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Abstrzct .

This thesis studies the socializing effect of television on a
group of 228 Australian children in Grades Six, Eight and Nire In
Brisbane, Australia. Using a questicnnaire as an instrument of messure-
ment, we examined the network of relationships between the child end
parents, teachers and peers as direct socializing agents, ard televisicn
as an indirect socizlizing agent,

The main concern was the interaction process between the child and
the socislizing agents, interaction being a necessery condition for
leszrning., It was hypothesized that the effect of televisicn would de-
pend upon the meanirngful interaction between the child and his socieal-
izing agents., If there is lack of such interection, television mey
have more effect, Further, it was hypothesized that lesrning from tele-
vision would depend cn whether the child perceives the content of tele-
vision te be resl or not.

A secondary objective of this thesis concerns the extent to which
violence viewed on television may affect the child,

Factor Anzlysis was employed to analyze emerging patterns of rela-
ticnships ameong 30 variables chosen. Chi Squere tests were used to exe=
mine the nominal content of learning and a frequency distribution was
used for descriptive purposes.

The findings showed that lack of psrental c¢oncern was related to

lack of rules about watching television ag well as th

(0]

child's prefer-
ence for TV parents rather than own psrents. 21so it waes found that

children who watched more violence progremmes tended to be the ones who



e
e

Jto

had poor relations with peers and teachers.,
These findings tcgether would suggest thet where there is lack of

positive interaction between the child and his perents, teachers and

(e

peers, the child mzy turn to television, particularly the more viclent,

programmes, as if to satisfy his unfulfilled needs by heavy viewing of

violence.

Further, we found those children who perceived TV programmes to be

real tended to learn from television and to imitate what thev had seen

on TV. This suggests that if the child perceives reality in TV he will

e

be incorporating this rezlity intc the self,

The specific content of learning, we noted, was related to occupa-
tional status., Mzterial values, for example, were more likely learned
by children coming fr;m the lower and middle occupational ranks,

With regard to viclence, we have noted already that the amount of
violence viewed wes related to poor relations with peers and teachers,

Our data also showed thet boys tended tc watch more violence end ap=-

peered to be less bothered than girls,
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I. Introduction

The introduction of any new mode of mass communication has usually
been accompznied by speculation about the worthiness and harmfulness of
the new invention. This was trus of the printing press, the movies and
the radiec. It is now true of television.

Following the introduction of television, particularly in the United
States, much research was done concerning its use.

Because so much time was being spent watching television - especial-
ly by the young - there was a growing concern by educators and others
that television might have harmful effects. Eyesight would be ruined;
school work would deteriorate; 'and so on. Investigations have shown,
fairly conclusively, that this has not been the case in general.

Another area of major concern has been in that of television con-
tent. There has been some concern about the amount of violence viewesd
on television and its subsequent effect on the lives of children. To
date, research findings in this area have been somewhat conflicting.

Of greater importance perhaps has been the concern that television
is being used by the children as a tool to escape boredom, to fly to the
world of fantasy, with the resultant loss of human interaction. There
is no feedback from the TV screen.

In the few major studies so far (e.g. Himmelweit, Oppenheim & Vince,
1958) questions of why, who, how mich and what were asked to show the use
of television by children as well as some of the effects. Most of the
television studies heave so far focused upon the effects of television -
good and/or otherwise - on the child per se,

However, the child is enmeshed in a whole network of socisl rela-



tionships and the problem for us lies in looking at television from the
point of view of it being only one of the elements in a child's totsl
socializing environment,

Thus it will be our concern to examine the role of television in
the perspective of the whole set of the child's social circumstances.
Using deta collected in Australia, we will endeavour to establish the
extent to which family, school and peer group provide adequate support
for the child end to what extent television as an agent "parsllel" to
family, school and pesrs (for our purposes) has its effects in the so-

cislizing process.

N



II. Review of the Literature

The'major work undertaken in the United States was that of Schramm,
Lyle and Parker (1961). Viewing television as an art, they posit two
theories of its function:

1. eas & producer of relief for pleasure and
2. as a producer of insight, knowledge and learning (stressing
the cognitive functions of art).

They suggest that television might be viewed as "a form of wish ful- AV/
fillment under the sway of the pleasure principle or as an agent of so=-
cialization inculcating social learning...an inculcator of values, a re-
inforcer of habits and a creatcr of expectations such as parents and
other real-life socializers do..." (Schramm, et.al., 1961, p.60).

A representation of the situation of television in Australia can be
seen from a brief look at the several channels from one major city. For
Brisbane (Table 1), there are four channels available - one national -
Channel 2; and three commercial - Channels 7, 9 and O, As can be seen
from Table 1, Channel 2 is the station that presents the majority of
programmes of an educational nature. It can be assumed from looking at
the content that "entertainment" is the prime objective of television
programmes. Further, it may be.stated, that in general not very many
people watch the non-commercial natioral network if there are other com-
mercial networks available as noted in the British study (Himmelweit, et.
al., 1958, p.105), With the introduction of another network, more time

wes spent in viewing I.T.V., than B.B,C. especially on Sundays.



Table 1. Ereak-up of Programmes® Offered and Approximate Time Spent by
Each Station from 4:00 P.M. to 12:00 P.M, for One Week

Number of Hours

Chan, 2 Chan, 7 Chan, 9 Chan. O
Educationsgl - documentary
school programmes, news 14 55 5 1
Adventure 5 1.5 4 5
Sport 6.5 2 2.5 -
Cartoons, Children's
Programmes, Pop Progzrammes 3.5 8.5 8 3.5
Cartoons, space and crime - - - 5
Comedy, including movie ’
comedies 4.5 6. 6 6.5
Variety 1.5 - 1.5 1
Typical Australian Show 2 - - -
Talent Quests, Musical oD - 4 3
Religious .5 - - -
Games, e.g. Dating Game - o5 1 4
Westerns 5 - 2 7.5
Science Fiction - - - 1

Crime Drama, Adventure Drame
Adventure and Crime Movies 8.5 15.5 15 13

8Teken from T.V. Times, Brisbane, July 2, 1969



‘One rather interesting finding (Himmelweit, et.al., 1958, pp. 14
and 18) was that where children had access to one station only, rather
than turn the set off, they watched the programme even though the con-
tent was of a "heavier" nature., Television wes also found to have in-
fluenced job values. Thoses children who watched television were more
ambitious than those not exposed to the medium. General knowledge was
increased but only slightly as a result of viewing. E;{

With regard to the cognitive effects, the Schramm study (1961, p.
173) reached similar conclusions to those made by Himmelweit et.zl.(1958).
Television, while not unduly harming the child, nevertheless did not re-
alize its full potential as a carrier of ideas and information. On the
whole Schremm (p.119) found that information learning from television
was incidental. / For them whether television benefits children or not
was partially dependent on age and intelligence of the viewers.

In general, research findings seem to support the view that in some
instances television results in a loss of social interaction. Cémpbell

(1962, p.72) in his study of the effect of television on the Australian

—

adoloscent noted a very marked reduction 1n thn amount of leisure time vi\\\
spent on clearly social interaction. As a result Campbell felt that per-
sonality development would be affected.

The effect of television will vary accordlna to parental interest,

_ e T e . e e

Witty (1952, p.25L) examined the amount of parental guidance in his

_

study. Onlv 46 pnrcent of the parents stated that thej guﬂded tholr

children's choice of television programmes.
With regard to passivity (e.g. withdrawal frem interaction with
peers), the findings have been generally negative. Himmelweit, et.al.

(1958), Schramm, et.al. (1961) snd Furu (1962) all concluded that there



was no greater “passivity" as a result of television viewing. As the
Schramm study (1961, p.l44) suggests, it is all a matter of degree. So- y/
cial relationships will tend to break down if television is usad as an
éscépe nzchanism from the child's problems.

Himmelweit (1958, p.308) found that school was little affected as a
result of television. The extent of information learning was largely

dependent on age and intelligence. This study founa that telev181on be-

S —

nefited "younse*” and "duller” viewers (pp.30- 31) The study also re-

vealed a relationship between class background and amount of time spent
watching television - middle class children with higher educational as-
pirations tended to watch less television. School attended was also

taken into consideration. "Television influences the way children think

about success. and social surroundings. It siresses the prestige of upner

—~———————————— ~————

middle clqss occupations, the profeSSLOns and blg Lu51npss. It makes

' essnntnallj middle cl»ss value judgments about jobs and suceess. in life,

e

It stresses initiative and good appnarance and suggests that success in
life dnne;é;~£;t only on moral qualltles but on brains, confidence and
?ourag?:.." (Himmelweit, 1958, p.258). [2S e Bomf e Suirt

While school (contrary to popular opinion) was little affe;ted by
the medium, at least two researchers (Campbell, 1965, p.101l and Witty,
1952, p.254) have expressed concern asbout the lack of gnidance offered
by teachers. Cempbell suggests that the teachers could play & more ef-
fective role in this regard. From Witty's findings less than 10% of the
teachers indicated that any guidance was offered in school,

Lack of guidance on the part of both parents and teachers might have

e direct effect on the influence of the medium on certszsin children. This

is not to deny however that children are not discriminatory. Current
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events progremmes, for example, are likely to enhance curricula offered
in the school setting. Witty (p.254) looked at children's choices regard-
ing progremmes they would like to see added. Older pupils wanted more
current events programmes.

Questions have been raised about the amount of identification in-
volved in incidental learning from television. As Schremm et.2l. (1961,
P.79) seem to indicate it depends considerably on mental ability and zge.
A great dezl also depends on how the child defines the situation and what
he thinks is relevant or not (Schramm, 1961, p.78).

In the Campbell. study, television is seen as heving re-inforced mid-
dle class attitudes and values but also as having led to stronger identi-
tication with glemorous edults by children and adolescents. Identifica-
tion with TV personali;ies and identification with TV actors may be car-
ried to such an extent that the child may take on a fentasy view of what
is projected via the TV screen. In other words demarcation between fan-
tesy and reality beccmas blurred.

Schremm et al took this variable of "fantasy" versus "reality" into
account with regard to the orientation of the viewer, Himmelweit (1961,
p.119) also investigated this aspect and found out that gifgggilz_iz_is

the insecure child or the one with poor socizl relstionships who turns

to television. Maccoby (1951, p.439) found that there was some evidence

that fantasies were related to an individuel's unfulfilled needs.

There is no doubt at all that television offers a lot of crime and
other programmes of a similarly violent nature. A cursory glance at
Table 1 shows that on one commerciel network between 4:00 p.m. and closing

time, approximately half of the viewing time was teken up by such pro-

gremmes and & little less than one third on the other two (.28 on Channsl



7 and .3 on Chaunel 9 - approximations only).

Obviously, the cdegree to which a child will be effected by violence

will depend partiallyron h&éhbrrher”bSYCﬁéiogical makeup. Arcommon ar-
gument heard is that children are immune to violence; they have always
been exposed to it. Consider, for example, the gruescme tales in our
feiry stories. It is to be hoped that more conclusive evidence for cor
against will be fortheoming., Cempbell (1962, p.99) in his article makes
some reference to some Melbourne studies regarding harmful effects of
television, This study claims that the degredation of wemen and the vi-
olence seen in tension progremmes must affect the roles of children and
adolescents especially in their relation to adults.

MEEEEEY (1951, p.44l) in her study claims that television ig popular
because the "thrill" level of life goes up. Regarding violence per se,
she says that Mvicarious experience may build habits; may reduce the
child's need to be aggressive in real 1life or should increase the proba-
bility that the child will actually perform an aggressive act" (p.442).

‘ This ambivalence is reflective of the research findings on violence
thus far, Theﬂ?fgégga et al study (1964) on the effects of violence and
aggression is fairly well known. They claim that those who see aggressive
beheviour play moré aggressively.,

Teking yet another study, Brodbeck (1955) suggests that yhén aggres=-

sion is really successful in fantasy, it tends to remove inhibitions of

/ .....

eggression-in-—reel-lifeiv.when punished in fentasy it tends to be inhi-

bited in real life. The Himmelweit study showed that there was a greater
reaction to violence portrayed via crime, detective and horror programmes

than to viclence seen on newsreels. Threats to znimals were found to be

particularly disturbing.

¥

&



The most recent study on violence porirayed on the television
screen is that of the Eisenhower Commission, the findings of which were
published in September, 1969. Because it is more recent, a sumary of
the findings may prove useful, although it should be stressed that thosc
findings concerning effects were based on opinions, not on empirical re-
search.

Firstly, with regard to content, the conclusion reached was that

methods not socizlly approved were portrayed in television-content as

p—

having a better chance of achieving the desired gcal than socially ap-
proved mefhods.

Secondly, nearly all dramatic programmes contained violence - in-
cluding cartcon programmes.

Thirdly, initiat;on of violence by the "good" and the "bad" guy was
equelized leaving an indeterminate line between "good" and "bed",

Further, viclence is portrayed as a successful means of attaining
a desired end; that is, it is selfish = not selfless. About half of the
violent episodes do not involve witnesses and sre presented outcide the
"legal" context. The psinful consequences of violence are underplayed.

The Commission feels that children are learning a set of moral and
social values about violence which are inconsistent with the standards
of a civilized society. The Commission does admit that several factors
(e.g. degree to vhich a child identifies with a TV character - the res-
lity of the portrayal) are involved.

As with the other studies on violence, the report concludes by
stating that viewers could be desensitized to violence but that the op-
posite cculd also happen.,

The implication so far has been thzt the major studies have tried
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to detect as much as possible about mass media behaviour. To do this,
researchers have asked questions pertaining to the meaning of the me-
dium from the youngsters! point of view, questions about knowledge -
covering a wide variety of fields and questions pertaining to children's
psychological characteristics. In all cases, variables of age, sex, in-
telligence end social class were included as control factors to determirne
the amount of learning acquired by children from television.

