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ABSTRACT 

This study .explored preschool teachers' informat ion.al 

ne-eds, attitudes, feelings, and experiences with death 

c onc~~ns in the class.room., anq. examined the relationship 

between the. teaehers • perceived needs and their feeling$ 

and attitudes about death. 

Sixty-thr~e British Columbia government~lic·ence-d 

preschool supervisors (teachers) who had t.aught 2 1 002 

preschool children (3-5 years old) throughout the 

school y.ear 1977-7·8, completed a que3tionnaLre consisting 

of semantic differential and e-ssa_y-type questions. 

Results indicated pres-chool children experience. 

the deaths of people and/or animals they know in 

sufficient nu.robe.rs ( 21 per cent of the poptilatio11:) to 

involve most preschoo.l teachers . Few pa:rti¢ipants (4 %) 

expresseq. a negative orientation toward de.at.h . 

Respondents indicated a high frequency of occurrence 

of child-initiated death discussions in the classroom . 

All participants s tated th:at i:liscussing dea th has some 

place in the classroom and most stated +-hat, regardless 

o:f satisfact ion with their method~ o-f q.eali n g with 



death concerns, they need more knowledge and/or s k ill 

deve lopment in this area; notably in understanding 

childrens' views of death. 

Implications of these findings and others 

regarding t eachers ' personal attitudes about death 

and about discussing death in the classroom are 

considered . Spe:cific- recommendations for future 

study are suggested. 
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Chapt e 1' 1 

Sta. teme nt of the Pi'ab Lc:11 

In-t1° oduc iion 

Death is a·n inescap.3.,ble £i:;Lct . Ho. indi vJdq:al s deal with 

this fact, the fact that they do not have c ompl. et,e control 

over their lives, influences how they live from day to day 

(Feifel r 1959) .. An individual who .deals with the fact of 

death in a negative manner may develop denial as. a coping 

mecha.iii sm. in l.i fe-th:tea tening r i tua tions: (Hank.off, 19 7 5), 

o,r may attempt to defeat or tak·::: control o·f det;th t)l.rough 

su±.cide , or Live .a feu.r f nl, restr icted existence (Go 1~don & 

Klass,. 1976). On th@ other hand, corring positively to terms 

with deat,h cart be a growtng e:xp- rit:".cnce (:KuJ)ler-RORSr 1969 ) r 

helping an individual to ma. o. the most o f the present and 

to face l ife realistico.liy. Corainq to terms , ·ith death 

does not necEiSSq. . i ly encourage ~ j n i v-idoal ·f:p d,.evalue lif . 

As Kurlychek (1 ~77) states; 

The goal of a ilea lh edu,.::D.tion r.:ou;rs~ may not he· for 
partic:iy,.ant. to r efrcJ in -f·com u ;.:;ing .se.:il1Jclts ;-1 n, result 
of bav;ip.g "conquered" the f ,H CJf (}eat-h, L1.ut on the 
contr11ry ~ tlrnt they bt cld c up in n ·c0.:.,ni L-r.m c>f tbe 
reality that :1njur y ::md d -:-1th arn vr· - pr1:-:;o, dang!c'rs 
on t)i.~ h~ght.zay (p. /~6.) • 

During the school years f~om kind0rg&rten to gr~de 12, 

one of every· 20 children wiJ..l experience the de2J.th of a 
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parent (Stein, 1974). Getson and Benshoff ·(1917) project 

that in a school system with 6i000 students, an average of 

four studen ts may be expecte~ to die during a typical year. 

Death of students' relatives, friends, p e ts and 

acquaintances occur even more frequen~ly. 

A variety of atthors have suggested that death education 

should be incorpo:i;-ated into the school c urriculurn in order 

to assist the child in his/her explo~ation of death. Such 

exploration might include an examination of his/her 

feelings about death RS well as those of other people . 

The ultimate goal of such exploration would be tb increase 

t he enjoyment of life c1s a resu l t of comJng to terms with 

death (Kubler-Ross., 1975; Levil:011 , 1972 ; BlUt;;_steinr l976;c 

Gordon & Klass, 1976; Bennett, 1974). Some of the death 

educators cited above discuss the nee~ for the teacher to 

i nitiate discussions o r re spond to students' interest in 

death concerns: 0U1ers , the need for qealing effectively 

with the dying or grieving student in the classroom. 

Teache:r;s must be prepared to meet t h e death concern 

n eeds of stu9-ents. Unfortunately, the knowledgG that a 

teacher needs in order to effectivP.ly dea l with death concerns 

is difficL1lt to obtaln solely th rou9h experience, and few 

teacher-training progr<"lmmes offer cou:rse in death education . 

Studies on t eacher atlitu~es to d~a~ education 



(eg., Mo e l ey , 1976) are few and no extensive studies on 

teacher attitudes 0r nee·ds assessmei1t have been undertaken , 

so that the few existing teacher-training courses i n death 

education: have been developed witho ut the benE'!fit of~ s olid 

boqy oi rese:a rch findings . 

!Ph e Purp o s e of Th 1: s Sf- u dJ 

The purpose of this study is twofold . F i rs t ly , i t i-s 

concerned with 0 xploring preschool teachers' i nformational 

need5 ~ a tti t.uc1"' s , feelings ., and ·ext,e·rience!3 about d ~ath 

concerns in the class room. Secondly, the study seeks t o 

de t-ermine whether· there is a relationship between type s o f 

f eelingE? and attitudes about death and the pet·ce i ved needs 

of presqhopl tea qhers . 

Res earch Que stions 

I n o rder to a c--te nune. presc hool t eacheTs ' info nna.tional 

n eeds , attitudes , feelings•, a.nd experiences , a ntrrnber o f 

q uestions are asked . 

(a ) To t h e k nowledge of the teach~r , how many c hildien in 

t he pr ~school experienced the death of some one they knew? 

(b ) How often !:"e death conc'::rns brought up in the class ­

room by the children? 

(c ) What effects (i:n fc: r:·l ing,c:: and b E:! havior) did the childre n 

who experie 1ced the deai~h of someone they k1ie~" have on the 

t eacher? 



(d) How effectively do preschool teachers believe that 

they deal with death concerns in the classroom? 

4 

(e) To what extent do preschool te~chers believe that it is 

a part of their role to deal with death conc:erns in the 

classroom? 

(f) What knowledge do teachers who are unsatisfied with 

their manner of dealing with death concerns perceive they 

need in order to become more satisfied? 

(g) In what ways would teachers prefer to acquire this 

knowledge? 
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C'hc.pte.1• 11 

Re iew o the LitePature 

This revie w will examine the r ole of the school in 

death education; the s k ills, attitud_s, and knowledge 

necessary f o r e ffective J.nanagement of thi s to·pic , and 

methods t achers can use to explore these skills, attit ude s 

and knowledge areas. An attitude is so~ething held as true . 

It is 11 a relatively enduring organization of interrelated 

belie Ls that describe, eva luate and advocate action with 

respect to an object or situati on '' (Rokeach, 1968, p. 132). 

A feel-in g is an awarenes_s of experiencinq of a situation; 

emotion. (Jrievin.g an d mouY'rting i n clude the who le range of 

fee l ings and behaviors associated w_i th ab. unwanted loss of 

any k i _1;1d. _Ef.feat-1:verrnss (in dealing itJ1 deat..h concerns} 

includes b e havior.,.;;, exhibi tea by the lF•lper that allow· the 

helper and the helper (s ) to cont i nue their emotional and 

intellectual dev<"~1opment wi tho ~1t t hese b e ing retarde::d o:r 

harmed by the death experience . A death edueatoI' is one 

who teaches death awareness or death educatio~ c ourses and/ 

or wo rkshops . A r,har-ta to l or. is-t is one who studies death 

and dying. 
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The need for death concerns to b,~ discussed in the 

school bas been ext e n s ively considered in the literature 

(c.f., e. g ., Kubler-Ross, 1975; Leviton, 1972i Clay , 1976; 

Bennett , 1 97 4; J>e.rke~ , 1977). Lambert (1977) contends that 

c:3.ea th educati o n 11 is the curriculum 0£ ultimate relevance, 

one which touches or will touch each class T,1ember at their 

deepest core of b e in y " (p. 6 6) , As well as this inherent 

relevance , Crosl;d e and Gi;J.rlie (1976) · tate that this topic 

''has the three b ~sic requisites for .inclusion in tbe 

curriculum - uni.ve:i.;sality, inherent interest, and lack of 

knowledge 11 (p. 7). 

Fil· atreau n.nd Riggen (1976) obs'S: r ve that Lhe 

community is placing more t1emahds on the scl1ool to deal with 

death concerns in the classroom. As a result of these 

demands the school administ:ration nee ds to decide whether 

it .should revise it s current li1ethoos of handlit:1.g death concerns 

which a ccording to Piliat r-ea u and Rig g·en (19 76 ) c1re either 

ignorinCJ or dealing ·, nGffecti v e ly with t hese concerns. 

Ih dealing with death concerns , St e le (1973) professec that 

the school is in a uniquo po s ition. He states ; 

Th e pool of dE"- tl, --r~ l;r ed info 1~in;:i tion in tbe modern 
roo1:nlity · nvironm-•nt i ru· luclos iJ t 1 •a.st three contributors ; 
communical:ions mr>d · a ( cl c v jsion, motion pict11r-es, e.tc: .), 
dca th-re l ll tl.!c1 l n .l ;~j l -ss (lj c j n.:.: ura, c c r~01,1p<.1n · l! ' , 

fune ral busj.n·-ssC!:; , e t c , ), .::ind \;ducation.. Of t h e th.r~c 
conti i butor only cdc1cation has s ciu.J. J ,~-';J lion as it::; 
manifes t unc ·ion (r , 11), 
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Pre v e~l{on and Cri is Intarv~n ti o n 

Dea th conc,e rns in tl c classroom may be d~ a lt witJ1 

th -ough e ither a prevent j ve or a crisis interven tion appro.ach . 

The teacher can b e very helpful in a c risis situation if he/ 

.she has d"'veloped s kills such as identifying the child who 

shows maladaptive me thods of handling grief; working with 

the child to provic"' support; a nd r fering, when appropriate , 

to professional r esources, e . g ., school counsellors. 

Stein , et al. ( 19 75 ) , observe that ·th e preschool teac h er l1as 

an important part to play in cri_sis inte.rven tio.n i n t h at he/ 

she is accessible to parents and young chilBren, unders tands 

young children , and usually is seen by parents a nd children 

as no11- threatening. A g r·i e v ·· ng ch:i. ld has an e f feet on the 

entire c lass so that t he teacher may be called on to hel_p 

more than t he c h i ld directly affected by th e death. A 

grieving child who has d e ve loped some maladapt ive b e havior 

associated witb t h e death may harm both himse lf ru1d others. 

Caplan (1974) s t ates ; 

Ther.e is plenty of evi.dc.rnce L11.:Jt 1 if not a<l quJte l y t rea t e d , 
many emotionEtl d ·i sorde.r · of t tH' child pcr~ J st into a d i1lt 
life ; or el c th ~y ac t DS percu~ors of r~tur~ aclu l br a k-
down by l eav lng wcv.Jk.ness in th f outtt:a tions o ( th.c pen:on -
ali ty which irtcr else::: vulnc,r;:il:dli.t y to l a t r:~r str ss ( p . 63). 

The second wa y to deal with death concerns is through 

prevention . A preventiv e appro ~ch (Capl an , 1974) str engthens 

the individual and h,is env ironme nt before a death occursr 
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~o th-t whGn he is in a gri@ving situation he h s mo~e 

personal resources to draw ·on. Although deat,h usually 

produces the ztrongest emotional reactions, many kinds o f 

lo.ss are folJ.owed: by so.ITle t ype of grievj ng. Lo ss o f friends 

and home thro.1-1gh moving , los"' of status by failing a grade , 

parental .sepa.r;a t. i on or- di Vorce , u:r;td the de.a.th of a p et 

all may be fel t with much the same intensity by the child . 

There is some evidence that the gri ef reactioi, is less 

s .evere and sllorte1- in du -ation ambrig those individ1Jals who 

have thE: opportunity to examine their own understanding of 

death prior to experiencing a de3.th (Bluestein - 1976"), 

Factors which influenc..c t h e effectiveness of a preve ntive 

programme include the content. of de th education (Bluestein, 

1976; Leviton, 1972 ) , the environment in wh.i ch it is t o be 

intro.duce<l (Hardt , 19 76; Prouty 1 19 76 ) and the a.ti::i t udes of 

the -teachers "'.rho i ntroduce it (Nhi tle.y , 1 9 76; Gordon and 

Klass; 19 76 ) • Teacher prQparation 1 ,1hic h wil l J:,e examined 

in t4e next section i s anqther lmp0rtant factor . 

Importance of Peaeher PPcpa~atio~ 

Before teachin-g , or even clr~velop1.ng, a course or 

materials on death education , the teacher should b~come 

aware 0:f his/her own f~elings and attituc)e s on th:e subj_ct. 

Gordon and Klass ( 1 9 7G) <JO so faY.' a.s to s ta_l:.e that ,. 11 the 

reason we have h een un:1bie to educatE:: ou.!'.' own children 



(a.bou t cieatJ;i concerns ) is because of our own fears and 

ignorance abo.ut death 11 (p . 3). 

