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A3STRi,CT 

The purpose of this study was to det e rmine whe ther the 

a ssigne d social studies text for grade ei gh t was written at 

the appropriate readability level, and whether the read­

ability level of such textual material had any effect on 

student ac h ievement. 

The subjects for this study were enrolled in three, 

grade eight, social studies classes at Reynolds Secondary 

School in School District #61, Victoria, B.C. All students 

had been assigned to their respective clas ses without regard 

to ability in English. 

The design involved the selection of a series of 

passages from t he text for testing as to difficulty by the 

Flesch Readability Formula and for rewriting at three spe­

cific levels of difficulty - grade six, grade eight, and 

grade ten. Each of the three classes participating in the 

study was required to read the six rewritten selections, 

two at each level of difficulty. After reading each selec­

tion, student comprehension was tested. 

Statistical procedures were then employed to determine 

if there were any significant differences between the means 

of the test scores. The results showed that student achieve­

ment was significantly higher on tests based on selections 

written at the lowest readability level. Also, when rated 

by the Flesch formula, the text was found to be written at 
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an average readability level considerably higher than grade 

eight. 

It was concluded that the grade eight text is not 

written at the appropriate level of readability. When the 

material is rewritten at an appropriate level, student 

achievement improves. 

It is recommended that (1} texts should be chosen 

which are written at the appropriate grade level, (2) mem­

bers of textbook committees end classroom teachers should 

make use of readability formulas when selecting textbooks. 
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CHAPTER 1 

INTRODUC'I'loN ··· 

One of the basic purposes of education is to develop 

independent learners. If teachers fail to help students 

develop skills necessary for independent learning, then 

the students will have difficulty continuing their "educa­

tion" when they leave school. 

In order to become an independent learner, students 

must be able to read textual material competently. But 

many teachers become frustrated because students often are 

unsuccessful in reading such material. One reason for this 

situation is that while elementary school students are re­

quired to read expository material in most subjects, they 

are not taught to handle exposition as well as they are 

taught to handle narration. Yet Herber states, "Students 

at the secondary level are required to read increasingly 

complex and abstract exposition, and teachers assume that 

1 they are equipped to do so." 

Because of the difficulty some students have with 

reading, teachers often provide information by means of 

lectures in place of textual assignments, and many students 

never learn to read assigned textbooks in the subject 

properly. Herber says: 

The adequacy of texts raises several problems. 
One is the vocabulary load •.• Students find it 
difficult to read the material because t hey 
are unfamiliar with the language of the subject, 
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so teachers generally rely on lectures to 
convey the information. 

A related problem is concept load. 
Authors develop abstract concepts with 
compl icated language. Concepts are pre­
sented rapidly - faster than many s tudents 
can absorb - and are not carefully paced. 
Moreover, the conc epts are not developed 
sequentially; that is, sophistication needed 
to handle certain concepts is assumed by the 
authors rather than ensured. If students 
are not prepared to handle abstractions, 
t hey cannot oe expected to develop concepts 
t hrough their reading. Again, sensitive to 
students' inadequacies, teac hers resort to 
the lecture to convey concepts. 2 

It would appear, t hen, that a study dealing with the 

suitability of assigned texts in British Columbia would be 

justified in order to discover whether or not such a 

situation exists here. 

The problems this study seeks to answer are the follow­

ing : Does the level of reading difficulty of textual mate­

rials affect students' achievement in social studies; and 

is it possible for a teacher, using an appropriate tool such 

as a readab ility formula, to judge the difficulty level of 

such material effectively? 

In his su rvey of the literature on reading instruction, 

Russell s ays : 

It is apparent that there are at l east three 
broad as pe cts of interpretation end r eading; 
namely, word knowledge, ap pre hending the 
meaning of passa ges , and though tful reaction 
and the use or appli cation of the id ea s read. 
The speed at whi ch the reader ! nte r prets what 
he reads also merits emphasis. 
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Thus it would appear that for stud en ts to cope suc­

cessfully with textual materials, they must be able to 

r e ad and understand such ma terials within a reasonable 

pe riod of t i me . 
4 

S trang sta t es, however, t hat many t ea c hers complain 

t~at students ca nnot master specific sub jects be ca use t hey 

cannot r ead t he t extual ma t eri a ls suppli ed. 

One poss i ble r eason for this pro bl em is t hat the 

textua l mate ri a l is written at a h i ghe r l evel of readi ng 

dif f iculty than the le v el at wh ic h students ire able to 

r ead with r e l a tiv e ease. I f t his is so, s tude n t s may ha ve 

little or no succ ess with t he more speciali zed r ead ing 

s k i l ls d emande d i n t he various co nten t fi e l ds . For i nstan ce , 

t he s t udy of h i story r equires s tud en ts t o ma st e r s u ch sk ills 

a s (1) locat i ng s pe cific inf orma t io n , ( 2 ) d e t e rm i n i ng t he 

authen ticit y of sourc e s, and ( 3 ) s ee i ng r e l ati ons hi ps . 

Whe r e the mat e r i 6 1 is too diffic ul t , s t udent s may be come 

mo r e involv ed wi t h t he r ead i ng t ask itse l f t h an wi t h t he 

id eas being pr e s e n t ed. I t wo u l d be adva nta ge ous to know 

whe t her t h e r~ud ing diffi cul ty l e ve l of a t ext has a dire ct 

r ela t i on sh ip to student s' a c h i e veme nt s co re s . Th i s st udy 

wi ll a t temp t to d e t e r mi ne i f t h i s i s t he cus e . 

The s t udy will ex plore a means of jud g i ng the sui t­

ab i l i t y of t ext bo ok me t e ri a l s in soci a l st udie s at th e 

g r a de ei gh t l eve l . Spe c i fic a lly , i t will s ee k t o d i s cove r 
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whether the Flesch Reading Ease Formula (1948) is a 

useful crite rion i n selecting s u itable texts. 

Hypotheses 

The hypo t he s ~s inherent in th e study a r e : 

(a) that t he Flesch for mula will show an unevenness 

in levels of difficulty of randomly selected passa g es in 

the text currently a uthorized for use at the g rad e ei ght 

level in 3 .C. schools. 

(b} that the text used is not written at the re a ding 

l eve l of the g r ade at which it is assi g n ed. 

(c) t hat there will be a si gnific an t difference in 

student ac h i evement using teacher-made t e sts based on the 

sele cted text when the text passages are r ewritt e n at 

ap proximately t he grade six level, the g rade eight level, 

and t he grade ten level of readability according to the 

Flesch formula. 

Background and Significance of the Study 

A review of appropriate research will s h ow tha t many 

social studies texts are too difficult for t he grades in 

which they are used. One . Quotation, typical of many, 

should serve to support this statement: 

Studies of the ran ge of reading ability to be 
expected in an average class generally show a 
range of five to seven years in the middle and 
upper grades. Thus even if the textbooks were 
written at the average reading level of a par­
ticular grade the texts would still be tgo 
difficult for large numbers of students. 
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to c.: pply a nd i s co ns id e r ed to be r E.;liu b l c on d v ti lid . 

Li ~ itations of the Study 

Th e .l!'les c h formula meas urtd r ead in~ di ff i cul ty by 

us i n s two criteria - sent e nce l en g t11 und ',1o rd l e n0 tl:; uccord­

i n s to th E; :1 ur:: 1J e r o f syl l a b l e s . ':'h,refoTs , the st ud y d o c s 

i ntere .:.it level , con tent , 1:md format . 

'r h e followi nf q_ut.st i ons su ,;,-est f u rthe r li r:. i t ,, tions : 

( l ) I s i t r c s s i b l c for t be t c 2 cl I e r to c.J c qu i r E E:: n ::n:i ,:11 books 

e b i li t y v :; ri (~S wid e l y i n CD Ch cl c: ss ? 

(2) Will t lH ... us e of r.~utE:ri c ls 3t th e ev: ro J ri utc l c r c ls 

affect skills other t han ca ~pretEns ion s u c h a s ap p lication , 

onulysis , and r;,c k ine; jud p; c:::cnts? 

( ~ ) '11ill the s t udent s in grade h :vels 0 bove or be low tr1e 
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grade testE d in t he study be simila rly 8ffected by t his 

method of select i nE □ster ials ? 
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hL 'f I L', Or' Th.1 LI'.i.'LRA'I'UR.E 

The l i terature w~s reviewed with t te i dea i n ffi ind of 

unswering thl followin g ques tio ns : (1) Do mbny students 

expe ri en ce difficulty in reading t ex tua l ma t e ri a l in t he 

co n t ent arces? ( 2 ) Are t he as si gned t ex ts ·,·vh ic:t1 CJ llt c1 in 

t hE..; sub j e ct rr,ut e ri 1; l i n t he content a r cc:: s written at a 

l e vel ct VJil i c h uost students a re able to r eo d v:it h corJ­

pa r o tivc ecse ? ( 3 ) 1~re rcudsbility formu l as consid ered 

a r el i ub le c r ite rion for judgint: t ex tu c.1 1 na t eri o l? 

The f irst aspe c t of the r eview is in tend ed to s h ow 

t h3. t studies i nv olving the r cadinr r roc e ss i r::: ic ctE that 

difficulties i n r ead i ng prese nt ~ ~a j or prob l eM i n s e co~dary 

schools . ? L.i ~J l \H it es t he t tluee tiu:es as rw ny " poor" 

r ea der s as " good" readers dropped out of sc ho ol bef ore gra de 

t en . 
2 . 3 

Courtuey and Flickingcr's results not only su ppo rted 

Penty 's gen e r a l fi nd ings but add t ha t d ue to new se conda ry 

cur ricu l c whi ch will r equ ire th e stud ent to adapt quickly to 

many k inds of mate ria l , t he gop between t he g ift ed s tud ent 

and t he slow s t uc. en t wi 11 be wid ened even t hough spe cia l 

materials will be a vailab le for t he slow r eader . 

~uch of the mate ri a l revie¼ed suggests t ha t it is the 

r e s ponsibility of th e co ntent a r ea t ea chers to su pp ly tre in­

ing in reading f or t he ir s pe cific su ~ject s , for t t ey a lone 
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know the objectives students should establish before end 

during the reeding of particular selections. 
4 

Perry, 

however, found that only one per cent of Harvard freshmen 

wer e able to e stablish obj e ctives for t he mselv e s in r e ading . 
5 

Smith found that "poor" r eaders were fer less a ble to ad-

just their reeding to their purpose t hen were " g ood" readers. 

Obviously, then, they had not received t h is training at the 

hands of t heir secondary school subject specialists. 

Interest in reading is important if skills in reeding 

6 
ere to be developed. Duffy says that there is a close re-

lationship between teaching reading skills and instilling 

the reading habit in the student, end success depends on the 

extent to wh ich a student develops independence in reading. 

7 
Smith and De chant report that one study showed that out of 

100 "poor" readers examined, the low ability of 82 was 

mainly a result of lack of interest. 

The second aspect of the review concerns the readabil­

ity of materi a ls. Janz8 used the Flesch formula to rate 

texts of 590 students in grades 8, 9, a nd 10 from five 

schools. S he found that the texts were too difficult for 

anywhere fro m 36 per cent to 93 per cent of t he students 

using a standardized reading test as a criterion. Even if 

the texts were written at the averag e reading level of a 

certain grade, t he books would still be too difficult for 

many students. 
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l1'urther studies by Mallinson, Beldon, and Rammell 9 

showed that many science books at the secondary level were 

written at readability levels too high for the students. 

Aukerman 10 found a similar situation existed with literature 

texts. 

Chall states, "The idea underlying readability measure­

ment is the appropriate matching of reader and printed 
11 

material." She goes on to say that the first procedures 

for matching students with materials were based on judgement 

alone. While in many cases this was a satisfa ctory method, 

there is overw helming evidence to s h ow that children were 

subjected to material that was too hard for t hem . Chall 

further says it was this ina dequacy that drove researchers 

to strive for three major goals: 

••• t he discovery of these f a ctors th~t will 
validly distinguish easy fro□ hard mate ri a ls, 
a reliable means for measuring such factors, 
and a n expression of some combination of them 
in terms of reading ability essential to com­
prehension.12 

The t h ird aspect of the review concerns the develop­

ment and reliability of the formulas. Compre he nsive surveys 

of the development of readability formulas were undertaken 
13 14 15 by Chall and Klare. Klare rates the Flesch formula as 

the most popular because it is easy to apply it quickly, and 

it is the on e on which most research data are available. 

