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Abstract 

Th:i s thesis stu,1ies the socializint: effect of t elevision. on a 

ii 

group of 2.28 Australian chi l dren in Grades Six , Ei ght and Nir.e in 

Bri sb3.ne , Australia. Us5.ng a que sti onnaire a s an ir-strrnri.ent of mec.sl:re­

ment, we examined the net work of relationships between the child and 

parents , t eachers and peers as di r e ct socializing age nt s, and t elevision 

as an i ndirect s oci 2.].i zing agent . 

The main concern wa s the interaction process b::twee n the child a nd 

the socia.li zing agents , interaction being a ne cesse.r? condition for 

lecirning. It wo.s hypothe sized tha t the effect of t e l evision woul d de­

pend upon the meaningful interaction bet ween the child and his soci e.1-

izing age nts . If t here i s lack of such intera ction, tele vision may 

have mor e effect . Further , it was hypothesi zed that le :i.rning from tel e­

vision would depend on whether the child perceives the content of t ele­

vision to be rea l or not. 

A secondary objective of this thesis concerns -c:,he extent to whi ch 

v5.olence v i e wed on television may a f fe ct the chi ld. 

Fe.ctor Analysis was empl oyed to analyze P,IDer ging patterns of r e l a ­

tionships among JO variables chosen . Chi Square tests were used to exe ­

mine the nominal cor.tent of l ea rnine and a frequency distri bution wa.s 

used for des cript:lve purposes . 

The flndin es sho•,1ed that l a ck of parental c ::r,0ern was rela t ed to 

l a ck of rules a bout we.tching television a.s well a s the chi ld's prefer­

ence for TV parents r ather t han own parents • .Also i t was f ound that 

chi ldren \.Jho mtched more vi ol ence progr ammes tended to be the ones who 



had poor relations with peers and teachers. 

These fi ndings together would suggest the. t where there is l a ck of 

positive interacti on between the child and his parents , t eachers and 

peers, the child m:ty turn to television, parti..cularly · the m.ore violent. 

programmes, as j_f to satisfy his unfulfilled needs by heavy viewing of 

violence. 

Further, we found those chi ldren who perceived TV progre.rnmes to be 

real tended to learn from televi s i on and to imi t ate what they ha.d seen 

on TV. This suggests that if the child perceives reality in TV he will 

be incorpor ating this real i ty into the self. 

The specific content of learning, we noted, wa.s related to occupa­

t ional status . M2.ter ial values , for example, were more likely l earned 

by children coming from the lower and middle occupational r an.~s. 

With r egard t o violence, we have noted already that the a.TJ1ount. of 

violence viewed \.las re l ated to poor relat ions with peers and teacherso 

Our data also sho\.1ed that boys tended to watch more violence and ap­

peared t o be less bothered than girl.so 

iH 
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I. Introduction 

The introduction of any new mode of mass coI!lillur1i cation has usually 

been accompanied by speculation about the worthiness and harmfulness of 

the new invention. This was true of the printjng press, the movies and 

the radio. It is now true of televisi on . 

Following the introduction of television, particularly in the United 

States, muci1 research was done concerrd ng its use. 

Because so much time was being spent watching television - especial­

ly by the young - there was a growing concern by educators and others 

that televis:ion m:Lght have harmful effects. Eyesight would be ruined; 

school work would deteriorate; ·and so on. Investigations have shown, 

fairly conclusively, that this has not been the case in general . 

Another area of major concern has been in that of television con­

tent. There has been some concern about the amount of violence viewed 

on television and its subsequent effect on the lives of children. To 

date, research findings in this area have been somewhat conflicUng. 

Of greater importance perhaps has been the concern that television 

is being used by the c.tiildren as a tool to escape boredom, to fly to the 

world of fantasy, with the resultant loss of human interaction. There 

is no feedback from the TV screen. 

In the few major studies so far (eog. Himmelweit, Oppenhei..,i & VJ.nee, 

1958) questions of why, who, how much and what were asked to show the use 

of televisioli by ~~ildren as well as some of the effects. Most of the 

television studies have so far focused upon the effects of television -

good and/or otherwise - on the child per se. 

However, the child is enmeshed in a whole network of social rela-



tionships and the probla~ for us lies in looking at television from the 

point of vi ew of it being only one of the elements in a child 's totril 

socializi ng environment . 

Thus it "1ill be ou; concern to examine the role of televi sion in 

the perspective of the whole set of the chi ld's social circumstances . 

Using data collected in Australia, we will endeavour t o establish t he 

extent to which f amily , school and peer group provide adequate support 

for the child and to what extent television as an agent "parallel" to 

f amily, s chool and peers (for our purposes) has its effects in the so-

cializing process . 

2 



II. Review of the Literature 

The major work undertaken in the United States was that of Schramm, 

Lyle a.nd Parker (1961). Viewing televisi on as an art, they posit t wo 

theories of its function: 

J.. as a producer of r el ief for pleasure and 

2. as a producer of insight, knowledge and l earning (stressing 

the cogni t ive functions of art) . 

They suggest that televisi on might be viewed as 11a form of wishful­

fillment under the sway of the pleasure principle or as an agent of so­

cialization inculcating social l earning ••• an inculcator of values, a re­

inforcer of habits and a creator of expectations such a.s parents and 

other r eal-life socializers do ••• 11 (Sc..l)ramm, et.al., 1961, p.60). 

A representation of the situation of television in Australia can be 

seen from a brief look at the several channels from one major clty . For 

Brisbane (Table 1), there are four c..~annels available - one national 

Channel 2; and three commercial - Channels 7, 9 and O. As can be seen 

from Table 1, Channel 2 is the station that presents the majori ty of 

programme s of an educational nature. I t can be assumed from looking at 

the content that "entertainment" is the prime objective of television 

progr8.Illln.es. Further, it may be stated, that in general not very many 

people watch the non-commercial national network if there are other com­

mercial networ ks available as noted in t he British study (Himmelweit, et. 

al., 1958, p. 105). With the introduction of another network, more t ime 

was spent 1.n viei,11.ng I.T.V. than B.B .C. espe cially on Sundays. 

3 

I 



Table 1. Break-up of Progranunesa Offered and Approximate Time Spent by 
~ch Station from 4:00 P.M. to 12:00 P.M. for One Week 

Chan . 2 

Educational - documentary 
school programmes , news 

Adventure 

Sport 

Cartoons, Children ' s 
Programmes, Pop Pro~Tammes 

Cartoons, space and crime 

Comedy, includi rlg movi e 
comedies 

Variety 

Typical Austral ian Show 

Talent Quests , Musical 

Religious 

Games, e. g. Dating Game 

Westerns 

Science Ficti on 

Crime Drama, Adventure Drame. 
Adventure and Crime Movies 

14 

5 

6.5 

J.5 

4.5 

1.5 

2 

.5 

.5 

8.5 

Number of Hours 

Chan. 7 

5.5 

1.5 

2 

8.5 

6 

15.5 

Chan. 9 

5 

4 

2.5 

8 

6 

1.5 

4 

1 

2 

15 

aTaken from T.V. Times, Brisbane, July 2, 1969 

Chan . 0 

1 

5 

J.5 

5 

6.5 

1 

3 

4 

7.5 

1 

13 
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One rather interesting finding (Hirrunelweit , et.al., 1958, pp. 14 

and 18) was that where children had access to one station only, r ather 

than turn the set off, they watched the progra.rnme even though the con­

tent was of a 11heavler 11 nature. Televisi on was also found to have in­

fluenced job values . Those children who wat c.'fied televisi on were more 

ambHious than those not exposed to t he medium. General knowledge was 

increased but only slightly as a result of viewing. 

With regard to the cognitive effects , the Schramm study (1961, p. 

5 

173) reac.'fied similar conclusions to those made by Hirnrnelweit et . al. (1958) . 

Television, while not unduly harming the child, nevertheless did not. re­

alize its full potential as a carrier of ideas and information. On the 

whole Schramm (p.119) found that information learning from television 

was incidental. ( For them whether television benefits children or not 

was partially dependent on age and intelligence of the viewers. ' 1 

In general, research findings seem to support the view that in some 

instances television results in a loss of social interaction. Campbell 

(1962, p.72) in his study of the effect of television on the Australian 

adoloscent noted a very marked reduction in the amount of leisure time --
spent on clearly social interaction. As a result Campbell felt th 

sonality development would be affected. - -
The effect of television will vary according to parental interest. 

Witty (1952, p.254) examined the amount of parental guidance in his ---study. Only 1+6 percent of the parents stated that they guided their 

children I s choice of television programmes. 

With regard t o passivity (e.g. withdrawal frcm interaction with 

peers), the findin~s have been generally ne gative . Himmelweit, et.al. 

(1958), Sc.lu-amrn , et.al. (1961) and Furu (1962) all concluded that there 
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was no greater 11 passivit:,r" as a result of television viewing. As the 

Schramm study (J.961, p.lM,.) suggests, it is all a matter of degree. So- ✓ 
cial relationships vn.11 tend to break down if television is used as an 

escape m'f.:cha:'.1.i sm fr om the chU.d' s problems. 

Hirnmelweit (1958 , p.308) found t hat school was l ittle affected as a 

r esult of televi sion. The extent of information learning was largely 

dependent on age and intelli gence . This study found that televisi on be­

nefited 11younger 11 a.nd 11duller" viewers (pp.30-31). The study also re-

vealed a relationship between class background and ainount of time spent 

watching televi sion - middle class children with higher educational as­

pirations tended to watch less television. School attended was also 

taken into considerat::on . "Television influences the way c..1-iildren think. 

about success and social surroundings. It stresses the prestige of upper -------- - -- --~ 
middle class occupation.~ the professions and big business. It makes -------· ~ essentially middle class value judgments about jobs and success in life. ----------------- ----
It stresses initiative and good appearance and suggests that success in 

life depends not only on moral qualities but on breins, confidence and --- -- ----~---
co~---age ••• " (Hinun.elweit, 1958, p.258). fJ_. 5/.A..,e &,)

1
-.. ,,.,.,., -J 

- ''-D V 1...-V Lu..r,1;. 
While school (contrary to popular opinion) was little affected by 

the medium, at least two researchers (Campbell, 1965, p.101 and Witty, 

1952, p.254) have express~d conc~rn about the l a ck of guidance offered • 

by teachers . Ca~pbell suggests that the teachers could play a more ef­

fective role in this r egard. F-.com Witty's findings less than 10% of the 

teachers ir.dica.t Jd that any guidance was offered in scJ1ool. 

Lack of guid~nce on the part of both parents and tea chers might have 

a direct effect on the influence of the medium on certain chi ldren. This 

is not to deny however that c,.11.ildren are not discrimi natory. Current 



events programmes , for example, are l ikely to enhan ce curricula offered 

in the school settine. Witty (p. 254 ) looked at children 's choices regard­

ing programmes they would like to see added . Older pupils wanted more 

current events pr ogram.~e.s . 

Questions have been r aised about the amount of identification in­

volved in incidental learning f om television. As Schramm et . al. (1961, 

p.79) seem to indicate it depends consider ably on mental ability and age, 

A great deal also depends on how the child defines the s i tuation and what 

he thinks i s relevant or not (Schramm, 1961, p .78 ). 

In t he Campbel). study, televis::_on is seen as having r e-inforced mid­

dle class attitudes and values but also as havine l ed to stronger identi­

tication with gl amorous adults by children and adolescents . Identifica­

tion with TV personalities and identification with TV actors may be c:1.r­

ri ed to such an extent that the child may take on a f antas;r view of wnat 

is projected via the TV screen . In other words demarcation between fan­

t asy and reality become s blurred. 

Schramm et al took this variable of 11f ar,tasy 11 versus "reality" into 

account with regard to t he orientation of the viewer . Himmel weit (1961, 

? 

p.119) also invest i gated this aspect and found out t hat ~ s ~ 

the inse cure chi ld or the one with poor social relationships who turns 

to televi sion. Maccoby (1951, p. 439) found t hat there was some evidence 

that fa.ntasies were related to an i ndividual's unfulfilled needs. 

There is no doubt at all t hat television offers a lot of crime and --­
other programmes of a;,imilarly violent nature. A cursory glance at 

Table 1 shows that on one commerc1.a network between 4:00 p.m. and closing 

time , approximately half of t he viewing time was taken ·up by such pro­

grammes and c. little less t han one third on the other t wo ( . 28 on Channel 



7 and . 3 on Charn,el 9 - approximations only) . 

Obviously , the degree to whi ch a child will be a.ffected by violence 

will depend partialJ.y on his or her psychoJogical makeup . A common ar-

gwnent heard is t hat children are immune to violence; t hey have always 

been eA-posed to it . Consiaer , for e~ampl e, the gruesome tales in our 

fairy stories . It is to be hoped that more conclusive eviden ce for or 

against will be forthcoming. Campbell (1962 , p. 99) in his article makes 

some reference to some Melbourne studies regardine harmful effects of 

television. This study claims that the degradation of women and the vi ­

olence seen in tension progre.mmes must affect the roles of chil_dren and 

adolescents es pecialJ.y in their relation to a.dults . 

M~ (1951, p. 441) in her study claims tbat television is populn.r 

be cause the "thrill" level of life goes up. Regarding violence per se , 

\ s~e say~ that "vicarious experience may build habits; may reduce the 

) child I s need to be aggressive i n real life or E:hould increase the proba­

~ bili ty that the child will a ctually perform an aggr essive act" (p. 4/+2 ). 

This ambivalence is reflective of the research findings on violence 

thus far. The Bandura et al study (196/4.) on the effects of violence and --

8 

aggression is fa::..rly well known . They claim that t hose who see aggressive 

behaviour play more aggressively . 

Taking yet another study , Brodbeck (1955) suggests that w~0;p aggr~-

sion is really successful i · r.hibi tions of -
i-r.. ~ .when punished in ff_ntasy it tends to be inhi­

bited in real life. The Himmelweit s 

and horror rogrammes 

than t o violence seen on newsreels . Threats to animals were found to be 

particularly di st:.1Tbing. 



The most recent study on violence portrayed on the television 

screen is that of the Eisenhower Commission, the findings of which were 

published in September, 1969 . Because it is more recent, a surnro.ary of 

the finciings ffiay prove .useful, although it should be stressed t hat those 

findings concerning effects were based on opinions, not on e.."lpir:i cal r e-

search . 

Firstly, with regard to content , the conclusion rea ched was that 

methods not socially a pr_oyed :i_er..§.. 11.9rtray__ed in television content as 

having a better chance of achieving the desired goal than socially ap-
--- --·-

proved methods. 

Secondll , nea.rly all dramatic programmes contained violence - in­

cludj_ng cartoon programmes . 

Thirdly, initia.tion of violence by the "good" and the "bad" guy was 

equalized leaving an indeterrnina.te l ine between "good" and "bad 11 • 

Further, violence is portray..e.d as ~uccessful means of attaining 

a desired end; t hat is, it is seinsh -;;- not selfless. About half of the 

violent episodes do not involve witnesses and are presented outside the 

11legal II context . The pa.inful consequences of violence are underplayed. 

The Commission feels that children are learning a set of moral and 

social values about violence which are inconsistent with the standards 

of a civilized societ y . The Commission does admit t hat several f actors 

(e.g. degree to which a child identifies with a TV character - the r ea.­

lity of the portrayal) are involved. 

As '>Ti.th the other studies on violence, the report concludes by 

stating that viewers could be desensitized to violence but t hat the op-

1 
posite could also happen. 

The implication so far has been that the major studies have tried 

9 
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to detect as much as possible about mass media behaviour. To do this , 

resear chers have asked questions pertaining to the meaning of the me­

dium from the youngsters' point of vi ew, questions about knowledge -

covering a wide variety of fields and questions pertaiPing to chil dren 's 

psychological characteristi cs. In all cases, variabl es of a ge , sex, in­

telligence and social class were included as control fa.ctors to determine 

the amount of learning acquired by children from television. 