9 

Nore and more of the experienced tha,natologists 

(Kub ler-Ross i 1973), death educators (Clay, 1976; Bennet t , 

1974; Fili·treau & Riggen, 1976 , Gordon and Klas s, 1976; 

Perkes, 1977 ; Crase & Crase , 1976 ; Riskey , 1 9 77; Bloch , 1975 ) 

and coU11SC:!llor edncators (Bas<::ue , 1974; Cheiken, 1977) 

state that se lf-exploration is the first, most imp ortant 

step for t eachers to take . Be c ause the t eacher is older and, 

therefore , probabl y closer t o dea-t.h. than his /her students , 

discussion o f death concerns. will often touch the t eacher 

more deeply than bis/her students (Whitley, 19 7G) . . 

Al though the autho rs ci tea above stats that sel f ­

awareness is import ant, they agree that a complete knowledge 

of the t.eacher I s own feelin gs and .atti tudes or an extensive 

knowledge of death concerns and issues is not nee ssarily 

required in order to dea l with t h e topic effectively 

(Grollman, 1975; Riskey , 1977 ) . . There a re, however , certa ir;i 

areas of knowledge with which teachers should become 

familiar. Some of t hese areas are described y P"'rkes 

(1977), Kubler-:Ross (1976), Rye -sori (1977), Levi ton {1972) , 

and Cheiken (197 7) . These will be examined next , so t ha t the 

reader will have some idea of their range and the n ece ssity 

for some type of structured training to impart thi s 

information to the t eocher . 
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Ii e v c ' i a pm n t o · De rt t h Cone 3 p ts -i. n. Ch i l dr e n 

The conc ~pts chil d.te n a elop around death issues 

depend on their me ntc: 1 ages and their prior ex:per3.encei; with 

deL!th There are three major stages in the child's develop-

ment of deo.t.h concepts , as descriped by Nagy (195 ~) and 

elaborated by Da .koff (19 75). The stages will be l isted 

and childhood experiences which influence these stages will 

be e.xal11ined. 

Dev e l opme;i t; a l Stage s 

/Jge 0- 5 . 'I'r1e young child believes de2th is reversib l e . 

He attributes lif and consciousnass to the ae ~d . Death is 

seen as anothei , special phase o f life from which 01e ca 

r eturn . The child tends to associate l ife with movement ; 

a wind-up toy :Ls alive when it moves, a still, sleepi ng 

person may be thought dead. The child doe s not think about 

his ov.rn degth unless he has expericnc d a long or s~vere 

illness . Death, per se , is not fG.are ~1. Th e child ' s main 

f ear is o f abandcnmGntr he doesn I t distingu ish between 

type s ; e.g . dea l:.11 or divorce. 

Age 5- 9 . TI1e childJs concept of death as a temporary 

state begins to change. By age six, the child usilally has 

a realistic view of c.li c a h s olute ness of d e:ith and ti1en 

becomes fearful 0£ p e n::.o,1al .death . However , de:1.t!1 is not 
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viewed as uni ersal. Dea th o.ftGn is seen as a potential 

punishment for vrong thoughts or acticns. At thi.s ag~, 

the child often believes his thoughts have the po,ver to 

influGnc o,_h e rs . He 1nay d e cide that. h e l as contributed to 

or caused a d e uth to occur by thinking "bac1" thoughts q:bout 

the dead person. Death is personifie ; when children ·l:a ll-: 

about death they see it either as a ceparate enti~y 

(e,g . , the Grim Reaper) or as the dead person; the \Ord 

death is o ften u sed in place of 1' c:o.r.pse". Some children 

in this age group ,ill assign f unctions o f the l :i vi:.Jg, 

such as feelings , to the daaa. 

Age g+. Death is r ecogni~ed as universal and as the 

end of corporeiJ."l life, 'l'h.i s ,:;ige. gr ou C"'.on .:;ist-s o:_ tln:-ee 

substages 

Age .9-11, The older child b 00ins to see death as 

a biological fact. He tries to gi ~ logical explanations 

and definitions of death ; e.g., in death you c an't breathe 

anymor.e. Dea.th 1 s not person if· ed or vi -.wc-d as a punishment. 

The child begins t o realize that ac th is universal. 

Age 11-11, The ea:rly adolE:'-s.ce1.t, w1th a rLew- :Eound 

interest in qbS _ract spec1,..1la t ·.on, explores every AUbj e c t. 

He is preoccupi -d wit! self and is concern•d wiLh trying 

to uhderstand h is place in the worl~- Th a~olescent fails 

to differentiate b - 1:.ween what j_s important to him and to 
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others and, there:ore , -ends to assume that others are also 

preoccupied with his a1pearance and behavior. It i s as 

though the adoJ ""Scent is c ontinua lly p laying before• a.n 

imaginary audience . "Ohe of the mos· ... common admiring 

audience constructions, in the adoJescent, is the anticipation 

of ho, others will react to his OWJ1 death" (Elkind , 19 74 , 

p . 92). The adolescent S J.- E! . cl.s a lot of his time th.1 n]· ing 

about what perscma..l -:.leath will be like (Ka·stenbaum, 1959) . 

Through th~ medjM, he has seen and h ~ard of ma~y people 

dying o f ma ny dif fe rent c- usr.•s . However, par t of him doe.s 

not uccept that he will d ie . 'I'he adolescent tends to think 

0£ himsel f anc. his feelings as uniq1Je nnd . e cial, deve loping 

what Elkind (19 74 ) calls a pe~~o nal f a hie . The reality 

and in vitaJ:,ility of death is accepted fo.c othe:cs bt1t not 

for self. Strugglin a to see himself in r elatio n to death 

and to II test'' his immortality , t l:e a dolesc ent may place 

himself in iife-threatenin g s · t1.ia tions , Eo' . g. , playing 

"chick.eh". There is some ip.dication (1-J.~nkoff , 1975) that 

if the adolesoent has the opportunity t c explore his 

feelings and ?. t ti tu des al.Jout <lea tb throv iJh disccssioi s anr:1/ 

or structured exeicises , the re will be n o need t o expose 

himself to dange ous situat i ons . 

. 4ge 1 5- 1£. . At this st c i:J_;; the ima qina.ry 2, ua·_ence o f 

th~ early adolcsc nt is us ually exchdnged f o r t~- rc~l 
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audien~ ~ - As t h~ individua l is abl e to distinguish between 

his and oth(c!YS thoughts and fee 1 in~rs he a l. o begins to let 

go of his p rsonal fable . The older adoles cent i s mo.re 

ready to a dmi t the possil",ili ty of his pe:r;-soilal death and 

will n ot take as ma.ny risk s with h i s life, Som!::! adults , 

however, never ao reach t h is .l evel in their d@v e lopment of 

concepts. They continue to deny the reality of their 

personal de.ath, 

Tl e c11ild is more $tron9ly a ffected by the manner in 

which the a dults around h im react to death experiences th.an 

by the death c ' poriences tl1emselves ( t>.:in12ss , 19, 5; F ubler­

Ross , 1973). Fear of death is learned . In a study by 

Templer (19 76) h e f ound that death anxiet_y in high school 

students r serr:bled that of their pcirE:nts . Th e yo1_1E9 child 

is very eager to talk abo ut death and often will pick u p 

and examine de d animals . If the adults al.~ound h im ell courage 

·, i1e child to talk .about h is feelings d.Dd tho ughts about 

death , he is. more lik ly to view de a th as natu~al .:1.11d non-· 

frightening. If the. child is. dis•c o uras,ed from explQ ing 

this topic, he may ca rry a fearful, unrealis-t:ic conc>?:pt: c, f 

death into his adult life (t-: rollman, 1975; 'Whitley, 19 ,6) . 

Some adults LGlieve th~y are p~ot ~cting tic yo 1ng 

chil, by att0rrvtin9 to hide thc1r grief . Chi ldr~n -re very 
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sensitive to emotions and usually know somethin g is upsetting 

the adult , ''The child whos greatest fear is th.at of separ­

ation ad abandonmont by a parent frequently has his f~ars 

realized r,,:he11 the \·Jell-meaning parent completely cuts of£ 

communication in a crisis 11 (Stein, 1975, p. 363). Also, if 

the adult does not- exp-ess his feelings openly the child 

may decide that it 1s ~rong to feel hurt and sad when 

someone dieE; CI<lima,n, 1968). An adult who openly expresses 

grief docs not n e cess arily overwhelm the child. Whitley 

(1976) found that the adult can serve as a uce ful .model. 

Seeipg the ndult grieve , the child realizes that strong 

/ feelings are nutural and that the pain of someone ' s dea.th 

canhot be taken a ~y but it can be made bearable if it is 

shared with others . 

The info.rrna.tion and lack of informc: tion a ch.ild receiv~s 

about dea th influence the attitude·s he develops abbut the 

topic. If the child is given .false info:i;mation that he. 

will later ha.ve to unlearn (e . g ., G.randr.1 a went. away on a 

long trip) he will often feel confused and betrayed by 

and angry a t the adults who lied to him (Grollman t 1975) . 

ehildren can accept tha{ adult"" do not knm1, with cert~inty, 

what happens after d e a th; hat this is one ,ore of life's 

mysteries. If adults refuse to talk about death with the 

child, his concc: ts wiJ.l be bui lt on his OH,1 f a : easies and 
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on whatcve:t inforrnat ion, correct or incorrect, he happens 

upon . 

t Th e child ' s concepts wi ll also be affected by the 

un.r:ealistic perspect.ives he receives from television 

(Clay, 1.976) . " Ct1 i ldren bear witness to 18,000 d e aths o n TV 

by the ag0 o~ fourteen' ' (Sadke_ , 1976 , p. 75). Death is 

seen as r,~vers ible OJ1 TV; directly , when c artoon characters 

are smashed into pulp and survi v e and, indirectly, when 

the indiv.Ldual 1: i lJ. d on o ne show tu r ns up in a following 

programme. Kill i ng is of t en portrayed as an ,ac ceptable 

method of solving prob l e ms on TV . The hero is usually 

rewarded. £or hi s deaU1-deal ing s k ills. Ge ath i s , in most 

instances , se~n a- a puni~1ment and i s usually v ' olent 

and painful. Most childreris p r ogrammes d o n o t t each a 

respect for :L ife ; in f a ct., they e ncour a ge the opposite . 

The literature suppo r ts the concl uc:ion that if the 

child is allowed to explore t h e topic o:f death and r8ceiv.es 

i nformation c opsistent with hi s -ge l evel and int erest, 

he is more likely to deve lop a realistii.- concept of <:3-eai:h. 

The teache r can al o help the child by becoming aware o f 

the grieving proces s a nd responding appropriat~ly o it . 

The follo wing section e xamines the gri e .ing child in the 

cla ssroom . 
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M,::in~ death educatoi-s believe that for teachers to be 

ful to a gr3eving or dying child in the classroom they 

must be able to identify and understand the child's exper­

ienc sand behaviors (Ryerson, 1977; Grol lman , 1975; 

Klima et al . , 1968; Crase & Crase, 1976) . Although the 

nautral process of grie::ving is personalized, Kub l er Ross 

(1969 1974, 1975) describes five stages that the dying 

and grieving person often experiences. These stages are 

denial , anger , bargaining, depress ion, and accept_ance . 

There is no prcd·} terminE>d duration f o r Rn individual o 

spend i n eac h stage , and some individuals return to 

pr eviously expe-ienced stages for a time or skip st~ges 

altogether. To reach the leve.l of acceptance of the death 

of someone si0nif"cunt may take months or years (Kublcr­

Ro s s , 19 6 9 ; Jorn~ s , 19 7 7 ) . 

Larson (197 3) describes physiological ad psychol ogi c al 

grief symptoms that are experienced among all age groups. 

Physiological grief syr~_ toms include nausea (50~), and 

diarrhea anc1/o - constipc -ion ( 80 ~, ). Psychological symptoms 

include poor concc ntratJon (90%) and poor memory (60%) . 

Jones (1977) ob.- _rves tl at gr_i.e ing chi .ldren in th"' 

classroom displa behaviors consis ~nt with the sta~c~ and 

sympt.orns outlined by KuLlcr-Ross a d Lar:-011 . He slates t.hat 
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the ~nacher nee ds to understand the grieving process to 

identify a child who is 9'rieving .and realize that grieving 

will affect his ability to l earn. The child who is not 

att nding may be grieving rather thilll disinterested o~ 

rebellious. The 'teacher must also be able to reassure the 

child, who i C, often hetvi ldered or a la:c:m,.,,d by the changes in 

himse,l f , that h.i:s experiences are normal . 

This s e ctJon concludes a gen e r:a l examination of areas 

of knowledge with wh icl1 teachers, in o rder to be ef fee ti ve 

in d e aling with death concerns, sho uld b ecome familiar. 

The next section deals with methods for teachers to obtain 

this knowledge. 