From Lively and Pressey's first formula in 1923 to the 

year 1954, Klare has estimated the number of independently 
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developed formulas at 31, with 10 variations of these 

formulas, using the following criterion: 

•• • 'readability formula' refers to a method 
of mea surement intended as a predictive device 
t hat will provide quantitative, obj e ctive 
estimAtes of the style difficulty of writing. 
The me t hod must be general enough to provide 
estimates over a wide range of application and 
difficulty, and must be capable of providing 
these estimates wit~out involving t he use of 
readers in any way. 6 

A readability formula, of course, must measure what it 

claims to measure before it can be considered valid. hluch 

research has been carried out regarding the validity of 

such formulas a nd Klare summarizes some findings: 

Evidence · of formula validity comes from three 
sources. The first is the extent to which a 
formula can account for the variance (v a ri­
ability) in the orig ina l crite rion pa ssa ges on 
which it was developed. Recent formulas yield 
a maximum correlation coefficient of around 
.70 between formula scores and indices of 
difficulty in the criterion pa ssages. In 
terms of prediction error, formulas are prob­
ably eccurate to within about one grade level 
of a true rating. The second source of valid­
ity comes from comparisons of the r ea dability 
scores of several formulas on th e same reading 
material. Several clear-cut conclusions that 
ca n be drawn are: (1) the Dale-Chall and the 
Flesch Reading Ease for mulas yield t he most 
nearly comparable scores; th e Da le-C hall 
formula is involved in more h i gh in te rcor­
r e lations with other formul a s t han Any other 
sing l e formula; (2) formul a s ma y t end to 
disa g r ee with each other in r eada bility gr a de 
pla cements of materials even t hough t he r e is 
a h i gh correlation betw een for mula scores. 
The t hird source of va l id i t y evid e nc e li es in 
s t udi e s wh ich r e la te formula s cor es t o some 
ou t sid e criterion of r eada bili ty . Fo r e xa mp l e , 
formula scores on a s e r ie s of r ead in g test 
pa ssage s may be correlate d wit h co mp r ehension 
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score s on the pass age s . Or in an o ther t ype of 
study , a passa ge may be r ewrit ten a t several 
diff erent l evels of r eadab ili ty , with for mula 
scores compared to some outsid e crite rion . 

10 
Cha ll r eports that the Flesch formula is consistent 

with the Lorge a nd Dale - Chall formulas to with in one grcide 

level . Int c rcorrelations a re . 8 1 and . 90 respectively in 

det ermining the readability of 27 standardized tests 

commonly used . 

Gilinsky19 had fifte en college students rate 75 

sam pl es of prose for r ea din g ease and comp nr ed t te ir 

ratingt with Yl es ch scores on the same materia l . Corre ­

l at ions betvrnen t he students ' inde1Je ndent readability 

judgements and F lesch readability s cores ran~ed fro□ . 61 

to • 84 . 2U "l Peterson compared~ es ch readeb i lity sco~ e s 

with a test of reading comprehens io n using Reader ' s 

Liigest mater ia l . Fifty anecdot es fror.1 thE.; "Life i n 'l'h ese 

United Sta tc;s " se,cti on were condensed c:,nd r c , ✓ ri tten to 

y i eld five 108 word passage s at ec1cr1 of 10 po i nts of 

di1'flcul t y a ccording to th e: F l es ch reodLl i)ili ty formula . 

l~e di fftrunces be tween mean co~prehension scores for 

o.Cj;;. ccnt J r:: :.:.:ding .Luse levels were si c;nificant ut the 

;; per c 8nt level . ·,,i th rege rd to accursicy i n oppl~•in r; 

21 th(; .i.<' le sch foriauln , HayE.; s found that e,nolyst r l;liub ility 

was hi 5h even with inexper i enced ana lysts rating the 

rebdab il ity 18vel of mEterial . 
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·-, t 22 ~ c1a gga r rewrot e p~~sages fr offi hi [ h schoo l hea lth 

tE:xts for t:tie g ruclc seven l C;ve l , the g rad e nine l (:;v el , und 

t he g ru dc tue l v e level using th e Flesc h and Du l e - Ch~ ll 

for□u l 3 s o s c rit e ri a . He found t hat :tc s e t~o r c u da~ ility 

for~u las had e ss en ti a l l y equa l va li d i ~y whe n used to d e t e r ­

cine various l ev e ls o f reeding di ff icul t y ~s r Ef l e ct e d in 

t Le r Es pe cti ve co mp r ehension t e sts . l1e also r e,1ort e d that 

es se~ ti ~ l tEJ lt h c o~ cEpt s d i d n et h~ vc t o he d e l et e d in 

On e L1u s t :!: e : .. crr. bc r t hu t t he fo rr: :u. lc:ls h:~v c li ~:: i tc:c. 

3. pp lic:...; bi li ty . ~he y do not ~eosure or c~n i ~3t ion , word 

ord er, ~orrnat , or i rr, :ige ry in the writin f', . T h e y do not take 

into c on s id ere tiun t h e v:.iried purpo.c~ cs , nu tur i t y , or in -

23 1r; c u s u r c s of r ood s t y l e . ' ' J ut v1r: i l e tl!e:; fort r.u li.Js do no t 

rr;ea s ure 4uc.li ty of sty l e , t r. ey do m'--usurc difficul t y of 

style . ~ l a r~ exp l a i ns : 

If f o rrrn l c s :.;re thou ght of as e ffi c i t- :1t µr s ­
dict o 1· s of d iffic ulty , c or e uc c ur::.i tc in 
1~ru1i c ti on tr, b n ind ivi du0 l •a r itc ::- ·s t'.: o s t o f 
t ht: tir.:e; , tlw t is ,; 11 t r.at s ho u l d be expe cted . 
rl t r: c sui t , Gt l i:::6st , c u!1t u1L : :-i. j '-"11 0 U 1c r 
e lc,.1e; ::s s c :'.:' v1 riti n ,::- , 1; l c. ~ 8;:; ;· c c ts or s t:' l c o'J:c r 
t h~n d i ff ic ulty , e r e not t sk 0n i nto s cc ount i n 
f o rr.;u h i s co rE. s . l orr.rn l 2 s c ar, b 8 r1 i '.' f ! ly u .::.; c f ul 
to b o ro fe ss i on t... l c o r.1mu n ic ::.i to r if' these li u i ts ­
ticn s . c r e kep t in mind . 24 
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Cll.t1. PTLR 111 

ThL s ub j Lc ts used i n t h is st ud y ·,·, crE criroll ed in t h ree , 

;:;cl too l i n :..ic LuD l ~i st rict }Gl , -✓ ic t:iri ~ , .l. C . 'l'Lc cL,ss 

si zes ut t lic tir ie of t e st i ng ',Jer e :50 , o?. , ·~nd 34 , for a 

tot o l of 96 st1.,;.c.u1ts . Al l stu d c r1ts had bC;E.· :1 [:ss i !'Ec:d t o 

t heir rc-s~t.:.cLiv c: cl :,s scs ',Ji tbout r sc c: ::: ·c1 to :rn ili t ~, in i.,r:g li sh 

2 nd , .- ere ~,11 ta ucht b y the invcst i f~ c: t or . '::'tc tE-xt from v1h ich 

tL e selections were t uken , TliE; J hc.: ping of ~ .. o jcrn .r.iuroce , is 

curren tly uuthori zed for use in J . C. scho o ls as the bas ic 

g r :::d e ei gt1t rtis tory text . 

TL e d 8 s i g n i r: v o 1 v e d t :n e s e l e c t i o re o f o s e r i c s of pc s -

s ccc s f'ro r._ ti :e t ex t for t c stinc a s to difficult~' by t~ie 

.r'l.c .:; ct ::'or,.iUl c: end for rcv✓ riti ng e t th2:' C(, ::; -pc cific l eve l s 

o f dif fic ulty . T~e p r ocedur e s used were 8 s follo~ s : 

( a ) :3 i x possc:: ce s , eu c h of o. p prox i r::2 tel? 560 ·,rnrds i n l en f!, th, 

were ·. rb i tr ,;ri l y c r10sen et ?:5 - p;, 9e intE:rv r ls f ro m tllE:- text 

,~nd v, crE- tl ,E:c r ::~ t c:: d for their d i fficu::. t :' l E:; vc l by the Fl es ch 

f o nrn l u • a 11 s e 1 c c ti on s w E; re t h .:: n r e1,,1 r i l t c :1 ·a i t L in the 

run g e of scores su g ,;e s tGd b~; F l es c h , eu c L t o c r, pro:xir"; ,~te the 

g rc.:dE:.: o , t he g rc1d8 8 , und t he s ru ce 10 l <..;vt... l of r cs din,c,; 

difficulty . (J e<..; i,, ppendi x J .) i'en q_m;s tions v,er c tLe n 

d s v e lo pc..d for E.;8 Ch sele ction f or use i n c Le c '.<: i ns studen t 

compr0hens io n . lh E- se ~u cstions we rG writt e n at th e g rade 6 
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l eve l of rcud i ng difficulty t o r edu ce the chan ce of mi s -

und~rst c ndin f tte ir mean i ng . 

i'he procedure used in rewr i t i nf the se l c ct i oris at the 

v~r io us le ve ls of rEed i nc dif fic ul ly ~cs bsscd on the Flesch 

f orr;: ul u c1 s sl.ovrn i n the append i J< . First , the se l ect ions 

we r e chos en ~nd rated for r ea dab ili ty . Sent ence l cn~ t hs 

were then cLunced ond va r i ous words were . su ost i tuted until 

ea cr-, sc l e c tion fell i nto the: trir ct: reudub i li ty c:.::1tqcori cs 

usi n£; the follow i nc scores us crit e ri a . 

L1,::3 L:t; 1 . - F l es ch res.ding cas e s co r es :..:nd 
co mpa r a t ive reading grade l eve ls 

Rea din g Grade Leve l .Ree di ng Lase S core 

Cr2.de 6 8 0 to 90 

Gn .. de 8 65 to 70 

Grade 10 5ti to 60 

The change s mede i n t he f i rst sentence in selec t i on 

nuwbe r l a r e shown b y way of i llus t r a tion . 

1 . Sentence 
written 
t ex t 

2 . Sent(;DCE; 
written 
level ~ 

j . 0entence 
written 
level s 

8 S 

in 

ci S 

c1 t 

es 
u t 

In the centre of town was th e ~arket - p l ace 
where two or three tiLles a we ek peop l e from 
outside came to sell t he ir wores . 

In t he centre of town wa s the ws rkct - p l a ce . 
he r e , twrn or t h r6e ti ute s e week , people fro m 
the far~s caue to s e ll the i r wares . 

In th6 centre of town was the uDr~e t - pla ce 
8nd , here , two or thre e ti me s u wee k , peop l e 
from outs i de c ume to s ell their war e s . 



4. Sentence as 
written at 
level 10 
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In the centre of the medieval town was the 
market-place where several times a week 
people from the countryside came to sell 
their products. 

At level 6, two sentences have been formed in place of 

the original one. The words "the farms" have been substituted 

for "outside". These two sentences consist of 24 words and 

29 syllables. At level 8, the words "and, here," have been 

subs ti tu ted for "where" in the origin a 1 sentence, making a 

total of 24 words and 29 syllables. At level 10, the word 

"several" has been substituted for "two or three"; the word 

"countryside" for "outside"; and the word "products" for 

"wares". Also, the word "medieval" has been added. The 

sentence still consists of 24 words, but it now has 36 

syllables. 

Thus, as the level of difficulty was increased, the 

sentence length and the number of syllables were also in­

creased in relation to the number of words used. 

{b) A panel of five judges was chosen - three from the 

school's social studies department and two from the English 

department - to advise as to the suitability of the questions 

and the acceptability of the answers in the key. ' The judges 

also checked the suitability of the rewritten selections to 

ensure that any modifications made in the difficulty did not 

significantly affect the meaning and content of the passages. 

The selections and questions were then used on a trial basis 
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with t wo clcisses not other.vise involved in the ex peri ment, 

in order to d e te rrG, ir1e their suit c1 bili t y befor e t t e y ·✓1 e re 

g iven to t h e ex peri ment a l g roups . 

