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i I 

Superv1sor: Dr. Honore France 

Abstract 

This open-ended inquiry examined the t(ansper$onal a_nd 

ecopsychological dimensions of the wilderness solo and applied 

he·uristic and .hermeneuHc methodologies· to interpret the collective 

perspectives of the solo from 16 wilderness guides. T~elve of the 

wilde.rness guides tnterviewed were from th·e Outward Bound 

Program wh ile four of the guides were f.rom a wilderness-based 

correc ion·s program ior adjudicated youth , the Coastline Challenges 

Program. Two addftional perspecHves were included from graduates 

of tha Outward Bound Program. One is a life-span proiile bf a 1941 

_graduate while the second perspective documents a 1-9.94 expedi"tio.n. 

at the Outward Bound-We-stern Canada mountaineering school. Three 

femal~s and fifteen males participated in the research project 

(N=18) . The primary results provide con side.rations for safely 

conducting wilderness solos while the secondary results profile 

wilderness guides on two levels: (1) the influ-enoing factors that led 

each individual to become a wilderness gu1de, and· (2) the guide's 

immediate relationship w ith Natur.e in the p.resent tense. The 

relati"ons.hips that the solo pariicipants and the g_u !des have with 

Nature generally indicates a shift fro.m egocentris·rn towards 

ecocentrism, a movement of identity that widens and deepens over 

time (se.e Figures 1-4). Recommendattons suggest applying the solo 

in learning and therapeutic expeditions. ln educational and 

counselling sefHngs . Differing respohses to the Intensity of the 

solo indicate exercising .fu.ndamental c.aution wh·en considering 

wilder"ness solitude a·s an :adjun-ct to experiential education or 

th·erapeutic app_lications. Given ·the absence of visib le r ites of 

passag.e in Western .cu lture, the Outward Bound solo provides ·the 

mentorship a_nd the .opportunity fo( b.oth genders and most ethn·;c 

groups to safely experience that transformative· process. 
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VI I 

Were you ever out in the Great Alone, wh.en the moon was 

~wf ul clear·, 

And the icy mountains hem.med you ln with a silence you 

most c·ould hear; 

With only the howl of a timber wolf, and you .camped 

the.re in the cold •...... , .... . 

While high overhead, g·reen, y·ellow and red the North 

Lights swept in bars? ... , ......... ; ... , 

from the Collected Po·ems of Robert Servjce 

(1907, p. 30) 



Chapter 1 

A Rite q1 Passage with Outward Bound : 

Transpers.onal Perspectives of the Solo frDm 16 Wilde·rness Guides 

People rarefy have t.h.e unique opportunity to spend an ex.tended 

time alone in a pristine wilderness environment away from the 

distractlons imposed by sdciety and an fnvblV'Efment with others:, 

The purpose of ·this ecopsychologica'f inquiry is to develop an 

information base ot collective experiences p.eople have while 

sp.e_nding a period of time completely alone in a wilderness setting, 

The Outward Bound solo is conducted in an orderly fashion with 

personal and oollect1ve group safety an integral aspect of the 

wilderness· experience. Applying heuristic methodologies 

(Moustakas, 1990) and hermeneutic interpretive principles (Wilber. 

1981) . this research is• an exploration of the collective p.henomenon 

01 1l1e wilderness solo. 

Interviews were conducted with twelve wilderness g,uides 

from the world-wide Outward Bound Program, an adventure b·as.ed 

W11derness program. The interviews with Outward Bound. gufdes 

provide insights from individuals working in Canada, the United 

States. Great Britain. and Hong Kong. Interviews· were also 

conducted witl1 tour wllcte·rn.e.ss guides from the Coastline 

CllaJlenges Progra.m, a wilderness. based cor.rections program tor 

adjudicated youth based in Victoria , British Col.umbia. T l1~ f.our 

individuals intBrvieWed from the Co' s11ine Challenges Progrq.m had 

no previous direct involvement with the Outward Bound Program . 

Thr.e-e clusters o1 information emerged from the collective 

interviews wi'th the sixteen wi'lderness guides that are as foll ows'. 

1- Historical factors shaprng each guid·.e's· •initial rela ionship with 

wildernes expen ences (e.g. paren1al influence, mentor intluence 

organization.al influence, personal motivation. etc .): 

2-. an intersubjective data base regarding· t11e imp1ementation of the 

wtldemess solo a three-day period o'f ime where parti'cipan1 s are 



completely alone in the wilderness with.out contact from other 

members of the expeditionary team. B.oth the Outward Bound 

Progr~m and the Coastline Challenges Program integrate solos 

wiJhi_n the de$i,gn of t.heir programs; 

3~ th.e thi:rd cluster of information reveal.ed the present tense 

relationship that each Wilderness guide has with Nature. 

2 

ln addftion to the sixteen interviews conducted with 

wilderness guides, two .individual profiles are included to exemplify 

the impact of the Outward Bound process on participants (see 

Appendixes F and G) . The first .biographicaJ profile is of an. 

indivjdual who completed the very first Outward B.ound course .in 

Aberdov:ey Wales during 1941 a.nd returned again in 1944 to 

participate in further training wlth the 34th Outward Bound group. 

As this individual had Just retired, this is ,an Outward Bou·nd life­

span profile. The second evaruation is an intensive photo-

journatling account of a standard nine-day Outward Bound cnurse 

Gomplet~d betw~en July-2nd to July-1 Oth 1 19.94 and provides a look 

at the Outward Bound-Western Canada mountaineerfng school. The 

tw'o individual prnfiles provide perspectives. covering a 53 ye.ar span 

exen1plifying the enormous success 1 tenacity , and changes that have 
occurred with the Outward Bound Progra.rn sinc,e its origin in 1941 . 

In ·totaL eighteen 'individuals (three women and fifteen men) 

partidpated in this researcll project (N=1B). 

To summarize, this. heuristic inquiry into the three-day solo 

explores how i'ndividua.ls respond to the· experience o1 spending 

extended t:ime alone. in a remote wilderness setting. Eigl1teen 

individuals provid.Etd uni,que .c.ontribut1ons,, voluntarily giving 

information H1ro·ugh direct. open interviews. Those intervlews 

provide a data base ior fmp!emenfihg the so·lo during wildemess 

expediticons ih academic and therapeutic settings. The three 

clus'ters of information emerging from the research contain 

.his1oric.aJ profiles of wilderness instructors and tile in11ue-r1ces 

shaping the-ir decisions 10. become wilderness guides , s-ugge.s'1rons 
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tor the sa1e implementation oi solo experiences, and con1idential 

insights from the ei•ght:een participants regarding their immediate 

rel·ationship with Nature as a whole. Collectively he information 

from the eighteen participants explica1e an fntersubjectlve 

•il lustration of the essence of the wilderness solo. These interviews 

provide integral insigt1ts for designing an expeditionary learning or 

the rapeuti.c model based upon ·1he principles of an e-cocentrically­

based psychology, eco_psychology. The concl.usions. re.commend an 

ecopsychologi'car model 1or conducting solos at eduoational levels, 

i.e. physical e·duoation, envtronmental studies, geography, etc. 

(D.ren·gson 1980). The conclusions also consider implementing the 

wilderness solo at a therapeutic level. either privately or in 

consultation with 0H1er agencies. Conside.rations for expe.ditions 

specifically desjgned. for sp·ecial needs groups are also addressed in 

the c·onclusions. 

Rites of P·assage 

Central themes eme.rging from these interviews emphasized 

•interpreting the wilderness so lo as a tran.sformative event. process 

or· passage. Since its inception, one consideration of the Outwa r"Cl 

Bound Program design was to assist young men embarklng on the 
11 threshold of life" (Heathcote n.d . ) to make tha.t passage from 

childhood to early adulthood. All cultures prior to the industrial 

revolution had varinus forms of rites .of passage as an inherent 

aspect of tile passage from adoJescence into adulthood . Since- the 

i'ndustrial revofu(ion, the rite of passage has largely disappeared in 

Western culture and that disappearance has resulted in a distinct 

relationship sp lit be ween male children and their fathers (Bly. 

1989 & 1990) . Conspicuously absent in North Ameri-can cultur-e are 

the rites of passage that were visibl.e prior to tl1e onset of our 

n1odern socrety .. While some cul tures still mainiain the formal rite 
of pa-ssage (e.g. the Jewish 'bar mitzvah ' or lhe abonginal 'vision 

quest'). todays culture do:es not ordinarily acknowledge thai p.assage 

in any direct-, mean·ingf.ul way. 



Rites o1 passage are a product of tile culture and follow a 

predictable time schedule. Coined b.y Arnold van Ge·nnep, ri tes of 

passage fol low a distinct triphasic pattern of stages: separation , 

transition, and incorporation. The separation stage involves. the 

complete removal of the individual from the normal social context­

fam'ily peer -group and .community. The transition stage involves 

experien.ces that facil ita·te a move.ment f.rom intellectual learning 

towards experiencing non.ordinary states of consciousness. The 

4 

third and final stage is that of incorporation where the indJvidual is 

re.in~egrated into h is or her own community in a new social role 

defined by 1he differing_ ceremo.ny, The purposes of the rite· of 

passage are to ''redefine, transform, and consecrate individuals , 

groups ,. and even· en1iri3 culturB's" (Grof & Grof. 1990, p. 121 )_ .. 

fn-d ire.ctly. the wilde rness solo mimics the aboriginal vision quest 

and has U1e tripl1asic oharacteristics oi any rrte of passage. The 

wi lderness solo rn.ay represent , in theory the rite of passage visibl y 

missing in modern Western culture . The results of any rite oi 

passage ar~: 

a considerable increase ln emotional and physical well-being, 

an enhanced sense of personal strength and Independence-, 

feelings ot deep connection with nature and H1e cosmos·, and a 

sense of social b·elonging and cohesion. 

(Grof & Grof , 1990. p. 124) 

Alt:hou.gh the Outward Bound Program does not address the solo 

directly as a ri1e of passage 1he triadic characteristics c;,i the rit~ 

of passage ar.r~ nonetheless an in.he-rent aspect of 1he solo expe:rience. 

This research attempts to understand tile meaning and nature of the 

solo and to i·ctentify wha1 values may exist in util izing the :solo as a 

modern \re rsl.on of th·e rite of passage. 



Chapter ·2 
Philoso·phical Fo:undations of tl1e Inquiry 

The following section describes the orientatio.n and bias 
influencing thls research. The historical f3.nd tl1eor-etical 

.development of tra.nspersonal psyoho.logy, deep ecology1 and 

e-cocen1f'ism are critical c·once:pts for the interpretation of the 

in1erviews contained in the resufts- section o.f this the•sis·, 

Additionally, th-e concepts just mentioned are h.mdamentat 

considerations to r an exped'ltionary learning/therapeutfc model 

suggested at the conclusron of this thesis•. E8'ch of the prt;C.e'din.g 

concepts are defined individuany as they relate to this research 

project. 

Transpersonal Psyct1ology. 

TranspersonaJ psycho.logy em~rged as a disti11¢1 discipline at 

tI1e end of the 1960s. The same individuals who formulated the 

humanist.re movement,. Ab rah-am Maslow, Stanislof Grof and Anthony 

Suticr-,, were also responsible for applying the ter.m 't(an$p~rsonaf 

to the discipline of transpers.onal psyct1ology. Hum.anistic 

psythology, k"nown as U1e Tl1ird Foi'ce Movernent'. arose: 

in res-ponse to a critique of tt,e mechanistic, dete.rmini.stic., 

and , to many, limited and limiting- if not outrightly 

pess.imistic- view of hum.an nature presented by b!;!h:avi.oris1 

and Freudian theory. 

(Fox. 1990 .. p. 289)· 

Abraham Mas'low. in an attempt to acknowledge tt1e human 

rela,1ionship with t.t1e universe , th e cosmos. mysticism, and .aspects 

of etern al. ex·lstence advo·cate;d tliat: 

5. 
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Humanistic. Th rd Force Psychology .. .. [be] transitional. a 

preparation for a still 'higher' Fourth Psychology. 

transpersona.L tra.nshuman, cente.red in U-re cosmos rather than 

in human needs and interest going beyond humanness, identity 

s·e1t-actualizati'on , and the lfl~e. 

(Maslow, 1968, quoted in Fox, 1990 _p. 296) 

After deliberat'ing ov,er v.arious terms other than 

transpersonal, Maslow, Grof and Sutich a.greed upon the ·1erm 

transpersonal psychology, during February of 19681 as a.d_dressing 

tt1e. inclusive nature of the human ~xperience they had struggled to 

describe. The term transpers.onal implies a conc·ep1ion o:t the self 

tha~ is beyond individuality, b'e.yon·d development of the i.ndlviduate.d 

s-elf into s·omething which is more inclusive than the individual 

person (Fox , 1990, p , 296). 

The formal dis•oipline of t.ranspersonal psychology evolved 

wiill the first Journal of Transpersonal Psychology appearing in 

196.9 and the Association of Transpersonal Psycho.logy forming in 

1971. Tra·nspers.onal psychology h·a$ develope·d an institute for 

graduate studies , The lns1itute of Transpersonal Psychology , further 

contributing t.o the acceptance of trans.personal psychology .as an 

applied p:syohotMerapeutic paradi'gm . 

A precise detinit,1on of transpers.onal psychology requires the 

understanding that the discipiine ls a 1ransformative theory by 

nature , defined by the person applying the te.rrn for a particula·r 

purpose, For example, LaJoie & Shapiro ( 1992) reviewed 202 

citations from journ:als , newsletters, and books examining prlmarily 

English definitions in their study. After cons idering all 202 

c"itations . they .selected forty citations tl1 at q_lla li'fied as poten tial 

def nitions of transpersona.l psycho!o.gy. The forty citations were 

chronologically listed reflectin_g th.e transtormative process 

inherent in the emerging na1ure of traTispersonal psychology. 

De.Hnitions were included in tlleir study when the citation me.t the 

following criteria : 



(a) the oitation contained one ·or more statements wt1ich 

s1ngly or collectively offered a preais.~ de.finition of the fi eld 

of transpersonal ps.ychology as a whole~ or, 
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(b) the oitation confained a comprehensive characterizatron of 

the field of transperson.al psycholo·gy a$ a whole that could be 

cons1rued as a deflnitlon . 

(Lajoie & S.hapiro 1 1.g92. p . 80) 

Of t he forty definitions selected, Lajoie & Shapiro ( 1992) 

recommended 1hat five of the :citations be. 1 ntegrated as a 

comprehensive illustration of the subject areas that tran·spersonal 

psychology collee::tively addresses. None of the definitions, however, 

addressed the human interrelationships wi1h nature. Lajoie & 

S llapi:ro ( 1992) offered the iollowing succinct statement as a 

precise, contemporary definition of t ranspersonal psychology~ 

Transpersonal psychol·o.gy is concerned with the study of 

humanity's highest potential, and wiU'I the recognition. 

unders_tanding , and .rea.Ji.zation of uni.tiv.e , spiritµql, and 

transcendent states of consciousness. 

(p. 91) 

Of t11e forty de'fi niti ons examined by Lajoie & Shapiro (1-9 2), 

have cl1osen· one def in it1on that covers (in as wide a definition as 

possible) the generaf character of the evolving nature of 

Hanspe.rsonal psychology . Transpersonal psychology: 

- suggests at once a n.ew and a.n aneIent visfon of reality, 

- is a psyot,ology that honers all the world's great spiri1Ual 

traditions a.nd th e ir mythi c port r"ayal and appreciati on of the 

divinity of each human being- the inner Self. 

extends our sense of human development to include 

intu1t1ons of ou r· essen i·al nature and its realrza ti on . 
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is. a psych·ology 1hat comprehends the tigural events of our 

individual lives by rememberlng , as· con1ex.t the very ground of 

exis1ence . 

~ explores how the who leness of humanity., past and present 

affects Us and how an unchanging reaf1ty, the absolute .. 

manifests in our tlloughts and actions. 

- calls our attention to a state of consciousness that enables 

some hu·man beings to experience reali_ty in ways that 

transcen_d our ordinary "personal" perspectives. 

acknowledges the possibility of going beyond the limited 

outlook of everyday awareness. 

- learns from those individuals capable of shafi'ng their 

evolved state and teaches others how 10 launch forth on the 

transformarive journey. 

(Mann. quoted in Lajoie & Shapiro, 1992. pp. 84..,85) 

Although La.jote & Shapiro (19-92.) made an effort to org.anize 

and define· an esoterlc disclpline c.learly -and concise ly1 li ttle 

reference is made towards defining 1ra.nspersona.l psychology as a 

therapeutic paradigm. For that reason, the following des.criptlon of 

transpersonal psychology is adopted as an ope-rationar definition of 

the therapeutic value of a: trans·personally based model. Frances 

Va_ugfrn (1983) has asserted herself as a si,gnificant conJri_butor to 

Hie development of transpersonal ps-ychology as a psychotherapeutic 

modality and ·defines the discipline as follows ·· 

Transpersonal psyohology is specifica lly c.once-rned with 

optimum health and well-being, and supports a balanced 

integration of body , rni.nd . em0.ti.ons, and spirit viewmg any 

problem from a wholistic perspective. Trc1nspersonal values 

refle·ct this perspective, and q.ny particular d_ifficwlty is 

therefore viewed n 1he larger context of a person's life . while 

clients are supported in developing inner resources for 

continuing growth and awareness. In addit ion to humanistic 
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values that support self-actualization, transpersonal values 

emphasize the importance of dev.efoping self-awarenes.s and 

examining those beliefs th.a1 shape our reality. Consciousness 

ls considered to be the central determining factor in changing 

behavior as well as self-concept.. .... By becomin_g conscio·us of 

I1mitfng beliefs and assumptions ab.ou1 who and what one ·;s or 

c:an be·. a person may choose to re-eva luate or discard such 

beliefs thereby creating the conditions that favor change and 

development in a desired direction. 

No references rn L~jOie & Shapiro (1992) spe9ifically address 

the direct. subject to subject interrelationsl1ips that humans hav~ 

with nature. Fo that reason, I adopted a further operational 

deHniHon of transpersonal theory propose·d by Drengson (1986) that 

directly relates· transp~rsonal process.es to interrelationships with 
nature. Definin_g transpers-onal phenomenon from an ecoph.flos-ophicaJ 

pe.rspective describes the hol1stic idea as proces.s~s of 

i.dentific-a:ti'on. Relating these transpersonal processes to 

environmental relationships Drengson ( 1986) clarifies the trip.h:asic 

progression as both linear and expansive at the same Ume: 

[ 1] At a non~environmentally aw a.re stage. there is a 

prepersonal awareness· that has not yet developed an 

integrated self-reflexive identity . Here one often ac:;ts either 

from habit or bllnd reactivity ........ (p . fr1) 

°[2] With differentia ion from nature we have the personal 

stage of deveLopment. Wl,en there is an integrated self~ 

identit y, and .one can perceive th.at they are aware of nature as 

someth .ng 0ther than themselves 1 then 111ey can view it as an 

object. and make. subjective and objec ive judgments and 

dis1inctions. This awareness makes it possible to transcend 

the lim.itations of acquired self- identity Zi.S ft relates to 

nature.. The full developmental process move.s f.rom a 
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prepersonal stage through a personal stage and culrninates i'n a 

stage of tra·nspersonal awareness. 

[-3] The transpersonal does n.ot limit reflexive awareness o.nry 

10 the p·erson. The transpersona:I subject joins other s.ubjects 

in communities ot intersubjectlvity. There 1·s p.ossible here a 
more balanced, impartial view, not only o'f personal. life within 

a culture , but als·o of human life wl hin the .biospl1ere 

[ecospllere] . The 1ranspersonal transcends narrow 

arithropocentr1sm [human-centredness]. It recognizes the 

inherent values of other forms of life Which are not seen to. 

compete with human hfe but to enrich and complement it. At 

the 1ranspersonal stage ii is possjble to live imparrially and 

compass.ionately toward au beings ...... (p, 52). As· dev.elopme.nt 

continues to the· tra·nsp.ersonal stage, the subject becomes 

aware or i,ts reciprocal interconnections wi1h the object ; it 
becomes aware , in other words , .ot its parti,cipation with the 

other in the creation of the total environment. The fully 

developed transperso_nal self is not attached to illusions o1 
separateness lhat engenders alienation. At the transpersonal 

level , actTons are appropriately responsive, for there is an 

immediate awqreness of partioipation i.n the creation of the 

inter-subj.ective community. its experienc:ed reality and one's 

effects on nature. 

(Drengsot1 . 1986'. pp . 51--53) 

The definition provided by Vaughn ( 1983) describes how 

transpersonal theory prov des a platform for an applied 

psychotherapeutic model. The deilnition provided by Drengson 

( '1986) details how [nterrelati:ons.hips with nature. are a progress ion 

trom the pre-personal. personal to thB transpersonal level. For tile 

purposes of thi s thesis the d.efin'i1ions provided by Vaughn ( 1 83 

and Orengson ( 1986.) are adopted as operatkm~I definitions o1 

transpHrsonal proces_ses for evaluating the information from the. 
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eigh1een individuals who provided details .about the wilderness -solo 

and ·their rela1i.o.nships with nature. 

Ecocentrism and Deep Ecology 

The deep ecolo.gical perspective vie.ws human befngs as 

fnterconnected and an inter.dependent part of Nature. Th.is 
perspe.ctive i.s not an anthropocentric or human-centred position . 

The deep ecology conception of the seff promotes a movement away 

from 1he predominant mfnct-set of narrow, egocentric preoccupation 

towards expansive, ecocentri'c proce·sses of ideri1ification and 

transformation. A deep ecolo.gical perspective promotes 

b io$pt1erical egali~arianism (in principle) , principles of diversity 

and of symbiosis, and rejects the "[person}in~environment image 

[while favouring a] reJ91iona.1, total field image" (Naess, 1973, p . 9~) 

when describing interrela1ionships between human and non~human 

I 1 e. 
Definitions are provided (s.ee Appendix A) by individuals· who 

have contributed to an ecocentric vision of understandfng human 

interrelationships. with the balanc~ of the fnhabitants of the earth. 

In deiinrng ecocentrism, Metzne.r (Winter,. i.991) states that "t11e 

pr~fi.x eco (efers to multlple l'nterrelationships" {p. ~ 47). 'Centrisrn' 

is qualified as meaning a center or focus. T·he prefix ·eco' coupled 

with 'centrism' naturally indicates having a center or focus of 

multiple interrela1ionships. or. as expansive a fo cus of multiple 

interrela1ionships as ·possible . The same meaning als.o applies when 

the prefix 1eco· is coupled with psychology , ecopsychology. The term 

ecopsychology implies the transpersonal dimension, a psycho.logy 

tl1a:t has: as expansive and ecnspherical -a focus of inte.rrelationships 

as possible-. 

The distinctions between shallow and deep eco.logical 

relati onships with nature- were initial ly proposed by Arne Naess 

( 1973)', a distingui.shed Norwegian philosopher. The nohon between 

deep and sh-allow interrelationships with nature have emerged .since 

that time to become the theoreticaJ foundations o1 the 



environmental movements we see today. In his pivotal paper, IM 
-shallow a:nd the· deep long range ecology movement. Naess (1973) 

formulated the basic princlple.s of the deep ec.oJogy movement as 

being a.: 
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1) Reje-ction of the [person)-inuenvironment image ln favor of 
th.e relation.al, total field image .... 

2) BiosphericaJ egalitarianism- in principfe ... . 

3) Principles of diversity and of symbiosis .. .. 

4J Ann-class posture .. ,. 

5) Fight against pollution and resource depletion .... 

6) Complexity, not complication .. ,,,[and] 

7) Local autonomy and decentralization. ... 

(pp. 95-98) 

While Naess proposed the initial principles of the deep ecology 

movemen1 f he also identified the shaHow ecological perspective as 

an anthropocentric. t1uman-centered relationship that humans have 

with nature. Nature according to the shallow ecology ideal , is 

viewed as having onfy instrumental va lue, a resource-based 

relaUonship of persons towards nature. A shallow ecological 

relationship treats Nature a}:i an object of exploitation for human 

pur"poses and with Nature haying no intrinsic value in and o1 itselt. 

The shallow ecology mind-set can also be described as a reform 

ecology in that reforms 1n technolog·ical practices occur only atter 

pressure has been bro1,.1ght to bear upon individuals or industries· 

depleting or eliminating natural resourc-es (biospherical 

degradation) for personat or corporate profit withou.t cons1dera.tion 

given for b_iospherical sustainability and continuance (Drengson. 

1989}. In shallow ecological perspectives . human beings -ar·e 

individuated and separate from ·Na:tur-e an·d ma_intaJn a. l1uman­

centered rel.ationship towards .nature. In contrast. the deep 

ecological perspective views human befngs as being intrinsically 

interconnected and an interdependent part. of Nature tt1e "relat10nal. 
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total-field Jmage" that Naess ( 1973., p. 95) proposffd in his paper on 

s11.allow versus de·ep ecological distinctions. 

The b:asic prindples of the deep ecology movement were 

eventually distilfed into an eight-point platform that was 

formulated between Arne Nagss & George Sessions during Aprt l of 

1984 (quoted rn Fox, 1990). The eight-point phHosophy of deep 

ecology is as follows: 

1. The. well-being· and flourishing of human and non.human life 

on Earth have value in themselves (synonyms~ .intrins.ic value, 

inherent value) . These valves ·a.re independent of the 

usefulness o1 the nonhuman world for human purposes . 

2. Richness and diversity of life. forms contribute to the 

realization of these values and are also values in themselves . 

3. Humans have no right to reduce this richness and diversity 

except to satisfy vital needs. 

4. The flourjshing of human life and curtures is ccmpatlble 

with a substant.ial decrease of the human population. The 

floLJrishin•g nf nonhuman Ufe requires such a decrease. 

5, Present hum·an interference with the nonhuman world is 

excessive and the situation ls rapidly worsening ... .. 

6. Policies must therefore be changed . These policies affect 

basic. economic 1 technolo_gical, and ideological structures. The 

resulting state of attairs will be deeply difierent from the 

present. 

7 . The ideological chang~ is mainly that of appreciatin.g life 

quality (dwelflng in situations of inherent value) rather than 

adhering to an increasingly hig_her standard of living. There 

will be a profound awareness ·of the difference between big 

and great. 

