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ABSTRACT

The purpose of this study was to validate the
Canadian Index of Linguistic Insecurity test as a measure
of the attitude linguistic insecurity in two communities
of Winnipeg.

The Canadian Index of Linguistic Insecurity (CILI)
test is a parallel form of Labov's Index of Linguistic
Insecurity (ILI) test., The ILI test was developed as part of
Labov's study of New York English.

The CILI test and the ILI test were given in the same
interview to a random sample of eighty households in the
Winnipeg communities of Lord Roberts and Riverview in order
to obtain a wide stratification., The data were analyzed in
terms of the variables social class and sex,

The CILI test showed a strong criterion validity, in
that there was a high positive correlation between the scores
of the ILI test and the scores of the CILI test. The CILI
test also showed construct validity in that the CILI proved
to be more sensitive to linguistic insecurity in Winnipeg

than did the ILI test. The 'stronger' effect of the CILI



iid
was attributed to the fact that the items of the CILI more

]

approp:iate;y_ref]:gc‘{: the_evaluat.ional norms of the
Winnipeg speech community,
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CHAPTER 1

LINGUISTIC INSECURITY: RESEARCH AND THEORY

1.1. The Purpose of This Study

The purpose of this study is to construct a Canadian
equivalent of Labov's Index of Linguistic Insecurity, a
Canadian Index of Linguistic Insecurity, and to validate
its use as a measure of linguistic insecurity.

The items for the CILI will be selected from Scargill's
(1974) study of Canadian English in which férty-two items
were used to study the pronunciations of Canadians, Scargill
had chosen the forty-two lexical items for his sﬁrvey in
order to explore areas in which English-speaking Canadians
were believed to have divided usage,

The CILI test and the ILI test will be a@ministered to
a random sample of households chosen from two adjacent
neighbourhoods in Winnipeg: Lord Roberts and Riverview.
These two communities combine to reflect a wide range of
stratification necessary to replicate Labov's New York study
using the ILI test,

We will show the validity of the CILI test in two ways:
1) We will show the criterion validity of the Canadian Index

of Linguistic Insecurity (CILI) test by comparing the scores



of the CILI with the scores of Labov's ILI.
é) We will further show the construct validity of the CILI
as a measure of linguistic insecuriiy by testing the

variables sex and socio-economic status, following Labov's

analysis of the ILI scores.

1.2, Linguistic Insecurity

Linguistic insecurity is considered a pervasive
language attitude in the United States (Labov,1970; Baron,
1976), manifesting itself as a variety of behaviours., 'Labov
has stated that the attitude, linguistic insecurity, can
motivate sound change (Labov,1963) and also that linguistic
insecurity can be used as the defining characteristic of a
speech community (Labov,1966). Baron has suggested that the
effects of iinguistic insecurity range from stopping conver-
sationsibecaﬁhe~ong‘of the participants may feel his speech
is somehow in;aéqgatgl to provoking hypercorrections which
may alter the course of language (Baron,1976:1).

Labov has traced the origins of linguistic insecurity
as far back as the seventeenth and eighteenth centuries, when
the middle class first began to recognize that their speech
‘patterns were not appropriate for certain situations (Labov,
1966: 475). Labov stated that as the notion that a certain
variety of English was the correct standard became more
popular, the attitude linguistic insecurity grew as well,

and he concluded that linguistic insecurity is part of



the heritage of the American people (Labov, 1966; 475);

Baron stated that two forces are responsible for the
attitude linguistic insecurify: first, tlie stereotyping of
dialects, and second, "an educational system based upon a
doctrine of correctness and purity in language" (Baron,
19?6; 2. oo

' In general terms, this study is concerned with the
validation of a measurement, the Canadian Index of Linguistic
Insécurity (CILI), of the language attitude.Called~linguistic
insecurity. The CILI test is a parallel form of the Index of
Linguistic Insecurity .(ILI) which was devised as part of
Labov's sociolinguistic study of New York speech (Labov,1966).
\ Before stating the purpose of this study in specific
terms we will examine, in general, the role cof language
attitudes in relapion to the study of language and will
review the studieé completed which deal with the measurement
of language attitudes, We will also explain Labov's measure-
ment of linguistic insecurity in the context of Labov's

description of the social evaluation of New York speech,

1.3, Language Attitudes and Their Measurement

-The study of language attitudes has not always been
deemed worthwhile by linguists, since it was often noted
that observations about speech made by respondents often did
not corregpond to more objective observations made by

linguists. This sort of perspective was bhest summed up by .



Bloquield'(1944) who called respondents' observations

about language secondary and tertiary responses to language.

Bloomfield pointed out that such utterances, although inter=-

esting and sometimes humourous, should be left to disciplines
other than linguistics for investigation.

Prior to 1960, studies dealing with language attitudes
were confined to studies of language borrowing or second
language learning or as part of ethnographic descriptions
(Nader,1962:276). _

More recently the study of attitudes has been con-
sidered an important diﬁension in the study of language.
Hoenigswald called for the study of informants' pronounce=-
ments about language to be a diseipline which he suggested
be called folk linguistics or ethnolinguistics (Hoenigswald,
1964), Hoenigswald argued that other disciplines have em-
braced such a concept and that topics for investigation
would include attitudes to speech differences, correspondence
between language judgements and the truth, bilinguals' views
on bilingualism, and attitudes to the internal structure of
speech.

Halliday rated the study of attitudes as a major
topic of.institutional linguistics along with languages in‘
contact, dialects, and registers., Halliday outlined several
majo: types of language attitudes: the sense of Qne's own
lapguagg being superior, pejorative attitudes tqward-mixed

languages, and varieties of language (Halliday,1968).
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Fishman saw the study of attitude as a major topical division

of the study of language maintenance and language shift.
(Fishman, 1971). Hymes advocated the study of attitudes as
part of an ethnolinguistic description of a community of
speakers (Hymes, 1972).

The first major review of studies dealing with
language attitudes came from Agheyisi and Fishman (Agheyisi
and Fishman, 1970) who were interested in improving the work
in sociolinguistics on topics involving attitudes through an
investigation of the various methodological approaches which
had been taken up to that time.

Agheyisi and Fishman felt that sociolinguistic studies
dealing with language attitudes could benefit from the
theoretical formulations about attitude which have been
developed in the behavioural sciences., Agheyisi and Fishman
identified two major trends in the study of attitudes in the
social sciences. The first trend was in the mentalist
tradition of dealing with attitudes as a mediating concept.
The second trend, following the behaviourist tradition,
defined attitudes operationally as a probability concept.
They further pointed out that both trends converge in their
usage of response covariation to derive their attitude measure-
ment and although there is disagreement about the structure
and components of attitudes there is agreement that attitudes
are learned, enduring, and positively related to overt

behaviour (Agheyisi and Fishman, 1970: 151).
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Agheyisi and Fishman subdivided the current literature
at the time of their article according to three major topics.
The first they called language oriented: or languageAdirected
(Agheyisi and Fishman, 1970: t41), This type of study is
exemplified by McDavid's explanation'of the distribution of
post vocalic /r/ in South Carolina using his field records

(McDavid, 1948), and by Ferguson and Nader who both reported
on Arabs' attitudes towards Arabic, the former basing his
comments upon his years of observation, and fhe latter using
interviews as a data~gathering technique (Ferguson, 1959;
Nader, 1962). '

The second topic identified by Agheyisi and Fishman
dealt with various Behaviours resulting from attitudes such
as language iearning or language choice. Herman's study of
bilingual speakers in Israel and Fishman's study of Puerto
Ricans in New York are but two examples of many studies 6n
this topic (Herman, 1961; Fishman, 1971). More recent
examples of this type of study would be Adekunle, 1972;
Carranza, 1977; Gal, 1979. -

The third topical subdivision Agheyisi and Fishman
called the social sigﬁificaﬁce of language varieties (Agheyisi
and Fishman, 1970: 141), and it encompasses the topic of this
study.

Beginning in 1960 and throughout the decade Lambert
et al conducted a number qf studies which examined stereotyped

responses to tape recorded samples of speech, using a
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technique called 'matched guise'. This technique requirés
respondents to evaluate personality traits of speakers
through.listening'to tape recordings of their voices. The
judges are not aware that the varieties of language or
different languages they hear have been recorded by bi-dia-
lectcal or bilingual speakers who have a native~like ability
in both dialects or both languages presented. In this way |
there is a control in the experiment for such variables as
voice quality of the speaker and the personality of the
speaker, so that the judge's evaluation can be taken as the
evaluation of speakers of that language rather thén the
specific speaker in that situation,

Agheyisi and Fishman (1970:146) suggested that a
weakness of the 'matched guise! technique is its assumption
that each population is characterized by a single language
variety, and that the appropriateness of the language sample
for the topic, range, and domain of the situation as weillas
the functional asspciations of language codes are not dealt
with.

Lambert, Hodgson, Gardner, and Fillenbaum (1960),
using the 'matched guise'! technique, studied the evaluational
readtions of university students to French and English,
These researchers found that there was low correlation
between the measures of attitude by means of questionnaires

and the favourableness of English and French as indicated
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by the scores on the '"matched guise', and interpreted this

as a reflection of the influence of stereotypes on the
evaluation of French and English speaking Canadians.,

In addition to investigations of evaluations of diff-
erent languages, subsequent studies by Lambert et al between
1960 and 1970.examined the evaluations of different 'speech
varieties (Anisfeld, Bogo, and Lambert, 1962), and dialects
(Tucker and Lambert, 1969). These studies supported their
claim that the 'matched guiseﬂ was an effective techniqup.
for eliciting stereotyped“reaétions towafd samples of speech,

Herman (1961) studied the determinants of the choice
of language in & subject who is bilingual and who could use
either language as a medium of conversatioﬁ. The study was
based upon data collected in Israel from a) case histories
of students ©b) interviews with immigrants and visiting
students c¢) a questionnaire given to university students
and d) surveys on language use from a collective and from a
stratified sample of an immigrant township.

Herman's study concludes that the choice of one
language in favour of another is influenced by the felative
potency of a) the background situation and the personal
needs, or b) the demands of the immediate situation. The
potency was regarded as a result of tﬁe attractiveness or
repulsiveness of these factors (valence) and the perceived

prominence of one of the factors (salience) of the situation,
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Nader (1962) interviewed upper class Arabs after they

had 1istened to tape xecordings of Arabic spoken by Arabs who
came from small villages, and found that the‘city dwellers
reacted with admiration to the rural Arabic style, Nader
commented that her findings run counter to the notion that
social rank lends prestige to varieties of 1énguage and that
borrowings in language is promdted from one langauge to another
according to this prestige factor. Nader concluded that
language interchange is only in part a factor of status
acquisition, and added that factors of the use to which
language is put, such as honesty, amusement, or ambivalence,
must be considered. These factors vary with personality,
group membership, and various aspecté of culture., One
further conclusion Nader made was that an analysis and
description of prestige variants must include the uses to
which‘the‘dialeéts are put and the situations in which they
arise.