(c) Ea c h oi ' tli E:: tl-r (:;e cl c:: ss e s par tici pe ti u g i n tl ie s t ud y 

vv e r e req uir ed to n:.c.1 d six of th e r evffi tteu s ele ctions , two 

ci t ec1ct, level of difficulty , us follov1s : 

T.hBLE 2 . - Selection s read by ea c h cls ss 

S e l 1::; c t ion Grude 0 Grad e e Gr ocle 10 
iJu: .. b e r Level Level L (.;VC l 

l Class A Gleiss n Cla ss C 

2 Clos s 13 Clc1ss C Cla ss A 

~ Cl 0ss C Cla ss ./;l. Cla ss i3 

4 Cless .b. Cl a ss _J Clss s C 

::) Cla ss jJ Cle ss C Cla ss H-

0 Class C Closs ,, Clo ss D .tl. 

Th us , for exa ~ple , the first cl ass , Cla ss A, r ee d selection l 

l:ln d 4 a t t11E [ r L:-cl e s i x level; selection 0 0 11d o Bt the p: rad e 

ei gh t leve l ; 8nd selection 2 8 nd 5 a t t he c rnde t en level . 

ct t lte r u t e o f two sel e cti ons ( 20 c1ue s t ior1s) in e a c h of tt1ree 

cous e cutlv e s o ci ci l s t udic:s class perioGs 2. cco r dine= to t he 

rE:: g ula r tL;i t; t;::io le for ttic:1t cluss . l' hu sele ctions we re read 

sitting , Clc.iss ,,_ reud selection nuG-uer l a t tbe g r 8 cle 6 level 



anci sclectio11 w~;.,uer 2 oL tr1(.; crcidc 10 le:vtl. ,a the 

secoricl si t..tir1 t: , Cl t.s s i~ reL!d selection nuu1uer J ut Lhe 

11.t t.r..e "c ri ird si ttiug , Cl e ss b. re Eid sc::lecti o n nu ::~l.l er o at 

the grc. dE:; 10 l eve l ,;nd sc.iE:: ct io n nur. ... Jer 6 c: t th8 gnide 8 

lcv8l . In c;:ll , each 01' the 9o stuaents unswered 20 

q u es t i on s u t c b c 11 1 c:: v e 1 of di ff i c u l t y ,_;_,. k: i n g a t 0 t a l o f 

00 q_u8stio.'.1s e;,1swbrcd by tcl c n. st uo.u1 t . Studen ts ,Jere told 

tr.et the test results would oe included in t h t::;ir s:::icial 

11. ti ri1G .1.L.1i t 01' lZJ n:inute s wes set f'or reeding e o cL 

selection ond answering the quc::sti ons asso ci c ted with it . 

0 f t n i s ti ti1 G , o Li i nu t es were a 11 o v, e d f o r r eed i n g ea c r1 

selection . Wten the b minutes had elapsed , students were 

required to turn t heir pc.1pers over clnd bu,i1. nnswe ring tlie 

questions pbrt b i n ing to the selection . They were not per ­

wi ttcd l:l ga i r1 to refer to the reeding selection 'Nhen answ e r­

ing t.hE.; questions . At the E:nd of t he lo c i nute tit:.:.e period, 

studu1ts ~ -✓ ere told to stop worK cJnc the p,Jpc:rs were col­

lectE:.d . 1 1' students wis l18d to begin c.rnswering the questions 

b~forE:: the ir1iti 8 l o @inute ti me period for reading was up , 

t h ey were p8 n :1 i t t ed to do so. However , one e they s tcJ rted 

answe ring the quc s t ions, tney could not go ba c k to the 

I'E:.bding selectio11 . All stud8nt s , when ques t ioned , stated 

t1ib t t t18 tit.1e allotted wus n~nple for both reading the 

selections und answering the que stions . 
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The reliu uili ty of t lle co,;,pre hen s ion te sts wa s d e ter ­

r::int;d by use of t he split - rwlf corre l atio n t c clln i q_u e . Th e 

uO questiono 'dere divided int o two 1H:i lf-le ng t h tests of 30 

q u 8 s ti on s (:; e c 11 on cJ n odd - even s p 1 i t • r he s co 1· e s we r e t hen 

correlated to determine their relia bility , and t he relia -
1 

bility co efficient 1 (r •• 7j), wa s found t o be s a tisfa c t ory . 

(S ee Appendix A.) 

Whe n t he t est re s ult s were tabuluted t hey were sub­

jected to b one - way analys is of variance . The use of t his 

procedure was suggestc:d by tl:rn following stateraent: 

~verages s u ch a s the mea n are me r ely a ttemp ts to 
s ur.1r.10 r i ze the perforraance of the g ro up i n one 
sc ore . They would be t he be s t single guess anyone 
could □ake about t he probeble beha viour of a ny 
sing le membe r of the gr oup . •• Any guessing ab out 
future perfor□an ce of t he i ndiv i dua ls is i mproved 
i f ueasure s of cent ral tende ncy LJ nd ~e asur es of 
t ri e voI'i a. tion in t he total of perforn:ence a re kn own . 

Stud i e s of t c..a ch i ng r:iet h ods often use, neces­
sarily , inta ct g~oups s uc h as s amp l es . If a 
r esea rc h worker wis hed to ar r ive at a co nclusion 
t h6 t goes beyond a simp le h is t orical stateme nt 
t hat suc h an d such a method was better at t his 
ti rr~e with t heir stud en ts, he raust desi gn his study 
so triat he can u t l east take a cc ount of t he pos­
sible s yste fila tic differences betwe en clusters. 
Ord;na ril~, t h is will d emand en analysis of 
va ri an ce . 

The O.Ob level of proba bility was selected a s the level 

of sign ificance as it seemed appropria te for this study and 

appears to be an accepted level in rese a rc h generally . AS 

the anu lysis of va riance procedure does not provide a test 

of t he differences between particular pa irs of means , t he se 

differences were also tested for significan ce by the Neuman ­

Keuls formula . Again , the O. Oo level of pro babi lity was 

emp loyed . 
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Fo o tnot e ?.e f e r cn ce s - Chapte r 111 

1h e ~n y I:; . Ge: rre tt , Te s tins for Te a c~! er s (:;:~ew York : 
Am~ ri cJ n Boo k Co ., 195 9) , p . 224 . 

2Associ u tion f or Jupervisi on an d Curricul um Lev e lo p­
rn.s n t , :..:.e sec:::- ch f o r Curr icu l u~ I mDrovens nt ( ·,;3sl: in,:, ton , D. C.: 
l I • L • A • , 19 t- 7 Y c ::i r bo o k f , p • 9 O • ----



CHAPTER lV 

RESULTS 

The outcomes of procedures outlined in Chapter 111 

appeared to give an affirmative answer to the questions posed 

in the introduction: "Does the level of reading difficulty of 

textual material affect students' achievement in social 

studies, and is it possible for a teacher to judge the diffic­

ulty level of such material effectively?" In s hort, findings 

support all three hypotheses as stat ed in Chapter 1. 

The first hypothesis to be tested was that the Flesch 

formula would show an unevenness in levels of difficulty in 

passages selected from the grade ei ght social studies text. 

When the formula was applied to the six selections, as origin­

ally written, the reading ease scores ranged from 65 (grade 

8-9) to 54 (grade 11-12) with the average score being 60.5 

(grade 9). (See Flesch estimated g rade levels in appendix.) 

A full tabulation for each selection is shown in Table 3. 

TABLE 3. - Reading ease scores and grade level equiv­
alents as the selections app ear in the text 

Se lect i on Page Reading Ease Flesch Grade Level 
Number Numbe r Score Equi valent 

1 l 59 10th grade 

2 2e 65 8th to 9th grade 

3 51 61 9th grade 

4 76 63 9th grade 

5 98 61 9th grade 

6 122 54 11th to 12th grade 

Mea n 60.5 Mea n 9th grade 
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rt!:> s h o·,,m in i'able 3 , these scores re p r e s e nt a ran g e in 

r ea ding l evels fro m g r ade 8 to g rade 12 vii th th e mea n at the 

h i gh g r a d e 9 l evel . Thus th e average difficulty is a t ~ level 

wh ich re~u ires s t uden ts to be p r e pu r Ed t o begin r ea din ? ma te ­

r i al writ ten 1:: t the hi gh g r ad e 9 l e vel even t h ou ;;h t Le y may 

a ctually beg i n work a t t h e g r a de ei ght l e vel • 

.1:~s a f u rtll e r c he ck on tl1e findin ,0 , 14 r an do r.1 s e l e ctions 

of 100 wo:::·ds Ec c h we r e t<::;stcd ::; ll d f o u nd t o h:c:;VE. u ra n8e in 

r coc.u:Jili ty sco 1·i:.: s of GS ( (! !' .'.:'.le 6 ) t o 50 ( P.:!' '_!'] c 1 :-: ) v,ith t h s 

::,c 0. n be i nc ~9 ( c r- L: d e 10 ) es s hown in 'i 'a :..i L. 1.c . 'l 'b :. sc r:; ting s 

in cl ic , te f urt her t h ut t lH,;r c is no &·r, .: da t i on fro[ c. l e s s diffi ­

cult to mor e d i f' f i c u lt l e vels fro m t he be g i nni n g of t l1 c tex t 

t o t t e encl . In f;;ic t , t he hi 3 he st l cvLl o f d i ff icu l t :; is found 

in t he fir st s e l e ction a p p eu rine on pb[8 o ne o f the te xt . 

l'he :::;e c oncl h y _µ ot r1c sis to b e t c::,te cl vws t h u t ttc t ext i s 

not wr i tt E;n u t the r eadin 13 l e vel for v1h i c h it is e ss ign c d . 

Cl 8Lrly , it is not • .A.g ain ref e rring to i'c.1b l es :5 c.: nd 4 , or:e 

fi nd ::; that o n ly 1 se l e ction of th e 2 1 ',✓ a s r ci t eod s t t he grsd e 

8 1 e v c 1. ,i l l o t n c r s w s re r ::.i t e d ~ s b c i u r~ :,10 .::· (; d i :r :' i c u 1 t ·;; it h 

t hE:. n,eun h , vc, l be i ng ,st 3 r c. d E:: 10 . 

Th e t Li r d b y potl1c sis t o be t e st~d ,.·;:.;.:;, tL ,, t U,e r c wo u ld 

1Je " 3 i [n i1' i cu,t differen c e i n stud ent i:J C).il;VE.: ::c nt ·,, L(;n s e ­

l e cti ons ·,, e r L writt en e t d i ff' cr -.: nt l :..ve: ls o f r c ,-,::l s:.i ili t y • 

.• s :.:;1 ,0·1m in ~'c 1:) 1 E.: 5 , s t uden ts ' 2 c '.1 i cvc.,e n ", \/US Li r•r,f;St 

o n t e s t s '.):..: ::.: c G on t :: s s c 1 Cc t i D n s '/ff i t t e rt o i, t '.1. c (~r s d E 6 

r E~a ::.ib ili ty l e v e l . 



.l ~~.J i..1', 11 . - Lea d i ng ease score s and gr a d e l eve l eqt.: i v e l cn t s 
u f L .J one h urd r c c: v10 rd :;(lc c t j ::,its i :.1 tl :e.: t c :: L 

o c l c c t l on Page Rea di n g :b,a s e Gr a d e Lev e l 
iJumbe r ~:mil.J er ;j c o r e .i,'.{u i vu l c n t 

---- --- - ------ --- ---- -

l 1 50 12 

2 10 52 1 2 

3 21 52 12 

4 oO G8 8 

5 40 6 2 9 

t) bO 59 10 

7 60 54 11 

8 70 59 10 

9 80 62 g 

10 90 62 9 

11 100 58 10 

1 2 110 65 betv1ec n 8 e n d 9 

13 120 63 9 

14 13 0 63 9 

1 ~ 140 56 11 

'i'o t u 1 8 8:5 
i.,CJ n ,-~ 

) ': i._C b n Grad e 10 
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:::;r.2 df. (.) L::- ,, E: 1 :::;.n,de 8 Leve l ~r8 d c 10 Le,, c.. l 

l )O'._; :: i :_: le: I-'o ss i b l e l-o :;s i u l e 
.:; co::.·e i ::. ·:J:l·.~c t 0c o rc ,-

f r-o d u c t Jco :;--L , -
Produ ct ~\ 1' " 

1 6 ~ eo l G ?, 32 16 2 32 

15 4 60 l ti 1 15 15 0 0 

14 2 2e 14 9 12 6 14 5 70 

13 7 91 13 6 78 13 3 39 

12 8 96 1 2 11 13 1 12 4 48 

11 7 77 11 12 13 1 11 7 77 

10 7 70 10 4 4 0 10 9 9 0 

~ 14 126 9 7 63 9 6 54 

8 12 9 6 8 15 120 8 8 64 

7 5 35 7 11 77 7 8 56 

6 9 54 6 ~ 36 6 1~ 72 

5 2 10 5 7 35 5 8 40 

4 3 12 4 1 4 4 13 52 

3 ') 6 3 1 3 3 3 9 <., 

') 
,✓ l 2 2 2 4 ? 4 8 

l l 1 1 0 0 l 0 0 

0 0 0 0 0 0 0 0 0 
96 9 74 9 6 9 16 9 6 78 5 

i..ea n 10 . 13 :J Lea n 9 . 542 :v.8 0. n 8 . 156 
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the Ne um~n-Keuls test of signific an c e of differences arc s hew n 

in tuble o. 