S;me researchers (Campbell, 1965, p.97, for example) have suggested
that the significant effects are likely tc be long-term ones affecting
such things as values and attitudes and that a more effective study
might be a longitudinal one, This has not been possible to date due to
lack of finence and insufficient time,

Meanwhile it i1s to be hoped that short-term surveys in this fielad

may continue to convey some new insights intec this field..
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IIT. Conceptualization

£, Theories of Socializstion:

Because socialization as a concept is exiremely broad an extremely
wide renge cf definitions hes been offered.

From the theoretic=l point of view there seem 1o be three different
apprcaches to the process of socialization corresponding to the disci-
plines of psychology, anthrepology and sociolegy.

The psyghdsgical appreach implies a theory of behaviour and a the-
ory of learning, that is, a cognitive theory of behaviour and learning,
Implicit in this theory is a series of cognitive stages through a process
of stimulus-response. The initiel step is a general cogrnitive mechanism
in the chain of events leading frem the stimulus to the response. A
child receives information which is subsequently integrated into scme
representation which in turn provides the stimulus for guidance end ins-
tigation of goal-directed behaviour (Van de Geer and Jzspars, 1966).

Also subsumed under the psychological approach ere the drive-theo-
rists (e.g. Freud, 1930; Hartmann, 1958) who look at socielization in
terms of taming disruptive impulses and channelling these impulses in
the right direction.

Anthropologists tend to look at socializaticn from the point of view
of enculturation. Enculturation in the tradition of Benedict (1938) in-
cluded education, cultural trensmission end conditioning through instruc-
tion, observation and imitation. More recently Mead (1964) viewed en-
culturation in terms of communication and information theory.

Socializetion might also be defined in terms of role-learning or

role-trzining. Sociologists tend tc take different approaches to this.
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The emphasis is on the social purpose of socialization, a process con-
ceived to achieve the conformity of individuals to social norms and
rules. Some sociologists have recognized the importance of role-training
oriented to institutional requirements of the Social System (e.z. Par-
sons, 1964), The Symbolic Interactionists (e.g. G.H. Mead) look at role
- or in their terms - role-tsking - through the medium of the interac-
tionist view of the self. Broadly speaking, role-taking involves the
actor placing himself in elter's role (that of the significant other)
and then re-interpreting his role sccordingly. Man tekes on diverse be=-
havioural roles of a number of persons acting fogether and consequently
learns meanings and values and ways of acting from others.
While some attempt has beén made to catezorize three broad defini-
ions of the concept of socialization, nevertheless the lines drawn be-
tween these varicus aspects are only of an arbitrary nature, For exam-
ple, learning of some kind is implicit in all three; enculturation may
be viewed from a cognitive-developmental point of view indicating an
overlap from the psychological to the cultural approach.
An evolutionsry model of socialization (using the Darwinian ap-

proach) has been posited by Campbell (1966) which seems to draw in the
three approaches just discussed.

2
Three essentials are involved in this model. These are:

1. the occurrence of heterogeneous variations (heterogeneous,
haphazard "chance" but in any event variable)

2, consistent selection criteria (selective elimination, se-
lective retention, selective propagation, selective re-
tention of certain types of variations) including differ-
ential survival of certain mutants in organic evolution
and differential re-inforcement of certain responses in
learning
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3. & mechanism for the preservation, duplication or propaga-
tion of the positively selected variants (the rigid dupli-
cation process of the chromosome~gene system in plants
and animals, memory in learning)

These three conditions, if met, lead to an evolution in the direc-
tion of better fit to the selective system. IeVine (1966) suggests that
these essentials are asnalogous to the three broad categories of sociali-
zation previously mentioned.

Children do absorb their culture through diverse exposures and com-

munication (heterogensous variations - symbolic interaction), Children

¢
do have impulses which they have to control (consistent selection crite-
ria - stimulus response). Children do receive training for social par-
ticipation (propagation of variants - enculturation).

Socialization may, also be viewed in the light of social structure
(Inkeles, 1966). Socialization is a continuing process and its complex-
ity is concomitant with the complexity of social structure which in-

cludes such institutions as the family, the educational structure, and

the communications network,

B. Approach Tsken for Present Study:

In studying the impact of any new form of mass media it is very easy
to look at it out of context, that is, in the case of television, to look
at it out of context of the total situation and concentrate on it alone.
This is not the approach adopted in this thesis. Rather the major task
will be to explore the effects of television within a larger network of
relationships involving the child in the socialization process in the
context of social structure., The school, family and peer group are taken
to be the major socializing agents and it is in combination with these

elements that the role of telsvision in socizlization will be examined.



Because of the nature of the age group under investigation, one
therefore has to decline the use of the psychological stimulus-response
essential of the evolutionary model. It is assumed that disruptive im-
pulses of the child heve generally been controlled by the time the child
enters grade six, The other two essentials of the evolutionary model
are pertinent to the study but neither one offers an adequate definition
for the purposes of this study. We are certainly concerned with role-
taking but do not wish to examine that alone. It is recognized that to
a large extent socizlization is a matter of role-teking., Similarly it
is recognized that "childhood socialization is the social orientation of
the child and his enculturation" (Clausen, 1968, p.3). However, social-
ization is more than "enculturation",

A definition of socialization used in this thesis is taken from
Clausen (1968, p.3). According to Clausen, socialization is a process
that "entails a continuing interaction between the individual and those
who seek to influence him, an interaction that undergoes many phases and
changes....".

This, of course, implies a learning process. Learning itself mey be
looked at from the point of view of "what" kind... the learning of edu-
cational velues, morel values, material values (with a definite goal in
mind, e.g. future position) and learning for preparation of adult role.
Also to be considered are the sources of learning., How does one learn ?
Where does one learn ? And finally, what are the motivations for learn-
ing ?

Learring also involves "learning fromﬁ, for example, learning from
a socielizing agent, and hence, it further implies interaction between

the child and the socializing agents.



15

During the course of interaction, one assumes that a reciprocal re-
lationship is involved. Child A interacts with Parents B and C; with
Peers D, E, F and G and with Teacher H. In all of these encounters
learning processes sre involved. In the process the child internalizes
certain values and norms., He encounters what Berger refers to as "signi-
ficant others who mediate this world to him, end modify it in the course
of mediating it" (1966, p.131).

Further, in these relationships, one assumes that there is feedback,
As the "significant" others modify and mediate the world, they are offer-
ing reinforcement accordingly. This may be classified as "deliberate”
soclalization whereby the socializing agents in training their "subjects"
judge their subjects'! successes or failures in attaining certain values
or goals. Feedback allows a self-correcting system of training. The
egents' responses will vary according to the children's performances and
consequently behaviour will be shaped.(LeVine, 1966).

What has been implied thus far is that in the interaction process
between the child and his parents, teachers and peers, there is the op-
portunity, through feedback, for the modelling of behaviour and the
shaping of values. The question here is: What will happen when televi-
sion - our indirect socializing agent - enters into the life of a child
as a source of role learning ?

Certain velues, attitudes and behavioural norms are portrayed via
the TV screen, Where there is adequate interaction between the child and
his parents, teachers and peers, it would seem feasible that when the
child faces TV attitudes, values and norms, he is able, through inter-
action with our major socializing agents, to have these TV attitudes,

values and norms re-interpreted for him in the light of those held by
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parents, teachers and peers. On the other hand where there is lack of
adequate interaction between the child and his parents, teachers and
peers, there is a greater likelihood that the child may accept the atii-
tudes, norms and values portrayed on the TV screen without the benefit
of re-interpretation by those major socializing agents. We might there-
fore offer a tentstive hypothesis:

Television would have little effect on the child where there

is adequate meaningful interaction betwesn the child and his

parents, teachers and peers. Only where there is lack of

meaningful interaction between the child and the major so-

cializing agents will television have more effect on the so-

cialization process.

Having discussed %he conditions under which a child is more likely
to learn from television, we are still faced with the question of how
learning from television is re-inforeced.

With our direct socializing agents, there is usually feedback to re-
inforce what a child learns in the process of interaction., With televi-
sion this is not so. The child is a spectator. He is confronted with
attitudes, values and behavioural norms being portrayed via the TV screen
but there is no way in the viewing situation in which he can test the va-
lidity of these because he cannot interact with television characters.

If he cannot obtain re-interpretation from his parents, tzachers and
peers, it would seem that his only guideline would be his own perception
of the situation.

W.I. Thomes with Zranaiecki (1918-20) posit what Merton (1957, p.421)
calls the "Thomas Dictum" - if the situation is defined as feal it is

real in its conseguences. Tne implication is: even if a TV event is
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"false" but is defined by the child as "real" then he is likely to learn
from the event, As Merton points out, it is only when the original as-
sumption is questioned - in our case this may be through interaction with
family, teachers and peers - that a new definition is likely to be in-
troduced and re-interpreted. If this does not happen, a "fantasy" view-
point presented to the child by TV may remain unchanged. Thus learning
from television will appear to depend not only on whether there is mean-
ingful interaction between the child and the major socializing agents
but also on whether the child perceives television content as reality or
fantesy. We would therefore offer a second tentative hypothesis:

Learning from television will more likely occur when the

child perceives reality in the television programmes

viewed. ’

Aside from the two main hypotheses, a secondary objective of this
thesis will be to ascertain to what extent violence porirayed on the TV
screen affects children today. We assume that the effect of violence
will, to a certain degree, depend on how many "violence" content pro-
gramnes are viewed and the degree of parentel controls. It mey also be

related to the reality perception of the child, referred to previously.



IV. Research Design

The bzfore and after technique has been used along with survey meth-
ods in some earlier studies, e.g. Himmelveit et al (1958), Furu (1962),
Schremn et al (1961), and Maletzke (1959). This technique enables the
resesrchers tn elicit the changes wrought in children's lives as a result
of the medium., It is becoming increasingly difficult to find areas of
sufficient population where there is no telsvision, therefore the before-
end-after experimentation would have been impracticable in the present
study. The main source of dats collection was through & questionnaire
adninistered to Grade Six, Grade Eight and Grade Nine students in Austra-

lia,

A, Selection of Subjzcts:

The schools from which the subjects were drawn, themselves drew their
student.s from three districts of Brisbane classified as North Side Outer
Suburbs with a total population of 56,600 from 16,154 dwellings.3 The

risbane High School has a student body of approxim=ztely 1,000 and the

Stete School (elementary) has an enrollment of approximately 400. The
two schools were chosen because it was felt that they drew on a cross-
section of the population.4

Random sampling was considered but was found not feasible due to in-
sufficient time and money, as well as the inconvenience that would result
in tha school., Instead, intact classes were used.

The number of students studied was 228, consistinz of 58 from Grade
Six, 75 from Grade Eight and 95 from Grade Nine. There were two classes
at the Grade Six level, two at the Crade Right level (one academic and

cne non-gcademic, co-educational, i.e. each class having both boys and
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girls). At the Grade Nine level thare was one academic class of boys
aﬁd one acadeﬁic/commercial class of girls.5 At the High School level,
classes are grouped according to sbility as a generel rule., Usually,
the "brighter" students are in academic classes. Thus, to a certain ex-
tent, it was felt that a cross-section of the school population was re-

presented.

B. Instrument of Mezsurement:

The questionnaire included multiple choice and open-ended questions.
Questiops were designed to measure the amount of interaction, the degree
of imitation (attitudes and values held) and the degree of learning.

An example of multiple choice question measuring interaction is as
follows:

Do you usually go around with your friends or do you do things by

yourself ?

The response categories were:

Usually with lots of friends

With a few friends

Sometimes with my friends/sometimes by myself

Usually on my own

To measure learning from television, the following open-ended ques-
tion was asked:

What have you learned from television ?

Some of the respcnsss to this question were as follows:

Grade Six resoonses:

How to be a good housewife

How to model

Handing out things in the operation of someone

You must bs kind and share things

How to be something you want to be and how to do it



Grade Eicht resvonses:

Not to bes curious about other people's business
The work of a policewoman in Division 4

News of what is going on

Fducational things

Documentaries, how to stick up for yourself

Grade Nine responses;

Not to be selfish, to have trust
Love, good marriage

How to fight off attackers

How to be cereful in vwhat I do
Something about science

What is going on in the world

How to choose clothes and be sociable

This particular question (What have you learned from television ?)
was designed to test a major variable, the content of learning, Re-
sponses were coded in the manner outlined in Appendix I. Related sets
of variables within the framework of the questionnaire are as follows:

Those concerned with the familv:

Rules about watching television

Punishment by not being allowed to watch television
Conformity to parental wishes

Home concern for kinds of TV programmes watched

2 ¢ erned i oroupn interaction:
Those concerned with gr int ti

Degree of interaction with peers
Preference to be with friends or watch television

Imitation:

Imitation of friends
Imitation from television

Questions to measure degree of reality perception and attitudes held
are as follows:

Attitudes towards TV teenagers:

Are TV teenagers better off ?
Do TV teenagers have more responsibility ?
Do TV tecnagers have more freedom ?



Reality Perceotion:

The programmes I see on TV tell about life the way it really
is,

Attitudes:
Attitudes towards school

Attitudes towards teachers
Preference for own or TV parents

With regard to violence, a major variable was that of amount of vio-

lence viewed. Closely aligned to this would be the content of shows of-
fered on television. Other related variables are as follows:
Reaction to violence in general
Reaction to shooting in crime programmes
Reaction to police beating up rioters
Reaction to rioters brezking up other people's property
Reaction to "threats to animals”
Reaction to pzople starving
Amount of viewing time was also included and divided as follows:

Viewing time, weekdays
Viewing time, weekends

Further variables relevant to the conceptualization are those per-
taining to reasons for watching television and future positions.