Gumperz also used interviews to gather data regarding
attitudes tdward the use of Bakmél, the standard dialect,
and Ranamal, the local dialect, in Norway. Gumperz (1964: 37)
interviewed Norwegians after they had listened to tapes of
themselves speaking in conversation and found that the
expressed attitudes to the two dialects were independsnt of
the personal switching that occurred as the conversation

moved from topic to topic.
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Heise (1966) conducted research to examine the
hypothesis that no major variations in word connotations .
occur among persons in different social positions, Data
were collected by survey from male cadets in an American
naval training center and from male and-.female college
students, The réspondents were asked to raté words using a
semantic differential scale, following the style of Osgood,
Suci, and Tannenbaum (1957). Heise found that the atti-
tudinal association or the connotation of a word is generally
uniform across social position.

Webster and Kramer (1968) presented five tape-recorded
voices to thirty English-speakiﬁg Canadians for evaluation
on ten sii—point scales, Two of the voices were a 'matched
guise'!, This study suggested that factors influencing
judgement of personality on the basis of accent may not only‘
be due to community-wide stereotypes, but may also be due to
less broad levels of influence,

Webster and Kramer believe that listeners of middle
. degrees of prejudice "overcompensate'" for their community
biases and tend to rate an accented gulse more favourably
than a neutral guise, Being aware of the French-Canadian
demands for equality, the moderately prejudiced recognize
théir biases as undesirable and compenéate for them.

Kimple (1969) studied the evaluation of tape-recorded
samples of Spanish and English by bilingual Puerto Ricans,
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3% Kimple's study was a modification of the'matched guise’
developed by Lambert et a;,.whigh Kimple cal}gd the'nirror
image'technique, The respondents.were first asked to evaluf
aﬁe conversations in Spgnish ;ﬁ.which certain role relation-
ships were established. The respondents were then asked to
evaluate conversations in'English in which the speakers
assumed the 'mirror image' of the roles which had been
established under the Spanish guises., In this way Kimple
allowed for topic, speakers, and situation in the evaluation
of the-guises. The results of Kimple's study showed that the
bilingual-listeners had internalized the norms regarding the
- appropriate use of Spanish and English,

As part of a two year study of bilingual Puerto Ricans
in New York, Fishman (1971) reported on a study of attitudes
and their relation to behaviours. Questionnaires with fifty-
seven items to be answered either "yes" or ™no" were sent to
approximately four hundred members—of a Puefto'Rican youth
organization, Accompanying eighty percent of these questionn-
aires wés élspecial questionnaire which Fishman called a
Ycommitment measurement', This latter scale, modelled on
the Guttman (1950) scale, wés an attempt to measure the
'conative'lor action component of attitude. The commitment
measure which focused on the respondents' willingness to
maintain and strengthen Spanish in the community was compared
with the criterion acﬁivity of attendance at an evening of

Puerto Rican songs, dances, and recitations, Fishman found
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that the commitment items were better predictors of the
criterion behaviour than the traditional questionnaire
attitude measures. Fishman further concluded that his data
showed that subpppu;gtions high in language commitment will
have a higher relationship between self-respect and language
behavioufj

-8ilverman (1963) used a variety of data~-gathering
-techniques in his study of the evaluational reactions of
high school students who spoke Spanish and English. As well
as using a guestionnaire, Silverman used the'matched guise!
technique in which the guises were evaluated acéording to
fourteen bipolar scales in the style of Osgood's (1957)
semantic differential. Silverman found that all subjects
rated English higher, and concluded that naive listeners can
observe the same differences as discerned by linguisticélly
trained observers and that naive listeners could also
distinguish ranges in the repertoires of speakers. These
findings suggested to Silverman that the semantic dif:erent;al
is sensitive to changes in repertoire as well as changes in
variety of speech or in language.

Following the tradition of Lambert et al, researéhers
in the 1970s continued to examine the role of stereotypes in
. relation to the listener's judgement of laﬁguage. Williams
(1973) showed that stereotyped attitudes can be elicited by
relevant clues hea:d in Fhe stimulus presentation and that

stereotyped attitudes function as 'anchor points' for
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evaluating speech samples., Bruce Fraser (1973) found that
perceived race prompts the sfereotype respénse and this will
affect the perception and rating of the sample., Ryan (1973)
found that Spanish accent prompted a stereotyped attitude and
recommended that a scale be devised to measure the degree of
accentedness,  Palmer (1973) found that respondents were not
successful in identifying the mother tongue of speakers who
spoke English with an accent. This finding, Palmer felt, |
makes it difficult to asséss the role of stereotypes, affect-
ing the rating of foreigners' accented English since it raises
doubts as to .on which spedific stereotype the evaluation is
based,

Samarin and Kalmar (1979) studied the evaluational
‘reactions -of fifty Czechoslovakian and forty-nine Armenian
immigrants to - two tape-recorded selections of one Italian
immigrant presented as though the recordings were from two

\ different speakers, One important conclusion Samarin and

) Kalmar made is that social class is not nebessarily the most

("important characteristic of a population to be considered in
studying‘attitpdes to socially significant linguistic varia-
tion., The most important factors in this study were ethnic
identification, sex, and expected reinforcement to the
language learner from native Canadians and from his own
ethnig group, .

Several researchers, in seeking to understand the

development of language attitudes, concentrated on studies
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which involved the investigation of children's attitudes to

language’samples. Laberge and Chaisson-Lavoie (1971) studied
five“saﬁples of Freqch—speaking‘adolescents from different
socic=-economic groups, by means of a questionnaire, to

examine their attitude to 'joual'. Laberge and Chaisson-
Lavoie found that the adolescents from the higher soclo-
economic group showed more linguistic security than the
disadvantaged student., Light (1977) found that children at
eight and nine years of age are sensitive to speech differences
and have absorbed many of the éttitudes‘of society toward
standard and non-standard speech,

Deshaies (1982) studied the attitudes associated with
language variation with groups of pre-adolescent and adoles-
cent students. Using interviews to gather her data, Deshaies
found that the students expressed attitudes reflecting
different levels of French langunage proficiency when cdmpar-
ing tﬁeir own speech to their concept of a norm of proficiency.

Another aspect of the study of the social significance
of language during the decade from 1960 fo 1970 was the
continued examination of the role that language attitudes
play in the interaction of teachers and their students.
Taylor (1973) used a questionnaire with twenty-five items to
examine teachers! attitudes toward black English and non-
standg;d English, Taylor found that, in géneral, both black
and white teachers evaluated all varieties of English tested

positively,
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Williams (1974) reported on two studies dealing with

teachers and students‘from_which he developed a two-dimensional
judgement model forlinguistic attitudes. Williams argued that
attitudes are not bgét represented by a s%ngle point on an

» attitude scale but as a range of values or the "latitude of

the attitude”, and stated that two scales, the confidence=
eagerness scéle and the ethnicity-nonstandardness scale,
measured the global attitudes by which teachers differentiated
children's speech,

Shuy and Williams (1973) used factor analysis with
evaluational daﬁa.of five different dialects of English, and
identified four evaluational dimensions from twelve semantic
differential scales, The four dimensions identified were
1) value 2) complexity 3) potency and 4) activity. Shuy
and Williams examined the degree to which judgements varied
according to the respondents' ethnicity, socéﬁl statﬁs, age,

. and sex, SexX was the only variable for which there was no
interaction with observed attitudes. Shuy and Williams
compared these four dimensions with Williams' dimensions of
ethnicity-nonstandardness and confidence~eagerness as repre-
senting two different levels of a pefsdn's reaction to speech,

Macaulay's (1977) study examined the attitude of
Glaswegians towards their own speech. His survey consisted
of three sets of interviews: a community sample, a sample of
teachers, and a sample of personnel managers of various

firms., Macaulay found that all three groups reported some
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dissatisfaction with Glaswegian speech, andused fhe results
of ﬁis study to make suggestions for improvement of the
educational system in Qlasgoy. |

Studies dealing with language attitudes of French
Canadians and English Canadians were the topic of several
studies (d'Anglejan and Tucker, 197%; Lomy, 19763 Jackson
and Zinman, 19?6).

D'Anglejan and Tucker (1973) used a questionnaire and
the 'matched guise' technique to examine the attitudes of a
sampling of three different groups of French Canadians:
students, teachers, and workers, This sampling was drawn
from three differént areas of Quebec with an even male~
female-sPIit.’ D'Anglejan and Tucker found that in their
study of the effect of congruify or lack of congruity between
topic and language variety, the respondents showed an aware-
ness of a social class structure and an awareness of regional
variation. The French Canadian respondents expressed
attitudes which placed speech secondary to personality and
intelligence in importance for success., The majority of
respon&ents also felt that language does change and that not
onl&.is it possible to influence change but that their
language does need improvement.

One recent study will be noted finally because it
relates directly to Labov's subjective evaluation of New

York English..
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Miils (3980) has used a subjective reaction test

based upon Labov's model to investigate the evaluation of the
-merger of the lower back unrounded and rounded vowels
(E%]‘[%ﬂ ) in Oregon. In many dialects the contrast between
the lower back vowels distinguishes such minimal pairs as
"cot—céught"‘énd "hock-hawk", but in the Pacific Northwest
there has been a ﬁerger of these two vowels resulting in a
lack of contrast,

Mills asked twenty respondents to evaluate eighty
speech samples drawn from gsixteen different speakers, The

respondents were asked first to rank ten occupational titles,

and then, after listening to each‘speech sample, were asked
to write down the highest job they thought the speaker could
hold.
.1 Mills concluded that respondents did react to the

ﬁ@]{b] split. Speakers who maintained the split most”
consistently were rated highest and those speakers who had
only the sound ﬂl] were given the most negative ratings.

In summary, it can be said that these representative

studies show that there have been many studies siﬁce 1960
‘which have investigaﬁed the social significance of language.
These studiéé have investigated attitudes toward different
languages, accented speech, social varieties and dialects,
and the distribution'of these attitudes'according to race,

age, sex, occupation, and social class. We can conclude that
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although many issues remain unrgsolved, pursuing language

aititude-studies is seen as contributing to our understanding
of language.

The pature of attitude remains a major topic of
theoretical concern. A second major topic which emerges
from these studies is the specification of the determinants
of attitude, Thirdly, we see that questions concerning the
relationship between attitudes and behaviour largely remain
unanswered, Finaliy, the development of various measurement
techniques shows that the measurement of attitudes begs:
further research,

Cooper and Fishman (1974) have listed these four
topics ‘as important to all language attitude studies., Under
the topic measurement of atfitude, they see the need for
research to study the relationships among attitude scores
obtained from different classes of attitudiral measures, and
between measurements of attitudesdirected toward an object
and those directed toward a situafion. Cooper and Fishman

also see the need to investigate”the reliability and validity

of indirect measures of attitude. coﬂm“k %W_ Loe koot ﬁ{ m)-

Aboud and Taylor (1974) have criticized researchers
in language attitude studies, in general, for not developing
their repertoire of measurement techniques.