Some researchers (Campbell, 1965, p .97, for example) have suggested 

that the s i gnifi cant effects are l ikely to be long-term ones affecting 

such things as values and attitudes and tbat a more effective study 

might be a longi tudina.l one . This has not been possi ble to date due t o 

lack of fi nance and insufficient time. 

Meanwhile it is to be hoped that short-term surveys in this field 

may continue to convey some new insights into t hi s field,. 



III . Conceptualizati on 

A. Theories 0f Social·zation : 

Beca.use socializg_tj_on as a concept is ext remel y broad an extremel y 

wide ra.nge of definitions has been offered . 

From the tbeoreti_ c~J point of vie, th er e seem to be t hree di.ff P.rent 

approaches t o the process of socializ1,.t i on correspondi ng t o t he disci ­

plin~s of psy chol of.Y, anthr0pol o~ and sociology . 

11 

The psy~hd'.)gi ca l 11.pproach impl i ef; e. theory of behaviour and a the­

ory of l earning, that ~-s, a cognj ti ve theor y of behaviour and l earning. 

Implici t in this theory is a series of cognitive stages t hrough a process 

of stimulus-response . The initial step i s a general cognitive me chani sm 

in t he chain of events leading fr om the stimulus to t he response . A 

child r eceives information which is subsequentl y integr ated into some 

representation whi ch 1.n turn provides the stimulus for guidanc ':l and ins­

t igat i on of goal-di rected behavi our (Van de Ge er and Jaspars, 1966). 

Also subsumed under the psychol ogi cal approach are t he drive-theo­

rists (e.g. Freud, 1930; Hc1.rtmann, 1958) who look at socialization in 

terms of t a.ming disruptive impulses and channelling t hese i mpulses in 

the right direction . 

Anthropologists tend to look at socialization from the point of view 

of enculturat ion . Enculturati on in t he tradi t ion of Benedict (1938) in­

cluded educaticn, cultural transm5.ssion s.nd condi.t j oning t hrough instruc­

tion, observation and imit at ion . More recently Me~d (1964 ) viewed en­

cultur ation in terms of communicati on and information theory . 

Sociali zation mi ~ht also be defined in terms of r ole-learning or 

role-tre. i ni ng. Sociolngists t end to t ake different appr o~ches to this. 
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The emphasis is on the social purpose of socialization, a process con-

ceived to achieve the conformity of individuals to social norms and 

rules. Some sociologj_sts have recognized the importance of role-trai ning 

oriented to institutional requirements of t he Soci al Syst em {eo g. Par­

sons, 1964). The Symbolic Inter actioni sts (e. g . G.H. Mead) l ook at role 

- or in their terms - r ol e- t a.ki n~ - through t he medium of the interac­

tionist view of the self. Broadly speaking, role-taking involves the 

actor placing himself in alter ' s role (that of the si gnifi cant other ) 

and then re-interpr eting h:'.. s role accordi ngly . Man takes on di verse be­

havioural roles of a nurnber of persons acting together and consequently 

learns meanings and values and ways of acting from others. 

While some attempt has been made to categorize three broad defini­

tions of the concept of socializati on, neverthele s s the lines drawn be­

tween these varicu.s aspects are only of an arbi trary nature . For exa.rn­

ple, learning of some kind is implicit in all three; enculturation may 

be viewed from a cognitive-developmental point of vi ew indi cating an 

overl ap from the psychological to the cultu1"al approa ch . 

An evolutionary model of socializati on {using the Dar winian ap­

proach ) has been posited by Campbell (1966) whi ch. seems to draw in the 

three approaches just discussed. 

2 
Three essentials are involved in this model. These are: 

1. the occurrence of heterogeneous variat'ons {heterogeneous , 
haphazard "chancen but in any event variable) 

2. consistent selection crit€ria (selective elimination, se­
lective retenti on, select · ve propa gation, selective re­
tention of certain types of variations) including differ­
ential survival of certai n mutants in organi c evoluti on 
and differential :re-inforcemant of certa:i.n responses in 
learning 



a mechar~sm for the preservation, duplication or propaga­
tion of t he positjvely selected va.riants (the r igid dupli­
cation process of the chromosome-gene system in plants 
and animal s , mamory in learning) 

These three conditions, if met , l ead to an evolution in the direc­

tion of better fit to the selective system. LeVine (1966) suggests tha.t 

these essentials are analogous to the t hree broad categories of sociali -

zation previously mentioned. 

Chi ldren do absorb their culture through dj_verse exposures and com­

munication (heterogeneous variations - symbol i c interaction). Cht l dren 

do have lmpulses whid1 t hey have to control (consistent sele ction crite­

r ia - stimulus re sponse ). Children do r eceive train:i.ng for social par­

t i ci pati::m (propagation of variants - enculturation) . 

Sociali zation may. al so be vi ewed i n the li ght of social structure 

(Inkeles , 1966). Socialization is a continuing process and its complex­

ity is concomit ant with the complexity of social structure whi c.11 in­

cludes such institutions as the family, the educational structure, and 

the coID!Ilu..11.i cations network . 

B. Approach Taken 1'0:c- Present Study : 

13 

In studying the impact of any new form of mass media it is very easy 

to look at it out of context, that is, in the case of televisi on, to l ook 

at i t out of context of the total situation and concentrate on it alone. 

This is not t he approach adopted in th~ s thesis . Rather the major t ask 

'Will be to explore the effects of television within a larger network of 

relationships involving the child in the socialization process in the 

context of social st·ructure . The school , f amily and peer group are t aken 

to be the major socializing agents and it is in corubin1tion wi th these 

elements t hat th8 role of television in socialization will be exaJILi.. ned. 



Because of the nature of the age group un<ler investigation, one 

therefore has to decline the us e of the psychologi cal stimulus-response 

essential of the evolutionary model . It is assumed that disruptive im­

pulses of the child have generally been controlled by the time the child 

ent~rs grade s ix. The other two essentials of the evolutionary model 

are pertinent to the study but neither one offers an adequate definition 

for the purposes of this study. We are certainly concerned with role­

taking but do not wish to examine that alone . It is recognized that to 

a l arge extent socialization is a matter of role-ta.king . Similarly it 

is recognized that "childhood socialization is the social orientation of 

the child and his enculturati on 11 (Clausen, 1968, p.3). However, social­

ization is more than "encultura.tion". 

A definition of socialization used in this thesis is taken from 

Clausen (1968, p .3). Accordine to Clausen, socialization is a process 

that "entails a continuing interaction between the individual and those 

who seek to influence him, an interaction t hat uridergoes many phases and 

changes •••. 11 • 
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This, of course , implies a l earning process. Learning itself me.y be 

looked at from t he point of view of 11what 11 kind ••• the l earning of edu­

cational values , moral values, material values (with a definite goal in 

mind, e. g. future position) and l earning for preparation of adult role . 

Also to be considered are the sources of learning . How does one learn? 

Where does one l earn ? And finally, what are the motivations for l earn-

ing ? 

Leari ing als:::i involves "learning from", for example, learning from 

a sociaH zing agent , and hence, i t further implies interaction between 

the ~~ild and the social izing agents . 
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During the course of interaction, one assumes that a reciprocal re­

lationship i s involved. Child A interacts with Parents Band C; with 

Peers D, E, F and G and with Teacher H. In all of these encounters 

l earning processes are involved . In the process the child internalizes 

certain values and norms. He encounters what Berger refer s to as "signi ­

ficant others who mediate -chi s worl d to him, and modify it in the course 

of mediating it" (1966, p.131). 

Further, in these relationships, one assumes that there is feedback, 

As the "significa nt" others modi fy and mediate the world , they are offer­

int:r reinforcement accordingly. This may be classified as "deliberate" 

socialization whereby the socializi ng agents in training their 11subjects 11 

judge their subjects' successes or fai lures in attaini ng certain values 

or goals . Feedba ck allows a self-correcting system of training. The 

agents' responses will vary accordint:r to the children's performances and 

consequently behaviour will be shaped. (LeVine, 1966). 

What has been implied thus f ar is that in the interactlon process 

between the e-tild and his parents, teachers and peers, there is the op­

portunity, through feedback, for the modelling of behaviour and the 

shapine of values, The question here is: What will happen when televi­

sion - our indirect socializing a gent - enters into the life of a ~~ild 

as a source of role learning? 

Certain values, attitudes and behavioural norms are portrayed via 

the TV screen, Where there is adequate interacti on between the child and 

his parents, teachers and peers, it would seem feasible that when the 

child faces TV attitudes, values and norms , he is able , through inter­

action with our major socializing agents, to have these TV attitudes, 

values and norms re-ir.terpreted for him in the li ght of those held by 
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parents , teachers and peer~. On the other hand where there is lack of 

adequate interaction between the child and his parents, teachers and 

peers, there is a greater likelihood that the child may accept the a.tti­

tudes, norms and values_portrayed on the TV screen without the benefit 

of r e-interpretation by those m~jor socializing agents. We might there­

fore offer a tentative hypothesis : 

Television would have little effect on the child where there 

is adequate meaningful interaction between the child and his 

parents , teachers and peers. Only where there is lack of 

meaningful intera~tion between the child and the major so­

cializi.ng a gents will television have more effect on the so­

cialization process . 

Having discussed the conditions under which a child is more likely 

to learn from television, we are still faced with the question of how 

learning from television is re-inforced. 

With our direct socializing agents, there i s usually feedbB-ck to re­

infor ce what a child lea::-ns in the process of interaction. With televi­

sion this is not so. The child is a spectator. He is confronted with 

attitudes, values and behavioural norms being portrayed via the TV screen 

but th.ere is no way in the viewing situation in whic..h. he can test the va ­

lidity of these because he cannot interact with televisior. characters. 

If he cimnot obtain re-interpretation from hls parents, teachers a.nd 

peers, it would seem that his only guid8line would be his own perception 

of the situation. 

W.I. Thome.s with Z.-ranaiecki (1918- 20) posit what Merton (1.957, p.421) 

calls the 11Thoma8 Dictum" - :if the situation is defined as real it is 

real in its consequences. The i mpl i cation is : even if a TV event is 
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11false 11 but is de fined by the c.h i l d as "real II then he is likely to learn 

from the event. As Merton points out, it is only when the ori ginal as­

sumption is questioned - in our case this may be through interaction with 

family, teachers and pe~rs - that a new definition is likely to be in­

troduced and re-inter preted . If this doe s not happen , a 11f antasy 11 view­

point presented to the child by TV may remain unchanged. Thus l earning 

from television will appear to depend not only on whether there is mean­

ingful interaction between the child and the major socializing agents 

but also on whether the child perceives television content as reality or 

fantasy . We would therefore offer a second tentative hypothesis: 

Learning from television will more likely occur when the 

child perceives reality in the t elevision programmes 

viewed . 

Aside from the two main hypotheses, a secondary objective of thi s 

thesis will be to ascertain to what extent violence portrayed on the TV 

screen affects children today. We assume that the effect of violence 

will, to a certain degree, depend on how many 11violence 11 content pro­

grammes are viewed and the degree of parental controls. It may also be 

related to the r eality perception of the child, referred to previously. 
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IV. Re search Design 

The before and after t echnique has been used along with survey meth­

ods in some earlier studies, e.g . Himmel reit et al (1958 ), Furu (196<), 

Schramm et al (19ol ), and Mal etzke (1959 ). Thi s tecbnique enabl es the 

researchers tn elicit the ch,inges wrought in chi l dren ' s l ives as a result 

of the medium. It is becoming increasingly difficult to find areas of 

sufficien-t:. population where there is no tebvision, therefore the before­

and-after exper i mentation woul d have been i mpracti cable in the present 

study. The main source of dat -S. collection was through a questionnair e 

administered to Grade Six, Grade Eight and Grade Nine st udents in Austra­

lia . 

A. Selection of Subjects: 

The schools fr om which t he subjects were dre.wn , ther::iselves drew t heir 

students from three distr:i. cts of Brisbane classi fied as North Side Outer 

Suburbs with a total populat ion of 56, 600 from · 16,154 dwellings. 3 The 

Brisbane Hi gh School has a student body of e.pproximntel y 1,000 and the 

Stat e Sc.~ool (elementary) has an enrollment of approximat el y 400. The 

t wo schools "'ere chosen because it was felt t hat t hey drew on a cross­

section of t he population. 4 

Random sampling was consi dared but was found not feasible due to in­

sufficient time and money, as well as the inconvenience t hat would r esult 

in tha school. Inste8.d, intact classes were used. 

The number of students studied was 228 , consj_sting of 58 from Grade 

Six, 75 from Grade Eight and 95 from Grade Nine . There were two classes 

at the Grade Six l evel, t wo at t he Grade Eight level (one academi c and 

one non- acade:ili c, co- educati::mal, i.e. each class having both boys and 



girls). At the Grade Nine level t hBre was one academic class of boys 

and one a cademi c/commer cial class of girls. 5 At the High Sc.1-iool l evel, 

classes are grouped accordi ng to ability as a general rule. Usually, 

the "bri ghter " stuc.ents are in academic classes. Thus, to a certain ex­

tent, it was felt tha t a cross-secti on of the school population was re­

presented. 

B. Instr ument of Measurement: 
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The quest ionnaire included mult i ple choi ce and open-ended questions. 

Questions were designed to measure t he amount of interaction, the degree 

of imitation (attitude s and values held) and the degree of learning. 

An example of multiple choice questi on measuring interaction is as 

follows: 

Do you usually go around with your friends or do you do things by 

yourself? 

The response categories were: 

Usually with lots of friends 
With a few friends 
Sometimes with my friends/sometimes by myself 
Usually on my own 

To measure learning from television, the following open-ended ques­

tion was asked: 

What have you learned from television? 

Some of the r e sponses to this questi on were as follows: 

Grade Si x r es oonses: 

How to be· a good housewife 
How to model 
Handing out things in t he operation of someone 
You must be kind and share t hin~s 
How to be something you want t o be and how to do it 



Grade Ei ght r esoonses : 

Not t o be curious about other people 's bus:.ness 
The work of a policewoman in Divisi on 4 
News of what is going on 
F.ducational things 
DoclLmentaries , how to sti ck up for yoursel f 

Grade Nine resoonses : 

Not to be selfish, t o have trust 
Love, good marriage 
How to fi ght off attackers 
How to b- cRreful in what I do 
Something about science 
~~at is going on in t he world 
How to choose clothes and be sociable 

This particular quest i on (What have you learned from television?) 

was designed t o t est a ma jor variable, the content of learrring . Re­

sponses were coded in the manner out l ined in Appendix I . Related sets 

of variables withi n the framework of t he questionnair e are as follows : 

Those concernl:l d wi th the f a.mi l v : 

Rules about watchi ng television 
Punishment by not being allowed to watch t el evi sion 
Conformity to parental wi shes 
Home concern for kinds of TV programmes watched 

Those concerned \-r:i. th in-cup inter action: 

Degree of interaction with peers 
Preference to be with frj_ends or watch television 

Imitation: 

Imitation of friends 
Imitation from televisi on 
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Questions to measure degree of reality perception and attitudes held 

are as f ollor.-1s : 

Attitudes to~ards TV teenagers~ 

Are TV teenagers better off? 
Do TV teenagers have more r esponsibility? 
Do TV te~nagers have more freedom ? 



Reality Perceot · on : 

The prograrmues I see on TV tell about l ife the way it r eally 
is. 