T1dL1 6 . - Tests of differences be twe en '!ll ra i rs of muin s 

-
res t l,,(;c.1 IlS Le ve l 0 Level E, Leve l 10 

- - - - - - ·--

10 .135 9 . 542 8 .156 

Level 6 10 .135 . 593 l .0?9i/i/ 
-- ---- --

LevE:- 1 t: g . j .~2 1. 386;/i/ 
··- - ----·- - - -- -- ·-- ·-- ·· 

Level 10 8 .156 

th! Si gnifice.nt 8. t the 
5 p er cent l eve l 

'l'he tab l e shows that student acltieverncn t on tE.-sts at the 

graded l evel of rcudubility wss si gnific sntly higher than 

student acrievement on tests based on the grede 10 l eve l sel ect­

ions. I t was a lso si gnificantly hieher at t he g rade 8 level 

tha n at t he grade 10 level. HowevE-r, wbile higher £1t the grade 

6 level t han at t he g rade 8 level, th ese par ticula r differences 

were not si gn ific ant a t the 0.05 l ev e l of pr o bab ility. 

The test employed to dis cover the differences among the 
1 

ov erall scores was a one -wey analysis of v e rian ce . rrhi s t es t 

indicated sit:;nificant differ ences at the 0 .0 5 l evel of pr oba ­

bility with an " F" score of 15.?4. Further , the two tests 

ca rr ied ou t showed that ach i evemen t t ended to be si gni fic antly 

better when the students dealt with material written at the 

lower r eadcJb ili ty l eve l. Thus the tl1ird hypothesis of tr: e study 

was suppor ted as we ll. 
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Foot note ~e fer c nce s - Chapte r l V 

1 3 c n J ::i r., ss ','ii ne r , J tat i s t ic 2i l .Pri n ci p l e 3 i n i:; :( ;::> e ri ­
me; n t L..l .Desi ~~n (l ;·c ,;1 Yor ~c: L c :;.ra vv' - li.i ll , 196 2 ), pp . l 0 o - 13 2 . 



CHAP'I'l!;H V 

CO NCLUSION 

In summary, the findings indicate that the Flesch 

formula is a useful aid in judging the level of reading 

difficulty of social studies materials, at least as contained 

in the text Examined. As rated by the Flesch for mu la, the 

levels of difficulty of the selections in this text ranged 

from the g r ade 8 to the grade 12 level, and indicate that tte 

text is not written at the reading l eve l of the grade at 

whi-ch it is assigned ; rath e r, it is written, on tbe average , 

two grades above that level. Nor is the material of uniform 

difficulty. (See Tables 4 and 5) 

Significant differences were found in students' achieve­

ment using t ea c he r-made tests on selections rewritten at 

difficul t y levels subst ontially above the gr a de 8 level. In 

other words, if the text materials were to be rewritten at 

the appropriate level for students, their achievement scores 

on tests based on these materials would be expected to im-

prove . 

In view of these findings, it se ems appropriate to make 

the following recommendations . 

First, texts should be chosen which are written at the 

appropriate grade level. Also, it would be useful to have 

such texts rewritten at varying levels of difficulty. In 

this way, many "poor" students would be able to handle the 

course work competently, while, at the same time, the " gifted» 
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students would be challenged by material written at a much 

higher level of difficulty. 

~embers of textbook selection committees need to be 

made aware of objective means of selecting such texts. The 

Flesch formula appears to be a useful tool for this purpose, 

and more use should be made of it to support subjective judge­

ments. Also, teachers might make use of the formula when 

selecting a variety of supplementary texts for inclusion in 

the classroom and main libraries. 

A further recommendation relevant to the study is that 

reading instruction in skills related to social studies 

should be provided through using materials required in the 

courses themselves. If, as is generally the case, reading 

instruction is taught as a separate subject and through the 

use of unrelated materials, the necessary skills are taught 

in isolation or not at all. Thus, social studies teachers 

are forced to rely on some transfer of skills while evidence 

indicates that there is little such transrer. This problem 

would be minimized if teachers of social studies themselves 

assumed t he responsibility for teaching the necessary reod­

ing skills. 

It would seem appropriate to use regular social studies 

texts for the learning and practising of requisite skills 

as well ~s for gaining information. Two techniques might 

be considered; the use of single sets of basal texts and the 

use of multiple sets of supplemental texts. Because the 
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ability and achievement of students in any one class may 

range across several levels, and because the text may be 

written at too high a level for most students, the use of 

a single ba sal text is probably unsatisfactory. however, 

if a single text must be used, students must be given 

assignments that vary in the range of sophistication. For 

instance, ell students may be given a reading assignment 

that requires guidance in reading for basic information. 

Those students who need more help than oLLers might be 

guided to the chapter, page, and paragraph where they will 

find the information; some are guided only to the chapter 

and page; others, merely to the chapter. As students im­

prove in their competence, they can be guided to respond 

at higher levels. 

An alterna t ive to the single text is the possibility 

of using severa l sets of supplemental texts of varying 

levels of readability in order to deal with the range of 

ability in a given class. Students and assigned texts 

might be matched, as far as possible, according to reading 

tib ility levels. Then, during class discussion individuals 

would contri bute points of view as represented by the 

assigned material. 

lf students are to learn skills in reading, they must 

be guided as t hey read, whether basal texts or supplemental 

texts are employed. .du t the teacher must know now to work 

with one text before he attempts to work with several. In 
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order to provide students with the opportunity of achiev­

ing success in reading, the teacher must know: (1) the read­

ing ability of the students, and (2) the readability level 

of the waterial being used by the students. From the 

evidence shown in this study, the Flesch formula would be 

a useful aid in gaining this information. 
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Scores used in testing reliability by split-ha lf method . 

Scores for Odd Items Scores for Even Items 

18 22 
16 16 

8 8 
ll 15 
10 11 
14 12 
13 15 
10 11 
20 13 
10 11 
15 13 
23 24 
21 25 
13 14 
1 6 11 
10 7 
23 22 
17 23 
16 21 
15 19 
12 g 
21 20 
15 21 

8 7 
16 7 
18 20 

8 4 
13 12 
13 10 
11 12 
19 22 
16 15 

Total 469 Total 472 
I1i1ean 14. 7 Mean 14.8 

Pearson Product Moment Formula; r : .75 
Spearman Brown Prophecy Formula; r = .85 
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f l esc h Reu ding ~a se S co res e nd 

~stime ted Read ing Grade Leve l 

De scr i ption 
of :Sty l e 

\/f:;ry Ea sy 

1 asy 

Fa irly ~a sy 

3 t andurd 

Fa irly Difficult 

Diffi cult 

Ve r y Difficult 

ti.Ve rao:e 
Sen tt:nce 

Leng th 

8 or l es s 

11 

14 

17 

21 

25 

.A vera ge 
!~o . of S2rll . 
pt;r 100 '/1 ds . 

123 or l ess 

131 

139 

147 

155 

167 

29 or more 192 or more 

Rea di ng Ls ti rr.r, ted 
:ii,l:l SC Dead in[ 
Ge o re Gr ad e 

90 to 100 5 t h gr a de 

80 to 90 6th grade 

70 to 80 7th g rade 

60 to 70 8th an d 9 t h 
g rade 

50 to 60 10th t o 12th 
g rade 

( high school) 

30 to 50 13 th to 16th 
grade 

(college ) 

0 to 30 college 
gradua te 

Note : According to the Flesch for mula, t he Est i ma ted Reading 

Grade Level is th e l e vel at whi ch t he stud ent i s beg inning to 

re ad . For i nstan ce , a student a t t he fifth gr ade reading level 

wou ld have mas tered fo urth gr ade r eading . 

F l es ch ReH din g Eas e 
Fo r mu la 

1. SysterJat ically s elect 100-word s amp les from t he mate ri a l to 

be rated; 

2 . Determine the number of syllab les pe r 100 words (wl). 

3. De t e rmine t he av e r ege number of words pe r s entence (sl) . 

4. Apply in t he followin g r eading ea se quot a tion: 

R. ~ . = 206.835 - . 846wl O l . 015sl~ 
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Questions 

Selection Number One 

1. Where in town was the market place found? 

2. How often did the farmers come to sell their goods? 

3. What were skilled craftsmen paid by the day called? 

4. What was a masterpiece? 

5. Why were inspectors hired by the guilds? 

6. What was a burgesse? 

?. Where were the living quarters of the houses found? 

8. Name one of the schools founded by the guilds. 

9. Name two ways by which a town might win its charter. 

Selection Number Two 

1. Why did sailors not dare sail out of sight of land? 

2. What was the first navigational aid to come into use? 

3. Who introduced this aid to Europe? 

4. Who first invented this aid? 

5. What were portolani? 

6. What kind of men were probably the first to make charts? 

?. What did men use to measure the height of the sun and stars? 

8. How was a quadrant used? 

9. A sailor can tell where he is without the help of the stars, 

what is this method called? 

10. Why is the term "rate of knots" used in measuring speed? 
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Questions 

Selection Number Three 

1. Whose place did Calvin take? 

2. What town became the centre of Protestantism? 

3. What country was Calvin born in? 

4. Name one of two things that Calvin gave the Reformed faith. 

5. What profession had Calvin been trained for? 

6. What is 8 theocracy? 

?. What is meant by predestination? 

8. Who were the elect? 

9. Why was Calvinism not a depressing faith to its members? 

10. The selection tells of some ways in which Calvinists were 

like early Christians. Name one way in which they were 

alike. 

Selection Number Four 

1. Name one man who was put to death by Henry. 

2. What happened to Wolsey? 

3. What name did Henry give to Ann of Cleves? 

4. What political group helped Henry carry out his reforms? 

5. After Henry closed the monasteries, what happened to the 

property? 

6. How were the gold and silver cups disposed of? 

?. What happened to the manuscripts? 

8. Name two things that Henry used the money for. 

9. How did Henry's reformation differ from Calvin's? 
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Questions 

Selection Number Five 

1. Why did the army leaders bring Charles to trial? 

2. What was Charles charged with? 

3. How was Charles executed? 

4. What was Cromwell's title? 

5. What did Cromwell want to do most for the country? 

6. What was Cromwell's main mistake in ruling the 

country? 

7. Why were holy days banned? 

8. What country had controlled trade in the East? 

9. How did Cromwell give England respect abroad? 

10. Why was the monarchy restored after Cromwell's death? 

Selection Number Six 

l. What problem was there in regard to voting? 

2. Which group had the most members? 

3. What was the Tennis Court Oath? 

4. Who were the first people to fight for reform? 

5. Wnat group later joined the fight? 

6. Why did the people of Paris become nervous? 

7. What had caused a shortage of bread? 

8. What was the name of the state prison? 

9. What happened to the governor of the prison? 

lOo Why was the prison attacked when it held only seven 

prlsuner~ at the time? 
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Sel~ction ~~mbe r 1 Leve l 6 

In the centre of town we s the market-pla ce. Here , two or 

ttree times a week , people fro a the f a r ms ca me to sell their 

wares . Leading off from this were rows of houses packed 

clos e togetl: e r . Tl1ey were two or three storeys high . The 

top floor, whe r e the people lived, hung over th e street and 

forrued an ar cade below. Bene a th the overhang , the house 

owner showed h is wares on a trestle made of woodo Here the 

ware s were s a fe fror.i the ru bbish that was thrown from the 

t hird floor windows to the street& Behind the shop fronts 

were the work rooms. Here , apprentices-boys ( and some girls ) 

of fourteen to nineteen - learned their cra ft und8r the eye 

of the master. Journeymen were skilled cra ftsmen pa id by the 

day . They were hired as assistants to make th e goods . The y 

migl:lt one day app ly to join the guild of mas ter cre. ftsmen. 

First , though , they would have to pay an en tren ce fee and 

s how an example of t he ir skills. This piece of work was 

ca lled a masterpiece. The medieval guild could be two things. 

It could be an asso ciation of merchants to further the general 

trading interests of the town. Or it could be a group of 

craftsmen f or the purpose of gua rding the interests of t hei r 

crafto Bakers , fishmongers, grocers , silver and gold smiths, 

coopers , cloth workers, cutlers , all formed guilds . There 

were as many as thirty guilds in large towns such as London, 

Ghent, and Venice. 

Each guild hired inspectorso They mode sure tha t a high 
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standard o f work was done by the members . If one tried to 

sell inferior or cut-price goods, he was fined. He could 

also be expelled from the guild o A 'just pri c e ' was fixed 

on a ll g oo ds . Th is price w~s not ba sed on if they were 

sca rce; it was ba sed on how mu ch work and mat e rials had gone 

into the making . The gui ld was als o a "benevolent society." 

It helped out the family of a member who fell ill or diedo 

Some of the richer guilds founded schools like Merchont 

Ta ylors , Hab erd os h e rs, and City of London Schools (Fishmongers). 

Some pla ces still bear witness to the wealth and importance of 

the strong guilds of mer chants . Some of th e se are the g reat 

churches of the wool towns of the Cotswolds, the Guildha lls of 

London, Bruges , and Kent. 