‘Within the contexf of the four concerns of language

attitudes mentioned above, we now turn to an account of one
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particular language.attitude--linguistic insecurity., What

follows is a summary of Labov's account of 1inguistic
insecurity, drawn largely from The Social Stratification of
New York Speech (1966). We will present Labov's explanation
of the nature of lingunistic insecurity, the determinants of
this attitude, and the behavioural consequences of linguistic
insecurity. Also, and most significantly for this paper, we
will review the various measurement techniques which Labov

used, in particular his ILI test.

1.5. Linguistic Insecurity and Labov's Study of New York
' English

Labov (1966:500) stated that a dominant theme of 'his
study of the social evaluation of the phonological variables
0f New York English was a profound linguistic insecurity of
the New Yorkers coupled with a loﬁgstanding pattern of
negative presiige., Linguistic insecurity was, Labov stated,
one of the primary elements of New York speech which affected
all classes but most seriously affected the lowef middle class
(Labov, 1966:479), Linguistic insecurity was pervasive in
New York forming the basis of the evaluational norms which
unified all New Yorkers and defined them as a speech community.
Linguistic insecurity was central to Labov's descfiption of
the evaluational norms of the New York speech community and,
in later work, Labov (1970) ascribed this attitude to all

Americans.
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In the first part of Labov's study of New York speech

he was able to show the regular stratification of five
phonological variables over soclal c¢lass and style of speech.
The fact that the variables used in the most formal styles
were the same variables used most often in all styles by
speakers who are ranked higher on an objective socio-economic
scale, led Labov to cénclude that these variables were seen
by the New Yorkers as better, more correct, or endowed ﬁith
superior status,

Labov (1966:242) found that lower middle class speakers
would hypercorrect in their use of the prestigious variables
in the most formal styles of speech; that is, the lower
middle class would show a higher frequency of usage of a
particular variable than the upper middle class. Labov
(1966:311) also found that women were more prone to hyper-
correction than were men. A third finding Labov (1966:305)
made was that Jews, Italians, and Negroes could be disfinguished
by their use of certain phonological variables,

Labof used four techniques to gather data for his
description of the evaluational norms of New Yorkers:
interviews, a Subjective Readtidn test, a Self-Evaluation
test, and the Index of Linguistic Insecurity test,

Labov (1966:489) characterized the expressed attitudes
of New Yorkers as "linguistic insecurity." New Yorkers in

general felt that fo be recognized as a Néw Yorker was a
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stigma, and felt that people not from New York did not like

New York speech. New Yorkers would use words such as
"horrible", “distorted“, and "sloppy", to describe New York
speech, and often report that they had tried to change the
way they spoke (Labov, 1966:482). As a consequence of these
negative expressions, Labov stated that New York was a great
sink of negative prestige (Labov, 1966:499), These expfessed
attitudes, Labov felt, were direct expressions of New Yorkers'
linguistic insecurity.

Labov (1966:455) further states that New Yorkers!
expressed language attitudes are not based upon their "sense
experience", but upon socially accepted statements about
language and that the expressed attitudes correlate with the
measured phonological behaviour of his respondents.

The Subjective Reaction‘test (SR) was constructed as
a tape recording of twenty-two sentences spoken by five
speakers, The speakers were chosen for their use of the
variables under study. In this test Labov was able to esti-
mate the respondents' subconscious evaluation of a particular
variable, The respondent was asked to assume the role of a
personnel managef; and to rate the speakers on their ability
to hold a certain job ranging from a factory worker to a
televisiop personality.. Labov (1966:447) found that the
pattern of subjective reaction to the variables matched the
patterns of stjlistic and social variation. In the first

part of Labov's study he had shown that a New Yorker who
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had used a high degree of a stigmatized form in his casual

speech would systematically shift his pattérn of speech in
more forméi styles and would use less of the stigmatized
variable; In Labov's study of the subjective evaluation of .
the variables he found that a New Yorker would rate the
speech of others. negatively in the SR test if the speech
pattern contained these stigmatized forms., In general, the
more a person used the stigmatized forms the more-sensitive
he was to these forms in others, and the more he would judge
others more negatively (Labov, 1966:450).

Labov (1966:440) explained the existence of these two
phenomena——the use of a stigmatized form and shift of the
rate of usage of these forms in more fofmal speech, and the
greater sensitivity to these forms in others—as resulting
from two forces. One is the force from above, corresponding
to an overall hierarchy of values imposed by the community.
The second force is the pressure for identification with
particular ethnic, neighbourhood, or occupational groups.

The force from above is based upon the norms which
attribute prestige to certain phonological variables, Inas~=
much as the whole community shows their deferral to this
standard in judging others, despite their own particular use
of the variables, the results of the SR test are another
manifestation of linguistic insecurity.

Labov's third fest, the Sélf-Evaluation test, showed

that New Yorkers were very inaccurate in reporting their own
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speech, and that New Yorkers would report the communit&ds'
norm of correctness rather than report their own speech

usage (Labov, 1966:455). The respondents were read various
pronunciations of certain words which contained the variables
Labov had examined in his study, and the pespondents were
asked to indicate on a form which pronunciation they used.

All social classes were inaccurate in reporting which
form of the variable they actually used, even though the use
of the variable could be shown to relate to social class
(Labov, 1966:460). Labov concluded that the important factor
to consider in explaining the patterning of evaluation of self
and others is the subjects' reliance on established social
norms which rate some variables as prestigious and which
-downgrade others., A New Yorker's evaluation of his own and
others! speech is based dpon a social norm accepted by the
whole community (Labov, 1966:455). His use of the variable
in casual speech'may depend upon forces from below-
occupation, community identification, or ethnic ties. But
in his reporting of his own pronunciation, and in his evalua-
tion of others', he depends upon his acceptance of the
communityts’ agreed evaluation of the variable.

In terms of the Self-Evaluation test this means that
most people would report their own pronunciation according to
the social norm-~which would be the prestige form--and this
results in the data of self-reporting being inconsistent

with the objective measurement of the variables, The New
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Yorkers are inaccurate in reporting their own speech since
they do not monitor their speech directly but use the social
norm as the basis of their response.

Again, Labov (1966:476) accounted for the unconscious
deferral to the pronunciation standards of a prestigious
social -class as a manifestation of the particular language
attitude called linguistic insecurity., The Self-Evaluation
test, Labov feels (1966:477), tapped the respondents' latent
insecurity, inasmuch as the respondents' inaccurate reporting
is below the level of consciousness, without any deliberate
attempt at misrepresentation.

To measure a respondent's overt deferral to a standard
other than ﬁis own, what Labov (1966:476) has called the
manifest insecurity of the respondent, Labov devised the
Index of Linguistic Insecurity test (ILI). In this test the
respondent %Efﬁw;gﬂ;t that his own pronunciation is different
from another pronunciation which he considers is the correct
one,

From the results of fhe Self-Evaluation test, Labov
explained that most people would report that they pronounce
words with the prestigious pronunciation, and so most people -
would normally rate low scores on the ILI sincé they would
not admit that their own pronunciation is not the correct
one, To score on the ILi, the linguistic insecurity of the
respon&ent--his deferrél to another standard apart from his

own pronunciation-~would have to be so great that would be
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willing to admit that his pronunciation is incorrect ;id
that another is preferred (Labgv, 1966:476)., 1In Labov's
terms he would show high manifest linguistic ihsecuritya

Labov found (1966:477-478) that the distribution of
scores from the ILI, as with his other evaluation measures,
corresponded with the measured phonological behaviour of the
respondents, The higheét scores on the ILI were shown by
members of the lower middle class, the véry same c¢lass which
‘had shown signs of hypercorrection., The lower cléss, working
class, and upper middle class all showed low scores on the
index test of liﬁguistic insecurity. Women's mean scores
were twice as high as the men's mean scores, The convergence
of the results of the ILI test and tﬁe observed‘language
behaviours gave validity to the ILI as a measure of linguistic
insecurity. .

One further dimension of the ILI test is brought out
by Labov in his discussion of the scores of the ILI according
to race, The results of the ILI test showed that Italians
scored higher than Jews, The Jews pad éhown the highest
scores on the Subjective Evaluation test which measured latent
insecurity, and therefore would be expected to score the
‘highest on manifest insecurity as well. ‘

In order to account for this apparent discrepancy,
Labov (1966:479) described one respondent, Emilio D., an
Italian plumber. MAlthough Emilio's income rank was quite

high, his occupational rank and education rank were relatively
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low, This meant that Emilio received a high salary and paid
a high rent but his background and education were more typical
of the working class than of the middle clasé. Emilio scored
the highest of any respondent taking the test, Labov took
this high score to be a reflection of his status incongruency.
For Labov, (1966:109) this example stood as a clear indica-
tion of the valuelof the ILI test to reflect a reépondent's
recognition of a standard of correctness different from his
own speech,

In summary, Labov showed that the objective index of
the phonological variables correlated with tﬁe uniform
pattern of subjective reactions and the expressed attitudes
of Wew Yorkers towards their own speech. Theievaluational
norms, which characterize New York as a speech’ community,
are'centered around a profound linguistic insecurity which
in tﬁrn manifests itself by language behaviours, criticism of
language variahles, and inaccurate self-reporting. The value
of the ILI test is that it gives an independent measure of

these phenomena (Labov, 1966 b)..

1.5. Subsequent Work on Linguistic Insecurity

Relatively little subsequent research has attempted
to explore linguistic insecurity, either to theorize on the
nature of this language attitude or to devise a new method-

ological approach to its measurement,
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Bailey (1973) has reported on the use of Labovts ILI
test "with some modification" with students. The test was
administered to newcomers to‘a wealthy Detroit'suburb who
had formerly lived in the inner city. These students showed
higher scores-on the tests and this was interpreted as a
clear indication of status feelings" (Bailey, 1973:390).

Bailey also reports that sixtﬁ grade bhoys had a
slightly higher Index score than girls, but that girls
proved to be twice as insecure about their language as boys
by the time they reached high school,

Finally, Bailéy reports that the Index test when used
with right and left poiitical activists, and with black and
white students in a teacher preparation program, showed that
a high Index “accompanies an individual's awareness of him-
self as remote from the source of power and‘authority"
(Bailey, 1973:390),

DtAnglejan and Tucker (1973) investigated.the presence
of linguistic insecurity in French Canadians' attitudes to
their own language. D'Anglejan and Tucker used a questionne
aire which asked thelr respondents if they would accept
correction of their speech from other Quebecers or from
Europeans, and if their desire to sound correct was stronger
than their desire to sound like a Quebecois. From the data,
these researchers concluded that the French Canadians
‘suffered from a 'malaise', as they felt they spoke a low

prestige form of the French language.
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Underwood (1974) challenged Labov's claim that

linguistic insecurity is a characteristic language attitude
of all Americans., Underwood used a semantic differential
technique, originally developed by Osgood and his associates
(1957), to study the Arkansawyer's attitude toward his own
speech, As part of his Arkansas Language Survey of 1973,
Underwood played a tape recording of ten speakers reading a
standard thirty-second passage, and asked his respondents to
rate each speaker on a number of traits. The speakers on
the tape represented speakers from various areas of the
United States, and black and white speech.