Attitudes : 

Attitudes t owards sd1ool 
Att itudes t owards teachers 
Preference for oi,m or TV parents 

With regard to vi olence, a major variable was t hat of amount of vio-

l ence viewed . Closely aligned to this would be the content of shows of­

fered on television. Ot her r el ated variables are as follows : 

Reaction to 
Reaction to 
Reaction to 
Reaction to 
Reaction to 
Reaction t o 

violence in general 
shooti ng in crime programmes 
police beating up rioters 
r:i.oters bre3king up other p 0 ople 's property 
"threats t o animalsrr 
people starving 

Amount of viewi ng time was also included and divided as foll ows : 

Viewing t·me, weekdays 
Vie,.-ring t ime , weekends 

Further variables relevant to the conceptualizRtion are those per­

taining to reasons for watching television and future positions . 

Cont r ol variables us ed ".rere : 

Sex 
Grade l evel (age ) 
Academi c record (I .q.) 
Father ' s occupation (social class ) 

Intelligence will be derived from the chi ld ' s yearly aver age grade 

and environmental background from the father ' s occupation. These ques­

t i ons , as well as those inc l uded i :::i the Frequency Distribution for des­

cripti ve purposes but not used i n the stat i stical anal yses , a.re presented 

in Appendix I. 



Co Statistical Tests : 

The object of this paper i s to s tudy the vast network of relation­

ships involving exposure to television, learning from television and 

other variebles relevant to the social j zation of chi ldren. In looki.ng 

for patterns in these relat-i..onshi ps within the framework of the gP.neral 

hypothesis, 30 v2.riables are used altogether. To test whether or not 

these relationships exi_st and h0w they are patterned, several techn5.ques 

may be used. 

One is the Biv3.riate Corr~lation Matrix, whi ch for 30 var5.ables, 

will give us 435 correlations. Looking at ~ny one of those correlations 

would show thg_t. there me.y or ID9.Y not be a. sig;nificant asso ciation be­

t ween two vari13.hles . For example, an association may be f ound between 

the · iunount of violence viewed and the reasons for wat ching television, 

but t hat r el ationsh;_p may be spurious in that each of the varie.bles m~y 

be further relat ed to a third var::iable, such as father's occupation, 

which serves as£ l i nk between the two ori ginal variables. 

Thus it could not be as certained by looking at the Bivariate 

Correlation Matrix whl ch of the correlations are spurious. Besides , 

with a large number of intercorrelations, e. g. 435, one can hardly 

visualize any emer ging patterns. 

Partial correlation, a second technique whi ch may be used, would 

take care of this "spurious" fact or. Partial correl ation is the 

measurement of the degree of r elationship between the two variables by 

partialling out a common factor. What is left is a correlation bet ween 

the two r esiduals. There may, for example, appear to be a relationship 

between b8lief in the m~ss media and the effect of violence but this 

relationship may in part be due to the fact that both of these vari::i.bles 
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are influenced by the amount of t i me spent w2.tchi ng the medium.. When we 

partial out. the i nf l uence of the amount of t ime spent watchi ng, t he 

original re1at i onship between belief in the medium and effect of 

violence wi ll be r educed or may even di sappear. 

When a large number of variable s ar e used in multivari ate anal ysis, 

partial correl at ion only shows the net r el at ionshi p between two 

vari ables after all other variables have been par t :l.alled out. It does 
0 

not show t he pat ter ns of interrel ations among all the variables con­

sidered, and thus has the effe ct of obscur ing thi s particular inf orma­

tion which may be i mportant. 

A third techni que, Multiple Regr essional Analysi s, would in part, 

take care of this limitati on as well as the limit a_tion of spuriousness. 

With Multiple Rev-essional Analysis, r ather than getti ng the net 

relation between t wo vqr i ables, one dependent and several independent 

variables are taken into account. All of these are used at the same 

time in order to get an over-all picture of the relationshi p between the 

dependent variable on the one hand, and all the independent variables on 

the other. The multi ple regressional equation also shows the relative 

weights of the independent variables in contri buting to the variance of 

the dependent var i able. The weakness in using this statisti cal test is 

that the choice of the independent and dependent variables is an arbit­

rary one . Hence the order could be rever sed, Unless we have some valid 

basis for a.ssum:i ng that one particul ar variable is the dependent., and 

all the rest are i ndependent vRri ables, the use of Multiple Re gressional 

Analysi s i mplies a direcUon of causality that may be misleading. 
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For this study , we are not l ook · ng at one parti cular variable, for 

example, t he natur e of lear ning, es the only dependent variable possi ble, 
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but rather we will l ook for the pe.tterns of relationships between all the 

va.ria.bles in crder to obtain certain clues which will leB.d to a meaning­

ful interpretation cf these relationships . 

The technique to be used in this thesi s 1.-r.i.ll be that of Factor Ana-

lysis. In :r.ot using the otb er methods and. in employing Factor Analysis, 

it is realized that one can go no further with this technique than with 

the others as far as causal inference is concerned. Indeed, no correla-

tion analysis can do more than merel y measures of covariation. It can-

not be directly used to establish causality (Blalock, 1960, p.337). All 

we ca.n say is that with some methods our inference about causal::i.ty will 

appeD.r more plausible t han with others. 

Factor Analysis ~akes care of the limitations imposed by the other 

techniq_ues in two ways. Indirectly, it takes care of spuriousness in 

the sense that variables spuriously related to each other can generally 

be detected in the factor patterns . Secondly, the factors we obtain 

will reflect the intercorrelations among the variables. 

In a survey design involving such a broad concept as sociaJ.ization 

one cannot be limited to a few variables. With a large enough N, one 

can, by usi ng Factor .Analysis, take a large number of variables into ac­

count. By r otetfon, a set of factors may be obtained which ha.s the the­

oretical property that any given factor (from orthogonal rotation) whil e 

correlated with some of the variables will not be correl ated with the 

others. 

Having identified the nature of the factor by examining the content 

of the variables involved, we cs.n proceed to offer 2n interpretation e.s 
. 

to why those variables f ell under the same factor. These interpreta-



tions - as is true of all interpretations in non-experimental research -

are only tentative. They have a higher status than conjecture because 

they are based on a certain amount of empirical evidence. 

A correlation matrix can be derived frail the Factor Analysis (see 

Appendix III) . 

As well as Factor Analysis, Chi Square tests will be employed to 

ex81ll.ine further the nominal content of learning in relation to some of 

the variables used. A Frequency Distri bution will also be tabulated. 
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V. Analysis of Data 

In this chapter, data collected f~om the survey will be analysed. 

Firstly, to provide a background of the relationships between our ma­

jor socializing agents - peers, teachers and parents together with the 

indi r ect agent t elevision, the Frequency Distribution (Appendix I) will 

be axe.mined. Secondly, in assessing the content of learning in relation 

to other variables, chi square tests ',,{l.11 be used. Thirdly, in an at­

tempt to derive an overall picture of the network of relationships in­

volving the socializing agents, a Factor Analysis (Table 10) will be 

examined. 

A. Description of Frequency D1stribution :.-

Wi t.h regard to peer group relations and television, from the ques­

tion: "Would you rather be with your friends or watching television ? 11 

most responses favoured peers. A total of 207 (90%) with practically 

no · differences between male and femal e r esponses preferred to be with 

friends. The fact that they preferred the company of their friends was 

further shown by their responses to "activities while with peers". An 

overwhelming 84% (with negligible differences between sexes) gave re­

sponses ~~thout mentioning television. Most of the students said they 

would rather be playing together, playing records, playing sports or 

going to movies. 
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From the total group studi ed, only nine indicated they were iso­

lates; the remaining 219 went around v.ith friends at least some of the 

time . When asked what. they must not do when with their friends, 71 (31%) 

said they filust not fi ght or argue; 125 (about 55%) felt they must not 

show l ack of d.ecency, gossip, show off or l eave a person out. 
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In trying to est~blish the extent to which television influences 

peer group activities, slightly more than half (131 or 57%) of the re­

sponses to the question: 111..Jhat are the things you and your friends try 

to do?" - fell within three categories : njust playing", 11playing sports 11 

and 11nothing". Only 42 (18%) indicated that they imitated TV persona~ 

li ties. In thi s categor;r the percentage of girls over boys was higher 

6 
(27 girls or 65% and 15 boys or 35%). The number of responses indi-

cating imi ta.t i on of violence was negl igible on this question (11 stu­

dents or 4,8%). 

We note, from the break-up of viewing time, that very few students 

were heavy television viewers. Of the total sample, 186 (81%) watched 

ten hours or less during the week. This went do~m only slightly at 

week-ends - 163 (?1%) watching ten hours or less. Taking cognizance of 

academi c record at this point , 164 students (about 70%) recorded a B 

average or better , 

Teacher-student relationships seemed to be favourable. With refer­

ence to liking of teachers and liking of school, very few respondents 

(25 and 24 respectively, or a.bout 11% in both instances) gave neeative 

responses. Of the others, 64 (28%) liked school a lot and 140 (61%) 

said that school was "okay". Likewise, 150 (66%) said their teachers 

were "okay 11
• 

Teenagers questioned preferred their own parents to TV parents over­

whelminely (215 or 94% preferring own parents) although there were some 

interestine and significant responses to the question : 11 In what way do 

your parents behave differently fr om TV parents?" . While 104 (not 

quite 50%) said that their parents were no di f ferent from TV parents, 

58 (a.bout 25%) said t hat t heir parents spent more time with them, 1tTere 



more thoughtful and were kinder, and 21 (9%) said that their own parents 

were different in that they (o,m parents) had controls. 
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Many students (123 or 54%) said that they tried to conform to pa­

rental wishes most of the time. About 38% indicat ed that they conformed 

sometimes. Responses to the actual parental wishes as perceived by the 

students seem0d to indicat e that parents showed interest in their chil­

dren in some sphere. Sixty-seven students (29%) felt that their parents' 

chief interest was in "school achievement", 46 (20%) in "future eci.reers 11 

and 45 (20%) in "personality development". These three categories made 

up 69% of the total. "Chores II were uppermost in the m.i nds of 31 young­

sters (about 13%) who gave that particular response. Only 9 (about 4%) 

felt that their parents wanted obedience and respect for authority from 

them. 

Strict rules seemed to be absent from the home. From the total 

number of respondents 36 or 16% said there were strict rules about view­

ing TV, 149 or 65% said there were some rules, with the remainder indi­

cating absence of rules in the home. Only 101 (41.%) gave a ''YES" re~ 

sponse to the question: "Are you ever punished by not being allowed to 

watch television ?'' On the other hand 128 (56%) gave a ''YES" response 

to the question: 11Does anyone in your home ever tell you there are some 

kinds of TV shows that they wish you 'Would not ,.,atch ? 11 • Put different-

ly 56% indicated not being punished by not belng allowed to watch TV, 

while 44% by their "NOil response to the question re6arding control of TV 

indicated no parental concern regarding the kinds of TV shows watched by 

their children. Differences between male and female responses to these 

questions were minimal. 

Turning to the percept.ion of reality, the findings are rather note--



worthy •. In t al king about 11 TV programmes portrayint:; life as it really 

is" - .3.3 or 10% agreed with 111 or 50% being indecisive while 84 or 40% 

disagreed. 

With regard to "The people I see in TV program.me s are just l i ke the 

people I meet in real life" - 71 or .31% agreed; 48 or 21% wer e not sure 

and 109 or 48% disagreed. When it becomes more personal - "The same 

things that happen to people on TV may happen to~ in real l i fe" - 120 
0 

(5.3%) agreed, 59 (26%) were indecisive and 49 (21%) disagreed. 
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To the question r egarding what students themselves would l ike to do 

having seen things done on t elevisi on, the responses revetled a maj ority 

of non-reali sti c answers (1.35 or 60%) • (Non-real i stic responses like "to 

be a movie star" ; "to shoot eight like the TV stru- "; "to fly l ike the 

birds"; "to be i n a jungl e movie"}. Answerine another question, 102 or 

about 44% of the students said that they sometimes tri ed to do t he things 

done on television, .3.3 or 10% said they did so quite often, leaving 92 

or about 46% who said they hardly ever tried to do the thines done on TV. 

This was when they we:-e by themselves . When wit h their friends, 129 or 

56.5% hardly ever tried to do t he t hings done on television, with about 

.34% or 77 givine a "Yes, sometimes" resp:mse . 

As a measure of the degree of imitation of friends, the question 

"Do you ever try to be like your fri ends ? 11 v1as a~ked. Only 49 (21%) 

said "Yes, most of the t i me"; .33 (10%) said "Yes , quite often" ; 104 

(45.6%) said ''Yes, someti.mes 11 ; with L.,2 (18%) saying "No , hardly ever" . 

In looking at the differences perceived by t he students between TV 

fami ly personalities and their own f amily members, 77 (.34%) f elt that 

their mm famil ies differ ed very much . Of all our respondents 64 or al­

most .30% felt they were somewhat different and .30% (66) felt they were 



more or less the same . Only 16 (7%) felt they were very much the same . 

There seemed to be some dj_screpancies between sexes with r egard to the 

"difference" responses . Out of the 64 who t hought families were some­

what diffe~ent, 36% were male and 64% were f emale. From the 77 who felt 

families were very much different 60% were male , 40% were fern.a.le. 
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Youngsters ' perception of differences in behaviour between TV par­

ents and their own parents showed that 50% felt that the t wo sets of par­

ents do behave differently w-lth regard to spending a lot of time with 

their children and 50;& felt the opposite. With reference to strictness , 

75 (about 33%) felt there were differences while the remainder (about 

67%) felt there were no differences between the t wo sets of parents . As 

noted earlier from the question: "In vhat ways do your parents behave 

differ ently ? 11 only 21 (9%) said that t heir own parents were di fferent 

because thei rs had control. Further on that same questi on only 16 (7%) 

- 13 girls and 3 boys - gave a 11N0 11 response with a reason - for example, 

"No, they don't let me do the things I want to do". The total "not­

different" responses to the questi on amounted to 57%, leaving 43% of the 

228 who felt that TV parents behaved differently from their own. 

To the question "Are TV teenagers better off than you are" - about 

60% felt they were about the same as their TV counterparts, 61 (about 

27%) felt that TV t eenagers were better off, while .31 felt that TV teen­

agers were worse off. That TV people were better off than they were did 

not bother 161 (about 71%). About 27% (61) vere only a little bothered, 

with a small r emainder (2%) being bothered a lot. 

From the r esponses to questions regarding "violence content" tele­

visi on programmes, it would seem that most of the students questioned 

vat~~ed some of t hese types of progrrunraes . As many as 89 or 39% watch 
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a lot of "violence" programmes while 118 or 51% watch at l east some 

"violence ". Of the 228 students, 109 (48%) f elt that violence portrayed 

on the TV screen was only acting or it just wasn't true. Altogethe~ 162 

or 71% gave a 11N0 11 r esp::mse to whether they were bothered when they saw 

people being beatec and shot at in TV shows . 

When asked of t heir feelings regarding a variety of acts of violence 

portrayed on the TV screen, students were most upset on two categories 

only - "threats to animals" (61% or 140) and "people starving in Biafra 11 

(74% or 168 ). It may be noted however that in the "not upset " category , 

to most of the ita~s listed, more mal es than f a~ales gave this response . 

There were far more females than males giving "very upset" responses to 

all but one of the items . 

All t he students questioned had been watd1i.ng television for at 

least one year . More than t wo-thirds (71%) had been watc_hing it for 

six years or more . Thus , for many, TV has been part of the furniture 

for most of their school l ives. If given a ~~oice, 177 students (78% 

of the total) would prefer to keep television over other forms of mass 

media viz. radio and newspaper . We gl ean a simil ar picture when lookin~ 

at re sponses to t he question: "Suppose you heard different stories about 

the same t hing from r adio, TV and the newspaper, whidl one would you be-

lieve ? 11 - 106 or 46% would believe t elevision, 67 or 29% would believe 

the newspaper , 43 or 19% would believe the radio with 12 or 6% saying 

they wouldn't believe any . 