Control variables used were:

Sex
Grade level (age)
Academic record (I.Q.)
Father's occupation (social cless)
Intelligence will be derived from the child's yearly average grade

and envirommental background from the father's occupation. These ques-

tions, as well es those included in the Freaquency Distribution for des-

criptive purposes but not used in the statistical analyses, are presented

in Appendix I.



C. Statistical Tests:

The object of this paper is to study the vast network of relation-
ships involving exposure to television, learning from television and
other varisbles relevant tc the socialization of children., TIn looking
for patterns in these relationships within the fremework of the general

hypothesis, 30 variables are used eltogether, To test whether or not

g
these relationships exist and how they are pstterned, several technigues
mey be used,

One is the Bivariate Correlation Matrix, which for 30 variables,
will give us 435 correlations., Looking at any cne of those correlations
would show that there mey or msy not be a2 significant association be-
tween two variables., For example, an associzticn may be found betveen
the amount of violenc; viewed and the reasons for watiching television,
but that relationship mey be spurious in that ezach of the variables mey
be further related to a third variable, such as father's occupation,
which serves as z link between the two originzl variables.

Thus it could not be ascertained by looking et the Bivarisate
Correlation Matrix which of the correlations are spurious. Besides,
with a large number of intercorrelations, e.g. 435, one can hardly
visualize any emerging patterns,

Partial correlation, a second technique which may be used, would
teke care of this "spurious" facter. Partial correlation is the
measurement of the degree of relationship between the twe varisbles by
partialling out a common factor. Vhat is left is a correlation between
the two residusls, There may, for example, appear to be a relationship

between belief in the mass madia a2nd the effect of vieclence but this

relationship mey in part be due to the fact that both of these variables



™)
AW}

are influenced by the amount of time spent wetching the medium. When we
partial out the influence of the amount of times spent watching, the
original relstionship between belief in the medium and effect of
violence will be reduced or.may even disappesr,

When a lerge number of variables are used in multivariate analysis,
partial correlation only shows the net relationship between two
variables after all other variables have been partislled out., It deces
not show the patterns of interrelations among 211 the variables con-
sidered, and thus has the effect of obscuring this particular infeorma-
tion which may be important,

A third technique, Multiple Regressionzl fAnalysis, would in part,
take care of this limitaticn as well as the limitation of spuriousness.

With Multiple Regressional Analysis, rether than getting the net
relation between two variables, one dependent and several independent
variables are taken into account, All of these are used at the same
time in order to get an over-all picture of the relationship between the
dependent variable on the one hand, and all the independent wvariables on
the other, The multiple regressionsl equation also shows the relative
weights of the independent variables in contributing to the variance of
the dependent variable, The weakness in using this statistical test is
that the choice of the independent and dependent varisbles is an arbit-
rary one, Hence the order could be reversed. Unless we have some valid
basis for assuming that one particulsr variable is the dependent, and
all the rest are independent variables, the use of Multiple Regressional
Analysis implies a direction of causality that may be misleading,

For this study, we sre not looking at ore particuler variable, for

example, the nature of lesrning, es the only dependent veriable possible,
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but rather we will loock for the petterns of relationships bztween all the
variables in crder to obtain certain clues which will lead tc a meaning-
ful interpretation cf these reletionships.

The technique to be used in this thesis will be thet of Factor Ana-
lysis. In pot using the other methods and in emplcying Factor Analysis,
it is realized that one can go no further with this technique than with
the others as far es causel inference is concerned., Indeed, no correla-
tion anslysis can do more than merely measures of covariation. It can=-
not be directly used to establish causality (Blalocck, 1960, p.337). All
we can say is that with some methods cur inference szbout causality will
appear more plausible than with others.

Factor Analysis takes care of the limitetions imposed by the other
technicues in two ways. Indirectly, it taskes cars of spuriousness in
the sense that variables spuricusly related to each other can generally
bs detected in the facter patterns. Secondly, the factors we obtain
will reflect the intercorreletions amcng the variables.

In a survey design involving such a broad concept as socialization
one cannot, be limited to a few variables. With e large enough N, one
can, by using Factor Analysis, take a large number of variesbles into ac-
count, By rotetion, a sst of factors may be obtained which has the the-
oretical property that any given facter (from orthogonal rotation) while
correlated with some of the variables will not be correlated with the
others,

Having identified the nature of the factor by exzmining the content
of the variables inveolved, we can proceed to offer en interpretstion as

to vhy those variableg fell under the same factor. These interprete-
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tions - as is true of all interpretations in non-experimental research =-
are only-tentative. They have a higher status than conjécture because
they are based on a certein amount of empirical evicence.

A correlation matrix can be derived from the Fector Analysis (see
Appendix IIT).

As well as Fector Analysis, Chi Square tests will be employed to
exanine further the nominal content of learning in relation to scme of

th2 variables used. A Frequency Distribution will also be tabulated.



V. Analysis of Data

In this chapter, data collected from the survey will be analysed.
Firstly, to provide a background of the relstionships between our ma-
jor socializing agents - peers, teachers and parents together with the
indirect agent television, the Frequency Distribution (Appendix I) will
be exemined. Secondly, in assessing the content of lesrning in relation
to other variables, chi squere tests will be used. Thirdly, in an at-
tempt to derive an overall picture of the network of relationships in-
volving the socializing agents, a Factor Analysis (Table 10) will be
examined,

A. Description of Frequency Distribution:-

With regard to peer group relations and television, from the ques-
tion: "Would you rather be with your friends or watching television 2"
most responsss favoured peers. A total of 207 (90%) with practically
no-differences between male and female responses preferred to be with
friends. The fact that they preferred the company of their friends was
further shown by their responses to "activities while with peers". An
overvhelming 84% (with negligible differences between sexes) gave re-
sponses without mentioning television. Most of the students seid they
would rather be playing together, playing records, pleying sports or
going to movies.,

From the total group studied, only nine indicated they were iso-

lates; the remaining 219 went arcund with friends at least some of the
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time. When asked what they must not do when with their friends, 71 (31%)

said they must not fight or argue; 125 (about 55%) felt they must not

show lack of decency, gossip, show off or leave a person out,



In trying to establish the extent to which television influences
peer group activities, slightly more than half (131 or 57%) of the re-
sponses to the question: "What are the things you and your friends try
to do 2" - fell within three categories: "just playing", "playing sports”
end "nothing", Only 42 (18%) indicated that they imitated TV persona-
lities. In this category the percentage of girls over boys was higher
(7 girls or 65% and 15 boys or 35%\.6 The number of responses indi-
cating(imitation of violence was negligible on this question (11 stu-
dents or 4.8%).

We note, from the bresk-up of viewing time, that very few students
were heavy television viewers. Of the total sample, 186 (81%) watched
ten hours or less during the week. This went down only slightly at
week-ends - 163 (71%) watching ten hours or less. Taking cognizance of
acedemic record at this point, 164 students (about 70%) reccrded a B
average or better,

Teacher-student relstionships seemed to be favourable. With refer-
ence to liking of teachers and liking of school, very few respondents
(25 and 24 respectively, or ebout 11% in both instances) gave negative
responses, Of the others, 64 (28%) liked school a lot and 140 (61%)
said that school was "okay". Likewise, 150 (66%) said their teachers
were "okay".

Teenagers questioned preferred their own parents to TV perents over-
whelmingly (215 or 94% preferring own parents) although there were some
interesting and significant responses to the question: "In what way do
your perents behave differently from TV parents ?" . While 104 (not
quite 50%) said that their parents were no different from TV parents,

58 (ebout 25%) said that their parents spent more time with them, vere



28
more thoughtful and were kinder, and 21 (9%) said that their own parents
were different in that they (own parents) had controls.

Many students (123 or 54%) said that they tried to conform to pa-
rental wishes most of the time. About 38% indicated that they conformed
sometimes. Responses to the actual parental wishes as perceived by the
students seemed to indicate thal parents showed interest in their chil-
dren in some sphere. Sixty-seven students (29%) felt that their parents!
chief interest was in "school achievement", 46 (20%) in "future careers"
and 45 (20%) in "personality development", These three categories made
up 69% of the total, "Chores" were uppermost in the minds of 31 young-
sters (about 13%) who gave that particular response, Only 9 (about 4%)
felt that their parents wanted.obedience and respect for authority from
them,

Strict rules seemed to be ebsent from the home, From the total
number of respondents 36 or 16% said there were strict rules sbout view-
ing TV, 149 or 65% said there were some rules, with the remainder indi-
cating absence of rules in the home. Only 101 (44%) gave a "YES" re-
sponse to the question: "Are you ever punished by not being sllowed to
watch television ?" . On the other hand 128 (56%) gave a "YES" responsa
to the question: "Does anyone in your home ever tell you there are some
kinds of TV shows that they wish you would not watch 2" , Put different-
ly 56% indicated not being punished by not being allowed to watch TV,
while 44% by their "NO" response to the qﬁestion regarding control of TV
indicated no parental concern regarding the kinds of TV shows watched by
their children. Differences between male and female responses to these
questions were minimal,

Turning to the perception of reality, the findings are rather note--
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worthy . In talking about "TV progremmes portraying life as it really
is" - 33 or 10% agreed with 111 or 50% being indecisive while 84 or 40% .
disagreed.

With regard to "The people I see in TV programmes are just like the

greed; 48 or 21% were not sure

<

people T meet in real life" - 71 or 31% a
end 109 or 48% disagreed, Vhen it becomes more personal - "The same
things that hapnen to people on TV may happen to mg_in real life" - 120
(53%) agreed, 59 (26%) were indecisive and 49 (21%) disagreed.

To the question regarding what students themselves would like to do
having seen things done on television, the responses revealed a majority
of non-realistic answers (135 or 60%), (Non-realistic responses like "to
be a movie star'; "to shoot eight like the TV star'; "to fly like the
birds"; ™o be in a jungle movie"). Answering another guestion, 102 or
ebout 44% of the students said that they sometimes tried to do the things
done on television, 33 or 10% said they did so quite often, leaving 92
or sbout 46% who said they hardly ever tried to do the things done on TV,
This was when they were by themselves. UWhen with their friends, 129 or
56.5% hardly ever tried to do the things done on television, with about
34% or 77 giving a "Yes, sometimes" response.

As a measure of the degree of imitation of friends, the queétion
"Do you ever try to be like your friends ?" was asksd. Only 49 (21%)
said "Yes, most of the time"; 33 (10%) said "Yes, quite often'; 104
(45.6%) s2id "Yes, sometimes'; with 42 (18%) saying "No, hardly ever".

In looking at the differences perceived by the students between TV
family personalities and their own family members, 77 (34%) felt that
their own families differed very much, Of 211 our respondents 64 or al-

most 30% felt they were somewhat different and 30% (66) felt they were
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more or less the seme, Only 16 (7%) felt they were very much the same.
There seemed to be some discrepancies between sexes with regard to the
"difference" responses. Out of the 64 who thought families were some-
what different, 36% were male and 64% were femele., TFrom the 77 who felt
femilies were very much different 60% were male, 40% were female.

Youngsters' perception of differences in behaviour between TV par-
ents and their own parents showed that 50% felt that the two sets of par-
ents do behave differently with regard to spending a lot of time with
their children and 50% felt the opposite. With reference to strictness,
75 (about 33%) felt there were differences while the remainder (about
67%) felt there were no differgnces between the two sets of parents. As
noted earlier from the gquestion: "In what ways do your parents behave
differently 2" only 21 (9%) said tha*t their own parents were different
because theirs had control, Further on that same question only 16 (7%)
- 13 girls and 3 boys - gave a "NO" response with a reason - for example,
"No, they don't let me do the things I want to do". The total '"not-
different" responses to the question amounted to 57%, leaving 43% of the
228 who felt that TV parents behaved differently from their ownm,

To the question "Are TV teenagers better off than you are" - aboutb
60% felt they were about the same as their TV counterparis, 61 (about
27%) felt that TV teenagers were better off, while 31 felt that TV teen-
sgers were worse off, That TV people were better off than they were did
not bother 161 (ebout 71%). About 27% (61) were only a little bothered,
with a small remainder (2%4) being bothered a lot.

From the responses to questions regarding "violence content" tele-
vision programmes, it would seem that most of the students questioned

watched some of these types of programmes. As many as 89 or 39% watch
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a lot of "violence" progremmes while 118 or 51% watch at least some
"violence". Of the 228 students, 109 (48%) felt that violence portrayed
on the TV screen was only acting or it just wasn't true. Altogether 162
or 71% gave a "NO" response to whether they were bothered when they saw
people being beater and shot at in TV shows.

When asked of their feelings regarding a veriety of acts of violence
portrayed on the TV screen, students were most upset on two categories
only - "threats to animals" (61% or 140) and "people starving in Biafra"
(74% or 168). It may be noted howsver that in the "not upsei" category,
to most of the items listed, more mazles than females gave this response.
There were far more females than males giving "very upset" responses to
all but one of the itens,

All the studentsoquestioned had been watching television for at
least one year., More than two-thirds (71%) had been watching it for
six years or more. Thus, for many, TV has been part of the furniture
for most of their school lives. If given a choice, 177 students (78%
of the total) would prefer to keep television over other forms of mass
media viz. radio and newspaper., We glean a similar picture when looking
at responses to the question: "Suppose you heard different stories about
the same thing from radio, TV and the newspaper, which one would you be-
lieve ?" - 106 or 46% would believe television, 67 or 29% would believe
the newspaper, 43 or 19% would believe the radio with 12 or 6% saying
they wouldan't believe any.