The study showed that Arkansas judges rated their own
dialect as most favourable, showed no recognition of a con-
sensus standard, and did not exhibit any signs of linguistic
insecurity.

In response to the belief that linguistic insecurity
arises from a dogmatic acceptance of the dictums of grammar
manuals, Jensen (1974) reported on a program for pre-service
elementary teachers. In this program the teacher trainees
were asked to compile a list of usage errors from various
grammar manuals; they were then requested to ask a sampling
of adults to give thier attitudes toward this list., These
samples had a range of sampling sophistication and validity.
Jensen's report stressed that the project was successful in
developing the pre-service teachers' awareness of the

relationship between attitudes and usage in language.



CHAPTER 2
METHODS AND HYPOTHESES

2.1. The Sample

In this chapter we first describe the sample used in
the research, including the screening techniques needed to
obtain eligible respondents, ' The interview procedures are
noted and then the two indices of linguistic insecurity are
discussed in detail: Labov's ILI, and the new CILI developed
for this study. The measure of socio=economic status (SES)
is briefly described and the chapter ends with a presentation
of the specific hypotheses to be tested in evaluating the
validity of the CILI.

The procedure for selecting the sample of respondents
was designed to replicate as closely as possible the type of
sample used by Labov, In Labov's study, the sample had been
drawn from a sample list which had been constructed for a
previous social survey of the Lower East Side of New York as
part of a study of juvenile delinquency. The survey had been
extensive and had used rigorous methodology to gain'as
accurate a sample as possible of the Lower East Side, first
enumerating each hoﬁsehold and then using the enumeration as

the basis for its random sample.' The extensive demographic

a9
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information which had been gathered from each respondent was
made available © Labov.

With thié demographic information, Labov was able to
select from the initial sample of 988 names those who were
native speakers of English and who had 1lived in New York
since the age of eight or younger, Labov had defined a native
speaker as one who had learned English before the age of
five., This selection resulted in a sample population of
195 individuals, of which Labov successfully interviewed 81;

from these Labov uséd\?} gﬁ a source for his data on the ILI

test.

The principle reason for choosing Lord Roberts and
Riverview as the area for this study is that these iwo
districts comprised the largest area this researcher could
feasibly survey for which all the essential demographic
material was avaliable to allow replication of Labov's
mefhod of calculating socio-economic¢ status, The Transpor-
tation Research and Development Branch of the City of
Winnipeg was able © provide data on income which was used
to establish the median income of the two areas., The City
of Winnipeg's Department of Environmental Planning reported
that the housing stock in Riverview was in relatively good
condition while Lord Roberts! housing showed a greater
degree of decline while still being classified as in fair or

good condition (Winnipeg, 1978). This information indicated
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that the two areas combined seemed likely to provide éie
wide stratification needed.

The selection of Lord Roberts and Riverview was also
guided by the fact that the selection of the respondents was
to be by random sample and that the respondents would only
be those who had learned English before the age of five and
had lived in Winnipeg since age eight or younger. By
following these restrictions we could most closely replicate
Labbv's sampling procedure. Two characteristics of Lord
Roberts and Riverview suggested that these areas would provide'
a population that would increase the efficiency of the random
sample, The Statistics Canada 1976 report indicated that in
both these aréas thg the majofity of the population reported
that English was their mother tongue. (Riverview is Census
Tract number One and Lord Roberts is Census Tract number
Two.,) Secondly, the Department of Environmental Planning of
Winnipeg reported that Riverview and Lord Roberts have.
relatively stable populations (Winnipeg, 1978). These facts
indicated that a random sample of these two areas would be
efficient in that an individual selected would have a high
probability of fulfilling the restrictive qualifications
which Labov had imposed on his sample. Upon completion of
the survey it was found that non-eligible households accounted
for 19% of the 280 households selected.

One final point must be mentioned which had some
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influence on the decision to choose Riverview and Lord
Roberts, and which may introduce some bias, The researcher
is quite familiar with these areas, attending'church in
Riverview and having family living in the area, In fact,
although the households were drawn at random, six of the
respondents knew either the interviewer or some member of
his family, This had the effect of helping the completion
rate since none of the respondents who knew the interviewer
refused to complete'the interview., Secondly, those respond-
ents who knew the interviewer or his family were conscient-
ious about completing the interview.

To achieve the random sample, a list of all house-
holds in each of the two éfeas was obtained from a city
-directory and then a simple random sample of 280, or 7%,
was collected by meansjof a random number table. Interviews
were attempted at all households which were not vacant and
several return calls were made to sy household where the
residents were not at home, Refusals, vacancies, and re-
peated absences accounted for 53% of the 280 households.

A selection procedure was used to obtain approximately
equal numbers of males and females, and to ensure that the
respondents were native English speaking adults who had

lived in Winnipeg from the age of eight or younger.
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2.2, Interviewing Procedures

The interviewing procedures are discussed in some
detail in appendix A and are only noted here. The purposes
of the interview were a) to replicate Labov's procedure of
using the interview to géther data for the index test
b) to aék for‘responses to the ILI and CILI tests-and ¢) to
gather the necessary demographic data on education, income,
and occupation.

The context of administering the tests in this study
differed from Labov's approach; for Labov, the ILI test was
the last section of a two=tow=three hour formal linguistic
interview, while the entire interview for this study simply
determined the responses to the ILI and CILI tests and seldom
lasted more thén'twenty minutes, Having a short interview
was advantageous since no respondent suffered from fatigue,
and the results would not be biased by lack of concentration;
also, respondents were more willing to complete the survey
when they were told it would take only a few minutes.,

The majority of the interviews were carried out
between April and September of 1982, either during the early
evenings or on weekends by this researcher at the homes of
the respondeﬁts. (See appendix A for adiscussion of the
exceptions. ) .

In order to gain acceptance by the respondent, the

interviewer introduced himself as a school teacher, even
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though this introduced the possibility of some bias, Labov
(1966:455) found that respondents tend to report their own
pronunciation as being the correct pronunciation., Most
certainly this tendency would be strengthened when the
interviewer is known to be a school teacher, and probably
had the effect of increasing the number of zero scores on
the ILI and CILI tests.

Once an eligible respondent had consented to be
interviewed, le was given a questionnaire form and was told
he was about . te hear two pronunciations of each ﬁord. He
was instructed to circle the pronunciation he thought was
correct and to put a check beside the one he usuwally said.
‘After reading aloud‘the first five items the interviewer
would make certain that the respondent understood the instruc-
tions and then would continue readiné the variable pronuncia=-
tions for the remaining thirty-five items. Half the inter-
views began with reading the variable pronunciations of the
CILI items and the remainder began with the ILI items, but .
in both cases the respondents considered all the items to
be from only one test. Once the list had been completed the
respondent was asked to complete the reverse side of the
questionnaire which was designed to provide information on
sex, income, occupation, and education. There was also
space to record that the respondeﬁt had résided in Winnipeg

since age eight and had learned English before age five.
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2.3. Labov's Index of Linguistic Insecurity (ILI)

The basic procedure for the ILI was described by Labov:

Each of eighteen different words is pronounced by
the interviewer in two different ways, in accor-
dance with the phonetic forms shown in the question-
naire. The respondent is asked to circle the number
.0f the pronunciation which he thinks is correct,

Then he is asked to check the pronunciation which

he actually uses, The number of items in which the
respondent circles one form and checks another is
the index of linguistic insecurity. (Labov,1966:476)

The rationale for the ILI was put forth as follows:

eeelt is obvious that in many cases the respondent

will not admit to using a variant pronunciation

which he considers substandard even when he has _
already used this pronunciation in his reading style....
Now we are measuring a type of linguistic insecurity
which is overt where the respondent is willing to

admit to himself and to the interviewer that his own
usage 1s not the correct one. (Labov,1966:476)

Labov calls this "manifest insecurity.” 1In bther
words, the ILI measures an admitted discrepancy between
actual pronunciation and a form of prdnunciation rerceived
by the individual to be Ycorrect." If the individual claims
to pronounce a word in one way (e;g. [kmﬁ] ) but feels that
another pronunciation ( [EC'('Q ) is correct, then that
individual is linguistically insecure with respect to that
one item. The use of a large number of items gives greater
- reliability to the index as a whole and provides an interval-

level measure of the underlying construct.
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It is important to note that Labov grouped scores in

the ILi to form four categories, Table 1 shows his grouping

technique.

TABLE 1

ILT Score . Category Frequency Percentage

O ¢ecevesss 1 (Nome) 26 35.6
122 veveeseee 2 (Low) 20 . 27.4
3=7 seceesses 5 (Moderate) 21 . 28.8

8=13 veveveees b4 (High) 6 8.2

-(Labov, 1966; 477)

Labov gives no explicit rationale for these groupings,
but it may be inferred that he grouped ILI scores "from the
bottom up" and that the intent was fo obtain a recﬁangular
distribution, which would be about twenty-five percent in
each of the four categories., The preponderance of cases
with scores of O reflects a natural tendency of individuals
to report their speech according to the norms of acceptable
speech, It also forced Labov to group ILI scores in the way
- shown in Table 1. 1In our analysis of ILI and CILI scores

a similar procedure was followed.
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The eighteen words used on the ILI are shown in “able 2

(see appendix B for alternative pronunciations).

TABLE 2
ITEMS ON THE ILI TEST

1. Joseph 10, 1length

2, catch 11, February
3. tomato 12. ketchup
L, diapers 13. escalator
5. aunt 14, new

6. often 15. tune

7. garage 16. avenue

8. humourous 17. Dbecause
9. vase 18. half

At first glance, the use of a list of words with
variable pronunciations in the New York City speech
community to measure linguistic insecurity in Winnipeg,
Canada, might appear foolish. However, there are several
strong arguments which can be made for this procedure.
First, the overpowering cultural influence of the United
States on Canada has been well documented, Most Canadians
watch American television daily and listen to American
singers on the radio almost as often., Canadians, as part

of the North American linguistic community, identify, at
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least torsome degree, with the class distinctions associated
with the variable pronunciations of most of the words on the
ILI, :
Second, almost all of the items on the ILI are listed

in The Canadian Senior Dictionary (Gage, 1979) with American
‘ pronunciations as one variant. Third, several words in the
ILT (e.g. tomato, vase, aunt, new) are also included in
Scargill's (1974) survey of Canadian English, Fourth, the
data presented below empirically demonstrates that the ILI
items work with Winnipeg speakers. Canadian speakers in
general are part of several linguistic communities: that of
their own region, of their own country, and of thé United
States, Most Canadians are aﬁare of the correct forms of
pronunciation in their own region, their own country, and in
the United States, Americans for the most part do not have
the extra burden of knowing Canadian norms regarding variable

pronunciations.
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2.h. The Canadian Index of Linguistic Insecurity (CILI)

The items used in the construction of the CILI test
and the pronunciations for each item were based upon the
Survey of Canadian English directed by Scargill (Scargill,
1974). In that study, forty~-two items were used which were
designed to elicit information regarding pronunciatien. Of -
the original list of forty-two items, five items were excluded
because they were itemé which had more than two pronunciations:

father, calm, again, soot, and guarantee., Next, eleven words

were discounted because the frequency of occurrence of one

pronunciation was relatively low, It was felt that setting

the cut~off at 10% was too low because that included too

many items, while 20% wés too high since it excluded too many.