Wnen asked about their future and the influence of television in 

this regard, 139 or 61% of the students stated that TV had not influenced 

themo Only 44 (about 20%) had "fantasy" goals as a result of viewing TV. 

Examples of this type of r esponse are as follows : 



Grade 6 girl - to be a movie star 
Grade 6 boy - to be in the fi lms on t elevision 
Grade 8 bo:;r - to be in a show like the "Blue Angels 11 

Grade 8 boy - to be a spy 
Grade 9 boy - from 11Laugh-in 11 to be a comedy entertainer 
Grade 9 boy - to live in A.fri ca with the animals 

Slightly more boys tb s.n girls indi cated "fantasy'' goals (about 60% boys 

to 40% girls). Of the 17 who indicat ed "mat erialisti c" goals, 11 or 65% 

were boys and 6 or 35% were girls. With regard to the influence of te­

levision on their choice of future careers, from the 139 "NO" responses 

there were 79 (57%) girls and 60 (43%) boys . 

From re sponses to fut~xe aspi r ations it would seem in comparing 
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these aspirations with fe.ther's occup9.tion that the students are aspirine 

to be upwardly mobile. Altogether 55 (24%) hope to become semi-profes­

sional as against 9 parents (about 4%) being in the same category. Com­

paring the "professional" category, three parents were professionals 

while 21 students aspire to professional status. Here it is to be noted 

that the academi c record of students (mentioned previously) was mostly 

above average. Also students' perception of parental interest and con­

cern in the area of "school achievement'? and "future careers" (about 50% 

of the total) may be noted. 

Reference has already been made to the relatively low viewing time 

of a majority of tho students questioned . (81%). To elaborate further, 

only five indicat ed that they watched 25 hours or more during the week 

with 37 (16%) watching 15-20 hours. 

When students were asked how their time out of school i-.'a.s spent, 83 

{36%) made no mention of TV. From their lists of activities , responses 

were re0orded according to the priori ty t he students placed on "wa.tchil".e 

TV". We fou •. d 33 (about 11+%) gave televi si on as their first preferencB, 



72 (about 32%) gave television either second or third place while 40 

(17.5%) gave it ei ther fourth, fifth or sixth place . 
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Reasons for watching television ~ere varied, t he highest number of 

responses falli ng under the category of "relaxation, enjoyment , inter est'1 

(about 45%) . Only 29 (13%) watched TV because t here was nothing else to 

do or force of habit or 11user 11 of spare time . Anot her 75 (3.3%) mentioned 

the educational value of television together with r elaxation etc. The 

r emaining 9% also mentioned that they watched television to f i nd out 

what was going on in the world . 

Having described t he r elations with the socializing agents and the 

distributions regarding certain pertinent variabl es such as length of 

t ime spent watching television and the reasons for wa.tching television, 

one now needs to examine t he content of lea.rriing from television viewed. 

B. Results from Chi Square Tests : 

What then do students learn fr om TV? 

Originally six categories were allotted in the classification of 

the responses to 'rwhat have you l earned from television"? Examples of 

responses under the categories used are as follows: 

None/don't know 

Educational values 

· Moral val ues 

Material values 

Anticipation of 
Adult Role 

science programmes help my school work 
(Grade 8 girl) 

to respect a woman (Grade 6 boy) 
the r ight way of l ife (Grade 9 girl) 

how to be what you want to be and how to 
do it (Grade 8 boy) 

how to be a good housewife and work 
(Grade 6 girl) · 
how to be a perfect wife (Grade 9 girl) 



From the data p:msented in Table 2 we note that there is a differ­

ence between males and females with regard to learning. (Chi Square = 

10.20, df. = 4, significant at the .05 level). Twice as many girls as 

boys indicated having l earned "anticipation of adult role" from televi­

sion. There were 12 gi rls and 6 boys who gave this response. On the 

other hand, l? boys (74%) felt t hey had learned "material" values as 

e.gainst 6 girls (26%) who felt they had learned these values. Differ­

ences between sexes were not as marked on "moral" values but there were 

more boys than girls (19 boys and 14 girls). More girls than boys men­

tioned learning of "educational" values - 29 girls as against 22 boys. 

Of the r ema.ining 103 who said t hey had learned nothing, 58 were girls 

and 45 were boys. 
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From thi s same table we can see that a relatively large proport:i. on 

(45%) either l earn nothing or don't know what they learn. No relation­

ship was found between "learning from TV 11 and "amount of time spent view­

ing TV during the week ". 

A nearly signi.fi cant relationship -was found between 11learning from 

TV" and 11father 1 s occupation". (Chi Square= 14.34, df. = 8, significant 

at the .10 level). From Table 4, it may be seen that 96% of the respon­

ses in the "material values" category came from children whose parents 

were in cleri cal, skilled and semi-skilled and unskilled occupations. 

Learning of 11moral values 11 was weighted heaviest in the middle range of 

the occupa.t.ione.l scale (skilled, cleri cal and sales). Like-w:j_se responses 

under "anticipation of adult role" f ell mainly in the middle category 

(56%) with an even number of re sponses (22%) at either end of the oc­

cupational scale. Of the ne gative responses the major i ty came from the 

lower and middle of the occupational sectors (81%) with only 19% of these 



35 

responses coming from t he upper sector. 

Next t o be considered are t he type:=; of pr ogr am!'les watched . As our 

data (Te.ble 5) shows, there is a significant difference between sexes 

with re gE1.rd to t heir f e..v:mr ite TV pr ogr amm'3s. (Chi Square = 11.86, df. = 

4, significant at t he .02 l evel). Slightly more boys than girls watched 

mysteries, murders and wester ns and pop-singing, variety and musical: 

Mysteries , mur der s and westerns 
Pop-singi ng, var iety and musi cal 

Boys 

52.56% 
52.94% 

Girls 

47.44% 
47.06;1., 

On t he other hand far more girls t han boys watched family shows (93% as 

against 7% boys ). Likewise mor e girls than boys watched nature, adven­

ture, sports, news and documentaries (56% girls to 44% boys). About an 

equa.l number of boys and girls wat ched comedies and cartoons. 

Some differences were found between gre.de level s when cross-tabu­

lated with "favourite TV programmes". (Chi Square= 10.85, df. = 6, sig­

nificant at the .10 level). The older students (Grade Nines) tended to 

watch more mysteries, murders and westerns (51% as e.gainst 19% who were 

from Grade Si x). 'l'he same we.s true for 11pop-sineing11 • (42% were Grade 

Nines and 24% were Grade Sixes). Grade Ei ghts were in the middle (32% 

ws.tching pop-singi ng ). Grade Six children watched more frunily programmes 

(40~~). The Grade Eights (44%,) watched more "nature, adventure ••• 11 pro­

grammes with Gr &.de Sixes making up 36% and Grade Nines making up 21% in 

this particular category . It is to be noted that taking "mysteries ••• " 

together ·with npop- singing ••• 11 , 76% of t he sample as a whole watched 

these progr ammes, lea0 _ng 24% who watched f ami ly, nature, news and docu-

mentary-type pr ogr rumnes . 



There was no significant over-all r elationship between 11fe.vourite 

TV programmes" and tne perception t hat "the things that happen to people 

on TV may happen t o me" . However , if one considers the responses falling 

under 11inyste1ies , murders and westerns" , it may be seen that a rather 

hi gh proporti on ( 63%) who W8.tched these progr amme s also agreed that the 

thines happening to people on TV may happen to them. Of those watching 

11pop-sir:gi.ng, variety and musi cal'I, 50% agreed to this question; 53% of 

those watching family programme s agreed, and 38% of those watching na­

ture, sports etc. agreed . 

We turn nov to the relationship between !!imitation of TV" and other 

variables . Imitation of TV wa~ ascertained from the question: "Are there 

things done on TV that you yourself would like to do"? Categories of 

"fantasy" , "don't know" and "realistic" were used . (See page 32 for 

"fantasy" type response) . By relating "imitation of TV" to 11 grade level" 

the chi square ws.s found to be signifi cant at .10 level o:nly . (Chi 

Square== 9.01, df, = 4). Of the total sample, 53% held "fe.ntasy 11 views 

,.,,hile only 28% held 11realisti c 11 Yiews a.bout things seen on t elevision 

that they would l i ke to do. The Grade Nines r ated higher on "fantasy" 

than did either the Grade Eights or Grade Sixes ( Grade 9 - 46%; Grade 

8 - 30%; Grade 6 - 24%). Of those who fell :mder the "realistic" cate­

gory, the Grade Eights were the highest (36%) with Grade Sixes next (34%) 

and Grade Nines lowest with 30%. No relationship was found between 

11reali t y perception" (the pr ograrnr:J.es I see on TV tell about life the way 

it really is) and "imitation of TV" (.Are there things done on TV that 

you yourself would like to do?). 

From the Chi Square Analysis we have seen that the boys and girls 
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tend to differ both in their choices of favourite programmes and the con­

tent of l earning from TV . 11Fa.ther 1 s occupation" appears to be related to 

whet a child learns from television. The choices of favourite TV pro­

grammes seem to differ the the three age levels. There is some indi ca­

t ion that those children who preferred mysteries , murders and western~ 

were slightly more likely to believe that what they saw on TV may happen 

to them one day . The older children tended to have more !!fantasy" re­

sponses when asked what tMngs on TV they would like to do. 

In the Chi Square Anal ysis r elatively few variables were used. For 

an over-all picture of the r ole of TV in relation to other socializin~ 

agents, we thus proceed to the _Factor .Analysis. 

C. Results of Factor Analysis: 

In all a tctal of 30 variables was included for the Factor Analysis. 

Because patterns of interrelationships between the social i zing agents and 

the indirect agent, television, were being sought , the following varia­

bles were included: 

with regard to relationships with peers: 

Peer Group relations 
Preference to be with friends or watch TV 

with regard to relatfonships with school: 

Atti tude toward school 
Attitude toward teachers 

with regard to relationships with parents: 

Rules about watching TV 
No TV as punishment 
Home concern for kinds of TV programmes watched 
Preference for own parents or TV parents 
Doi.ng what parents 'Want 



with re gard to learning : 

Learning from t elevisi0n 

with re gard to rea ction to violence : 

Amount of vi olence vie',•red 
Rea ct ion to general vj ol ence vie1.red 
Reaction t o shcot:i.ng v; ewed 
Rea ct ; 0n t0 pol'ce bec1.ti.np; up r ioters , viewed 
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React; on to r ioter s breakina. up other people I s property , v:i e;,\'rl 
Rea ction to "threats to anime.ls 11 vi ewed 
Reaction to p13opl R st~rv:l.nf, vi~"ed 

Learnir.g is assumed rele.ted t o s ever:11 factors :i.nclud;.!1 f'. the degree 

of imitation and r eality per cepti. on . Therefore the follo•.-Ting variables 

were also included ;n t he Fa ctor Anal s i.s : 

with r eg?.rd to im:5.te.t ion : 

Imitat~on of friends 
Imitatjon fr om TV 

with regard to reality perception : 

TV reality perception (the pro gr a~.mes I s ee on TV tell a bout 
life the way it r eally is ) 

wi th r egard to perce pt:i.:-in of TV counterparts: 

Are TV teenagers bet ter off ? 
Do TV t eenagers have mo~e r esponsibility? 
Do TV teen9.:sers he.ve mo::-e freB<l::>m ? 

Other var j_ables r el<l.ted to l earning and includ~d wer e : 

Viewi ng time weekdc.ys 
Reasons f~r rat cMn~ television 

Control variables used ,,.,er e : 

Sex 
Ac i.demic Recc)rd 
Grade l ev?.l 
Father 1 s Occupation 

From the intel'.' ccrrel at:.om:;, a Factor Anal y s i s '.rlas com:puted, us:1.ng 
8 

t he princ:i. pE:l caxis m::it 11od . For the 30 var iabl es ten f':l.ctors were ro-



tated, following the general practice of rotating one-third of the varia­

bles. Normal varimax rotation was used. After 16 iteration cycles a re­

latively clear simple structure was obtained. 

Cr:i.teria for a clear simple structure suggested by Thurstone (1947, 

p.110) are as follows: 

1. Each variable should have at least one loading close to zero. 

2. There should be, for each factor column, at least as many tests 
with zero loadings as there are factors. 

J. For each pair of factors there should be several variables with 
projections on one factor vector but not on the other. 

4. For problems having four or more factors, a large proportion of 
the variables should have negligible loadings on any pair of 
factors . 

5. Only a small number of variables should have appreciable load­
ings on any pair of factors. 

The rotated Factor Matrix is presented in Table 10. It may be noted 

that the Fact or Analysis obtained an average communality of .566. 

In this factor interpretation we will follow the general practice 

of interpreting loadings of .JO and higher. Those with .loadings around 

.JO to .50 we will regard as moderately high and those from .60 and up­

wards we will interpret as being high. 

We will now proceed to examine each factor in detail in an effort 

to see which variables form clusters of relationships. 

Under Factor I, high loadings fall under "academic record" and 

"father's occupa.tion" . Moderately high loadings are recorded under this 

factor with regard to "aspirations for future positions", "sex" and 

"viewing time weekdays" . Hence we can say that less time spent viewing 

television is related to higher academi c record. Also the higher the 

father's occupation and the higher the aspirations for future positions, 
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the less television is l ikely to be viewed. Further, it would seem that 

girls, more than boys, tend to have higher acad emi c record, come from 

higher occupations.l ranks, aspire to be upwardly mobile and view less te­

levision. 

The second f actor revealed very high loadings for rea cti on to cer­

tain acts of violence. There i s a very strong reaction to breaking up 

of other people's property, threats to animals and starvinE people. A 

general factor deri ved from those three var iables falling under Factor II 

may thus be identified as reaction to violence viewed on the personal le­

vel. 

Those vari ables showing hi gh loadings within Factor III dealt with 

perception of television teenagers. Those who felt that TV teenagers 

were better off also felt that TV teenagers had more responsibilityo A 

moderately high loading for "asp1.rations for future position" was also 

noted under this factor. This shows that the less upwardly mobile tend 

to see TV teenagers as being better off and having more responsibil·ty . 

Factor IV presents high leadings for "rules about watching televi ­

sion" and "television used as punishment 11 • In other words , where there 

are rules in the home regarding the use of television, television is used 

also as a means of punishment, that is, not being allnwed to watch tele­

vision was imposed as a method of punishment. It is significant that al­

so falling under the cluster of r elationships i n Fact::,r IV was "home con­

cern for kinds of TV programmes wat ched" . The loading on this variable 

was only moderately high in comparison wit~ a high l oading on variables 

about "rules" and "punishment 11 • Still included under Factor IV was a 

moderately hi gh loadine for ''~reference for own over TV pa.rents". In 

other words , c..11.ildren from fami l ies having stri ct discipline tended to 
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prefer their O\m parents to TV par ents ar.d vi ce versa. 

Proceeding t o Factor V, we he.ve two high l oadings on two variables 

concerning peers and television. Fr om this we may say t hat students who 

often go around with their friends al so prefer t o be wi th their own 

friends r ather then ~atching televi s i on . Al so contsined in Factor Vis 

a mod':lratel :,r hi gh l oad:'.. n~ on !!amount of viol ence viewed 1
' . In other 

words those who have m0~e interaction with thei.,.. peers tend t o view l ess 

11violence 11 content pr 0gramrr.eso 

Where there are posit:_ ve attitudes towards school and teachers 

there are also more posi t i ve r easons for watching televi sion, thB.t i s, 

reasons for watching televis ion ?-re educational and getting a uni versal 

perspecti v~ of the world. These findi ngs c.re under Factor VI. Ftu·ther, 

those who hold these pos:tt i ve atti tudes do not view as many "violence" 

content pr0gra.mmes . The loadings for atti tudes towards school and rea­

sons for watchi.ng telGvis :i.on were hi gh with moderately hi gh l oadi nes on 

"attitudes towards teac.liers" and "amount of violence vi ewed". Also 

under Factor VI there was a moderately high loadin8 f or "preference fo r 

O\.m parents over TV parents 11 • In sum, therefore , we could sa.y that 

pr eference for own par ents together with positive att:i. tudes is r elated 

to low viewine of "violence" content progra.mmeso 

As has been indicated throughout this thes i s, the amount of learn­

ing is assumed r elated to what the student perceives to be real and the 

degree to which he is l ikel y to imitate from television. Factor VII 

shows a cluster of relati onships a.round these three veris.bles . Thus, 

those who learn nothing from televis ion tend to disagree that programmes 

seen on television tell about life the way it really is and t end not to 

imi ts.te from televiston. We might say that those who believe what they 



see to be real are more likely to learn from televisi on and more likely 

to imite:te. 