When asked about their future and the influence of television in
this regard, 139 or 61% of the students stated that TV had not influenced
them, Only 44 (about 20%) had "fantasy" goals as a result of viewing TV,

Examples of this type of response are as follows:



to be a movie star

to be in the films on television

to be in a show like the "Blue Angels"

to be a spy

from "Leugh-in" to be a comedy entertainer
to live in Africa with the animals

Grade 6 girl
Grede 6 boy
Grade & boy
Crade 8 boy
Grade 9 boy
Grade 9 boy

| Slightly more boys than girls indicated "fantasy" goals (about 60% boys

' to 40% girls), Of the 17 who indicated "materialistie" goals, 11 or 65%

were boys and 6 or 35% were girls. With regerd to the influence of te-
levision on their choice of future careers, from the 139 "NO" responses
there were 79 (57%) girls and 60 (43%) boys.

From responses to future aspirations it would seem in comparing
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these aspirations with father's occupation that the students are aspiring

to be upwardly mobile., Altogether 55 (24%) hope tc become semi-prefes-
sional as egainst 9 parents (about 4%) being in the same category. Com-
pering the "prefessicnal" category, three pasrents were professionels
while 21 students aspire to professiornal status., Here it is to be noted
that the academic record of students (mentioned previously) was mostly
above aversge. Also students' perception of parentel interest and con-
cern in the area of "school achievement" and "future careers" (about 50%
of the totzl) may be noted.

Reference has already been made to the relatively low viewing time
of a majority of the students questioned.(8l%). To elaborate further,
only five indicated that'they watched 25 hours or more during the week
with 37 (16%) watching 15-20 hours. |

When students were asked how their time ocut of school wes spent, 83
(36%) made no mention of TV. From their lists of activities, responses
were récorded according to the pricrity the students placed on "watching

TV". We fourd 33 (about 14%) gave televisicn as their first preference,
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72 (about 32%) gave television either second or third place while 40
(17.5%) gave it either fourth, fifth or sixth place.

Reasons for watching television were varied, the highest number of
responses falling under the category of "relaxation, enjoyment, interest"”
(about 45%)., Only 29 (13%) watched TV because there was nothing else to
do or force of habit or "user" of spare time. Another 75 (33%) mentioned
the educational value of television together with relaxation etec. The
remeining 9% also mentioned that they watched television to find out
what was going on in the world.

Having described the relations with the socializing agents and the
distributions regarding certain pertinent variables such as length of
time spent watching television‘and the reasons for wetching television,

one now needs to examine the content of learning from television viewed.

B. Results frcom Chi Squere Tests:

Whaet then do students learn from TV ?

Originally six categories were allotted in the classification of
the responses to "What have you lesrned from television" ? Examples of
responses under the categories used are as follows:

None/don't krow -

Educational values

science programmes help my school work
(Grade 8 girl)

Moral velues - to respect a woman (Grade 6 boy)
the right way of life (Grade 9 girl)

Material values

how to be what you want to be and how to
do it (Grade 8 boy)

Anticipation of - how to be a good housewife and work
Adult Role (Crade 6 girl)
how to be a perfect wife (Grade 9 girl)
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From the data prsented in Table 2 we note that there is a differ-

ence between meles and femsles with regard to lesrning. (Chi Squere =
10.20, df. = 4, significant at the .05 level). Twice as many girls as
boys indicated having lesrned "anticipation of adult rcle" from televi-
sion, There were 12 girls and 6 boys who gave this response. On the
other hand, 17 boys (74%) felt they had learned "material" values as
against 6 girls (26%) who felt they had learned these values. Differ-
ences getween sexes were not as marked on "morzl" values but there were
more boys than girls (19 boys and 14 girls). More girls than boys men-
tioned learning of "educational" values - 29 girls as against 22 boys.
Of the remeining 103 who said they had lesrned nothing, 58 were girls
and 45 were boys.

From this same table we can see that a relstively large proportion
(45%) either learn nothing or don't know what they learn. No relation-
ship was found between "learning from TV" and "amount of time spent view-
ing TV during the week",

A nearly significant reletionship was found between "learning from
TV" and "father's occupation®, (Chi Square = 14.34, df. = 8, significant
at the .10 level), From Table 4, it may be seen that 96% of the respon-
ses in the "material values" category came from children whose pérents
were in clerical, skilled and semi-skilled and unskilled occupations,
Learning of "moral values" was weighted heaviest in the middle range of
the occupationzl scale (skilled, clerical and sales). Likewise responses
under "anticipation of adult role" fell mainly in the middle category
(56%) with an even number of responses (22%) at either end of the oc-
cupational scele. Of the negative responses the majority came from the

lower and middle of the occupationzsl sectors (81%) with only 19% of these
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responses coming from the upper sector.

Next to be considered ere the types of programmes watched. As our
data (Table 5) shows, there is a significant difference between sexes
with regard to their favourite TV programmss. (Chi Square = 11.86, df. =
4L, significant at the .02 level). Slightly more boys than girls watched

mysteries, murders and westerns and pop-singing, veriety and musical:

Boys Girls
Mysteries, murders and westerns 52.56% 47.L4%
Pop-singing, variety and musical 52.94% 47.06%

On the other hand fer more girls than boys watched femily shows (93% es
ageinst 7% boys). Likewise more girls than boys watched nature, adven-
ture, sports, news and documentaries (56% girls to 44% boys). About an
equal number of boye and girls watched comedies end cartoons.

Some differences were found between grade levels when cress-tabu-
lated with "favourite TV progremmes". (Chi Square = 10.85, df, = 6, sig-
nificant at the .10 level). The older students (Grade Nines) tended to
watch mcre mysteries, murders and westerns (51% as against 19% whe were
from Grede Six). The same was true for "pop-singing". (42% were Grade
Nines and 24% were Crade Sixes). Grade Eights were in the middle (32%
watching pop-singing). Grade Six children watched more femily programmes
(40%). The Grade Tichts (44%) watched more '"nature, adventure..." pro-
grammes with Grsde Sixes making up 36% and Grzde Nines making up 21% in
this particuler category. It is to be noted that teking "mysteries...!
together with "pop-singing...", 76% of the ssmple as a whole watched
these programmes, leaving 24%‘who watched family, nature, news and docu-

mentary~-type programmes,



There was no significant over-all relationship between "favourite
TV progrémmes" and the perception that "the things that happen to pecple
on TV mey happen to me", However, if one considers the responses falling
under "mysteries, murders and westerns", it may be seen that a rather
high proportion (63%) who watched these progremmes also agreed that the
things heppening to people on TV mey heppen teo them. Of those watching
"pop-sirging, variety and musicél", 50% agreed to this gquestion; 53% of
those watching family progrsmmes agreed, and 38% of those watching na-
ture, sports etc., agreed.

We turn now tc the relationship between "imitation of TV" and other
variables. Imitation of TV was ascertzined from the question: "Are there
things done on TV that you yourself would like to de"™ ? Categories of
"fentasy", "don't know" and "realistic" were used. (See page 32 for
"fantasy" type response). By relating "imitstion of TV" to "grade level"
the chi square wes found to be significant at .10 level only. (Chi
Square = 9,01, df., = 4). Of the total sample, 53% held "fantasy" views
while only 28% held "realistic" views about things seen on television
that they would like to do. The Grade Nines rated higher on "fantasy"
than did either the Grade Eights or Grade Sixes ( Grade 9 - 46%; Greade
8 - 30%; Grade 6 - 24%). Of those who fell under the "realistic'" cate-
Agory, the Grade Fights were the highest (36%) with Grade Sixes next (34%)
and Grede Nines lowest with 30%. No reletionship wes found between
"reality perception" (the programmes I see on TV tell about life the way
it really is) and "imitation of TV" (Are there things done on TV that
you yourself would like to do?).

From the Chi Square Anzlysis ve have seen that the boys and girls

36
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tend to differ both in their chcices of favourite programmes and the con-
tent of léarning from TV. "Father's occupation" appears to be related to
whet & child learns frcem television. The choices of favourite TV pro-
gremmes seem to differ the the three age levels. There is some indica-
tion that those children who preferred mysteries, murders and westerns
were slightly more likely to believe that what they saw on TV may heappen
tc them one d2y. The older children tended to have more "fantasy" re-
sponses when asked what things on TV they would like to do.

In the Chi Square Analysis relstively few variables were used., For
an over-all picture of the role of TV in relation to other socislizing

agents, we thus proceed to the Factor Analysis.

C. Results of Factor Analysis:

In all a tctal of 30 variables wes included for the Factor Analysis.
Because patterns of interrelationships between the sccializing agents and
the indirect agent, television, were being sought, the following varia-
bles were included:

with regard to relationships with peers:

Peer Group relations
Preference to be with friends or watch TV

with regard to relationships with school:

Attitude towsrd school
Attitude toward teachers

with regard to relationships with parents:

Rules about watching TV

No TV as punishment

Home concern for kinds of TV programmes watched
Preference for own parents or TV parents

Doing whet parents want
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with regsrd to learning:
Lezarning from televisinn
with regsrd to resction to violence:

Amount of violence viewed
Reaction to genera2l viclence viewed

Rezction to shecoting viewed

Reaction ton police beating up rioters, viewed

Rezction to rioters brezkine uv other pecple's property, viewd

Reaction to "thrests to animels" viewed

Rezction tn peovle starving, vieved

learning is assumed related to sesveral factors including the degree

of imitation and rezlity percevtion, Therefore the following variables
were also included in the Factor Analysis:

with regard to imitetion:

Tmitation of friends
Tmitation from TV

with regard to reality perception:

TV reality perception (the programmes I see on TV tell about
life the way it really is)

with regsrd to perception of TV counterparts:

Are TV teenagers better off ?
Do TV teenagers have more responsibility ?
Do TV teenagers have more freedom ?

Other variables related to learning and includ=d were:

Viewing time weekdays
Reasons faor watching television

Control varisbles used were:

Sex

Academic Record
Grade Ieval
Father's Occupation

From the intercorrelations, a Factor Analysis was computed, using
8
the prineipzl zxis mathod, For the 30 variables ten factors were ro-



tated, following the general practice of rotating one-third of the veria-
bles. Normal varimex rotation was used. After 16 iteration cycles a re-
latively clear simple structure was obtained.

Criteria for a clear simple structure suggested by Thurstone (1947,
p.110) are as follovs:

1. Each varieble should have at least one loading close to zero.

2. There should be, for each factor column, at least as many tests
with zero loadings as there are factors.,

3. For each pair of factors there should be several variables with
projections on one factor vector but not on the other.

4. For problems having four or more factcrs, a large proportion of
the variables should have negligible loadings on eny pair of
fectors.

5. Only a smzll number of variables should have appreciable locad-
ings on any pair of factcrs.

The rotated Factor Mstrix is presented in Table 10. It mey be noted
thet the Factor Analysis obtained an average communality of .566.

In this factor interpretation we will follow the general practice
of interpreting loadings of .30 and higher. Those with loadings arcund
.30 to .50 we will regard as moderately high and those from .60 and up-
wards we will interpret as being high.

We will now proceed to examine each factor in detail in an effort
to see which variables form clusters of relationships.

Under Factor I, high lcadings fall urder "academic record" and
"father's occupstion"., Moderately high losdings are recorded under this
factor with regard to "aspirations for future positions", "sex" and
"viewing time weekdays". Hence we can say that less time spent viewing
television is related to higher academic record. Also the higher the

father's occupation and the higher the aspirations for future positions,

39
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the less television is likely to be viewed. Further, it would seem that
girls, more than boys, tend to have higher academic record, come frem
higher occupationsal renks, aspire to be upwardly mobile and view less te-
levision, |

The second factor revealed very high loadings for reaction to cer-
tain acts of violence, There is a very strong reaction to breaking up
of other people's property, threats to animals and starving people. A
general factor derived from those three varisbles falling under Factor TT
may thus be identified as reaction to violence viewed on the personal le-
vel.

Those variables showing high loadings within Factor III deslt with
perception of television teenagers. Those who felt that TV teenagers
were better off alsc felt that TV teenagers had more responsibility. A
moderately high loading for "aspirations for future pcsition" wes also
noted under this factor, This shows that the less upwardly mcbile tend
to see TV teenagers as being better off and having more responsibility,

Factor IV presents high lecadings for "rules about watching televi-
sion" and "television used as punishment". In other words, where there
are rules in the home regarding the use of television, television is used
also es a means of punishment, that is, not being allowed to watch tele-
vision was imposed as a method of punishment, It is significant that al-
so falling under the cluster of relationships in Factor IV was "home con-
cern for kinds of TV programmes watched", The loading on this variable
was only moderately high in comparison with a high lcading on variables
about "rules" and "punishment". Still included under Factor IV was a
moderately high loading for "oreference for own over TV parents"., In

other words, children from families having strict discipline tended to
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prefer their own parents to TV parents and vice versa.