M~t hods f op Te ache rs to Develop Kn owle dge an 
AwaTe ne sq Abaut De a t h ConcePna 

l\iethods by which teachers can develop knowledge and 

self-awareness arow1d death concerns are varied. Si.nee 

studying and talking about death often can evoke strong 

emot ions , it may be easier for interested teachers to ~ork 

together (Nelson , 1977). Bennett (197 4 } concludes that all 

school faculty should take part in ( some type of) in servi c e 

training in orcJ r to provide mu t u a l suppo rt 2.nd 

understanding . 
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Dea th Eductation CouPses and Workshops 

Clay (1976) proposes that teachers should attend a course 

in death educ.ation in college, before they begin teaching, 

although in many cases this is not possible since the.re are 

few courses on this topic (E'iliatreau & Riggen, 1976). The 

c-ourse or workshop format appears to have many advantages 

for providing an appropriate learning environment. These 

include the following: 

1. A formal course or workshop permits the participant 

"to confront the subject of death in a relatively 

secure environment" (Bluestein, 197G ;. p. 117) 

2. Forma..l death education provides participants wlth 

a means of changing their attitude s, thereby 

giving them an opportunity to overcome many of 

the fears associated with death (Mueller, 1975) 

3. An ongoing course enables participants to examine 

the topic in mor~ depth than a work shop does , 

and provides more contact with the instructor 

and group , while the participant is integrating 

the material. 

-4. A workshop is often easier for b usy :=;;tude nt 

teacher::; and experienced teache rs to fit into 

their timetable s than an ongoing cour se would be, 

and its shorter format may be less tnreatening 

to participants. 



5. Both the course and workshop save participants 

time and energy by p resenting an overview of 

the whole areq of death education or of a 

specific area of interest. Participants can 

then be more aware of areas in which they need 

more knowledge and/or pract_ical experience. 

Reading 

19 

Of all the methods for developing knowledge and aware­

ness, reading may be the most non-threatening and therefore, 

the easiest for the nervous or apprehens.i Ve teacher to 

approach the subject .(Queen , 1976). Non-fiction can 

develop the teacher's knowledge of childrens' development 

of death concep'ts, grieving processes, · adaptive and mal­

adaptive behaviors and ways to help the child (Geston & 

Benshoff, 1977). Fiction in which a character dies, 

biographies and autqbiographies of individuals whose d.eaths 

were faced realistically can be inspiring. 

Interviews 

Cheiken (1977), Bloch (1975) and Getson and Benshoff 

{1977) state that a valuable me thod for learn ing about our own 

and others reactions to death and dy ing is to talk with 

old and/or dying people in hospitals and nursing homes. 
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Nelson (1977) and Ge tson and Ben s hoff (1977) give rrk ny 

suggest· o n s for more informa l lea m.i,ng. These inc lude 

talking with fami 1.y or close fri ends about dea th concerns, 

making personal arran gements for death, (e.g., ~ r iting 

wills, deciding on t ypes of fune ral or service~) , and 

talking with others w 10 deal with death pr.ofessiona.lly 

(e . g., clergymen, doctors , counsellors ) . 

Personal attitude s and pas·!: e }.rperience s influence the 

method (s) that· teachers choose. to develop their knowledge 

and self-awarefiess. Studies concerned wi h tea cher 

attitudes will be exami ned in the following section. 

Studie s Re la ting to Te ache r>/8 -tuden t A tt i tu d e s 
To waPd~ De a th Educa t io 

Few studies have been undertaken to determine t e acher/ 

student attitudes to discussing death concerns in thL class­

room . Most writers in the field appear to operate under 

the assumption that stude nts want tota l' about death and 

that teache rs want to b~ able to help c h ildr en with death 

concerns but , through lack of training f ee l incompe tent 

to do .so. The s e assumpt i ons are based on death e.duc.J t ors ' 

person a] e xperiences working either with child r en (Clc:y, 

1976; BennG -'-, 197'1; 1-1.:nvke~ 1974 ; V\ThitJ cy , 1 9 76; Crase & 
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Craser 197G; Koocher, 197 3 ; Hankoff, 1975) or with univer.­

sity or college students training to bec ome t e~chers o r 

othe_r helpers (Leviton, 1 9 72 ; B-luestcin, 1976; l ,ister & 

Gochros, 1976 ; Bloc]1 , 1975 }. 

An area that has received more r e search interest than 

attitude studies is the e ·aluation of death education 

c ourses. There aJ:'.'e stlJdies that find positive effects 

(Prouty , 1976 ; Myers, 1976; Levi t on , 1 9 72), negative 

effects (Gurfield , 1977) 1 and no effect on participants ' 

perceptions of death . Ex- mination of studies that found .. 
n egative effects shows that typically, there are certaicn 

s hortcomings in the ihstruction and/or subsequent research . 

I n some c ases the i st:ructor 0£ the deatJ) education course 

beihg studie d did not un<lerstand or take into account 

curre nt kJ10\•J'ledge about death concerns o r gr oup proc esses . 

In some cases the study was solely based on the instructor ' s 

self-repo rts (Gur£ielc1 , 197 7). 

The only st dy revieweo in which teacher attitudes 

were examined spe ~- 1.. ically , w.as done by Moseley (19 76) . 

The s ubj ec t s were Irlmary school t e achers . Seventy-two 

t eachers were approacl;ted and ::>.l per cent ag.reea to port­

icipate in the study . Fifty-one pr cent of th . participctnts 

agreed that the school should hDv_ a role in helping children 

develop the ir l:::eli.~fs abuut death . 1hey stat 5 d that the 



22 

school should take this role to either hel-p an individual 

child adjust to the death situation or to help develop 

childrens' belie£s in all areas . Teachers who did not 

believe that death should be discussed in the school thought 

that death and religion are inseparable and the s.chool 

should not become involved in religious indoctrination. 

Teachers also were asked how they treated death in the 

classroom. They reported no planned discussion of death; 

all talks were spontaneous. Death of a child's relative 

or death of a classroon,1 pet were the most frequent basis 

for interaction, followed, in order of fcrequency, by the 

use of stories, books and discussion. 

Moseley I s findings are a beginning toward understandin.g 

teachers' attitudes and experiences. A more extensive 

study of attitudes, as well as the number and type of death 

concerns found in the classroom and the informational 

needs of teachers , i s needed. The purpose of the present 

study is to: 

(a) extend and replicate Moseley 's (1976) study 

at the preschool leveli and 

(b) to study teachers' and childrens' death concerns 

and needs in a more systematic and comprehensive fashion 

than has been attempted to date. Thi~ study has important. 

implications £or t_he development of comprehensive_ death 
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education proqra.rrunes for teachers whicl1 are base<:l. on actual 

needs of participahts as well as the available resources 

in any particular setting . As the literature suggestsr 

~uch prograrnnes are ypically based or.1 the death educator ' s 

assumptions about the needs of a particular group a~d as 

such, may not provide a comprehensive d ath education 

programme. 

This section c ompletes the review of literature. In 

the revio· · , the needs for discussing death in the classroom 

( as prevention anc1 cr.-i. s is in tervention) 1:md for teacher 

preparation have b 0 en examined. 
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Chap t e.r 1 1 1 

Are as S t~d i ?- d 

Two areas were e xamined in the present study. The 

first considered preschool teachers' experiences, feelings, 

attitudes and needs about death concerns in the cla.Elsroom. 

'I'he seqond investigated wht?ther or not there is a 

relationship between teachers' feelings, and attitudes 

and their perceived needs. 

In s t r umen-t Vsed 

A survey approach, using a questionnaire, wa:s used 

to obtain all data. A self-report approach was indicated. 

because the study 1 s focus is on teachers• own exper­

iences an4 perceived needs. 

The questionnaire. consisted of th:tee sectio_ns. The 

first section dealt with demographic characteris-tics 

including 4~acher ' s age, sex, n1,1mber of years teaching 

and whether she taught in the school year 1977-78. 

Inforr:nation conc.;ern ing the pr.eschool '·s loc.ation: and student 

size was also gathe_r e d. The extent o f the corre lation 

between these varla:bles and tea ch~ r attitudes towa..rq. 

death was also exari1ined . 
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The second section focused on general teacher attitudes 

towards death. Tw,o semantic di f fereni;:ials asking : ''What 

does death mean to you?", and "In general , discussions 

about death are . " were u_sed . Correlational analysis 

was per·fonned on these data to determine if there is 

any relationship between each question a nd the information 

from sectio n 1, and between each question and t he 

information from section 111. 

The third section dealt with the existing situation 

in the preschool in regard to death concerns and teachers ' 

feelings and attitudes about these concerns . Teachers were 

also asked what they perceived they needed in order to 

be more effective dealing with death concerns in the 

classroom. A semantic differential was used in order to 

determine teach.er attitudes toward children di s cussing death. 

Questions asking for essay-type and one word responses were 

also utilized . 

Sampling Procedure 

· The study population consists of B.C. government 

licensed p r esc hool teachers who taught in the Capital 

Regional District of Victoria during the school year 

1977 - 78. There are a total of 78 licensed preschools 

(2 8 gronp day care·s , 4 9 part-time nursery schools and 
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1 " . l - ") specie day care . Thi=:, '' special day care" (de9ling 

with mentally an 1 phys ically ):-,andicapped children) was not 

included i:n the study a.s their s taff's training is more 

speciali zed . Teachers in 68 preschools ( 31 day cares and 

37 part.-tinie nurse -·y school ) me t the criteria for inclusion 

in the study, which brought th e popu.la-1- ion to 97 . The 

target sampl e size for this study was 85 or above. The 

minuroum s .:unpl e size Wi;tS 50, anything b e low that being 

considered not sufficientl y representative of the pop­

ulation. The s ample size. obta i ned was 63 (65% ) and s o 

was conside·red .represe ntative. 

Of the. 35 .individuals who did not comp lete the 

questionnaire , 38 p er cent stated that they did not want 

t o fill out a questionnaire on death , 32 per cent gave no 

reason , 21 per cent state;:l that. they refused t o participate 

because they •o not like questionnaires r ega rdless o f t he 

t opic, and 9 per oe11t agreed to compl Lte the guest.ionnaire 

but had n ot returned from vaca_ions before the cut-off 

date . 

Particip nts in tl1e study we re v olunteers ; consent 

£ o rm~ were signed by all participants prior to complE:t ing 

the gues.tionna i re and 110 teacher was co.erced in to ta ing 

part in the study . All p rtici:i; ant rr->spon c:-e s were J:cpt 

anonymous and conf ·'.clential. To rnaximi zc independEnce of 
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respon ses, all teachers were told to corr.plete the question­

naire privately, without discussing it with any one but 

the researcher prior to filling it out. All participants 

wer.e given the same information by the researcher; "The 

purpose of this questionnaire is to explore the feelings, 

attitude s and experiences of preschool teachers in relation 

to death concerns in the preschool. Your responses will 

remain absolutely confidential and names will not be 

used in the analysis of the data. The questionnaire will 

probably take about twenty min:utes to complete." 

Data CoZ.Zection 

The researcher attempted to contact all 68 preschools 

initially by telephone. At e~.rery preschool contacted, the 

supervisor was told the purpose of the survey and was asked 

to complete the questionnaire and assist the researcher in 

contacting other staff members who met the criteria 

for eligibility. Since co-operative preschools (those 

oi-med by pare_nts' groups) do not publish their telephone 

numbers, the author visited each preschool personally . 

The author personally delivered q uestio nnai re-s to 

every supervisor who expressed a willingness to participate 

and arranged for a convenient time to return for the 

completed form . In nine cnses , three or tno;re attempts 

to contact the teacher by telephone or visits fai l e d and 
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the gue s tionnair- as le£ t in the pr,,:: school 's mailbox , 

address c.d to the teacher, w'_th the note, 11 If you are 

willing to f ill out this que stionnaire , please c a ll me to 

arr,a.nge pick up. Thank you." The note was written on the 

consent form 1 which gave n adequate description of the 

study. 

To gather the ques tionnaires , the researcher returned 

to the preschool at the agreed time , or in cases where a 

time had not been arranaed , telephoned aft er a t wo week 

period. !mother telephon.e call one qnd a half weeks 

later was ma.di~ to those teachers who h ad not yet completed 

the form. .Following this, a letter r:equesting return of 

the quest1.01naire (see Appendix B ) was mailed s~x weeks 

after the guestionhaires had first been delive r ed. 

At preschools wher8 no contact had h een made and the 

questionnair es had been le f t in the mailbox, o nly the 

letter was sent . 

Data Analyr-Jis 

The questionnaire (see Appendix I\) consists of closed 

and Open-entled questions and semantic differentials . The 

struc tu.red r e spons s .::i.re reportc;d as frequencies and per~ 

c entagiss und the open·- e11ded ones have been conten · 

analyze J. Conte nt was expected to fall within two categories : 
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(a) The fi. - fi included n articipants w.ho do not 

believe that death should be discussed in the classroom. 

It was hypothesized tha t this group would have a negative 

orientation toward death, would belie ve that i t is abnorrna l 

for childr-en to thihk about death ci.nd would be sat_isfied 

with their methods of dealing with death conce rns in the 

classroom. They m.i9ht also rei)ort a l e sser amount of 

child expressed deq.tJ;,. con c erns in the classroom. 

(b) The secon d categ01~y was xpected to consist of 

participa.nta who b e lieve th:(l..t death shou.l a be dj_scussed 

i 1;1, the classroorn. It Wi:l.S hypothesized that this group 

w_ould have a neutral or positive oriGntation toward de ath, 

would believe t bat it is nonnal for chLLdren to -think about 

d~ath, cHld may or may not be satisfied wi t h their n_tethods 

of dealing with death concen,s in the cla:ssroom. T.hey 

rni.gh"t also report a greater nHn1ber of child expressed death 

concerns t-han the first group. 