8. Those who subscribe to the foregoing points t1ave an 

obligation .directly or indirectly to try to implern:ent the 

necessa ry d1anges. 

(pp. 114-11 5) 



The eigl,l-point set of principles of tile deep ecology movement 

prmdde a:n understandable and nontechnkal s~t of E;nvironmental 

ethics for 1he gradual movement from an egocentric mind set 

fowards ee.ocentric states• of consciousn~ss {Fo)(, 1990, p. 11 7). 

ln addition to the eight-point platform o1 prindp[es. Naess 

(1987) l.ater in1roduc,ed: 

perhaps tor the 'first time ever. a concept of ecological 
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self .. .. [With Nae.ss offering only] one s ingle sentence 

resembli,ng a definition of the ecological self. The ecologrtal 

self is that whlch this person identif ies. 

(p, 3.5) 

Naess shi.fts the definition of the self to processes of expans1 ve 

identification in opposition to the narrow, limited, atomf'stic sense­

.of set1 typrcalty individuated and set apart from others (see Figures 

1-4). The deepening and widening identifrca1ion ot tile ecological 

self with other life fo rms, the ecosystems and the• earth a.s a whole 

becomes a Q!1allen9e t0 create wha1 Naess :ealls: "community therapy" 

( 1.987, p. 40), a h$ali.n.g of our .relationship ·10 the widest sense oi 

community. that of all other life 1orms. 

ln proposing the expansive model of Hie ecolo-gical self and a 

need for a community therapy, Naess provide~ a chaHenge 10 all 

drsciplines including psycl'lology, to provide the setting and 

metho.dology for the development of a community therapeutic mode.I 

that supports and nurtures the developm~nt o{ the ecological self . 

T l1e implied cl1alleng€!" is to faci l late rnd ividu.als or groups to rnove 

from @ st.ate ot narrow egocentric preoccupation towards an 

e 'pansive. ecocen'tric process 0f identifrcat1on and transformation 

(see Fi ·ures l-4). 
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Transpersonal Ecology 

Expanding upon the meaning of deep ecology and ecocentrism 

Fox (1991) advocates three basic fdeas that illuminate tile essence 

of ecocentrism, deep ecology, and the interrefationship between 

deep ecology and tran.spersonal psychology. Fox refers to that 

inte-rrelationship as. transpersonal ecolo.gy. Acknowledging_ the 

original source : 

first put focth in the early 1970s by Arne Naess ..... [1 l The first 

is t.he idea of ecooentrlsr:n, that is, the idea of adopting an 

ecology-centered (or an Earth-centered) approach in our 

interactions with tr,e world aro!Jnd us. rather than an 

anthropocentric or hurnan.-centered approach. In this view the 

nonhuman world is conside_red tc be va.luable in and of itself 

and n·ot simply becau·se of its obvious use-value to humans. [2] 

The sec.ond basic idea is that of asking deeper qu~stio.ns about 

tile ecological relationsl1ips· of which we are a part by 

addressing the root causes of our interllnked ecological crises 

rather than simply focu_sing on their symptoms, (3] The third 

idea is that we are all capable of id:entifying far more widely 

a·n.ct deeply with the world around us than is· oommonly 

recogni.zed. and that tt.1is iorrn of self-development. se:lf­

unfoldingr or "Self-real.ization ," as Naess would s·ay, leads us 

spontaneous·ly to appreciate anct d.efend the integrity oi tl1 e 

world around us. I refer to this third sense of deep ecology as 

"transpersonal ecology" because· it clearly points to 

biographi•cal or egoic sense of self. Broadening and deepening­

or our sense of felt commonali y-with ttie· world around us 

leads us from a relatively narrow. a1om1slic , isolated. or 

panicle -like sense of self to a wide , expansive. particip tory. 
or tiel.d-like one. 

(p . 107) 
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D.eveloping methods for shif1ing orientation from egocen-trism 

to ecocentrism within the framework of an expeditionary learning or 

therapeutic exp:erience are -secondary goals of this research project. 

The predomi.nant psychological conception at the selJ is an 

egocentri"c , reductionistic. atomistic and nc3.rrowing conception of 

the self. A tran.spersonal, ecolagfcaJ conception of the self, on the 

other hand 1 shifts 1owards an ecocentric and holistic c.onception of 

t l-ie self. This· theoretical shift involves a conceptual transi ion 

from the conventional reductionisti.G, egocentric c·oncept of the self 

towards an "as expansive sense of the self as possible'' (Fox, 1990. 

p. 249)· an ecocentrie process of identltication. An ecocentric 

process of identification implies .an as expansive as possihle focus 

o'f multiple interrelationships. Adding to the fdea propos.ed by Naess 

( 1987) of the "ecological self .... [as] .,,. that whi'ch this person 

i"dentifies" ("p. 35). Fox (1990) prop·oses three ways p.ersons come to 

identify m.o.re widely a.nd deeply. He refe-rs to. the three processes of 

identifica ion a.s b~in9 person.al , ontological and cosmolngical and 

a(e d.es.cribed as follows: 

[ 1] Personally based identification ref.ers to exper',ences oi 

commonality with otl,er entities 1hat are brought about 

through personal involvern.ent with tl1es·e entities.. .... (p. 249 ): 

[2:] Ontologlcally based identification refers to e)(periences ot 

commonality wrth all that fs that are brought about th ro·ugh 

deep-seated reallzation of the fact that things are ... .. (p. 250) ... 

that tl1ings are impresses its·e1t upon some people ,n such a 

profound way that all that exists seems to :stand in the 

to(eground from a background of nonexistence, voidness . or 

empHness.. .... (p. 251.) ; 

[3] Cosma.logically based identification refers to experienc~s 

of co rnmon·a1tty with all Iha · is t'hat. are brought abou·t througl1 

deep-seated reauz-ation of the iact that we and all other 

entities are aspects nf a single. unfolding reality ....... (p. 252) . 

(Fox 1990) 
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These thr~re bases of ide·nrificatio.n ot commonality are explicated 

during the interviews wtth the sixteen wifderness guides when each 

individual discussed their direct. p·resent tense relatlonsl~ip with 

Na1ure. A synthesis of their collectiv:e responses is included in the 

results section. 

Developing the theoreticaJ foundatio.ns of an expediJionary 

therapeutic model based upon the principles of ecopsycholo.gy is an 

underlying goal' of thls thes•is. I observed while working with groups 

fn the wilderness that 1 for most peopl.e., the widening of the field of 

identification is a:n underlying and naturally occurrrng group 

phenomenon while travelling on an extended expedition thro·ugll the 

wilderness. 



Ch.ap.ter 3 

Literature Review 

For the purposes of [nterp-reting the interviews with the 

participan'ts of t.his stu.dy, speciffc terminofogy unique · o 

1r'anspersonaJ psychology ·and deep ecology is used to collectively 

describe the· wifde_rness· solo. The most succinct definiti'ons for 

1B 

each term were chosen when tltat" definition provided the de.arest 

descripti.on of the term. These operational definitions appear 

through.out this· thesis and are detailed in the glossary of terms (se.e 

Appendix A) ,. These definitions were .chosen to orient the reader to 

ideas that are interdiscipl.inary in nature originating largely tram 

transpers_onal psychology and ecophilosophy. The transpersonal. 

ecophilosop.hicaf approach adopted i.ncludes analogies drawn from 

mythology, religion , literatu_re, poetry, as well as other disciplines 

(see Appendix E) . An interdisciplinary approach was chosen so that 

reso·urces ordinarily excluded from a traditional, empfrical researcl1 

process became accessible. The focus of this re.search is symbolic 
rather than sensory. Interdisciplinary resources provide descriptive 

aocess to the syrnboiic dimensions of consc:io:usness. The freedom ·to 

conduct an open-inquiry of the wilderness solo were· guided 

structu·rally by l1euristic methodology (Moustakas 1990) coupled 

with the interpretive pmJcip les of h.erme·neutics (Wl lb·er . 1981}. 

lnterdis'Ciplinary analogies· are included when appropriate tor the 

ctaritication of meaning . 

This is likely the first ·eval.uation· o1 the Outward Bou11d 

process irom a transpersonal position of ecocentrism. Tl1e 

historic•a1 and conceptuaJ development of transpersonal psy~hology. 

ecooentrism and deep ecology prec·eded any literature review 

ct.1stin-ctlv.e. to the Outward Bound Pro_gr·a.m. An exhaustive degree of 

r·esearoh about the Outwa·rd Bound Program has develop.ed since it 

began 1n 1941 (Shore, 1978). Literature specific to the Outward 



Bound Pro.gram appears in Chapter Five. the chapte( profil tng the 

development of the Outward Bound Program sin.ce 1941 until today. 

Tl1e tollbWing· literat l.l re review is -specifi~ 10 the bias influencing 

the da a collection and reviews othe r relevant studies that 
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contained common themes relating to wilderness guides and the. solo 

experience . 

AlthD"ugh I discovered Henry Dav id Thoreau(s ( 1854) writings. 

after concluding my in1erv,i'ews, I was immediately struck with the 

approach that he took when subjecting himself to ·the raw, 

experi1:mtial rtnmers ion in the wilderness experience_ Unknowingly, 

repli ca ted his method by experiencing nature from a subjective. 

tirs1-hand basis s pendrng two years living outdoors. Atter that 

experi.ence I reported my experience in much the same way that he 

outlines in the following passage from Walden or, Life in the Woods: 

I went into the woocts because I wished to llve deliberately. to 
front only the essential facts of life and see if I could not 

learn what it had to teach and ·not, when I came to die, 

discover that I had not lived. 1. did not wish to live what was 

not li1e , living is so dear: nor did I wish to practice 

resignali.on. unless it was quite necessary. I wanted to /Jve 

deep and suc;;k out all the marrow of life to live so sturdily .a·nd 

Spartan-like· as 10 put to rout al l that was not life . to cut a 

broad swath and shave cl.ose, to drive life into a corm~.r. and 

reducH ·it to. its lowest terms 1 and if it proved to b.e meq.n , why 
then to ge1 the· Wliole and genuine meanness of it, ar:i_d publish 

its meanness l'o the wodd ; or it .i.t we re sublime, 10 know it by 
exp.erience . . and be able to give a true. account of lt in my, next 

excurs•ion . 

(Thoreau. 1854. p. 143 

The searcl1 of existing literature regarding interrelationships 

wi111 natu,~e orrgmatrng trom psychological perspectives was, for 
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the most part. a waste of time. Accessing psycholo.gically based 

information immediately r"elevant to the wil.derness solo became an 

int:erdiscfplinary process of disco.very. According to Metzner (1991): 

The one discipline that sad to. say, has hitherto remained 

vi:rtually untouched by any concern for t11e. ~nvironment or the 

human-to-nature relationshi·p is psychology. You wi ll searcl1 

in vain ,n texts and journaJs of any o1 the major scliools o·f 
psycho.logy~ cJinical, behaviorist cogniti ve, physiologicql,. 

humanistic or transpersonal- lor any theory or resea.rch 

concerning the most basic fact of human existence: the tacf bi 

our relatio.nship to the natural world o.f which we are a pan. 

(p. 147) 

Scientific literature re'levant to the ess.enoe. of the. wilderness 

solo is ljmrte.d.. Any significant mention o1 the so lo in the Outward 

Bound research database is also limited (Shore .. 1977). The dominant 

disciplines that scl.entifically explore the core wilderness 

experience are counselling psychology o-r physical education .. There 

are studies from these .discip line:s that examine experiences with 

wrlderness solitude. however. t11ose studies contain limited 

references about human interrela_tionship.s wfth nature. 

Morrfson ( 1986) fr.om the discip line o1 counse.lling psycholDgy , 

phenomenologically explored what common themes emerge when 

persons intentionally s·pen1 time alone 1n t:he wi lderness an.d it the 

resutting experience could be dee.med therapeutic, Six individuals 

participated in the. solo experience with each perso·n e:hoosing their 

own location and circ·umstances whi le spendi_n-g three to t.our days 

alone on. solo Each individual was provided with a personal jburnal. 

a iape reco1·der. and drawing i"nstruments. Betore emba.rk i_ng on the 

solo ei:1ch part1c1pant was asked to describe tt1e r experie•nce a l 

being alone in the wilde-rness ove:r the few days and nights wl1\·1e on 

solo . The determination o't what const'itutes wilderness was dei.ined 

as varying between each participant with the term wilderness 
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meaning 1s·omethir1g ditterent to eacl1 person" (Morrison, 18'86, p. ?). 

The soloists reported eme-rging th·emes t..hat lndudect: 

(1 J freedom from rbutine and distractions (simplicity); 

[2] increa.sed spontaneity in terms of persona[ expression arfd 

b.odily rt1ythrns; 

[.'.3] attunement to senses and nature; 

[41 a serts·e ot pride 'ir1 accornp[ishment; 

[51 an increased appreoiation for relationships with other 

people; 

[6] and a reliance on humor. 

.(Morrison. 1.9861 p , v) 

Other !Jnderlying thern~s tha.t emerged includ_ed confrontations with 

bor.edom and. p.ersonal fears which lead each. individual to explore: 

an inward jou.rney that resembled a vacillating spiral~ 

eventuating in a deeper understanding ·of themse~ves in 

relatron to their "worlds" , T.he s.olos had a meditative quaUty 

which enabled the soloi-sts to become. consci:ous-in-the­

rnornen1 and to rely o·n personar intuition , ...... [with these 

emerging 1 hemes en:9enderiri.g]........ an intin1acy with ·he self , 

the soul. An intimacy whic.h allows one to turn inward. in 

.ordei- tha1 tliere may be a sharing outward. An expression of 

t he se lf -b.e1·ng_- in-1he-world. 

(Morrison, 198:6. pp. v-vi) 

Morrison {19'86) concluded rnaking no definitive staterne,11 

regarding tll e- therape.utic value of tr,e solo although stating that 
there is in 'the wilderness. a "potentially healing environment" (p. vi). 

Sh.e does, how.ever, provide insight into her original question, that of 

gathering a collective des.cr1ption of the experience of being alone rn 

the wilderness. Criti~i-sms ;:;vose regarding ind:ividual safety , 

preparedne-ss. willingness. oi the participants:. an individual 's 



variabre life c1rcums1ances, and snort versµs long term effects o.f 

the soJo expe.ri•ence.. Finally, st,e notes the potential therapeutic 

enlranc·ement of the wilderness experience being 1nfluenced by the 

wflderness gu.ides persona[ ~ommrtrnent and expe_rience as factors 

to cons der when faorlitating a wild·e.rne.ss s010·. 
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Hiohley (1992)', from tile .disdpline of physi•cal ed.ucation and 

sports studjes, provides further phenomenological insight into the 

research of wilderness solrtud.e and the implications of how the so lo 

may be of thelapeutic value. Richley's ( 1992) study is comparative 

to Morriso·n'.s ( 1986) study jn that t.he p·articipants spent three days 

and three nights in a wilderness setting of their own choice·. 

Riohley's study had :only tour participants, however, and were give.n 

ins·tructions t;o descrrbe their experiences in: a written d.iary . The 

information from tl1e partioipant diaries were then integrated wit!, 

intervi~ws foll.owing the -solo . The information from the diarLes 

coup led with data horn: the i_ntervtew_s explicated the collective 

essence of the participant's wildernes.s 'experiences. After a 

thematic a.nalysis was completed for each pa.rticipant, th~ 

collective emerging themes suggested that: 

w·ilderness solrtLJde can h~ viewed as a therc~.peutic 

experrence ...... [and) that self chosen solitude offe-rs an 

e:nv ironm·ent Where there is poren1ial tor p-ersonal grnwt11, 

sei'f~discovery and renewal. 

( R·ichley . Hl92., p. v) 

In her conclusions, R.ichley (1992) recommended the nee.d 1or 

future qualitatively oriented research of thi.s type and stated that 

ptienomenologic.al rese.a'i'ch is. still in its infancy rn the W e,sren1 

world She also recommended that fu.tur.e wilderness res.earchers 

cons ide.r th.at: 

[ 1J 1her~ 1s very Ii.We q_ualJtative re.search on the phenomenon 

and therapeut :c benefits of wilderness solitude: 



[21 the possibilities. for further phenomenological research are 
infin l t0' ; 

(3] even to repliCa1e s-1mnar studies will render a mullr-

perspectfval view of the phenomenon; 

.[ 4) .further studies using drtter~nt descriptive meth.ods and 

ditte·re·nt data may show whether the common .the.mes of 

wilderness solitude ldentifled he.re' are struc11!.lres tha1 extend 

beyond the partioipants in [her] study; 

[5] if bracl<eting and reseatch~r bias is ade.quately addresse:d
1 

then iurther studies should yie•lct qufte similar results. 

(p, t33) 

A doctoral dissertation by Du.enkl. (1994) adds credibility to 

the recommendaUons of the previo.usly c.ited studies regarding_ the 

potential ther'apeutic vqlue of the wilderness experience. Duenkl's 

(1994) study exp lo res the ro les that wilderness leaders play in 

facilltating th.e heating of our spli1 or separation from nature. 

Due·nkl 1s ( 1994) disserta.tion has remarkable similarities to my 

study. My study and h.ers were completed in d.1fferent disciplines, 

with .different re'ferences documentation .and ge·neral methodology; 

without any· knowledge of ef1her study being conducted (vi rtua11y a1 

·1he Sp.me tim~). In rn9ny ways, our s13pan;!.te studies confirm each 

others re.suits and findings . 

Duenkl1s (1994) phenome:nb logical explo.ration of wilderness 

[e~der$hlp qonoucted within 111~ di$Qip1i11e of physical education and 

sports studies.. involved a thematrc· analysis of interviews from six 

wilderness trave l l'eaders. Roles of wilderness Jeadets were 

examined who condu~ted ~~otourism-Qp.S~d exc:ursi•ons. The leaders 

influence for encourag•ing • ndividual transition 1owards. an enhancecl 

ec.ocentric vision of ·1he world as a ·result of the e cursion was 

identitied . H'er rese.arc l1 found that there is a la~I" oi resear-ch in 
11 identi.fying what the ·outdoor lead.er1s ro le con.slsts of in terms of 

promo ing envrronrnen1al aw·areness" (Duenkl. 19'94. p. i) . Themes 



that emerged from her thematic analysis infer that th·e roles of 

wi lderness lea·de-rs inclu.de: 

I 11 
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[3] 

[ 4) 

Instilling a deep sense of morality: 

Cre.ating a b.ond with th.e natural world· 

lnteractidn and processing oi experiences; 

[the) Leader's conti.nual growth; 

[5J The unique potentials of wilcte·rne·ss experiences; 

[6] and Making the connections [with Nature]. 

(Duenkl, 1994~ p. i) 

Duenkl's ( 1994) conclusi•ons state that personal immersion in the 

wilderness setting promotes the possibility of bridging : 

thB gap in our understanding of how individuals can achieve 

passg.ge from a human centered reality to a symbiotic 

2-4. 

reality ...... .. [and how] future outdo·or leaders ... , ...... [Wi'IIJ be able to 

realize their potenti.al of enabling individuals to disc:over a 

pat11 toward ecological consciousness. 
(p. ii) 

.Duenkl ( 1994) p_rovide·s a detailed mode.I of how an individual 

ach eves the passage from human cente(edness toward ecological 

conscl ousness . referred to as the ··Reality Transition Model" (p .. 140). 

My thesis focus.es on rites of pass-age , processes. or personal and 

co ll~ctive transfo(mation as ·a movement from egocentrism towards 

ecocentrism (see Figures 1-4). This movement res.embles tile s.ame 

content an'd fundamental shift in consciousness as· Duenkl 's Reality 

Transition Model (1994 . p. 140). Th e wilderness soloist may 

experi•ence a passage from egocent ri.sm towards ecocentric 

consciousness wl,ich implies a deepened en l1ancement and movement 

towards an expanded ecologrcal]y oriented consdousness .. 

Ecological consciousness first b.e.gins with the indlvidual and 

ultimately generates outwar·dIy towards offler persons one is 



involved with, d.irectly or indire·ctly. Processes .of i:roolo.gical 

iclentificati•on are expanded upon later in this thesis and are 

addressed directly 'in tile conclusions. 
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1n summary, l originally set out to conduct a study s•imilar 10 

tha·1 of Morrison (1 986) and Richley (1992) 1 interviewing 

partrcipa,nts who had voluntarily spent an e-xtended period of ti.me 

alone in the wilderness. The only programs whfch conducted 

supervised solos1 to my knowledge, wer.e the Rediscovery Program 

( 1989) and the Outward Bound Program {Gamma.ck, 1989). The 

Fiedisoovery Program has, to date. a limited history and a.ccessing 

participants· from that program proved to be an obstacle. I also 

exami'ned 1h.e- Vision Quest Program (Greenwood & Turne.-, 1987) , 

which involves expeditionary travel with horses and mule-s but does 

not appear to include a wilderness solo in the over.all structure of 

their pro.gr.am. The Outward Bound Program was chosen because it 

has routinely used the solo since 194·1. Of the thirty-two Outward 

Hound schools, in thirty different countries on five oonfjnents: aH 

have the solo experience as an int~gral part of the- st-ructured 

program. The remarkab.le transcultural appeal of the Outward Sound 

Program coupled with the outstanding hi"story ot the· participants led 

me to pursue the Outward Bound Ptogram as a so·urce oi subjects for 

my study. Mtdway through the research , however., r foll.nd that I 

learned far· more ·about the wilderness .solo from intervi'ewing tl"le 

wilderness .guides rather than ,he par)icipants. The col le.c.rive 

experience from the wilderness g_uides represents. perspectives fro.m. 

thousands of solos. ln'terviewing wilderness guides revealed a 

broader perspective of th·~ solo, the depth of whiGh ar~ detailed 

within th e results and in the conclusions· of th s thesis . 
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Cha·pter 4 

Methodological Foundati:ons of the Inquiry 

Co~researohers·: the subjects, the setting and the procedure 

The subjects for this stµdy wer~ ob1ained throl.1gh direct 

c:ontac1 through the programs to the guides thems·etves. The 

directors of the Outward Bound-W:estern Canada program were 

contacted. The directors of the Coas li'ne Challenges Program were 

contacted. The orl.ginal intention was to interview persons who had 

r.ecen11y cDmpleted the solo. Due to the tight structure. of both of 

·1he programs , interviewing reoent graduates fro.rn each program 

posed problems beca_use o1 time restraints and addiUonal issues 

relating 10 clLent confidentiality. During the course of the subject 

search, however l discovered that research specific to wilderness 

guides was lrmited and recommended (Hendy. 1975, Shore, 1977). 

Considering the problems o·f time restraints and confidentiality, l 

d.1scovered I may learn more about the solo from interviewing the 

guides who had extensive backgrounds with fhe solo in a var1efy of 

settings. T l1e chorce of subjects was made. ·The directors of each 

prog_ram connected me to the guide.s who voluntarily shared their 

experle.nces with me. through a series of interview que.s!ions (see 

Appendix D). Prior' to 1he interview each _person was informed of 

the rrature of the research (see Appendix B) and voluntarily agr.eed to 

be audiotaped during tl,e interview (see Appendix C). Alth.ougl1 

cautious . each pe.rson partiC:ipa,ted voluntarily without any influence 

rom outside sources. The interviews w th the sixteen guides w.ere 

conducted betwee·n May 13th 1994 and August 21st 1994. Most of 

tl1e interviews took place 111 an offtc·e or at an outdoor setting. Some 

of the intervle.ws we.re. conducted at the guides home. E0ch 

individual was interviewed at tl1efr convenience and at a place that 

was left to tt"1a d1scretinn of the individual. A dam bro.ke during orle 

inte:rview. People disappeared from the r solo sites during one 

interview. A . roup scattered and a resew~ party was· formed during 



27 

another interview. Two interviews were cancel led due to uniorseen 

circumstances bey.ond our control. Each interview took on a unique 

character of H's own. 
The ages of the Outward Bound goidi:is ranged from '24 to 63 

years of age. The Outward Bound guide.s were- coll~ctively i.nvolved 

with the pr·ogram between -f 955 to 1994 Eight of the ou.tward 

Bound rndividµaJs were actively guiding while· t h.e otl1er tour per$.ons 

were involved at other levels: for example ; instruc1ot trainlng of 

younger guides1 program ma:nagemeri1, or consultat_iori. The oldest 

Outward Bound instru-c;tor actively guiding was 44 years old wh ile 

the youngest was ·24 years old at the time of the interviews . Two of 

the Outward 801.J.nd gujdes were female while the rnmarning ten were 

male. 

The ages of the CoastHne Cltaflenges guides ta·nged from 33 to 

46 yeqrs of age. Two ot th~ Coastline Ch_a[leng~:s guide.s acted in a 

supervisory capacity while the 0th.er two were stl'II actively guiding. 

Tt1ree of the Coastline Challenges .guides we·re male while one was 

1emale. 

c11oic:e of Methodorog-\'. 

Ghoos1ng the rnethodolo:gy for explicating the essence of the 

wilderness solo was a process of discovery. Evalualing the 

collective meaning of wilderness relationsl,ips and the meaning of 

the solo required methodology relative to 1h~ tr~nspersonal , 

ecopsycholngisal foundations of the research . A hermeneutlst 

attemp1s · o understand the symbolic meaning of mental productions 

wl1i le the process of heuristics provides the actual guidelines ior 

arriving a1 the junction of intersubjective . collective meaning . The 

decisiGn to jofn hermeneutic interpretive principres whh l1euristic 

methods oi data c.olle.ction occurred wt1e-n I recognized that joining 

the twG process·es together form ed a complementary union. 

HermenetJ tits and heuristics are dis-cussed separately ·1or the sake 

of clarity. 
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Hermeneutics 

The dfsciplinEl.ry root~ of hermeneutics are tound in th.e 

crttlcal interpretat ion of theological and phlJosophica l lit-erary 

texts. A hermeneutist e·xamines wl1at: the conditions are in which a 

h.uman act took place making it posslble to interpret its meanings. 