Therefoke 15% was set as a compromise between these two values.
As a result of this figure, only words which had a

frequgncy of at least 15% for either men or women in Manitoba

were considered, The omitted items were z, semi, greasy,

squirrel, roof, creek, luxury, ate, yeast, deaf, and home.

Finally, four items which appeared on Labov's list, tomato,
‘gggg,_gggg, and new, were excluded because thgy wére already
on Labov'!s ILI., These two items will be counted as scores

on Labov's ILI but not on the CILI since it was felt that this
refinement would not significantly change the final analysis
6f the data., The remaining twenty-two items which were used“
as the CILI test are presented in t'able 3. (see appendix C

for alternative pronunciations).
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TABLE 3
ITEMS ON THE CILI TEST

1. 1lever 12, leisure
2. student 1%3. either
3. apricot 14, cot
L4, +schedule 15. missile
5. genuine 16, f£film
6. anti 17. almond
7. bury 18. ©progress
8. arctic 19. route

h 9. butter 20. congratulate
10, "caramel 21, ration
11, lieutenant 22, whine

2.5, Determining the Social Class

The method of determining social classes‘used for
this study follows very closely the method used by Labov
(see appendix D), Each individual was ranked using a com-
bination of three scales: occupation, education, and income.
Each of these scales was divided into four major categories
and the ranking from each scale was combined by means of

the matrix used by Labov in order to obtain a social class
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ranking from zZero to nine, These social class rankings
were grouped in order to achieve the final four mgjor levels
of social class used in this study. _

\ The occupational scale was divided as folléws:

IV, Professionals, Managers, and Officials
(Salaried and Self-Employed)

IIX. Clerks and Salesmen

II. Craftsmen and Foremen, Self-Employed White
: and Blue=Collar Workers

I. Operators, Service Workers, Labourers,
and Permanently Unemployed Persons

The education scale was divided as follows:
Iv. Completed some College or more

III. Finished High School |

II, Completed some High School

'I. Finished Grade School or less

The calculation of income ranking was more complicated.
The questionnaire completed by each respondent gave the
total income of the family within a range of<values (see
appendix A), For those persons who were retired, the income
marked on the questionnaire was doubled since, on average, a
retired person's income is roughly half the income received
while still working., Approximately five people refused to
give information on income. Thgir income was determined on
the basis of their occupation, age, and relative value of

the dwelling, The median of the range of incomes selected



by the respo
household.
Next,

L2

ndent was used as the total income of the

the number of equivalent adults per household

was determined by means of a weighted scale bésed upon the

cost of maintaining the individual in the household. Persons

over eighteen were rated 1, persons aged 13-17 were rated .75,

versons 5-12 were rated .5, and persons under 5 were rated

«25, Finall

¥, the income per equivalent adult was deter-

mined by dividing the total income of the household by the

total number of equivalent adults. The income per equivalent

adult was used to rank the households according to income on

+ the following scale:

IV,
III.

IT1.

1.

Onée

More than the Canadian Median

More than the Lord RobertsZRiverview'Median'but
less than the Canadian Median

More than the Minimum Wage-buf less than the
Lord Roberts/Riverview Median

Less than the Minimum Wage

rankings had been established for occupation,

education; and income, a social class index could he deter-

mined using

a matrix (see appendix D), The final four major

social classes were established as folloﬁs:

SEC Index

O=2 Lower Class

=5 Working Class

6=8 Lower Middle Class
9

Upper Middle Class
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For the most part, the method of determining social

class used in this study rgplibates Labov's procedure for
indexing social class in his New York study, The ranking
scale for incomes in this study was adjusted upward to
reflect the change in wage scales from the time of Labovts
study in 1963 to the present.

There is one other difference between the income
ranking'of Labév's study and the income ranking used in
this study. Labov had subtracted a sum from each income
which represented the common household expenditures for all
families. Labov!s study of New York English,‘apart from the
ILI test, had required very fine stratification using ten
different levels of social class. However, in this study
only four major ievels were needed so that subtracting a
common household sum would have had very little effect, if
any, on the overall determination of social class and so
this step was omitted. The results of the study support

this decision,.

2.6, Hypotheses |
The criterion validity of the CILI test will be
evaluated according to the following hypothesis:
1) The scores from the ILI test will be positively
correlated with the scores from the CILI test.
The hypotheses against which the construct validity of the

CILT test will be evaluated are as follows:



2)

3)

)

5)
6)

7)

bk
The lower middle class scores will be greater than any
other class scores from the ILI test.
The lower middle class scores will be greater than any
other class scores from the CILI test.
The scores from the lower middle class from the CILI
test will be greater than the lower middle class scores
on the ILI test,
Females will score higher than males on the ILI test.
Females will score higher than males on the CILI test.
Female scores on the CILI test will be greater than

female scores on the ILI test.



CHAPTER 3
THE RESULTS

The results, in general, show that the CILI test is
a valid measurement of linguispic insecurity in the two
Winnipeg'communities studied. This chapter will first
compare the data obtained on the ILI test in Winnipeg with
the results Labov obtaiﬁed in New York., Next, we will con-
pare the results obtained from the ILI and the CILI tests
as given in Winnipeg, and discuss the results of both tests
in terms of socio=-economic status. Finally,.this chapter
will discuss -the results in terms of the independent variable
seX.

‘The pattern of the distribution of scores received on
the ILI given in Wihnipeg largely follows the pattern of the
ILI scores Labov received in New York City, as shown in
table 4. From table 4 we see that the majority of the lower
class (SES 0-2) and the working class (SES 3-5) scored zero
in Winnipeg as they had in New York City. A small percentage
of the lower class and working class of Winnipeg had hiéh
scores, Again, table 4 shows that Labov had similar results

+in New York City.
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TABLE 4
PERCENTAGE DISTRIBUTION BY SES OF ILI SCORES

IN NEW YORK AND WINNIPEG

16

LI

SES GROUPS

0=2 3=5 6=8 9
New Winni- New Winni= New Winni- New Winni-
York peg York ©peg York peg York peg
Oveews bh 76 50 46 16 33 20 40
loPesesse 25 12 21 30 i6 14 70 cae
Smleesee 12 12 25 24 58 48 10 60
8—13o--¢o 19 v e 01{. eoe 10 05 ves eoeos
100 100 100 100 100 100 100 100
N: 16 17 28 37 19 21 10 05
The lower middle class (SES 6=8) of Winnipeg had

scores which were distributed in a similar pattern to the

way in which scores 60f the lower middle class of New York

patterned themselves,

The majority of the lower middle

class of Winnipeg reversed the pattern of the lower class and

working class and had high scores exactly as did the lower

middle class of New York City.

The lower middle class of

Winnipeg also followed the lower middle class in New York
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by having relatively fewer zero scores than high scores,

The upper class scores show quite a different patternw
ing betﬁeen the two studies, 1In the New York study most of
the upper class (SES 9) gcored low (70%) and relatively few
(10%) received a high score. However in the Winnipég study
the majority of the upper middle class (60%) scored moder=
ately or in the high range. This comparison of the ILI
results in Winnipeg and New York has been based upon the
grouping Labov had used for the ILI index scores in order to
obtain a rectangular distribution of the scores received in
his New York study (see table 1),

In order to compare the distribution of tﬁe scores of
the ILi test and the CILI test as obtained in this study,
the scores of each stgdy mﬁst be divided into four categories:
Zero score group, low scores, medium scores, and high scores.
The same procedure was used in determining the division of
the scores for both the ILI test and the CILI test results
for this study as Labov had used in dividiﬁg the scores
from the ILI test given in New York City.

The division of the ILI scores received in Winnipeg
into four categories is shown in table 5,(See appendix E

for the distribution by frequency and percent of each score,)
The division of the scores from the CILI test used in
Winnipeg according to their frequency is shown in table 6.

(See appendix F for the frequency of occurrence of each score.)
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TABLE 5

DIVISION OF SCORES ON ILI WITH RESULTANT
FREQUENCIES AND PERCENTAGES

Score Freguency Percentage
0 39 48,8
1"'2 - 1 6 20.0
6+ 8 10.0
80
TABLE 6

DIVISION OF SCORES ON CILI WITH RESULTANT
FREQUENCIES AND PERCENTAGES

score CWAT Frequency Percentage
0 \ 39 48.8
1-3 > 17 21,3
4=8 3 17 21.3
O+ % 7 8.8

80
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The percentage distribution achieved. by means of the groupings

established in table 6 is very close to the percentage dis-
tributions of the ILI scores in table 5.
’ Tables 5 and 6 have subdivided the data from each
test, the ILI and thg CILI, into groups of scores which
allow for comparison between the two tests. Table 5 shows
how the ILI scores were divided into the four groups: the
zero score, the low scores, the moderate scores, and the
high scores, The division of the scores was made with the
intent of achieving a balanced distribution in the four
groups, Similarily, table 6 shows how the scores from the
CILI test were divided for a.balénced distribution,

In table 7 we show the relationship between the ILI
scores received and the CILI scores received in t;rms of

these groupings.

TABLE 7
RELATIONSHIP BETWEEN ILI AND CILI SCORES USING
| FREQUENCIES OF SCORES BY GROUPS

) B ) -f ' b
6+ tyo e | > \ “ .
' ‘ Co
3-5 1 t’ 5 10 1 'f ;" J
ILI . \
1-2 3 178 |4 |1 \
0 3 ik oy | -
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It is evident from table 7 that there is a strong

positive relationship between the scores of the two tests,
The 4x4 matrix of fable 7.clear1y supports our first hypothe=-
sis that the scores from the ILI test will be positively
correlated with the scores from the CILI test, and gives
support to our claim of the validity of the CILI test.

We now -turn to a presentation of the data in terms of
the variables social class and sex. Table 8 shows the dise
tribution of the index scores from the ILI test for four

socio=economic groups,

TABLE 8
PERCENTAGE DISTRIBUTION OF ILI SCORES FOR
. WINNIPEG RESPONDENTS BY SES

S .V o
| 9

0=2 3=5 6-8
0 76 46 33 " 40
1=-2 12 30 14 0
3=5 6 16 38 40
6-8 6 8 14 20
R R

Ne o 17 37 21 5
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The data from table 8§ follows the same pattern as the

data displayed in Labov's table showing the results from his
New York study, First, no class in table 8 has a high per-
centage of scores in the high score fange. Secondly, the
majority of the lower and working classes scored zero, and

a small percentage of these classes had high scores., Thirdly,
the lower middle class reverses the pattern of thellower and
working classes with the majority of scores from the lower
middle class being in the moderate range.

Only the upper middle class scores do not follow the
New York pattern. In table 8 we see that the majority of |
the scores of this class are in the moderate and high ranges
whereas in the New York study the majority of the upper
middle class had low scores (see table 4).