The semantic differentia ls were use d to determine 

teacher atti tude;s to\Jcird differ _nt asp c.::ts of dec1i::.h. Each 

particip '1nt v.as judsea to have a negative, positive or 

neutr a l or :l e n i:atio1, t owards de ath. Partj cipcl.nts with a 

negative o iA1.mt:.:i.tirn1 to·.-..1.ard s d~ath g nerally v:Lew death 

as unnaturu l , frightenin g , cmd negative, are unwilling. to 

discus s the top j c, a n d view childr€ns I int :,r- s · in deat}1 a s 
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harmful to U1em . Participants with a positive orientation 

towards death generall.:.' view it as natt:lral , non-frightening 

and positive , are willing to discus s the topic, and view 

children-s ' interes t in death as normal and harmJ.ess . 

Participants with a neutral orientation towards death 

ge1;Jerc1J ly vi e · ' it a.:; an inevi tabJ e :fact, neither posit · ve 

or negative. TJ)is group roes not initiate discussions; about 

death like the positively oriented group but , when asked, 

will disc uss the topic. 'J'hey believe childrcms. 1 interest 

in death i nor:mal and ha ·~mless . . 
Using the seman~ic differentials' nine point scales , 

participants wer0 divide d i to ne~ati~e o rien~ations 

(1- 3 ), neutral orientations (4-6) , and positive orienta tions 

(7-9). Pearson P;cod1.,1ct-.Moment correlations were calculated 

to determine any association between ea,ch o rientation an:! 

other variables of interest. 
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Resv.Zt 

Pr- e o ho o l C.n i ~ d r • c ,· an d D-? a t lr E x ., e ::1 i en e s 

Participants were a!;;ked to indicate the numb""rs of 

preschool students they were aware of 0ho had an experience 

with death during the school year 1977-1978 . I n a student 

population of 2 , 002, 415 (21 %) students reported s u ch an 

experi ence , and 86% of th8 participants answered i n t he 

affirrnative . 

Categories of childrcns ' death exp xienc~s included; 

1 6 , .( 4% ) , c hi l dren \.-.fho had an immediate. family rn2rober 

d ie ; 51 , (12 %) , \vho had ancther re l ative die~ 2, (. 5 %} 

who had a close f riend di , 342 , (82% ) ,. who had a pet or 

a n imal that was l:n mm to th c h i l d die ; 2, ( . 5% ), who had 

a n acquantance die, and 2 , .( ,5% ) who found a dead bi r d . 

Participants i ndicated that irnmediatG) fami l y members , who 

had died , inc l uded relatives living with the child as we ll 

as p arents and sjblings . 

In some caves the pa.r:ttcipan ts ci1ccked tl;ie c ategory 

"cl ass pet died", "i th out inr1ica · ing tJ e numbQr of children 

affected br the death. Althoug h the re earcher Understood 

this to mean that the whole class ezperiencE..d the death 

rathe.r tl an a single child , the score as le~t a .s one . 
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Another gu · st ion ~, as concerned with tJ-1c ways tha t the 

teacher saw h a r studsnts -eact to the specifi deaths. 

Participants described 95 si t uations i nvolving ; 38 

granapa rents, 2 chil<l - owned pets , 1 3 class- ~ 1ed pets , 

9 relatives other than immediate family , 2 p rents , anq 

1 sibling . Some participants described more than one 

child re~ponse to a death for a tota l of 114 r e 21i;t ions to 

the 95 situations. •r he mo s t frequently descr ibed react ion , 

(26 %}, ~as a matter-o f -fact acceptanc o f the death. 

Other reactions a n d respective sec.re s are sho.vm in Table 1. 

When and now Teacher s lntPod~ce Death Concerns 

A three-par t question examined the frequency , r e asons , 

and methods l;Jy whjch teachers introduce the t opic o f death 

in the classroom. 'J'he first part of the question, which 

asked about frequency , was unsy;ered by 94% of the 

participants. The grea'te s t number of scores, (59% ) , 

were in the lower third (" ne·ver" or n rarely ") ; followed by 

t hose in the middle third (. 7%); and the hi gher third 

(ijoften"), (3 %) . Twenty-two pe r cent 6£ the participant~ 

indicatetl tha t t hey n ever intr oduc e t.l, e tc,pic of death 

in the c lassroom. T}1r;: mean response on the nine point 

scale was 3.2, the stan dard deviation w~ s 1.7. 

The second p.a ·t of th e qnestion aske:1 £or reascns f or 

the ratin g descriLcd above. Seventy-nin - per c e nt 0£ the 
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Tnli l e l 

Child r en. ' Re;act ,ions ta Gxpe r ienc::E-s With Death 

Number of Child en 

30 

13 

10 

9 

9 

7 

4 

4 

4 

3 

3 

3 

3 

3 

2 

2 

1 

1 

1 

l 

1 

Nuniber of hiJ. I .- ,,n =- YS 

Number of re c ·.i~,;is - 114 

Reac t _ion 

m.<ilt r-oi-fact a ·ceptance 

cur:Lous 

con f u.sed 

talked a l ot · bout the den th 

no reac tion ss n by t eacher 

coo.ce n 1cd 

upset wh.~n par ent showe d dist r ess 

an ger 

no r e.ac t ion mentioned by t eache r 

qu i eter 

t ea rs 

more ~r,gr ssive 

intere.Gted 

[ ear 

tigbt jaw 

de-n i. E:!J de, th h a d ccurr"'d 

0:1_c1 t •,tc.h~r about: the dea t h 
'\d tt. ,1 1crok of g l ee 11 
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participants responde d to this part of the questiru1 . The 

mos t frequent l y described rearmn , ( 26%) r was· that the topic 

would be i ntroduce d wheneve:r it wac, appropriate . The second 

most frequent reason , ( 2 2 % ) , was that. tl e par ti cipan t.s nc:..ver 

introduced the topic but. would talk about it if a child 

introduc c1 i t. Other actual and paxaphrased responses 

are shown i-n 'rable 2. 

The third part of t he qi.1estion was cli r e cted to those 

participants who do introduce the topic o f death in t he 

classroom. Participants were given a list of methods which 

could b~ used to i itiate discus sj_ons and were asked to 

ind i cate and r ,:mJ~ o ruer from most to lea::,t common methods 

they u se . The most frequent method ( 80it ), was talking 

about the life cycles o f plants and aT1imals , Th i s wa s 

followed , in o,rde. of frequency , by childrens' fictionr 

71%) , expJ.ai.ning the significance of holidays associateq 

with death , e.g. , Remembrance Day , (68 %), asl:ing for 

c hildren_s ' experiences with de a th _, (63% ) r and "othe_ ", 

which was discussing death during rel igious studies , . ( 7%) . 

Some pa:ct.iclpants ind.ica t -=--d the rn"' thods they use 

but did not rank tbem from most to lea t common. 

Table 3 shows the sco~0s of the participants who did rank 

the methods . 
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Table 2 

Teachers' Reasons -for Introducing D.eath Concerns io the Classroo:m 

Number of Res.pouses 

N = 

13 

11 

10 

4 

2 

1 

l 

1 

1 

1 

1 

1 

1 

l 

1 

63 

Reasons 

I introduce the topic whenever appropriate 

I never introduce it but would talk about it if 
a child intr,oduced i.t. 

I intr.o.duce it only if there is ·a need, e . g. a 
child grieving ·or asking questions about death. 

I introduce it to help children accEpt death as 
part of life. 

It's not a topic I'd bring up without having a 
reference point. 

"lf the time is right and I hav.e a 1 is tening 
audience, I thil'lk :i. t 's g!"ea t". 

"There is se-ldom an occasion that demands it ·or 
creates a need for it", so I introd uce i ,t rareJ.y . 

11 1 don ' t feel too c-omfortable with the subjec.t 
and I don't want t_o convey that feeling to 
the children". 

''I don't believe, in initiating something that 
might be upsetting t o· some" so I don 1 c. bring 
it up. 

"I don't introduce it because I have .a fear 
of deatb'' . 
111 introduce it beca.use children have· .a .fear of 
the unknown·". 

"I introduce lt becaus .e- -we live bes;i,de a church 
and there are funerals there quite often" . 

"I introduce it to explain natural events, 
life cycles". 

1 intro.duce it as a teaching l esson , ·e.g.. , if. 
we hea, of a chiJ_d being killed by a car I 
warn my students to be careful crossirtg roads. 

I introduc:e it "to emphasize the imp·orrrnnce of 
life". 

Respondents to this part of question: 50 



Numbe r of 
Res.pons es 

40 

3 3 

30 

36 

4 

N = 63 

Tabl 0 3 

H~thods That TJachers Us e To Intrridu:r:e Dea!.h 

Conce rns In T11e CL1ssroo10 

Rsn <. ;Lng 

(1 = most common ) 11ethod 

1 2 3 4 5 X s.d . 

10 16 9 .5 2 . 2 .97 chil drens Uction 

3 6 

12 12 4 5 . 2 .1 J.1 t al ld_ng about l ife cyc les 
o f pl nts and anjmals 

5 5 11 4 3 .. 0 1.3 asking for childrens r 
expeTienccs with deat:b 

2 4 10 9 11 3.6 L2 exp1ahiittg · ignif:ica:nc:e 
of holidays associat "d 
wi t h dea th 

r cligiou · studies 

Nutnb r of re pondents to t his qu stion - 40 



This concern explored t he fxequcncy and methods by 

which preschool childre n initiate discussions of death 

37 

or show they are thinking abo ut the subj ect. Ninety-five 

per oent of the par ticipants responded to this question. 

Tbe largest numbei: of responses, (50 %), was i n the lower 

third (nevGr or r arely intYoduce death concerns) of the nine 

point scale participants ware given to rate . This was 

followed by rat ' :ngs in the middle third (3 8% ), an,1 the 

higher thira ( 12% ), (ofte introdnce. d""·tLt.h concerns). 

Tl!e mean response on the nine point scale wa s 3.7, the 

standard dev · ation was 1.8. Although the greatest number 

of responses 1.rrore in th0 lower third I only 3 per c - nt 

of participants indicated that h ir stude nts never tiring 

up the topic in the class room. 

Participants , wbD Lndicated that their stll.dents do 

introduce cl.oath discussions, were given a list of methods 

which cbildre.n could u se for t h is purpose . Teachers were 

.asked to check and rank order , fi:o.m most to l east corrunon r 

those methods that are used by th~ir students . The method 

most widely u sed (8 3% ), was talking with the teacher about 

personal experiences.. 'l'his method was followed by dramatic 

play/:tole play , ( 82% ); Lalking about television programmes 

in which s o ~e onc h as died, ( 80%) , talking with peers about 
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book.s that de - 1 wi tl death ., ( 72 %) . The most widely used 

method refer::; to th.:.t which ;i. used by the? grea t st number 

of d1ildr<::!n . 'I'his differs from the most common which 

refers to the method that is used most often. 'l'he most 

common method was clrarn,::tic play /role p lay. Tab l e 4 indicates 

the roost to 1 "ast com.rnon methods and t heir distribution 

o f s cores. 

ChiliJ.1, r.ts [)evelorm1e.nt o f Death Conaepts 

Participants wexe given Ncgy (1959 ) ahd Hankoff 's 

(1975) descriptions of the death concepts that are held by 

c hildren 0-5 years old. They then were asked to indicate 

the exten t to which -h~y believed the description by rating 

on a nine point scale ; "one " equalled "dissimila r to your 

exper ienc:e w.i t:b ch.Lldren" and II nine" eqt1allecl "similar to 

your experien -~ \·Ji th chi ldr~n". Ninety per cent responded 

to this part of the question. Most scoresf (70 %), were in 

the hi gher third; 21% in the middl third; and 9% in the 

lower third . The mean respons on the n ine poin-t cale was 

7.1, the standai:d d~viation wa. s 2.0, 

Seventy- nine per cent respond8d ·o the second part of 

the guestion which as]~ed: 11 ln wh t ways are they sinr:.1ar 

or dissimilar:'" . The most common sim' larity , ( 469; ) 1 i1c1s 

that childr n jn this age rang do see ueal:.h as reversible. 



Nurul, t of 
Respon ses (1 

1 2 3 

4 3 23 a .., 5 

43 3 6 12 

43 9 ~j 9 

Li 1 2 4 7 

39 9 14 L1 

N ::: 63 Numbr>r o_f 

39 

Tab le 4 

Row Stnde.n t s lntroduc-e Dea t h 

Concerns In The Classroom 

Rn nking 
Hethpd 

= most: common) 

4 5 G X s .d. 

J 2 1 2 . 0 1.3 drama t.:i c or role play 

9 10 . 3 3 .6 1. 4 t alk; Ln g amorig themsE·lves 
about i,ersona J ~xper -
ienc. s 

9 J.1- 2 J l • i 1. 6 talk:ing with teachers 
about th etr experiences 

7 16 s 4 .• 1 l.t1 talki.-1g a bout bookES tbat 
deal wi tl1 death 

8 3 1 2 . 6 1.4 t a l kh:ig abo1Jt TV pro-
grruHUlt:S in whic.11 s.omeone. 
has di ed 

e.s ponde1 ts to t his question = 43 
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Televis i on was mentioned by 12 p=r cent as con tributing 

to childrens 1 beliefs in tho reversibility of death. The 

most common dissimilarity to the 1agy/Hankoff descriptions 

was that c hi..ldren do not typically associate life with 

mover11ent. Table 5 shot-rs other similurities and diss imilar­

ities as well as t.he n rnnb- r of re~.ponses a scociatea wH~h 

each. 