The rich men of the boroughs were known by varied names. 

In different p erts of Europe they were called burgesses , 

burgenses , and bourgeoisis . We are not surprised to find they 

objected to limits placed on them by feudal lords. It was not 

rare for the Lord's bailiff to be a victim of this. He might 

be thrown from the walls to an evil smelling ditch. Sometimes 

a town won its freedom by helping the king suppress a noble. 

More often a town won its charter of self-government by cash 

paymento 
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Selection Number 1 Level 8 

In the centre of town was the market-place and here, two or 

three timBs a week people from outside came to sell their 

wares. Le&ding off from this were rows of closely packed 

houses two or three storeys high, with the top storey, the 

living ~uarters, overhanging the street and forming an arcade 

belowo Beneath the overhang, the hous~-owner displayed his 

wares on a wooden tr estle where they were safe from the rub­

bish that was thrown from the third storey windows into the 

street below. Behind the shop front were the work-rooms. 

Here apprentices - boys (and sometimes girls) of fourteen to 

nineteen - learned their craft under the eye of the mastero 

Journeymen were skilled craftsmen who were paid by the day. 

They were employed as assistants to make the goods. They 

might one day have saved the necessary entrance fee and p:e­

sented an example of their skill called a masterpieceo They 

could then apply to join the guild of master craftsmen. The 

medieval guild could be two things. It could be an associat­

ion of merchants to further the general trading interests of 

the town, or it could be one of craftsmen for the purpose of 

protecting the interests of their crafto Bakers, fishmongers, 

grocers, silver and gold smiths, coopers,cloth workers, 

cutlers, all formed themselves into guilds; there were as many 

as thirty guilds in important towns, such as London, Ghent 

and Veniceo 
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Selection Number 1 Level 8 

Each guild employed inspectors to ensure that a high 

standard of worlananship was maintained among its members 

and anyone trying to sell inferior or cut-price goods was 

fined or expelled from the Guild. A 'just price' was fixed 

on all goods. This was based on not whether they were scarce 

but on how much work and materials had gone into the making. 

The guild was also a 'benevolent society' helping out the 

family of a member who fell ill or died. Some of the richer 

guilds founded schools, like Merchant Taylors, Haberdashers, 

and City of London Schools (Fishmongers)o The great churches 

of the wool towns of the Cotswolds, and the Guildhalls of 

London, Bruges, and Ghent still bear witness to the powerful 

guilds of the merchants. 

The wealthy citizens of the boroughs were known in dif­

ferent parts of Europe as burgesses, burgenses and bourgosieo 

It is not surprising to find them objecting to the restrict­

ions placed on them by the feudal lords. It was not rare for 

the lord's bailiff visiting a growing town to be thrown from 

the walls into an evil-smelling ditcho Sometimes a town won 

its freedom by helping the king suppress a noble. More 

often, however, a town won its charter of self-government by 

paying for it in cash. 
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Selection Number 1 Level 10 

In the centre of the medieval town was the market-place, 

where several times a week people from the countryside came 

to sell their products. Leading off from this were rows of 

closely-packed houses two or three storeys high, with the 

uppermost storey , the living quarters, overhanging the street 

and forming an arcade belowo Underneath the overhang, the 

house-owner displayed his wares on a wooden trestle, safe from 

the rubbish that was thrown from the third storey windows into 

the streets below. Behind the shop fronts were the work-rooms 

where apprentices - boys (and sometimes girls) of fourteen to 

nineteen learned their craft under the supervision of the 

master. Journeymen, skilled crafts men who were paid by the 

day, were employed as assistants to make the goods. They 

might, in the future, if they had saved the necess a ry entrance 

fee and present ed an example of their skill, called a master­

piece, make application to join the guild of master craftsmen. 

The medieval guild was either an association of merchants to 

further the genera l trading interests of the town or an assoc­

iation of craftsmen for the purpose of protecting their 

particular crafto Bakers, Fishmongers, groc ers, silver and 

gold smiths, coopers, cloth workers, cutlers, all formed 

t hemselves into gu ilds and there were as ma ny as thirty guilds 

in important towns such as London, Ghent, and Venice. 

Every guild employed inspectors to ensure that a very 

high standard of workmanship was ma intai ned among its members 
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and anyone trying to sell inferior or cut-price goods was 

fined or expelled from the guild. A 'just pricet was fixed 

on all goods, based on not whether there was a scarcity but 

on how much effort and material had gone ihto the makingo The 

guild was also a 'benevolent society' helping out the family of 

a member who became ill or died. Some of the wea lthier guilds 

founded schools, like Merchant Taylors, Haberdashers, and City 

of London Schools (Fishmongers). The maghificent churches of 

the wool towns of the Cotswolds, and the Guildhalls of London, 

Bruges, and Ghent still bear witness to the wealth an d impor­

tance of the powerful guilds of merchantso 

The wealthy citizens of the boroughs were known in differ­

ent parts of Europe as burgesses, burgenses, and bourgeosie, 

and it is not surprising to find them ob jecting to the restric­

tions placed on t hem by the feudal lordso It was not uncommon 

for the lord's bailiff visiting a growing town to be thrown from 

the walls into the evil smelling ditch. Occasionally a town won 

its freedom by helping the king to suppress a noble. More often, 

however, a town won its charter of self-government by paying 

for it in casho 
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Up to the year 1400, few sailors from Europe dared sail 

out of sight of land, for if they could see nothing but the 

sea on all sides t he y were lost. Not much was known of how 

to use the stars and the winds. 

But from 1200 to 1400 some aids to navigation came to 

EuropeG These aids were brought by the Arabs. The compass 

first found its way into use in about 1400. It had been known 

to the Chinese for about 3,000 years. It was from these 

people that the Arabs had obtained the idea. The first type 

of compass used by European sailors was a magnetized steel 

pointer which floated on water on a small piece of woodo The 

"needle" which was pulled by the earth 's magnetism pointed 

to the north so that the difference between that a nd the 

direction or course of the ship could be worked out. This 

primitive form of the instrument was changed to a needle which 

swung freely on a central pivot above a compas s card showing 

the 32 points. Once the sailor knew what course he was on, 

t he compass could help him keep on that course. The big job 

was to work out the direction to steer. Then the sailor had 

to find out if t ne ship was on the right course. As f a r back 

as the 13th cen tury "schools" of chart-makers began to make 

drawings. These men were likely retired sailors. They used 

skin from sheep to make these chart s of ports, ha rbours, bays, 

and co as tlines t hey had seen. Gradually, t hey joined the 

ports by r humblines which were lines along which a ship was 

to sail. These portolani were in great demand by medieval 

sailors. 
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The fear which came to all men when out of sight of land 

was, in time , lost, and this was accomplished by the use of 

the astrolabeG The Arabs had invented it to measure the 

height of the sun and the stars . The Portugese were the first 

to ma ke use of it when they invented a quadrant fitted with 

sights. A quadrant was a quarter of the round astrolabe . The 

navigator lined these sights up with a sta r, often the Pole 

star. He t hen read off the angle (latitude ) made on it by a 

vertical plurnbline., The cross-staff , and l a t e r, the sextant 

wer e improvements on the same idea. 

Another method of finding one 's position wa s by "d ead 

reckoning" which is done with no help from th e sun or stars . 

One's point on a chart was worked out by two things - the 

co mpass bea ring and the speed one had gone . Speed was cal­

culated by watching a pie ce of viood or se a -weed floa t p ast 

the shipo Then the speed of the ship was worked out. A 

length of rope weighted with wood wa s t h rown o~erboard . Tied 

at regular inte rv a ls in the rope were kno t s. One would then 

count the number of knots wh ich went over t he side. This was 

chec ked with th e time it took for a half minute glbss to 

empty& In this way the speed was worked out as a "ra te of 

knotso" 
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Up to 1400 f ew Europe an sailors dar ed sai l out of si ght 

of l end , for if t hey could see no t hing but wat e r on ~11 sides 

t he y we~e lost . Little was kn own of h ow to use the stars and 

t he winds • 

.3 e twe en about 1200 a nd 1400 , a number of nGv i gationa l 

a ids and ins truments we r e br ough t to Europ e by th e Arabs . The 

compass first found its way into use in a bout 1000. It had 

been known to the Chi nes e for about 3 ,000 years , and it was 

from t hem tha t t he Arobs ob tai ned t h8 idea . The first type 

of compass used by European s a ilors wa s s mngne t ized stee l 

pointe r flo a ti ng in wa t e r on a s mall pi e c e of wood. The 

"ne ed l e", a ttra cted by the ea rt h 's magnet i sm, po int ed to the 

nor t h . Thus the differenc e be tw een t ha t and the dire ction or 

course of the s hi p could be worked out . Th i s crude form of 

the instrument ga ve pl a ce t o a needle swin g ing on a cent r a l 

pivot ahove a compass ca rd s howing the 3 2 poi n ts. Once t he 

mariner knew what course he ought to be ste eri ng , the co mpass 

helped him to kee p on t hat cour se . The gr eate r difficulty l ay 

in working out th e dire ction to steer and t hen f indine out 

whether th e sh i p we s on course . As e8rly as t he 13 th cen tury, 

" schools '' of churt - ma kers in Ita l y and Spain - probably r e tir ed 

s a ilors - began to make drawings on sheeps ki n . They drew the 

ports, ha r bour s , bays , and coastlines t t ey hod visit ed. Gr ad­

ually t he y began to join the ports by rhumbli nes a long which 

t he ship was to sa ilo These po rtolani we r e in grea t demand by 

medieval s a ilors . 
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The horror which came to all marine rs wl1 en out of si ght 

of l and was ev8n tuully overco me . Th is wa s don e by ma king use 

of the astrola be which was an Arab invention used for measur­

ing t he he i gh t of the sun and the stars . 'l1h e Fortu.gese were 

t he first to □a t e use of it wh ich they did by inventing a 

Quadrant (a quarter of a c ircula r astrola be) which wa s fitted 

with si ghts . Th8 navigator lined t t ese si gh ts up with a 

star , usually t he Pole star , and he th en read off the angle 

(la titude) ma de on it by the vertical plumbline . Th e cross­

staff and lat e r, t h e sextant were additiona l i mp rovements on 

the same idea . 

hnother wa y of finding one ' s position was by "dead 

reckoning" which was nav i gating without reference to any 

celestial ob ject . One ' s position on a ch0rt wa s de termined 

from the compa ss - bea ring and the speed one ha d travelled in 

that direction . Speed was estima t8d by wa tch ing a piece of 

wood or even sea -weed fl oat past the ship . La ter the speed 

of the ship we s calculated by t hrowing overbo e rd a l e ngth 

of rope wei gh t ed with a piece of wood o Tied at regular in­

t e rv ~ls in the rope were knots and by counting the number of 

knots which dis appes red over the side against the time it 

took for a ha lf - minute sand glass to empty itself , the speed 

of the ship was calcul ated as a " rate of knots ." 

• 
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Unt il 1400 not many European mariners d a r ed to attemp t 

s a iling out of sigh t o f l a nd be cause if t hey could see noth­

i ng except wat e r a ll a ro und t hem, t hey consid ersd t hemselve s 

lost , fo r little was kn own of how to use t he sta rs and the 

winds . 

Be twe en a bout 1200 a nd 1400, h owever , a numbe r of n avi g ­

at iona l aids and instruments were introduced into Europe by 

the Arabs . The compass first be came used a roun d about 1000. 

This device had be e n known to th e Ch i nese for approxima tely 

3,000 yea r s , and it was fro m these people that the Arab s ob­

t a ined the idea . The earli est examp l e of a co mpas s used by 

European mariner s wa s a ma gnetized steel po inter flo a ting in 

water u pon a small p iece of wood . The ''needle" a ttra ct e d by 

the earth ' s magnetism point ed towa rds the north so that the 

difference between that a nd the direction or course of the 

s h ip could be worked out. This unrefined form of t he inst­

rument was replaced by a needle swinging on a c en tral p ivot 

a b ove a compass c a rd s howing the 32 points. Once the mariner 

knew what course he was supposed to be ste e ring , the compass 

assisted him in keepin g on tha t course. As e a rly as the 13th 

c entury, "schools " of cha rt-ma kers in Ita ly and Spain - pro­

bab ly retired s a ilors - bega n to produce drawing s on s heepskins 

of the ports, ha r bours , bays, a nd coa stlines t he y h ad visited. 