Hermeneutic philosophy was developed by Wilh'e.lm Dilthey and ofher 

Germ~n philosophers beginning as a- study of: 

interpretive understanding,. or meaning, with special attention 

to -context and original purpose. The te.rm hermeneutics refers 

to a Greek techn ique of .interpreting legends, stories, and other 

texts . To make .sense ·of an·d interpret a te~t. it is important to 

know whaf tl,e author wanted to communicate, to un·derstand 

intended rn:eaning-s· ... .. 

(Patton, 1990, p. 84) 

A current pl,ilosophical form of hermeneuti.cs is defined as 

originating witl1 ·Heideg_ger Gadamar: and Tay.lor and is concerned 
with on tology , being or being-in-the-world, and condit'io·ns of 

existence-. Hermeneutics procee-ds from a: 

communal ity 1h.at binds us to 1ra.dition ln general. and tha1 of 

o.ur object of interpretation in part1c.uta.r [prov[dingJ the lrnk 

between finality and universality. and between theo.ry -and 

praxis , 

(.Denzin & Lincoln . eds. 1994. p. 121) 

A c.~ntraf consioerq;tion of h~rmenel..Jtical interptetatioh 

immediately relevant to this study is that 

.on f:3 must know about the res.earcher as well as. he researcJ1ed 

to place any qualitative study in a proper, hermeneutic context 

.... (and that] one can ·onJy interpret the meaning of somett11ng 



from s·ome perspective. a certain standpoint. a praxis. or a 

si1uational context ..... 

(i 990, p·auon, p. 85) 
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The co llective perspective for establishing meaning derived 

1rotTI t'he solo experie·noe was formulated trom the hermeneutical 

interpretat.i.on document~d trom t.he sixteen wilderness· guides from 

this study. Ac.co.rdlng to Wilber (1981). establishing meaning in the 

hermeneutical context is established "only by inter-subjective 

discussion among a commu.nity o1 concerned interpretersu (p. 32) . 

Developing an inter~subjectiv.e corre-Jation of the meaning of the 

wi lderness solo from tile si.x1een guides became an objective to 

create ah ''inter~s.ubjective commun.ity" (Orengson, 1986, p. 53). 

Thrs is a core concept of transpersonal. ecophilosophical theory. 

The community of interpreters· for this research project ·emerged 

after intentionally choo.sing .individuals who had devoted extensive 

periods of 1heir lives directly immersed in the· wild.erness . After 

choosing the criteria tor participants of this study, conducting. the 

interviews in an ord.erly way became a basic task oi data collection . 

For t11e purposes of c.larity. Wilber's (19ff1 ) definfUon of 

h.ermeneu.tic~ was adopted ·as an operational definition tor this 
project . Ken WIiber is considered a central contributor to the 

genuinely inter-disciplinary field of transpersonal psychology . 

Wilber de.scribes fhe science of hermeneutics as follows: 

H.ermeneutics rs· the science ot in1erpretation. or the 

determination of the meaning of mental production·s ... 

[Hermeneutics] ·is a trans-empirica.l discipline , ·for no amount 

of analytical-empirical-scjentif ic data. no m·atter how 

complete . can totally ~stablish meaning .... [Meaning] is 

established , not by senso.ry data. but by un.restrained 

communicati've inqufry and in1erpretaiion. .... [The] truth o th e 

men.ta! realm., ... .. i,s establi'shed only by inter-subjee:;tive 

discussion among a c.ommunity o1 concerned interpreters. 
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whose data is not s~nsory but symbolic. The poih1 is tha1 

even though truths in the rnenta·l-symb.olic -spr,ere are non­

empirical and can.not be determined by empiric-scientific 

inqurry. nonethe.less they can be deoid•ed. There is a. perfectly 

le_gitimate way to ground mental tru1hs1 -and that grounu 1s a 
D·comrnun·1"ty of fike-rninded. )nterpreters." "Only a community 

0.f Interpreters can generate tile rnter:subjectlve basis for a 

set nf criteria that might validate the truth clarms 1orming a 

coherent inHfrpretation·~.. .. . [Hermeneutl csJ ..... is forged in the 

fire of Inter-subjective discourse and inquiry among a 

commun·ity of concerned scholars· whose demands tor good 
interpretation qre every bft as s.tring.ent as those tor good 
ernp riGal tacts . 

(Wilber, 1981, p. 32) 

Co.nc.ludin.g on the choice of a qualitahve, hermeneutic~il 

platform as Urn guiding principles ot this project, I am in fufl 

alignment with Wflber's (1981 J considerations and opinlons about 

empiric"isrn . .He ls emphatic when he states: 

... . from the start that,....... I consider exclusive empiri.cism to b.e 

radi.cally ahd violentfy reductionistic no matte.r how cleverly 

concealed ; the d.emand for .,(~mpirical proofi' is realfy a demand 

to strip the h"igher levels of being oi their meaning and value 

and present them only in their aspects ,hat can be reduced to 

obj~cttve. sensory, value--free, unival.ent dimensions. 

(p. 33) 

Oualllatively researching the symbnlic meaning and essence o-f 

the wil.derness s.010 is diametrically in oppositi on to the general 

nature oi quantitative re·search. In contrast to ca cfualitative study. 

quan iiative res.e-qrc.he.rs-: 



emphasize the measurement and analysis of caLl~cll 

relationships between vartabtes, not processes. lnquiry s 

purported to be within a value~free framework . 

(eds. Denzin & Lincoln., 1994. p. 4; 
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On the 01her hand, the qualitative, heTm.eneuti.cal emphasts focuses 

on the values and the meaning experienced by the: researcl1er and the 
participant.. Qu.alitative researchers attempt to understand.: . 

.... ... processes and meanings that .a:re not r'igorously examined :or 

measured (if measured at a.II), fn: terms of quantity, amount, 

intensity. or frequency. 'Qualitative researchers stress the 

socia lly constructed nature of reality, the intimate 

re[ationshfps between th:e researcher and what )s studied, .and 

the situational constraints that shape the inquiry. Such 

reseatcl1e_rs emphasize the value-laden nature of the in•quiry. 

·They seek q(l;Swers to questions that stress how socia~ 

experie-nc·e ls created and given meaning . 

(eds. Denzin & Lincoln 1:99.4, p. 4) 

Whif e .hermeneuUcal. principles guided the explication of the 

inter-subjective essence of the collective mean·ing of the 

wilderness solo, heuristic methods organized the dqta collection in 

an o derly. step-by-step proc~s. 

Heurfstlc Methodology 

Heuristic methodology provides 1he formal structure and 

guid~lines for collect ing and interpreting the inf.orm'ation relevant 

to this rese_arch. As a form of qualitat.i\!e r.nquiry, h~ur1s1ic 

research. has its disciplinary roots in human stic psychology. The 
root $Ource of the word heuristic comes from the Greek w.ord. 

h.eurlsl,ein. which means to discover, The Greek word , heur,skein. 

has als.o been trans.lated as the English word. 'eureka' or 'I find ', 

W;hich is refated to ·the exhilarating 'feelin.g of the revelation of 
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discovery (Patton.. 19·90 , p. 71 ). SpeciffcaOy , the he1.Jri'stic i'nquiry 

asks th·e con~ qlfestion: "What is• my experience oi th l:s phenomenon 

and the essen·lial experience of others· who also experience this 

phenomenon intensely?u (Patton, 1990, p. 88). This thesis• 

investigates what my ·exp·erlenc.es are of wilderness phenomenon 

.and what are ·the essential inte!'-subjective wilderness phenome·non 

of others who have a.lso shared intense experiences in wilderness· 

settings. 

Although heuristic inquiry has roots in plTenomenology. 

heuristlc Inquiry differs from phenomenology. According to Patton 

(i 990) , th~ distinctions between phenomenology .and heuristic 

nquiry involve the following four specific differences: 

{1] He:uristics emphasi'zes connectedness and relation.~h1_p. 

while phenomenology encourages more detachment in analyzing 

an experienc.e. 

[2] Heuristics leads to ''depictions of essentigl meanings· and 

portrayal of tJ.1e intrigue and personal signifi.cance that imbue 

1he search to know" wh·ne phenom~nology emphasizes 

definitive descriptions of the stru.ctures .of exp~rience . 

[3] Heurls1fcs concl.udes with a 11 creative synthesis" th.at 

includes the researcher's. ·intuitfo.n and tacit understandings 

wh tl e phenomenologV presents a distillation of the .structures 

of ex-perienc.e. 

(4] "Whereas phenornenology loses the persons i.n the process 

of descriptive anafysis (n heuristics the research partic.ipants 

re.main visible in the exam·ination of the data and continue to 

be portrayed as whole persons. P.heriom·eno'logy ends with tl1 e 

essence of experience: heuristic.s r·etains the essence of ·tlv=> 

person in experience. " 

(Douqlas & tvloustakas . quoted in Patton , 1990. p . 73) 

Credited with formalfz[ng heuristic methodology Moustak-as 

( 1990) outlines the heuristic inquiry into s ix phases oi investtgation 
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which comprise the g_eneral outline of any heuti'stic- researcl1 design. 

The heuristic approach begins wit_h the initial engagement , [1} a·n 

identification_ of the area of exploration and focus of the study. The 

balance of the heuri~tic fnquiry utilizes inductive analysis beginnirtg 

with an: 

[2] immersion in the setting [which] starts the inductive 

process: 

[3] the incubation process allows for thinking, becomi_ng 

aware of nuance and m-eaning in the settlng, and capturing 

intuitive insights, to a9h1eve understanding: 

f 4] ........ a phase of illumination that allows for expanding 

·awareness; 

[5] . .. ... .. a phase of explfcation that includes description and 

explanation to capture the experience of indivi.duals in the 

s·tudy: 

(P] Finally. [a} creative synth'es.ls [that] enables one to b.ring 

together -as a whole the Lndividual's story, including 'the 

meaning o{ the lived exp,erfonce. 

(Denzfo & Lincoln, 1994, p . 2 16) 

As a 1orm of qualitative inqu1ry , heuristic methodology does 

not_ attempt to establish validity through quantitative 

measurements correlations or statistics. The question of VcJff'dlty 

in heuristic inqu ry is accomp"Jished by establishing meanin,g fro.rn 

lived experience. For our purposes validity will be :established 

hermeneutica·11y through the inter-subjective thematic. analys is 

emerging from the collective interviews from the sixteen 

wilderness guide.s participating in this study. Acco_rcling to 

Mousiakas ( 1990), 

The question of validity Is one of meaning~ Does the ultimate 

depiction of the experience derived from one's own ri•gorous1 

e _haust!ve se-lf-searching and from the expli cations o1 ot11ers 
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presen comprehens veiy. vividly. ·and accurately the meanings 

and essences ot the experience? 

(p. 32) 

Throughout the heuristic inquiry an emp.h.asi.s is continually 

placed upon "personal knowledge, indwelling . and the ta•oit 

.dimension" (Patton, 1990. p. 72). Tacit knowing is described as the: 

inner essence of human. understanding, what we know but can't 

articulate..... [Tacit knowing gives] ..... birth to the hunches a_nd 

vague 1 formless insights tha characterize heuristic "inquiry . 

(Patton , 1990 , p .. 72) 

Personal llunches often guided each step of this inquiry. My personal 

involvement with the wilderness coupled w!th the in depth 

interviews with the participants from this study: 

affi'rms th~ pos.sibility that one can live deeply and 

passionately jn the moment, be fully immersed in mysteries 

and miracles. and still be- engaged in [the] meaningful research 

experience ... 
(quoted in Patton 1990 p. 72, Craig , i 978 : 2:0) 

The six phases of the heuristic outline . accor"drng· to Mou.stakas 

(1990). involve the following speci"fic steps to complete the inquiry: 

[1 ~ Init ial engagement] ....... 10 discover an intense interest , a 

passionate concern tt1at calls out to the researcher , one ·1hat 

holds important soci'al meanings and personal. compe.lling 

Impllcations. The initial engagement invites self-d ialo-gue. an 

i.nner search lo discover the 1opic and quest ion .... . ... 

[2- I mmerston] ..... the researcher lives the question in waking . 

. s:leeping , and even dream states. Everything in his or her life 

becomes. crystallized ·around .the que6tion ...... The i·mmersion. 
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process enables the researcher to come to be on in'l1mate 

teJms with the questi.on.. ..... ... ........ Primary concepts for 

-facilitating the immersion process include spontaneous self­

dialogut! and self-searching, pursuing intuitive' clues or 

hunches, and drawing from th.e mystery .and souJces of energy 

and knowledge within the tacit dimension . 

[3- Incubation] ...... t_he researcher retreats from the intense, 

concentrated focus on the question ... -.......... [where] on another 
level expansion of knowledge is taking pJace ......... [incubationJ 

enables the inner tacit dimension ·to reach rts ·full 

possibrlities..... incubation aJlo.ws the ·inner workings o.f the 

tacit dimension and intuition to continue to clarify and extend 

underst_anding to levels outside the immediate awareness. 

[ 4- Illumination] the process of illumination is one that 
occurs naturally .. ., ... [and] is a breakthrough lnto .conscious 

awgreness· of qualities a nd a clu·stering· of qualities into 

themes inherent in the que.stion. 

[5- Exolioation] The purpose .of th·e. explication phase is to 

fully examlne wha.t has awakened in consciousness·1 in o·rder to 

understand its• various layers o.f meaning ... .. [including] t11e 

recognition of new constituent and themes. Ultimately a 

comprehensive depictio.n of the core or- dom•inant themes are 

developed. 

16- Creative Synthesis] .......... [When} .all the data in its major 

constituents,. qualities. and themes and in th·e ex,plica.tioCl of 

the meanin·gs and the details of the experience as a whole ..... . 

[.are brought together when] ..... . the researcher is chall enged to 

put the components and core themes into a e.:reati've syntl1esis. 

(p . 27~32) 

Tbe re.suits of this· heurisHc study ot the wilderness solo a re 

expl icated in the conclusions in transpers.onal. ecophil.osophic 1 

terms as defined by Drengson ( 198Q see glossary of rerms. 

definition #4 ). Each phase is equally bal.anced. with interpre1atron 



coupled with description (Patton . 1990. quoted in Denzin. 1994. p. 

216). Examples of relating these processes to interrelationships 

with natur~ are c1 process of creative synthesis.. sttucJuralf.y 

organized by the 9.u.id.elines of the. heuristic- inquiry. 

Procedures 

The pro.cedufes for reporting the results from the elgl,1een 

pa1iiclpants· of this inquiry are differentiated and ar~ as fol lows: 

1- Twelve Outward Bound guides will be· examin.ed separately in 

cr-,apter Five. 
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2.- Four Coastline Challenge guid.~5 w'i"Il be examined separately in 

Chapter Six. 

3.- A life·-span profile of a 1941 Outward Bound graduate is included 

to provi"de a perspective of the impact ot the Outward BoL1nd Pro~ram 

nn one individual (see Appendix. F) . 

4- A photo.-:jo.urnal (Progoff 1975) and perso·nal p·rotile are included 

.from .a 1994 Outward Bound-Western Canada exp-edition {s.ee 

Appendix G & Figures 5-8). 

Appendix A has a glossary of terms e.ontaining tl1e .operational 

definitions tor th·e enti1·e lhesis. Appendix B contains tlte cover 

letter that ·a,ccompan.1ed th~ human: ~ubject relE?ase form describin-g 

th.e purposes of the research project. Appendix C c.ontains the human 

subject re lease form used for obtaining informed co·nsent when 

c:ontacting tl1e participants for this research (Mo1..1staka~, 1 9901 P.P. 

5.7-.58) . Appendix D contains questl'ons that were asked of all 

sixteen wilderness guides who volun1arily shared information about 

their pers.onal wilderness exp.er·iences, solos and otherwis.e. 

Appendix E contains an inter.disciplinary overview o.t the lin~~r, 

·triadic nature of transpersonal ptocesses. App·endix F contain.s a 

lite-span pr.ofile of a 19.41 graduate of the Outward Bound Pnigram. 
Appendix G and Figu.res 5-8 contains an intensive p_hoto~journal 1rom 

a 1994 expedll ion witli ·1he Outward B-ound-We·Stern C0nada 
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mountah,eering school. The Hgures section contains photographs 

from the 19-94 Oµtward Boi.md-Western Canada expedition (see 

Fi:gures 5~8). The figures section also oont-ains tour figures that are 
visual aides that exemplify the shift from egocent.rism towards 

ecocen1rism (see Figures 1 ·4). Elab·oratlons of Figure$ ·1-4 are 

addressed at the conclusion oi this thesis. 



Chapter 5 

Re·sults from the Outward Bound Progr.am 

Outward Bound is not a solution 

in its own right.., 

but it's an exc.ellent begi nning, 

{Outward Bound Trust n.d ., p . 8) 

Outward Bound since 1941 

Without exception fhe chartered Outward Bnund Program 
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has establfshed it's non-profi.t, co~ducat.ional programming globally 

as the tran.scultural world leader in experiential, outdoor education. 

This by itself, i·s a. bold stateme:nt. Although many other outdoor 

programs exist that aspire towards excelle·nce in adventure·..,based 

o·utdoor leadership and education (R.atz, 1992, ·Henley, 1989, Sqwyer, 

1988, Greenwood & Turner 1987) they have yet to withstand the 

test oi time necessary to determi"ne the long term effectiveness of 

their' programming. S:ince its beginnings during 1941 , .the Outward 

Bound Program has gone on to establish thirty-one. i.ndividual schools 

and centers in thirty countries across fiv~ continenis (5th 

International Outward Bound Go.nference, 1994). No other existing 

pr.ogram has attained this degree of global slm.Cess across a 

diversity of culture.s while maintaining the integrity oi the original 

program ideo:logy. The chartered Outward Bound Program has 

developed gn educaticmal ·model tha·t is truly transcultural w ith a 

continually growing appeal for diversifi.cation across many cultures. 

While 01her programs exist that Incorporate w ilderness experrences 

.sIrrnlar o the wifderness solo within a cu.lturally-spec.ific context 

(e. g. ihe aborig.inal v1sIon. quest). the transcultural dimension of the 

Outward Bound Program appeals to most ages, ethnic origins, and is 

Hex1ble to the specific needs of individuals wrth varying degrees of 
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other chal lenges. The Outward Bound Program satisfied a 

demonstrated transpersana:I criteria as a prerequisite of this 

research des.ign. Other programs are culturally-spe-eif.ic rather than 

transcultural and are eithe·r In lhe flrs.t years o1 development or 

have not yet developed enough data to make any distinct statements 
particular to the success.es .or failures o.f their program.ming. The 

Outward Bound Program ideology provided all of the essentia l 

ingredients necessa·ry for the type of hermeneutic, heuristic inquiry 

requir~d for conducting an in depth., tr·an.scultural examination of the 

wilderness solo. 

Founded i11 1941, the Outward Bound Program had its 

beginnings when two indlvld.uals, Lawrence Holt and Kurt Hahn, 

joined together from two dramatically difierent backgrounds. 

Lawrence Holt , a partner in the merchant marine Blue Funnel Une, 

aspired to provide se.a-going training for the deck officer­

apprentices of his fleet. Hi.s vision was to provide a fully-rigged 

sailing ship working as a commerci.al e.nterpri•se to Etct as a tra ining 

center for future officers and Masters of his fleet of sh ips, Kurt 

Hahn was a Jewisl1, Germa·n~born educator who had recently been 

liberated from the Nazi death camps. Hc:3.h.n had originally been an 

educator ln Baden . Germany unti l the Second World War wh~n, afte r 

openly criticizing Hitler's activities , he wtis incarce.rated .for his 

outspoken viewpo-int. After Hahn's release was arranged by 
in•t1uential friends he escaped to England where· he made plans for 

estabVishing the Gordonstoun School at Sco11and. In 1940 the 

Gor.donstoun School moved to Aberdovey, Wales where the combined 

force·s of Lawrence Holt and Kurt Hahn established the Aberdovey 

Se-a S.chool , unifying bo h of th.e'ir dreams of providing educational 

resources for boys on the. threshold of manhood (Cammack , 1989) .. 

Although Kurt Hal1n is oft"en credited with the creation o tt1e 

Outward ·sound. Program . it w.as. Lawrnnce Holt who sugg·ested the 

term 'outward bound' (Hahn . quoted in Vokey, 1993, p. 3) .as implying 

tha.t "threshold ot liieh (Heatl1cote ; n.d .) the youn:g men in the se a-
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going s-chool were embarking upon. The expression 'outward bound' 

was. originally u.sed when seamen describS'd "the mome·nt a ship lett 

its moo.rings , com.m.itting itself and 1ts crew to the u·nknown hazards 

and adventures of the open sea'' (Bacon, 1983, p, 98}. ln tact, the 

Outward Bou·nd s.chools evolved in direct response to the needs of 

providing survival training for the young seamen who were dying as 

fhe result of being torpedoed during the war, partlcu)arly the 

merchant 'fleet of Lawrence Holt's- Blue Funnel Une. Outward Bound's 

irnanciaJ losse.s were directly underwritten by the Blue Funnel Line 

during the first 1ive years that tile Outward Bound Sea School 

operated. While Lawrence Holt satisfied his needs as a partner in 

the Blue Funner Line to provide adequate training for the sea-going 

appr·entices·, Ku.rt Hahn was also grven the opportunity to furtl1er his 

Q.oals as ·an educator to establish an .e·ducational pr.ogram t11at 

satisiied the needs of the youth of that day, 

Outward Bound Today 

The original Outward Bound $ea School has gone on today to 

es:tablish thlrty--one chartered scho.ols and centers located in thirty 

differen.t countries on five continents. While each chartered school 

maintains the original ideology of the Outw~rd Bound Trust, each 

school maintains its own individual id.entity and focus, The Outward 

Bound Trust is a regfs ered charity a non-profit coeducational 

organization t11ai grants permission., in the form of a charter to 

operate an Outward Bound School. The mission statement from the 

Outward Bound Trust stat.es that: 

The Outward Bound Trust exists to help PEOPL_E live mo re 

.FULFILLED WORTHWH1LE an·d PRODUCTIVE lives by 

providing oppa.rtunities for PERSONAL DEVELOPMENT 

hrough CHALLENGING EXPERIENCES in DEMANDING 

ENVIRONMENTS. 

(Outward Bound Trust. n.d., p. i) 
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Each indlvi:dual school ls autonomous, responsible tor the activ.e 

implementation of the Outward Bound philosophy specified by the 

Outwa.rd Bouno Charter. The Outward Bound philosophy has two 
simple beliefs. The tirst presupposition is. that all people are 

capable of more than they mi'ght realize. The second presupposition 

is that few people have a deep app:reciatron of what can be achieved 

by team work and mutual supporl (Outward Bound Trust, 1991 , p . 4). 

Outward Bound ut ilizes the teaching medium o1 the wilderness 

environment, prtmarily by 1a·nd and by ·water. The tour commonly 

accepted outcome·s of particip·atin_g i.n an Outward Bound P.rogra.m are 

increases in: {1) self-esteem 1 (2) s·elf-awareness, (3) self-

assertion, and (4) acceptance of oihers (Hendy 1975 p . 119}. The 

fou.r outcom.es of the Outward Bound programm1n9. are achieved 

expe(ientially during expe.dltionary learning excurs:ions, by land. or 

wa1er, that progress rn predictable s"ta·ges while collectively 

c.o·nquering a variety oi skHl-building o.bstac.les c1,s ·a group. 

A word of caution Is imperative while considedng the Outward 

Bound model:: The Outward Bound Program is not in itself a 

panacea. Participation in a wildernes.s program of 1his kind may not. 

be beneficial for everyone. The list of pseudo 'Outward B.o-und-type' 

programs g_oes on a.ct-infinitum and are usually not sanctioned by the 

Outward Bound Trust. A common misconception for many people is· 

the misapplication of the name 'Outward Bound' to other adve.nture­

based pro.grams. especia(ly correcti.onal programming for young 
offenders . Al.though many positive long term effects of th.e Outward 

Bound Program are well documented (Shore , 1977). regard ing the 

program as a "panacea for the problems and uncertainties of youth" 

(Hendy 1975, p. 5-6) has been a serious problem facing Hie Outw·ard 

Bound movement· for many years and remains a problem to this day. 

Wide·spread success has bee.n reported for programs for adjudicated 

youth t.hat use the basic goals arid methods· derived from tl1e Outward 

Bound model. Although corrections-based Wilderness programs 

comm.only .draw 1rom the w isdom of the Outward Bound model , me 

sanction and charter of the Outward Bound Trust d.oes not 
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11e·cessarily extend to correctional pro·gramming. Twelve oi the total 

s.1xteen wilderness guides interviewed for this project were tram 

chartered Outward Bound Schools· while the remaining four 

wilderness guides 1/fere .from the Coastline Challenges Program, a 

corrections program for adjudicated youth. The primary focus of 

th is research is the wilderness solo and both programs have ~ 

w!lderne.ss solo structured within their program . While the 

Coastline Chal.Jenges Program resembles the Outward Bound Program 

1n many ways. the delivery of the two programs a.re done [n a 

distinctive·ly difte.rent manner. The Coastline Challenges Progfam is 

not: directly affil1ated with nor sanctioned by the Outward Bound 

Program in any ct rect way. Although the two programs adhere to 

rnany of the same philosophies, the. Coastline Challenges Progra·m 1s 

an ideal example of how the Outward Bound model has. become 

transformed and channelled to 1he needs of a specific targ.et group. 

ThE, descriptions and the results from the two differing progra·ms 

are repor.ted separate.ly in an effort to highlight and contrast ·the 

diffe.rences, app•licattons and •inherent value of each pr.ogram . 

