his

or her assumptions, values and beliefs.

We best learn to acknowledge the possibility, to see, and to question the
influence of social and cultural forces when we are confronted with our
contradictions (Williamson, 1981/82). Taking this thought a little further,
Shepard (1984) writes, "take heed of your own feelings, ask what may be
causing them, and whether cultural forces are at work” (p. 185). Packer
(1985) brings this thought full circle, saying "generally it is only when we
reflect on what we are doing, prompted by confronting a problem, that we
begin to see the network of interrelated practices, skills, and habits that

support all our apparently simple everyday actions” (p. 1083).

Prior to becoming acquainted with the theory of socialization and reflecting
critically on the impact of socialization on my life experience, I had not
thought consciously about assumptions or their influence on beliefs and
behaviour. I did not realize that [ made and held assumptions. What
insights that gave me, as I somewhat painfully and somewhat in

amazement recognized assumptions in my thinking and in my habitual
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acting! Immediately I saw a few things in a different light. In other
aspects of my beliefs, values and behaviours I have experienced a more
gradual dawning of awareness. I began to develop my awareness of social
norms and cultural values and their influence on my choices, conscious or

otherwise.
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