The Place of Death C6neern~ in the Classroom 

This concern ,,ra!;, addres·sed through a two-p· rt question. 

I:n tJ-Je first I art participants -,ere asked to indi c ate the 

place they be l ieve death concerns have in th classroom 

using a nine point scale ("one " equalled "has no place" 

and "nine II equalled "has a large place 11
) • Ninety-two 

per cent of the participants responded to this p ar t of the 

question. Most par t.iciparits, (53 %), checked in the middle 

third of the scale; 36 per cent che ked in the higher 

third; and 17 per cent, checked in the low .:t third. 'Ihe 

mean response on the nine p o int scalE wa.s 6.1, the 

standard aviation was 1.9. No participa~t indicated that 

talking about death has no place in the clas room . 

The econd part of this question asked for partici1ants' 

reason. for th i~ ratings in part one . Ninety-one per cent 

of the p:articipa.nts re-=·ponclcd · o this p- :r.t 0£ the 

question. Thr;__ir paraphrased answers ye ne.r.al · y fell into 



Num:be r ol'" 
Ret;p.<>nses 

'!'able 5 

Similar I ties an'd Dissimilari ti-es of 

t;agy-l:fa.nko:f£ FindJng-s 

Actual o;r P-araphras e.d Rei;ponses 

$im1lacrities 

4i. 

2,3 Tbe child se.es death as r eversible. 

;I.6 The chcild's mai11 fe_ar is of alwndol)JllenF. 

7 The c:1tlld as_soc.i.i tes l if.e with movement. 

6 R"V'ery_tbin~ i n the paragia;ph is similar. 

7 The c h.il,d does not t.b;i.nl, itbo.ut dea tl'i until a sit1Jation 
i nvolves him ·p.e,;spn-ally, 

6 Death , per se, is -not feared. 

3 Seems s-imilar b u~ haven'~ enough experi-en.ce to k now . 

3 .Death is seen as ·another, special , :pha-se of life .. 

2 The child ao·esn·• t distinguish between types o.f ab"ndonment. 

2 Ah_andonmen t is a big fear. 

4 

5 

3 

2 

3 

l 

'l 

1 

l 

N = 63 

Dissimilartties 

The child sees death as irrev ersibl e . 

Life is not assoc.iate"d wi th movemen t . 

Children some times t hin k of their c,wn .destili wi.tlrouc having 
l'e .rsonal exper -ience vit h it, 

Children don' ,t a'tt:i:ib.ute H fe an/I consc:1.ousness t o the dead. 

Child_ren do disli:ngµ):sh be.twi?iin di_ffe,ent typ.ee 6f 
abando·runent. 

Children whoi;e pare11ts beUeve i TI Chr;i.s t have a hcalch_y: 
attitude towa rds. d each. Others fe;a."r death. 

"_Same. ·childi !'n s,;.e deach realis.l ic_a 1.lj . ' ' 

".S.ome childre n handle de_ath qUcit.e we.11. •·• 

-".Child·,cn don't feel .or fliiok abo-ut t:heir own d1IBth :except, 
4:n d 'ramatics - "hiclo wooldo' t be a. r ea l feeling. 

Number of participants l'>ho r.esronsed to this pa.n of 
question :;: ·sd 
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the three categories; those participants who checked in 

the lower (1-3), middle (4-6), and higher (7-9) thirds on 

the nine point scale in the first part of this question. 

Some respon_ses, however, were found in more than one category. 

Of these, two were by far the most frequently chosen 

reasons. These two will be d.esc:ribecl here, the others 

are shown in Table 6. 

The most frequently offered reason for determining the 

place of death concerns in the classroom, (46%), was that 

if death concerns are brought up by the children they should 

be dealt with. The second most frequently offered reason, 

(23 %), was that death concerns need to be talked about, 

but not emphasize·d, because they are a part of life. 

The Psyahologiaal Health of ChiZdven Who 
Think About Death 

Participants were asked to indicate how psychologically 

healthy or unhealthy they believe children are who th.ink 

about death. Ninety-four per cent o f the participants 

responded to the nine point scale in which "one" equalled 

'-'disturbs or disrupts psychological growth"'', and "nine 11 

equalled "is essential for psychological growth". The 

largest percentage of participants, (BO%), scored in the 

higher third of the scale, 17 per cent, scored in the 

middle third, and, 3 per cent, scored in the lower third . 
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The mean response on t he nine )oint scale was 7. 6 _, t he 

standard deviation was 1.6. No participant indicated 

believing t hat thinking about d eath cU sturbs or disrupts 

psycholo9ical gro,.,,th in children. 

Participants we -e a l s o asked for the i .r reasons for 

their rati~gs . The most frequently offered reason , 

(411) , was that death is a subject th~t involves al l living 

things and it has to be seen and felt as a natural process. 

The other pa.raph-ased rea s ons as well as numbe r s and 

ratings are shovm in Table 7. 

TeaahePs ' Attitude_ Pokard DPath 
And Diseu~sing Dca~h 

Participant$ ' at.titudes toward aeat.h were examined 

by using t _ree semantic differentj_al s . F o rty-s i x ( 7 3 %) 

of the sample responde d lli suff i cient amount:,, t.o each 

question (four or five out o f five scales) to be included 

in the computation s . 

Participants were catego.1:ized as having a negative 

orientatior, ( 4't) , a positive orientat:.on (46 %), or a · 

neutral orient.at ion (50 %) towards dea.t.li by comb j_ning the 

five scales in ca.ch q uestion,. summin g the · ruestions and 

ca lculating t_he mGa,n • Pearson ProcJuct-r11on,ent correlations 

were then computed. Each of t h e three gues~io~s described 

above were tQkcn individually a nd corral~ ted with eaci1 of 



Table 7 

B.ea&ons F<>r t..be Psychological Health of Children Who Think About Death 

Number of Categories of Responses 
Responses (bdjsturbs or disrupts psychological growth, 

9-is essential to psychological growth) 
Actual or Paraphrased Responses 

More Than One Category of Response 

23 

ll 

8 

3 

3 

2 

1 

1 

5 

1 

1 

1 

1 

1 

1 

1 

1 2 3 -4 

1 

5 .; 7 

2 -4 

1 2 2 

2 2 

]. 1 

1 2 

1 

1 

1 

1 

1 

8 

3 

3 

1 

1 

9 

].-4 

2 

-4 

1 

3 

1 

1 

1 

X s.d, 

8.3 1.1 

6.9 1.8 

7.8 1.4 

7.0 2,0 

{;,3 1.2 

-4. 0 1.4 

Responses 

llesponses 

8.4 .90 

N = 63 Nmnber o:f :re.sponden:t:s t:o t:his question = 56 

Death is a subject that involves all living things and must be 
felt as a natural process. 

If the child is facing the situation he needs to think and 
talk about it. 

If the child can think and talk about death it becomes less 
unknown and therefore less fearful. 

It is psychologically healthy to think about death at the 
level they are able to comprehend it. 

It is healthy in moderation, 

Very young children do not think too often about death, 

In The Middle Third 

It depends on the individual child, 

"Death is as natural as birth. ls it healthy or unhealthy to 
think about birth." 

in the Higher Third 

Children need to understand and talk about their feelings about 
death. 

"Too much talk about the unknown causes fear." 

It helps the child to have a religious belief. 

"It is important to their maturing and development of a well-
rounded personality," 

"Children are constantly confronted by death and it is healthier 
to question than to submerge this concern." 

"I believe that until a person learns to accept death (his/her 
own in particular) he/she will have no context or real meaning 
to her/his life," 

No Rating 

"If the subject is avoided, ignorance and fear may hinder devel­
opment of a healthy personality, False information may do the 
same." 

If the child is facing the situation he needs to think and 
talk about it. 

... 
"' 
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the three questions : ''v ha place du y ou believe that 

talking about d a h h2Ls in the classr:-o om?, How satisfied 

a re you with your manne r of dec1ling with death concerns 

in the classroom·;, , and How psychologically healtJ1y o r 

unhe althy do you .believe it i s for c hildren to think about 

dea th?". With th e low percentage of n egatively oriented , 

this group was l ef t out of tJ,e comp-ut· tions . The on l y 

significant correla tions W8re between, "Children wh o wan t 

t o talk about death are •.. " and "What pl.ace do you 

belie ;re tha.t talking abo~t dea th has i n the c lc.: ss;roorn? ", 

(r = • 33 significant beyond . 02) and bet ween "Children wl10 

want to talk about cleath are . ", and 11 Uow psycholog-

ically healtl1y or unhealthy do you believe it is for childie n 

to think about death?'1
, ( r = .58 signi f icant beyond . 005 ). 

Therefore pa rtici.pants wh0 believed that chi ldre n wh o want 

to talk a.bout death are positive , natur 1 , harml ess , 

welcome and interesting a l so believed that children who 

think about death zi re psychologically hea l thy a.ncl t hat 

discussions of aeath h - v e a large pla c o in the olas~room. 

The se si gn.i.ii.caht corr-• l atioJls shoul a not b e e mpha s ized 

too grea tly s ince wi th the numl er of correlations compu ted r. 

t wo could be exp ctea to occur. by chanGe. 

Correl tions wo1· _ not significa nt between atti tudes and 

age , :n umLcr of ye21rs teachin g , and geogr ph i ca 1 location -

rura l o r urba n. 
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'l'wo quostionnaire iter1 s considered the teachers ' 

feelings vnd act.ions in response to r ea l and hypothetical 

death d' s cussions . 

Peaaher Feeilnge . Participan ts were asked abo u t 

h ypothet..ical death discu5sions with stude nt s and parents 

o f student.., . The data (i llustrate-d more fu l ly in F.igu -e 1) 

indicatec1 that the greates t number of teachers believed 

that it would be '1easy 11 for them to talk with s t udents 

at eitner a conceptual o r e1not:ional level anq with parents 

at a conceptual level, b ut th a t it would be ''difficul t" 

for them to hol d t his discussion with parent s at an 

emotjor1a l level. 

Asked more speci fic a lly how they had fe lt t oward ch~ldren 

in their classes who experienced t,..he death of a person or 

an imal they knew, 50 subjects listed 91 situations and a 

to tal o f 101 affective reactions. The most c o nimon o f 

t hese, ( 30 %) t was one of caring apou · the hild' s concern s. 

Another f requent reaction (22 %) was one of sadness . Other 

r esponses a e .shown in Table 8. 

Teachrn" 1-k lion•:. Teachers who described the ii· feelings 

tow a rd chi 1dren who ha:cl c.xper5 cmced the death of a persoJ\ 

or anima l t h ey knew lso described 141 actions they took in 

91 instances. 1hb mrst frequent of the~G (29%) , was that 
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Figure 1 

Teachers' Degre e of Ease In Di scussing Dea.th 

Very 

Easy 

Easy 

~ Students , Conceptual Level 

Stud.ents , Emotional Level 

C l Parents , Conceptuai Lev e l 

~Parents , Emotional Level 

Diffi cult 

49 

VeT!y 
Difficult 
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Table 8 

Tea~hers 1 Feelings in Resp0nse t o Children Wh Have ExpGriencJd a Deeth 

tfumbcr or F'el!l_irlgs 

30 

22 

8 

8 

6 

4 

2 

2 

2 

2 

2 

2 

2 

l 

1 

1 

1 

1 

1 

1 

l 

1 

N = 6 3 

car·· n.g 

sa:cl 

understanding 

P-e:elings 

no LE!elings mentioned 

calm 

accepting 

up.,e t 

comfortable 

no feelings 

angry 

confuse d 

worried nbou-t child 1 s r eac tion 

help l•ss 

can 1 t r e1nernber 

impres~ed with_ way child handled it 

hurt 

prote t:lve 

1 wouldn 't touch Lhe dead anirnal 

distant 

inade t! ua te 

delighted with Lh1:: cbild' 5 way of handling it 

ve ry horrified at child'~ reac tion 

R~spondents to tl1i8 ques ti on = 50 

Nuo1bL:r of f eling" =101 
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of listening to and en cou:i:-;;,ging the child ' s t .alking abou_t 

the inc;;:ide..nt. Other res pons , are shown in Table 9. 

P .raeiv ed Ef eativenes s In Dea ~ng 
With Death - O~ca~nc 

Participants were asked to indi ca te how satisfied they 

were with their manner of dealing with deat.h concerns in 

the classroom. Their responses were indicated on a nine 

point scale; 11 one 11 equa lled "very unsatisfied" , and "nine" 

equalled "very satisfi ed". This part of the question was 

r esponded to b y 94 per c e'nt of participant.:: . •rhe highe:t 

third (very satisfied) , -eceived most of the responses 

( 54 %), followed by the middle third, (34 %) , and the lower 

third (Yery unsatisfied), ·(12%). Ti,e mean response on the 

n ine point sea.le was 6.3 , the standard deviation was 1.9. 

Further examination of this conce rn occurred by 

asking for "conunents". SiY.ty per c ent of the participants 

responded to this part of the quest.i on. A large number of 

participants (32%), responded to the nine po i nt scale but 

did not provi<J0 comments. Of these , 70 pe cent .were 

in the higher third, 25 per cent , in the middle third, and 

5 per .cent in th e lowe r third. 