Outward Bound-Western Canada: profile of a moHntaineering school 

A group oi British instructors established the first chartered 

Outward Bound School in Canada at Ker.eme.os, Brltis·h Columbia in 

1969. Afthough primarily a mountain-based school, mooiJe 
programming was deve1o·p·ed during_ th~ 1.970s and 1980s that 

in•cluded sea/kayakin:g and s.ailing courses ·off Vancouver Island a:s 

well as additional expe:dltlonary p(oQ(amming in the Rocky 

Mountains arid the Yukon, The schoo.l relocated in 19'88 1rom 

Keremeos to Pemberton where th·e soh.ool is situated today. In i 975 

an addifional chartered school op-ened in Eastern Canada on Black 

Sturgeon Lake where the prominent theme of the c.ourses feature 

expeditions by water, paddling and portaging as well as hiking 

through the boreal wilderness areas of Ontario (International 

Newsletter December 19S3, Issue 25). In January of 1996 1 the 

international headquarte(s of the Outward Bound Program relocaled 
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f rom the Unite·d Kingdom to Vancouve.r, British Golumbi.a. Tl1e 

intemational l1eadquarte rs is respons ible for establ ishing new 

sc l1 ools , establishin_g national programs, implemeriti.n.g safety 

standards on an internatibnal b-asis·., exploring issus-s related 10 

program quality, as well as protecting and registering· the trade 
mark internatjonalfy (Ridge llnes·, Dec. 1995, p. 1). 

The tollowing statistics are provided as an example 'of the 

general content of 1he programming and staff components oi the 

Outward Bou·nd-Wester.n Canada School. Programs offered by 
Outward Bound-Western Canada during 1996 inclu_de nlne day spri·ng 

skiing courses 1 thirty day mountain skifls courses1 thirty-six day 

national leadershrp courses .• twenty -one day wildernes·s leadership 

courses-, sevente:en day youth adventure courses (ages· 15"-16), 

twenty-one. day mountain vent:ure courses (ages 17-19), nine day 
adult challenge course-s {ages 21 an.d up), and nin·e day women's 

chall_enge c.ours.es (a.g_es 30 and up) (_Rid_gelines,. Dec. i 995, p. 12). In 

addition to these public courses (76% of overall programming) 

Outward Bound-Western Canada offers Community Service Prog·rams 

for schools 1 col leges youth-at-risk as well as programs .for women 

survivors of v·iolence (17% of overall programming) . The final 

customized program tha1 rounds out their services ate specifical ly 

tailored .co.urse s for corporate execut ives, a Profession.al 

Oevelopmeni Program (7~~ of overan programming) . During 1994 
540 people participated w itl1 Outward Hound-Western Canada mak.ing 

a total of over 10,000 persons participa.tlng in publ ic c_our~es since 

1969. Al though children as young as twelve. have part icipate·d in 

school courses , 1he youngest participants are usually Hfteen yea.rs 

old. Tl1e.re a e often individuals rn their fifties and sixti"es wJth tl1e 

oldesi person reported completing a course being_ seve.nty . Eighty 

percent of the revenu:es generate·d for Outward Bound-Western 

Canada comes from publ ic course t·ees wh_ile the balanoe oi funding 

rs raised from community don.E!.t.1ons (Fundamental Facts, 199~l 
During 1993, ij total of 34 tfeld staff werB used witl1 56% being 

male and 44% being ternale. The average age of the instructional 



staff ·is 31..44 years of age and th.e average years spent with the 

school is 3 .. 9 years with a total of 5.2 years be.ing spent 1.nvolved 

somewhere within ·the Outward Bound system (199,3 Field Sta·tt 

Statistics, p. 3J. 

Summary 
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The divers'ity and generalizabilty of the Outward Botmd .model 

is truly remarkab le and almost incalculable (Shore, 1977, Cammack. 

1989). Outward Bound was chosen as a .resource for this research 

project because it has strategically utfll.:zed the wilderne·ss solo as 

a component of the expeditionary learning experience ior over fjve 

decades. Although the Wilderness solo 1s no.t directly addressed as a 

ri e bf passage that passa_ge is indirectly address·ed by the presenc6 

of the s0·10 within the expe.diti.onary process. The solo a lso contains 

the· central elements of any rite oi passage; t.he separation, the 

·transition and the incorporation back into the group in a new social 

role (Grof & Grof. 1990, p . 121). As no condensed body D'f research 

appears to exist specific to 1he solo , this research was conducted in 

an etto·rt to develop a broader understanding of the varieties oi 

experiences individuals have while progfessing 1l1rough the 

wilderness solo. Recommendations on whether the wilderness so lo 

can be wtilized pS a rn.odem rite of passage (Bly1 1989 & 1990) can 

only be made onc.e a careful understanding of tile extreme events 

occurring during the solo. are considered. 

Data synthesis from the wilderness gu ides 

The results of this inquiry are reported in a synthe•sized form 

of three c lusters . The first cluster of information describes the 

background profiles o.f the wilderness g•uide.s Who provided the 

rnforma1ion for 'this research. The second cluster of information 1s 

spec_it·ic to th.e solo an.d are the col.lective reflections and 

experience·s of the guides. The third cluster of information 1 

relative to the immediate relatio.nship•s th.at the _guides have w·ith 
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nature in the present tense and how those refationships with nature 

have evolved .over a .lifetime of expe.rience. 

w ·hile an empirical approa:ch stresses objectivity : hrou_gho.u1 

the res.earch process the emphasjs of a qualitative approach i-s 

subjective rather than objective. The qualitative focus o1 the.se 

perspectives are based upon the intersubjective c.orrelation.s 

between Individuals rather than the narrower nature of a purely 

subjective viewpoint (although the subjS"ctive viewpoint is 

important, too). ThH sp1rit of th is heuristic desi.gn is to deve lop an 

intersubjective data base derived from a community of indivlduals 

who have had similar ~ild~rness expedences_ The results contain 

~xampl.es of subjective differences (verbatim quotes) whi le focusing 

on the intersubjective ccmsensus of commonalities necessary ·for 

hermeneufical validation. 
The iollowi'ng results are a synopses. of the open que.stioning 

from the wilderness guides. The series o·f same qu·estions (see 

Appendix D) were asked o.f each guide and .the results are reported 

concisely and ·includes some examples of the individuals. un·ique 

experience. Each interview was taped_ While evaluating each 

inte rview, special attention was placed upon the immediacy and 

intensity of the "feeling tone" (Sachs 1987, p. 81 ~82)· the tone ot 

voice. mannerisms. intuitions , sensitivitie.s and spontaneity of 

evoca· ron ·to the respon,se of each question (Novak. 1978, P- 67). The 

internalized experiences and rtdlections of each indiv idual were 

then contrasted for eme·rgi"ng ·themes that formed the 

intersubj.ective conclus·ions derived from each question . Direct 

quotations are included as examples of indfVidual q·uestions. No 

compl·eie profiles are included in an effort to protect the anonymity 

and confidentia.lity of the pa(ticipants (see Appendix C) . Whe.n 

significant i:nformative content was coupled wit l1 an in•1ens·ity of 

feeling lone and a spontaneity of evocation. that fnformation was 

included 1n the ·intersubjec.tiv.e poo.l oi data that forrned the 

collecdve r.esp·onses from the w11deniess guides. 
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Results frorn 1-2 wilderness guides from the Outward Bound Program 

The interviews· with the twelve Outward Bound guides were 

conducted between June 9th , i 994 and August· 21st, 1.994. Most of 

the interviews took place rn -an office or at an outdoor setting. Some 

of the interviews were conducte.d at the guid'e's home. Each 

individual was interviewed at their convenrence and .at a plac·e that 

was left to tl1e di$c,etion of the individua l. 

The ages of the Outwaro Bound gui.des ranged from 24 to 63 

ears of age. The length oi time they were· collective ly involved 

wf.th the Outward Bo:und Pro.gra·m ranged between 1955 to 1994. 

Eight .of the individuals were actively guiding whi!.e the other 1our 

persons we.re involved a.t other levels, training ·of younger gu•ictes, 

program management or consultation. Some were retlred. The 

oldest instructor actively guiding was 44 years old w.hile the 

youngest gutde was 24 years old at the time of the interviews. Two 

ot the Outward Bound guides were female while the remaining ten 

instructors were male. Persons wilh long standing jnvolvement 

with the Outward Bound Program were sou_ght as pa,rticipants. As. 

tfle Outwqrd Bo.und Program has only been coeducational since the 

late 1970s, finding experienced female instructors as interview 

sources was an obsta.cle . A specific s.earch for female guides was 

required. so ihat their perspectives could be· included in this study. 

The results- ar.e repo-rte:d in three sections . Section One 

contains ·u,,e influencing f~ctors that .shqped the gu i'des involveme nt 

with the outdoors. Section Two contains lnfo rmati'on sp·e.cific to the 

solo. Section Three contains iniormaiion relevant to wl1at the 

gu ides relationship with rJature is in the present tense and how that 

relationship has changed over time . 

SECTION ONE 

Factors shaping the guides involveme·nt with the outdoors 

Four Outward Bound instructors had their first invo lvement 

with the outdoors in the British Isles while the other eight Outwa rd 

Bound guides w.ere from Canada. All io.ur of the British instructors 
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ack_nowl.edged institutional involvement as the primary in-iluencing 

factor that brought them jnto contact wi h the 01Jtdoors . The British 

instructors ia-mily inf luences were rn.entloned secondarily I if at all . 

One British instructor indicated that the Outward Bound Program 

was the first significant outdoor influence as a youth. All f.our of 

the ·persons from the British Isles de.scribed a recreational oa·11 to 

adventure -as a primary attra.ction to outdoor activities. All of the 

British guides were involved wlth 111.ountaineering and all pursued 

their interests during ·1heir early schooling a.nd later at 

i nstitut:io n.al/o:rg~n·izational ma.untaineering programs. 

The remaining elght lnstruotors were from Canada. One was 

originally from the .Canadian Arctic, one from Saskatchewan., and on-e 

was from Alberta. Two were initially involved with the .outdoors in 

Ontario. The remaining three were from British Columbia. One 

Canadian guide described the Outward Bound Progran., as the orig_inal 

signi'ficarJt outdoor influence. All eight pe.rsons from Canada 

described a re:creational call to adventure as a primary attraction· to 

the outdoors. All eight Canadian Outward Bound guides attri.buted 

the iamily a.s pdmary influences with the outdoors with 

institutions/organ ization s mentioned as sec'Ondary influences. 

Collectively. the twelve Outward Bound guides described 

various mentorshi.ps as signiticant influenc.es sllaplng the'ir outdoor 

involvement. Mentors In.eluded family members girl guide or boy 

scout instructors, academrc education , nstructors, and pr ivate 

program instructors. One gufde indicated that both the father and 

the mother ·shared equally in •influencing an involvement with the 

outdoors. One guide indrcated that a brother was the significant 

influence . Two fathers o.f the guides were me.ntors for others as 

scout leaders with the Beavers and the Boy Scout movement . Two 

persons idenfrfied Outward Bouno in.structors as having a significant 

influence upon thei·r outdoor ·involvement. One guide described an: 

instructor from the Kandelore Program , a wilderness program in 

Ontario. as having a significant personal i_mpact. Ano.ther guide grew 

up in a total wilderness oommuni y of 300 pe_ople. in the Canadian 
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Arctic and, in that one ir1stance., the wilderness was the primary 

1ntluence.. Summarily. th.e Bntish ln.structors attributed more 

influence to.wards Institutional involvement di.ffering from family 

influences. The Cam~dian instructors 1dentified f~mily influences as 

tile pred·ominant source of influ·ence. for activities in the outdoors. 

Collective ly, al! twelve of the gu ides identified a variety of 

instituHonal/organizational sources in1luencing thei r involvement 

with the outdoors , In addition to family and mentor influences/ the 

Beavers and the Boy Scouts were a natural br.idge to the outdoors for 

many young boys. For one young girl, ·the iirst influence was with 

the Girl guides which l.ed to the Army Cadets and eventual ly led her 

to instructor ·status. Extreme examples o•i orga.nizationa.l influence 

vary f(om mditary involvement ne·ar the Arctic circle while another 

related an immersion in outdoor church-c.amp activiti'es in 

Saskatcl1ewan. Both were engaged In outdoor activities w ithin the 

framework of vastly different organizations . 

Acade.mic , experiential ed.ucation at se.hools and universi:ties 

were the most distlnguishable institutional iniluences mentioned by 

many of the guides. Outdoor prograrns at universities ·1n Scotland 

and England were described. Outdoor clubs at univetsities in 

Ontario , Alberta. and British Columbia were ment,one-d that had 

active recreational and soc ial outi.ngs . University prog_rams were 

mentioned rn t.he PaGific Nortl1we-st of the United States . 

Mounta1neenng , skii'ng and oavi·ng were common activ.ities for many 

oi the guides While they were univ.er.sity students. 

Outdoor technica.J schools were described by many of lhe 
gu)des. A tending Outward Bound was a turn.ing poi.nt of three .of the 

twelve guides. one in England and the other two in Canada. Other 

skills-oriented outdoor programs attended include the National 

Ourdoor Leadership School (NOLS) in Wyoming; the ·British nattona.l 

s·howp,ece. Plas- y-Branen , located tn th e No-rth Wales : and the 

Kandelore Program in Ontario. Guides also attended the Yamn uska 

Mountaineering School and me Enviros Wi lderne.ss School. both in 

Albarta . All of these schools tea.ch. tl1e technical aspects, called the 



"hard skills", of mountaineering and other modes of expeditionary 

travet All oi the twelve Outward Bound guides became invo lved 

with some form of formal technical training at some po int. That 

tra·ining may have come directly 'from a mentor or j·ndirectly throug·h 

shared expedence within an experientia·1 educ.ation program. The 

collective historical profile of an average guide w.ould include 

family involvement at an early age, some involvement with any one 

o th.e preceding organizations, or usually both . The usual c.o·urse tor 

most of the guides included initial rn.tluences with the family, 

1oHowed by academlc institutions, and then technical trainin'g 

programs. 

Career P roH!es 

Two distinct career profiles from the twelve Outward Bound 

fnstruc-tors emerged. The i'irst group, the senior instructo_rs,. were 

·intermittently in volved wTth Outward Bound while they pursued 

.other careers. Most of the twe lve guides had unive.rsity degrees or 

were in the process of obtaining one... Most went to un iversit1Hs 

dtJring the- wi"nter a_nd were instruct0.r-s during the summers. Once 

thetr university courses· were finished , mos.t embarked upon other 

careers relating to their academic pursuits. Many of the senior 

instructors remained involved wi1h Outward Bound at different 

levels after they assumed careers of the"ir own. Some returnep to 

train new instruciors ; others helped est.abli.sh new schools ln 

ditfer.ent countrie-s: while others served di:stantly on a governing 

board of dir.e·ctors. All of the twelve gurdes maintained some level 

nf confacf wi1..h an active Outward Bound Pro.gram after pursuing 

their indi.vidual care.ers. 

The second group. the ca"re:er instructors , c tear.ly emerged from 

interviewing the younger guides . Eight of the twelve Outward Bound 

.instructors were career instructors or saw t11eir tu·tu·re as career 

instructors with Outward Bound or as entrepreneurs . This means 

they- had already achieved goals in various types of management or 

that they were academically or experientially pursuing expanded 
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gGals. Two of the guides were comp.Jeting a program now offered in 

Adventure Travel .Guide Administration at th.e· Cariboo .College a1 

Kamloops, British Columbia. Other guides worked with Outwqrd 

Bound during he summers and were consultants for 0th.er outdoor 

programs (i.e. the National Outdoor leadership Schools, a.k.a. NOLS, 

in Wyomi.ng)-. Administering private programs as entrepreneu_rs or 

co.nsulting with other recreational pr'ogr-ams was the primary 

activity of many senior instructors and clearfy the goals of many of 

the career rnstructors. 
The 1ype.s of careers the twelve Outward s ·ound instructors 

pursue Include the following domi_nant. order: 

1) consultants/entrepreneurs of recreatlona l~adve·nture programs·: 

2) consultants in corporate/organizational development running 

mic.ro-Bou·nd courses, "four day leaders.hip programs using the same 

Outward Bound group principles with people indoors ; 

3) students in adventu,·e travel administration, undergraduate 

students of psychology, graduate students in human development and 

psychology within organizational or therapeutic settings;. 

4) professors that te.ach or professors that have returne.d to 

wilderness guiding as a way of life: 

5) engineers: 

6) career guiding simply as a means oi traveJJfn_g around the world 

while also g,etting paid : 

SECTION TWO 

Quantities of- solos conducted by the twelve Outward Bound Guides 

The. twelve Outward Bound guides interviewed were directly 

responsible for monitoring at least 4,6.28 sol.as. Indirectly. many of 

the guides supervised solos conducted by other guides. 

Varieties o·i so lo settings us.ad by Outward Bound Guides 
A wide vanety ot solo se•ttirtgs were reported at drffering 

ge.ographical Locations. Most of the solos were in British Columbia 

or in Onta•rio The guides described o1her areas wh·ere solos were 



condu.cted including the British Isles., the United States along the 

coastal shores of tl1e Philippines, and on islands near Hong· Kon9. 

5 1 

ln British Columbl·a areas surrounding Keremeos were 

commonly used until 1988 wh.en the Outward Bo.und base-.camp 

relocated to Pemb.e-rto.n , The B.ritish Columbia solo sites are 

generally in secluded mountain settings , inaccessible to other 

people. Being near water is an essential aspect of a solo site. The 

usua·I solo site has a strategic· view along •a lake 1 B_ stream, o( on an 

island . Shade is essential and often a high alpine or boulder field 

area helps lo escape the bugs found lower down, Near Pemberton , 

British Columbia mountain s.ettings surrounding the Goldbridge­

Bralorne areas are commonly used. Bordering on the coastal 

mo.untain range , the western sl.opes are rain forests and the drier 

side ot the eastern valley are grasslands and poplars. Most solos in 

Britisl1 Columbia are done in the mountai'ns although some solo sites 

a·re on rslands or along the ocean coastline. In Eastern Canada , the 

solo sites are usually along the waterways. Similar solo settin9s 

were. also reported In Alberta. Examples in the British Isles 

included locaHons primarily surrounding Eskdale and the Cader Idris 

are.a of Wales·. In the United States, solo sites included the coastal 

mountains of the Pacific Northwesi in Washington and Oregon ·and 

the moun·tains sur(ounding .Dea1h Valley, Cal.iiornia, Locations in 

Florida were afso menfione.d. In Min:nesota dogs and sleds were used 

as expedition:ary aids while ·u1e solo settings were (n snow camps 

and snow pits. Near Hong Kong , s.olos were held on islands the s1 es 

being u~ed regularly with different expeditions. The principles for 

so.lo at the Hong Kong School are essentially the s·ame. except that it 
is so hot. They take 5 gal lons of water on solo. withou·1 any food. 

The Hong Kong School sometimes conduc;:1s solos afong the Philippine 

Co,ast. Two guides reporied conducting their own so los: in the 

Himalayas and at other locations around tfre wdrld . Condensed solos 

a.re conduc1ed 1n c,;orporate settings ~ itt1 executives. These 

condensed, micro-Bound cou.rses are in office settings with 

management groups uturzing s•imilar g(oup activiti es n.ormaJ ly used 
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outdoors. These are mini'-solos (one hour long). Mini-solos are also 

used with adJudicated youth as a build-up to a 48 holJr sofa. The 

most extreme sblo settfng reporte·d was in a cav~, an underground 

sile where candles. wer.e· u·sed tor light I imagine that an 

und-ergrow1d solo takes on an entirely different dimens-io_n than those 

above ground. 

Features of the solo 

A critical considera.tion of the solo is ·that il ls an integral 

part w ithin an overall group e.xpedi1 ion. The s.olo is strategicall y 

placed within the c·o.ntext of the g_roups rnov.em.ent towards 

functioning autonomously by the end of the exped:ition. The solo is 

not an event in itself , the solo is an event that occurs within the 

design. of an expeditionary learni:ng group experience. Dependrn.g 

upon the "tone 11 of any given group, the sol·o usually occurs near the 

midway or two/thi rds point of an expedition. The overall expedition 

structu re includes a train•ing phijse, an exped•tion phase-i tl1e solo 

phase. and a con·cluding activity phase wh·ere the persons lfrnits are 

challenged phy_sica fly and psychologically (Cammack, 1989, pp . 18-

19 ), ·The group ordinarily determines the concluding activity in 

cons.u ltation wilh the guide and 1he group often completas the f inal 

activity autonomous.ly wi thout tl1e direct supervi_sion of the Outward 

Bound guide, Most Outward Bound expedi tions fi nish with a small 

commun ity proje:ct wher.e the group perf.orms a task that exten.ds 

beyond the group benefltting 1110 community . 

The most salient features of the solo are discussed as either 

positive or negative considerations and events described _by the 

guides. The changes made as rndrvrdu,als or as a group are deseribed 

after the pos'i1i've and negative resu lts of the s.olo are first 

cG nsldered . 

Positive considerations of the so lo 

The posftive characteristics of an Outward Bound solo may 

include: 
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1) a great opportun ity for a safe .solo, a unique time wifhout cont.act 

·f'rom other people l~aving the individual ·ctependent on their own 

resource.s, the bare essentiaJs, a time to·r nature observation . to 

obse·rve the habitat immediately a.round you~ 

2) time to ihin_k about what yo-u are doing, individually and as a 

group: 

3) time to makt! changes and goals about group partic.lpation and see 

if those chqnges have occurred before the end of the program; 

4J a physical rest from the preceding high energV activity , getting 

ready ior the las·t physi"cal push , the major expedition ; 

a- the people need a rest. 

b- tension between group. members has usually reached its 

peak two/thirds of the way through the expedition . 

c- time tor personal processing of ·any active conflicts that 

have usually arisen at that point of the expeditio•n. 

d- comln.g together after so lo gives the group an. opportunity 

to resolve conilicts a~· a unit prior t.o the exp·e.ditions ending;· 

5) depending on the instructor1 a structured time for limited types 

of activities during solo , a structured solo experience: 

a- a time for solo letters, wl1ere a letter is wrttten, and then 

mailed back to the student 6 months latter. 

b- focusing questions within the .so'lo retter ,. to en_gage the 

1nd1vidual in active self-reflection. 

c- a period of s~lf--retlection on the goals the participant lias 

s.et for themselves and how that relates to dif1erent settings 

as the Outward Bound experience is used as a metapho·r tor 

that persons external life. 

Th.e solo provides time ior an examination of individual course 

invdlvementl an examination of the balance of ·the co-urse structure 

a11d how the individual will compLete tt1e course within the c_ontext 

of the· group, and the o.pportunity for the extensio•n of that same 

criteria to the external family and society when they ·1eave. l-t 
starts on a small b.as1s within the group and then generates 
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outwards to the. ir home lives. The s.olo is in the middle of the 

program for physical rest and mental preparation for working as a 

group during the ti.na[ challenges of l he completion of the program . 

The solo is an. integral part of the whole group process. The solo 

provides the opportunity for a motivated individual to stop . review 

their lives (where they are now, have been 1 and where they are 

going) and explore new perspectives and dimens.ions about who they 

are .as an individual and in relation to others. The Outward Bound 

essence.: 

"is to help s.omebody through q major change in their rives that 

the.y are conscious of... .. . u.nless they want to change ,. you are 

fighting a ·real uphill battle ..... Outward Bound .is the 

opportun.ity for somebody who knows that tl1eir llfe is. 

changing. .... and says my life is not going to be as it was. 

want to take stock, I want to see who I am, I want to be abl.e. 

to look a.t my vaf ues and my directions and deoide where I want 

to go ... .... ,, in that sense! the solo is a wonderful opportunity , .... . 

here I ·can stop, I can think, I c:an retlect 1 . .. . .in that sense .. _. Jhe 

solo as an ·integral part of the change process. It wouldn't have 

the same. impact jus on its own... ... The solo is not a package., 

ifs part of a process." (#3) 

The solo '. 

"crystallizes thei r thoughts . it helps people unders tand what's 

important, who they are, what their va·lues are , what really 

matters when· you cut through th11 S.S. . .. . .. it helps them get 

back in touch with who they are ,.... . particularly if it's done at 

a time wlrnn tl1efr starting to have .kind of a sense of who 

they'd like to be who they w.an.t to be...... the vision ot tl1e 

f u-t u -re . " ( # 4 ) 

The guides provided a varie.ty of exampJes of the solo. 

One guide received letters years a.fter the solo experience 

acknowledgfng the bene•ffts of solo and the pos itive changes H,at 



55 

began in their lives as a result of solo . "Sometimes it [th.e sol0] 

take.s a lo·ng time to. process, there's no que·stion" {#7) . An·other 

guide described a "liilarious" (#8) event when a person walked away 

from a rnajo.r corporate expedition during the s·o-io and quit the 

company saying that he would not work for the company any further. 

During that solo, th.e individual made up his mfnd that he was 

through with fhe corporation. Anotl1er .guide reported an incident 

when the :solos were conducted in Qthe survivalist mode 11 (#2), 

conducting ihe solo with on·1y the barest of essentials. A soloist 

picked snme berries, snared a marmot, and then couldn't eat th:e 
marmot. The soloist f.ao the marmot the b.erries and .eventually .se.t 

the marmot free. 

A striking example of the Ouiward Bound solo occfJrred on a 

course with a quie.t young woman who contributed well to the group 

in her own way. When picked up after the solo the guide reported 

that: 
,rShe j_ust looked different, she. had afrnost a beatific kind of 

glow to her. She didn't have bad skin ·to start with but her skin 

was I remember it being so dear and unblemished and I 

remember her eyes· .... .. 1 the whites being inoredibly white and 

she just had a pieroing gaze that almost made you wan-1 t.o turn 

your head . And I just thought , wow., this. is really s ometl1ing ." 

( ti 6) 

Although ·sh.e was a quiet person . sh·e did share that th.e experience 

had been very moving· and the time coupled wiih the. setting had 
•given her the -opportunity to reflect back upo·n lier family, her life, 

and other non-spec1iic iss·ues that were . perhaps . unavailable to 
access witl1 words ior her and share a.1 the time. 

Negative cons1derat1ons of the solo 

The soki can be 1he absolute t1i_ghl1ght of the course for some 

while tl1e oppos•ite is true for others. Some like everything about 

the course except the solo. The two biggest tears of an Outward 

Bound expediHon are fears ot mc::'k-climbing and: 
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''fears of being on solo . Solo ls the most d1tficul.t fear to talk 

about wi1h other people in the group." (#5) 

The. negative oonsiderations of the solo includes two 

categories, the physical hazards and the emotional hazards. 