Proceeding to Factor V, we heve two high loadings on two wvariables
concerning peers and television, From this ve may say that students who
often go around with their friends also prefer to be with their own
friends rather then watching television. Also contained in Factor V is
a moderately high load’ng on "amount of violence viewed". In other
words those who have more interaction with their peers tend to view less
"violence" content programmes,

Where there are positive attitudes towards school and teachers
there are also mere positive reasons for watching television, that is,
reasons for watching television are educational and getting a universal
perspective of the world, Thgse findings ere under Fzctor VI, Further,
those who hold these positive attitudes do not view 2s mény "violencs"
content programmes, The loadings for attitudes towards school and rea=-
sons for watching television were high with moderately hich loadings on
"attitudes towards teachers" and "emount of violence viewed". Also
under Factor VI there was a moderately high loading for "preference for
ovn parents over TV parents", In sum, therefore, we could say that
preference for own parents together with positive attitudes is related
to low viewing of "violence" content progrsmmes,

As has been indicated throughout this thesis, the amount of learn-
ing is assumed related to what the student perceives to be real and the
degree to which he is likely to imitate from television. Factor VII
shows a cluster of relationships around these three veriables. Thus,
those who learn nothing from television tend to diszgree that programmes
seen oh television tell sbout, life the way it reélly is and tend not to

imitate from television., We might say that thosz who believe what they
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see to be real are more likely to learn from television and more likely
to imitate,

High loadings are recorded under Factor VIII with regard to "reac-
tion to general violence viewed" and reaction to specific acts of vio-
lencs viewed., There is a moderately high loading on sex under this
factor., Hence, the more bothered the students are by general violence
viewed, the more upset or the stronger is the reaction of the viewers

9
(who tend to be girls rather than boys) to acts of violence, namely
shooting and police beating up rioters,

Looking at Factor IX we see high loadings on Grade Level, attitude
towards teachers and perceiving TV teenagers as having more freedom,
with e moderately hich loading on academic record. Our interpretation
of this cluster is that those who have higher academic record tend to
have positive attitudes towards teachers. These respondents are more
likely to be the younger viewers, namely those from Grade Six. These
students tend not to view TV teenagers as having more freedom than
themselves,

From Factor X, we see relationships between "imitetion of friends",
"viewing time weekdays" and '"home concern for kinds of TV programmes
watched"., There is a very high loading on "imitation of friends" and
moderately high loadings on "viewing time wéekdays" and "home concern
for kinds of TV programmes watched". It may be seen that where there is
a tendency to watch more television, there is a concern on the part of
the parents regarding the type of progremmes watched, However, as the
non-significant lradings on "rules about watching television" under this
factor shows, we see no relationship betwesn this parental concern and

rules imposed by parents,



Table 2. Iearned from TV

None Educztioral | Morel | Material | Anticipation
Sex Don't Know Values Values Values of Adult Role
Female 58 29 14 6 12
% 56.31 56.86 42,42 | 26.07 66,69
Male 45 22 19 17 6
% 43.69 43.14 | 57.58 | 73.91 33.33
103 51 33 23 18

Chi Sqguare = 10,20
Df. = 4

p < 005

43

119

109

228
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Table 3. Iearned from TV

Viewing Educational | Moral | Material | Anticipation
Week- None Values Values| Values [of Adult Role
days Don't Know
9.5
hours or 52 35 16 12 8 123
less
% 50.49 68.63 48,48 82,17 Ll bd,
10
hours or 531 16 17 B | 10 105
more
% 49.51 3137 52.52 47.83 55.56
103 51 33 23 18 228

Chi Square = 6,00

Df.

N.S.



Table 4, Learned from TV

Father's Educational| Moral | Material [Anticipation of
Occu- None Values Values Values Adult Role
pation Don't Know
Unclass-
ified,
Unskilled 42 16 8 1L A
Semi-
skilled

% 40,78 31.37 24,24 47.83 22,22
Skilled
Clerical 41 18 21 11 10
& Sales

% 39.81 35.39 63.64 | 47.83 55.56
Proprie-
tors,Ma-
nagers,
Officials 20 17 4 1 4
Profess-
ionals

% 19.42 33.33 12,12 L.35 22,22

103 51 33 23 18

Chi Square = 14.34

Df, =

8

p < .10

45

81

101

46

278
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Teble 5. Favourite TV Proorammes

Sex Mysteries Pop Singing Nature, Adventure
Murders Variety | Comedy |[Femily Sports, News &
Westerns Musical | Cartoons Documentary
Fenmale 37 16 30 14 22 119
% L4744 47,06 48.39 93.33 56.41
Male 41 18 32 1 17 109
78 B 62 15 39 228

Chi Square = 11.86
Df. = 4

p<.02



Table 6, Favourite TV Prooremmes

Grade | Mrsteries | Pop Singing Nature, Adventure
Level | Murders Veriety, Car- | Family [ Sports, News and
Westerns toons, Comedy, Documentary
Musical
Grade € 15 23 6 14
% 19.723 23.96 40.00 35.90
Grade 8 23 31 A 17
9 29.49 32,29 26,67 43.59
Grade 9 40 42 5 8
51.28 43.75 3333 20.51
78 96 135 39
Chi Square = 10.85
Df. =6

p< -lo

47

58

5

95

228



Table 7. Favourite TV Progrsmmes

TV Events May Happen |[Mysteries| Variety Neture, Sports,
(The things that hap [Murders | Musical Adventure,
pen to people on TV [Westerns | Cartoons | Family| News and
may happen to me in Comedy Documentary
real life,) Pop Sing-
ing

I disagree 14 23 3 9

% 17.95 23.96 20.00 23.08
I'm not sure 15 25 4 15

% 19.23 26,04 | 26,67 38.46
I agree 49 48 8 15

% 62.82 50.00 53.33 38.46

78 96 15 39

Chi Square = 7.65
Df' = 6

n. S.

49

59

120

228

L8



Table 8, Tmitatine TV

Are there things done on-TV that you yourself would like to do ?

Grade level Fantasy Don't Know Realistic
Crade 6 33 3 22
% 24 o b, 10.34 34.38
Grade 8 40 12 23
% 29.63 41.38 35.94
Grade 9 62 14 19
% 45.93 48,28 29.69
135 29 (A

Chi Square = 9.01

Df. = 4

P < .10

58

75

95

228

49



Table 9, Tmitation from TV
(4ire there things done on TV that
you yourself would like to do?)

Reality Percention Fantasy Don't Know Realistic

The progremmss I see

on TV tell about life

the way it really is.

I disagree 56 12 16 8/,
% 41,48 41,38 25.00

I'm not sure 63 13 35 111
% T 46,67 44,83 54,69

I agree 16 4 12 33
% 11.85 13.79 20,31

135 29 64 228

Chi Square = 6,21



Table 10. Normal Varimax Factor Analysis for 30 Variables

Roteated Fector Matrix I 1T LLT v v \'Al VIt VITI IX X Communeality
Sex -.349 -.315  ,139  .283 -.036 -.163  -.250 363 .052  ,037 .56
Lcademic Record .605 077 =-.020 =-.005 =-.122 048 .007 .099 .382 -,037 547
Grade Level —e 242 043 - 047 -.015 154 .080 .075 -.029 =794 =.7203 s 1TL
Father's Occupation 682 -,034 123 .062 118 -,032 -.193 -.057 =-.015 -.064 IVA
Aspirations for Future 506 - L047 =.371 037 =.113 .138 077 .010 .018 .135 JA5h
Position ,

Viewing Time Weekdays -.411 .011 -.,013 -.183 -.161 -.liO -.066 049 «230 . 580 +637
Peer Group Reletions .097 .079 014 -,122 698  -.102 -.147 175 =.102 242 .650
Preference to be with -.094 =-.111 -,021 .059 .694 075 .063 -.083 -.010 -.019 «523
Friends or Watch TV

Amount of Violence Viewed-.1l79 0472 #3123 - 141 -.357 -.347 -.172 +251 -.055 .052 A PA
Reasons for Watching TV -,146 =-.008 =-.,057 =-.022 =-,031 <057 -.188 027 =.145 =,040 «517
Attitude toward School «218 .083 084  -,024 .059 .657 .013 .001 .185 .049 «535
Attitude towsrd Teachers ,133 .069 o245 195  -.094 461 .033 -.139 573 =.017 .691
Rules About Watching TV .231 118 -,098 . 697 .033 .200 .072 .021 .017 =-.,009 .610
No TV as Punishment -.000 .092 . 049 .670 026 -,25? -.050 .003 +159 .007 .568
Doing What Parents Want .287 .150 «135 .031 236 <334 -.075 .095 159 -.047 «333
Home Concern for Kinds -.140 .157  .069  .397  .118  ,019 069  -.220  .016 466 491 B

of TV Programmes Watched



Rotated Factor Matrix

Preference for Own or TV

Parents

Reaction to General
Violence Viewed

Reaction to Shooting
Viewed

Reaction to Police

Beating Up Rioters Viewed

Reaction to Rioters

I
149

"0081

187

«139

.075

Breaking Up Other People's

Property Viewed

Reaction to "Threats
to Animals"

Reaction to People
Starving Viewed

Nature of Learning
from TV

TV Reality Perception

Imitation from TV

Imitation of Friends

Are TV Teenagers Better
off

Do TV Teenagers Have
More Responsibility

Do TV Teenagers Have
More Freedom

-.083

-.OMF

.102

-.007
.057

. 104
.085

-.093

« 397

L

278
.050

-.042
-.276

-0710

-.710
-.769
+011

o i |
-0125

.015
- 0056

-.028

-0073

ITI

.004

.093

278

e O/+5

.183

-.003

-.033

-.092

.150

.051
024

Ek

584

Table 10. (cont'd.).;;
IV v VI VII
=456 <177 -.317 .076
134 014 -.021 <127
.100 . 100 .017 .010
.013 -.071 -.017 J221
-.139 =-.004 =-,009 .189
-.002 -,048 -.090 -.107
-0029 .120 .008 -.009
<157 -.077 013 =.723
-.186 -.043 .193 -.503
- 044 .180 047 =.595
.084 «1AR 036 =.076
.035 .083 -.045 .063
-,059 -.177 173 -.122
- 113 _0249 -o089 0018

VIII

.048 -

"0737

. 698

.613

«132

.083

.066

. 049

o 113

-.169

.088
.028

.058

-.043

IX

.072

-.006

"0057

.071

-.060

-.037

-.178

.126
- 4299
-.058
-.113

.168

-.616

X

-1141
.010

—0076
171
.150

"0185

-.033
-.157

.164
«239
.701
.080

-.009

«291

Communality

AT2

S

.630

.562

. 6/;2



VI. Discussion and Conclusion

The major objective of this paper has been to probe what effect te-'
levision has had on the child, This effect, we have hypothesized, is
dependent on the mearinzful interaction or lack thereof between the child
and the socializing acents, as well as the child's perception of televi.
sion programnes.

From the analysis of the data, we have seen from our sslection of
Australian school students, that on the whole good social relationships
exist betweern the child, his peers, his teackers and his parents.

We have shown that not only are there generally good relationships
with peers but also that there has been acceptance of the standards of
the peer group - in other words respondents seemed to know what they
must do or rather must not do when with their friends. Hence in accord
with Berger (1966) we may say that on the whole these friends are me-
diating the world for our students in question.

Relaticns with teachers seem to be gcod too, particularly for the
lower grade levels. This is plausible especially as students from lower
grade levels sre probzbly dealing with one teacher in the course of the
school year aznd a closer relationship is likely to ensue because of this.

Looking at the child-parent resletionships we note that a very large
percentage of students admitted to conformity to parental wishes either
all the tine or sometimes. Thus there would seem to be internslization
of parental normg by the students. Quite a large proportion felt that
parents were interested in them and this would indicate that there was
considerable interaction betwsen these students and their parents. This

implies that there was some feedback from the parents,
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The foregoing gives us a general picture of our respondents as a
whole, and provides a background for understznding the emerging patterns
of relationships between our major socializing agents and the indirect
agent television. For this purpese, we need to take cognizance of the
total matrix of the Factor Analysis, the findings of which were reported
in the previous chapter, An interpretation of these emerging patterns
will now be offered.

It has been suggested that if there is lack of interacticn between
the major sccializing agents and the child, then television is likely 1o
have more direct effect. The extent of this effect, we have suggested,
is also dependent upen the child's reality percepticn.

By exzmining the relationships which hold under Factor IV, we see
that where there is 2 presence of some rules azbcut watching television
and where TV is used as an instrument of punishment, there is also home
concern for the kinds of TV programmes watched, together with a prefer-
ence for own parents rather than TV pzrents. Put another way, we may
sey that in the homes of those students who prefer TV parents to their
own, there is generally zn absence of rules and an absence of concern on
the part of parents with regard to television,

With the evidence of lack of strict rules and absence of parentzl
concern in the homes of those who prefer TV parents to their own, the
implication is that where there is little feedback from the parents re-
garding TV viewing, the child is turning to TV parents rather then his
own, This may be tzken as an indication that there is little interzection
between the child and his parents in general. The child watching tele-
vision will gain from his viewing certain impressions.’ Tf he is not able

to talk about these Impressions with his parents, he will not be able to
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re-interpret them in the light of his parents' experience - in other
words his original impressions will remasin unchanged. Thus we might say
that television in this instance will have more of en effect because
these impressions acquired by the chilé from TV have not been altered by
the socializing agent, nemely the parent.

Continuing to lock at emerging patterns of relaticnships, we note
that peer group relations are related to preference of TV and the amount
of violence viewed (Factor V), Vhere positive relationships hold be-
tween students and their peers, there is a przference to be with their
friends rather than watch TV, These two variables are related to a low
amount of viclence viewed. Thus we might infer {that those who watch
more "violence" content programmes are more likely to be the ones who
could not get along with their peers, and who have developed what ap-
pears to be & withdrawal tendency.as indiczted by their preference for
television to friends., Again we might speculate that the child who does
not get aleng well with his friends is likely to turn to television to
satisfy his unfulfilled needs. The next question we rzise is "hy is
viewing of violence specifically related to these varisbles" ? Our spe-
culation is: For these children who are turning to TV for escape, the
unrealistic world of violence is more likely tc provide them with the
escape than the realistic world of ordirary life., The next question is:
Will the viswing of violence have any effect ? We found that most of
our respondents did give mysteries, murders and westerns, together with
pop-singing and cartoons as their first choice of programmes watchzd,
Therefore if they do not watch family shows, dccumentzries or newscasts
and if they are goinz to be influenced by televisiocn at all, it will pro-

bably be by the types of programmes formerly mentioned end not the latter.
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This question will be further discussed later.