High loadings are recorded under Factor VIII with regard to 11reac­

tion to general violence vi ewed n and reaction to specifi c acts of vio­

lence viewed. There is a moderately high loading on sex under this 

f actor. Hence , the more bothered the students ar e by general violence 

viewed, the mor e upset or the stronger is the reaction of the viewers 
9 

(who tend to be girls r ather than boys) to acts of violence, namely 

shooting and police beating up rioters. 

Looking at Factor IX we see high loadi ngs on Grade Level, attitude 

towards teachers and perceiving TV teenagers as h~ving more freedom, 

with a moderately high loading on academic record. Our interpretation 

of this cluster i s that those who have higher academi c record tend to 

have positive attitudes towards teachers. These respondents are more 

likely to be the younger viewers, namely those from Grade Six. These 

students tend not to view TV teenagers as haying more freedom than 

themselves. 
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From Factor X, we see relationships between "imitation of friends!!, 

"viewing time weekdays" and "home concern for kinds of TV programmes 

watched". There i s a very hi gh l oading on "imitation of friends" and 

moderately high l oadings on "vi ewing time weekdays" and "home concern 

for kinds of TV prograTu11es watc.ried 11 • It may be seen that where there is 

a tendency to watc.l-i more television, there is a concern on the part of 

the parents l'egarding the type of programmes WB.tched . However, as the 

non-si gnifi cant foadings on "rules about watching television'' under this 

factor shows, i.re see no relationship between this parental concern and 

rules jmposed by parent s. 



Table 2. Lear nF.?d from 'J'V 

None Educational 
Sex Don1 t Know 

Female 58 

% 56.31 

Male 45 

% 43. 69 

103 

Chi Square= 10. 20 

Df. = 4 

p < .05 

Values 

29 

56. 86 

22 

43.14 

51 

Morel P.a.t er ial 
Valu9s Values 

14 6 

1/2.4'?. 26. 07 

19 17 

57 .58 73.91 

33 23 

43 

Anti cip3.tion 
of Adult Role 

12 119 

66.69 

6 109 

33.33 

18 228 
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Table 3. Le~rnAd from TV 

Viewing Educatj_onal Moral Me..teri al Anticipation 
Week- N-:me Values Valu'9s Values of Adult Role 
days Don 't Know 

0 

9.5 
hours or 52 35 16 12 8 
less 

% 50. 49 68.63 48 . 48 52.17 4/+ . 44 

10 
hours or 51 16 17 11 10 105 
more 

% 49.51 31.37 52, 52 47.83 55.56 

103 51 33 23 18 228 

Chi Square= 6.00 

Df. = 4 

n.s. 



Table 4. Learned from TV 

Father 's Educat ional Moral H<l. terial 
Occu- None 

pat ion Don ' t Know 

Uncla ss-
ified, 
Unskilleci 4?. 
Semi -
ski lled 

% 40.78 

Skilled 
Clerical 41 
& Sal es 

% 39.81 

Propr ie-
tors, Ma-
nagers , 
Officials 20 
Profess -
ionals 

% 19. 42 

103 

Chi Square= 14.34 

Df . = 8 

p < .10 

Val ues Values Val ues 

16 8 11 

31.37 24. 24 47. 83 

18 21 11 

35.39 63. 64 47. 83 

17 4 1 

33.33 12.12 4.35 

51 33 23 

45 

A.nt ·ci pation of 
Adult Rol e 

4 81 

22. 22 

10 101 

55.56 

4 46 

22 . 22 

18 



Tebl o 5. Favourite TV Proq-r;:im'1les 

Sex Mysteri es Pop Singi ng 

Female 

% 

Male 

% 

Murders Variety 
Westerns Musj.cal 

37 16 

47. 44 4?.06 

41 18 

52. 56 52.94 

78 34 

Chi Squar e = 11.86 

Df. = 4 

p < .02 

Comedy Fiuni l y 
Cartoons 

30 14 

48.39 93.3.3 

32 1 

51. 61 6. 67 

62 15 

46 

Nature, Advent ure 
Sports, News & 
Documentary 

22 119 

56.41 

17 109 

43.59 

39 228 



Table 6. Favourite TV Proqramme s 

Grade :t-trsteries Pop Singing 
Level Murders Ve.riety , Car-

Westerns toons, Comedy, 
Musical 

Grade E 15 23 

% 19. 23 23.96 

Grade 8 23 31 

% 29.49 32. 29 

Grade 9 40 42 

51. 28 43.75 

78 96 

Chi Square~ 10.85 

Df. = 6 

p < .10 

Nature , Adventure 
Fanc .. l y Sports , News and 

Do cumentary 

6 14 

40.00 35.90 

4 17 

26.67 43 . 59 

. 5 8 

33.33 20 . 51 

15 39 

47 

58 

75 

95 

228 



Table 7. Favouri. te TV Pro .zn unmes 

TV Events May Happen Mysteries 
(The things that hap Mu:-ders 
pen to people on TV West erns 
may happen to me in 
real life.) 

I di sagree 14 

% 17.95 

I'm not sure 15 

% 19. 23 

I agree 49 

% 62.82 

78 

Chi Square= 7. 65 

Df. = 6 

n.s. 

Variety 
Musi cal 
Cart oons Fami ly 
Comedy 
Pop Si ng-
i ng 

23 3 

23. 96 20 .00 

25 4 

26.04 26. 67 

48 8 

50. 00 53-33 

96 15 

48 

Nature , Sports , 
Advc:;nture , 
News and 
Do cumentary 

9 49 

23. 08 

15 59 

38. 46 

15 120 

38.46 

39 228 



Table 8. Tmitatina 'J'V 

Are there things done on TV that you yourself would like to do? 

Grade Level Fantasy 

" 

Grade 6 3.3 

% 24.41► 

Grade 8 40 

% 29.63 

Grade 9 62 

% 45.93 

135 

Chi Square= 9.01 

Df. = 4 

p < .10 

Don't Know Realisti c 

3 22 58 

10.34 34.38 

12 23 75 

41.38 35.94 

14 19 95 

48. 28 29.69 

29 64 228 



Table 9 . Tmit~t5on from TV 
(Are ther e thin~s cone on 7V that 

you yourse l f would l ik8 to do?) 

Re3.li ty Percept: on 

The progra.mmes I see 
on TV tell about l ife 
the way it really is . 

I disagree 

% 

I 1m not sure 

% 

I agree 

% 

Chi Square= 6. 21 

Df. = 4 

n. s. 

Fantasy Don 1 t Know 

56 1 2 

41.48 41.38 

63 13 

. 46. 67 44.83 

16 4 

11.85 13.79 

135 29 

50 

Realistic 

16 

25 .00 

35 111 

54. 69 

13 33 

20.31 

64 228 



Te.ble 10. Normal Varlmax Factor Analysis for 30 Variables 

Rotated Factor Matrix I II HT. IV V VI vn VIII IX X Communality 

Sex -.349 -.315 .139 . 283 -.036 -.163 -. 250 .363 .052 .037 .546 

.A cademi c Record . 605 .077 -.020 -.005 -.122 .048 .007 . 099 . 382 -.037 . 547 

Grade Level -. ?L~2 .04J -.047 -.015 .154 .080 .075 -.029 -. 79L~ -. ?OJ .771 

Father's Occupation . 682 -.034 .l?.3 .062 .118 -.032 -.193 -.057 -. 015 -.064 • 54L~ 

Aspirations for Future .506 .047 - • .371 .037 -.113 .1.38 .077 .010 . 018 . 1.35 .1+51+ 
Position 

Viewing Time Weekdays -.411 .011 -.013 -.183 -.161 -.110 -.066 .o,~9 . ?30 • 580 .637 

Peer Group Rela.tions .097 .079 .014 -.122 .698 -.102 -.147 . 175 -.102 • 242 . 650 

Preference to be wi th -.094 -.111 -.021 .059 .694 .075 .063 -.083 -. 010 -.019 .523 
Friends or Watch TV 

Amount of Vl olence Viewed-.179 .042 .123 -.141 -.357 -.347 -.172 . 251 -.055 . 052 . 4J/+ 

Reasons for Watching TV -.1/i.6 -.008 -.057 -.022 -.031 . 657 -.188 .027 -. 145 -.040 .517 

Attitude toward School . 218 .083 .084 -.024 .059 . 657 .013 .001 . 185 .049 • 535 

Atti tude toward Teachers .1.33 .069 . 245 .195 -.09/+ .461 .033 -.139 .573 -.017 .691 

Rules About Wat ching TV .231 .118 -.098 .697 .0.33 . 200 .072 .021 .017 -.009 .610 

No TV as Punishment -.ooo .092 .049 .670 .026 -. 25? -.050 .003 .159 .007 .568 

Doing What Parents Want . 287 .150 .135 .031 . ?36 .334 -.075 .095 .159 -.047 .333 

Home Concern for Kinds -.140 .157 .069 .397 .118 . 019 .069 -. 220 .016 . 466 
\J1 

. 491 I-' 

of TV Programmes 'Wat ched 



Table 10. (cont' d.} ••• 
w 

Rotated Fact or Matr i x I II III IV V VI VII VIII IX X Communality 

Preference for Own or TV .149 . 278 .004 -.456 .177 -. 317 .076 .048 ° .072 -.141 .472 
Parents 

React.i on t o General -.081 .050 .093 . 134 .014 -. 021 . 127 -.737 -.006 .010 . 597 
Viol ence Viewed 

Reacti on t o Shoot i ng . 187 -.042 . 278 . 100 . 100 .017 .010 . 698 - .057 - .076 . 6.30 
Vi ewed 

Reaction to Poli ce . 139 -. 276 -.01. 5 .013 -.071 -.017 . 221 . 613 .071 .171 . 562 
Beat ing Up Ri oters Viewed 

Reacti on to Rioters .075 -.710 .183 -.139 -.004 -.009 . 189 . 132 -.060 .150 . 642 
Breaking Up Other People's 
Propert y Vi ewed 

Reacti on to "Threats - . 083 -. 710 - .003 - .002 -.048 -. C90 -. 107 .083 .044 -. 185 .576 
to Animal s " 

Reaction to People -.041., -.769 - . 033 -.029 .120 
Starvi ng Vi ewed 

.008 -.009 .066 -.037 -.033 . 617 

Nat ure of Learning . 102 .011 -.092 .157 -.077 .013 -.723 .049 -.178 -. 157 . 631 
from TV 

TV Reality Perception -.007 .131 .150 -. 186 -.043 . 193 -. 503 .11.3 . 126 .164 . 4 22 

Imitation from TV .057 -.125 .051 -.044 .180 .047 -.595 -. 169 · . 259 . 239 . 565 

Imitation of Fri ends .104 .015 .024 .084 . 142 .0.36 -.076 .088 -.058 .701 . 548 

Are TV Teenagers Better .085 - . 056 .713 .0.35 .083 -.045 .063 .028 -.113 .080 . 55.3 
Of f 

Do TV Teenagers Have -. 093 - .028 .584 -.059 -.177 . 173 - . 122 .058 . 168 - .009 . 462 
More Responsibi l ity 

Do TV Teenagers Have . 197 -. 073 . 286 -. 113 -. 249 -. 089 . 018 -. 043 - .616 . 291 . 675 
V, 
1\,) 

Mor e Freedom 
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VI. Discussion ~nd Conclusion 

The l!l:1jor objective of this pape:r has been to probe what effe ct te-· 

l evj sion has h.9.d on th':l chi l d. This effect, we h.<: ve hypothesized, is 

dependent on the m0ani r. qful interaction or l ack thereof between the child 

and the socializing agents , as well as the chi ld's perception of tele.vt -• 

s i on programmes . 

From the a.ne.lysis of the data , we have seen from our sel ection of 

Australian school students, t hat on the whole good social relationships 

exist betweeri the child, h5.s peers , his teacr.ers and his parents . 

We ha.Ye shown that not only are there gener ally good relat:i onshi ps 

wit h peers but also that there has been a cceptance of the standards of 

t he peer group - in other words re spondents seemed to know what they 

must do or r ather must not do when with their friends . Hence in accord 

with Berger (1966) .,.;e may say that on the whole these friends are me­

diating the world for our students in questi on . 

Relati cns wi t h teachers seem to be good too , parti cularly for the 

l ower grade level s . This i s pl ausi ble especially as stun.ents from l ower 

grade l evels ere probc.bly dealing with o:i.e teacher in the course of the 

school year and a closer relationship is likely to ensue because of this . 

Looking at the child-parent relationships we note that a very l arge 

percentage of students acirni t ted to conformity to parental wishes ei ther 

all the t ime or sometimes . Thus there would seem to be internal ization 

of :prental norms by the students. Quite a l arge proportion felt tha.t 

pa.rents were ir.:~erested in ,:,hem and this would indi cate that there was 

considerable interact i on between these students and thair par ents . · Thi.s 

implien tha,:, there was some feedback from the pc.rents . 



The foregoing gives us a general pi cture of our r espondents as a 

whol e , and provides a ba. ckground for understandi ng the emerging patterns 

of r el ationshjps between our major socializing agents and the indi r ect 

agent telev5-sion . For this purpose, 1,.e need to take cognizance of the 

t ot al matrix of the Factor .Anal ysis , tbe findin8s of whi ch were r eported 

in t he previ ous chapter . An interpretation of these emer ging patterns 

wil l now be off ered . 

It has been sug~ested that if there is lack of i nteraction between 

the major social i zing a gents end the child, then televi s jon is l ikely to 

have more d~"rect effect. The extent of this effect , we have suggested , 

is also dependent upon the child I s reality percept:i on . 

By exe.m:i.nh1.g the. rela t i onshi ps which hold under Factor IV, we see 

that where there is a presence of some rul es about wat chinB t el evision 

and where TV is used as an i nstrument of punishment , there is also home 

concern for the kinds of TV programmes watched, t ogether with a prefer­

ence f or own parents r ather t han TV parents . Put another way, we may 

say t hat i n the homes of those students who prefer TV parents t o their 

own, t here is generally an absence of rules and an absen ce of concern on 

t he part of parents with regard to television . 
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With t he evidence of l a ck of stri ct r ul es and absence of par ente.l 

concern in t he homes of those who pr efer TV perents t o their own, t he 

i mpl i cation is the.t where there is l ittl e feedback from t he pa.rents r e­

gardine TV Yi ewing, the child is turninz to TV parents r ather than his 

own . This may be taken as an indication that there i s l ittl e interaction 

between tbe child and his pe.rents in generel. The child wat ching tele­

vision will ga::.n from hts viewi.ng cert ain impressions . If he is not able 

to talk about these :.r:pressions with hi s parents, he wi l l not be able to 



re-interpret them in the light of his parents 1 experience - in other 

words his original impressions will remain unchan~ed . Thus we mi ght say 

that television in this instance will have more of an effect because 

these impressions acquired by the child frora TV have not been altered by 

the socializing a gent , narne ly the parent , 

Cont inuing to look a.t emerging patterns of relationships, we note 

that pe,er group relations are related to preference of TV and the amount 

of vi olence vi ewed (Factor V). Where positive relationships hold be­

tween stmlents and their peers, there is a praference to be with their 

fr iends r ather than watch TV . These two variables are related to a low 

amount of violenc9 viewed . Thus ·we might infer that those who watch 

more "violence" content programmes are more l ikely to be the ones ,ho 

could not get along with their peers, and who have developed what ap­

pears to be a withdrawal tendency .as indicB.ted by their preference for 

televisi0n to friends. Again we might speculate that the child who does 

not get alone well with his friends is likely to turn to television to 

satisfy his unful filled needs. The ne:::-.'t question we r aif:e is "Why is 

viewing of violence specifically related to these variables" ? Our spe­

culati on is: For these chi ldren who are tu.rnins to TV for escape, the 

unreali stic world of violence is more likely to provide t hem with the 

escape the.n the realisti_c world of ordinar y 15. fe. The next question is: 

Will the viewing of violence have any effect? We found t hat most of 
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our respondents did give mysteries , murders and wester ns , together with 

pop-singine and cartoons as their first choice of prcgra.rames wa.tch-;d . 