The physical hazards to consider during a solo are : 

1) a single incident of a student drowning ·••that's defrn_ite ly th·e 

worse.'1 (#2) · 

2) the potential for hypothermia is a constant threat, e·specially 

during the winter solos; 

3) solois·ts wandering outs.ide of the s.olo boundarigs while 

conducting a solo , ·e.speciall:Y with adjud.icated youth: 

'' I lost one [person] once , on one of the hoods in the woods 

programs 1 and he wandered off and it took 24 hours to f1.nd the 

person. That was pretty scary." (#7) ; 

People· .sneaking around solo site.s is a routine occurrence with the 

younger popufafion . 

4) one incidence of bears wandering into a solo s(te, a mother bear 

with two cubs, with nothing negative occurring during that incident; 

5) people beeoming obsessed with hunger during a solo without food 

near Hong Kong people were sent to the hospital af.ter return ing 

from solo after eaHng too much iood an.d becoming quite ill: 

6} physicafly removlng people from the group because of drug use : 

7) gen·erally, people th.at become siek while on solo are a caus:e bf 

concem. 

The· emo·Honal hazards to consider during a solo are: 

1) fears ot being on solo. Salb is the most diff cult fear to 

articulate with the group . lnstructo-rs will identify those 

individuals who are the most afraid of solo and make spe:cial efforts 

to dispel those fears. lnstruc1ors identify : 



"those wl,o are desperately afra.id of being cl.lone. They wjlf 

ratfon.ali.z.e the fear of bears, lack o1 noise., etc. . ... ... .those 
tears are outward expressions of tears- of being alone." (#.3) 
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Guides will p·lac.e individuals who are t~·a.r1µ1 close to the ins)r'Uctor 

base -camp or nearer tn some one with whom they have becom-e clo.se 

with during the expedition . .Some peopl,e are brought off solo because 

they are too fJi.ghterie:d. These situations ~re the exception rather 

than the rule: 

2) the genuine emotional l1azards that may unfold .during the solo. 

The hi.story oi t_hq.t group h~s to be understood. Understand the 

group's emotional environment b.eiore you plac-e them apart from one 

another for the solo< Knowing the emotional environment dictates 

where they ar$ physically placed for the solo. Understan·d the 

emotional tone o1 that group, even whHn sh.adowing (ob-serving the 

group or j:ndividual from a distance) ; 

3) imposfng specific s1ructure into the solo has oreated a negative 

environment with some individuals having a bad emotional 

e:xperience during the whofe solo; 

4) boredom during so(o difficulty focus.ing and concentrat ing can· be 

a reaJ problem with some group rnembsrs who resort to visi'ting 

o.ther members which saboJages the true Tn tentio•n of wh.at solitude 
and the solo can be. 

Some people com~ out and say so.lo was a waste of my time , persGfl $· 

wl-ro have not utili.z:ed the writing process and seem to have no seli ­

ref lective ab i li'ties : 

5) "I've seE:7n people totally Hip out, both male and fem.ale.." {:#12} 

au one man ,came down d.e-mandi,ng that he have h.!s books back to read 

whi le on solo. stating .tl1at he knew himself and that lhis was a total 

wa 1e of lime. He returned .and finished his solo w1Jhout the books . 

b-· one. w,omen. ranting and ravin.g .... ,. pulle,d ,o·ut of her solo closer to 
the base camp. She wanted to have the safety of an enclosed tent as 

opposed to ~n open tarp. 
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The following is an example of gn emot.iortq.l event that was 

triggered dwring a ~olo. During a summer course. a person had swam 

across from his solo site, stolen a canoe an.d then paddled over to 

the instructor. Crying his eyes oul, he. had ari amazrng history:, A 

year prior, .he had struck and killed a s.mall child during a rain storm 

similar to the rain storm that was occurring during this solo . He 

was experiencing a post~ti-aumatic experience. He had recognized 

thre·e separate significant events that hijd trq.urn_ati2ed him. and. 

whi'le .on solo made an attempt to confr.ont those teeUngs. The guide 

spent the next two days actively listening to the so loist. The solo 

event triggered the rnt~nsity of his u.nresolved cont-licts, He 

.experienced .a "flooding'' (:#4) of his unresolv.ed conflicts. and was 

·able to beg.in the slow journey towards resolving his feelings· 

regarding those issues. Although resolution was not reached during_ 

those two days, the in.iti.al acceptance that these issues had to be 
dealt with marked the beglnni.ng for this individual to resolve those 

conflicts. 

Chanaes in the group members• after completing solo 

Af)er so lo is completed, the group gathers tog·ether for an 

informaJ meal. Guides reported: 

1) initially , a shyness of being alone without contact from others. 
Chan(}es are sub11e arid interfii31 , the impact of \he solo takes on a:n 

incre.ase of meaning as time passes by. Soloists otte.n w.ant to share 

the experience with th'e instructor rath.er then the group. It takes 

ca.r.~ful handling by the instructor to d:~orief the con1pleted 

experience. After there has been some break from solo. the ti.me 

allows the· individuc1ls to open up to one another. Being able to 

ar1itulate rha1 experience makes tile experience more real. 

2) more of .an effort towards willingness of cohesion, te-am building, 

and toleran·oe o.f individuals who had previously been treated with 

dis regard or disrespect. 

3) many women coming through solo with a feeling o1 empowerment 

More women come out of .the program obviously illuminated irom he 
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experience . Women come out: oi th·e experience with a gre.af.er sense 

of personal self-control. ..,_ f have see.n it more wi1h women more than 

with men." (#2) 

4) ii puts things into perspective. It gi"ves people a chance to see 

how h1ngs are going in group. Peopl.e focus on resolving confltcts 

that they may have had with other members prfor to solo . 

5) it varies between gloups. Some _groups come toge_ther and work 

m·ore cohesively while others have the opposi1e .effect. 

6) the Hnal expedi1ion follows the solo, the group is Jucigeo as to 
maturity 10 function as an overall group. Most groups come together 

as part of the overall process after s.olo, regroupi·ng and t rying to 

bri"ng all of these thJngs together as a wllole , physically and 

emotiona.fly" in preparation to·r the final expedttion.. Putting these 

elements. tog·ether is part of· the overall process where the group 

demo.nstrates Whal they have [ea.med durl'ng the final expedihon 

where the instructors pull back. Hopefully the indiyidu.als have 

learned to b·alance their activities with action and reflection. 

7) groups almost always work better together after the solo at ·a 
different l~vel. Little frldions and small irritations have 

disappeared after the solo and ·the group works in a more harmonious 

fashion for the final expedition: 

"Geoerally the group has really- rebonded weir after t11at [the 

-solo]. Usually, at !he beginning of sol·o, just the timing of •ii, 

people are a little bt.t ticked off artd tired of each other .. ..... . 

there is a bunch of frictions going on i.n the group and so 

they're not that unhappy to Just have a bit of space for 

themselves ...... . when they've come. back they've s·et there for 

three days and there's no quesi ion, they really want to tell 

everybody what they've been feeling and think ing. and 1o tell 

other memb.ers of the group .. .. .. ... at tl1at point they are feeling 

pretty positive because .... .... .. most oi them were a llttl.e 

worried about solo and now they've realized 1l've done '1t' 

. . ... . . . .. . The group definitely forms more positive bonds after 

solo ... ...... ..... .. ... they s.eern to be rn.uch more directed." (#7) 
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Debriefing s·o10 

Some groups need time after solo before debriefing, while 

o1he( groups are ready to talk about the solo as soon as the solo rs 

over. Developing a sensitivity to the actual tone of 1he group •is an 

es·sential acquired skill of {he. group i_nstructor and is an indrvidual 

affair. Some groups are ready to talk as s.oon as they finish their 

so.lo while others require time before they are ready lo discuss 

treely with one another what their experience actu.ally was durin:g 

the solo. Qu1 e often_, the group will graduafly gather together , have 

dinner , and then the conversation usually turns to the solo 

experience. Le-arnihg when to debrief a solo is a.n experiential skill 

that is dictated by the tone at the individual and is an acquired skill 

from watching how different pea.pie open up to others after the solo . 

There is no .set time to debrief the solo experi'ence that can be 

routinely applied person to person or from .group to grnup. The 

instructor may play an important role in helping individuals 

articulate a_nd personalize a meaningful solo e.xperience. 

SECTION THREE 
Extensions· of 'identification towards Nature 

The first s.eries of questions during each Interview were 

historical questions intended to pro.file each guide and to develop 

rapport wffh each participant. Tl1e second seri'es of questions were 
in:formational ques1Ions speci1ic to the solo-, The final question e.aoh 

participant was asked during the interview was:: What is- your 

re lationship with Nature right now? This· que.$tion was po·sed to 

determine whether or not the guides involvement with Nature over a 

li fet1rn.e of experience had sithe.r a personal an ontologkal. or a 

c.o.smological basi.s of id'entificat:ion (see process·es of ide.nti fication 

in Cl1apt~r 2. p. 16). While identliying the· varying ·responses , I found 

that the responses were either personal. expansive , or 

trans-personal . A personal response indica.tes an extension o.t 

rdentitication tllat is related solei'y in personal terms. An ~xpansive 
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response indicates an extension of iden Hication that is related 111 

terms that extends beyond the- self but does not suggesf an 

interconnectedness to all othe( entities . A transpersonal, 

cosmoloqical response indica1es that the immediate extension of 

rde nH.fic.atfon is made wHhin a matrix of commonality w'ith all 

other entities. The ag_es of the guides are lnclud.ed. In most cases, 

an expansive relationship appears to develop over a period of time. 

Generally sp·eaking, the younger career instructors were more 

incfined to relate t:he.mse.lves to Nature ,n s.o lely personal ·terms. 

The· oldE:ir guides, on the other hand, related theit relationships to 

Natur.e in terms that were expanslve 1 extending b.eyond themselves 

to a Wider perspective t11.at inoluded relationships to or a 
commonality with other entities . 

(#1} expansive, ontological based identification. 

- 55 years ol.d at the time of the interview. 

immediacy of ex:tension of identifica tion extends to experiential 

education. 

- all of us can do more than we imagine. 

- encourages a continual. .npushing out of the envelope" (#1), a 

further expanding of who we are and what we wlll become. We c.an 

deiine the envelope (throug·h experiential education) , push it out. and 

continue to expand who and wh.at we are by continuously expan·ding 

on our pe-rsonal envelope as we develop and evo·lve. 

(#2) expansive. ontological based idenHficatfon . 

- 60 ysars old at the. time of the in_terview. 

immediacy of extension of identification ex-tends inhially to ihe 

group and ultimately to the family. 

3) expans.ive, ontolog ical based identiiica:Uon. 

63 years old at th.e time of the intervtew. 

immediacy of extension of ident_ificati.on places the s.elf rn 

context with Nature. 
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Nature 1s a l1ell o1 a lot tougher thari we think it i.s and I have 

absolu1ely no qualms about clear-cuts, about anything that 

man does ·o nature· eventually man will wipe him or herself 

out and nature will just go right o.n and put i1 all back together' 

again ..... . Nature is very resilient.. ... We h_ave. got to re.ally 

concentrate on h.ow can we live with nature. How can rnan and 

nature survive each other? ... . How can we keep that balance? 

.... but i'n the long term, we're n.ot going to be the winners, 

nature will ...... It may be a million years, but in nature a 

million years is nothing." (#3) 

(#4) personal. occupational based identification. 
- 37 years old at the time of the interview. 

immediacy of extens'ion of identification is sa.le ly in personal 

terms , relaiionsh.ip with nature is occupat/onal and historica Hy 
recre.ational. 

"My relationship is more with peop.le , the pri:nciples I have 

learned from Outward Bound ....... applylng those principles to 

working with individuals or groups within organizational 

frcJmeworks, .. ........ ,, .. working with groups i.ndoors and 

implementing the same basic group princrples to applications 

in d iffering s.ettings. wi'th great res.ults.'' (#4) 

(#5} personal, occuoat1onat. recreational based ldentificatio.n, 

- 43 years old at the time of th_e interview. 

immediacy o1 .extension of identification is sole.ly in personal 

term.s , relatlons:hip W.t1h nature is occup_at)onal and historically 

rec r:e at i o n al . 

"It's someth ing I value and I do on my own t ime, and I'm 

attracted more to wild places than I am to city places, 

whatever " ( #5. 

(#6) expansive . ontological based identification. 

32 years old at the time of the interview. 
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Immediacy of extensiori of identification places the s.elf in 

context with Nature. 

"I would describe it lfke a hunger," 

"I find my self dreaming about going oif on a long solo but 

there doesn't seem to be enough time, raising a family, to get 

out and do this.~ 

"I 1ind myself dreaming about dim.bing, do a loi of runn•ing , an.d 

do a lot .of olimbing in a gym. Yo.u can find adventure anywhere. 

Ma'intaini•ng an initial awe towards different asp·e_cts of life 

can occur at any level of life, active or inactive." (#6) 

(#7) t ranspersonal. cosmological based identification. 

- 44 years old at the time. of the interview. 

- immediacy of extension of identification is in the context of 

commonality with all other entitres. 

"I like to feel like I'm a part of it.,.... If I were to say anything 

.. . .. . . I would say I feel a part of nature ou1 there and if 
anytl1ing , I think tl1at I'm ·almost t1's [naJures] eyes an.d ifs 
ears. 1~m the part that oan a.pprecfate a.nd certainly cogitate 

all thes.e wonderful things around me and not a lot of Nature 

can actual'ly do that, so if I'm anything , I'm the eyes and the 

ears and the feel.ings oi the universe, if you like. l guess thai's 
h"o.w I have to sum it up." (.#7) 

{#8) transpersonal, cosmological based identification. 
- 29 years old at the time of the interview. 

- immediacy of extension of identification is in the context of 

commonEJJity w·"it.11 a[I other en1ities. 

"One of the most fulfilling things for me on all rea lms ....... . the 

s·piritual realm emotionaf r~:mJm r the physical rea lm. I get 

... .. .. ,: pleasure out ot being in tt1e wilderness. I have an 

emotional re lationsh•ip w ith the wilderness in so far as l' rn 

very respectful for the wilderness and the teachings that rt 
has provided for me ...... .... . I h·ave got a VJ.ery .high regard and 
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many different lessons, many different possibilities lie in 

communicatio•n, and energies .. ,. ,. ,··--• .• coming into play w th 
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nature so ....... I've got quite a go_od spiritual connection. . . . .. [1d 

say again, my mentor was th·e biggest person tha.t opened my 

eyes to that to the. ........ environment that exists there its not 

just a iun one, its also a very gratifying one .. " (#8) 

{#9) personal, occ.upa11ooal based iden1ification. 

- 24 y.ears old at the time of the .inte(view. , 

immediacy of extension of iden.titication is solely in personal 

terms, r~lationship with nature is occupal1onal and h fstorically 

rec r Eta 1 i o n a I . 

"I have ·a great love for the m.ountains and io.r th·e sea and 

having worke.d .. on the o:cean , I have· ,a trem·endous respect for it 
[the s.ea] as well.'' (#9) 

.. views working in the outdoors as an occupat1onal method o·f 

1 rave llin_g world~wid.e . 

(#10) personal. occupational based ·identification . 

- .33 years old at the time of the interview. 

immediacy o'f extens•ion of identification is solely in p·er.son·aJ 

terms, relationship w ith nature is occupational and historically 

recr eational . 

in itially an adventure-based involvement. 

- l'ife's work outdo.ors has been a process that has evolved over tl1e 

years f.rom a diverse re.source of influences. 

(#11 l pe(sdnal . occupational base.ct identification. 

- 34 years old .at the time of the interview. 

immediacy of extension ot identific.afion 1.s s.olely in perso.n.aJ 

terms re lationship w it11 nature ls occupational and histo-rically 

recrea.tfo nal . 
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(# 12) transoe.rsonal. cosmo!-ogical based identification . 

- 30 years. old at 1he time of the interview. 

- immediacy of exten·sion of ioe-ntjficaHon is in the context of 

commonality with -a.II oth·e.r entities. 

- response was qul'ok, deliberate and without l~esitation : 

"S-piriiual is the ~uickest word I can come up with. And health , 
would be another word ........ it's my balance .. , .. p.oint. And it's 

physical, it's critical to me ... .. When l'm out in nature...... I 

figure if r·m out for two weeks, I get one week of balance in 

the city''....... (#12) 
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Chapter 6 
Results from the Coastline Challenges Program 

Pro11le o1 a wilderness program for adjudicated youth 

The primary resBarch source$ specific to the dutwqrd Bound 

Prog(am are within education, psych.ology, an.d corrections. While 

psychology research dominates the literature, the perspectives from 

education and corrections are lmporta·nt examples of the diversity of 

the Outward Boµnd mode! (Shore, 1977, p. 497). Al.though the 

Coastline Challenges Program is not sanctioned by the Outward 

Bound Trust nor is it affiliated with Outward Boun.d-Western Canada, 

the Coastline Challenges Prag.ram is a great example of how the 

Outward Bound ideology has b·een adapted fo.r correctional 

applications with adjudicated -youth. 0peratrng under jhe directio.n 

of the Boys' arid Girls' Clubs (Victoria, British Columbia) 1 the 

Coastline Challenges Program c·ontracts their servioes to the 

Correctior'ls Branen of ·the Ministry of the Attorney General in the 

Province of Biitis-h Columbia .. 

While the Outward Bound Pro.gram ord inarily runs its programs 

durin·g· tile late ·spring summer and early fall , the Coastline 

Challenges Program 1s active throughout the year in every type of 

weather . While Outward Bound has clearly emerged as a co­

educat1onal pro·gr rn w ith 1.ittle differentiation between gender (n 

group stru-cture, the Coastline Challenges Program is almost 

exclus•ively a pro.gram tailored for young male offenders between 

fourteen to eighteen years of age. While most Outward .Bound 

part1cip.anfs pay for .Ile wilderness ·expedition 1rom the fr own 

pockets . the funding for the Coastline Challenges Program •is 

ordinarily derived from the Correc.tions Branch . While the vast 

rnaJority o participants o1 the Outward Bound progra m come from 

wide varienes of c·ultural a:nd ethnic backgrounds from around tl1e 

world ·the participants oi the Coastline Challe.nges Pro·gram a.re 

genqrally ca.uc_asian or aboriginal Canadians. Although most 
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part1c_1pants com·ing to Outward Bound do so on lheir own volition 

and with a certain de:gree of enthusiasm for tile wrlderne:ss , 

comp.leting the Coastline Challenges Program is ordinari"ly a 

condition imposed upon ihe adjudfc.ated youth by the courts and the 

young men are o.ften resistant 10 the experiencE3 viewing rt as a 

punit ive conseqLJence of their actions . The contrasting d1tferences 

between the Outward Bound Pr.ogram and the Goastlina .Challenges 

Program am readily apparent Participating w ith the Outward Bound 

Program 1s almost exclusively an indrviduaJ voluntary choice or a 

call to an adventure while the choice for participation with tha 

Coastline Challenges Program is usually orchestrated as a condition 

of probation made by the courts. P:articipation with th·e Outward 

Bound Program .is generally done -as a free agent. The mandated 

participation within programs like the C.oastline Challenges Progra·m 

is referred to by Kopp (1972) as "coerced therapy" (p . 112.), vvhereby 

the person does n.ot freely choose the s-ervic_es of the agency . Thos.e: 

servic.es are impos·ed upon the individual by the community or the 

farni[y and are governed by ·the courts . 

Although. the reasons ior g_oing on a wilderness. expedition vary 
irom person 10 person, the structure of the wilderness excursio•ns of 

these two programs are generally organized by the same pri"nciples 

developed _by the Outward. Bound Pro·gram si11c.e 1941 . These 

programs were chosen for this research becau.se both prog·rams have 

b:een ro1..J'tinely uti li Zoing the wildern.ess solo for many years . The 

Coastline Challenges Pro_gram must be credited, however 1 in at le·ast 

two areas. The first is obvious. Regardless of the weather 

insfruc ors and young offenders are ou1 1n the elements chalfenging 

adverse weather conditions d.unng eve.ry month of the year. Their 

program functions. during all sea.sons. regardless of the inte.ns1ty ot 

the wea rher. Tl,e s.econd area that the CoastJ1m,· Challenges Program 

n:iust be credited with . as a corr.ections pro-gra.m. is that ihe-y 

prnvide a sklll-building program in a wilderness setting tha1 1s 

individually and collectively supportive rather than punitive . Tt1e 

coerced client is often ho.si i!e to the wilderness group p ro·ces.s and 
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creativity :to keep the group fun.ctioning smoothly . Despite the 

variances •in . he weather and tempera:men1 o.t the young offenders, 

tile Coastline Ch·allenges Program delivers a solfd. s.klll-building 

wilderness program that may be considered punitive, but is 
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benefi.cial for the individual, the group, and ultimately benefits and 
se.rvice·s the community. Although cor(ectionaf based programs 

provide a :service t_hat is .specific to .a narrow portion o·f society , the 

ultimate credit for the general pro-gram design must be attributed to 

tl1e Outward Bound model. 

Results from fnterviews with 4 wilderness ·guides from the 

Coastline Challenges Prngram 

Tl1e interviews with the Coastline Challenges gu'ldes took 

place bet.ween May 13th. 1994 and August 1 0th 1 1994. Two of the 

interviews took place .n an office setting Wh ile another took place­

al a guides home. One interview was atternpte.d outdoors and W'c:tS 

concluded later in an indoor setting. The ages of the Coastline 

Challenges guides ·ranged from 33 to 46 years of age at the time of 

tl1e: interview·. One iemale was interviewed while the remai.nin•g 

three pa.rtt.cipants were males. 

The results are repor ed in three sections. Sec.tion One 

contains ·the influencing iactors that shaped the gul.des involvement 

w it l1 the outdoors. S--ection Two contains information speci'f1c to the 

solo. Section Three con ains intonna.tion relevant fo what th·e 

guides relationship with Nature is in the present tense and how that 

relat1onsh[p has changed over time . 

SECTION ONE 
Fact.ors shapjng the Coastline Challen9es guides involvement with 

ihe outdoors 

Two of the C.oastline Challenges guides were from Br itish 

Columbia. one was fro·m Albarta and the other was from Or.itario . All 

fou r guides mentioned tamily members as dir.ectly ini luenci'ng their 
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inv.olvement wilh outdoor activities. Although on.e person's father 

was mentioned as a signiticant mentor, th:e remaining three guide-s 

made no elaborative statements re·garding any direct mentors .. 

A degree ot adventurous e:amaraderi.e between brothers was 

mentioned by two of the guides. None .of the Coastline Challenges 

guides had an.y formal bac.kground with tl1e Outward Bound Program. 

Te.chnic.al/rscreational in•stitutions that contributed to the guide·s 

e posu-re to the outdoors were the R.escue Squad, the Volunteer Ski 

Patrol, can_oeing associations, and the Y.W.C.A. Academic 

backgrounds included psychology , physrcal ~ducation . and feisure 

studies. One guide went directly .to work with gro.ups in an outdoor 

setting at the age of seventeen . The predominant in1luences the 

Coastline Challenges guides ·attributed to theiJ involvement with the 

outdoors were famrly r'ecreational/adventur.e pursuits, .some 

institution:al/organizational involvement. and occupat ional pursuits. 

Career profiles 

All of the Coastline· Challenges guides had extensive hi.stories 

as wilderness life-skills instructors with adju_djcated youth. Two 

were strll actively guiding while the other two were involved at 

differing levels of front-line youth outreach counselling. 

Privatization of the Corrections Branch of the Provin.cia! 

Govern·ment gave birth to the Coastnne Challen.ges P:rogram during 

1986. One gu·lde was i'nvolved through tl1i's transition to 

privatization having worked as a corrections officer at the outdoor 

progrp_m managed. by the gove.rnment A significant change occurred 

witl1 privatization with the atmosphere ·tor working with young 

people. .As a resul of thi:1 transition to privatization. the 

corrections approach moved from.: 

"a punitive-based p,ogram to mo·re of a developmental program 

wile re we really ... try to cen~er o-n the needs ot each individuaf 

a.nd the needs of the group and work on some of the ..... .. 

behavinural deficiencies, to be able to work within the group 

and their abili!i'es to take care .of themselves and make 
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choices.. .. .. .. .. a highly structured. highly supervised program 

[preceding 1-986] removes tl1e abi'fity fo r the person to make a 

lot of cl1oioes." (#13) 

Since 1986 th.e Coastline Challenges Program has become a 

li1e-skflls program that encourages th.a person to make hea.lthy 

choices, The wild~rn~s experience is util'ized as ·a metaphor for 

life. a pl.ace where healthy decisions are a constant part of ·the 

overall group wilderness experience, 

A summary career profile of the Coastline Ch·atlenges guides 

i"ncludes management positions in cnrred ons. handling ref'er'rals 

from the local community school system. private work with family 

gr.cups as a whole, and wifdernes-s life-skills instructing . All four 

of the guides were invoJve.d at one level or another actively 

rmplementin.g the community bas8d program. 

SECTION TWO 

Information spedfic to the solo 

The Coastline Challenges guides collecrively supervised 2,050 

solos. The -solos were all c.onducted along· the coastal tenain or in 

the mountains of Vancouver Island, Brftish Columbia . The ideal solo 

settings are the same as. the Outward B.ound solo settings wtth one­

exception. Soloists are often strategically plaCEl'd on islands or at 

the ba~e at a ste~p, rugged mountain ~long a shoreline. Wanderrng 

out of the solo boundaries is a predominant problem with 
adjudicafe.d youth. Nafure provides many natural b.oundaries that 

r~duces wEJndering and the solo s-ite·s at the Coastline Challenges 

Program are arrarTged t'n a manner that specifically reduce:·s 

wanderi'ng. The set.tings range-d from : 

- a safe· (base-camp) 1arm setting nest)ed in a.Id growth tin1ber: 

- Nitnat Lake during a rciging winter storm: 

~ the West and East Coast bE:laches of Va..ncouver ·rstand ; 
1 /2 a mile apart or as olose as 50 to 100 feet apart:. 
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hig_h 111 the snow during th:e winter or high in the a:lpine during the 
summer : 

- along the rivers of Kla.yoquot Sound; 

- high in the mountains 0f Strathcona Park; 

- alon·g Barkley Sound, Todd inlet, and Finlayson Arm; 

- an·d a.long ·the shores a.nd on 1he islands of Cowich.an Lake. 