Fac£or VI shovwed relationships between attitudes towards teachers
and school, parental preferences and emount of violence viewed. Those
holding positvive ettitudes towards another of our major socializing
agents -~ schocl - tended to view less "viclence" content progremmes and
to hold preferences for their own parents rather than TV parents. Also
subsumed under this cluster of relationships wes the variable concerning
reasons for watching television. Students giving more positive reasons
for watching the medium, for example wetching educaticnal content pro-
grammes rather than watching television tc escape from boredcm, tended
to be the ones who held positive attitudes towards school. These find-
ings suggest that where positive relationships exist between the child
and his teachers, as indicated by positive attitudes, the adverse effect
of television will be minimal probably because the child has little need
to turn tc the medium fcr escape. The finding that these children also
had better relations with their pzrents, as indicated by their prefer-
ence for their own parents rather than TV parents would suggest that
they feel more secure.

(fg:hN‘Our date also shows a fairly large proportion of respondents tend
to imitate their friends. Facior X shows a relationship between imite-
tion of friends, high viewing time, and home ccncern for the kinds cf
televisicn programmes watched by the students, While we can see clearly
the relationship bestween the last two variables mentloned, one is led to
question the relationship between imitation of friends and high viewing
time, This finding is rather puzzling because our evidence shows that
hish viewinz time is not related to imitation of television., FPerheps

we could speculate, from our findings above as well as those of Himmel-



weit et al (1958), while it is the insecure child who tends to spend a
lot of time watching television, because he is insecure he is thus more
likely than the secure child to imitate his friends.

' 7“Thus fa1 we have seen ﬁhat television may have some effect on the
children vhose parents do not show sufficient interest in the type of

/ progremmes they view. Also we have seen that the children who tend to

{//’turn to television are more likely to be the ones who lack interaction
with parents as well as peers, Further the child who has poor relations
with school tends to turn tc television tco., Thus we have the general
picture of a child turning to television where there is loss of inter-
action with parents and peers gnd vwhere there are poor relstions with
school.,

Now we shall ask: To what extent is there learning from television
among those who view, and to what extent do those who lesrn from televi-
sion imitate what they see on TV ? While we cannot show causality some
irnferences may be made.

With regard to the extent of learning, a sizeable proportion of our
respondents s2id they used television primarily as a means of relaxation,
with a smaller proportion indicating the use of television as a means of
escape from boredom, Schramm et al (1961) raised the question of the
purpose of television viewing by children and pointed out that televi-
sion for pleasure seems to be the major aim. Certainly from our review
of the contert of Australian TV programmes (Table 1) it would seem that
the TV networks are following this general principle.

From the foregoing it would seem that television's effect with re-

gard to intended learning is minimal., However this does not mean chil-

drer do not learn from television. Rether, the lesrning frem television
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is incidental. It has been suggested that length of viewing time is one
varieble which may affect learning. This was not the case in our study.
On the whole there were very few heavy viewers and those who did view
hesvily tended tc come from'the lover occupational ranks, had lowver as-
pirations and lower grades. That viewing time was generslly not high
might be due to involvement in other activities; also climatic conditions
which allow outside activities the yeer round could help detract from te-
levision viewing.

‘.Himmelweit et al (1958) also found no- relationship between learn-
ing and time spent watching television but they did find age, intelli-
gence and father's occupation to be important factors. We too found
that viewing time, while inversely related to father's occupzation and
academic record, was in no wey related to learning from television (Fac-
tor I). Concerning the content of learning as reported by our respond-
ents, our investigations show that material values were learned more
likely by children from the lover and middle ranks of the occupationel
scale than by children from higher rank families. Himmelweit et al
(1958) 2nd Campbell (1965) have suggested that middle class values are
perpetuited via the medium of television. We might speculate that those
from the middle ranks would continue to want materisl benefits and pcs-
sibly more of them. Those from the lower rsnks are likely to want these
material benefits tco, If television does foster middle class values,
it would seem thet these values coincide with values that those respond-
ents of the middle and possibly lower ranks felt they hed learned from
television, That these values esre perceived to be learned from televi-
sion gives us some basis for inferring some influence of the medium cn

those coming frem the middle and lower classes. Our evidence alsc shows
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thet those children coming from the middle range of the occupational
scale, more then those from the upper cr lover sectors, felt they had
learned from television moral values together with anticipation of adult
role.

In order to gein another perspective of the extent of learning from
television, we tried tc ascertain the degree of influence of the medium
on the choice of future career., From the responses to an initial ques-
tion regarding the influence, quite a sizeable proportion saild that they
had not been influenced by television with regerd to what they might do
in the future, Nevertheless quite a few seemed to have what we hava
termed "fantesy" goals that appeared to be relsted to viewing television
which agein indicates incidental leasrring.

Havirng investigated what is learned from television we now proceed
to our propositicn regarding reality perception. Ve have assumed that
to a large extent learning will depend on how the child perceives the
situation and whether he defines it as being real or nct.

Learning from television is found related to TV reality perception
as well as to imitation from television. These relationships were found
under Factor VIT of our Factor Analysis. Thus we can say that those who
believe thet what they see on television is real, are more likely to
learn from television. Conversely, those who do not believe that what
they see on TV is real, dc not learn from television.

It would seem plausible that if television is going to heave any ef-
fect on those respondents who feel they are learning, they are also go-
ing to believe what they see., If they do not believe what they see to
be real, television will have little effect. We are still left with the

variable of imitation from television which is related to reality per-



ception and lesrning from television. Piaget (1954, p.353) talks about
eomndation and assimilation as two poles of an interaction between the
organism and the enviromnment. For him, from the social point of view,
scocmmodation is imitation where the individuel subordinates himself to
the percepts and demands of the group. Assimilation is the incorpora-
tion of reelity into the activity and perspectives of the self (Piaget,
1954, p. 361), Thus the individual needs to use‘both imitation and re-
ality incorpcration in forming reletionships with the external environ-
ment, Tf we accept this point of view, then we would suggest that re-
spondents viio imitate are subordinating themselves to the medium. By
perceiving what they see on television to be reel, they are incorporat-
ing this "reality" into the activity and perspectives of the self. Thus
we may speculate thet television is having scme effect on these respond-
ents.

From our evidence something further may be said regarding the hold-
ing of "fantasy" views and imitation from television,

When esked what they themselves would like to do in the future,
about 60% of the students tended towards "fantasy" responses., Thus
quite a sizeable proportion of students did give some indication of get-
ting ideas from television even though few actuslly admitted it. Fur-
thermore, we notice that those who terded to imitate, th:t is, have fan-
tasy views, were from Grade Nine. If we accept Piaget's line of thought
(Elkind and Flavell, 1969) we note that the adolescent in the period of
formal operations unlike the concrete-operationel child sould be able
to envisage all the possible relations which could held true. Reality
at this.stage, according to Piaget, is only a portion of the totality.

The adolescent attempts through & combination of experimertation and lo-
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gical anzlvsis to find out which of the possible relations do hold true.
Not havine done psycholegical testing we can only speculate that if our
responderts in Grade Nine have reached the "formal operations" stage in
Plaget's terms, and have sti 1 not learned to detect what is real, then
we may say from our svidence thet to auite a large extent, there is imi-
tation from television and there is a blurring of reality.

=S It has already been shown that those who do not watch a lot of vi-
olence-content progremmes tend to have zood sccial relationships with
their peers, parents and tzachers. Tndications from our Frequency Dis=-
tribution show that when our respondents were with their friends, prac-

ically no imitation of violence was mentioned. Nevertheless an over-
whelminz majority indicated that they watched at least some violence-
content programmes. Very few respondents watched newscasts., Our svudy
shows that reaction to violence depends on sex and the amount of violence
viewed. Generally the girls tend to be more upset than the boys and elso
tend to view less violence-content programmes (Factor VITT), Thus, the
boys not only view more but also tend not tn be bnthered and are less
upset. Tn this instance we might suggest that a certain immunity may
heve been built up for the boys. This latter point is spsculation, as

is the explanation offered by Maccoby (1951) as to whether viewing vio-
lenc= leads to ageression in real life or leads to release of tension
which will stop aggression in real life. The foregcing evidence would
suggest that, with regard to the boys, if rot the girls,Athis immunity
if developed may have rather serious consequences.

All students dif react strongly to acts of violence on the more

personal level. They were concerned about other people's groperty and

threats to animaels. Himmelweit et 2l (1958) reached a siamilar conclu-



sion with regard to threats to animals, Also we note that those who

agree that the things that happen to the people on television may also
happen to them, tend to be the ones who watch mysteries, murders, pop-

singing and cartoons. In other words the .iore violent the type of pro-
gramme watched, the greater seems to be the identification with that

event,
Thus in the light of the evidence offered regarding violence, we

can say that viewing of violence does have somes effect on the child.

Broadly svpeeking our investigations have shown several general find-

ing=s. Firstly we have seen that where there is lack of social inter-
action with both parents and peers, and where the child has poor rela-

tions with school, the child is likely to turn to television., What is

more, the iype of programmes the child turns to gensrally tends to be of

Secondly there was indication that those who believe

a violent nature.
what they see on telsvision to be real tend to learn and imitete from

television. This would suggest that television has had some effect on

these children,
Our hypotheses stated that the effect of television would depend

upon the meaningful interaction bestween the child and the mejor social-
izing agents - parents, peers and teachers, and that learning from te-

levision would depend upon the child's reality perceptiorn of the pro-

rammes vierved. For our respondents, in the light of the evidence of-

fered, we feel that these hypotheses esre supported.
/



Footnotes

1

In a recent issue of Life Magazine (Jan 10, 1970: 57-58) research
into "desensitization" done by Dr. V. B. Cline, a University of Utzh
clinical psycholosist, was reported. Dr. Cline in his experiments,
showed various types of violence content progremmes as well as other
types of programmes to his subjects., Testing his own child, he noted
that when a violent act was viewed the child's heartbeat rose from 90
to 102 per minute. Dr., Cline mekes some preliminary conclusions based
on these responses. He suggests that children who watch television the
most, show the least response to violence. With ordinary types of
programnes, interest was shown but there was little emotionel response.
Dr. Cline is convinced thst violent acts pertrayed may become models
which the child will later imitate in real life, Children, he feels,
are becoming desensitized to viclence.,

2

D. T. Campbell, "Variation and Selective-Retention in Socio-
cultural Evolution," Pp.”6-27 in H. R. Barringer, G. I. Blanksten and
R. W. Mack (eds.), Sociel Change in develcping areas: A Re-Interpreta-
tion of evolutionary theory. Cambridge, Mass: Schenkman, 1966,

3

See Appendix 2 for vital statistics.

A
The area constituting the immediate environment of the High School
has been established for the past 25 yesrs but in drawing from other
districts, population wes included from slightly "older" districts,.
The State School, situated in one of the districts was less than two
miles awey from the High School.

5

Academic in Grade Eight means that all Grade Eight students take
an academic course but classes are split according to ebility. At the
Grede Nine level, academic means that science and/cr arts (history,
geographv and foreign language) are taken. Industrial means non-
academic in the sense that science and technical subjects are taken,
excluding arts. Acedemic commercial mesns that a combination of sarts
and commerce subjects are taken,

6

Unless noted otherwise there are no differences between males and
females in this part of the data anzlysis,

7

ILearring from television was categorized according to a list of
values together with anticipation of adult role. By "value" we mean
something intrinsically valusble or dssirable (Websters Dictionary).
Fducationzl values are defined as the learning of facts similar and in
addition to subject matter taught in school., Moral value is defined as
learning of right beheviour and conduct. A material value is defined



Footnotes. (continued)...

7 (continued)...
as utiliterian, learning something that will be useful, the acquisition
of a skill, Anticipation of Adult Role is self explenatory.

8 "
The Factor Analysis was computed using the facilities from the
University of Victoria, The programme used wzs BMD O3M - Factor
Analysis Version of May 2, 1906, Hezlth Sciences Computing Facilities,

9
Please note the negative loading for "Reaction to Genersl Violence
viewed" was due to the coding., In the one instance "Very Upset" was
given a code of (1), that is for reaction to shooting viewed, whereas

for reaction to general violence - "a lot all the time" was given a
code of (4).
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Appendix 1. Questionnaire, Freguency Distribution (N = 228)
SEX: AGE: Total Male Female
Male 109 (2) Grade 6 58 28 30 (1)
Female 119 (1) Grade 8 75 39 36 (2)
Grade 9 95 42 53  (3)
VIEWING TIME: Weekdays Weekends
Total Male Female Total Male Female
25 hours + 5 4 1 9 4 5 (6)
20 - 24.5 10 5 5 1 9 5 (5)
15 - 19.5 27 16 11 42 2/, 18 (4)
10 - 14.5 63 34 29 61 24, 37 (3)
5= 95 70 26 44, i) 32 39 (2)
Less than 5 53 2/ 29 i 16 15 (1)
CONTENT s Prograrmmes Watched Favourite Progrermes
Most of the Time
Totel Male TFemale Total Male Femele
News,Docunentery 16 ? 9 4 1 3 (8)
Musical (Semi-
Classical) 0 0 0 3 1 2 (7
Neture, Sports
Adventure 27 9 18 35 16 19 (6)
Femily 18 3 15 15 | 1 (5)
Comedy, Cartoons 59 36 23 62 32 30 (4)
Variety 19 8 11 5 2 3  (3)
Pop Singing 32 6 L) 15 26 13 11 (2)
Mysteries, Murders
Westerns 57 29 28 78 41 37 (1)
FATHER'S OCCUPATION: Total DMale Female
(teken from occupational prestige scale)
Professional 3 2 1 (9)
Preprietors, Managers & Officizls large 0 0 0 (8)
Semi-Professional 9 5 L (7)
Proprieters, Managers & Officials small 34 15 19 (6)
Clerical and Sales 48 22 26 (5)
Skilled 53 18 35 (4)
Semi-Skilled 31 15 16 (3)
Unskiiled 27 17 10 (2)
Unclassified 23 15 8 (1)



Appendix 1

(cont'd.)