Gradually t hey began to join the ports by r humb lines a long 

which t he ship was to sail, and these portola ni were in great 

demand by medieval sailors. 
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The horror which afflicted all mariners when out of 

sight of land wa s eventually overcome by making use of the 

astrolabe - an Arab invention used for measuring the height 

of t he sun and t he stars. The Portugese were the first people 

to make use of t his invention when t hey invented the quadrant, 

(a qua rter of t h e circular astrolabe) which was fitted with 

sigh tso The na v i gator aligned these si ghts with the star -

usua lly the Pole sta r - a nd t hen no ted t he angle (that is the 

l a titude) made on it by the vertical plurubline . The cross­

sta f f, and l a t er, t he sextant were additiona l i mprovements on 

the same ideao 

Another method of finding one's position was by "dead 

reckoning", t ha t is, without r eferenc e to any celestial 

object. One 's position on a ch art was de termi ned from the 

compass-bearing and the speed one had travelled in tha t 

particular direction. Speed was estimated by wa tching a piece 

of wood or even sea-weed float past the ship. Later the speed 

of the ship was calculated by throwing overboa rd a length of 

rope weight ed with a piece of woodo Tied at regular intervals 

in the rope were knots and by counting the number of knots 

which dis appe a red over the side against the time it took for 

a half-minut e s a nd glass to empty itself, the speed of the 

s hip was calcula ted as a "ra te of knots." 
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Zwingli's place was taken by Jean Calvin. He got to be 

not just head of the Swiss Reformation; he made Geneva the 

hub of Protestantism in Europe. He gave the Reformed Faith 

that which Luther and Zwingli did not give it. He gave it or­

ganization and discipline. Calvin (1509-1564) was a French 

lawyer. He was quiet and thoughtfulo He brought his law 

training and knife-like mind to bear on the question of hov 

the church was to rule itself. Thus he drew up a list of 

rules •. These gave the church members the right to elect their 

own minister or elder. The Catholic hierachy of bishops. 

priests, and deacons was repulsive to Calvin. 

But Calvin's rules of conduct were harsh and strict in 

the extreme. One could be accused of many things. Some were: 

card playing , gambling, dancing, or wearing bright clothes. 

One could be accused of even mild statements of anger or pleasur~. 

Such a person could be tried by a ruling council. If he was 

found to be guilty, he could get harsh punishment. This could 

happen in Geneva; here, Calvin had set up a Church Republic 

(theocracy). This meant that the state was run on God's laws. 

These laws were explained and carried out by church officials. 

They were based on the belief that God was above man. Hence his 

laws should govern all men. The study of the Bible was strongly 

urged. It was, said Calvin, like glasses to a near-blind man, 

was the only me ans a Christian had of seeing God. 

In 1536 Calvin set down the beliefs and practices of his 

faith in a book. It was called the Institutes of the Christian 
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Religion. The belief that is central to Calvinism is that of 

predestinationo Th is means that some men {the elect) are pre­

determined or chosen by God for eternal salvation. The rest are 

denied this hope forever. And there is not a thing they can do 

about it. At first, this may seem to be a depressing sort of 

faith. More so, if you think you are not one of the chosen. It 

may stop you fro m trying to be good since you a re eternally dammed 

anywayo But it seemed to have the opposite effect. Those who 

believed the Calvinist faith thought that they were the elect. 

This gave them an inner strength and confidenceo Also it gave 

them some intolerance of those who were not of the choseno 

Calvinists were strong and stubborn in the face of persec­

ution. These traits were the same as the first Christians showed. 

Geneva was now the centre of the growing Protes~ant faith. Bibles 

books and pamphlets poured from the presses for people to read all 

over Europe. Scholars used to go to Italy to learn Greek or 

Roman thoughto Now they came to Geneva to learn of Calvinist 

theologyo 
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Zwingli ts place was taken by Jean Calvin who not only got 

to be the head of the Swiss Reformation but made Geneva the 

mainspring of European Protestantism. He gave the Reformed 

Faith something which neither Luther nor Zwingli gave it, which 

was organization and iron discipline. Calvin (1509-1564) was a 

Frenchman, quiet and thoughtful. He had been trained as a lawyer 

and he brought his legal training and knife-like mind to bear on 

the question of· how the new church was to govern itself. He drew 

up a list of rules which gave the church members the power to 

elect their own minister or elder for the Catholic hierachy of 

bishops, priests, and deacons was repulsive to the Calvinisto 

But Calvin's rules of behaviour were severe and rigid in 

the extreme. One could be charged with card-playing , gambling, 

dancing , wearing bright clothes, swearing, or giving way to mild 

expressions of anger or pleasure. Such a person was likely to 

be brought in front of a Ruling Council, tried and, if found 

guilty, severely punished. This was possible in Geneva where 

Col vin had set up a Church Republic (so me times called a theo­

cra cy) in which the state was run on God's laws interpreted and 

carr i ed out by chur ch officials. It was based on the belief 

that since God was ab ove man, His laws should gove rn a ll men. 

The study of the Bible should be strongly urged , for it was, s aid 

Calvin, like glasses to a near-blind man; it was the only means 

t he Christian had of seeing Godo 
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In 1536 Calvi n set down the beliefs and practices of the 

Culvinist fait h in a book with the title The Institutes of the 

Christi a n Religion . Th e belief that is central to the Ca lvinist 

fait h is that of Predestination which me ans that so me men (the 

ele ct) are pr edet e r mined o r chosen by God for eterna l s a lva ti on. 

The rest have no hope of salvation, for e ver , t hrough no f ault~ 

their own. Also , t h ey ca n do nothing about it. At first this 

must seem a dep r e ssing sort of a faith. k ore so , if you think 

tha t you a re not among the ch osen . It mi gh t stop you from being 

good for you are eternally dammed anyway . In f a ct, it seemed to 

h ave the opposit e effec t; t h ose who accept e d the Ca lvinist faith 

believed tha t t he y were the elect. Th is beli e f ga ve them an 

inner streng t h and co nf iden ce. It also g~v e t hem a c e rtain intol­

e r an c e of othe rs who were n o t of t h e chosen . 

Ca lvinists we r e strong and stubborn in th e f a c e of p ers e c­

ution just li k e the ea rly Ch ristians . Genev a be c ame t he cen tre 

of t he g rowi ng Pro tes t a nt f c ith . Bi b l e s, b ooks and pamphlets 

poured fro m it s presse s to be r ead all over Luropc . S cholor s 

who h a d once g one to I taly to l ea r n of Roma n snd Gr eek t hought , 

came n ow to Gene v a to l ea rn Calvinist t h eolog y o 
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Zwingli's pla ce was taken by J ea n Ca lvin who not only 

assumed the l eadership of the Swiss Reformat ion but al so me de 

Geneva the nainspring of European Protestantism. He gave the 

Reformed Feit h so rne ttiing which neither Lu t her nor Zwingli gave 

it which was an organiza tion and an iron disci pline . Calvin 

(1509-1564) was a Frenchman , quiet and thoughtful. He h ~d been 

trained a s a lawyer and he brough t his l ega l tra i n ing and knife­

like mind to bear on the question of how the new Church was to 

govern itself~ He drew up a list of rules which gave thecongre ­

gation t he power of electing its own minister or elder , for the 

Catholic hi erarchy of bishops , priests , end de~ con s w~s repulsive 

to the Ca lvinis t . 

N~ve rtte l ess , Calv in ' s rules of beha viour we re s evere and 

ri gid in the extreme . Any person accused of ca rd - playing , 

gambl i ng , dancing , wearing colourful clothes , swear ing or giving 

way to expressions of anger or pleasure , howeve r mild, was li ke ly 

to be brought before a Ruling Coun cil, tri ed , end if found guil ty , 

s everely punished . Tl1is was possible in Geneva , where Ca l vi n 

had organized a Churct Republi c (someti me s ca lled a theocracy ) 

in which tte stete wss run on God 's l aws interpre ted and carried 

out by church of ficials. It was based on the bel i ef th a t since 

God was supe rior to r.ian , His l aws should govern a ll me n . The 

study of the 3i ole WGS stro ngly urged , bec aus e it was , seid 

Calvin , like specta cles to a near -blind m□ n , for it was the only 

means tne Christi an had of see ing: God . 
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In 153 6 Ca lv in se t down t h e beli efs a nd pra c t ices of t he 

Ca lvi nist r e li g ion i n c.1 book titled The I ns ti t u tes of tte 

Chr isti&n Re li gion . The belief t ha t is centra l to Cul viG is m is 

t Lo t of .P red E:; s tim.1. tion . Th is mean s tha t s ouie men ( t he Ll ect ) 

are pr ed e t ermi ri ed or s e l ect ed by God for et e r na l s a lvation . The 

rt st of t he peop l e a r e den ied the ho pe of s a lva tion for ever, 

t hr ough no f ault of t heir own, and f urth er more , t he y can do noth ­

ing a bout it. ~t f i rs t si ght t h is may s ee m a depressing sort of 

faith - ps rticul ar l y if you suspect that you a re not among t he 

chosen, for i t mi ght discourage you fro m be i ng good sin ce you a r e 

etern i a lly dcILI.1ed anywa y . However , it s eemed to ha v e t he opposit e 

e f f ec t; t hose who acc ep ted th e Calvinist f e it h be li eved t ha t t hey 

were t he elect - a be lief t ha t gav e t hem an inner stre ng th and 

confiden ce , and a certa i n i n toleran ce of o thers who were not 

among t he choseno 

Ca lvi nis t s s howed the s ame obstina cy a nd fortitude in the 

face of pe rs e cution a s the early Christi ans. Ge neva became the 

centre of th e expLJ nding Prote s tant f aith . Bi bles, books and pam­

phlets poured fro m its pre sses for distribution t hroughout Europe; 

schola rs who ha d once gone to Italy to learn ab out Greek a nd Roman 

though t, came now to Geneva to learn Calvi ni st t heology o 
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Henry wa s n~ in comp l ete control of church and sta te . He ha d 

carri ed t hrough the Reformation with the consen t of Parli amento 

But he wes, i n fac t, a tyrant wh o would suffer no opponen ts . 

Wh ile he rei gned, he put to death Epsom and Dudley~ These men 

were two of h is fath e r's faithful servant s. He would heve 

executed Wolsey too, but this man died on his wa y to London; he 

was on his way th er e to be tried. And He nry hs d More 's he ad cu t 

off . Later he beheaded Thoma s Cromwel l, t he t hird of his chan cel­

lors. Henry divorced two of his six wives. The first one was 

Ca t t eri ne, and t he n Ann of Cleves. He cal led Ann "tha t f a t 
" 

Flanders mare and divorced her within three months of meeting. 

He beheaded two of his wives. Firs t was Ann Boleyn in 1536 for 

ad ultery. Then he had Cath erine Howard 's head cut off in 1542 

for the same reason . But she was charged with treason. In spite 

of all this, Henry was well liked. He would not have dared set 

himself up in th e Pope's place had he not sensed that the nation 

would stand by hi m. 

Henry us ed Pa rli amen t to ca rry t hrough hi s r eforms. I n t h is 

way , he and P~ rli ament were par tners. He did not t h ink this 

would make it co nscious of its own import an ce. But fro m then on 

Pa rliament wished to be conferred with on all important matters 

of sta te. 

Henry won t he support of the merchan t and l an downing clas ses 

in 1536. At this time he began to suppr ess small monasteries o 

Their wealth wa s too tempting for t he king . The y owned a t hird 

of a ll the l and . There were als o go od reasons for s u ch action. 
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i\.~ost monasteri e s had t oo much weal th f or their own good . They 

had become objects of scorn for men of f a ith and honor . Two 

such men were Erasmus and Thomas 1-.1.ore . 

Fro m 1536 to 1539 cl ose to 400 minor houses were c l osed . 

Their land was sold t o l o ca l gentry . Then larger houses like 

St . Alban ' s a nd Fountain Abbey were sold . The gol d and silver 

cups and bowls were melted down and sent to London . The illum­

i nated manuscripts were burnt or used to wrap t h ings . The 

refectory tables , chairs , beds , settees , pewter , and window 

glass were sold locally . The proceeds went to fill the King ' s 

coffers . While most of it went t o pay Henry ' s debts , some went 

to start new bishoprics . So we went to found new schools ; s ome 

went to build a ncvy . The one protest aga ins t these acts of the 

king was in t h e north . There the l awyer Robert aske led the 

Pilgrima ge of Grace . When he sold the church l a nd to the greedy 

gentry , Henry wo.n thei~ full support . 