Positive cons:lderatio □-s of the solo 

The varying positive characteristics of the Coast.line 

ChalJ.er,ges so.lo are basic.ally the same as the Outward B,ound solo . 

Added benefits for the adjudicated youth may include: 

1) an op·portunity for the young person .to spend some time al.one to 

engage in self~retlection and do some reflective writing rn the solo 

journal provided to each pers.on on solo; make projections on where 

they would like to be in the nex·t while; look at the choices that got 

them into the spot .that they are in .to·day. The solo is a ·catalyst for 

selt-refl.sctive capabilitie•s and many of the· kids need 

encouragement. to recognize · heir abilities to actively engage in 

~elf-reflection; 

2) a ch.ance for the guide to see what stage of the processing .each 

individual is at that moment, in the here and now:. 
3) a de.br'iefmg during and after the solo to make sure that they are 

emotionally and physically doing well as the k i.ds are ·mor'e likely to 

be open with ihe instructor on the second day of solo : 

4.) a chance for the individual to make some personal de-cisions 

about the dire.ction ot thei( life . 

Neqatfve consIderatIons oi the solo 

The n.e.gative oonsrdel'.ations of tl1e Coastline Challenges solo 
are essent1ally the same as an Outw ard Bound. solo. The most 

predominant problem with the Coasiline Challenges solo is that 

people IYave lefi the solo sight or abandoned ·1he group as a whole : 

"Our most difficult times are. when a young person would elect 

o leave the. pro.gra m . io run away . We consider t11at extreme . 
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Then we're conce"rned about this persons personal saf.ety ..... 

Tha't happens. rarely. When solo takes place ...... there is a lot ar 

stake for all parties and it's one of the final significant even ts 

th·e you.n.g persnn goes throu_gh tha1 marks his readiness and 

wi'llingness ~o graduate from the program .... We want it to be a. 
po.sitive ·experience, .. .. not a punitive experience not a 

degrading experience or a frightening experience·." (#13) 

The. young ad.ult may bolt secretly away and then the counsellor is 

burdened with taking care of th.e group that h.as stayed while also 

tracking f l1e other person(s) that have left the so lo Site . The safety 

of the person , the group and the instructor are a[! at risk when 

someone pulls out suddenly. 

Other negative occurrences 1he Coastline Chall·enges guides 

reported may incl.ude; 

1) some individuals require some structure and fnteraction. s_orne 

are lethargic and view the experience .as simply putting in lime , 

some aq~ just bored and hate every minute of it. Some put up a crude. 

shelter, climb into their sleeping bags tor three days, bury their 

head in the oag for the entire perlod 1 and make no effort to be 

creative with solo experience ; 

2) a majority of kids , if they don't get a tire going 1 get depressed~ 

3) the two greatest iears were of solo and not being able to srn.oke 

cigarettes. Compleiing so lo is a demonstraH.on tl1at these issues 

can be completed· 

4) some kids have taken off and stolen from other campers; 

5) one y.oung member erected his solo tent cove.ring the entrance of 

a wolf's den who llad .Cubs. A[though the wolf only gave tile fel low a 

menacing gla..re , th.ere were no conirontafions and the solo si.te was 

relocated; 

6) being so errified of being alone that -a person th reatened to 

injure himse.lf and eventuall'y was taken otf of the so.lo; 

"l do remember one kid tha.t had to talk a lot. he was 

emotionally upset and ....... -.. .cried most uf his solo, so we had to 
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be there tor him .... .. He was very youngj a lot of fear and a .lot 

of family issues were ..... coming up,, ... and floodfng more than 

an'y'ihrng els.e . And so j_us.t helping him deal with that and 

trying to ... [help h·imJ.. . get a grip on himseli and what he 

wanted and what he could do with that sort oi th ing. Did he 

l1av·e any great· insights i•nto it? I don't think so because he 

vvasn~ ready for th.at yet (#14): 

7 ) some. require a lot of reassurance and one on one feedback about 

their abilities for self reflecfion. Guidance with the solo book l'Yelps 

them through the sofa, structuring sorn.e goal setting questions 

co.mbin.ed with some self-confronting questions ls often su.ggested. 

The prtrnary noticeable differences between the Outward Bo:und 

solo and the Coastllne Challenges solo are a: result: ot the expedition 

sequence being splf1 up over a series of week-ends. The program 

during the winter is run only on week-ends so the young adult does 

not have to leave scho.ol or h.ome. The Coastline Challenges Program 

is a program without walls. The expedition and the solo 1s taken In 

week~nd pieces and, according to the collective guides,. ends up 

bei.ng .less effective. The solos. during a twenty-sb< day summer 

e l<pedit ion are considered more beneficial v.ersus the week-end 

ex.ped1.tion solo.s which are openly acknowledge·d as having less 

benef its for the individual. TI·1e week-end solos are simply less 

effet 1ive . During the extended .2_6-d.ay summer program. the group 

needs a three day rest and generally works together harmoniously as 

a group durin•g the final j major ex.p~dition . The placement o'f the solo 

during a wecek.e nd structure d.oes not o.f.ten include th:e fatigue factor 

ttlat i s a general consideration of the overall group proce·ss of the 

Ou ward Bound expedition design . 

Another considerafion lhai has a negative Impact on the group 

members 1s that. for many reasons. the young adult does no! 

complete each sequence of the week-end program. .Completing the 

expedition as a group 1.s integral to the Outward Bound desi•gn and the 
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week-end sequencing o.f the Coastline Challenges Program appears to 

inadvertently disrupt the cohesion of the group structure. 

Changes in the g·roup members after completing solo 

The benefits tl1at Individuals make after a Coastline 

Challenges sol.o are generally the same as the Outward Bound solo . 
Considerations the Coa~t_line Challenges guides mentiorted are~ 

1) people appreciate the others· more than befor~, it can be a turning 

point tor some kids. Others have came back from solo as stronger 

me.mbers of the group, often wanting to participat~ mo'te genwfnely 

with the others rather than prior to the solo; 
2) the ben.efits oi a solo ·j·s vari'ed by the different length oi 

c.ourses: where you actJJalJy do the s0·10,. and to some extent·, the 

overall group dynam.ics that have developed in preparation fo.r the 

.solo. Real change takes a period of time;. 

3) they have demonstrated that they have completed some new 

personal conquests where concerns were votced at the beginnfng of 

the prog_ra.m : 
''S-omething ....... really universal. ,... the acknowledgement to 

themselves , to their peers and to their ·instructors that they 

have su,ccessfully completed ... . ,.. something_ significantly 

diffiGult to do." (13); 

4) the importance to debrief soon after · hey have finished solo. Th.e. 

kids a.re bubbllng over with conversation about the solo. wh ich 

diminishes the longer the group is back to·ge1het. Debriefing the 

questions and. tears individuals have reggrdin.g solo wirl dire.ct the 

degree of impact the solo experience wHI have on an in•dividual 

mandated to ·participate io this program: 

5) the kids de.firntely tunction better as a group after tJ1e solo The 

end is near and they have internalized the idea of working togeiher 

as a group. "Uke horses to the barn" (#'16). the kids c~in s~e the end 

and that they are nearing tl,e finish ing line. and t11ey all want to d.o 

Lt together. 



7.5 

SECTION THREE 
Ex1ensions of identification towards Nature 

The first series of questions dur7ng each interview were 

historical questions i•ntende3d to profife each guide and to dev~Jop 

rapport wfth each partidpa.nt. The. second series of questions were 

informational questions specific to the solo . The Hnal que.stion each 

participant was asked dudng th-e interview was: What is your 

relationship wi1h Nature right now? This question was· posed to 

determine whethe.r or not the guides ·1·nvolvernent with Nature over a 

lifetime of experience had etther .a personal, an ontological , or a 

cosmologica.l ba.sis at 1dentiticatlon (see processes of identiiica1 ion 

in Chapter 2 , p. 16).. While identifying the v~rying responses , I found 

tt1at the responses were either personal , expansive, or 

transpgrsonal. A personal response indicates an extensi•on of 

identification that ·is related s·olely in personal terms. An expansive 

response indicates an extension o1 identification that is related in 
te-rms that exiends beyond the self but does not suggest an 

interconn:ectedr:ress to all other entities. A transpersonal. 

c.osrnological r'Elspo.nse fndica1es that the immediate exten.s ion of 

iden!rtication ·is made within a matrix of commor1ality with all 

oth~r ent1 ies . The ages ot the guides are included. Most guides 

related the ir relationships to Nature in terms that were expansive 

extending beyond th.emselves to a wider perspective tl1at included 

rel ationships to or a commonal ity with other en tities. General ly 

speaking no tangible diHerences in the relatlonsh.ips towards 

Nature were observed between the Outwa·rd Bound guides· v.ersus th.e 

Coastl ine Challenge·s guides. In most cases . an Hxpa.nsfve. 

relaiionship appears to develop over a period of t ime. The follnwing 

are examples from the interviews: 

Uri 3) expan sive, ontological based 1dentiiication . 

- 34 years o ld at ihe time o·f the interview. 

- immediacy of extension of idenHfic.ation places the. self in 

co ntext wit-h natu r.e. 
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- all p·ersonal time is spent ir1 the wilderness on personal or fam.lly 

tr i ps . 

'Tve changed a lot in the last li ttle while_. I feel before ..... 

[that) tlTe West Coast was a pla.ce for me to exp·erience 

adventure. I go1 a lot from that Now as a parent I look at ... .. . -

going on t rips and doing thing·s and.. .. . the outdoors now as a 

plac·e that I feel I have to take care ot for my grandchildren . 

So I look..... at it as tomorrow, what tomorrow looks lik.e for 

my grand.Ghildren rather then what i'1 looks like .tor me right 

now doing a climb or dorng a river, .............. ., r feel ...... ,. a 

res·ponsibility , muoh more of a caretaker ." (#~ 3 ) 

{#1.4) personal . career, recreationa l based identi'fication. 

- 46 years old a · the. time of the interview. 

irnmedias:;y of extension of identification is solely in personal 

terms, relationship w th Nature is occupat1onal and historically 

recreational . 

- did no.t otter any info rmat ive disclosure extending far beyond the 

self . 

- answered, "Strictly on a social basis." (#14) 

W 1 Sj franspersonal. cosmolaaical based 1dsnti f ic-ation . 

- 34 years old at th.e time ot tile. interview. 

i'_mmed1ac.y o.f extension of identif ication is in the con text of 

commonality with all o her enti1ies . 

"My relationshtp with nature is th-at love bei"ng in the. 

wilderm~ss and ..... ... I t'eel tha w11derness brings out qualit ies 

in people that they don't know exi st i'n themse lves and i:t 

brings u s· closer to what we really are rather than wl1a·t we've 

come to be . .. .... as human be\ng,s_ ... ..... more i·n tune to r:i ature, 

....... . to live and cope wi.th d1e wilderness more than we d o 

now........ . .... I love bringing anybody into th.e wi lderness and 

seeing how clo'se-knrt environmental i-ssues , us. otl1e r animals , 



the wl,ole eeo-syste.m Is intertwined and by affecting one 
thing , we attect it all,, .(#15) 

(#16) expansive. ontological, career based identification. 

- 33 years old at the time of the interview. 

immediacy of extension of identification places the self in 

context with Nature. 

''I 'm uncomfortable in vorc1ng it because its something very 

personal. ....... To vocaHze it would be somethin.g that would 

require me, probably, to write an essay ........ Life is a lot 

simpler o.ut there [o·n expedi.tionJ .. ........ You worry about the 
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present when you are o.n a trip. What matte.ts is what happens 

now... .. . On a canoe trip , I ·don't. worry about the next rapid , I'm 

dealing with the pJesent one , and the past one I can retlec.t 

upon and enjoy and learn something from 'it but lt's a mo.re 

healtl1y existence .. ....... Jt's a basic philosophfcal way of looking 

at the world .... ....... ... . we are not controlling rt [the world], ii is 

somethrng that. is in balance ........ 11 (#16) 



Chapter 7· 

Conolusions and Dlsc.ussion 

Implications and recommendations for counselling 
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Th.e purposes of this heuristic inquiry were to develop an 

information base o1 the collectiv.e ex:periencss people have whil.e on 

solo . Previous· studies speculate that the solo may be therapeutic. 

Although the sole may have therapeu_tic quaUties, I believe it would 

be a misnomer to recommend and sanctio.n the soJo as therap.euti'c in 

all cases. The s.olo does, however . have distinctive t rans'for.mative 

c-ha:racteristics. Many people experience p·ositive , transformative 

events during, the solo when the exp:erience is mo.nitored carefully 

and balan·ced w·ithfn an expedition . Some people also experience 

negative emotional reactions to. the inten.se solitude , usualfy when 

fears or unresolved conflicts are brought to the surface during solo. 

It would be a. mistake to recommend the solo as a therapeutic 

method ex.eluding the context that the balance nJ 1he expedition 

provides, Even within the expeditionary context, a well planned solo 

may have dramatic physical and emoticmal eve.nts oc.cu( that 

requires a skilled technical guide and empathic facilitator. Altllough 

physical and emotional hazards and ris.ks: do occur, ex-trem·e even.ts 

are ihe exception rather than tl1e rule . 

The potential influenc-e ct the g_uide as ·a mentor· and role model 

are . perhaps one of the most valuable aspects of the Outward Bound 

solo. Given the absence of any visible rite of passage in Western 

culture , the solo (with guide as mentor) provides· a remarkab[e 

opportunity for persons .Of both genders. most ages and etl1nk grou,ps 

to experience a rite of passag.e. The guide can 1n11u·ence the 

sign'ificanc-e 0·1 any solo by the degree of structure introduc·ed into 

t11e environmental setting o{ the solo. The guide may also play an 

important role in se ting the ton~ for t.he. solo . The tone for the solo 

can be addressed before the solo , may be addressed during a solo . 

and is Cirdinarily debriefed aft.er the solo. Helping the soloi·st to 
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articulate tha1 experi.e.nce is an essentia:I aspec1 of making the s.olo 

me.an[ngiu.l to tl1e individual and to the .group as a whole 

The variance in extreme events that 1mi•ght' occur dwring .an 

ex_pedifion or during the solci indicates exercf.sing great cautio•n 

when cons·idering the solo in the context of a therapeutic group 

process. Unforseen events can and do occur in the outdoors. 

Pre.cautiort:ary procedures must be in place before an .expedition 

pro·cBeds to the. solo phase. Accidents can occur before, durin•g, or 
after solo. Mishaps wrth wildlife are rare . Minor physic·a1 aGcidents 

are more .Qornmon_ The emotional tears 1ha"t ari$e, espedally 

towards rock~olimb!ng_ and the solo, are the predominant topics of 
conct?rn ct·uring an expad1tion. 

lmollca:tions and recommeoda1ions for academic institut1ons. 

The .Outward Bound model is flexrble to the needs of a diverse 

population , physrcqlly or mentally challenged., adjudi.cated youth , 

older populations, -and include-s many other -specific groups 

(Cammack1 1989). Substantia l data has demonstrated the success of 

implementing Outward Bound expedfUons with young adults and 

spe·csal needs students who are not respondl:ng to traditional 

teachin.g methods. Conversely , the bonus. of rewarding exemplary 

.studenis wi1h the ch·aJlenges ot a.dventure-based, -action---oriented 

learning experiences are also recommended. Implementing 

exped1tionaJy learning opportun ities· tor thEl general student 

popu lation and th.e special needs population would .. in. most case.s. 
enhance interpersonal skills and individual confidence tot tho·$e 

co mpletin.g an expedition. Expeditions wl1h the Outward Bound 

Pra:grarn that include a so lo will.. in most cases. fact!Itate 

meaningful adventures. in learning . 

lrno lications and recommendations- tor philosophy 

The interview results addrE;ssed the relationships p.ersons 

l1ave witt1 Nature and 11-ow those relation.ships- have evolved over 

· ime. Ecophilos•ophers have speculated that persons have personal. 



ontolo.gical or cosmolog1cal extensions of identification with 

Nature (see Chapter 2). The interview results from the i 6 

wilderne-ss guides adds soma cred.ibility to th.at speculation . 
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would, however, change the terms. of the extensions of identificatfon 

to parsonal, expansive. and tra11spersonal. The results suggest that 

there appears to be a movement. from egocentrism towards 

ecoce-ntrism that is an expansive process that occurs with most 

perst>ns over a period of time. The expedition process and tl1e 

interview results from the 16 wilderness guides providE!'s many 

examples of the transition irom e_g.ocentri-sm towards ecoc~ntrism. 

The expeditfon process provides examples of how the individual and 

the group makes that transition during the comparatively s-hort time 

of tile ·expedition. The profiles of the guides provides examples of 

how that transition ca.n occur over a period oi a lifetime . Vaughn 

(i 985, pp. 22 & 36) il.lustrates transpersonaJ processes as a series 

of expanding concentric circles, a movement from various levels of 

lndividuation throug_h to transpersona.l levels of consciousness. I 

have oeveloped a s·eries. of e·xpanding spfraJs to provide a vl:sual 

mod.el of the ecologic-al self (Naess, 1987 1 p. 35), a continually 

opening , increa.singly expanding, deepening , and widening process of 

identification towards transpersonal ecocentrlsm (see Figures 1 ~4) . 

Conversely , Figu're 3' of rny fllu.stratians exe·mplifies 111e opposite 

process of transpersonal regression, a process of egoic coniraction 

(a spIrn,I backwards Within th@ limited boundarie-s· of egocentrism). 

Transpersonal process~s are evident across many disciplines 

including psychology mythology religion , and Uterature (se.a 

Appendix E) . The movement from egocentrism towards ecocentris•m 

occurs over time and is a collective. transpersonal phenomenon 1hat 

i•s obs~rvable a1 many discip linary levels. The wilderness solo 

provid-es the unique opportunity . for some . to experience t11at 

ransforma11ve process at the per5onal level. 
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Li mitaUons 

The limitations· encountered during this operi-e.nded iriquiry are 

,n part a p'r'bduct of fhe methodoJog:ical des•ign ,: The focus oi this 
inquiry inducted historical profiles of the wi:lderness guicte·s 

descriptions of the solo , and explo·red the philosophical dimensions 

of ecological re.latfonships_ A )arge amount .of data was collected ,n 

al l thre.e of these areas and reducing the· data down to a 

comprehensible level may have eroded the quality o·f the findi ngs. 

Future studies ma,y choose to 1solate indiv•ictual issues rath.er than 

fo.ous on an open.-ende.d process- of data collection ,. 

Another signiiicant limitation was encountered wllen I 

.attempted to address eco.logical relationships as either per.sonal , 

.ontological ,. or cosmo logical. ldenti.fylng perso.n.al relationships 

w ith Nature was· readily- apparent. I had misgivings about labelling 

an ontological or a cosmological relationship and found the theory in 

application to be vague and potentially misl·eading. I ad.dresse·d 

ontolbgical relationships as. expansive i·ndicating a movement 

towards th.e transpersonal and away from personal levels of 

identification . An expansive relationship. was readily lden.1ifiable 

and distingui.shabJe tram the personal lev~I o1 identificgtion. 
Identifying transpersonal relationships was less awkward than 

attaching the label of cosmological to any one individual response . 

The term tra.nspersonal indicates: a level clearly beyond the self 

in,clusive nf others wh ile Ure te rm cos.molog'ical seems to be 
m isleading in some wt!i.ys . I •found ·that mo.st persons Gle.arly 

responded at the persona.I, the expansive, or at the tr.ansperso'nal 

level of viewing their relatio.nship to the world around t hemselves . 

Recommendations 

W.ilderness programs are often crit icized in tl1e media. 

Excess ive flooding of an individual's e·xtre'rri e unresolvsd cont.licts 

dunng an ex.p.edit,on may indicate thai the wi lderness s~tting rnay 

noi be the best place to re s.olve those conilicts. Future s:tudies may 

wish 10 addres.s the ia trogen ic effe cts of wilderness p rog ramming . 
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Women seem to be more illuminate·d and empowered during tl1e 

solo and expeditionary learning experience . Future studfes may wish 

to address g~nder specific issues. Only three of the e ighteen 

subjects o1 this. study were female. Conducting a study addressing 

women 1s •issues. wmJld only· .expand our kno.wledge. of effectiv$ 

w ilderness progran.,ming. 

Developing methods for enhancing the solo experience -and 

methods for measuring the long term impact oi the solo would also 

expand our knowledge o·f wilderne.ss programming. Developing 

further qualitative or quantitative methods that address 

e·nvrronmental relationships would likely add credibility towards. the 

emerg in_g transpen:;on?ll and $Qopsychofogica l .theories propos~d 

during this tlles·is. 

Outward Bound has over one million world~wide graduates. as 

of 1996. Conducting world-Wide llie-sp~n i'mp~t:t studies of 

Outward Bound graduates and 'instru.ctors would b·e a valuable 

research project. 

Conductin.g group therapy •in a wi lde(ness setting is afi 

emerging ·approach . Develop:!:ng cl·ear guidel'ines for conducting 

wflderness group process-es as a the-ra·peutic me-thod would make a 

clear contribution to the discip.line n1 co.unsslling psychology. 

Finally. debate exi-sts whether the Wride.mess guide is. the 

primary te-acher" during an eX'pedition or if the Wilderness itself is 

the primary teacher. I propose. that the learning is experien.ced from 

a unique combination of the two , a co·mbination .of Nature co.uplsd 

with th~ well -tempered nurtur in:g of the wilderne;;s g1.iide. Future 

studies may wish to drr.ectly. address the role.s of mentorship anci the 

roles mentors pl·ay in ehha:ncing the wilderrie s-s rite of passag·e 

process . 
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Glossary of Terms 

Deep Ecology Since the origin of .the term "deep ecology'1 began with 

Arne Naess ( 1973), t"he chronological developme·nt of the deep 

ecology movement has .emerged c.oncernrng the following basic ideas: 

1 ~ In tile paper1 The shallow and the deep· Iona range ecology 

movemen :, Naess (1973) tormulated the basic principles of th·e deep 

ecology movement (.at that time) as being: 

1) Rejection of the [personJ-in-environment image in favor of 

the relationa( total field image,. .. 
2). Biospherical egalitarianism- in princ.lple· ... . 

3) Principles of d,ve.rsit_v and of symbiosis• ... . 

4) A.nti'-class pos.ture .. .. 

·5) Fight against pollution .and resource depletion .... 

6) Gompfex(ty. not complicati.on ..... [and] 

1) Local autonomy and decentralization .. .. 

(pp . 95-98) 

2- ·The formal platform of t11e deep ecology movement w.ere 

eventually distilled into an ei°ght-po-in1 list tha1 were fotmulated in 

Aprtl of 1984 (Naes.s & Sessions. quoted in Fox , 1990) .. The eight 

point platform that constitutes th~ basic philosophy of deep ecology 

are: 

1 The well-being and flourisl7in_g of human and nonhuman life 

on Earth have value in themselv.es (synonyms: intrinsic value . 

inherent value). Thes.e values are indepen.dent of the 

usefu lness of the non·human worl.d for human purposes. 

2. Richness. and diversity of life forms contribute to the 

realization of hese values and are also values in themselves. 
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3. Humans have no righ1 to reduce this richness and diversi ty 

except -to satisfy vital needs. 

4 . The flouris.hing of human. lite .and cultures is compa1ible 

w1tl1 a substantial decrease ot the human population. The 

flourishing of no_nhurnan life ·requires such a 'decrease. 

5. Present human interference with the nonhuman world is. 

excessive·. and the $.ituatfon is rapidly worsening ... .. 

6. Policies must therefore be changed . These. policies affect 

basic economic. technological, a.nd ideological sfructures. The 

resulting state of affar.rs will be deeply dil'ferent .tram the 

present. 

7. The ideological change is mai.nly that of appreciaiing life 

quality (dwelling in s ituatio.ns of inh·srent value) ra1her than 

adh•ering to an incr~asi.ngly higher standard of living . There 

wrll be a profound awareness of t_he difference betwee·n big 

and great. 

8. Those who subscribe to the foregoing pofnts have an 

obligation direc1Iy or indirectly to try to implement the 

necessary changes, 

(pp . 114-115) 

Ecocentrism In defining ecocentrlsm. Metzner (199 1) states that 

"the prefix eco refers to multip le interrelationships" (p. 147). 

'Cent.rism' i_s qu.alified as mean ing a center or fo·cus. The prefix 'ecu· 

coupled with 'centri'sm' would naturally indicate havi.ng a center or 

tocu.s of multiple interrelationships 1 or, as expansive a focus ot 

multiple .interrelationships wHh the environment as possible . 

Ecoloaical Sert Naess (1987) s'hifts the burden of definit ion of tJi·e 

se lf to. p(ocesses of expansive rdentit ication as .opposed lo a narrow , 

l imited. atomistic sense o1 s.e11 as. indiv'1dua1ed .arJd set apart fro m 

others. Na.ess ( 1.987) introduced . 
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perhaps for the first 1ime ever , a concept of ecological 
s.elf ... . [w1ih Naess otfering only) one single sentence 

resembling a, defir1i"tion of the ecological self. The ecological 

self is that which th is person idefltdies. 

{p. 35) 

EGopsychology The meanirig of lhe prefix "lee.a' coupled with 

psychology ecopsychology , naturally impli•e.s a tra·nspersona[ 

perspective; a psychology tha has as expansive and ·ecospherical of 

a focu.s of interrelationships as possible. An ecopsycholog_lcal 

plaiform would be· inclusrve as opposed to exclusive to most other 

psychological paradigms. 

Transpersonal Ecolog-y. According to Fox (1991, Winter)i the 

three central ideas· essentiaf to deep .e·cology are: 

( 1) The first is the idea of ecocsntrism, that 1s, the "idea of 

adop1in9 an ec_ology-c.entered (or an Eartl1-centered) approach 

in our interactions with the world around us, rather than an 

anthropocentric or: human-centered approach. In this view, the 
nonhuman world is considered to be valuable in and of itself 

and not simply because of its obvious use-value to humans .. ... 
(2 The second basic idea is that of asking deeper questions 

abou1 the ec:ologtcal relafionsh i"ps of which we are a part. by 

addressing the root causes of our interlinked ecological crises 

rather than· simply focusing on their symptoms .. .... .. . 