Responses to the 1-e quest for comments were of two 

typ s ; how the teacher h rn:Ues death conce r n_s and how 

she feels about h r e ffective ness. Hany participants , (4 0 %), 



Number oE 

41 

13 

13 

12 

11 

10 

5 

5 

4 

3 

3 

5 

3 

2 

2 

1 

1 

l 

1 

1 

l 

1 

1 

1 

N 63 

52 

Table 9 

'reacbers' Actions rn Response To 
Children Who Rave Experienced A Death 

Actions Actions 

lis.tene d to and encour:-aged child to talk 

enco1,1rag.ed ehild to talk and r:eflected child's 
feelings 

explanations to child 

reassured child 

talked to parents about the d·eath 

·r ead a story ab.out death to the ·child(ren.) involved 

talked to and listene d to the group about th.e 1ssue 

answered .the child(ren ) 1 s questions 

buried the dead animal wi.tb the children 

cuddled the child 

no ac t ion stated 

accepted and understood tbe child's behaviour 

comforted the child ( r .en) 

st.ayed wi th the nonnal r .outine didn't do anything 
s,pecial 

watched for times the chil.d needed special attention 

expressed condolenc·es to the child, no discussinn 

disposed of the dead animal while the children slept 

obse rvE,?d the child, d i cln' t bring up the subject 

moved t he cage, clnd all traces· of the pet, ~ept. my 
fe.elings (anger) to myself 

watched while another teache,r -picked up the dead 
an illial. 1 wouldn ' t touc:)r it. 

did not warit to upset the child more by .talking about 
it so didn't bring it up 

chil_d di do 1 t bring it Up so I didn I t 

avoida:nee until I had talked t0 parents and then 
positive 

told child how sad it was and how sorry and t a lked 
about traffic 

Respo.nden ts to this qi.Jes t ion = 50 
Number .of actfons =141 
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indicated t hat the y wa nted to become more effective , 

regardless o f their rating on the nine point scale. .Another 

common response, (13 %), was that life experiences bad 

influenced the ir effectiveness . Some participq.nts indicated 

that they now hand).e death concerns satisfactorily because 

they had dealt successfully with their own grief in the 

past. One teacher stated, 11 S0 much of how I feel about 

death has to do with losing people of major importance 

in my life . I try to listen to the feelings the child 

exp~esses, but feel that often the child has been encouraged 

to change real feelings of sadness, pain etc., for pretend 

ones of the joy of going to heaven. Someti rt1es I hated 

heaven as a child." One participant indicq.ted she had 

not dealt successfully with her past grief and now feels 

ineffective and afraid of death. Table 10 shows other 

actual ana parap hrased comments and their respective 

r~tings. 

Kn owledge of D.eath Cone.e.Pns .and Neth9ds o f Ob t aining 
Th is Knowledge Needed by Preschool Teachers 

This essay-type questi on was directed toward partic­

ipants who were not satisfied with the manner in which they 

dealt with death concerns. - They were ask ed to indicate 

resources/sup port which t hey felt would help them become 

more satisfied . Forty-six per c e nt of the participants 
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respon ded to this q uestion . To become more s atisfied 

in de:uling with death concerns the largest number of 

responae nts, (62,.t; ), wanted more con'--:.act with books 

that. dealt with death corice rns. Speci. fically they wanted 

infonn tion about and access to childr ens ' fiction and 

non-fict.ion -·hat shows dying and grieving in a realistic 

and n a tural manner , and ad.ult non-fiction that would 

explain to teachers and parents how children grieve and 

perc 0 i ve d eath, and how to be helpful to children who h a ve 

encom~te red death . 

The second nest frequently p e rceived need , (31 %) , 

was fo r a cou:rse or vierkshop on dea th and dy ing. Other 

need s includecl more experience in dealing ~ii th death con­

cerns, ( 1 7 ., ) , counsellor. and resource pecple available 

to speak to parent group s and deal wi~1 individual conce rns , 

(10%), a strong religious fai~1 on the part of the t eacher , 

(10 %), discussions with other preschool teachers, (1 4 %), 

a resource lib.-i:-ary for children and adul ts , ( 7%) , knowl dg·e 

o f the aevelor=:ment of chi lclrens' concepts of death , ( 10% ) , 

knowledge and skills abou- he-lping qriev ·-ng children, 

( 4 % ) , and a bette,r undcr<:!tanding o f children I grief 

patterns, ( 4 % ) • 
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~·~ach,~1•c: I L-~",-'1:•ei l) rl i1 >e ':s /•'o ,r. ;.,',r,01,>l- :d~7 . 
.,1 ,1 E:r:: ;;cP · enL ~ 

This concern was direc t~d to all par t icipants , regard­

less of perc ivea satisfaction in a aling with death 

concerns . A list of topics u::1s given , and participants 

wer~ aske · to indicate .and rank the import ance of each 

topic that woul_d be u. efu l to them. 

This qu"'stion was answered by 95% of participants . 

Ho~ever , some participants answered only one part of the 

question; either indicating topics that woulQ be useful 

to them or rank i ng the importance of the topics . 'rhe topic 

i ndicated as most useful ( 93% ), was understanding young 

childrens ' development of concepts of d(3! ath. Th.is topic 

wa s fo l lowed in order of u sefulness by understanding normal 

and abnormal grief pa t terns , (73%) , learning ways t.o talk 

to children about dGath, (631) , knowi n g tuaching mate rials 

rela ed to death , (63 %) r exploring personal feelings , 

experiences and coricer:n s about death , ( 62%) , and m- eting 

with other t eilchers to s hare concerns, experiences and 

£ ~cl i n gs about qeath ccmce;cns _Ln the clc:i ssrobm, (58%) . 

A topic not p.r.ovided in the questionnaire , lei:irning ways 

to understand and tQlk to parents o f st 1dents about 

d.ea t.h cot-LcertLS , was s ugqestea as use ful by .3 p r cent 

of t 11? partici.pants . The :i::a nking (most to l~.ast import ­

ant) of each · topic i s shmm in Table 11. 
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?a;• t ~ c:{F~cl/1ts ' ?'\o~ caf:;-f:,,,i/1 _r.1~~c.~7.. i ·ne s Ab .1.1_ .. 
~·/: I~ (

1 ,~ .-~ • t. . CJ ,i ;-~ La0~ ~ I ~r:-~ 

)?a- ticipcrh t s were g :i vcn a1 op po.ttuni t y to .indicate 

thoughts or f ee l ings the y had .about. the quostio.nn;;:ei.r.e and 

67 pe r ce 1t rG c.:ponded . £ome participants recorded more 

than one feel i ng or tho"t'.1.ght, to make 80 separate re.sponses . 

Respon3e s fell into thr~e oa~egories; fee l ingR/thoughts 

refering to th gues.tionnaire ' s purpose, ( :31% of 

participa nts) , feelings/thoughts referirig to the 

quesf:.ion.nair"''S structuxe , ( 40% of participant_s) , and 

feelings/though ts about. f:i llin9 out the ques l:.ionnaire 

( 73% of pa rticipants). 

The Tttost frG9uen.t J·esponse xe_fi;=:iring to the quest.ion­

naire' s purpose was a de~ire to see the results of the 

study , 0 Gs.k ) ; and the most frequent response rc£ering to 

the quGst.ionn ai r e ' s struqtu:t"e vvciS tha,t the attitude scale-s 

i n part 2 and pa:rt j (1). were confusing to f i ll o ut, (18%) . 

The most fi~equent, response about filling ou,t the questicm-

naire that it gave participants a chance to examine 

the ir o-m feelings and attitudes abowt death, (18 %). 

Ta.ble 12 list s the response s by cate~oJ.'.'y, showir1g dis~ 

tribution o f scores and actual and pa-raphra. ed comments. 



Number 01 
Responses 

9 

3 

Tnble. l2_ 

Part id.panes' ,e,., Ungs/ n,oug.hts Abo·uc 

The Que stionnaire 

Actual an<l -Par.1,phrased Responses 

FeeH ngs /thou.ghts abt)u t the questionnaire I s purcpose 

I am interested in r ead ing the t;-esults .. 

I think it's An infp·ortants topjc, 
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3 1 1,m •pleased you are Interested in .my opinfon_s , 

2 Death shoiild be talked about more in dai)y life. 

Tu.eUngs/though~s al;,ou_t cha questionnaire 's s_ttucture 

10 The attitudes ·scale (pt. 2 and pt. 3 (1)) 1,1as coo.fulling. 

6 It was ha,cd to answe.r questio"ne in the abstract a bout dea th. 

4 .A per-sonal intervi ew ,m-uld ·have been easier to do . 

l "It is impos s ib1-e ·t6 c.o·ns ider deai:h apart from. the LoFd 
J.esvs Chr Ls t. Difficult to fill out .a qu_estioonaire which 
made no mention of llim." 

.F.eelings /tbough.ts. about f i lll.o.g out the queSLiorinair e 

10' It's giv e n me time to exp.lore my own feeJl.ngs and attitudes . 

~ Interesting. 

4 I don I t m:l:tid doing it. 

4 l. ' v e. had little expe rieu e in dealing with death concerns s o 
the questionn_ru:re took some t hought·, 

"3 Christmas '1as a bad timo t o £111 out a ques tionnaiI:e - busy. 

2 I don't like to ta l k ab·out the top-ic because it ' s c lose t o 
my personal exper ience . 

3 

]. 

1 

l 

1 

l 

1-

1 

Pine.. 

Stimulating ! 

I wonder bow accJU,",Hely 1 'm answerini:; t.he ques t i ons-. 

No tlmughts . 

The ques tions we r .en ' t hard bot it was hard i or me to a nswe r, 

"M;,de me realize I 'm r e latively out o f touch with how the 
ch.D.dr<'n unde.r my care r cspoud i;:o d ea t h . ' ' 

"I t was good for mo t o fill i t out - I like t o .fee l that I am 
ope n to talkin g about dea-c.h, but 1 •·m {lot ·as open as 1- should 
be . 11 

"At fh s:t , wlto need e this , After 1 got, started 1 r ea'.1 iaed I_ 
shoul.d explore my ow'o f e,.l ings abou.t death and r <>all y com<' 'to 
t el'm$ with them . , • thonk you for mak'ing m~ realize I s hou l d 
do· s<:>me n1ore s cud •ing on -this imro-rtant subj ect. '' 

I 



Th e l ast que s tion asked for "Comme nts " . .Forty-six 

p e r c e nt of part i cipants included at least one comment; 

some included mo re for a total of 32 separate c omment s. 

Comments fe ll into f i v e groups. The larges t g r o u p , 
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(38 %), di s c ussed a n atti tude about talking about de ath in 

t J-Je class r o om . The other groups include d; p art.icipan t s 

reported a pe r s o nal experience they h a d with d e a t h 

c once rns, ( 2 4 %) , an atti t ude a bout personal death , (2 1 %), 

teaching ma t e ria ls tha t were u seful in dea l i n g with de ath 

conce r ns in t be classroom , (4%) . The respec tive n umbers 

o f res ponses and actua l and paraphr°'sed comments are 

i ndica ted i n Table 1 3 . 
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1 

2 

2 

1 

1 

]. 

2 

1 

2 

1 

j 

l 

l 

l 

N = 63 

61 

Table 13 

Pa -Lic · pants' Comments 

Partinipan ts dQscribed a personal ~xpe r icnce w~tb 
den h. 

nWhile I t:rdnk it coulc1 be a healthy hin.g to dis­
cuss th subject, -I \tJOLtldn't 1;k to s e too much 
emphasis put uvan it" . 

Children are very nonthalant about death . 

'fhe ch1ld will react the way h:Ls paren ts do . 

''Shoving chi] dr:eu off in a con er keeps them from 
acc'='pt ..Lng death''. 

111 t is an a t~ a that shoulJ be gi ve11 more 
ius trucLion ''. 

I t is ~onfus l ng for. the ch ·ia v1l1an my aud the:Lt: 
pareo.ts beliefs are differell't . I t..ell them 
no one kl=1ows for su e .. 

The subjec t is g -ncr,1lly ignored or spoken of in 
eul hernim11s . It ' . healthier to d-iscuss· it openly . 

'' I t needs to be talk d about more" . 

lt has se ldom come up in my years as supervisor . 

'' Why spend lif~ worrying about death? Depressing 
but ne.cessar) sub Jee t 11

• 

11 1 don ' t m· ncl dying - I 
thete wl 1en it l1appe.u" ! 
a jo]Jy 11ote" . 

Just don I t w;:ui,t to be 
I felt I should end ~n 

Believing in Goel ancl J esus Clrtist really h+'lps. 

"De.3t h j_1:5 \.Jalking out of one r om into another", 

11My pnw·· ous e.KpericncPs rnay ha\i'e in [ lu,_n ce.d 
my thinking and r ~s ponses". 

' 'Books .J r " so vaJuahl atid tht: best woy I ' v 
dealt \· ith childre.D and <lea th". 

R~s pond nts to thJs question_ 46% . 
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Chapter V 

Discussion~ Conal usions and Impl i cations 

Dea t h Concerns in the Preschool 

The most crucial implication of this study is that 

death o.oncerns do oc.cupy a place in the preschool. A major­

ity of the participants indicated that at least one child 

in their classroom experienced the death of someone they 

knew. Children experiencing the death of an immediate 

family member were 16 or •. 8% of the total student sample. 