Evén with the discrepancy between the distribution of
the upper middle class scores on the ILI test from this study
and from Labov's New York study, the data still supports our
second hypothesis that the lower middle class scores will be
larger than any other class scores. The lower middle class

scored much higher than all the other'classes.

Mean ILT Score
Lower middle class ' 2.8

A1l other classes 1.5

The t test for the significance of the difference of

the lower middle class mean score and the mean of all the
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other classes resulted in a t value of 3,67, which is sig-

nificant at the .01 level of confidence. (See appendix G
for the calculations used,)
Table 9 shows the distribution of index scores, from

the CILI test, for four socio~economic groups.

TABLE 9
PERCENTAGE DISTRIBUTION OF CTILI SCORES FOR WINNIPEG
' RESPONDENTS BY SES

CILI , ~ SES GROUPS
Q=2 - 35 6=8 9
0 76 51 24 40
1=3 12 27 14 4O
4-8 12 11 48 20
9 0 1 14 0
100 100 756 ;55
N: 17 37 21 5

The data from the CILI as displayed in table 9 also
shows a remarkable similarity to the pattern achieved by
Labov with the ILI test in New York City. The majority of

the lower and working classes had zero scores and very few
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of these respondents had scores of more than three., In the
case 6f the lower middle class the distribution of scores

is reversed from the distribution of lower class and working
class scores as Labov had found. The majority of the lower
middle class had high scores and very few had zero or low
scores.‘ _

The upper middle class scores from the CILI test follow
the pattern found by Labov in the ILI test in New York City.
This result contrasts with the patterning shown by the ILI
test scores received in Winnipeg. The majority of the upper
middle class scored zero or in the low range and only a
small percentage scored in the moderate range.

The results in table 9, then, cleariy support our
third hypothesis that the lower middle class scores from the
ILI test will be greater than any other class scores.

Furthermore,‘the lower middle class scored higher on
the CILI test than ﬁid the other social classes, as shown
below,

Lower middle class L.8

All other classes 1.9

A t test for the significance of the difference of these two
means showed the difference to be significant at the ,01
confidence level with the obtained t ratio= 3.34. (See

appendix G for calculations used in this test,)
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With this data we have support for claiming that our

third hypothesis is correct: the lower middle class scores
will be greater than any other class's scores from the CILI
test.

The lower middle class scored almost twice as high on

the CILI test than on the ILI test.

Mean Test Score
Lower middle class on CILI 4.8
Lower middle class on ILI 2.8

At test did not show this difference to be significant (see
appendix @) but because our sample size was small we will
accept the obtained differences in scores as supporting the
fourth hypothesis.

Our final discussion of the resulis of the data deals
with tﬁe'comparison of the scores made by males and females.
In Labov's New York study, the females scored 50% higher than
the males (Labov,1966: 478), 1In this study the females also
scored higher than the males on both the ILI apd the CILI

tests as shown below.

Mean ILI Score Mean CILT Score
Females 2,2 3.3
Males lo4 2;1

~

We take this data to support our fifth and sixth
hypotheses., The females on the ILI test scored 36% higher

than the males scored on the same test. This supports our
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hypothesis that females would score higher than males on the

ILT test. Secondly, the females scored 36% higher than thg

males scored on the CILI test., This data supports the sixth
hypothesis that females would score higher than males on the
CILI test.

Our final hypothesis stated that the females scores on
the CILI test will be greater than the female scores on the
ILI test. This hypothesis is also supported by the data
since the female<CILI scores were in fact higher than the

female ILI scores.

Mean Test Score
Female (CILI) 3.3
Female (ILI) , 2.2

The t test for significant differences showed that
neithef the male-female score differences nor the difference}
of the female scores on the CILI and the female scores on the
ILI were significant at the .05 level (see appendix @),
However, as mentioned above, our sample size was small and
therefore the value of fﬁe significance,testS'is marginal,

We stress that we do interpret observed differences as
supporting hypotheses six and seven.

In summary, table 4 showed the high correlation of
the CILI test results with the ILI tést results, The data
from both the ILI and CILI tests showed that the lower middle

' class scored higher than any other class. This result is
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exactly what would be expected from Labov's claim that the
lower middle class is most affected by linguistic insecurity.
Labov also claimed that women were more affected than men
by linguistic insecurity. The results from both tests also
reflect this claim since women did score higher than men in
both tests,

Furthermore, both the lower middle class and women
scored higher on the CILI than on the ILI test, These
results were hypothesized since the CILI test was designed
to more accurately reflect the norms of the Winnipeg speech
community.

‘ The results . of this study as presented in this
chapter.support the assertion that the CILI test is a wvalid

measure of linguistic insecurity in Winnipeg.



CHAPTER 4
CONCLUSIONS AND DISCUSSION

4,1, Conclusions

The data allows us to conclude that the CILI test is
a valid measurement of linguistic insecurity in Winnipeg.
The CILI test results show the high criterion and construct
validity.

The criterion validity was shown by the very strong
association of the CILI fest with the ILI test results when
both tests were administereﬁ in Winnipeg.

The construct validity of the CILI test was equally
well supported by the data. First, the ILI test resulté
from this study showed that Labov's ILI test as constructed
for his New York study was also a sensitive measurement of
linguistic insecurity in Winnipeg. The iower niddle class
scored higher on the ILI test than did any‘dther class, and
females scored higher than males., These results are exactly
what Labov predicted in terms of his explanation of the
characteristics of linguistic insecurity. According to _
Labov, the lower middle class is most seriously affected by

linguistic insecurity and also, females are much more

-
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linguistically insecure than are men, We would expect then
that the 1ower'midd1e class would haﬁe the highest scores of
any class and that females would have higher scores than
males, and this was the case for the ILI test results.

Moreéver, the CILI test results showed the- same
pattern with the lower middle c¢lass scoring higher on the
CILI than any other class and females scoring higher than
males on the CILI test. inasmuch as Winhipeg is a sPeebh
community distinct from New York City and the CILI test was
designed using'items which would more accurately reflect the
norms of Winnipeg, we expected the CILI test to show a
'stronger' effect.

This expectation was supported by the data  since the
lower middle class scored higher on the CILI test than on
the ILI test, and females also scored higher on the CILI test
than on the ILI test. We conclude that the CILI test demon-
strates construct validity since it appears to be more sensi=-
tive to the attitude linguistic insecurity in Winnipeg than

does the ILI test,

4.2. Discussion

- Having shown the CILI to be a valid measure of lin;
guisticxinsecurity, we now turn to a discussion of the future
role the CILI test might play in linguistic étudies.

_ This researcher sees the CILI being a.usefgl tool to

discover the extent of the attitude across Canada, It would
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be interesping,'for!example, to discover if Newfoundlanders
exhib;t_the same self—pride_Underwood found with the Arkan—
sawyers., It would also be interesting to discover if the
CILI was sensitive to racial differences, to first and second
generation Canadians' differences, to native Indians on re-
serves as compared to native Indians off reserves, and to
rural-urban differences. Using schools as a sample population
it would be possible to discover the first signs of this
attitude, This information might lead to insights concerning
the forces influencing linguistic insecurity and its role in
linguistic processes.

The immediate questions which arise from acceptance of
the validity of the CILI are, "What are the origins of lin-
guistic insecurity in Canada?" and "What are the variables
associated with it?" Although this study was notwdesigned
to investigate these specific questions certain speculations
can be made based upon the data and upon the casual inter-
changes which followed the interviews., The followihg dis-
cussion is provided only as exploratory comments meant to
encourage further research.

A cursory glance at the scores received shows that
those who claimed that school was an influence in teaching )
them the pronunciations of words, or those who relied on the
spéllipgufor determining the correéct pronunciations, tended
to have high scores, Those who claimed they learned the

pronunciations from their friends tended to have low scores.
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These tentative findings warrant further research.

Age also seemed to be a factor in the index scbringa .
It was a general impression that those over éixty, male and
female, scored zero or verj low., This study did not control
for age so this claim cannot be substantiated. One particu-
lar respondent gives weight to this speculation, Hubert C,
claimed that he spoke with a French accent as a young man,
but because of pressures from his co-workers who would tease
him, and bécause of his aspirétions to be a labour organizer,
practised his English until he removed all but a trace of
his formef accent, At-the time of the interview it was vefy
difficult to detect any accent, At age fifty, he spoke
candidly about‘ his efforts at self-improvement and was
confident of his English pronunciation., This was reflected
in the CILI test and his score was very low. (His actual
scores were ILI O, CILI 3.) The CILI test results show the
linguistic security which Hubert had gained through his
conscious efforts over many years.

‘ There is evidence that occupation seems to influence
the CILI test as well, Teachers, in particular, scored high
on‘the test. Again, occupation was: not controlled for in
the dgta and calls for further research.

Winnipeggers did not express the great negative
prestige that Labov found in New York, Several people
commented that they thought Canadian English was better than
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British or American English. There were some, though, who

felt ashamed by their Canadian pronunciation when they
travelled to Britain, and some who claimed there really
wasn't such a thing as Canadian English. in general most
‘ranked American English below Canadian and British English.
These observations suggest that linguistic insecurity reveals
itself differently in Winnipeg than in New York. - Probing
this question might provide answers to the very nature of
attitude itself.

Labov reported that the ILI test is sensitive to

status incongruency and this also was shown in one particular
case in this study, Richard C. Richard lived in a very large
home in Riverview on one of its most prestigious streets.
He had recentiy become a viée-principal of a large Winnipeg
high school and his income was well above the nation's
median, Early in his qareer Richard had been é Physical
Education teacher and prior to becoming an administrator had
been a teacher of English. Although Richard's social class
index was very high he scored 8 on the CILI, an unusually
high score., The index score reflects Richard's insecurity
and his incomplete acceptance of his new social status;
(Richard!'s actual SES index was eight due to his large,
mgtu:e ?ami}y.living‘at home which forced down the income per
equivalent adult.) | ‘ o

Much further work remains to be done with the data.

" Many of the items of the CILI are directly comparable to the
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data as gathered by Scargill. There may be a difference
between Sqargill's results and the results of this study.

If so, how are the differences to be explained? Are the
‘differences due to the different methods of collecting the
data or are they signs of linguistic change in progress?

Labov has claimed that linguistic insecurity is an
instigator of linguistic change. Examination of the data
item by item might provide some insight into this claim.-

'Future research might replicate, in Winnipeg, other
aspects of Labov's New York study. Accepting the validity
of the CiLI entails the acceptance of the theory that
Winnipeg is characterized by a set of evaluational norms
unique to this community. We must also accept.thét variable
pronunciations of the twenty-two items reflect those evalua-
tional norms and therefore the use of these pronunciations
is determined by social forces as well as by the'well-estab-
lished historical forces., This one study providegpmodest
evidence to support such important conclusions and subse=-
quent studies should concentrate on developing these |
theoretical concerns. ‘

The CILI test reflected the manifest insecurity of the
respondents but it is also necessary to investigate the
latent insecurlty, as Labov did in his New York study, in
order to more fully understand the norms whlch govern the
evaluational reactlpns of Winnipeg residents,

Labov's explanation of linguistic insecurity also
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included the claim that there are distinct behavioural

~ consequences of linguistic insecurity, one of them being
the criticism of stigmatized language traits in others.
Tﬁis bears investigation in the Winnipeg setting.