Therefore if they do not w,3_t ch fami ly shows, documentaries or newscasts 

and if they are going to be influenced by television at all, it will pro­

bably be by the t ypes of programces formerl y mentioned and not the l atter . 



This questi on will be further di scussed later. 

Factor VI showed r el ationships bet ween at t itude s towe,rds t eachers 

a.nd school, parental preferences and e.mount of vj_ olence vi ewed . Those 

holding posh,;i.ve atti tudes towards anot her of our :major social i zing 

agents - school - tended to view less "vi olence " content prograrmnes and 

to hold preferences for their own parents rather than TV parents. Also 

subsumed under this cluster of relationships wa.s the variable concerning 

reasons for watchi ng televi sion. Students givi ne more positive reasons 

for watchine t he medi um, f or example watching educat icnal content pro­

gram.rnes r ather than wa.tchint; television to escape from boredom, tended 

to be the ones who held positiye attitudes towards school . These find­

ings sugp,est that where positive relationships exi st bet;!een the child 

and his teachers, as indicat ed by posi t ive attitudes , the adverse effect 

of television will be minimal probably because the child has little need 

to turn to the medium fer escape . The finding that these children also 

had better relations with their parents, as indicated by their prefer­

ence for their own parents rather than TV parents would suggest that 

they feel more secure. 

Our data also shows a fairly large propor tion of respondents tend 

to imitate their friends. Factor X shows a relationship between imita­

tion of friends, high viewing time, and home concer n for the kinds of 

televi sion programmes watched by the students. While we can see clearly 

the relationship between the l ast two variabl~s mentioned, one is led to 

question the relationship between imitation of fr iends and hieh viewi ne 

time . This findine is rather puzzling because our evidence shows that 

high vie~~ng time is not related to imitation of television. Perhaps 

we could speculate , from our f5. ndings above e.s well as those of Hinunel-
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weit et a.i (1958 ), while it is the inse cure child who tends to spend a 

lot of time watching televi si on , because he is insecure he is thus more 

likely than the secure child to imitate his friends. 
;:;:---' ~ 

/ 

Thus fal' we have seen that televisi on may have some effect on the 

children whose parent s do not show sufficient interest ir. the t yp8 of 

programmes they vi ew. Also we have seen that the chil dren who tend to 

turn to television are more likely to be the ones who lack interaction 

w"J.t h pa.rents as well as peers . Furt her the chi ld who he.s poor r el ations 

with school tends to "turn t c television too . Thus we he.ve the general 

pi ct.ure of a child turning to television where there is l oss of inter­

action with. pa.rents and peer s and where there are poor relat i ons with 

school. 

Now we shall ask : To what extent is t here leerning fr om televi sion 

among those who view, and to what extent do those who learn from televi­

sion im..i. te.te what they see on TV ? While we cannot show causal i t y some 

inferences may be made. 

With regard to the extent of l earning, a sizeable proportion of our 

resp::mdents se.id they used television primarily as a means of relaxation, 

with a smaller pr oportion indicating the use of television as a meHns of 

escape from boredom. Schr&i,m et al (1961 ) r aised the auestion of the 

purpose of t2levision viewing by chi ldren and poi nted out that televi ­

sion for pleasur e see.ms to be the major aim. Certai nly fr om our review 

of the conter.t of Austral ian TV progr e.mmes (Table 1 ) it would s eem that 

the TV networks are following this general principle. 

From the fore going it would seem that television's effect with re­

gard to intended learning is minim.al . However this does not mean chil­

dren do not learn from televisi on . &ther , the learning from television 
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is incidental. It ha s been suggested that length of viewing time is one 

variabl e which may affect learning. This was not the case in our study . 

On the whole there were very few heavy viewers and those who did vie\J 

heavily tended to come from the lower occ1.:.pational ranks, had lower as ­

pirations and lower grades . That viewing t ime was generally not high 

might be due to invol vement i n other activiti es ; also climatic conditions 

which allow outside activities the year round could help detre.ct from t e-

levision viewing • 

. Himmel weit et al (1958) also found no · relationship between l earn­

ing a.nd t ime spent wat ching t elevision but t hey did fi nd age, intelli­

gence and father's occupation to be impor tant factors. We too found 

that viewing t ime , while inversely related t o father's occupation and 

academi c r ecord, was in no way related to l earning from televisi on (Fac­

tor I). Concerning the content of learning as reported by our respond­

ents, our investigat i ons show that material values were learned more 

likely by children fr om the lower and middle ranks of the occupational 

scale than by chi ldren fr om hi gher r ank familie s. Hi :rnr:i.elwei t et al 

(1958) a.no Ca.rr1pbell (1965 ) have suggested thP,t middle class values are 

perpetln ted via the medium of television. We might s pe culate th13.t those 

from the middle r anks would continue to want material benefits and pos­

sibly more of them. Those from the lower r anks are likely to want these 

material benefits too. If television does f oster middle class values , 

it would seem that these values coinci de with values that those re spond­

ents of the middle and possibly l ower ranks felt they had learned fr om 

televi s fon . That these values are perceived to be l earned from televi­

sion gives us some basis for inferring some influence of the medium on 

those coming frcm the rrd ddle and lower classes . Our evidence also shows 



that those children coming from the middle range of the occupational 

scale, more than those from the upper er lower sectors, felt they had 

learned from television moral values together with antici pation of adult 

role. 

In order to gain another perspective of the ext ent of learning from 

television, we tried to ascertain the degree of influence of the medium 

on the choi ce of future c8reer. From the response s to an initial ques­

tion regarding the influence , quite a sizea ble proportion said that they 

had not been influenced by television with re gar d to what they might do 

in the future. Never theless quite a few seemed to have what we havP­

termed "fantasy" goals that appeared to be related to viewing television 

which aga:i.n i ndi cate s incidental learning. 

Having investigated what is learned from television we now proceed 

to our proposition regarding reality percepti on. We have assumed that 

to a lerge extent learnj ng will depend on how the child perceives the­

situation and whether he defines it as being real or not. 
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Learning frcm television is found related to TV reality perception , 11 , 

as well as to imitation from television. These relationships were found 

under Factor VII of our Factor Analysis . Thus we can say that those who 

believe that what they see on televisi on is real, are more likely to 

learn from television. Conversely, those who do not believe that what 

the;;r see on TY is real, do not learn from television. 

It would seem plausible that if television is going to have any ef­

fect on those r espondents who fe el they are learning, they are also go­

ing to believe what they see. If they do not believe what they see to 

be real, television wi.11 he,ve little effect . We are still left with the 

variable of imitat.·on fr om talevision whi ch is related to real i ty per-



ception and learning from television. Piaget (1954, p.353) talks about 

aooorrm::::dation and assimilation as two poles of an interaction between the 

organlsm and the environment. For him, from the social point of vjew, 

acromma3.ation is imitation where the individual subordinates himself to 

the percepts and demands of the group. Assimilat i on is the incorpora­

tion of reality into the activity and perspectives of the self (Piaget, 

1954, p. 361), Thus the individual needs to use both imitati on and re­

ality incorporation in forming relat i onships wi th the external envi ron­

ment. If we acce pt thi s point of view, then we would suggest that re­

spondents who imitate are subordinating themselves to the medium. By 

perceiving what they see on television to be real, they are incorporat­

ing thi s "reality'' into the activity and perspe ctives of the self. Thus 

we may speculate that television ·shaving scme effect on these respond­

ents. 

From our evidence something further may be said regarding the hold­

ing of "fantasy" views and imitation from televi sion. 

When asked what they themselves would l i ke to do in the future, 

about 60% of the students tended towards "fantasy" responses. Thus 

quite a sizeable proportion of students did give some indication of get­

ting ideas from televisi on even though few actually admitted it. Fur­

thermore , we notice that those who t ended to imitate, thft is, have fan­

tasy views, were from Grade Nine. If we accept Piaget 's line of thought 

(Elkind and Flairell, 1969) we note that the adolescent in the perlod of 

formal operations unlike the concrete-operatione.l chi ld should be able 

to envisage all the possible r el ati.ons whi ch could hold t rue . Re ality 

at this stage, a ccording to Piaget , is onl y a portion of the totality. 

The adolescent attempts through a combination of exper imeDtat i on and lo-
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gical ane.l ysis to fi nd out wh i ch of the possible relations do h0ld true. 

Not h <1vinE: done psycholog5-cal testing we can only speculate tha t if our 

resprmdents in Grs.de Nine have r eached the "formal operations II stage in 

Piaget 1 s tP,rms , and have still not l earned to detect what is real, then 

we may say from our evidence that to quite a l a r ge extent , there i s imi-

tation from tel evi s i cm and there is a blurring of r e&.l i ty . 

It has already been shown that those who C.'.) not watch a l ot of vi­

olence-content programmes terid to have good soc:i.al rela tionships with 

their peers , pare nt s and teachers . Indications from our Frequency D:s­

trj_but:ion show that when our r espondents were with their friends, prac­

tic!:'.lly no imitat ion of violence WRs mentioned . Nevertheless an over­

whelming ma j or ::.ty indicated that they watched at least some violence -

61 

cont;;nt pro '.?r amme s. Very few respondent5 watched ne1.-rs casts . Our study 

shows that react::.:m to v.i.olence depends on sex and the amount of violence 

vie\.led. Gener ally the girls tend to be mc,re ups8t th;m the boys and also 

tend t o v: e'\.f less vic,lence -content pro grammes (Factor VIU ). Thns , the 

boys not only v1.ew mo -:-- e but also tend not t~ be bf') there d and are less 

up~;ct. 1n this instance we m~.ght suggest that a certa.i n immunity may 

h&ve been built up fo~ the boys. This l atter point is speculation, as 

is the explanat ·on offered by Maccoby (1951) as to whether viewing vio­

lenc~ lea ds to ag~ression in rea l life or leads to release of tension 

which will stop a ggression in real life. The fore going evidence would 

suggest that , with rega!'d ·to the boys, if not the girls, thi s immunity 

if developed may have r ather serious consequences • 

.All stude!.1ts dV, react strongly to acts of violence on the more 

personal level. They were concerned about other people's ~roperty and 

threats to animals. Himmel weit et al (1958) rea ched a simil:u- conc1'..1-



sion with regard to threats to animals. Also we note that those who 

agree that the thines that happen to the people on television may also 

happen to them, tend to be the ones who watch mysteries, murders, pop­

singing and cartoons. I n other words the .nore violent the type of pro­

gramme watched, the greater seems to be the identification with that 

event . 

Thus in the light of t he evidence offered •regarding violence, 'o."C 

can say that viewing of violence does have some effect on the child. 
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Broadly s peaking our investigations have shown several general find­

ing;.1 . Firstly we have seen that where there is lack of social inter­

action with both parents and peers, and where the child has poor r ela­

tions with school, the child is likely to turn to t elevision. What is 

more , the t ype of programmes the chi ld turns to generally tends to be of 

a violent nature. Secondl y there was indi cation that those who believe 

i what they see on television to be real tend t o learn and imitate from 

television. This would suggest that t elevision has had some effect on 
) 

these children. 

Our hypotheses stated that the effect of television would depend 

upon the meaningful interaction between the chi ld and the major social­

izing agents - parents, peers and teachers, and that learning from te­

levision would depend upon the child's reali ty perception of the pro­

ranunes vir'lved. For our respondents, j_n the li ght of the evidence of­

fered, we feel that these hypotheses are supported . 



Footnotes 

1 
In a recent issue of Life Magazine (Jan 10, 1970: 57-58) research 

into 11desensitizat i on 11 done by Dr. V. B. Cline, a University of Utah 
clinical psycholc2:ist , we. s repor t ed . Dr . CEne in his experiments , 
showed various types of violence content progr ammes as well as other 
types of programmes to his subjects. Testing his own chj_ld, he noted 
that when a violent act was viewed the child's heartbeat rose from 90 
to 102. per mi r..ute. Dr . Cline makes some preliru.nary conclusions based 
on these responses . He suggests that children who watch television the 
most, show the least response to violence. With ordinary types of 
prograir.nes, interest was shown but there was little emotiona.l r esponse •. 
Dr. Cli ne is convinced that violent acts portrayed may become models 
which the child wi.11 l ater irni t ate in real life. Children, he feels, 
are be coming desensitized to vi.clence . 

2 
D. T. Campbell , "Variation and Selective-Retention in Socio­

cultural Evolutj on . 11 Pp. ?6-27 in H. R, Barringer, G. I. Blanksten and 
R. W. Hack (eds .) , Socie.l Change in developing areas: A Re-Interpreta­
t ion of evolutionary theory . Cambridge , Mass : Schenk!!lan, 19660 

3 
See Appendix 2 for vital statistics. 

4 
The area constituting the immediate environment of the High School 

has been established for the past 25 years but in drawing from other 
districts, popule.tion was included from slightly "older" districtso 
The State School, situated in one of the districts was less than two 
miles away from the High School. 

5 
Academi c in Grade Eight means that all Grade Eight students t ake 

an academic course but classes are split according to abiljty. At the 
Grade Nine l evel , ac~demic means that science and/or arts (history, 
geography and foreign language ) are taken. Industrial means non­
academic in the sense thnt science and technical subjects are taken, 
excludine arts. Academi c commer cis.l mecms that a combination of arts 
and commerce subjects are taken. 

6 
Unless noted otherwise there are no differences between males and 

fema les in this part of the data anal ysis . 

7 
learning from televisjon was ·categorized according to a l ist of 

values together with anti cipation of adult r ole . B-,r "value" we mean 
something intrinsically value.ble or desirable (Websters Dictionary). 
Educat.· one.l values are defined as the learning of facts s imilar and in 
addition to subject matter taught in school. Moral value is defined as 
learning of right beh?..viour and conduct. A material value is defined 
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Footnotes. (continued) ••• 

7 (continued) •• • 
as utilitariar. , l earning somethi ng that will be useful, the acquisition 
of a skill. Anticipat ion of Adult Role is self explanatory . 