Although this age range (three-five years) was not included 

in Stein's (1974) study (duri~g the school years from 

kindergarten to grade 12, one of every 20 children will 

experience the death of a parent) the percentages are 

compatible. It is logical to assume that as children 

and parents become older the likelihood of parenta,l death 

becomes greater. 

Preschool children do not often introduce death 

concerns in the classroom but only 3 per cent of the 

participants stated that their students never bring up 

the topic. Therefore children three to five y ears, of 

age who do have e xperiences with death or who wish to 

discuss the topic are not rare . 
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Death ed ca tors ( Gordon & Klas , 19 7G; Wh itley, 19 76) 

state that adults vfuo refuse to talk about death concerns 

o r who do not ace p t the child's f -c lings a bo ut. death 

may contribute to ti a t child developing a n egative , unreal ­

isti c attitude towards deaU1 and his own life. Participants 

in this study indicated that the mo -=·t freqoent manner in 

which t 11dents introduce death concerns was by t a.lking 

with the teacher about personal experiences. 'I'his finding 

compliments Stein et al. (19 7 _) discu::;sio n that p reschoo l 

teache r 1 a:i,-e important in dec1.ling with dea.t.h c oncerns 

because they are seen by students as accessible and non­

threatening . The t eacher , then , is b e ing used aE- a psycho­

logical rnodeJ. by the children and her a·t titudes about <le - Lh 

will affect those childr en. 

All participan ts i ndi cated believin g that talking 

about dea h has s ome place in the classroom ; t h e majority , 

89 %, checked in the upper two-thirds o f the 8ontinu~m. 

Moseley (1976), reported that 51% of the primary s chool 

teachers participatin-g in her otucly agre ed t l1 at: discussion 

of d eath h as a pl a c e in~~ clas, room . Theve diffe rent 

finding;:: may have bee n due to the difference in roles of 

the presohool and primary tGache r. '.ChE prescliool 

te.ac11 r-:: r, €specially Lhc day c are teacJ1er who may car8 £or 

t hP i: h ihlrcn l ' ne or t e:: ri hours <.I aay r h s trc di 1,..lOl).al ly 

be~n given mo£u o f a pat~nting role tha n the public 



school t eacl1er. Therefore she :may be more willing to 

deal with issues that. the p rimary school teacbe.t would 

leave to the home« 
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Addi tional.ly, t.l'lose part.i.cip-3.n ts in Moseley I s st1J,dy 

who st~ted that death shollld not l.Je discussed in the 

classroom vi@wed death and religion as in~eparable; and 

consiJered that the teacher shou d not become involved 

in r~li gious indoc-f::.~in~tion . In the ctu:-ren t $tt1dy , the 

only teachers who viewe d death and religion as inseparable 

taught in r~ligiously oriented preschool s ahd rega-aed 

religion as an import.ant c1spect of al l s11bjec ts. 

A final rGason for the diffe ent findings may relate 

to. the fact that Moseley rs foclls was on childrens 1 at.t. i ·tu<les. 

a_no experi8nce5 about qeath . Examination o f te~cher$' 

attituaes occupied only c:l small part of her study and , 

therefore , ne:r: results cl.Xe n o t cl.S specific ancl. detatled 

c).S those obtained ir;i. ttA1is inV\=stigation . 

Teacherc 1 Peraonal At~itudes 
'l'owa1•d0 Dea ih 

Tbese findings ware surpri~J ng for there was not, as 

was hypothes.i :zed, .a large number of participan.,_ s who had 

a hegativ0 orientation towards dtath . Parti cipants were 

spli t nearly eve nly b(~ twee n n eutral u.nd po&ittvo o.rientat.ion .. 

It as a~ so bypot.'hesi.z e= c.1 that participants with a 11egati ve 
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orientation would believe .death should not be discussed in 

the classroom and that it is ps.ychologically unheaJ thy 

for children to think about death. This hypothesis was 

not supported by the results ol:>served in this studyi these 

participants inqicated that discussion of death has a place 

in the classroom and children who think about death are 

psychologica-lly heal thy. The_y also indicated that they 

would welcome help in changing their negative orientation .. 

The hypothesis that participants with n.eutral and 

positive orientations towards death would believe that death 

should be discussed in the classroom and that children 

who think about death are psychologically hea.lthy has not 

been rejected. There was no difference, however, between 

the two groups intensity of beliefs. 

Teachers, who refused to complete the que-stionnaire, 

were asked for their reasons and 68 per cent r~sponded 

to this request. Some of the non-respondents stated that 

they did not like the topic or did not wish to answer 

questions about death. If these teachers were assumed to 

have· a negative orientation and were adqed to the two 

participants who w~re shown to have a negative orientatibn 

this group woulq still be only a small percentage of the 

population . 
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The_re a e b\'o inr ilic;;i. L.ions to the £indi1 gs that the 

vast maj ority of par-t l cip;1.nt .~ rave a neutral or positive 

orientation towai::c1s death. 'I'he first is that preschool 

teachers ha ~e t' c psychological potential fo~ denl ing 

effective.y with most deat11 concerns in the classr-oom 

If they are not effective it i s through lack o .f information 

or skill, not an appropriate c.ttitude. Therefore more 

attention should be given to t he training of teacl ers and 

less to providing tJ,e.Jn ·with pro es-s ional "grief 

counsellors'' . As Cap lan (19 7 4 ) discusses , it is. easier 

to use a preventi re approach than a crisis jnterv ntion 

one. 

The secon<l implication is that with a neutral or 

positive orie nt,ation there i s little concern that work ­

shops or courses in death education and a·vare ess will be 

too psychologically intense for -participants to handle. 

In a worl(shop or course there is little time for mu.ch 

one to one cont~Lt between leacer and participant and 

large numbe r s o f negativ·~ ly oriented people mig t not 

receive the support and at-l:ention they need. T1wrefore 

a course or workahop seems an a ppropridt e vehicle for dis­

pensing intonflu t ion about. dealing with dea tt1 concerns 



Teachers ' Effectiveness In D~aling 
With Dea th Conce~n s 
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'The preschool teacher is aware of her students death 

concerns and is asked by the children to discuss them. 

Although only a few teachers indicated that they were very 

unsatisfied with their manner of dealing with death concerns 

nearly half, regardless of degree of satisfaction, wanted 

to become more effective. Also, nearly 100 per cent of 

the participants listed some ski11 or knowledge area which 

would be useful to them in dealing with death concerns. 

These findings indicate that preschool teachers would 

welcome courses or workshops dealing with this t opic. 

An indication of t eachers' effective nes s was rece ived 

by examining participants' reactions to speci fic situations 

iri. which a student experienced a death o f someone they 

knew. In most cases wh.en the child reacted to the death 

in an accepting, matter of fact manner, the teacher also 

han dled the experience well; being available to talk to the 

child, accepting his/her feelings, and cuddling the child 

when needed . When the child reacted to the death with~ 

lot of emotion or with behaviors the teacher could not 

easily understand as grieving, e .. g·. , ange r , denial of death, 

aggressiveness, unpredictable behavior, the teachers were 

also less success ful. Teachers we re more like ly to try 

to rationalize the death with the child, be unaccepting of 
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the chi d ' s feelings, feei helpless or angry at the child, 

or act as if no ·hing un suaJ. \vas ha)'.;p1::ning. 'Th few 

t ache rs who shrn ·e:cl an inte l lectua 1 m,,a:r:e-ness of the 

grieving p,::ooces$- handled these unorthodox s ituations 

more effect.ively . Th-Ls finding strongly supports a system 

of structu::::-ed infonnation-g:l ving (course o.r: workshop ) 

so that teachers are able to deal wi th a ll grieving situations 

they encounter in the classroom e ither by working personc.lly 

with the child or by refering to an appropriate professional 

helper . 

Participants in icat d that a course or workshop 

would be most beneficial to the~ if it included d 0 scriptions 

o f the ways that childi:en deal with death . The topic 

most freguen ly requested was that of childrens ' develop­

ment of deae concepts. 

Other C~n.ideratio~s 

A procedural implication arising from this study is 

that it is important for anyone wishinq to stuuy death 

conce rns to h ave knowledge of, and effect..hreness in using , 

couJu,elli.ng skilJ s . Coun.sclling skills re helpful for 

two re sons. The fi rs t is th fl.t witl101lt t.hr,_se skills 

and without personal con·act with the rescar~he£ there 

'i,70\Jld ha vc br;;rn a leiv1t... r pP-rcen t.J.g o:f; cp:ies t.i. onnai.1::-e return. 
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In more than half of the initial telephone contacts 

there was, at first, a slight withdrawing On the part of 

the prospective participants. Their voices often sounded 

shocked or disbelieving and common statements were; 

"You want to study what? 11
, or, "Why would you want to study 

that topic?''. The researcher used empathic responding to 

acknowledge these feelings of shock or disbelief and most 

participants moved from these feelings to an expressed 

wi l,lingness to complete the questionnai:r:-e . Te,achers often 

talked on about their initial feelings identifying a 

nervousness or even slight fear of the topic. It is quite pro­

bable that i£ participants had had no personal contact with the 

researcher or if she had not peen able to respond effect­

ively to the teachers' concerns they may hav e retained 

their initial feelings and been unwilling to participate 

in the study. In one case a teacher did refuse to part­

icipate but after the researcher ackno~ledged her feelings 

she d.ecided to take part. It is important that researchers 

do not use counselling skills to coer ce or manipulate 

people into participating. They need to have their feeiings 

accepted and understood no matter what their decision. 

The most important reason that the researcher have 

coun selling skills is to a,ss,ist participants who have a 

strong negative psychological reaction to th.e topic. 
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In t·1·,•o cases, t.he researcher helped teachers _xamine and 

acce t t1'1<;>ir d~cisions :not to participate . One bri ef 

cast:! exaJ11ple Wi ll be used as illustration. A supervisor 

was contacted by t e lephon e to arrange a pickup time for 

the completed questionnaire . She had originally agreed 

to pa r ticip&te. On the telephone she initially stated 

vague feelings about the topic . These feelings becamo 

more specific a s she described a personal grieving 

experie nce ,-,hich she felt she had not resolved. As she 

spoke she starte d o cry_anj told of her fear of death. 

The resr.;arcne:r was able to help her become more aware 

and accepting of s ome of 1-ier feelings and discuss ways 

s h e could get more emotional support for herse lf . After 

o ver an hour on the telephone the t acher ' s voice sounded 

s tronger and ca1ITLe r and sl;le was not crying . 'The resoaJ:cher 

as s .essed thcJ.t asking her to c omplete the questio1 naire would 

only rea.:vaken the painful expe riences she had had _; so she 

encouraged the 'l.:each e r not to paJ: tic:i pa te in the study. 

If the researcher h.ad not be-:>n aJJlo to use counselling 

skills e ffc.cti c ly some teq.c 1e rs may h a ve be~n left feeling 

fr i ghten ed, angry at the r:ese .a.r.cher , and may even have 

n eede d to apply for professional counselling assistance. 

'l1 hQse e xpe r i ences support Koocher ' s (197 3 ) conclusion 

th i: whe n de sig:1in':f a -.a th oncen1 e;tudi c s resc r h e rs should 

e more concer n e d with the participa nts than with the du.ta . 
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Replication o f thi s stud~' with n sampl•e that i nc luded 

male pre,sch ol t each s would show- whe ther at :i.tudes towards 

death are sex re l ated . This study indicated tha t there 

were no differ nces between age , numbe r of years teaching 

o r geographical posit.ion (rural or urban) , 

'rhe fincJing tli at ortly a small perce ntage of teachers 

h ave a n egative o .rienLation tow,:u:d death nce q.s to be 

exanti n d more closely. The results coul d have been dis­

torted by p a:r-ti_c:i:pants who had a negntivc o r ientation but 

were unwilling to .indicate that fact . Also , a numbE•r of 

particip un t.s i ndica tec1 tha t. they we r e confused by the 

attitude sca l es .so that s ome o f their scores may h.J.ve 

been distorte d. Psychome:: tric refinement of the attitude 

scale would b e h ighly desirable for futur~ studies. 

It should be stressed that the res l ts of this study 

do not warrv.11.t generalizations beyond the preschool 

l evel . It is highly p:rohable that a structured curriculum 

as well as the increasin g intellectual and cognitiv 

maturi ty of students in the public school systernr coul d 

p resent the tea ·hers v-li t h different needs a nd challenges 

in d0.s.· iDC} w' ·h death conc.~,rns in the clciS!'.s"roont . Ft1ture 

resear~h might be direcLed t owarls the elucidation of such 

needs a nd conceins as well as towilrda t he dev lopment oi 



e f fet-tive t echniques. t o dea l with death co-ri c erns in the 

classrdom i ncludai n g pe r haps courses in tha n a -tology for 

t eachers. 
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DtATH C0NCfRN IN P.E PRESCHOOL QUE-STIONNATRE 

CONSE fl' FORi•! 

The purpose of tl1is quc.st.ionna ire is Lo >:p lore the f e.e l ings , attitudes , 
a1 d cxper i_ences of pres ch1-•- J. t eac.her,q_ in 1· -· Jation to death c:ori ce.rns :ln 
t he c la s room, Your re spons-cs will -cmaiJ.1 al;Jso1ute ly confidential an d 
name8 w,i.11 not be used in t11e analys :i s of tlie darn . 