But fro m first to l ast t he king made on e th ing clear . He 

s3.id t he church in Er1g l ornl wos to brea k fro lil t he Po pe , but it 

would not brea k with the Ca t holic f a ith . I n t h is sense , Henry ' s 

reform of the church was not the same as Luthe r ' s or Calvi n ' s o 

He drew up a list of Cs t holic doctrines . All hs d to be li eve 

t he s e or be bu rnt as b he retic . But it di d no t m~t te r now wh~t 

the king mi ght s~y . He could not hold up t h~ ti 1e of change in 

the church . He hi ms e l f hcd , as i t were , knoc k~d down t he sea w~ll o 
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Henry was now in comple te control of the Churc h a nd t he n~tion , 

and ultl· ough he c::.i r-ri ed through i:; he He forcc: ti on with the con­

sent of Parli ament , he was , in f a ct , a t yra n t . He wou l d suffer 

no opposition . Duri ne the course of tis rei gn Henry ex e cuted 

two of his f s t h8r ' s f a ithful servants , Empson a nd Ludley~ would 

have executed Wolsey hed he not died on Lis wey to Lo ndon to.be 

tried , behe&ded i,i.ore , end then ( 1 540 } ·.rhom&s Cro:nwell , the;; third 

of Henry ' s chancellors . He divor ced two of his six wives . Tte 

first was Ca theri ne , and t hen Ann of Cleves whom he called '' that 

fat .r' l unders ma re " 0nd divorced within three man ths of me£ ting . 

He behe a d ed two of.his other wives . The se wer e Ann Boleyn in 

1536 for i nfidelity and Ca therine Howard in 1542 for th e seme 

reason ( but on c1 chq r ge of treason) . i3ut in sn ite of 811 this 

Henry was populs r , and he would not hove set hi ~self up in the 

Pope ' s pluce hc:. d he not sensed tlwt the na tion woul d support hin;o 

In using Pa rli ament t o carry t h rough his refor~s , Henry t ook 

Parli ~ment into pa rtne rship with himself . a owev er , he did not 

know t h:1 t t ri i s woul c ,1r. k e i t conscious of its own i mp ortance .. 

From thi s time on , Pa rliament wa n ted to be co~sulted on ell i m~ 

portent matters of st a te . 

Henry won the support of the merchant and l andowning c l bsse s 

in 1506 . Thi s is when he be gan tL e suppressicn of the smaller 

monasteries . Their wea lth - they owned a t h ird of t he l and of 

t he who l e country - wa s too much of a tempt a t i on f or Henry o Be ­

sides there wer 8 wort hier reasons for such a plan . k os t, t hough 
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not all > mon1:.steries had be come too wealt hy for their own 

go od, end t hey were now the ob jects of scorn for men of f a ith 

and integrity like :B.. r e s mus and Thoms s 1viore . 

J etwe~n 1~~ 6 a nd 1539 clo se to 400 minor houses were clo s ed 

and t he property sold t o the l ocal gentry efter which followed 

t he bigger houses like St . Alb an's and Founta ins Abbey . The 

gold and silver cups ~nd vessels were me lted down and sent t o 

London. The illumina ted ma nuscripts were burnt or used as 

wrapping . The r ~fecto r y t ab l es, chairs , beds , s e ttles , pewt e r , 

and window gl ass were s old loc ally. The p ro ceeds went to fill 

t he King 's coffers . Vfh i l e most of it went to pa y the King ' s 

deb ts, sorae of i t wen t to found new schools , 8nd so me went to 

build a navy . rr11e one protest a gainst Henry ' s acts we.s i n the 

nor th whe r e the l awyer Ro bert Aske l ed the Pilgrimage of Gr a ce. 

By selling church land to the avaric ious gentry , Henry had won 

t he ir support . 

But from first to l ast, t he King made it- clear that the 

church in Engl and was breaking from the Pope , but it was not 

breaking with the Cat~ol ic f aith . In t his sense , Henry's Re ­

forma tion was not the s ame as Luther's o r Ca lvin's. Henry 

hi ms elf drew up a list of Ca tholic doctri nes whi ch everyone 

must believe or be burnt as e hereti c. But no ms tter wha t he 

might de cre e > the King could not hold up the tide of Pro testan­

tism, especi a lly now tha t he himself had , a s it were , knocked 

down the sea wall . 
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Henry was now in absolute control of Church and nation. And 

although he had ca rried through the Reformation with the con­

sent of Parlia ment he wes in r eality a tyrant who would 

tolerate no opposition. Durin g the course of his rei gn, Henry 

executed two of his f a ther's faithful s ervan t s. Empson and 

Dudley, would have executed Wolsey had he not died on his way 

to London for trial, beheaded More and t ha n (1540) Thoma s 

Cromwell, the t hird of Henry's Chancellorso He divorced two of 

his six wives; first Catherine, and later Ann of Cleves whom 

he ca l led that ''fat Flanders mare« and divorced within three 

months of meetingo Henry beheaded two of his other wives: Ann 

Boleyn in 1536 for infidelity and Catherine How a rd in 1542 for 

the same reason ( but on a charge of treason). Despite these 

actions, however, Henry was popular and he would not have dared 

set himself up in the Pope's place had he not sensed that the 

people of the nation would support him. 

In using Pa rliament to implement his reforms, Henry took 

Parliament into pa rtnership with himself. However; he did not 

realize that this would make Parliament conscious of its own 

importanceo From that moment on, Parliament desired to be con­

sulted on all important matters of state. 

Henry acQuired the support of the merchant a nd landowning 

classes when in 1536 he began the suppression of the smaller 

monasterieso Their wealth - they owned a third of the area of 

the entire country - was too much of a temptation for Henryo 

In addition, there were other worthier reasons for such a 
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policy for most, though not all, monasteries had become too 

wealthy for their own good . Consequently, they had become 

objects of scorn for men of faith and integrity like Erasmus 

and Thomas More. 

Between 1536 and 1539 nearly 400 minor monasteries were 

closed and their land sold to the local gentry after which 

followed the bigger houses like St. Alban's and Fountain Abb ey. 

The gold and silver cups and vessels were melted down and sent 

to London, the illuminated manuscripts were burnt or used as 

wrapping, and the refectory chairs, tables, beds, settles, 

pewter, window glass were sold locally and the proceeds for­

warded to fill the royal treasury. While most of the money 

went to pay Henry 's debts, some of it went to establish six new 

bishoprics, some to found new schools and some to building a 

navy. The only protest against Henry's policy was in the north, 

where the lawyer Robert Aske led the Pilgrimage of Grace. By 

selling monastic land to the avaricious gentry Henry won their 

support. 

From first to last, however, Henry made it under'stood that 

although the Church in England was breaking from the Pope, it 

was not breaking with the Catholic faith, and in this sense, 

Henry 's Reformation was very different from Luther's or Calvin's 

protests . Henry personally drew up a list of Catholic doctrines 

which everyone must believe or be burnt as a heretic , but what­

ever he might decree, Henry could not restrain the tide of 

Protestantism, particularly now that he himself had, as it were, 

knocked down the sea wall. 
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The offer was accepted. A Scots force crossed the border and 

reached Lancashire. This second civil war (1648) was soon brough t 

to a close. The army leaders thought that Charles would not give 

in to their demands. Thus they planned to bring him to trialo 

You may wonder on what charge a king may be triedo The 

charge was treasono 

the people gave himo 

This meant that the king took more power than 

Also he was charged with making war on his 

subjects. While on trial, Charles would not defent himself for 

he claimed the court was not legal. He was found guilty. On 

January 30, 1649 Charles was led from the Banqueting Hall in 

Whitehall to a scaffold built outsideo There Charles had his head 

cut off. It was done by two masked headsmen brought from France. 

It was done amidst the shocked silence of the people below. The 

first pa rt of the English Revolution was over. 

For the next five years Cromwell ruled with the name of Lord 

Protector. During this time, he united England, Wales, Scotland, 

and Ireland. They all then came under one Par liament. He called 

three Parliaments and restored a House of Lords. He wanted badly 

to unite the country. He wanted to lead it from the misery 

caused by the wars of the past fifteen years. So he broke the 

country into eleven districts; each had a major-general in charge. 

Cromwell thought that peace and goodwill could be brought back to 

the land. But he thought that everyone must live and worship as 

the Puritans dido Even so, Jews were allowed back in. They had 

been banned for three hundred years. And religious toleration 

was decreed for all but unitarians, atheists, the most stubborn 

Anglicans, and Roman Catholics. Cromwell zealously set out to 
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stamp out wickedness. He thought God was his guide. Games and 

recreations which gave pleasure were frowned upono This was 

because pleasure meant self-indulgence which was a sin. The 

feast days of Easter and Christmas and other holy days were 

banned. This was don~ because it was thought that these days 

were invent i ons of the Popeo 

Cromwell gave England respect abroad; he rebuilt her navyo 

He sent English ships all over the world to win trade. He sent 

ships to the East Indies where the Dutch had a monopoly. But he 

tried to force the English into one mold; he tried to make them 

all good Puritans. We now know that man can't be forced to be 

good. Each must find God in his own way. The people of Puritan 

England got tired of Cromwell's ways. When he died in 1658 the 

heavy hand he had laid on the hearts of the English was gone. 

There was no man able enough to take his placeo Two years from 

his death, the son of Charles 1 was asked to come backo He had 

been exiled to Holland. He was then put on the throne, the third 

of the Stuart lineo 
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The offer was accepted and a Scots force crossed the border 

and reached Lancashireo This second civil war (1648) was 

quickly brought to a close . The army leaders, convinced that 

Charles woµld never be persuaded to give in to their demands, 

decided to bring him to trial. 

You may wonder on what charge a King could be brought to 

trial. The charge was treason, that is, of taking more than 

the limited power which was given to him by the people . He was 

also charged with making war on his subjects. Throughout the 

trial, Charles would not defend himself, for he claimed that the 

court had no legal standing . The King was found guilty, and on 

January 30th, 1649, he was led from the Banqueting Hall in 

Whitehall on to a scaffold built outside. There Charles was 

beheaded by two masked executioners, brought over from France, 

amidst the shocked silence of the people below~ The first JS rt 

of the English Revolution was over. 

For the next five years, Cromwell ruled with the title of 

Lord Protectoro During this time, he united England, Wales, 

Scotland, and Ireland under one Parliament. He called three 

Parliaments and brought back a House of Lords. He wanted badly 

to unite the country and lead it out of the misery caused by 

fighting of the past fifteen years. Thus, he divided the 

country into eleven districts, each with a major-general in 

charge. Cromwell thought that the restoration of peace and 

goodwill could only be achieved by making everyone live and 

worship as the Puritans lived and worshipped. Even so, Jews 
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were allowed back in after 300 years. Religious toleration 

was decreed for all except unitarians, atheists, the most 

stubborn Anglicans, and Roman Catholics. 

Cromwell zealously set out to stamp out wickedness for he 

believed God was guiding his actionso Games and recreations 

which gave pleasure were discouraged, for pleasure meant self­

indulgence, which was sinful. The feast days of Christmas and 

Easter, and other Holy days, were considered inventions of the 

Pope, and therefore forbidden. 

He made England respected abroad, and rebuilt her navy. He 

sent English ships all over the world to win trade, especially 

to the East Indies where, before, the Dutch had a monopoly. He 

tried, however, to force the English into one mould; he tried to 

make them all good-living Puritans. We know noo that men cannot 

be bullied into goodness, for each must be allowed to find God 

for himself. The people of Puritan England got tired of Cromwell's 

methods. When he died in 1658, the heavy hand he had laid on the 

hearts of Englishmen was removed. There was no man able enough 

to succeed him, and within two years of Cromwell's death, the son 

of Charles 1 was invited to return from exile in Hollando He was 

restored to the throne as Charles 11, the third of the Stuart line. 
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The offer was accepted, and a Scots forc e crossed the border 

and r ea ched Lan cashire. This Second Civil We r (1648) wa s 

qui ckly brought to a close and the army co mma nders, convinced 

that Cha rles wou~d never be persuaded to give in to their 

demands, decided to bring him to trialo 

You may wonder on what charge a king could be brought to 

trial. The cha rge was treason; that is, of usurping more than 

the limited power which was entrusted to him by the people; 

also of making war on his subjects. Throughou t the proceed-

ings Cha rles refused to defend himself, for he cla imed tha t the 

court had no lega l standing , but nevertheless, the King was 

found guilty. On J anuary 30th, 1649, Charles was taken from the 

Banqueting Hall in Whitehall on to a sca ffold ere cted outside, 

and here he was beheaded by two masked executioners, brought 

over from France, Billidst th e shocked silence of the people below. 

The first p a rt of the English Revolution was ove ro 

Throughout the next five yea rs Cromwell ruled Engla nd with 

t he title of Lo rd Protector. During this per i od, he united 

England , Wales , Scotla nd , and Ireland under one Pa rli a ment , and 

he called t hree P a rli a ment s and restored a House of Lords. He 

wanted desperately to unite the country and lead it out of the 

misery ca us ed by the fi gh ting of the pa st fifte en years. l ccord­

ingly, he divided th e country into eleven districts , e e ch with 

a ma jor-general in ch a r ge . Cromwell believed th a t t he restor­

ation of pea ce and goodwi ll co uld only be achieved by making 

everyone live 8nd worship as t he Purita ns lived a nd wors h ippedo 
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Nevertheless, J ews were readmitted to the country after 300 

yea rs , and r el i g ious toleration was decreed for a ll ex cep t 

unita ri ans , a t he ists, t he mos t obst ina te Angli cbn s , and Roma n 

Ca tholics. Cro mwell zea lous ly set out to st2rnp out wicke dness, 

fo r he be li e ved God wa s guiding hi s actions . Geme s me a nt self ­

i ndul gence , whi ch was s inful. 'rhe fea st da ys of Christmu s and 

Ea ste r , brld othe r holy days were considered i nvent ions of the 

Pope and consaque ntly forb i dden . 