8 
The Factor An&l ysis wa.s computed using the f acilities fr om the 

Universi ty of Victoria. The programme used was BMD 03M - Factor 
Analysis Version of M.?:.y 2, 1966, Health Sciences Computing Facilitieso 

9 
Please note the ne gative l oading for "Reaction to General Violence 

viewed" was due to the coding . In the one instance "Very Upset" was 
given a code of (1), that i s for r eact:ion to shooting viewed, whereas 
f or r eaction to general violence - "a lot all the time" was given a 
code of (4). 
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Appendix I. Questionnaire, Frequency Distribution (N = 228) 

SEX: AG~: Total Male Female ----
Male 109 (2) Grade 6 58 28 30 (1) 
Female 11q (1) Grade 8 75 39 36 (2) 

Grade 9 95 42 53 (3) 

VIEWING TIME : Weekdays Weekends 

Total Male Female Total Male Female 

25 hours + 5 4 1 9 4 5 (6) 
20 - 24.5 10 5 5 14 9 5 (5) 
15 - 19.5 27 16 11 42 24 18 (4) 
10 - llh 5 63 34 29 61 24 37 (3) 

5 - 9.5 70 26 44 71 32 39 (2) 
Less than 5 53 24 29 31 16 15 (1) 

COHT]:NT : Programmes Watched Favourite Progrrurnnes 
Most of the _Time 

Total Male Female Total Male Fe!!l§.J:.~ - - -
News ,Documentary 16 7 9 4 1 3 (8) 
Musical (Semi -
Classj_cal) 0 0 0 3 1 2 (7) 
Nature, Sports 
Adventure 27 9 18 35 16 19 (6) 
Family 18 3 15 15 1 14 (5) 
Comedy, Cartoons 59 .36 2.3 62 32 30 (4) 
Variety 19 8 11 5 2 .3 (.3) 
Pop Singing .32 17 15 26 15 11 (2) 
Mysteries, Murders 
Westerns 57 29 28 78 41 37 (1) 

FATHER 'S OCCUPATION : Total Male Femal~ 
( t e.kenfr~m-occupational prestige scale) 

Professional 3 2 1 (9) 
Proprietors, Managers & Officials l arge 0 0 0 (8) 
Semi-Professional 9 5 4 (7) 
Proprietors, 1'1anagers & Officials small 34 15 19 (6) 
Clerical and Sales 48 22 26 (5) 
Skilled 5.3 18 35 (4) 
Semi-Skilled 31 15 16 (3) 
Unskil.led 27 17 10 (2) 
Unclas sifi e.d 23 15 8 (1) 
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~~ndix I (~Ll 

ACADiliIC RECORD : Total Ma.le Female 

85% or n:.ore (A) 62 2.3 .39 (5) 
70% - 84.5% (B) 102 41 61 (4) 
55% - 69.5% (C) 34 24 10 (.3) 
45% - 5'► • 5% (D) 22 18 4 (2) 
Less than /~5%(E) 8 .3 5 (1) 

LENGTH of TJ.ME WATCHING TV: Tota,! Male Female 

9 years or more 70 31 39 (9) 
8 years 18 11 7 (8) 
7 years 26 9 17 (7) 
6 years 49 24 25 (6) 
5 years 19 9 10 (5) 
4 years 18 9 9 (4) 
3 years 11 2 9 (.3) 
2 years 7 7 0 (2) 
1 year 10 7 .3 (1) 

00 YOU TRY TO 00 THE THINGS DONE ON TV? 

Total Male Female ---
Yes, quite often 33 20 13 (3) 
Yes, sometimes 102 47 55 (2) 
No, hardly ever 92 42 50 (l) 

1 1 

WHAT ARE TRE THIKGS DONE ON TV THAT YOU YOURSELF WOULD LIKE TO 00? 

Total Ma.le Female 

Realistic 64 35 29 (3) 
Don't Know '29 10 19 (2) 
:F'antasy 135 64 71 (1) 

DO YOU AND YOUR FRIENDS EVER TRY TO DO THE THINGS YOU SEE ON TV? 

Total Ma.le Female ---
Yes, most of the time 8 5 3 (4) 
Yes, quite often 14 5 9 (3) 
Yes, sometimes 77 43 34 (2) 
No, hardly ever 129 56 7.3 (1) 
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fil)pendix I ( cont I d.) 

\.ffiAT ARE THE 'THINGS YOU AlliD YOUR FRIENDS TRY TO 00 ? 

Total Male Female - ---
Learning to get along with people 22 8 14 (9) 
Doing science experiments 8 4 4 (8) 
Just playing, having a good time 
going around to gether 45 27 18 (7) 
Playing sports and games 2J 17 6 (6) 
Nothing 6J 21 42 (5) 
Spor t s (imitation from TV) 8 8 0 (4) 
Buy new things advertised , e. g. 
clothes 6 0 6 (3) 
Try to be like people seen on TV 42 15 27 (2) 
Imitation of violence seen on TV 11 9 2 (1) 

DO YOU TRY TO BE LIKE YOUR FRIENDS? 

Total Ma.le Female --
Yes, most of the time 49 29 20 (4) 
Yes, quite often 33 15 18 (3) 
Yes, sometimes 104 47 57 (2) 
No, hardly ever 42 18 24 (1) 

WOULD YOU RATHER BE WITH YOUR FRIENDS OR WATCH TV ? 

Tot:al Male Female ----
With friends 207 98 109 (2) 
Watch TV 18 11 7 (1) 

3 0 3 

WHAT I2Q YOU DO WHEN WITH FRIENDS 1 Total Male Female 

Ploy together , study together, 
play sports , go to movies, 
play record 

Any of above 'With no mention 193 94 99 (3) 
of TV 
Any of above - TV mentioned 34 . 14 20 (2) 
Watch TV only 1 1 0 (1) 



IF YOU WANT TO STAY_TOGETHER WI TH YOUR FRIENDS, WHAT ARE Tfi!LIHINGS_YOU 
MUST NOT DO? - -----·---

Total Male Female ---
Nothing or irrelevant 25 1.3 12 (1) 
Parent orientation, e . g . mustn ' t 
stay out l ate 7 .3 4 ( 2 ) 
Acts of violence, must not fight 50 26 24 (3) 
Acts of conflict , must not argue 21 8 13 (4) 
lack of de cency , stealing, j okes 3.3 18 15 (5) 
Concern f or well-bei ng of peer, must 
not displ ay onesel f , gossip or show 
off 58 211- .34 (6) 
lack of sociability, must not leave 
person out 34 17 17 (7) 

DO YOU GO AROUND WITH YOUR FRIENDS OR_DO YOU 00 THINGS BY YOURSELF_? 

Total Male Female - ·---
Usually with l ots of friends 33 14 19 (4) 
With a few friends 106 51 55 (.3) 
Sometimes with f riends, s ometimes 
on my own 80 .38 42 (2) 
Usually on my own 9 6 3 (1) 

SUPPOSE YOU _HF,.ARD DIFFERENT STORIES ABOUT THE SAME THING FROM RADIO, TV 
AND THE NEWSPAPER, :IHICH ONE 1.vOULD YOU BELIEVE ? 

Believe television 
Believe r adio 
Beli eve newspaper 
Believe none 

FROM ABOVE: 

Belief in TV 
All others 

Total Male Female 

106 
43 
67 
12 

106 
122 

50 
21 
32 

6 

56 
59 

56 
22 
35 

6 

50 
6.3 

(4) 
(3) 
(2) 
(1) 

(2) 
(1) 
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WHICH OF THE THREE MEDIA WOULD YOU KEEP IF YOU COULD HA VE ONLY o:NE ? 

Keep television 
Keep radio 
Keep newspaper 
None 

Total 'V.l8.le 

177 
41 

9 
1 

85 
18 

5 
1 

92 
23 
4 
0 

THE PROGRAMMES I SEE ON TV TELL ABOUT LIFE THE WAY IT REALLY IS. 

I agree 
I'm not sure 
I disagree 

Total Male Female 

33 
ill 
84 

19 
50 
40 

14 
61 
44 

(4) 
(3) 
( 2) 
(1) 

(3) 
(2) 
(1) 

THE PEOPLE I SEE IN TV PROGRA1vl:MES ARE JUST LIKE THE PIDPLE I MEET IN 
REAL LIFE. - ----

I agree 
I'm not sure 
I disagree 

Total Male Female 

71 
48 

109 

31 
27 
51 

40 
21 
58 

(3) 
(2) 
(1) 
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THE SAME THINGS THAT HAPPEN TO PIDPLE ON TV MAY HAPPEN TO ME IN REAL L TFE. 

Total Male Female 

I agree 120 65 55 (3) 
I'm not sure 59 20 39 (2) 
I disagree 49 24 25 (1) 

WHAT HAVE YOU LEAR.WED FROM TV ? Total Male Female 

Anticipation of adult role 18 6 12 (6) 
Material values (utilitarian) 23 17 6 (5) 
Moral val ues (honesty, kindness) 33 19 14 (4) 
Educational values, e.g. science 51 22 29 (3) 
Don't know 5 2 3 (2) 
None 98 43 55 (1) 

FROM ABOVE: 

Learning from TV combined 125 65 60 (2) 
Don't know and none 103 44 59 (1) 



Appendix I (cont'd.) 

HO\i_DO YOU SPEND YOUR TIME OUT OF SCHOOL ? Total Male Female 

Watching TV (as No. 1 with no other prefs.) 0 
Watching TV (as No. 1 ~~th other prefs.) 33 
Other preferences (with TV as No. 2) 47 
Other preferences (with TV as No. 3) 25 
Other preferences (with TV as No. 4) 24 
Other preferences (with TV as No. 5) 11 
Other preferences (with TV as No. 6) 5 
TV not mentioned 83 

WHY DO YOU WATCH TV? 

Nothing else to do, force of habit, fill in 29 
spare time 
Relaxation, enjoyment, interest, change (b) 102 
All of b. plus mention of educational (c) 75 
All of c. plus what is going on in the 22 
world or similar response 

WHAT DO YOU WANT TO BE WHEN YOU GROW UP? 

Professional 
Proprietors, managers and officials large 
Semi-Professional 
Proprietors, managers and officials small 
Clerical and sales 
Skilled 
Semi-Skilled 
Unskilled 
Unclassified 

21 
0 

55 
5 

52 
42 
20 
4 

29 

0 
11 
22 
15 

8 
5 
1 

47 

16 

47 
36 
10 

18 
0 

14 
4 
5 

25 
18 

3 
22 

HAS WATCHING TV INFLUENCED YOUR CHOICE OF WHAT YOU WANT TO BE? 

Yes, awareness of other needs, moral values 14 
included 
Yes, fantesy goals 44 
Yes, materialistic goals 17 
Yes, no response 14 
No 139 

4 

26 
11 

8 
60 

0 
22 
25 
10 
16 

6 
4 

36 

13 

55 
39 
12 

3 
0 

41 
1 

47 
17 

2 
1 
7 

18 
6 
6 

79 

(1) 
(2) 
(3) 
(4) 
(5) 
(6) 
(7) 
(8) 

(1) 

(2) 
(3) 
(4) 

(9) 
(8) 
(7) 
(6) 
(5) 
(4) 
(3) 
(2) 
(1) 

(5) 

(4) 
(3) 
(2) 
(1) 

74 
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HOW WELL DO YOU LIKE SCHOOL? 

A lot 
Okay 
Not ver y much 
Not at all 

HOW WELL DO YOU LIKE YOUR TEACHERS ? 

A l ot 
Okay 
Not ver y Lluch 
Not at all 

ARE THER~ RU!-,] § ABOUT WATQ!!.I]G TV ? 

Yes, t here ar e strict r ules 
Yes, t here are some r ules 
No, there aren' t any rules 

Total Male 

64 27 
140 65 

17 11 
7 6 

53 
150 
16 

9 

.36 
149 

43 

27 
68 
8 
6 

18 
69 
22 

ARE YOU EVER PUNISHED BY NOT BEING ALLOWED TO WATCH TV? 

Yes, quite often 
Yes, sometime s 
No 

8 
93 

127 

DO YOU TRY_'.£0 DO WHAT YOUR PARENT$ WANT YOU TO? 

Yes, quite often 
Yes, sonet imes 
No, hardly ever 

123 
86 
18 

1 

7 
46 
56 

57 
43 
8 
1 

Femal t 

37 
75 

6 
1 

26 
82 

8 
3 

18 
80 
21 

1 
47 
71 

66 
4.3 
10 

0 

(4) 
(J) 
(2) 
(1) 

(4) 
(3) 
(2) 
(1) 

(3) 
(2) 
(1) 

(.3) 
(2) 
(1) 

(3) 
(2) 
(1) 

DOES ANYONE IN YOUR HOME EVER TELL YOU THERE ARE SOME KINDS OF TV SHOWS 
THAT THEY WISH YOU WOULDN' T WATCH ? ·---

Yes, with response , e. g. don't l ike 
to see us wat ching vi olence or sex 
Yes, no r esponse 
No 

1 22 

6 
100 

57 

4 
48 

65 

2 
52 

(.3) 

(2) 
(1) 

75 
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t,lliAT ARE THE THINGS YOUR PARENTS WANT YOU TO DO? 

Total Male Female 

Obedience , respect for authority 9 
Personality development, qualities 45 
such as honesty, goodness, to be 
a gentleman etc. 
Career development 46 
Current schoolwork ~ 67 
To be good at sports 8 
To be good at singing 4 
To do chores 31 
Nothing 18 

6 
14 

18 
37 

5 
1 

21 
7 

DO YOU SEE A LOT OF FIGHTING AND SHOOTING ON TV? 

A lot all the time 
Some 
Not very much 
Very little 

89 
118 

1.3 
8 

52 
52 
3 
2 

3 
.31 

28 
.30 

3 
3 

10 
11 

37 
66 
10 

6 

(8) 
(7) 

(6) 
(5) 
(4) 
(.3) 
(2) 
(1) 

(4) 
(3) 
(2) 
(1) 

DOES IT BOTHER YOU TO SEE PEOPLE BEING BEATEN UP AND SHOT AT ON TV? 

Yes, with reason, e.g. it is 62 
scaring, I don't like to see 
people getting hurt 
Yes, with no reason 5 
No, no reason 42 
No, qualified, e.g. I don't mind it, 0 
I am used to it, You can't stop it 
in real life * 
No, it's only acting 119 

19 

2 
24 
0 

64 

43 

3 
18 

0 

55 

(4) 

(3) 
(2) 

(1) 

* Of last category, 109 said it was only acting or it wasn't true 

76 
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Appendix I (cont ' d•L 

FEELINGS ABOUT THE FOLLOWING : CODE]: 

Not Upset (4) 
A Little Upset (3) 
Don't Know (2) 
Very Upset (1) 

(4) (3) {2) (1) 
I I I I 

,Tot. M F ,Tot. M F ,Tot. M F ,Tot. M F 
I I I I . 

Shooting in westerns ,190 99 91, 19 3 16, 16 7 9 I 3 0 3 
I I I 

Shooting in crime ,157 91 66, 54 15 39, 8 3 5 I 9 0 9 
stories 

I I I 

Police beating up I 81 45 36' 99 47 52' 23 8 15 I 25 , 9 16 
rioters 

Rioters breaking up I 32 21 11 1 90 43 47' 18 9 9 188 36 52 
other people's property' 

I 

Shooting in war movies 1125 81 44' 59 18 41' 7 2 5 '37 8 29 

Grotesque figures '135 75 60 1 40 20 20 1 23 7 16 130 7 23 

Good guy 'Winning 1187 86 1011 16 12 41 12 6 6 '13 5 8 

Bad guy getting away 99 58 41' 79 31 48 1 17 8 9 '33 12 11 
with it 

Mad men in action I 86 53 33' 83 36 47' 17 5 12 '42 15 27 
I 

Threat s to animals I 21 19 2' 60 33 27 1 7 2 5 '140 55 85 

People starving in 
Biafra I 16 14 2' 35 19 16 1 9 / 3 1168 70 98 0 

People fighting with 1112 73 34' 67 19 48' 22 8 14 I 27 4 2.3 
knives 

Soldiers speared in I 8,3 61 22 1 84 .30 54' 15 5 10 I 46 13 33 
battle 
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!J?Q§ndi x I __ _(_c_ont I d.) 

NAME SOME FAMILY PROGRAJvlME ON TV YOU WATCH REGULARLY - ARE THESE PEOPLE -- --- ----- --·-- ---- - --- --- ----·--- ------
THE SAME AS_YCUR _FAMI LY OR ARE_THEY_DIFF'ERENT ? 