Signin g y our name bel ow _, lndi cates you1: consent r. o p a rtici1 ate in tbis 
r esearch and th• t you und r_ t a ~i d t he putpPse of the res,ea rch. I am 
available for discussion nbout the quc•st ionnairc or yo tJr react ions to 
it. Pl~ase. calJ me e ven ings a t 595,.....L,66:1 . 'fha k you so much for 
your coopera t ion : 

Your si;;naturc 
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D· .al h C..:nceru · j n tJ1._ Pr s c hool Questionn-a i rt' 

This que·~tionn~in, is in hree pa rts . The. first psil.l't as'·s for information 
about y urse J. f D'ld y o ur r esci,oo l . Th,~ secon d ar:t .=t3ks for your own 
attitudes about_ de3 U1 and tbc third deals 1,1 itb di=:.~1 h cone.em in the 
.classroom . 1 f there- ;,, r~ a y -qu~ · t:ions yo u clo ot want to answe , leave 
the.m bJ. ank . · t is i mpor tant f o r my st:1..ldy , ·ho gh, t h3• I hav e as man y 
que:s tions ans.we rc:d as poss ibJ e . Thank y0u. 

Part. 1 

Your. ;ig e. --- Your sex: F M ---

Are you a B.C. licens~d pTesc hool supervj ~or? 

Nwnbe r of y ears you have b e e n a '(l r es chooJ t .ea her 

Did you teach thtou.ghou . /dudt1g Lbe pe riod from September 1977 
to Juu e 1978? 

Yo m: pr o.gcmrrne· is: Day Ca r e N\1rsc-i:y School 
Othe r (please specify ) - ------------ ------
Number of children in all programmes y ou we1e irlvolvc·d \'7ith la.st 
year __ _ 

Ages and pe r c 0 n ta g s of ages o f hi.ldren :Ln programmes 
2 year olds ___ % 3 yoar old. % l'.1 y edr olds --- % 

5 y ar olds ___ % 

Area in which sc.hooJ j s lo-ca l~o cl: lkbnn Rt1ral 

Fart 2 

Place a d .;.ckma1.k ( ✓) abovo t he l inG. t.lrn,t. bes t de,scribes yout attitudes . 

(1) What does dea th ruea ro you? 

n a tural 

harmful 

welcorr.c 

. . . . . 
- --·-·- -- - - ·--- --
1 2 3 4 s 6 7 8 9 

. .. . . . . . .. -- -- ------ - -- ~-- --

. . . . . . . . - - - - ---- -- -- -- -~ --

. . . . . . . .. -- -- ------ ---- - - - -
intere~t: - . . . . . . . . - ---·- - ---- ---- ----ing 

ositive 

unnatural 

h:J .rmles s 

unwelcome 

uni n t:CJ'es ting 
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( 2) In en era 1 , d i · c · s s ions ab o u t den h· a -r;e -

negative 

natu <ll 

wel ~ome 

inte rest L,--rg 

Part 3 

.. ,. . .. . . •· .. - -·------ ·-- -- ------
l 2 3 4 s 6 7 8 9 

. . . . ... . , ,,. --------------- - - --

. . . . . . .. . - - -- -- -- --- -- -- -- --
.. . . ·• . .. ---- ------ -- --
.. . . . . . .. ,. - --- ------ -- ---- --

po~itive 

uru.a t ur a.l 

frarmless 

unt.ielc:01ne 

unint¢res tirig 

P 1 ace a c.hec knia rJ< ( ) above the li..rie that b es t desc:.ril>es yo ur: ntU tud · s. 

(1) C!iildt <En ·who .\val)t to talk about death ate 

negative 

;natural 

harmful 

welcome 

int n~sting 

t J ■ I • ► • I 

1 234 5 6 7 8 9 

. .. . . .. . .. . -- -- -- -~ -- ---- ----
• • .. ♦ • • · • • - - ------ -- -- - - -- --
,_ . .. . . . .. . ------------·------

--·· ... . __ . __ , __ . __ . __ , __ 

poC?it ive 

uonatutaJ 

horml~ss 

unwelcome 

un:Lnteresting 

(2). Sup pas you are in a s:i: f'.u;-l tion: where. you ate ~ppr0acbc~d by -someone 
to talk to you about deach~ How would it be foI you to talk to 
the pe0pl.e lis tc~cl hoiow'? Dse v'?.ry easy~ e.asy , diff.i ctilt , very 
difficul L. 

your studen.ts , talking on a conc l'.':ptual 1 --.vel 

your students, talking on an emo.tional l eve l 

parents. of stucle r1ts, talldng on a cctncep tua l 
l evel 

par cn t s of s t1..1drrn.Ls, talldi1g on an 
dmotional 1-eve. l 

(3} In ... he past sc.hool yl!::;.r: (1977-78) to your lq1CJ wl e.dge, how many of 
your s tude nt s had at 8.Y.:p81'.ience \-JiLh dea th? )l J: 12.use pl.:.1.ce rlumbers 
in the nppnipr Late pl c.::~s . 

----------

i mme d · at 0. f ,..imily mernber died 

oth~r rel.:itiv8(s) dif;!<l 

pet b:r a,drn.::il t:l1 i1ot ,JrJS knotm to c hi 1cl cl iC!.d 

o th c r (p lE.:as"• e xphi.in) 
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Briefly des.crib~ the ch-Ucl ( re:n) 1 s ;r~aci:ionb tµ th · dea tl1( s ) ~entio11 ~d 
above . Id so, briefl_· deseribe as s p e cific.all,y a s poss. L l e what yo1.t 
felt and d:lcl in re s p _n.,: o the d1ild(ren) . Use the b o:ck of this 
questionn.;:d r~ if n □oessaty . 

Situation Cbild 1 s Re~ction You · Ac tions. 

( 4,) What place do you b e li~v:e that tal 'kJng ab.ou~ dea~l1 has in, the 
classroom? (chetk i ) 

has .no place• . • . .. . . . . . has a lal"g"' plate 
12 3. L+ 5 6 7 8 9 

Pl ease stat your reason~; 

( 5 ) How s ·atis.fie:d are you with your JJ1arirjei- of dealing ,dth deat h 
concerns jn the classroom? (check 1) 

very un s ati~fied ... . . . ' . . - - -- - - - - -- -- - - - - very s-a t isfied 
1 2 3 4 5 6 7 8 9 

C.o·nnne n_ts? 

( 6 ) How oft n po yo u bring up tbe ~Qp:i.,c o f deat,b in tbe c:ll'lSsroom? 
( dwc.}< l) 

never -= • • .. • • • • of t en -- -- ·-- - - -- -- -- -- --
1 2 3 4 5 7 8 9 
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If VLJL1 do bdni~ up the to ic , wh t methods do you u s<:> to intr duce it? 
Ran k froii,1 l (must curomon) Lo 5 (le<1st common) . 

childr~ns 1 fiction 

talkin g .'.lbo ut .li:[ , cy · l!!S of plants and anim.dls 

askjng for childr€·1.1s' e-,.:perJenc.e: wi ti1 deat:h 

explaln:i.ng signif i.c:ance o1 ho] iday. associat:. ·d with death 
e.g. lem·mbrance D;,iy 

other ( ph:.asl= expL'.lin) 

(7) HCJ1,1 often do your stude:.n -:,; bring up th e topi_c c,i_f death in the 
classroom? (check 1) 

n ever . .. . . . . often -- -- -- -- -- -- --
1 2 3 4 5 6 7 8 9 

In what ...,,ay '! Rank from 1 (most common) to 6 (leas,-, common) . 

dramatic pJ ay, l"Osle pl-ay 

------

------

talkj_ng amoll'g themst!!] vcs about rersonal expe:rience 

t.alking wj Lh you a.bout tba•i r personi?l l expe-rience 

t alking about books whiclJ_ deal w'ith death 

talking about TV programmes in ,,rhic.b someone has died 

otlier (plea~e ex lain) 

(8) How psycliologi.ca.lly healthy or i.mhe~lthy do you believe it j s 
for children to th;Lnk about de:.'.lth? ( cbe:-,k 1) 

' . . . .. . disturbs or dis1Jpts 
psychologica l growth --·-- ----------

1 2 3 4 5 6 7 

Briefly stat:e yo ur :i: ·asof1s for your r esponse . 

8 9 
i s essential 
topsy ho­
logical growth 

(9) If you ar(! not ·at isf le d with the way you de1Ji ,-iit.h dca h concerns, 
what resouxces and/or upp r · do you think you need to help you? 

(10) l'l~ce a c: l1cckm,1.rk .( •,/) beside th topi.e(s) whtc.h woul.cl b l? sdul 
t.o yo.u c1nd ·I en 1..::ink Lli e i n1p t ,mce o euch o. lh.c sen <.! prov ided 
belr w acl i. t: ,~m. 

--- unde r nn dlng your ch ,ild:ten s 1 <l e.v -· lopm~nl: or cooc.r•p !"' oE death 
unimportant. . , • . • . . , • v r:; 1-y impor tant 

12 .3 Lt '.i 6 7 8 9 
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me. t:inr:; \v.ith o h,•r t e;.i r.:: e.rs to .s ha r e. conct:rns , e.xperiE:nces m1d 
f--e:l in g. · ab ut.. d,2.:ll"h ,_ , ncerns in th clas.sr.oorn 

. . .. . -- - - ---- -- --·--·--·-- very i mportant 
l 2 3 4 5 6 7 8 9 

u.ndersti.!nding no ·ma l a nd. abnonn., l gr i e f at. terns 

ur:iimportant • • • ,. • .. r ,. -- - - -- - - -- -- -- -- -- very ilnpo rtan t 
1 2 4 5 6 7 9 

exploring yo1:1r own feeliflgs, e>-.---p·erieuce ~ and .;:on_cerns about dea th 

. . . . .• , . . unimpo r-t cm t -- ---- -- -- ---- -- --
1 2 3 4 r 

_) 6 7 8 

knowing te .;1ching 1\'l.ci t e:ri a ls 1·elate.d t0 de<1th 

. . . . . . 

9 

unimporta n t ---- -- -- - --- -- - -
J. 2 3 4 5 6 7 8 9 

.lea rni ng 1~nys to t a l lc to "t h:ilc!r ·n about de a t h 

unimpo n:an t . , , . . . . . 
1 2 3 4 5 .6 7 8 . ·9 

very importan t 

v e ry impor·tan t 

very ·impbr t ant 

(11) Nagy (19 59) and Hankoff (1975) d iscu ss the concepts childr n 0-5 years 
de veli:J p around death issues . They state that the young ch ild 
believes den th is r c v c.=-rsibie . He attr ibutes J j fo and cousd ousness 
to the dead . Deat h :Ls seen as .:inothe.r , s pe cia J_ pha s e of li.fe from 
which 01i.e. c:an ret1 rn. 'J'he child tends t o associate life with 
mDvc.r;1en t ·; a 1-1ind- up toy is seen es alive wlwn it mov ~, a still , 
sleeping p ·-rson 11Jay bo& th.ou_!h dC!ml. The c.hild does uot think 
about hi s owT1 death unles_s he ha s exp e r:i e nced a long or se-v-e re 
illnc._scs . De th 1 p e r se, ic;. i1ot feared. The child's main fear is 
of ahandot1 ment , he doE:Jm ' r chsting u.i s h b 0twc n types ~ e.g . d ea th 
or di.vor c • llow similar or d is-s'wlla-r are tb~se obser va t i ons to 
yours i11 you ,....-ark wilh children? (Chec k 1) 

d i s imilar L o your . . . . • 
e xp e d .ence wi th -J- ·2 3 4 - 5- --6-

. . - -··----
7 8 9 

children. 

In what ays · .re they :1ar or di8similar? 

similar to 
your exp e rience 
wi th ch:rld:ren 



(12) Ph;i t. .:1 e: yo u r r-•rdi n s / tl1ougl1ts a bout fi ] Jj n g our t h:i s 
que::; tJ.onna i:rl": 't 

(13) Commen t; s ? 

84 



85 

Request For Return oE Questio~naire 
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J· nuary 7 , J 979 

ar Prescliooi. Sup..:,rvisor: 

In D c0mbe:: 1 g.av(' vou e q;_,~st.io1naire , 1l i led Denlh Conce r ns 

in l l,c Pr _sclwn. . Thi. r- se.c rch j s rn ·he:..;is f0r ., M sters ,~g ree. in 

Educ;,sr-io1L-Coun:;; ·lli.ng P:-) r o1og~•, .:it the University of Victoria. I 

t1f'ed a hi£;h p~rc8otc:1gc of cornpl t d lorms · 1 o der to have n1eaningf ul 

resu lt. wl i h Chll be used to expand o r knowledge f pr: Eschool 

teachers ' conc_ro d Lo c,nahJ t> m ly child110 0ouc· tors Lo J velop 

ore ffec. t i·JG tl..'ach·t- t· 'itiing pr r.-mmes . 

I would J.ikL to ha c all quetitjon ;:ii -es cm,plet-d by J c1nuary 15th . 

I f you hav _ any q uei:; r · ons or w · sh .. e Lo pick up 3 c(mplet d 

questjo nair~ 1->l<:asc cal 1 e 12venjn 

f or yo0r participation . 

at 595- 4G65 . Thank yoL 

Yours very truly , 

1 apcy C. Re.eves 
GraduaLe Student 
Education 
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