ACADEMIC RECORD:

85% or more (A)
70% - 84.5% (B)
55% - 69.5% (C)
4L5% - 54.5% (D)
Less than 45%(E)

LENGTH_of TIME WATCHING TV:

9 years or more
8 years
7 years
6 years
5 years
4 years
3 years
2 years
1 yesar

DO _YOU TRY TO_DO_THE THINGS DONE ON

Total Male Femszle

62 23 39 (5)
102 41 61 (4)
34 2/ 10 (3)
22 18 4 (2)
8 3 5 (1)

Totel DMale Female

70 31 39 (9)
18 11 ¥ (8)
26 9 17 (7)
49 2, 25 (6)
19 9 10 (5)
18 9 9 (4)
11 ) 9 (3)

7 7 0 (2)
10 7 3 (1)
TV 2

Yes, quite often
Yes, scmetimes
No, hardly ever

WHAT ARE THE THINGS DONE ON_TV_THAT

Total Male Female

33 20 13 (3)

102 47 55 (2)
92 42 50 (1)
1 1

YOU _YOURSELF WOULD LIKE TO _DO_?2

Realistic
Don't Know
Fantasy

DO _YOU AND YOUR_FRIENDS EVER TRY TO

Total Male TFemale

(A 35 29 (3)
29 10 19 (2)
135 6l 71 (1)

DO _THE THINGS 10U SEE ON TV ?

Yes, most of the time
Yes, quite often

Yes, sometimes

No, hardly ever

Totél Male Female

8 5 3 (4)
1 5 9 (3)
77 43 34 (2)

129 56 73 (1)

70



Appendix I (cont'd.)

WHAT ARE THE THINGS YCU AND YQUR FRIENDS TRY TO DO ?

Total Male TFemale
Learning to get along with people 22 8 14
Doing science experiments 8 A 4
Just playing, having a good time
going around together 45 &7 18
Playing sports end games 23 17 6
Nothing 63 21 42
Sports (imitation from TV) 8 8 0
Buy new things advertised , e.g.
clothes 6 0 6
Try tec be like people seen on TV 42 15 27
Imitation of violence seen on TV 11 9 2
DO _YOU TRY TC BE LIKE YOUR FRIENDS ?
Totel Male [Female
Yes, most of the time 49 29 20
Yes, quite often 33 15 18
Yes, sometimes 104 47 57
No, hardly ever 42 18 A
WOULD YOU RATHER BE WITH YCUR FRIENDS OR WATCH TV ?
Total Male ~Female
With friends 207 98 109
Watch TV 18 11 7
& 3 0 3
WHAT DC YOU DO WHEN WITH FRIENDS ? Total Male Female
Play together, study together,
play sports, go to movies,
play reccrd
Any of above with no mention 193 94 9
of TV
Any of above - TV mentioned 34 14 20
Watch TV only 1 1 0



Appendix I (cont'd.)

IF YOU WANT TO STAY TOGETHER WITH YOUR FRIENDS, WHAT ARE THE THINGS YOU

MUST NOT DO 2

Total Male Female
Nothing or irrelevant 25 13 12
Parent orientation, e.g. mustn't
stay out late 7 3 4
Acts of violence, must not fight 50 26 2L
Acts of conflict, must not argue 21 8 13
Lack of decency, stealing, jokes 33 18 15
Concern for well-being of peer, must
not display oneself, gossip or show
off 58 24, 34
Lack of sociability, must not leave
person out 34 17 17

(1)
(2)
(3)
(4)
(5)
(6)

(7)

YOU GO AROUND WITH YOUR FRTENDS OR DO YOU DO THINGS BY YOURSELF 2

Total Male
Usually with lots of friends 33 14
With a few friends 106 51
Sometimes with friends, sometimes
on my own 80 38
Usually on my own 9 6

Female

19
29

42
3

SUPPOSE_YOU HFEARD DIFFFRENT STORIES AEOUT THE SAME THING FROM RADIO,

AND THE NEWSPAPER, WHICH ONE WOULD YOU BELIEVE ?

TV

Total Male

Believe television 106 50

Believe radio 43 21

Believe newspaper 67 32

Believe none 12 6
FROM_ABOVE:

Belief in TV 106 56

All others 122 59

Female

56
22
35

6

50
63

—~ e~~~
oW
e

72



Appendix I (cont'd.)

WHICH OF THE THREE MEDIA WOULD YOU KEEP IF YOU COULD HAVE ONLY ONE ?

Total Male Female

Keep television 177 85 92 (4)
Keep radio 41 18 23 (3)
Keep newspaper 9 2 4 (2)
None - 1 0 (1)

THE _PROGRAMMES I SEE ON TV TELL ABOUT LIFE THE WAY IT REALLY IS.

Total Male Female

I agree 33 19 14 (3)
I'm not sure 111 50 61 (2)
I disagree 84 40 VA (1)

THE PEOPLE I SEE _IN TV PROGRAMMES ARE JUST LIKE THE PEOPLE I MEET IN
REAL LIFE,

Total Male Female

I agree n 31 40 (3)
I'm not sure 48 &7 & (2)
I disagree 109 51 58 (1)

7

3

THE SAME THINGS THAT HAPPEN TQ PEOPLE ON TV MAY HAPPEN TO ME IN REAL LIFE,

Tofal  Male Female

I agree 120 65 55 (3)
I'm not sure 59 20 39 (?)
I disagree 49 24 25 (1)
WHAT HAVE YOU LEARNED FRCM TV ? Total Male Female

Anticipation of adult role 18 6 12 (6)
Material velues (utilitarian) 23 17 6 (5)
Moral values (honesty, kindness) 33 19 1 (4)
Educational values, e.g. science 51 22 29 (3)
Don't know 5 2 3 (2)
None 98 43 55 (1)
FROM._ABOVE:

Learning from TV ccmbined 125 €5 60 (2)

Don't know and none 103 44, 59 (1)



Appendix I (cont'd.)

HOW DO YOU SPEND YOUR TIME OUT OF SCHOOL ? Total Male Female
Watching TV (as No. 1 with no other prefs.) 0 0 0
Watching TV (as No. 1 with other prefs.) 33 11 22
Other preferences (with TV as No. 2) 47 22 25
Other preferences (with TV as No. 3) 25 15 10
Other preferences (with TV as No. 4) 24, 8 16
Other preferences (with TV as No. 5) 11 5 6
Other preferences (with TV as No. 6) 5 1 4
TV not mentioned 83 47 36

WHY DO YOU WATCH TV 2%

Nothing else to do, force of habit, fill in 29 16 13
spare time

Relaxation, enjoyment, interest, change (b) 102 47 55
A1l of b. plus mention of educational (c¢) 75 36 39
A1]1 of c¢. plus what is going on in the 22 10 12
world or similar response

WHAT DO YOU WANT TO BE WHEN YOU GROW UP 2
Professional 21 18 3
Proprietors, managers and officials large 0 0 0
Semi-FProfessional 55 14 41
Proprietors, managers and officials small 5 4 1
Clerical and sales 52 5 47
Skilled 42 25 17
Semi-Skilled 20 18 2
Unskilled A 3 1
Unclassified 29 22 7

HAS WATCHING TV INFLUENCED YOUR CHOICE OF WHAT YOU WANT TO BE ?

Yes, awareness of other needs, morel values 14

included

Yes, fantesy goals 44,
Yes, materialistic goals 17
Yes, no response 14

No 139

4
26
1

8
60

10

18
6
6

79

(1)

(2)
(3)
(4)



Appendix I _(cont'd.)

HOW WELL DO YOU LIKE SCHOOL ? Total Male Femal%
A lot | € 27 37 (4)
Okay 140 65 75 (3)
Not very much 17 11 6 (2)
Not at all 7 6 1 (1)
HOW WELL DO YOU LIKE YOUR TEACHERS ?
A ot 53 27 26 (4)
Okay 150 68 82 (3)
Not very much 16 8 8 (2)
Not at all 9 6 3 (1)
ARE. TEERE RULES_ABOUT WATCHING TV 2
Yes, there are strict rules 36 18 18 (3)
Yes, there are some rules 149 €9 80 (2)
No, there aren't any rules 43 22 21 (1)
ARE YOU EVER PUNISHED BY NOT BEING ALILOWED TQ WATCH TV ?
Yes, quite often 8 7 1 (3)
Yes, sonmetimes 93 46 &7 (2)
No 127 56 71 (1)
DO YOU TRY TC DO WHAT YOUR PARENTS WANT YOU TO ?
Yes, quite often " 123 57 66 (3)
Yes, sonmetimes 86 L3 43 (2)
No, hardly ever 18 8 10 (1)
s d 1 0
DOES ANYONE IN YCUR HOME EVER TELL YOU THERE ARE SOME KINDS OF TV_SHOWS
THAT THEY WISH YOU WOULDN'T WATCH ?
Yes, with response, e.g. don't like 122 57 65 (3)
to see us watching violence or sex
Yes, no response 6 A 2 (2)
No 100 48 52 (1)



Appendix I (cont'd.)

WHAT ARE THE THINGS YOUR PARENTS WANT YOU TO DO 2

Total Male Femzle

Obedience, respect for authority 9 6 3 (8)
Personality development, qualities 45 1 31 (7)
such as honesty, goodness, to be

a gentleman etc.

Career developuent L6 18 28 (6)
Current schoolwork 67 37 30 (5)
To be good at sports 8 5 3 (4)
To be good at singing 4 1 3 (2)
To do chores i ] 21 10 (2)
Nothing 18 7 11 (1)

DO_YOU SEE A IOT OF FIGHTING AND SHOOTING ON TV 2

A lot all the time 89 52 37 (4)
Some 118 52 66 (3)
Not very much : 13 3 10 (2)
Very little 8 2 6 (1)

DOES IT BOTHER YCU TO SEE PEOPLE BEING BEATEN UP AND SHOT AT ON TV 2

Yes, with reason, e.g. it is 62 19 43 (4)
scaring, I don't like to see
people getiing hurt

Yes, with no reason 5 2 3 (3)
No, no reason 42 2/, 18 (2)
No, qualified, e.g. I don't mirnd it, O 0 0

I am used to it, You can't stop it

in real life i

No, it's only acting 119 64 55 (1)

*of last category, 109 said it was only acting or it wasn't true



Appendix 1

(cont'd.)

77

battle

FEELINGS ABOUT THE FOLLOWING: CODE:
Not Upset (4)
A Little Upset (3)
Don't Know (2)
Very Upset (1)
(4) (3) (2) (1)
1 1 1 i
1Tot. M F Tot. M F ;Tot. M F Tot. M F
1 1 1 1
Shooting in westerns 190 99 91, 19 3 16, 16 7 9,3 0 3
1 1 ! 1
Shooting in erime 1157 91 66, 54 15 39, 8 3 5,9 0 9
stories 1 1 1 1
1 1 1 1
Police beating up V81 45 36' 99 47 52' 23 8 15 1'25. 9 16
rioters ! ! ! !
1 1 ! 1
Rioters brezking up 132 21 11' 90 43 47' 18 9 9 188 36 52
other pecple's property! ! L '
1 ] 1 '
Shooting in war movies '125 81 44' 59 18 41 7 2 537 8 29
] ] ! ]
Grotesque figures '135 75 60' 40 20 20' 23 7 16 '30 7 23
1) ! 1 1
Good guy winning 1187 86 101' 16 12 4'12 6 61'13 5 8
1 1 ! t
Bad guy getting away ' 99 58 41' 79 31 48' 17 8 9 '33 12 11
with it ! ! ' !
1 1 1 1
Mad men in action 186 53 33'83 36 47 17 5 12 '42 15 27
1 ] |} !
Threats to animals V20 19 2' 60 33 27" 7 2 5'140 55 85
1 ] 1 1
People starving in ’ X ! !
Biafra 116 14 2' 35 19 16' 9 6 3 t'168 70 98
] 1 ! ]
People fighting with '112 73 34' 67 19 48' 22 8 14 ' 27 4 23
knives ' ! ' !
] 1 1 !
Soldiers speared in 183 61 22' 8, 30 54' 15 5 10 ' 46 13 33
1 1
! t




Appendix I__(cont'd,)

NAME SOME, FAMILY PROGRAMME ON TV YOU WATCH REGULARLY - ARE THESE PFOPLE
THE SAME AS YCUR FAMILY OR ARE THEY DIFFFRENT 2

Total Male Female

Very much the same 16 6 10 (4)
More or less the same 66 31 35 (3)
Somewhat different 64 23 41 (R)
Very much different 77 L6 31 (1)
- 5 3 2

DO_PARENTS IN TV SHOWS BEHAVE DIFFERENTLY FRCM YOUR OWN PARENTS 2

Yes (2) No (1)

Total M F Totel M F

In caring about children 198 91 107 30 18 12
Being considerate to children 191 91 100 37 18 19
Being strict 75° 38 37 152 71 81
Spending a lot of time

with children 114 52 62 113 57 176
Being fair to children 190 91 99 37 18 19
Are TV parents selfish 49 27 22 117 81 36

Do TV perents help children 189 94 95 34 13 21

IN_WHAT WAY DO_YOUR PARENTS BEHAVE DIFFFRENTLY 2

Total Male Female

They spend more time with
me, are more thoughtful,

nicer, care about me 58 30 28 (8)
Mine have controls 21 8 13 (7)
They're a little different 14 8 6 (6)
They are - no reason 5 1 4 (5)
They're not as nice as the

ideal presented 7 4 3 (4)
My perents are not strict 3 1 2 (3)
No, they're not different 104 54 50 (R)

No (they don't let me do the
things I want tc, e.g. no
with reasson) 16 3 13 (1)



Appendix 1 (cont'd.)