A further behavioural consequence of linguistic
insécurity claimed by Labov is the hypercorrect use of
phonological variables., This type of investigation would
be more extensive but would also provide valuable insights
into Labov's theory of linguistic insecurity and iﬁto thé

nature of Canadiaﬁ English.
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APPENDIX A

INTERVIEWING PROCEDURES IN DETAIL

As mentioned previously, the majority of interviews
were carried out between April and September, 1982, either
during the evenings or on weekends, The months of July and
August did not prove to be the best time to complete the
sﬁrveys, even though this researcher could interview during
the day. In many cases both ﬁembers of the household either
worked or were out when the interviewer called, or the
family was taking advantage of Winnipeg's short summer
season and was away on holiday.

For the first 140 households picked at random, all
were first contacted by telephone to ask if they would be
interested in completing the questionnaire, and'if they
gqualified by being a native speaker and resident of Winnipeg
_since age elight, and finally if they would select a conveni-
ent 'time for an interview, This procedure was not very
satisfactory, resulting in a very high refusal rate, Of
the first 140 households, 18% of those contacted by phone
refused to be interviewed. The reason most often given for
not'wanting to complete the survey was that they were not
interested, The difficulty in understanding exactly what

the survey was about and the uneasy feeling that this was
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a language test they might fail, along with the general
dissatisfaction people feel towards telephone solicitations
combined to bring about a high failure rate in achieving
interviews,

The next 140 households were approached without a
rreliminary phone call., The majority of the interviews
were completed by this researcher, and eight were completed
by the researcher's wife, Audrey Owens, Both are university
educated, both teachers, are approximately the same age, and
are natives of Winnipeg. Two cases Mrs, Owens completed |
were females living alone, who felt more relaxed inviting a
female interviewer into the home., In two other cases the
respondents were well known to Mrs., ‘Owens'! parents, and in
four cases Mrs, Owens conducted interviews during working
hours when this researcher was at his:full-time teaching job.

When the interview began the- interviewer introduced
himself as a school teacher who was completing a survey in
Lord Roberts -and Riverview in order to determine attitudes
people held towards various pronunciations of certain‘words.
In order that the respondent feel his response was important,'
it was explained that not everyone in the area could be
intervieﬁed, so different homes had beén selected at random
and that it was necessary to find out what the respondent
thought in order to obtain a good representation of all

views in the area,



The interviewer then asked if the respondent h;E?lived
in Winnipeg since age eight or younger and if he had learned
English before age five, These were the same restrictions
Labov had used in aetermining his sample in New York City.
It the answers to both questions were affirmative, the
interviewer would ask permission to conduct the interview,
I1f the individual was not eligible, the interviewer asked
if any other adult in the household was eligible and would
permit an interview., If no adult was eligible the interview-
er would move on to the next household on the list.

The questionnaire would then be shown to the respond-
ent and he would be asked his pronunciationof the first
'ite e [h: Va"_-[ o‘r [ feva'] . Once the number corresponding
to his response had been circled and he was told that the
whole interview would take about ten or fifteen minutes, the
respondent was usually willing to complete the intervieﬁ.‘ In
only eight cases, or 6% of the 140 respondents, were inter=
views refused.

The majority of those who refused were female and
over sixty. These people were polite and listenéd atten;-
tively as the survey was introduced but were quite firm in
their refusal. One gentleman simply had no time for
"university types" and their surveys which "amounted to
ﬁothing." In two cases the spouse refused on behalf of the

mate Whomwas not at home at the time.
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Most respondents took the ILI and CILI tesf as a
challenge and found the tests interesting., A1l réspondents
considered the items under question on the ILI and CILI
tests as comprising one test, The items for the ILI test
were numbered 1-18 in the first column and items for the
CILI test were numbered 19=40 in a second column, No
respondent remarked on the imbalance of the two columns, nor
did any respondent questiqn why the interviewer started with
the first column (the ILI test) or .the second column (the
CILI test).

The vast majority of the respondents were surprisingly
open and congenial to the interviewer. Although the stereo-
pre of the city dweller is one of being unfriendly and
suspicious, this was certainly not the case for the residents
of Lord Roberts and Riverview who were very gracious‘and
hospitable.

On average the interviews did take only about fifteen
minutes, Occasionally it would be done right at the doorway
in a very few minutes, as the interviewer read from a guide
list giving fhe pronunciations of the words, but most were
completed in living rooms or at kitchen tables, When other.
members of the family were present they would also take the
.test. These tests were not counted and the interviewer did
not allow any discussion or comparison until after the

completion of the ILI and the CILI.
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Often the respondents asked for a repeat of the pro=-

nunciations and took several moments to complete the item,
These observations, along ﬁith the fact that many interviewé
were followed by long and animated discussions, show that in
general the respondents thought the test was interesting and
completed it with some care, |

Those respondents who thought both pronunciations

were correct were asked to check the pronunciation which OM"

they thought was most correct. If this was still not satis- lfﬁﬂ

factory for the respondent he was asked to omit the item.
Following the completion of the pronunciation items

on the test the conversation was continued on the subject of
language-in general, asking the respondents their opinions
on Canadian English: whether Canadian English exists,
whether it is betfer or worse than American or British English,
and whether their English had ever been remarked upon when
they travelled and if they had ever been made to feel foolish
because of thé way they spoke. Their comments were noted
at - the bottom of the questionnaire as they spoke, or after-
wards between interviews,

| The purpose bf this general conversation on language
was to gather information about the respondents; attitudes
towards their own speech and to establish that the survey
was a serious attempt to understand language attitudes.

After this discussion a rapport had usually been
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established and at this time the interviéw sheet was handed
back and the respondent asked to complete the questions
concerning the demographic material necessary for analysing
the data., Only five people, four males and one female,
refused to complete the information regarding income., Since
the respondent always named the occupation it was relatively
easy to approximate their income by discussing the question
with other members of the profession,.

What follows is the questionnaire as presented to

each respondent.
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You are about to hear two possible pronunciations
of the words listed below. Circle the one you believe is

correct. Then check the one you usually use.

1. Joseph 1

2 19. lever 1

2. catch 1 2 20. student 1
3¢ tomato 1 2 21. apricot 1
Le diapers 1 2 22, schedule 1
S5« aunt 1 2 23. genuine | 1
6. often 12 24, anti 1
7. garage 1 2 25. bury 1
8. humourous 1 2 26. arctic 1
9. vase 1 2 27. butter 1
10. 1ength 1 2 28. caramel 1
11. February 1 2 29. lieutenant 1
12, ketchup 1 2 30. 1leisure 1
13 escalator 1 2 31. either g
4. pew 1 2 52+ cot 1
15. tune | 1 2 33. missile 1
16. avenue 1 2 34, f£ilm 1
17. because 1 2 35. almond 1
18. nalf 1 2 36. progress 1
37. route 1

38. congratulate 1
39. ration 1
40, whine 1

NN NN N DN DN NN MDD NN NN
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Circle the most appropriate number,

Sex 1. M 2. F
Education ' .
0. none -+ - 5. 11th
1. some elementary 6. 12th
2. elementary (8th grade) 7. some university
3. 9th : | ) 8. graduated
; L. 10th _ university

Total Income of Kousehold .

'1, under 8,300 - 5. 17,900-27,999
2, 8,300-13,999 . . 6. 28,000-33,199
3. 14,000-16,599 - 7. 33,200-35,799
4, 16,600-17,899 8. 35,800 or over

Qccupants in this Household
adults (over 18) _____ . Yyoungsters (5-12)

teenagers (13—17) — infants (0-4) _____
Occupation '

Have you lived in Winnipeg since you were 8 years o0ld?

1.'yes 2. NO

Did you learn to speal English before you were 5 years old?

1. Yyes 2« NO
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BROAD PHONETIC TRANSCRIPTIONS OF ITEMS ON THE ILI TEST

The following are broad phonetic transcriptions of the

two forms of the items which were read aloud for the ILI test.

They follow the pronunciations used by Labov (1966:601),

1. [d%ousif]
2. [ ketf]

3. [ amerto]
4. [darpezl
i[dn£

6. [ 9¥tarﬂ

7. [3ardcl§]
8. hJ'u.marasJ
9. [verz]

10, [ Ie,ne]
11. [Rebraeri]
12. [ katdapl
13. [eskalerte]
. [ niw ]
15.[fjxun]
16. [avanzu]l
17. [ bikogl
18. [ hatl

[d¥ouzit ]

[ketd]
[fgmdtoj

[duap'a'l-]
[ant]
[ofn
[ﬂard: {]
[J'umaras]
[va:z]
[leyel

[-f-a bj u-*‘-"-i]

[ketdapl
[gsk\ju-le.lt?‘]

[njzul

JTtzun]
{avan] w]

[bikoz]
[hat]

If the respondent claimed he used neither form for item 7,

“then the jpronuncie';id:ic:ms[f]EN'*Mlz ]and[aa"*g ]were read aloud.
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APPENDIX C |
BROAD PHONETIC TRANSCRIPTIONS OF ITEMS ON THE CILI TEST

The following alternate pronunciations were used for
the items of the CILI test, These pronunciations were based

upon the alternate pronunciations used by Scargill (1971).

1. [ l—i:Ua"] [ [eua"]

2, [s-l-Ju.:Ja-nt] [s-l-q_:dan',']
3. [eiprakat] [apra kat]
L. [ekegbvl] [je c‘ju:”

5. [d@enjvzn] [JjenJ'va.L'n]
6. [ anta] [wntd

7. [berc ] [ bar(]

8. [cu‘-kﬂk]' [artc’kl

9. [bacla"] [ batar]

10. [kao.rmal] [k%mma!]

1. [le“enani‘] [ lutensnt]

12, [(eba" ] [ll‘:j-ar]

13, [a(¥9" ] [ ¥

ih. [kt ] [ katl

15, [mrsal] [mrsarl]

16, [$zlom ] [£2lm]

17. [a[manJ] [cg:mano{]

18, [pravgres] [pragres] |

19. [rawt] [rwct]
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20, [k;’njf%tjvleﬂ'] [kangraedg 'U'Iel"}]
21. [ra&fzm] | [rei[an]

22. [lnw-arn]‘ [ wazn]

"If the respondenf claimed he used neither. form of
item 17, then the pronunciations [Zﬂ,{mand] and [w;mancl]
were read aloud.

If the respondent claimed he used‘neither form of
item 10, then the pronunciations [ ka"maf] and [ka "amal

were read aloud.
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APPENDIX D
LABOV'S METHOD OF INDEXING SOCIAL CLASS

The following procedure was used by Labov to index
social class in his 1966 study of New York speech. The in-
formation is taken from The Social Stratification of English
in New York City (Labov, 1966:213-216) and is provided here
for comparison with the indexing procedure used in this study.