(3) The third idsa is that we are all capable of identifying far 

more widely and deeply with the world around us than is 

commonly reco.gn ized. and that this form of self:-development. 

self-unfo.lding . or ''Sell -realiza.tion ," as Naess would say . 

leads u·s spontaneo.usly lo appreciate and defend the integrity 

of tl1e world around us. I refer to this third sense of deep 

ecology as "tran-sperson·a1 ecolo.gy" because it clearly points to 

bi,ogra ph1cal or egoic sense of sel1. Broadening and deepening-
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or our sens·e oi felt commo·nality-with the world arou.nd us 

leads us from a rela ively na_rrow, atomis.t.1c , isolated, or 

panicle-like sense o1 self to a wi.de. expansive, participatory , 

or field-like one . 

(p, 107) 

Hermeneutics 

Hermeneu1ics is the science of t·nterpretat.ion, or the 

determination of the 1nean1ng of mHntal pra.ductions ... 

[Hermeneutics} rs a trans-empirical. discip line . for no amount 

of analytical-empirical-scien1ific da.ta, no matter how 
complete, can totally establish mean ing .... [Meaning] is 
estabnshed, not by se.nsory data but by unrestrained 

communicative inquiry and interprelflHon .... . [The} truth of th~ 

mental realm ..... is estab!Tshed only by inter~subjective 

discussion amon-g a community oi concerned in terpreters 

whose data is not sensory but symbohc. The point is that 

even though tru ths in the mental-symbolic sphere are non­

empirical and canno.t be determined by empiric-scientific 

inquiry I nonetl1eJass ihey can be decided. There is a perfectly 

le9itim~te way to ground mental truths, and that ground is a 

"community o.f like-minded in terpreters" . . . .. [Hermeneutics} ... ... 

is· fo rged in the fire of in.ter-subjedi.ve discourse and inquiry 

among a community .of ooncerned scholars whose deniands ·tor 

good interpretation are every bit as stringent as. those ior 

good empirical facts. 

(Wilber 198-i, p. 32) 

Heuristics The theoretical trad itions of heuristic :inqHiry are based 

iri humanisdc psychology. A method bf qualitative inquiry , 

heurisiics asks the central quest.ion , !}What is my experience of th is 

phenomenon and tl1e ess-ential experience o·f others who also 

ex·perience thrs phenomenon intensefy?" (Patton , 1990. p . 88) . A 

heur,ist1c inquiry examines connectedness. retat'ions l1fps, esse·nria l 
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conoludes with a creative sy-nthes.is that inclLJde:s :!he researcher's 

intu•it.:ion and tacit understandings ( Patto_n., 1990, p. 1 ·3}. 

Transpers-onal Psycliology:. defini1ion #1 

1ransp_ersonal psychology is concerned With th·e stu.dy of 

hum.anity'-s. highest potenhal ; and w ith the recogni1ion j. 

understandf ng·. and realization o1 1.rnitive, spirituaJ , and 

transcende-nt states of consciousness. 

(Lajoie· & Shapiro, 1992, p. 91) 

Transpersona[ Psychology: deiinition #:2 

According to Mann ( 1984), transpersonal psychology: 

- suggests at once a new and -an ancient vision ol re_ality. 

- is a psycl1ology that honors all the- w orld's great .spiritual 

95 

tractition.s a.nd thsi_r mythfo portrayal and appreciation of the 

divinity .of each human bei•ng- the inner Ssl.f, 

extends our sense oi' h.uman development to include 

·intuitions ot, our essen.ti.al natur.e and its realization . 

is a psychology that c·omprehends tl1e figural even.ts of our 

1ndividu·a1 lives by remembering , as ton1ext:, ti"1e very ground of 

existence. 

explores how the wholeness ·o.t h.uman:lty, past and present 

affects us and how an unchang•ing reality , the absolute 

manifests in our t.hou_ghts and actions. 

-· calls our atten1i'on to a state at consc.iousnes-s that enables 

some hurilan beings t:o experience reaHty in ways that 

trans.cend Dur ordinary ')personal'' perspective.s. 

- acknowledge.s the possibility of going beyond the limited 

outlook of everyday awareness. 



learns from those· individuals capable oi sharing their 

evolved state and teaches 'Others how to l.aunch forth on the. 

transformative jo.urney. 

(quoted In Lajoie & Shapiro , 1'992, pp. 84-85) 

Transpersonal Psychology: definition #3 
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Tran.spersonal psychology is specifiCalJy c_oncerned with 

optimum l,t:3alth and well-being and. s_upports a balanced 

integration o.t body, mind, emotions, and spirit, v:iewing any 

problem from a wholi.siic perspe.ctive. Transpersonal values 

reflect this perspective, and any particular d ifficulty (s 

therefore viewed. in the larger context of a person's life, while 

clfents are supported in developing in•ner .resources for 

continuing growth and awareness. In addition to humanistic 

values that support self~actual1zation, transpersonal values 

emph_asize. the importgnce ot developing· se.lf-awarenes·s -and 

examining those beliefs tha1 shape our reality. Consciousness 

is considered to be· the central determining factor in changing 

behaviour as we·11 as self-oon.eepL~--· By becoming conscious 

of limiting beliefs and assumption$ about who and what one is 

or can be, a person may choose to re-evaluate or discard such 

beliefs, thereby crea·ting the conditions that favor change and 

d_evelopmeAt" in a desfred d irection. 

(Vaug·hn, 19.83, pp. 102-103) 

Transpersonal Psych·ology: deiinition #4 

Relating the· transpersonal experience to understanding 

env"ironmental rel.a.tionships. D.rengson ( 1986) clarifies the tri­

phasit developmental process as .a progression: 

[1J At a non-environmentally awar.e stage there is a 

prep·ersonat awareness that 11as nnt yet developed an 
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in1egrated , selt-re.flex,ve identity . Here one ofte.n acts either 

from ha.bit or blind reactiv ity ..... ... (p . 51) 

f2] With ditteren1iation from nature we have the personal 

stage of development. When tl1ere. is an integrated self­

i·dentity and one can perceive that they are· aware of nature .as 

something other than 1hemselves, then they can view it as an 

object and make suhjective and obJective judgments and 

distinctions, Thfs awareness makes it possible to transeend 

the limitations of acqufred seff-i.dentity as it rela.tes t:n 

nature . The f-U-11 developmental process moves from a 

prepe.rsonal. stage through a personal stage and culminates in a 

stage o1 transpersonal awareness. 

{3] The transpersonal does hot limit refJexive- awareness only 

to the person. Th.e transpersonal subject joins other subjects 

rn communities of in•fersubJectivity. There is possible here a 

m.ore b·alanced, impartial vir~w, not only o·t personal life within 

a culture , but also of human life within tile biosphere 

[.e-cocentris.mJ. The transpersonal trans-cend·s narrow 

anthropocentr1sm [human -centeredness]. It recognizes the 

inherent yalues of other forms oi life which are not seen to 

compete with human lite but to enrich and complement it. At 

tl1e transpersonal stage it is possrble to live impartially and 

compassionately towar-d all beings .. .... (p. 52). As development 

continues to the transpe.rsonal stage, the subject becomes 

aware of its reciproca l interconnectio.ns with the object; it 

becomes aware , in other words. o.f its participation with the 

other in the creation of the total environmeri1. The fully 

d·eveloped transpersonal self i's not attached to illusions of 

separateness thai engenders alienation. At Hie transpersonal 

'level. actions ar$ appropriately responsive , for there is an 

immediate awareness of par icipat.ior.,. 1n the creati'or1 of tl1e 

1n er-subjective communit y , its experie.nced reality and one's 

effocis on nature (p. 53) . 
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The Wilderness Research Project 

The purpose of the Wilderness Research Project is to gather 

Intorma1io·n from individuars who have voluntarily spent an extended 

period of time in th.e wilderness. The general nature oi the research 

project is to develop a deep·er understanding of how individuals 

react 10 the wildernsss experience in different ways. In addition to. 

understanding how ind ividuals react differently to the wi lderness 

experience. col lective reactions that persons ·share in common w fll 

also .be. explored. The information· gathered from the Wilderne{Ss 
Re sea_rch Project will cul.min.ate in an M.A. degree from the 
University of Victoria's Department of P-sycho·logical Foundations in 

Education. 

Individuals who participa1e in this research project wl'll be 

asked quesHons abo.ut their personal perceptions of the.ir exp·erience 

in the· wilderness and how that relates to their personal lives- and 

their exte·nded community. W_hen information has been gathered from 

a number of different persons, that information will be compared 

and contrasted ior individual and collective dttterences and 

similarities. The final condus.1ons wil l be made available. to the 

part icipants who- express· an interest in the outcome of the reseai-ch 

p roject. 

I would l_ik,e to than:k you for your interest tn. the Wi lde-rness 

Rese.arcll Pro:ject ·and woul·d be happy to answer any questions you 

may have regarding this research en_deavour. 

Michael W. Cammack 

Graduate Student 

5345-A West Saan!ch Rd . 

Rural Hou1e #5 

V 1c10r1a, Bnt'ish Co lumbia 

Canada-V8X-4M6 

Te lep hone .604- 744- 3.318 
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Participation -Release Agreement 

I ag.ree. to part1c1pate in the research study of personal 

reac1ions to wilderness experiences.. I am voluntarily participatiilg 

and d•isclosing information about my experiences in the wilderness 

and understand the nature and purpose .of the reseafch study. I also 

und·erstand 1hat I am free to withdraw from particTpatlon in the 

research study at any time and without explan.ation_ I grant 

per-mission tor Hie data collected from thfs research to be used for 

the comp·letion of an M,A_ degree, including dissertation. and any 

other possible future publication . I also understand that my name 

and any o.ther information which might identify me wil l not be used 

under any circumstances_ 

For purposes of gathering information for this research study , 

I agree to meet with the researcher for one interview of 

approximately 1 and 1 /2 hour in ·1ength and to·r a second interview 

(if necessary) ot approxtmately 1 and i /2 hour in length. I agree 

that aud1.otape recordings of the inte(vTew ses:sion(s) will b-e made 

as a proces·s of col lecting th.e- information about wi lderness 

experiences. Each interview will occur i.n a mutualfy agreed upon 
time and place. I understand th.at all audiotapes of the intervfews 

will be erased immediately after the completion of the research 

project. I understand that personal ano.nymity and Gonfide.nt'iality 

wlll be rnaintai'ned throu·ghout this re.search project -and that all 

personal in1ormati'on gathered for this re.search project wi.ll be kept 

in a secure place until th~t information is erased. 

Wilderness Research Participant 

Date 

------ - ------
Wildernes·s Researcher 

Date 
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App·endlx D-- Questtonnaire for Wildern.ess Gro·up Leaders 



Questionnaire for Wilderness Group Leaders 

Name ------·-------C---------

1- What is your birthdate. and current age? 
2- What is your gender? 
3- How rnany years .have you been involve.d with wilderness 
programs or experiences and what varieties of wild.e.rness 
experi•ences have you had over the· years? 

10.3 

4- What are your original i~Uuences that brought you 1nto initial 
contact with wilderness program s or experie•nces? 
5- For purposes of a life-span impact study what is your current 
occupatio·na l status? 
6- Has wllderness programs .or experience in'fluericed your c.areer 
directi.ons over the· years? How has pa rtlc!pating in wilderness 
experiences influenced the direction ot your llfe , both in the past 
and what you are doing presently? 
7- What expe.riences with guiding people on solo have you previously 
done? 

A- How many p·eople, approximately, have you personally 
guided o.n sofo? 
8- In what v.ariety o.f settings have you led sofa? 
C~ What are your personal i.mpres•sions oi solo? 
0- What are the most extreme ·events (positive or negative") 
that y-ou have witnessed wt1ile monitoring a solo? 
E- ·what do you see are th.e greatest benefits of solo? 
F- Wh.at do you see· are the greatest drawbacks or potential 
hazards of s.olo? 
G- How have you seen people change during or after 
completing solo? 
H- After solo was comple.ted, what chgnges have you seen 
individuals make as group members whiie travelling through 
the wilde,.rness, 

B- What stands out as the most srgniticant memories that you have 
fro.rn your lnvolvemen.t in the wilderness? 
9- Tell _rne what your relationship with nature is right now? How 
has y.ow_r relationship with niature changed over time? Te ll me wha1 
your relationship was like before spending ·trme in the wilderness 
and then te.1I me what that. relationship with nature is like right 
now-:-1 



App.endix E- lnterdiscipl1nary, Triphasic Overview 

of Tra_nspers.onal Processes 
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Trans9ersonal Proce-s.ses as an Interdisciplinary Overview 

Pre-personal 
1st level 
Perspectives from 
Pre-egarc 
Pre-historical Self 
Subconsci.ous 

Pets·onal 
2nd level 

psycholooy: 
Egoic 
Historical Self 
Self"ca nsciou.s 
- Subject-Object 

relationships 
-oe·l iberative 

action 
Perspectives as a rite of passage~ 
Separation Transition 

Perspectives 
Departure 
p·erspectives 
Edenic Sta .e 

Re definition 
from mythology: 

t ·n i ti at i o n. 
from religion: 

Earthly State 

Buddhist ·oukka 

-Profane Time 

-1-l tl l-Other 
Relation.ships 
(o1hers are 
objectified) 

Perspectives from literature: 

Ernest Hemingway 
(heroes exemplify 
egoic conhaction) 

Perspectives for t11e listening self: 
Pr,i-mordial Listening Every-day Listening 
(pre-egolog ical) (egological) 
~organic . fluid , Skilful Listening 
ecs.tatic. wonder . (ego -bracketed) 

Tran ·sper son a I 
3rd level 

Transegoic 
T(anshistorical Self 
Superconscious 
-Subject-Subject 
lnte rre latia.ns hips 
-Spontf!neous, 
1ree action 

Incorpo ration 
Transformation 

Return 

-Heavenly State or 
Christ Consciousness 
-Nirvanna or 
Buddha mind 
-Sacred Time 
(e1ernar, fimeless} 
- I-Thou 
Re.lati.o nsh j·p s 
(self separa1e from 
others transcended) 
Mart i'n Buber 
Joseph Campbell 
Buckm inster Fu lie r 
Hermann Hesse. 
Fr iedriech Nietzsche 
Frederick Streng 
Ken Wi lber 

Ontolog ical Li stenin g 
( t r-a.n s e g o) 
-hearing th.e me:arnn.g 
of sound. 
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Appendix F- Lite-Span Profi le of a 1"941 Ou'tward Bound Graduate 
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The foflowing in1ormation is provided a.s a life-span proiile of 

an i nd1v1dual who participated in the first Outward Bound group in 

1941. An in1erview was conducted with Captain A. J . (Tony) Preston 

on May 18, 1994. 

Captain Tony Pres·ton turned 69 dur1ng August of 1994. He had 

just retired from a nte at sea, His first involvement with ocean 

vessels occurred when he was sixteen years old.. His first dir.ec1 

involvement with seamanship took place with the 1irst Outward 

Bound group during October o.f 1941. He returned during i 944 tQ 

participate in the 34th Outward Bound group completing his second 

Outward Bound Program·. The Hrst- group fn 1941 , acco.rding to Tony ,. 

was spent "scrambling" to get the program up and going. l.n contrast 

to the first program where no awards for completion were awarded , 

the 34th group provided ceremonial acknowledgment for completion 

of tli-e sea-going program. 

Since 1941 and his involvement with Outward Bound, Tony 

worked from 16 to 25 years of age as a merch,ant seaman with the 

Blue Funnel Lihe. From ages 25~43 Tony followed his devoti.on to the 

sea by working fn the Canadian Navy_. F"rom 1968-1993, the.n ages 43 

to 69 , Tony worked as a sh.ip.s captain for the Fisherie·s a:nd Oceans 

Department unti.1 hts formal retiremen·t. Tony spent his en ti re 

working life at sea acknowledging that the Outward Bound Program 

played a critical role in shaping not only his· cat'eer, but also his 

charactgr. In particular, he identifies Lawrence Holt, chairman of 

tile Blue Funnel Une an·d co-founder .of the Outward Bound Program 

as playing an instrumental roJe .in h.ls character development a.s ~ 

young m:an and ultimately as a sea·man. Tony attributes his 

Jnvolvemeni with the Oulward Bound Program (and especially with 

Lawrence Holt) as a pivotal influence that ·ultrmafely shaped 111e 

di rection of his career For that reason , 1 induded Tony Presi on's 

profile as. an illustration of the imp_act of the Outward Bou.nd 

Program . Tony's career since graduating tram lhe Outwqrd Bound 

.Prograrn provides an excellent example of how Outward Bound began 



108 

and how that pxog_rarn iniluenced Tanis .oharacter and career over a 
li te-span , 

The following questions were ask·ed of all eighteen 

participants ol this rese_arch project. Captain Preston's Outward 

Bound exposure precede.d the current status of what Outward Bound 
has become today although the general educational principles have 

remained unchanged over the years. While some of these qu_esJions 

are lncom,isten·t with the training of the original Outward. B.ound Sea 

School Captain Preston's Interview is included in this study to 

provide a fifty-three year perspective of the Outward Hound 

Program. 

1- What is y-our birth da1e and curren1 age? 

As of Aug·ust 1994: 69 years old. 

2~ What is your gender? 

Male. 

3·- How many- years have you be·en involved with Wilderness 

programs or experiences and what varieties of wilderness 

exp·eriences have you had over the years? 

TITe original intention .of the Ovtwa:rd Bound .Program was to 

prepare young men tor survival and the dgour.s of the ·open sea. 

Alth·ough wilde'rness survival training became a portion of the 

Outward Bound Program .. the original intention of the Outward Bound 

Sea School was to prepare sarlors for survival at sea ·1n a.II 

c.o nd it i on.s. 

-1941- at age 16, he participated in the first Ou.tward Bound 

Sc.hool in Aberdovey. Wales . 

-1944- a1 age 19. he partic ipated in the tl1irty-fourth 

Outward Bound School. also at Aberdovey , WalHs. 

-1 944. unti l 1993- Tony worked as a merchant ·seaman with 

the Blue Funnel rine and w the Canadian Navy and retired .at age 

69 after working as a s·hips captain for the Canadian Fisheries 

and Oceans. 
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4- What are your origfnal influences that brnu·ght y·oy i•nto initial 

contact with wilderness programs or experiences? 

As a lad of sixteen , Tony watched the huge saHing ship.s at the 

docks of Liverpool where he made an ·inner d.ecision to go to sea. 

Shortl thereafter he became ·involved with the ·nrst Outward Bound 

Program fn 1941 . Tony returned again. for further se.amanshtp 

training with th(3 thi•rty-fourth group of Outward Bound during 1944. 

Althougl1 Kun Hahn is often given credit for originating the Outward 

Bound P,rogra.m, Tony emphasized that it was Lawrence Holt, the 

Chai'rman of th·e Blue: Funn·eI Line, who took the most influential role· 

in shaping his involvement with the Outward Bound Sea School. Tony 

emphasi:zed that if Lawrence Holt had not loaned a 60 ton schooner 

the Prince Louis Batrenburg , with the later addition oi the 80 ton 

ketch the Ga,rJbaldi, the Outward Bound Sea S-chool would have 

probably developed in a much different manner than we see today 

(Preston , 1994). According to Captain Pres.ton, the begi.nnings oi the 

Outward Bo.und movem.ent are a direct result of the shared 
respons1billHes of both Kurt Hah·n, the German-born educator, as 

well as Lawrence Holt, the chairman of the Blue Funnel Line (a 

march.ant' ma;rine company). 

s·- For purposes of a life-span impact study, what is your current 

occupational status? 

After a lite. working at sea. Tony is a retired ships captain . 

6- Has wi.ldemess programs or expBrience tntlu.e.nced your career 

directions over the years? 
0 Absofutely!" Tony1s life-span sums up how .the original 

Outward Bound Sea School shaped not .only his career. bui also his 

entire life as a whole,. 

7- What exoenences with quidihg people on solo have you previously 

d-one? 

The original school l1ad nO' .solo. althou.gh the studen·ts- did 

spend a period oi day,s out on tl1e open ocean. When asked about the 

exis.ten·ce o1 a solo during the formative yea.rs of the Outward Bound 



program , T{)ny replied tha1 fhere was n.o formal solo duri"ng the 

origina I programs. H0wever, he pointed nut that 
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Yo.u still t1ave to overcome an environmental challenge, 

whether it's ·going to sea, a, wilderness ohallenge, whe_ther it's 
going to s.ea in an open boat .... There is not.h1ng more lonely 

thah an open boat and an empty s.ea, or going and climbing_ a 

mountain. it's still a Wilde.mes·s challenge. It's just a 

different type , thaf's all ........ it was much too dangerous to 

leave people adrift on the op·en sea during war-time. 

8- What stands ou1 as the most significant memories that you have 

from your involvement 1n the wilde.rnes·s? 

Tony rewemphaslzed that Lawrence Holt. of the Blue Fu_rmel 

Line, exerted a direct fnfluence upon him during his formative years 

ot early adulthood . 

9- Tell me wl1at your relationship w"lt11 nature is righ1 ·now? How 
has your refationship with nature changed over time? Tell me w hat 

your relahonship was like· before spending time in the wilderness 

and then tell me what that relations l1ip with nature is like right 

oow? 
Tony's response to this question was unwavering ; that he had 

developed a "respect t.or the environment. the elements". He re­

emphasized when I asked what his current relaticinship with nature 

was by s·aying (with a w11imsical gr.inj that he had the 11deepest 
respecl for nature" Which he reiterated to me on more than. one 

occasion during our ir:itervfew. 

Tony Preston : Ountafrons and "Remarks 

The first school was an Outward Bound Sea School and its 

de·srgn wa s· 

to prepare young rnen., n.ot necessarily for going to sea . bu1 for 

the rigours of surviving at sea in life .boats and rafts should 
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th·eir boats be torpedoed ..... ...... The-emphasis was more oil 

seamanship rather tllan expedition. 

On the 34th course .. Tony did an e):pedifion on the Cader Idris, a one 

day expedition . He· spent three days out on the P-ri•nce. Louis. where 

seasickness was common .. By the 34th group, the structure of the. 

program was much more organized wH.h disciplined physical 

train in.g.. Skills taught were rope-tying, rowing, saflin:g ,. etc .. 

"training was a·11 slanted .towards seamanship." From morning 
through the afternoons . . skill training that combined seamanship 

with athletics made up a usu·a1 day with the .early Outward Bound Sea 

Scha.ol. Most of the instructors were all survivors of shipwrecks 

torpedoed a1 se.a. Your chances of survival were remarkably 

rmproved once you reached the lifeboat. There was no swi_mming 

during the first pro.grams·. A certihcate of completion was issued 

on the 34tr, course as a final award statement. There was no 

certdication irom the. first course. 

Tony was the bugler. Rules were enforced by an honour system 

of moral development If you kept the rules, you touche.d the flag 

each day at bugle call. If the rules were not kept , the individual was 

judged by a jLJry of his_ peers. 

Tony saw Kurt Hahn only once during the first group of 1941. 

Kurt Hahn was rarely 1here: {as Ile was running a different school). 

and there was, perh.aps. 36: Individuals in the Hrst group .. 

ltThe remarkable thing abou Lawrence Holt" 1 although 1echnicaUy not 

an educator, he wa.s visibly active getting Outward Bound golng. 

"Lawrence Holt has to get equal credit tor the deve.lopment of 

Outward Bound as Kurt Hahn ." Lawrence Holt intervened during 1944 

when Tony was going through a very diificult time; "wH11 my ideas 

arid my career and where it was going ... [L.awren.ce Holt] took a 

personal ·interest in me and he was like a tat her." As a result of the 

intervention . Tony spen.t si~ weeks on a farm and later spent another 

sfx weeks a.t Aberdovey. Lawrence Holt helped the developing 

careers of rn.any yo·ung sailors tony attributes what happened to 

him with tl10 Blue Funnel Line and l1is relationship with Lawrence 
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HGlt and the Outward Bound Sea School as turning points in ~haplng 
the direction ot his li.te's career. After Lawrence Holt intervene.d 
during 1944, Tony s1ate.d that: 

I never really looked back .. -.... •. It was Lawrence Ho·lt tl1al really 

gbt me going ...... The real fire was lit by Lawrence Holt,. no 

doubt about it... .. .. he was a remarkable man. 

Tony Preston returned to visit Aberdovey . While vis iting ir1 

19831 Tony said it was "highly organized [andJ..it was· very 

professional" : 

I went back in 19_83. Aberdovey now is very much li_ke all the 

other Outward Bound .. .... ... you know the rock climbing , and the 

mo:untafn.eerin@, and the mountain rescue , with some kayak ing 

maybe some boat work in the estuary but no great emphasis on 

seamanship. The emphasis is moved more to tile mountains 

wh ich, it really doesn't ma_tter , It still brings out selir 

rslianc.e, Leadership confidenoe and al l the other .go_od th.ing.s 

you want to bring in people that makes them real ize what they 

can do.......... what they are. capable of doing . 

The first return· since 1944 was "very emotional " for- Tony. 

Co-ncluding , Ton.y state.d that 

The respect that it t~aches you for th·e. environment, the 

elements ; and it i.s only when· you are tested that yo.u find o.u1 

w.ha.t you are c.apable oi . This is the val.ue of Outward Bound. 



Appendix G- Photo-Journal of a 1994; Nine-day Exp·edition 

Outward Bound Group P~537 

July 2nd- 10th 1994 

Photo-Jou.rnal 
by 

Michael Cammack 

Considera:tions of my wilderness experience are inc-luded as they 
in.fluenced rny participation and interpretation of the ovetall 
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research project. Results from a personal intensive photo-journal 

( Prngotf , 1975) outlfne a standard. nine-day , 19"94 Outward Bound 

expedition and adds to lhe profile of the Outward Bound-Western 

Canada mounta.ineerin:9 scho.ol. Personal perspectives of an Oulward 

Bound excursion are included for con1rast with the pro.file of the 

1941 Outward Bound graduate (see Appendix F). 
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July 2nd, 7 994 

Day One- Upon arrival at .the Pemberton bus depot, we were 

fmmediately taken to a sheer rock face to Climb rocks . I was 

surprised to be. immersed in mountaineering activities so ·quick ly. 