NAME SOME FAMILY PROGRAMME YOU WATCH REGULARLY ON TV - ARE THESE PFOPLE
THE SAME AS YOUR FAMILY OR ARE THEY DIFFERENT 2

Total Male - Female

Very much the same 16 6 10 (4)
More or less the same 66 31 35 (3)
Somewhat different €l 23 41 (2)
Very much different 77 46 31 (1)
- 5 3 2

DO_PARENTS IN TV SHOVWS BEHAVE DIFFERENTLY FROM YOUR OWH PARENTS ?

Yes No
Totel M F Totel M F

In caring about children 198 91 107 30 18 12
Being considerate to children 11 91 100 37 18 19
Being strict 75 38 37 152 71 81
Spending a lot of time with

children 114, 52 62 113 5§57 76
Are TV parents selfish 190 91 99 37 18 19

Do TV parents help children 189 94 95 117 81 36

IN_WHAT WAY DO YOUR PARENTS BEHAVE DIFFERENTLY ?

Total Male Female

They spend more time with 58 30 28 (8)
me, are more thoughtful,
nicer, care about me.

Mine have controls. 21 8 13 (7)
They're a little different. 14 8 6 (6)
They are (no reason). 5 1 A (5)
They're not as nice as the 5

ideal presented. 7 4 3 (4)
My parents are not strict. 3 1 2 (3)
No, they're not different. 104 54 50 (2)

No, with reascn, (they don't
let me do the things I want
to do). 16 3 13 (1)



Appendix I (cont'd.)

MORE FREEDOM ?

DO_TV_TEENAGERS HAVE MORE RESPONSIBILITY ?

Total ‘Male Female Total Male TFemale

A lot more 54, 33 21 56 31 25
A little more 71 30 41 79 39 40
About the same 81 34 47 (A 21 43
A little less 14 7 7 12 7 5
A lot less 8 5 3 17 11 6
CHOICE BETWEEN TV PARENTS AND OWN PARENTS:
Total Male Fensle
TV parents 12 3 9 (2)
Own parents 215 105 110 (1)
- 3 1 2
CHOICE BETWEEN TV FRIENDS AND OWN FRIENDS:
Total  Male Female
TV friends 11 2 9 (2)
Own friends 214 106 108 (1)
= 3 1 2
ARE TV TEENAGERS BETTER OFF THAN YOU ARE ?
Total Male Femele
Better off 61 34 27 (3)
About the same 134 59 75 (2)
Worse off 31 15 16 (1)
- 2 1 1L

DOES_IT BOTHER YOU THAT SOME ARE BETTER OFF THAN YOU ARE ?

Total Male Female

Yes, a lot 6 3 3 (3)
Yes, a little 61 23 38 (2)
No, not at all 161 83 78 (1)

Numbers in parentheses refer to coding schema
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Appendix 1II

Vital Statistics tzken from Bureazu of Census and Statisties
Brisbane, Queensland

Arez and Estimated Population and Number of Dwellings in Each
Local Authority Area at 30th June, 1967.

Brisbane - Total Population: 813,300
City divided into the following areas:

‘ Central City
North Side Inner Suburbs
North Side Outer Suburbs
Western Suburbs
South Side Inner Suburbs
South Side Outer Suburbs
Bayside
Other Brisbane City

Population and Dwellings of Three North Side Outer Suburbs from
which School Students in This Particulzr Sample were Drawn:

Population Dwellings
A, 12,900 4,029
B. 28,200 7,434
C. 15,500 4,691

56,600 16,154



Appendix ITII., Correlation Matrix

for 30 Variables

N = 228
Variable 1. Sex®
1.00 .13, =-.057 =.096 LO44 .199 -.198 .300 .141 .137
o272 ,225 -,226 -,040 ,076 -.153 -.027 -,010 .123 .107
.01z .073 -,030 .062 ,067 .021 -,122 -,032 -,014 -.188
Variable 2, Viewing Time Weekdays
0134 1.00 -.017 "-198 .146 0190 -.006 0085 0057 -035
.010 -.035 -.159 -.182 -,08, -.072 -,056 -.230 .010 .129
-.021 ,116 -.,091 -.,000 .090 ,040 -.039 -.039 .187 -.031
Verieble 3. Peer Group Relations
-,058 -,017 1,00 .037 .106 -.,064 -,105 ,112 ,002 .040
-.067 ,060 -,002 ,062 .049 -.031 -.169 .000 =-.051 .713
0253 |113 0109 0057 -|020 -0019 0103 -0051 .10? -'OOO
Variable 4. Father's Occupation
-0096 -.198 '037 1.00 '071& -0134' -0010 -0059 0032 -0027
-0033 -0001 0249 -.109 '090 0151 0078 0082 004-1 0033
025 ,109 .22, .060 -.034 .044 .041 -.041 -.032 ,188
Variable 5. TV Reality Perception
904[& DM6 0106 0074 1.00 0013 "0075 0037 0026 '0099
-.015 -,056 .025 -,134 .148 .,118 .136 -.050 -.041 .082
-0081 0177 0089 0048 .129 00119 -0015 0102 -.0[;6 -0047
&Variable 1 is correlated with variable 2 (.134)

Variable 1 is correlated with varisble 3 (.057) and so on ...



Appendix IIT. (cont'd.)...

Variazble 6. Amount of Violence Viewed
.199 .190 =-,064 -.134 +013 1.00 =-.103 .136 .038 .069
0017 0053 ‘0038 -002 0081 "0150 -.208 -.167 -0018 -0009

-0170 -.048 "'1075 .011 .107 0102 .055 -0108 --073 -.110

Variable 7. Reaction to General Violence Viewed
-,198 -,006 =-.105 =-.010 -.075 =,103 1.00 =-,304 =.292 =,101
-.076 =124 -,122 .083 -,108 -,002 .103 054 .105 -,064

.050 ,029 -.,003 .015 .063 -.013 -.036 -.016 .179 .022

Veriable 8. Reaction to Shooting Viewed
+300 .085 .112 -,059 .037 .136 -.304 1.00 .296 .137
.138 007? -0045 -094 0012 -.Ol7 -0069 -oO?O cOlA -0036

.013 -.,016 -.011 .91 ,118 -,002 -,059 .,016 =-.064 =-.090

Variable 9. Reaction to Police Beating Up Rioters Viewed
141 057 .002 .032 .026 .038 -.,292 .,296 1.00 .297
0165 0169 0077 -0123 -0060 -0015 -.060 -.030 0034 007?

-.042 -,082 -,011 .058 -.,006 ,0l16 -.008 -.023 =-,075 .046

Variable 10. Rezction to Rioters Breasking Up Other People's Property
.137 0035 .OAO -0027 -0099 u069 --101 0137 .297 1.00
5330 0429 -.050 .001 -.061 0014- '.055 '.120 '.108 0074

.033 -.007 -.082 ,123 ,107 .1l46 -,087 -.090 -,125 -,070



Variable
272
1.00

--023

Varisable
225
407

.107

Variable
-1226
-0041

-.075

Variable
-.040
011

.109

Variable
.076

.033
'0016

Appendix TI11. (cont'd.)...

11. Reaction to "Threats to Animals"

.010 -.067 -.033 -.015 .017 -.076
0407 -.041 .Oll 0033 e 138 '.105
024 -,023 .002 .038 .008 -,105

12, Reaction to People Starving Viewed

-.035 ,060 -.001 -.056 .053 -.124
1.00 -.097 .035 =-.033 =-.062 -.096
.018 =-,111 .044 .031 .009 -.078

13, Academic Record

-.159 =-.002 .249 .025 -.038 -.122

-.097 1.00 -.4l6 .019 .197 .220
.070  ,135 .004 .038 -.095 .017

14. Grade Level

-.182 .062 -.109 =-.134 .002 .083
036 -.416 1.00 .048 -.092 -.431

-.229 -,106 -.,027 -.,103 .244 .028

15. Nature of Learning from TV

-.08, ,049 .090 .148 ,081 -.108

-.033 .019 .048 1,00 .047 -.021
199 .008 -.074 .043 .033 -.080

.138
"0103

-.024

.072
-0091

.085

-.045
.120

.014

.09
-.06/

adel

.012
013

073

.165
-.041

-.139

e 123
e 0811.

'0025

-.060
.083

'0011

.330

-0102

'0099

<429
"0029

-1023

-.050
-.022

« 245

.001
-0077

-0106

-.061
.066

«024

84



Variable
"¢153
-0138

084

Veriable
'0027
"0105

-.019

Variable
-0010
"0103

.006

Variable
.123
-.041

.033

Variable

Appendix ITT, (cont'd.)...

16. Attitude toward School
-,072 =,031 <151 .118 -.150
-,062 ,197 =,092 .047 1.00

,088 248 -,027 ,111 -.103

17. Attitude towards Teachers
-,056 =,169 .078 .136 -.208
"u096 02?0 -.[&31 ".0?-1 0407

JA05 .282 008 ,228 =,191

18. Rules About Wetching TV
-0?30 .OOO .08? "0050 -0167
= 091 0 l?o - 064 .013 . 11;,4

.009 .138 -,025 -,062 -,103

19. No TV as Punishment
0010 -0051 .041 -.041 -u018
-0021. 0031 -3084 .083 '.078

-,017 -,003 -,005 .036 -.112

20, Imitation of Friends
.129 .213  .033 .082 -,009
-0029 "0022 -.077 -0066 .071

174,097  .039 .008 .120

.105
.080

"'OA:’)

-.017

«172

-'020
1.00

075

.014
.268

'0075

-0037
.064
-.006

-.015
-.078
0045

-o060
.080

<094

-.030

<157

.034
1.00

.185

.072
072

<147

.014
071

<124

-01’20
.06,

176

-0108
072

.008

.074
1.00

-.016



Variable
.012
‘n023

1.00

Variable
.073
.023

043

Variable
-0030
-0023

074

Variable
.062
.002

-.005

Variable
.067
.038

-.066

Appendix ITT. (cont'd.)...

21. Preference to be with Friends or Watch TV
.021 .253 .025 .081 .170 .050 .013
.107 =.075 109 =-.016 .084 -,019 .006

COAB 0074 -IOOS "-066 "001&2 "0045 -0008

22, Imitation from TV
.116 113 .109 A77  -,048 .029 -,016
.018 .070 =-.229 .199 .088 .105 .009

l1.00 .,050 .082 ,066 -,107 -,030 .112?

23. Doing What Parents Want
--091 0109 .2?4 0089 -.075 -.003 -ooll

0050 1.00 0003 0031 ‘0068 00?-9 0116

24. Are TV Teenagers Better Off
-'OOO 0057 0060 0048 .Oll 0015 0191
044  ,004 -.027 -,074 -.027 .008 -,025

.082 ,003 1.00 -.132 146 -.036 .055

25. Do TV Teenagers Have More Responsibility
.090 -,020 -,03 .129 ,107 -.063 .118
031 .038 -,103 .043 .,111 .228 -.062

'066 -031 .132 1.00 QOSA -.OAO .079

042

.033
.068

-.082
-.017

<044

‘.Oll
"cOOB

-.034

.058
-.005

.072

-0006
.036

.003

.033
-0008

-.023

-0007
JA74

.001

-.082
097

.108

0123
.039
-0103

.107
.008

-.085

86



Avpendix TTT, (eont'd.)...

.021 0040 -0019 0044 .OM .10’)
0008 0009 -.095 D?AA 0033 -.103

-.OA? -.107 —0068 .146 005/+ 1000

-0123 -0039 0103 .04—1 -°015 0055
-.105 "0078 -Ol7 0028 -.080 ".OAZ;,

-0045 -0030 .02‘9 -0036 -.040 'OOO

Verieble ?3. Reasons for Watching TV

-.032 -,039 -.051 -.041 .102 -,108
-Oo?ji' -085 oOlA- 0121 .073 .172

-,008 ,112 ,116 .055 .079 -.071

-.014 .187 .,102 -.032 -.046 =-.073
-.139 -,078 -.018 =-.025 =-.011 .045

0068 .044 e 034 0072 0003 oOOO

-.188 -,031 -,000 ,188 -,047 -.110
-.099 -.,023 .245 -.,106 .024 .124

-.023 ,001 .108 -.103 -.085 =-.003

Variable 26. Do TV Teenagers Have More Freedom

-001.3
-.191

.000

Variable 27. Preference for Own or TV Parents

-.036
'0109

1.00

-.016
.083
-.098

179
.094
-.116

Variable 30. Aspirations for Future Position

r of .129 significant at the .05 level
r of 169 significant at the .01 level

-0002 0016
"0103 -oll?..
-00’71 .OOO
-0059 -0008
e ?13 -.O/J-?-
-0098 -.116
.016 -,023
00?5 "0075
1.00 .023

Variable 29, Home Concern for Kinds of TV Programmes Watched

-.064 -.075
157,185
.023 1,00

-.090 046
176 .008
.033 -.021

-.090
-.006

.033

'0125
<147

'0021

-0070
-0016

1.00
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