Labov chose three indicators as the basis of his
stratification: occupation, education, and income. Each of
these was divided into four broad categories. The categories

for occupational rank are listed below:

Occupational'Rank

IV' Professionals, Managers, and Officials
(Salaried and Self-Employed)

IJIT Clerks and Salesmen

II Craftsmen and Foremen: Self~Employed White and
Blue=Collar Workers

I Operatives, Service Workers, Laborers, and
Permanently Unemployed Persons

The categories for educational rank were as follows:

Educational Rank

v IV Completed some College or more

{07 IIT Finished High School

& " II Completed some High School

. I Finished Grade School or less
of
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The categories for income rank were:

| Income Rank
TV Mbre than Nation's Median

IIT More than Lower East Side Median but less than
Nation's Median

IT More than Minimum Wage but less than Lower East
Side Median

I Less than Minimum Wage

The income was calculated by a four step procedure
listed below.

1. The total income for the family, and the number of
adults and'children who are supported by that income were
determined,

2. The number of "egquivalent adults"® in the household
was determined from a chart which gave less weight to children
than adults, following figures on the relative costs of
supporting children and adults,

3, The income per equivalent adult was determined byr
dividing total family income by the number assigned under 2
above. |

4, This figure was adjusted downward by $5.00 weekly,
representing the common household expense for all sizes of
families., The remaining figure is the adjusted income per
equivalent number of adults.

The final index was determined using the following

matrix.



Income Rank

‘(High) IV 11T ' II ew)
Educa- - Qccupa- Occupa~ Occupa~ Occupa-
tional tional tional tional tional

Ranic Rank Rank Rank Ranik
(High) (Low) (High)(Low) (High) (Low) (High) (Low)
TV ITT IT'T IV IITI IT T IV ITI IT I IVIIT ITI T

BighIV 9 8 76 8 7 6 5 7 6 54 6 5 4 3

I17 8 7 65 7 6 5 4 6 5 43 5 4 3 2
IT 7.6 54 6 5 4 3 5 4 32 4L 3 2 1
Low I 6 5 43 5 4 3 2 4 3 21 3 2 1 0

The resulting index scale of social class of 0=9 was

divided into four major classes as shown below,

0-2 lower class
3=5 working class _
6-8 lower middle class

9 upper middle class



APPENDIX E
DISTRIBUTION OF DATA BY SCORES FROM ILI

ILI SCORE FREQUENCY PERCENT
o 39 49
1 5 6
2 11 4
3 5 6
M 8 10
5 kL 5
6 3 4
7 4 5
8 1 1
— 100

80



APPENDIX F
DISTRIBUTICN OF DATA BY SCORES FROM CILI

CILI SCORE FREQUENCY PERCENT
0 39 49
R 5 6
2 3 b
3 9 1
4 4 5
5 2 3
6 4 5
7 2 3
8 5 6
9 1 1
10 1 1
11 3 4
12 2 3

80 - 101#*

* due to rounding
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APPENDIX G
SUMMARY OF CALCULATIONS USED IN STATISTICAL ANALYSIS

This appendix contains the somewhat abbreviated calcu-
lations used in computing the statistical significance of the
data., The formulas used herg and the procedures followed
were all taken from Elementary Statistics in Social Research
(Levin, 1973: 154=57).

Calculation of Means

Means were calculated using the following formula:
Y, - 2
¢
N
The procedure for testing the significance of two

means when the groups are small and unequal is outlined
below, This procedure (Levin, 1973: 154=~57) was used to
test the significance between J |

a) LMCISQores and all other class scores on ILI

b) LMC scores and all other class scores on CILI

¢) Female scores and male scores on the ILI

d) Female scores and male scores on the CILI

1.

where g = standard deviation

2
Zx = sum of scores squared
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3.

e

5.

i =

87

total members of group

mean of group scores

; X =
" YA (ko)
) N""‘ Nz "2 N\ N?.

standard error of the difference S X _Q‘L
\

members of each group

A & é?
i

standard deviation of each group mean

t = E; - i;

%

af N + N -2

where df = degrees of freedom

The obtained t ratio was compared to the table t ratio
given in Elementary Statistics in Social Research
(Levin, 1973: 263).

The procedure for testing the significance of the means

when the groups were the same size was also taken from Levin

(1973:152-54), The test for small groups of equal size was

used in comparing

a) LMC scores on the ILI and on the CILI

b) Female scores on the ILI and on the CILI,



88

oo [Zat e
N - X

6;= standard deviation of each sample group
z

Z2X® = sum of scores squared
N = nuﬁber in each sample group
X = means of each sample group
2e 6‘2-; g 0. = g
! =1 I s
q%_ = standard error of each mean
[

[
e 0:&.9 = JO‘R- % + 0-_;.2.

Ll'o t= X‘-Xz

Gdubt

&
]

mean of each sample

The obtained t ratio was compared with the t ratio

taken from table C in Levin (1973:263).



-

89

The calculations for testing the difference between

the LMC scores and all other class scores on the ILI are

as follows:

L

Se

b

Se

means: all other class scores = 1,5 LMC = 2.8
6 = \/m-cw)a % = [2L . (2,8)2
59 * 2" L]
= 1.75 = 2,51
dFf =\/(5941.?5)2 + 21 (2.51)2 1,
59 + 21 =2 29 21
= 0502
t = 1,5 = 2,8
.502
- "'2060

df= 59 + 21 - 2

= 78
obtained t ratio = 2.60
table t = 2.00
df = 60
P= .05
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The calculations for testing the difference between

the LMC scores and all other class scores on the CILI are as

follows:
1. means: allother class scores = 1,98 IMC = 4.8
2. 6 = [Z82 _ (1.,9)° % =\[§-2—1 - (4.8)2
59 21
= 3,06 = 3.99
3e 6li.»F#:/ 59 (3.06)2 + 21 (3.99)2 1,
59 + 21 = 2 59 21
= 0846
L. t = 1 - 8
-81"6
z =3.33
Se df = 59 + 21 = 2
= 78

obtained t ratio

"

3.34
table t ratio = 2.66 for df=60

P = .01
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Calculations for comparing LMC scores on the ILI and

the CILI are as follows:

e Ogu = 3.99 Ges = 2,51

2, standard error of the mean

= 3.99 = 251
J21-1 21=1
= .89 = 056

3« Standard error of the difference

= (8922 + (.56)2

= 1,055
l+. t = 4081 - 208
1.05
= 1.914
50 df — 21 + 21 - 2
= 39
obtained t ratio = 1,914
table t ratio = 2,02
df = 40

P'—'n05
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Calculations for comparing female and male scores on

the ILI test are as follows:

1. means female: 2.24 male: 1.42-
2. 6, = [ 450 _ (2.2 6, = [ 22 _ (1.42)?
42 38
= 2038? = 2.085
2 2[ ‘
. °:||¥-F = 42 (2,387) + 38 (2,085) ) ] b ol )
| 42 + 38 = 2 \s2 38
= « 509
e t = 2,2 = 1.4
« 509
= 1057
5. df - N1 + N2 - 2
= 1}2 + 38 - 2
= 78
obtained t ratio = 1.57
table t ratio = 2,00
df = 60
P

i
L ]
. O
S\
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Calculations for comparing female and male scores on

the CILI test are as follows:

1. means female: 3.28 male: 2,10
2e O = J/ 1011 _ (3.28)2 O = &0y _ (2.1)2
L2 38
= 30 6l+ = 3038

5. standard error of the difference

v/ (gg (3,682 + 28 (11482 1, 1
42 + 38 = 2 42 38

= 08
b4y t = 3,3 2,10
8
= 1,5
S5 df = 42 + 38 - 2
= 78
obtained t ratio = 1.5
table t ratio = 2

df = 60
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Calculations for comparing female scores on the CILI

and on the ILI are as follow:

1. means: female (CILI) = 3.3 female (ILI) = 2.2
2. Og(crLr) = 3-64 Sp(riry = 2387
30 6’2. = é- 6& G'R't = 23 282
41 41
= 0568 = 03?2

b Giap = ¥V (L568)2 + (.372)2
= 068

5. ¢

f

I
.
o
9

= 82
obtained t ratio = 1.62
table t ratio = 2,00
af = 60
P = ,05



APPENDIX H
RAW DATA

Data from female respondents:

10,
11,
12,
13,
4.
15.
16,
17.
18.
19.
20,

In- Occu~ Edu~-
cone pation cation
Rank Ranlk . Rank
I III II
IT 111 IV
I I II
II 111 III
II iT ITY
II IV II
IV Iv III
IV IV IT
ITI III I1I
IV III Iv
111 II IIT
IV I IV
II I II
iV iI 11T
IT IT I
iV III ITI
I I1I IT
IIT I IIT
I ITI IV
I IV IV

95

SES ILI CILI
gg; Score Score

0 [
6 0 8
1 0 0
5 L7 9
I 2 6
5 1 0
8 b 5
7 0] 0
6 0 0
8 0 1
5 0 0
6 5 8
2 0 0
6 0 0
2 2 3
7 0 0
3 2 3
L 1 2
5 2 7
6 U4 12
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II

- III

21,

IV
II

I
III

IT
IIT

22.
23,
2k,
e5.
26,
27.
28.
29.
30,

IV

II

i1

IV
III

IV

IV

10

IIT

11
IV

II
IV

III

Iv

IT

iv
IV

111

Iv
III

IV

31.

11

32.
33.
3.
35.
36.

IIT

II
IV

IV
IV
IV

IIT

I1I

IT
IT

1

III

ITI

IV
Iv
IV
II
ITI

IIT

37.
38.
39.

II
III

II

IV
I1
I1
II

IT
II
111

40.

41,

ITT

L2,
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Data from male respondents

In- Occu- Edu- SES ILT CILI

ggﬁ; g:ﬁion gzﬁion ég; Score Score
43. I. I IT 1 0 0
Lk, II I 1I 2 5 &4
45, I I 11 1 0 0
46. I 111 III I 0 3
L7. IT IIT ITX 5 0 0
h8. I I I 0. 0 0
49, iv II II 5 0 0
50. IT IV 1V 7 2 1
51, II I IT 2 0 o
52, II i II > 2 1
55. I I IT 1 0 0
54, v IV IV S 0 1
55. 11 IV v 7 3 L
56. I II II 2 0 0
57. 1I ITY IX 1 0 0
58. I IT 111 3 2 6
59. IV IV II 2 y 6
60. I II IT 2 0 0
61, ‘ IT IV ITT 6 5 3
62, 1 I I 0 0 0
63. I 1 I 0 0 0
64, IIT IV IV 8 6 8
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I1I

1V
IIT

III
11T

65.
66,
67.
68.
69.
70.
71,

II

IT
IV
II
ITI

IIT

12

IIT

IT
ITT

II
II
II

II

1T
II

11

72,
73,

IIT

1I

II
11

7h.
75.
76.
77.
78.
79.
80,

IV
11

11
1T

11

II

IT

II

Il
IT

II
ITI

1

IV

Iv

IV

iv
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