Crot~el l made Engl and respect ed ab ro Ad, rebuilt he r nbvy , 

2nd sent ~nel is h s h ips oll over th e world to win trade , es pe c­

i al ly to the East Indies where pr eviously the Dutch had ha d a 

monopoly . He attempted , however , to for ce bng lishmen i nt o one 

mold , for he tri ed to r~1e ke t hem all good -l i vine Puri t ans . We 

r ea liz e nowad a ys t ha t men c~nnot be bulli ed i nto good nes s ; ea ch 

must be permit ted to find God for himself. Tte people of 

Puri t an bngland bece.tue wea r y of Cro l'1we ll ' s methods . When he 

di ed in l o58 , t he t1e 2. vy hu1d he h ad l a id on t he he:.:1 rts of 

.t;ngl ishtnen W3.S ta~en c.:.v12.y , und t her e wa s no rn :~ n wi t h su~'fic i cn t 

ab ilit y to st;.cceed h irn. 1Ni t h in two yee:.:'s of Cror:rne ll' s deF; th , 

t he son of Cha rles 1 was i nvited to r e turn f r om ex il e in Holland, 

and wa s r estored as Ch~rl es 11 t he t hi rd of t tL S tu brt line . 
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The first qu es tion whic h f a c ed t he deput i •=: s wa s 17. oN the 

vo t es f o r tt e new laws s houl d be c ounted . The ft ird Esta te 

di d w1:rn t a chc:.nge . 'i'hese were nc i nly well - schooled , v, eul tny 

wen . 'i'ricy ,u1cv1 t liut i f ea ch es tut<:; cas t i ts vote se_paro tely , 

t he y would los e . T~ is wa s t h~ wa y it wa s done in t hu old days . 

It would be two votes to one for the nobles end cl ergy would vot e 

t he sawe way eu ch ti me . But if t he three grou ps had a vote a s 

one l arge gro u~ t h is woul d not happen ~ The Third ~state with 

twi c e as many members woul d need only a few more vote s . The y 

could t;ct t h c se i'ro ti1 Llw , jo b l es o :c Clergy a nd tl1ey cou ld t Len 

outvote ~he othe r two e roups o 

'i'hL uuJ:....tr::; o r. tLis m2 in po int l asted a few wu .. ks . Th (;!: the 

'111l i1·d l'..S t~ tc r::,c.:de p l un s to brea k aw:3.y anc. c~l l t h ems e lve s the 

Nat i ona l a ssembly . The Ki n g did n o t li ke th is . He s a i d the 

t hre e groups should r ema in sepa rste . Bu t , not f or the l e st ti me , 

t he King 's wi sh wcs i gnored . Some of the 1~o b l es end Clergy 

joined th8 l~sse::mbly on d they a ll met in the roy '::: l t ennis co urt 

and too k sn o ;:1 th . •r ll is we. s C fJ lled the " Tennis Court Oa th . 1t 

The y swore no t to d ispers e until t hey hsd g iven Fran c e a constit ­

ution o The ~i~ g sent an ord er for t hem to l eave but t he ir l esder, 

Co un t ~•.,irabeeu , ( u d oble of t he Third .2sto t8 ) sa id , 11 1·Jo." Ee 

Sc.,. id , " vie e r E. her e by the will of the pe op l e . 1~ot lJing but b Dy­

o ne ts will drivt; us a way ." They did no t l c8ve , L.n d v;en t to t a lk 

of reforms t ha t were needed to deliv er ~ranc£ from b unkrupt cyo 

So f'clr , the strug c;le for a r E. for m o f thE. " Ein ci en r eg i me " 

w0s cond ucte d by th(:; v1t: ol t h y middle c l a ss . Tr ,ey v✓e r e the 
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elected deput i es to the Estates - General . However , fr om now on 

another Fren ch element joined in .. Thes e people were the P~r is 

mob . They wen, t hE:: a rtisans end s mall s hopkeepe rs . They rwd a 

great i n t erest in wha t was going on in Vers uilles , which ws s only 

t we lve niles from Pa ris .. After the members of the i'Jat ion6l 

AsseCTbly r efused t o l eave , a rumor rea ched Par i s that the King 

wou ld use force to try to make t hem go. 'rroops were seen near 

Faris and people became ne rvous . 

A grest man y '..Ve re unemp loyed , th e cro ps he::d f a il ed , nnd 

t he re WGS not muc h bread to eat . Ri ots broke out , and in no tine 

a l a r ge disorderly crowd rn3 r che d t hrough the stree ts looting 

s hops and l arge ho~es . The crowd then made for the Bas tille 

wh ich was the state prison . It had only seven pr isoners but it 

was a symbol of the tyranny of the " ancien r eg i me ." An a tt a ck 

wa s made on it , and the Governor was killed .. The me n he l d there 

were r eleased o "This is a re volution ." 
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The first question which f a ced the depu t i es wa s how the 

votes for the new l aws should be counted . The difficulty was 

t ha t the Th ird Estate , wh ich wa s composed l a r ge ly of t he best 

educated men as well a s the most weal t hy men i l l France , knew 

t hat if each esta te cas t its vote s epa r ately as in the old 

days , it would be defeated every time o I f , on the o ther h 8nd , 

the t hree orders vot ed as a single body, t l1en the Third .B.:ste te 

which had double representation , need only acquire a f ew more 

votes from eithe r nobles or clergy to outvote the other twoo 

The deba te on t his vit a l is sue l asted some weeks and then 

t he Th ird Estate de cid ed to bree.k away and ce ll itself t he 

Nat ional ass embly . The Ki ng ob j e cted, i nsisting that the three 

orders should remain apart . But, not for the l ast time , the 

King 's wishes were ignored o The membe rs of the Nat iona l Assem­

bly were joined by !:l number of sympathetic nobles and clergyo 

They a ll gathered in t he royal tennis court and took an oath 

(the Tennis Co urt Oath ). They swore not to disperse until t he y 

had g iven Fr ance a constitutiono When th e King sent an or der 

for them to dis pe rse, their lea der, Count Mi r a bea u ( a noble 

elected to t he Th ird Estate ), said , . "We a re here by the will of 

t he people . Noth i ng but ba yonets wi ll drive us away ." They 

did not dis perse, but went on to d iscuss what r eforms wer e nec­

ess a ry to de live r Fran ce from bankrupt cyo 
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So far t he struggle for a reform of the " ancien r eg i me " 

ha d been l ed by the we althy members of the middle -class a ct ing 

as elected deputies to the Est e tes-Genera l . But f rom now on, 

a new group for ced its way on to th e French s ceneo Th is wa s the 

Pa ris mob made up of a rtisans end sma ll sho pke epers who were in­

t ensely interested in what was going on t welv e rn. i l es away in 

Versailles . Aft e r the r efusal of the Na tiona l As s embly to dis ­

perse , e rumor r ea che d Pa ris t ha t the King wa s goinc to use 

be yonets t o try and ma ke it ob ey h is order. Troops we r e seen t o 

be gsthe ring on t he outs ki rts of Par is and t he peop l e of Pa ris 

be come nervous .. 

Paris had lils ny un employed a t t ha t time . The f a ilu r e of 

the ha rv ests wss causing a s horta ge of b r ea d . Rioting broke 

out. With in no ti me a l arge dis ord erly cr owd wa s ma rch ing 

through t he city. Th e y looted s hops and l c r ge house s . The 

crowd t hen mad~ f or thE:; B6s tille , th8 s tate priso n . Al t hou r h 

it conta i ne d onl y se ven prisoners , it s to od fo r t he ~Jrb nny 

of the 11 1~n ci en r 8g irne . 0 'l'lle tortres s wa s at t2. cke d , t he gov­

ernor kil l ed , snd tht; i nma t e s s e t fr ee o "'i'h i s i s 6 r evolt o" 

ex c l a i me d the Ki ng . " No, sire ," repli ed a cour ti er, "th is is 

c.. I'C.:: vo l ution . 11 

• 
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The fi rst q_u est i on wh ic h fa c ed the dep u t i e s vi e s rio,1 t he 

v o te s for the n ew l a ws s h ou l d be co unt e d . 'I'h e diff icult y wa s 

t ha t t l1e 'l1 h i r d J::;s ts te , wh i c h was co mpos ed l a r e; e ly o f t he b est 

ed u c u t e:d ss we l l us L11c mos t pros pe r o us ~e n i n Fran c e , knE.;W t r.0 t 

i f e a ch e s t &t e c a st i ts v o t e sepa r at e ly as in t ~e old da ys , it 

would be d ef e~ted ev e ry ti rae b y two v o t e s t o on 8 , f o r t ~e nob l ~s 

e nd t h e c l E:rg y wo uld vo te t oge t Le r eve r y t i t:1e . 11' , on t}·: E. o t h e r 

h s nd , th (:; t h r ee o rd er s v o te d as a s i ng l e bod y , t 11en the 'l°hird 

Es t b t e , wh i ch had d ou bl e r epre s en t a ti on , n eed on l y a c q_uire a 

f ew add itionc l vot es f ro m e i t he r no bl e s o r cl e r g y t o ou tvot e 

t h e other t wo .. 

The d e b &te o n t t is vita l i s sue l a s t e d s e v e r bl weeks un t il 

t he T11 i r d Bs t 1::tE: d e c i d e d t o b r ea k a. way a nd c a ll i tse l f t he 

N&t j_on a l .Asse rt1b ly . Th t:; Ki n g ob j e ct ed , i ns i s t i n g t ha t t he t hr e e 

o rd e rs s h ou l d re ma i n e par t . Bu t , not for t he l a st time , t he 

Ki n s ' s wis l1e s were i gnore d ; t he me~ bcrs o f th e Xa t ionLl As s emb ly 

were joine d b y a n umbe r o f sympa t he tic n o bl es Llnd c l c.; r g y a nd a l l 

ge. t h ere d i n t he ro ~re l t en n i s c ourt and t o ok GE oa. th ( t he Tenn is 

Court 0 1:.1 th ), s wec.:.r i n g n o t t o di spe r se unt il t l,E.: y h:.: d g i v e n F r c1 nc e 

e c onst itution .. ~hen t h e Ki n g sent en ord er f or t h em to d i s ­

pe rse , t h e i r l eade r , Count L i r abea u ( a no b l e e l e ct e d t o t he 

Th ird .Lstc.: t t: ) , d e;c l c:irE:: d , " We u r e h e r e by trJ c wi l l of t h e pe o p l e . 

lfot h i ng bu t bc yo net s wil l d riv 0 1;s awa y . " 'i 'h ey did n o t d i s pe r s e 

6nd wen t on to dis c uss wha t r e forms were n~cEss~ r y to del ive r 

lt' r un c G f r ou ur:;n icr·urJ L c y .. 
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3o f a r, t he strugEle for a reform of t he "an cien r eg i rr.e:; " 

hc.d been con du cted by wea lthy members of t h e mi dd le-clEs s a ct ­

ing a s deputies to the Es t a t es-Gene r a l. Fro m now on, h owever , 

a new element forced its way on to t he Fre n ch scene. Th is wa s 

the Par is mob : t~e e rti s ens end s ma ll sh opkeepers who were in­

t ensely in terested i n what wa s going on t we l ve CTile s awa y in 

Vers oilles . ~ft e r the refus a l of the Nati ona l Assecb ly to di s ­

perse , e rumo r r· eDcr1ed P&r is t he t th e King v1c.s going to use 

ba yonets, to try t o make it obey his order. Troops were se en 

to be gethe r ing on the outskirts of Paris and the pe ople of 

Pa ris be came ne rvous. 

Paris hod many unemp loyed at tha t ti me , and t he f a ilur e of 

the harvests was ca usi ng a shortage of bread. Ri oti ng broke 

out and wi thin no t i rn e a l arge disorderly crowd wa s me.r ah ing 

t hrough tt1e city, looting s h ops an d l a r ge houses . The crowd 

t hen rnede for the Bas tille, t he s t c: t e p rison, wl~i ch , a l t hou ch 

it conta ined only seven prison ers , symbolized t he tyra nny of 

th e " an cien r eg ime ." The fortr ess wa s a t t a cke d , the governor 

murd 1:,1· ed, and the prisoners r elea sedo " This is a r evoltt" ex­

claimed the Ki ng . "No, sir e ," repli ed a couri e r , "thi s is a 

revolution ." 
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