Prior to climbing the rocks we did the Gordian knot, an ~xercise don.a 

in a circle with each group members hands crossed and 

interconnected. The puzzle Was to unravel the knot without let ing 

go of each others .han.d, Great fun . 

I reached my first impasse halfway up the rock face . climbed 

up onto a ledge where I wa·s unable to reach any place where I cou ld 

secure a 9.rip a.nd continue c.limbing. I twisted my arthritic knuckles 

attempting to carry on up the rock and still cbuldn'f figure a way to 

cl imb any further'. At th is poini I began to doubt whetheJ I. wou.ld be 

·able to physically .handle the demands of the whole program If I 

couLdn't climb· a small face. After sitting on the ledge for what 

seemed an eternity, I realize.d \hat I could swing onto the faoe of an 

adjoining roc'k if a placed full faith on the rope and full faith i.n 

f.alling safely (wiH'l th·e support of the rope and person holding the 

rope) if I didn't ma.ke the jump. Memories of fa'lling many years ago 

we.re also flooding my c.onc.entration while clinging to the ledge. I 

finally made the leap of faitl1 , connecting with the opposing ledge 

and scrambled to the 1DP of the rock. What a rush of overcom t_ng 1ear 

the re was .sitting 1her.e look1.ng over the valley below out of sight of 

the othe-rs. Tl,e group leader offered me the opportun ity to cl imb the 

rock face again taking a differe.nt ro.ute. Ihis time I quickly 

tr.aversed the obsta.des ot tile climb placing more faith on the rope 

and my-self while taking greater risks on the ia:ce . 

We la er made camp near th.e. Pem_berton River where I was 

informed that I woul.d b.e s.leeping in the tent wi.tt1 tile four wome n 

parircipants . After l1emmrng and hawing abou . the idea of spen ding 

the who.le expedition sleeping with four women I final ly told the 

instructor that I would need a solo tarp to set up 1ily own sleeping 

area Tll'at was iine wi•th everyone and our plans were to leave earl y 
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the next day for the base of the mounta·ins where we were to ascend 

to the top end of tile Stein watershed through the Blowdown Pass, 

July 3rd. 1994 

Day Two- After an early rise, we were driven to the· semi-arid 

border oi the coastal and .interior range to the base of arowdown 
Pass . The sky was c lou_dlng over 'and the top of the p·ass was not 

visible because of the clouds. The climb looked mysterious, 

Intimidating and ·snowy. We hiked up into. th·e mist for a couple nf 

hours to ·1he edge of the snow lin.e· where we fou•nd a small glac.i8r.., 

fed lake. My back was feeling pretty good at this point but my hands 

were swelling and sore trom the rnck-c.limblng the day before. We 

made camp along the glacial lake at the base at the mountain 

shrouded in clouds. The valley below loo.ked and seemed a million 

mile.s away. The group went up to look at Slowdown Pass while I 

blurtdered through the. semantics of -erecting the solo tarp an.d living 

out of the back-pack. 

July 4th, 1994 

Day Three- We arose to the sight of the mountain still locked in fog. 

My- back was sore and my hands were quite swollen and slow at tying 

and unty·ing knots. As we began the ascent into the fog and mist. ii 

became obvious tha·t we were 1n tor some rain. Th'B climb was the 

mos diff1cu.lt or the wh.ole trip , although I didn't know h at the 

time. We had the heaviest loaded packs of tl1e trip and the passage 

over the Slowdown Pass into the Stein watershed involved a lot of 

sideways twfsting and 1urning 1hat ·really bothered my back. my 

.second impasse. As we let the varley we gradually ascended into 

the mist where h·e visibi)ity was almost nil. The rain began to ·tall. 

rny h.ands were swelling and my back was killing me. I began to 

real ly doubt whether I'd hold up for the who le irip and t'old the 

•instruc o( ab.out the back pain and my ooncerns. He told me this was 

the steepest and hardE!'St part of the who.I~ trip (well almost the 

ste.epest and the hardest!). We made it o.ver the Blowdown Pass and 
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descended a grade suitable for a mou·ntain goat where we set up 

camp on a knoll overlooking Cottonwood Cre.ek and a sweeping view 

of the Marmot Valley rn the Stein watershed. We were all cold , 

ex·haus'ted and grumbling . 

July 5th.. 1'994 

Day Fout~ The clouds had lifted the following day to reveal the first 

barren p.eak th.at we. were to climb. We packe.d only a light day pack 

With food and emergency supplies so the hiking was easi•er even 

1ho·ugh I was feel in_g the ten to fifteen years dtfference between 

myself -and the other hikers. The pe.ak was an easy cl1mb cornpared 

to 1he. d_ay before and we beheld a spectacu lar view .oi north 1 west, 

east and south. We spent an hour or so on the top taking p.ictures and 

viewing Marmot Valley and our solo site, the valley to the west at 

the base of Mt. Gott. It looked like th.a view from the top of the 

world . 

On the hike back down from the peak the ~j'rolJp became 

fragmented -and split apart. when o.ne person charged off ahead of the' 

rest of the group leaving the others behind. Although the person w.;3s 

heading directly back towards our base ca.mp we ended up 

"bushwhacking" , going directly through the underbrush rather than 

finding an eas·]er route·. By this point of the •nin'e.-day expedition, the 

individual roles between leaders gnd followers were beginning to. 

emerge . I was good at reading go.ing downhi ll but always pu ll ing up 

the drag going .upt1ill I This was hue durrn_g the en.tire nine-day trip . 

Th.at evening over the campfire the group processed the probabi lities 

of what can occur when groups split-up in the wilderness . It' larg·ely 

tell on deal ears . 

July 6th, i-994 
Day Five- We packed lightly again today and explo red th.e 

magniiic.ent Marmot Valley lo·cated across Cottonwood Creek on the 

eastern side ot the valle:y. The crossing involved more 
'-'bu shwl1acktng" with little attention paid to ctrnosin.g easier routes 



in favour of taking a direct route. By this point I realized that the 

one person had asserted ·themselt as. the group leader and little was 

done by the instructors to alter tl1e formation of fhe g·roup roles. We 

hiked until we found a small lake at the highest point of Marmot 

Valley. The lake was covered ·with ice and snow with the exception 

of a small opening in the ic'fi~ where. the lake emp1ied into a stream to 

the valley b!3Iow.. It was very hot and I immedia-1ely stripped to my 
shorts and swam out into the lake to the foe where I crawled out 

onto th·e ice and snow and sprawled out like I was on a beach. The 

group went into hysterics watching me do this. They sald I acted 

like I was at home. The water was freezing and on the way back my 

sinuse·s .. locked up'' from the cold when I swam under the water. We 

spent a relax·ing afternoon there at the frozen lake , lunching and 

snoozing into the afternoon. On the hike back the instructor 

c•ircumvente·d the "bushwJ1acking" r0.ute and we explored the val ley to 
the west where we were to spend our solo the next day. We found 

some crystal clear caverns carved into th.e granite flo.ors. o1 the 

streams by the cold water as it fell down the valley from the 

glacier. f wish.ed that l had an underwat~r camera at that poin1 to 

photog.raph the frigid. still waters· and the multi-coloured caverns 

beneath 11ie surface oi the water. 

July 7th, 19'94 

Day Six- Solo day! Everybody 'is t ired . I am looking forward to solo 

but tl1e others are apprehensive about being alone )n the wilderness. 

We are all visibly exha:usled and in need .o-f rest. The other group 

members are. spr'ead out over a great distance between one another. 

They are afl placed far enough apart so that they w(II never see one 

another during the solo yet informed the( each person 1·s w ithin 

calling distance if an emergency arises. I am taken furthest. up fhe 

base of M . Gott away from the others where- l can see the high end 

oi the lake and the unnamed peak we ascended two days before. That 

peak seemed like 1t We.ls. my ba_ckyard. far away but still very close. 
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We were dropp_ed off at the solo site at n_oon . I spent the rest 

of the day doing mucl1 needed laundry and setting up. my s.olo tarp and 

camp so that I could view Mt. Gott and the possibility of seeing 

wildlife., mountain goats or bears. I found a slffl pool in the stream 

where I ba:thed soon after doing laundry. My solo site is on the edge 

of a sprawling cre~k that erupts out of the ground every now and 

theri , submerged in many places and running freely on the surface in 

others.. I spent the rest o.f the day exploring the parameters of tti-e 
solo site wishing that I could venture further out than I was told to 
remain. I found a large rock with a crack running 1hrough the center 
of it and a small tree growin~ out of he crack. l)m not sure why I 

liked the symbolism of tha1 l'ittle tree growing out of that rock 

amongst the splendor of everything else th:ere at my- solo site. J 

waited untll the s-un was l1itting the rock the next day to get a 

pictu·re of the tree. The day was hot and the sun slowly found a 

resting place over the top of Mt. Gott I was in bed and out like a 
light as soon as the sun went over the crest of the mountain . I 

awoke, however. in the middle of the ni:ght and was awestruck with 

the stars, I wasn't lo.oking out at the Milky Way , I was right i'n the 

middle bf 'it all. The stars were an around me, tile view from the top 

oi the world , 

July 8H1, 1994 

Day Seven- I awoke peaceful to the soli.tude and sandity of the 

mountain and the valley below. I loved this place. The sun was 

slowly making its way across the h.orizon over the unnamed peak to 

the south and slowly m.oved towards Mt. Gott. I waited all daV until 

the sun broke through the clouds hitting the pea_k to the south so I 

could get a good picture of the peak. the lake and the valley below. 

packed my gear so that I would be ready to leave when the group 

came· a.long. Still no signs of wildl1ie. Around ITild.day I became 

tired and decided to take out my sleeping bag resting 1n the sun. 

feel.ing the warmth of the sun through t11e bag 1 basking in the 

moment. I had been watchrn_g for wildlife and s till hadn't seen any 



1 1 9 

sign all day. Laying i'n th·e· sun on my back, l looked over the barren 

rocks t.o Mt. Gott and suddenly notice.d that one of the barren rocks 

was movitig ! My gaze froz.e on the whole mountain trying to isolate 

tl1e small movement I h·ad seen. Gradually I picked out a mountain 

_goat travelling in bursts oi movement across the face of th.e 

mountain. When the goal stopped moving the goat blended perfectly 

wi1h ·1he mountain . I watched as h.e· slowly moved up the mountain 

when the remainder of the group came .up the valley. Not taking my 

eyes off of the goat tor fear of loosrng sight of him, 1 p•ointed up the 

mountain towards t!1e goat until everyon.e was able to pick the goat 

out from the rest of the mountain. No one could see him untfl h~ 

finally broke out onto some snow away irom the rocks.. Tl1e contrast 

between the snow and the goat made it easy ior everyone to spot 

him. 

We all had lunch at the lak~. had a swim, and then reiurned :to 

the ba·se camp vyhere we spent our last night ·in the Stein Watershed. 

I longingly wanted to continu.e exploring the val_ley to the eas.t wh ile 

most everyone else was arjxious to. get back to civilizaHon. I 

reluctan.tly c.onceded that the journey was soon to end, 

The. retum. That same afternoon, we gathered our gear 

together .and prepared for the ascent over the mountain to Slowdown 

Pass. We were about a day and a half hi.ke back 10 the road where we. 
were to be picked up by the Outward Bound base-.camp statt . As we 

ascende·d fhe mountain a huge rock bro-·ke loos·e from the hi ll and 

roared past .everyone below. The instructor in·tervened -a.nd stopped 

the "lead" person from cl1.arging ah.ead of every.one and spr.ead 
everyone out. in a systern.atic way· that regula:ted 1all ing rocks from 

hrtting people below. A little structure can save a lot of hectrtache . 

We gathered f.o.r a group-photo after cros.s ing over the mountain 

towards Blowdown Pa.ss. Everyone was all smiles. 

Tl1e pass.age over Blo:wdown Pass was uneventful . Hiki'ng was 

largely roulfne for everyone by th.1s point. My back felt bettsr than 

it had at any point over the whole trip. I .had conserved my output 

througho u the whole· trip to this po int avoiding too much sun -and 
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frying to estimate exactly how much wilde·rness travelling my back 

could handle. Seeing that the end was near, f was like a hnrse going 

back to the barn. I passed everyone and was the first one back to the 

base camp at Blowdown Lake, fe.eling physical strength and personal 

optimi'sm that I hadn't felt tor many years. I dumped my pack and 

went ior a long, cold swim in the lake. 

Ju·1y 9th, 1994 

Da.y Eight- We climbed the l1i•g11es1 p13a.k this. morning prior to hiking 

down the mountafo ·to the road.. We packed lightly ahd had a fon day 

using ropes and h·arnesses to climb the steepest inclines of snow and 

ice. There was a ro.ok cairn at the top of the peak and th.e view was 

s•lightly higher than fhe first- peal5. we had ascended a few days 

earlier. The group wa.s in great spirits now although some members 

look.ed weary, After sliding down t.he hill. we gathere.d o.ur packs .and 

hiked down to the road wh.ere we camped and waited for the pick-up 

the next day. 

We had a campfire "go-around" that nigl1t and the instructor 

asked if everyone's axp.ectations had beeh met during the frip. Th is 

was the first intentional , soft-skill processing that ha.d taken place 

during the trip in a direct manner. The person who. had asser1ed 

themself as the "bushwhacking" leader fell info tea.rs sfating that 

they hadn' been able to shake thal usual role as a "taking charg.e" 

person ih groups. ThB instructor demonstrated a high level of glou p 

processing skills when this happsn-ed. At th is po int it -seemed to me 

fhat nine days was too short of a period o.f time for individual roles 

to fully manifest tl1emselv6$ .in a way that c.ould be cl1allenged and 

changed in much o1 a constructive way . Individual roles could easily 

be ide.ntified after nine days. however, and l beg·an to speculate ho w , 

in tl1e future. inten ional group processing cou ld be integrated into 

exped'1tionary le.arrnng . 
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July 10th. 1994 

Day Nine- For me. the last day began before ·everyone. I got up at 

earfy dawn . anticipating what ·the complications oi returni'ng would 

mean for me. I awoke with the realization of 'just how much of 

mysBlf I had i.nvested in this experlence;. qurttmg work to take this 

trip ; to finalize school after' fin•ish.ing this trip; making a huge 

career shift: everything else loomed ah·ead of me as 1. sat .drinking 

coffee alone that rn_oming while everyone else quietly slept into the 

dawn, 

W.e were ru·shed back. to the base c.arnp at 7 A.M . having to 

prepare ior leaving the program by 1 ~ A.M. Prepar rng to leave 

involved a short ceremony where we were all given a graduation 

certificate, Outwa·rd Bound p•in, and an emotio•nal farewell. We al[ 

filled out a course evaluation form which , including the farewell 

ceremony, rapidly consumed th·e balance of the morning. I realized 

by now that attempting to gather in1ormation about the solo 

experience trorn group members would be a strategical nightrnarE: if 

not an impossibility due to the obvious time constraints ·and overall 

intens.e timing structure of the Outward Bound Prograrn . As I had 

already compl·eted in depth interviews c1bout the solo with a small 

number of wilderness: guides, 1 decided while driving home to devoie 

tl1e entire research tocu.s to inte rvrewillg wilderness guides (rather 

than wildernElSS pa.r1icipants) and that I wou.ld likely develop a 

lar.ger data base about wilderness experience from in.diViduals who 

had de.voted a _great portion of their lives to the wilderness 

exper ience in a variety of settings , This was the third impasse that 

I passed through as a result of participatl'ng in the Outward Bound 

Program. In hinds.ight . this has become a fruitful decision and was 

tinally realized after participating in a s.tructured Outward Bound 

course. The departure was an emotional one·, with the feeling of 

leaving home and amily permeating the go:od-bye farewells . 
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Synthesis: l11net Changes from Outward Hound 

Flnrsh'irig an Outward Bo'Und course is exhausting:1 

overwhelmin_g, arid 3;w~ inspirin:_g in differ~nt ways tha,t , I ~elieve, 

ar.e reve.aled over time. My fi'rst impasse occurred the 1irst day 

whfle scaling the rock face when r had to overcome th.e fear ·and 

self-doubt about my a_ge p.l1d phy$ical ~bilities to handle t:he demands 

oi tile pro·gram. The second imp.asse ocour,ed on the third day while 

climbing over th.e Blow-Down Pass where the twisting and the 

turning· of the heia:vy pack aggravated my back pain near the li.mit of 

what I thought at the time,. my back could handle . Both at these 

pas-sages were physical and attitude based notions th.at r had ab.out 

my.self at ·t flat exact moment. Both of these were small passages. 

The thfrd impasse, or passag,e, was le$S obviQUp and more 

subtle; o:ccurri.ng the final morning when I awok.e befo-re everyone 

else and the real1ty. of going home, i'inishing school , completing my 

thesis. and many other ''th ings'' flooded my concentration . The 

flooding of concentration has tBken time to olear. Now, months 

later, J re1lect back on the entir·e expe_dence and am s ·ill awe­

:lnspired by the intens.ity ot tile pristine b.eauty of tl10.se mountai·ns 1 

the stars I could reach our an·d touch on my .solo ilight and the 

comiorHng knowledge that every inch of that whol.e v.alley is buried 

In sn.ow at thls very mom·ent. What seemed like major obs.tacles to 

me •five months ago llav·e all fade.d now and have been replaced by a 

series of larger obstacl.es tha, don't see·m as overwh.elming tCJ m.e 

now. Life is simpler in the woods. One o1 the origina l Br-itis,h 

instructors "from Outward Bound .confided with me that, at cJ. 

par icularly difficult point of hi-s life,. he looked back at his Outward 

B.ownd expeditions and said to r1imself. '111 .I survived Outward Bound. 

I can handle any1hing"· (2). I suppose,. ifl part , that optimisrn 1s only a 

portion of the value of what Outward Bo.und in:st ill s· in pe-ople who 

participate rn fheir program . 

Aftf3.r r~tu.rrting hoi:ne, I reflected on: th~ mounta 'ln: asc~nts and 
the meaning of those exp.eriences to me. I was trying to understand 

and describe the idea o·f wilderness passa.ges and somel1ow describe 
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the transformation that can happen while mountaineering. A week 

after 1i.nishing rny expedition. while watc.hing a documentary about a 

solo attempt of the mile high North Face. of the Eiger (the highest 

mountain wall in the Swiss Alps) , I was surprised to hear the 

transforrn.ation descnbed by W.e-Jshman. Eric Jones, the first Briton 

to make a solo attempt of the Eiger (Film, n.d., producer and director 

not known The World of National Geographic: Voyager) . After 

waiting five years rrEiger watching" . a three .. day clear forecast was 

issued and it appeared that Eric Jones would have his chance to 
iulf.ll his ambition to solo tl1e Eiger. Everything went reJatively 

smooth until Jones disappeared from camera view tor fo.ur hours 

where he had encountere.d an ice~bul.ge, smooth as marble, 

completely b-are of snow and ice where it appeared he would go no 

further. Here he described his passage that followed; 

Standing on this tiny ledge, l got very frightened. I was 

frigh1ened because of the falli•ng stones on the tee, I was 
frightened because L . I wasn't ·Hed on , I co·u1dn't find anywhere 

to put q piton in , I was irightened be.cause I thought maybe this 

p1tcll was beyon.d my ability. A very strange thing happened at 

th is point- suddenly f felt as ff I was going through s·ome sort 

of barrier. I felt very r;a/m, J could thin.k very clearly wdhout­

my Judgment being clou.ded by fear. I felt I'd committed 

myself . .and I had everything to w;n. I was constantly being 

peppered tJy falling stones. I was climbing to the limit o( my 

ability [italics added]. I aventually struggled up and managed 

to place one of my axes into the ice above the bulge. I was in a 

very exposed pos)tion now- all the s one fall was befng 

tunnelled down on top of rne. my heari wc1s p.ounding .. my. calf 

muscles felt as. if they were on fire wi·1h the strain. But ahead 

o f me, aboui a l1undred and fifty toot .above . I cowld s.ee the 

brittle· ledges which were protected by overhangs. Eventua lly 

I ... I (eached this little ledge which wa$ two toot long, nine 

inches wide I quickly banged in a. piton, and tied myself on to 
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it. and th,en thankfully s·lumped myself d.owri- I was safe. had 

about .thr.ee hours more dc1ylight [eit, but no way was I going to 

move fro·m tl1is spot- I was tinish.ed emotionally and 

physically. l just decided at fiv"e o'clock in the afternoon , I'd 

bivouac. .. ,. I eventually reached .the highest pnin•t on the Eiger-

1 was there . I dropped down on my knees ... . I started crying , 

sobbing· in the snow, 1 don't know why. whether it was a re lief 

of tension, or whether it was from .. . from happiness. I was 

very happy. I was thinking that many people have descrrbed the 

North Face of tl1e Eiger as a killer, a savage mountain, but to 

me rt was .a very k1nd mountain- it had a llowed me to climb up 

it. I had immense satis·faction from doing the climb , and [the 

mountain} had let me live thro.ugh this adventure . 

(pp , 7w11) 

As mentioned rn the i.ntroducti.on: of this thesis the central 

themes emerging from these interviews emphasized understanding 

the collective wilderness experience ·as a transforma1 ive event , 

proce·ss or passage . The word passage infers some degree of change , 

tran_siormation . Gr a process that occurs sometimes w ith a sense of 

immediacy described by Eric Jon.es during his daring solo ascent :of 

the North Face of the E.1ge.r. an infam.ous climb under the bes·t of 

conditi"ons. He captured the exact moment of egoic ·transcendence 

and personal transformation that occurs with'. some individuals 

during a wilderness expedftion, He state·d that: 

A very strange!" thing happened at this point.- suddenly I felt a~ 
it l was going through some sort of barrier. I felt very calm. I 

coufd thi.nk very clearly with·oui my judgmenl bein•g Clouded by 

fear I felt I'd committed myself and I ·had eve.rything to w in . 

(Jones , n .d., p. 81 
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My- point of repeating that specific moment from Jones' Eige,· solo 1s 

that. for some i•ndrviduals, the passag·e is speoific and can be 

pinpointed to a particular moment or circumstance that occurs 

during the expedition. As rnany of the interviews. with the 
wilderness guides have exemplified. the 'impact of the wilderness 

ex·perie·nce may not necessarily be assessed by -any one speciHc 

event. The overall impact of participating on a wilderness 

expedition typically , for many of the participants., expands in 

mean ing over time. This be~ame immediately apparent to me when 

rnlervi'ewed the older, more seasoned veteran guides. Some 

individuals. reco.gnition of any change or passage oocur.ring requires 

time to emerge from the subconscious to th-a conscious· level of 

awaren.ess. Wh [.J e some passages are specific and identitiabl~ to a 

sp·ecHic circumstance, the predominant theme th.at I gathered from 

the direct infe:rviews with the wilderness guides was· that the 

overall w il.derness 1mmsrsion experlence 1 in itself, had last:in_g 

meaning and value that became fu.r1her iJlum1nated as time 

progressed. 



Figure Captio:ns 

FLgure 1 . Figwre illt.J$t-ra.ting the shift from e.gocentrism to 
eco.centrism. 

Figure 2. Figure illustrating the shift from e_gocentdsm to 
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ecocenirism With the addition of .spirit. emoti.ons, bo·dy, ·and mind 

added to th·e figure. 

Figure 3.. Figure illustrating the r~verse shift from ecocErntrism 

spirallrn_g backward into the egocentric boundaries of individuation 

B.nd s·elf -limiting alienation. 

Figure 4. Open figure for promoting individ.ual e-xploration towar.ds 

expanding personal s.elf-awareness of a balanced integration o.f 
sp(nt, emotio.ns, body,. and mind; 

Figure 5. Ascension tl1rougli the clouds as. Blowdown Pas.s 1 elevation 

approximately 7.000 ieet. 

figure 6. Phot_ogn;1.ph of the Marmot Valley within the Stern 

Watershed during a 1994 ·expedition. 

Figure 7. Ph{)tograph of a typical solo site tak.en at the base of Mt. 

Gott in the Stein Va.11.ey during· a 1994 ex-pedit1on. 

F1aure 8.. Group above 8lowd_own Pass after th~ iinal ascent. 

Note- I have developed a se(ies of visual aide·s to i'llustrate the 

ecolo.gi:cal self {Naess, 1987, p .. 3.5) a5; a continually opening. 

1n·creasin·gly expanding. deepenin·g. cind widening process of 

1d.entificatio n 'owa rds tra rispersonal ecotentrism (see Figures 1. -4 ). 

Figure ·3 exe_mplifies the opposite process of 1ransp.ersonc1.l 

regression. a process of egoic c·ontraction (a spiral backwards: 

within he lrmit.in•g boundaries of e:gocentrism) 
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Ecocentrism 

Egocentrism 

TIME 

Pigure l . l: ' gure 1. llus·_. t ·a.ti..ng he shi f from: 

eqocen t r1.sm -to ecocen t ·i:isrn. 
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Ecocentrism 

tmotions 

/ 

Fig-uce 2. Figure illu strating the shift from egocentrisrn 

to eco·centrism Wtt.h the addit.ion of spi_rit , 

emotions , b.ody, and mi-nd . 
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(moliorb 

Figu,ce illus rating th.e :r:e ver·se. shi f't from 

ecocen.trism sp i al ling backward in to th egoc.en tri c 

boundaries of inai vidua lo'n and s.el E-1 imi ting 

a lienation. 
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TIME 
Open £i gure for promo t it19 indi v iµual exploration 

owa.i;-ds expanding personQ 1 se 1 f-awa rene ss of a 

balanc d in~egration of spirit , emn ions, body 

an.d mi nd. 
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Figure 5,. Ascension throu.g·I1 the clouds at Blow Down Pass, elevation 

approximatel.y 7 000 feet. 



Fi-gu·re 6 , Photograph oi the Marmot Va[ley within th:e Stein 

Waters.hed dur ing a 1994 .expedition. 
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Figure 7. Photograph of a typical solo site taken el the base .of M . 

Gott in the Stein Valley during a 1994 expedition . 
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Figure a. Group above B·lowdown Pass· after the final ascent. 
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