Total Male Female ---
Very much the same 16 6 10 (4) 
More or less the same 66 31 35 (.3) 
Somewhat different 64 2.3 41 (2) 
Very much different 77 46 31 (1) 

5 3 2 

00 PP..RENTS I N_TV SHOWS BEH.AVE_DIFFERENTLY FRCM YOUR OWN_ PARENTS ? 

Yes (2) No (1) 

TotaJ: M I Totel M F 

In caring about chi ldren 198 91 107 .30 18 12 
Beine considerate to children 191 91 100 37 18 19 
Being stri ct 75 38 37 152 71 81 
Spending a lot of time 
vi th children 114 52 62 11.3 57 76 
Beine fair to children 190 91 99 37 18 19 
Are TV parents selfish 49 27 22 117 81 36 
Do TV parents help children 189 94 95 34 13 21 

IN WHAT WAY DO YOUR PARENTS BEHAVE DIFFFRENTLY ? 

Total Male Female - - --
They spend more t ime with 
me, are more thoughtful, 
nicer, care about me 58 30 28 (8) 
Mine have contro+s 21 8 13 (7) 
They're a little different 14 8 6 (6) 
They are - no reason 5 1 4 (5) 
They're not as nice as the 
ideal presented 7 4 3 (4) 
My parents are not strict 3 1 2 (3) 
No, they're not different 104 54 50 (2) 
No (they rlon 1 t let me do the 
thines I wa.nt to, e. g. no 
vi.th reason) 16 3 13 (1) 
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NAME SOHE FAMILY PROGRAMME YOU WATCH RF'...GULARLY ON TV - ARE THESE PEOP,!J; 
THE S.AME AS YOUR F.AMILY OR ARE THEY DIFF'EREJ.\ T ? 

Total Male Fell'.ale 

Very mu~~ the same 16 6 10 (4) 
More or less the same 66 .31 .35 (.3 ) 
Somewhat different 64 23 41 (2) 
Very much different 77 46 31 (1) 

5 3 2 

DO PARENTS I N TV SHOWS BEF..AVE DIFFERENTLY FROM YOUR OWN PARENTS ? 

Yes No 
Total M F Total M F 

In caring about children 198 91 107 30 18 12 
Being considerate to children 191 91 100 37 18 19 
Being strict 75 38 37 152 71 81 
Spending a lot of time wit h 
chil dren 114 52 62 113 57 76 
Are TV parents selfish 190 91 99 37 18 19 
Do TV parents help children 1$9 94 95 117 81 36 

I N WHAT WAY DO YOUR PARENTS BEHAVE DIFFERENTLY ? 

Total Male Female 

They spend more time wit h 58 30 28 (8) 
me, are more thoughtful , 
ni cer, care about me . 
Mine have controls . 21 8 13 (7) 
They 're a little different . 14 8 6 (6) 
They are (no reason) . 5 1 4 (5) 
They 're not as ni ce as the 
i deal presented. 7 4 3 (4) 
My parents are not strict . 3 1 2 (3) 
No, t hey're not different . 104 54 50 (2) 
No, wit h reason, (they don' t 
let me do the things I want 
to do). 16 13 (1) 
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00 TV TEENAGERS HAVE MORE RESPONSIBILITY? MORE FREEDOM? 

Total tt..ale Female · Total Male Female -
A lot more 54 33 21 56 31 25 
A little more 71 30 41 79 39 40 
About the same 81 34 47 64 21 43 
A little less 14 ? 7 12 7 5 
A lot less 8 5 3 17 11 6 

CHOICE BETWEEN TV P~NTS AND OWN PA.llENTS: 

Total Male Female 

TV parents 12 3 9 (2) 
°"1n parents 215 105 110 (1) 

3 1 2 

CHOICE BETWEEN TV FRIENDS AND OWN FRIENDS: 

Total Male Female 

TV friends 11 2 9 (2) 
Own friends 214 106 108 (1) 

3 1 2 

AillLTV TF..ENAGERS BETTER OFF THAN YOU ARE ? 

Total Male Female · 

Better off 61 34 27 (3) 
About the same 134 59 75 (2) 
Worse off 31 15 16 (1) 

2 1 1 

DOES IT BOTHER YOU THAT SOME ARE BETTER OF'F THAN YOU ARE ? 

Total -
Yes, a lot 6 
Yes, a little 61 
No, not at all 161 

Male Female 

3 
23 
83 

3 
38 
78 

Numbers in parent hes es refer to codi ng sche,na 

(3) 
(2) 
(1) 

80 

(5) 
(4) 
(.3) 
(2) 
(1) 



AppP-ndix II 

Vital Statizti cs taken from Bureau of Census and Statistics 
Brisbane , ~ueensland 

Area and Estimated Population and NQmber of Dwellings in Each 
Local Authority Area at 30th June, 1967. 

Brisbane - Total Population : 813,300 

City divided into the following areas : 

C Central City 
North Side Inner 
North Side Outer 
Western Suburbs 
South Side Inner 
South Side Outer 
Bayside 

Suburbs 
Suburbs 

Suburbs 
Suburbs 

Other Brisbane City 

Population and IJ,1ellings of Three North Side Outer Suburbs from 
whi~~ School Students in This Particul~ Sample were Drawn : 

Populat ion Dwellings 

A. 12,900 4,029 
B. 28,200 7,434 
C. 15,500 4,691 

56,600 16, 15/+ 

81 
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Appendix III. Correlation ~atrix for 30 Variables 
N = 228 

· ">. 

Variable 1. Sexa 
' .. 
' 1.00 .134 -.057 -.096 .044 .199 -.198 .300 .141 .137 

. 272 . 225 -.226 -.040 .076 -.153 -.027 -.010 .123 .107 

.012 .073 -.030 .062 .067 .021 -.122 -.032 -.014 -.188 

Variable 2. Viewing Time Weekdays 

.134 1.00 -.017 -.198 .146 .190 -.006 .085 .057 .035 

.010 -.035 -.159 -.182 -.084 -.072 -.056 -. 230 .010 .129 

-.021 .116 -.091 -.000 .090 .040 -.039 -.039 .187 -.031 

Varie.ble J. Peer Group Rel at ions 

-.058 -.017 1.00 .037 .106 -.064 -.105 .112 .002 .040 

-.067 .060 -.002 .062 .049 -.031 -.169 .ooo -.051 . 213 

.253 .113 .109 .057 -.020 -.019 .103 -.051 .102 -.000 

Variable 4. Father's Occupation 

-.096 -.198 .037 1.00 .074 -.134 -.010 -.059 .032 -.027 

-.033 -.001 . 249 -.109 .090 .151 .078 .082 .041 .033 

.025 .109 .224 .060 -.034 .044 .041 -.041 -.032 .188 

Variable 5. TV Reality Perception 

.044 .146 .106 .074 1.00 .013 -.075 .037 .026 -.099 

-.015 -.056 .025 -.134 .148 .118 .136 -.050 -.041 .082 

-.081 .177 .089 .048 .129 .014 -.015 .102 -.046 -.047 

avariable 1 is correlated with variable 2 ( .134) 
Variable 1 i s correlated with variable 3 (.057) and so on • • • 
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Appendix I r- . ( cont I d.) ... 

Variabl e 6. Amount of Violence Viewed 

.199 .190 -.064 -.134 .013 1.00 - .. 103 .136 .038 .069 

.017 .053 -.038 .002 .081 -.150 -. 208 -.167 -.018 -.009 

-.170 -.048 -.075 .011 .107 .102 .055 -.108 -.073 -.110 

Variable 7. Reaction to General Violence Viewed 

-.198 -.006 -.105 -.010 -.075 -.103 1.00 -.304 -. 292 -.101 

-.076 -.124 -.122 .083 -.108 -.002 .103 .054 .105 -.064 

.050 .029 -.003 .015 .063 -.013 -.036 -.016 .179 .022 

Variable 8. Reaction to Shootinr, Vie\1ed 

.300 .085 .112 -.059 .037 .136 -.304 1.00 . 296 .137 

.138 .072 -.045 .094 .012 -.017 -.069 -.020 .014 -.036 

.013 -.016 -.011 .191 .118 -.002 -.059 .016 -.064 -.090 

Variable 9. Reaction to Poli ce Beating Up Rioters Viewed 

.141 .057 .002 . 032 .026 .038 -. 292 . 296 1.00 . 297 

.165 .16:? .077 -.123 -.060 -.015 -.060 -.030 .034 .072 

-.042 -.082 -.011 0058 -.006 .016 -.008 -.023 -.075 .046 

Variabl8 10. Reaction to Rioters Breaking Up Other People's Property 

.137 .035 .040 -.027 -.099 .069 -.101 .137 .297 1.00 

.330 .429 -.050 .001 -.061 .014 -.055 -.120 -.108 .074 

.033 -.007 -.082 .123 .107 .146 -.087 -.090 -.125 -.070 
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Appendix III. (cont'd.) ... 

Variable 11. Reaction to "Threats to Animals" 

.272 .010 -.067 -.033 -.015 .017 -.076 .138 .165 .330 

1.00 .407 -.041 .011 .033 -.138 -.105 -.103 -.041 -.102 

-.023 .024 -.023 .002 .038 .008 -.105 -.024 -.139 -.099 

Variable 12. Reaction to People Starving Viewed 
C 

.225 -.035 .060 -.001 -.056 .053 -.124 .072 .162 .429 

.407 1.00 -.097 .035 -.033 -.062 -.096 -.091 -.021 -.029 

.107 .018 -.111 .044 .031 .009 -.078 .085 -.078 -.023 

Variable 1.3. Academic Record 

-.226 -.159 -.002 .249 .025 -.038 -.122 -.045 .077 -.050 

-.041 -.097 1.00 -.416 .019 .197 .220 .120 .031 -.022 

-.075 .070 .135 .004 .038 -.095 .017 .014 -.018 .245 

Variable 14. Grade Level 

-.040 -.182 .062 -.109 -.134 .002 .083 .094 -.123 .001 

.011 .036 -.416 1.00 .048 -.092 -.431 -.064 -.084 -.077 

.109 -.229 -.106 -.027 -.103 .'244 .028 .121 -.025 -.106 

Variable 15. Nature of Learning from TV 

.076 -.084 .049 ·.090 .148 .081 -.108 .012 -.060 -.061 

.033 -.033 .019 .048 1.00 .047 -.021 .013 .083 .066 

-.016 .199 .008 -.074 .043 .033 -.080 .073 -.011 .024 
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Appendix IJI . ( cont ' d.) ... 

Variable 16. Attitude t owar d School 

-.153 -.072 -.031 .151 .118 -.150 -.002 -.017 -.015 .014 

-.138 -.062 .197 -.092 .047 1.00 .407 .w~ -.078 .071 

.084 .088 . ?48 -.027 .111 -.103 -.044 .172 .045 • l ?-4. 

Variable 17. Att i tude towar ds Teachers 
0 

-.027 -.056 -.169 .078 .136 -. 208 .103 -.069 -.060 -.055 

-.105 -.096 . 220 -./431 -.0 '21 . 407 1.00 . 217 .080 .023 

-.019 .105 . 282 .008 • 2?8 -.191 -.109 .083 .094 .083 

Variable 18. Rules About Watching TV 

-.010 -. 230 .ooo .08?. -.050 -.167 .054 -.020 -.030 -.120 

-.103 -.091 • 120 -.064 .013 .144 . 217 1.00 . 268 • 06l, . 

.006 .009 .138 -.025 -.062 -.103 -. 213 .0?5 .157 .176 

Vari able 19. No TV as Punishment 

.123 .010 -.051 .041 -.041 -.018 .105 .014 .034 -.108 

-.041 -.0'.21 .031 -.084 .083 -.078 .080 . 268 1.00 .072 

.033 -.017 -.003 -.005 .036 -.112 -.042 -.075 .185 .008 

Variable 20. Imitation of Friends 

.107 .129 . 213 .033 .082 -.009 -.064 -.037 .072 .074 

-.102 -.029 -.02< -.077 -.066 .071 .023 .064 .072 1.00 

-.008 .174 .097 .039 .008 .120 -.042 -.006 .147 -.016 



86 

Appendix III. (cont'd.) ... 

Variable 21. Preference to be with Friends or Wat ch TV 

.012 .021 . 253 .025 .081 .170 .050 .013 .042 .033 

-.023 .107 -.075 .109 -.016 .084 -.019 .006 .033 -.008 

1.00 .043 .074 -.005 -.066 -.042 -.045 -.008 .068 -.023 

Variable 22. Imitation from TV 
0 

.073 .116 .113 .109 .177 -.048 .029 -.016 -.082 -.007 

.023 .018 .070 -. 229 .199 .088 .105 .009 -.017 .174 

.043 1.00 .050 .082 .066 -.107 -.030 •. 112 .044 .001 

Variable 23 . Doing What Parents Want 

-.030 -.091 .109 . 224 .089 -.075 -.003 -.011 -.011 -.082 

-.023 -.111 .135 -.106 .008 . 248 . 282 .138 -.003 .097 

.074 .050 1.00 .003 .031 -.068 .029 .116 -.034 .108 

Variable 24. Are TV Teenagers Better Off 

.062 -.000 .057 . 060 .048 .011 .015 .191 .058 .123 

.002 .044 .004 -.027 -.074 -.027 .008 -.025 -.005 .039 

-.005 .082 .003 1.00 · .132 .146 -.036 .055 .072 -.103 

Variable 25. Do TV Teenagers Have More Responsibi l ity 

.067 .090 -.O"O -.034 .129 .107 -.063 .118 -.006 .107 

.038 .031 .038 -.103 .043 .111 . 228 -.062 .036 .008 

-.066 .066 .031 .132 1.00 .054 -.040 .079 .003 -.085 



Anpendix IE . ( C'"lnt I d. ) ... 

V1;1 r iabl e 26. Do TV Teenagers Have Mor e Freedom 

.021 .040 -.019 .04L~ .014 .102 -.013 -.002 .016 

.008 .009 -.095 . 244 .033 -.103 -.191 -.103 -.112 

-.042 -.107 -. 068 .146 .054 1.00 .ooo -.071 .ooo 

Variable 27. Pref erence f or Own or TV Parents 

-.123 -.039 .103 .041 - . 015 .055 -.036 -.059 -.008 

-.105 -.078 . 017 .028 -.080 -.041~ -.109 -. 213 -.04'2 

-.045 -.030 .029 -.036 -.040 .ooo 1.00 -.098 -.116 

Var iabl e :?8 . Reasons f or Watchi ng TV 

-.032 -.039 -.051 -.041 .102 -.108 -.016 .016 -.023 

-.021i. .085 .014 .121 .073 .172 .083 .025 -.075 

-.008 .112 .116 .055 .079 -.071 -.098 1.00 .023 

Var iable 19. Home Concern for Ki nds of TV Programmes Watched 

-.014 .187 .102 -.032 -.046 -.073 .179 

-.139 -.078 -.018 -.025 -.011 .045 .094 

.068 .044 -.034 .072 .003 .ooo -.116 

Var iabl e 30. Aspi r at i ons for Future Posi t ion 

-.188 -.031 -.ooo .188 -.047 -.110 

-.099 -.023 . 245 -.106 .024 .124 

-.023 .001 .108 -.103 -.085 -.003 

r of .129 si gnificant at the .05 l evel 
r of .169 si gnifi cant at the . 01 l evel 

.022 

.083 

. 062 

-.064 -.075 

.157 .185 

.023 1.00 

-.090 .046 

.176 .008 

.03~ -.021 

87 

. 146 

.120 

-. 003 

-. 087 

-.042 

.062 

-.090 

-.006 

.033 

-.125 

.147 

-.021 

-.070 

-.016 

1.00 
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